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PREFACE

’

In the aggregate. the five papers presented here constitute a
chronological summuany ot the development ot the Eiementan
Communication Skills Programs Reading. Composition. Spelling,
and Expressive Language. The fint four papers address develop-
ment of the instructional systdgs. while the last paper describes .
SWRL's formal treatment of tramyng and m%lullhliop. N

The Elementary Communication Skills Programs are productsof
SWRL R&D designed to provide resarch-based. quahty -venified
resources for use by schools in reliabl} accomptishing significant
instructional outcomes. The §uslamed inquiny from 1966-1974
to develop the Pro anvolved tﬁw;oopemnvc collaboration
of the Ottlu of Eduullon National Tnstm )
Education in sponsorning the. R&D and of large numbe ils.
schopl personggl. and parents in proyiding the feedback. basu to
the dudopmmt ende . These xontrﬂﬁmons\to the R&D were
essential for ltsrsmtgs d thepi sional assisfance of These —
p;ql;_.mpunt.s is gratefully ackﬁ&wled&ed ; ’

l

1c papers focus on the Elementaiy Programs of the Com- .
munication Skills Rrograms - \}:c Elementary Programs- )

in the schools’ operating rar wkindergarten through grade 4. The
Advanced Communication ktlls Programis are for use in the *
grades 4-6 operating range. ‘dovetailing with the Elementary
Programs. The Intermediate Cotamunication Skills Programs are
tor use with pupils whose age and‘gradc suggest readiness.for
entry into the” Advanced Programs. but whose skills'proficiencies
poin} to identifiable gaps The' dc,vclopment history of these two
sets of progrargs will be presented tn later Pistorical summaries. - .
As history 15 being written. history 1s being made. This is
certainly so with the Elémcnlury Communication Skills Pro-
grams  Empiricd! data related fo -their use durlng 197475 and in
subsequent years wilt be tréated in reports to come. . ',[

- ‘ -
\ L 7\
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- READING PROGRAM

Roger O. Scott. Masahito Okada, and Rohald Besel

. The documentation of the programmatic R&D from which the
SWRL Reading Program derives 1s recorded in more than 100
SWRL technical publications and journal articles. The inquiry
involved a wide range of analytic and empirical investigations
designed Yo reduce the uncertainty associated with the produc-
i tign™of effective and economical resources for reliable instruction
. . in reading. ) - -
This paper overviews the repeated cycles of classroom testing
and revision of program materials and procedures, The classroom
" verification took three distinct forms: (1) Beginning in 1966,
testing of the First-Year Communication Skills Program designed
. for kindergarten classes. This inquiry provided an opportunity to,
explore various facets of bggm_ning reading instruction; (2) Test-
ing the Second-Year Communication Skills Program, primarily in
ﬁrs‘t'-grade classes. This inquiry 2r0vided an opportunity ' to
explore various facets-of instruction to extend initial reading
broficiency: «(3) Testing the .present: Reading Program in K4
classrooms. The Reading «Program incorporates the findings of
the First-Year and Second-Year Communication Skills Programs
but includes new material based _,up(;l‘ﬁfhe linguistic and
psychological research that was beﬁi’g conducted concurrently
» with but independent of the classroom verification tryouts. The
figure on the next page shows these relatibnships. 7
- Testing began ‘with a few classrooms. Succeeding tryouts
nvolved additional pupils, teachers, and school districgs. The
basic éxiom;of this strategy was to first determine the efficacy of
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stages of classroom vertfication, field reports were often supple- -
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materials and pro;edurCs under closely monitored condltlons As
materiats and OLt’det‘\ were verified. the tryout Was enlarged
andq thé reliabiljty An nnrcdsmgly hroad"rdngc of opcrating® .
conditions was tested. v I ‘
Three types of data werer of major 1nport. Chiet amonyg these
were the test results indicating the extent. to which students

displayed “high levels of proficiency on the program, outéomes.
Obviously. modifications “were: called for when’ significant
numbers of students failed tg attain the skils being taughit. This - -
was partreulatly vital simce the Reading Program incerporated a
carefully controlled sequence of shills, cach building ﬂupg'xi,_'or’ A
using as a context. ppeviously taught skills. A secph® data soute

was the field report reactions of pupils. teachers. principals. dnd .
p.lrcnt\ These data were largely  collected: through qucslton-“

natres They were used to evaluite the” appealsof varidus aspects

ot the program (a “desire to use " indicator) and as i souree of, ‘
ieas for modifications in materials and prowedures In the carby V"

mented by SWRL staff observations of Jearning activities and by

interviews with teachers and pupils. Thisd. revisions were . made -
on the basis of results trom contimuing SWRL rescarch-apart {

. PRRTIN L & 0

from the yerification tryouts, ' .~ s
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) The Flrst-Year Communication Skills Program Try outs. ’
1]1& mmal phase of the Reading Program’s leSSFOOITl verifica-

N : tion process mvohvéd the development of the First- Year Com-
munication Skills Program (FYCSP). This program primarily,

mtmded tor l\mduroartun dnldrcn had four major outcemes:

. \\ords > . A snghl -reading \oubul‘frw OL&pprom- )
‘ \ mately 100 words ‘
Word Elements The abihity to read 23 selected enitial .

* and ending sounds ‘
. Word Attack. The ability to sound-out and read any
one-syllable word Lomposed of word
. ) eleraents from the program .

Letter Names:  The gblht_\ to name each letter of the

: alphabet, when shown the printed

L]

,-, letter 'Z’ .
A series ot field tryeuts were conducted for the purpose of
identifying improvements that were subsequently incorporated |
into the progtam. Data were systematically collected during each

trvout through use of questionnaires. classroom observatidns,

K ' meetings with  tryout teachers. and through mid-year and
M engd-of-year assessments of pupil. performance. A summary of-, .
> these try outs is pruzunlcd in Table 1. Not included in the table

are (1) the research sludnei conducted by SWRL in addition to
the classroom tryouts to obtain information for use in‘ deveiop-
ment of FYCSP, and (2) the tryouts of many  prototype
. materials gondu;lud at SWRL. | . - T
' The result of the 1966-67 series of short lryouls was the
identification and ecfinemefit of the most effective prototype ° /
‘ matenials for incorporation into the.1967-68 tryout of the
year-long program In 1967-68, the .major focus was upon
improvement of the instructional program in order ‘to obtain — -
acceptable pupil achievement on each program outcgme. When.
in these tryouts, th‘c offectiveness of the program was demon-
strated with prescribed teaching procedures. the emphasis shifted
to the testing and improvement of a teacher-training system. The e

ERIC -4 . e .
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. . Table 1 ’

. : Summary of FYCSP Classroom Tryou'ts .
School ° Tryout ~ No.of " Major Purpose
Year Length Pupils of Tryout
1966-67 Varied from 400 Identify éft’;ctrjve prototype .
. 6-18 weeks " materials and procedures. °
1967-68 School Year - 600 Improve instr&\etional system °

- 1968-69 ‘School Year 2,300 Couple with traininé'system

1969-70 School Year 2.600 Couple with installation
system ’

1970-71 * School Year 35.000 " Couple with quality assur-

\ ’ . . ance system

2 1971~72 School Year - 72.000. Integrate®all systems

goal was tb enable school district personnel to train teachers jf
the classrobm behaviors Judgcd necessary ta yield acceptable’
puplf achievement in their classes: Thus. in the tryout sequeng
the focus changed from the student to the teacher, fom
individual skill devetopment to effectiveness of exportable
personnel training installation materials for teachers. principals
and'dlstrict~ admimstrators. This was a major determinant, in the
-incrlasing size of successive tryouts. In the final tryout cycles. -
reliable ;data requirements neussntatéd ‘information on many
classrooms in a variety of-school districts... - . \
The;, ﬁeld tryduts of FYCSP led to the identification %mdl
mcorporatlon of a large number of revisions into the program A
series of modifications in materials was' made in order to increase .
student’ proficiency on selected- outcomes. When tryout data
indicated devlatlons betwcen actual and intended procedures in
use of the program, the deviations that were effective were then'
~ made a part of the regular program. Otherwise. revisions were

3
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“Majer (1970). Hanson. Bayjey. Kaplan. and Yaman (1970). and.
,ctlectiveness of SWRL-developed support ‘programs used 1n
- documentation include the Summer Reading Program (Sullivan &

* 1970). the Instructiohal Concepts Progrdam (Scott. 1971a). and

© 1968-69. 60 in 1969-1970, and 1'15 in 1970-71. Pupil*perform-*

i : e
made 1n an cffort to prevent the ineffeltve procedures.
¢ results -of the-FYCSP tryouts aré reported in a series of
SWRL documents Representative reports mclude Sullivan and

Resta and  Hanson ¢1971). Other documents report on the
conmunction with the FYCSP. These programs and representative
Labeaune. 1969). the Tutorial Program (Nwdermeyer & EHis.

the Parent-Assisted Learning Program (Niedermeyer. 1969).

The Second-Year Cormunication Skills Program Tryouts

The mitial tryout of the Second-Year Communication Skills N
Pregram (SYCSP) took place in the 1968-69 school year: two
years after FYCSP tryouts had begun. SYCSP consisted of two
components. a ““Transition Program” for first-grade children who
_ had not partncnpated in the; FYCSP.and the “Second Year - *
Progrdm for first-grade children’ whq had completed either the
FYCSP or the Transition Program. Research uncertainties .
focused upon procedures for implementing an expanded set of
strucnional outcomes, eptering advanced modules ot a multi- -
level program. and maintaining a préscribed pace of instructional
activities. Because questions involving teachér* training in the
context of a widely disseminated program were being answere , )
with the FYCSP tryouts. the number of lessroé,ms in SYC
tryouts was Kept at a relatively small number - thrép classes’in

-

ance data and teacher reactions lod to a series of pmgram
revisions af'ter each of the first two tryouts.

Data on the SYCSP tryouts are reported m Ldb%unc and
Sullivan (1969): Flores and Niedermeyer (1970);/and Scott
(1971b).

SWRL Reéding Program Tryouts
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 matetrals; “and, procedures. that were hkely to bc effective mr
btg,mmng, rcaqlng mstruction., with partuular emphasis .on .

decoding: promu,mv Trvouts had also defined program char- |

aderlstm that were agupted hy teduhcrs Jnd ‘motwating to

.. children.’A completely new "ph(bnus anuem.c and the wOrds that
/7

were appropriate exemplars tot‘eauh pomt of this scqucme had
been defined through SWR[S lmgunsm, research.. - Ongoimg

analytical “inquiry had 1dtnt.1ﬁcd comprchensnon out,wmee 1o

Lomplement the structure of. dcuodmb skjlls. The development
effort for, the new reading progx;am tequired a sy nthcm of the:
mtormatlon from all of thesc s‘o‘urCcs, It should be pomtcd out.

~ that not-all of the informatior was .available at the ttmc the » !

prcpamtnon of materials-began. Final PY(’SP and SYCSP tryoutk
—were nof completed until after the' new phonics sequence and
lexicon had been descibed. Research: on: *r.omprt,henswn and
word* attack provided mput{throughouti thc dgvelopmunt process.
Fmalrg, the development of the carlier programs had shaped the
product; development process itself. The original conceptual-
ization was gisét of mstructional tasks. ull of which hac,l to be
completed atcording to a predefined sequence By the time the
new Reading Program began to be developdd. the mstructionil
architecture was seen as a system with contlnuing lnturrc:ldtgd
inputs .and, task sequences that Lhangu as a . function . of
information necds. Thus, thé new program st aresult not onily
of new information. but of a ‘ngw. more c9n3plux. and more
efficient instructional architecture. , o
Classroom tryouts of the first seven blocks of the Reading

Program were begun m the fall of 1973, Block 8 was added to :1'

the tryout the tollowmg spring. The trydut involved more than
12.000 ghlldrcn in 8 ychool "districts. Majot arcas of uncertainty
that the tryout was designed to raduw are smﬁm‘mzcd in
Table 2 '

Tryout Data. Tryout data were collected at the dlstuugr‘
teacher. ‘and pupil level. School district supervisory pgrsor}mf

responsible  for the implementation of the prog.ram .fﬂude
) o i ’ f? N ‘
’oac . N - ‘, * "

A FuiText provided by Eric e . N
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i _ Table 2 ‘ ;
e Arcas ol“U'nce’r,tamty - 1973-74 Tryout T

4

P s

* matecials and proceduresYor teaching . .
“%. 17 comprehension skifls N .

2 _decoding pc;lysyllubic words ,

ree 3 réading .outcomes in the contegof hbrary and study
27 skt activities e :

- “\

® ma?erm’fsand proccdures for placement and m‘?tml instruc-

o r tlon in advanced blocks . . . :
' L - . v R . /‘:;"’»
° matcrials fér-assessment of . . . o .

e b4 . 3 N
.’k 7 comprchension outcomes - -
o - ' -

\ 2 decodingfby‘“meaiis“bf faceted test items . e
/ - Lo
e  ‘teacher trammg wﬂ% reference to.or. . LT

s

1. tcachmg mprn than one block wnthm a?nngle b a T
» das@room ) - j Sl .o

o -

2. teachinga SWRL Commumcatxon Skills Pr()gram in

R dddmon to the- Rﬂadlng ngram
. A A .
-3 ;mformatlon r ments for.swltuhmg from another
e reading progr: ‘amadvanced level of the SWRL
! »:",1 Prograu e ’t RE
e A orderm;, og,anlzmg‘ dnd dccessmg Program matgrials , - . -
AR
. dlsmct mtormatlon reqmremems for adopting a muli-
. »fve[ rmdljprogram Do Lot
L "*;';24;;4 SR -
s S L

f;equen £TEpOrts tq <ZWRL lnfoeratxon -from maehers was
co!lec d throu;,h questnoﬂhalres and mcetmgs,comducted by -

.
-
c W
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SWRL staff Additionaily. tcacher reactions were relayed to
SWRL by the district supervisory personnel.

Pupn} pertormance data were collected in connection with the
development of the' Quality Assurance system for the Program.
Participating schools sent to SWRL..on a regular basis throtfghoul
the school year. all Cntenon Exercises (CE's) completed by
children in the pregram. There are 40 of thesgagssessment
mstruments n the program. one for each umt of instrudtjon.
Because the Ch-is o diggnostic mechanism designed to help
teacher identity pupils who need more instruction on given U it

outcomes. CFE scores are hkefy to underestimate the effectiveness
of the instruction. Nevertheless. the scores were dseful ,in .
th dclurmnvng those outcomes and umits that were pdrmuldrly
ditficult for: s()mc pupils and (2) making an analysis of crror
patterns to mdicate relative difficulty of content within the word
recognition outcomes. An important feature of the/ CE data was
its avatlability carly in the school year. An updated, cumulative
data printout was prepared cach month amd most areas of
difficulty and- error patterns were visible carly in*the reporting
process. This meant that appropriate revisions could be planned
well betere the school-year ended. . i
The CE data for the 1973- 74 lryoul are summarized 1n
Table 3 The most stnking feature of these data 1s the general

patttrn of high scores  Aside trom this, several aspects of the,

I"-‘{corcs require comment One of these is the fact that compre-

hension scores i Blocks | apd 2 are not as high as scores i somg
of the other outcomes arcas. This was due. in part. to vouhuldry
hinutations (children could miss an item because they Could. not
rcad a wordf and. m part. to an item format that required

modlhmlmn Pertormance on the outcome “Letter Sounds dﬂd
Blcndmg tends to be lowdr than scores ¢h “Program Words."”

This 1s. because the content consists of words that have not been
mctuded in the instructional materials. Program. Words are those
that Aigre been practiced in the course of a unit’s instructional

activities SWRL rescarch has consistently shown this level of

relative difticulty between the two tasksy

i{& ~

T
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o ”\..second source of puptl performance Tata was the set of
Lnd of-vear tests whreh were given to all schools participating in .
o " the Quality  Assugance Program. These prondL (1) a4 rehabihty .
check on the pattern of CE scores und (“) an indiation of '
outcome proficiency afrer 1 year-long er!Od of insfruetion A
-summarizatiorf of the performariue 1s presented 1n T.:bk +. Scores
are based upon those children who completed all ot the urftts in &

gien blockK, Sample test iterns for end-of-year tests and CEs are -
. shown 10 the Appendin . R : ) .

Vo .

‘ ot Tabled -~ -
o Percent of Correct Respon>e> on

L. End-of-Year Test Items | o R
T . . 1973-74 Tryout ot -:

" Block. 1.2°3.4 5-6 7 8

\Oumome o ’

. "N ! .

v el
4
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. . \‘\' f . M v
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and blending i and g.omprchcnuon m edrly blocks are tollowed
t’w_\ higher scores This adicates that somie children will have
mital difficalties m-these areys and that they will have 4 higher
level ot SKill attamment datter they have progressed through more
. than one block of 1astruction or.in the wse of Lomprghgns n,
atter they have mastered additional word recognition skills lt
should ko be noted that these data mcorporate program “bugs™
identiticd in matenials and procedures during the tryvout and 'may
thin be viewed as lower-bound mdicators af the program’s -

cticctinveness

: Revisions on the Basis of 1973-74 Try out. Although moditica-
tons were made i all aspects of the progfam. -the most
siggaticant changes ocurred  the “areas of uncertaints © hsted
“41}3]&;3 The most extensne of these were n comprehension
istruction Most of the existing activities were rewntten and. for
Blocks 3-8, 4 laree number of outcomes and corresponding -
mstricional activities added. In mdnmy instances. mstruction on
other outcomes wus also rewntten and or 5upplemcﬁlxd This

» was wsuathy 1n response to data indicating that puptls were having

- dnﬂull\ with nstruction at 4 given point in the program (for .

' ‘ - nstance at the beginning of 4 given block). or that pupils were >

findimg some subject matter particularly difficult (for instance. a

' pdrmuld'r_ spelling-to-sound vorrespondence 1 certuin word

ctvironments). Materials were also changed when data mdicated

that they were confusing or misiaterpreted. Thas occurred with

some teacher directions and some pupil atem Tormats. Other oo

o changes were made when 1t hu_dmg clear that the balance in sex

' ~ role desenipndns and cfhnic representation could be improved.
An analyvsis of (rmrmg Fxerdise data and the editing of these

& ;'u“»m ntinstruments” Mentified o nurmber of items n need of

revision. Included were aifibiguous and misprinted items” and
tems measuring skills other.than what were intended.

.- One step removed from the program’s pupit matenals, teacher ;
) traming. ,program packaging. and materials distribution systents
. were ovaluated and. when necessuny . revised When there were

ERIC
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-re(iucsts for program information from districts  schools. . or
. teachers. materials were prepared. -distnbuted. and further
modified for fiittire versions of the progrant, 3
Because the SWRL Reading Program 1s based upon an exphut
" proH.iency “structure and because it 1s composed of 4 set of
. - organized and interrelated materials. revisions often necessitated
many further modifications Thus. one -of the final series of
revision fasks was a compreHensive cross-checking and analy sis of
~all Shanges This ensured that all components would be consist-
Coent, noj :onl). with respect to program spc'uﬂcallons. but in
terminology and formats as well

,
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APPENDIX
1 Sample Items Used on Criterion
Exercises And End-of-Year Tests

BLOCK I - 4 OUTCOMES

. Letter :\'ames

‘ L 2

Uq
Or

.
N
&:n

Op |

e Program Words. Letter Sounds & Blending

-

1.
D'let
[ bit
O tip
Ot -

] Comprehenﬁon

-

.
N \,,:JA'

u

Puptls mark the
letter read by the
teacher

upils mark the
word read by the
teacher.

“Ts 1. ___on thehll

O am

E.}m", O an

Pupils read the item and “mark the box next to.the word that

* ‘should go in the blank.™’

e

\




BLOCK 5 — 8 OUTCOMES

® ’ Program Words. Vocabulary E\tc>11510n .
) 43. lel vou please . ‘
. me? . R
. : -] < assistant Pupils read the = .
g assist item and “‘circle ~ - -
. N : the word that fits.” -
.assistance , word that fits .

.. assisting

~
- &
. "
e Comprehension ,
’ > ~
. 7 .
T wan a hot June as Grandiarhes Gingn peaet p a ok’ nl frun and
avk'ruudrr ve chade ot a e gt . .
T\-(m--nm Pe ete ui(l'\'g‘r’ vhs grandson Mirk fr, . y
£ hould be e and oo . . -
Aftor e ting domn *he 0w Gountiathe e pdel ek Macde . e
————— Newdonteartha Lt fre en waad L ogel s womeng BQ
drap =
When grandfather returmed 3 o 1 C e ater e ac od that g serambern ' ~
- g N
- Mars Yiowinmg = M pear Gt teoa Sy et eny fouit . ",'\ N -
W Marh duir ¢ be wm,ah, rn A Ther o bed g em wch red winp E - .
0 Re v sbose e bt . R .
e wher happaemt T wMak s - neore aThere s vovar abber A T -, L A

Grandiarher wa Bed upn e e an v et Maca wae gnt There hgh

N 4
e T T A ot e e g ot b _ Pupils read the -
! story and ‘“‘circle
. I the letter beside. K

T wihoed T oaed Firandi e N s v Ter st aumt che restof the

R .o . (3
5 = - .-
w8 ta - — H oty hunigihe bard got the beS!. answe{ te b - AN -
. ‘e A My 1" astuery N . . ’
. "o, M e to each question.
Fenrar ctabe g by € ,
1 altngers L L R T
Hen A wogand pRed g ' T .
i . -
T T ; s - mn. . . .
< M G - res R, . . ..
* VM Hexed L TV N *
Mr Mana ' C et 'y ' - - N
1T Theeir 1o o Zeov st 1wt oame e
’
- RN ST TN - -«
B
. ~ ~
. . . - ]
. J "
~ N
N A IR AP .
v . . .
-
[ ' ,
» A
.
P . v e K
1 . | -
-~ A s
.
L»a b o«
. . .
~
4. .
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COMPQSITION PROGRAM

-

Fred C. Niedermeyer

~

The program verification of the instructional system for the
Composition Program dealt with four general aspects of untér—
tainty: (1)-program placement calibration (status testing), r(2)
handwriting acquisition (Blocks | and 2), (3) initial proficiency
in composition (Blocks 3 and 4). and (4) _comprehensive
proficiency in composition rudiments. These areas are described
below " .

Tryout data are presented in summary form. Those interested
in seeing the complete data or in examining in detail the

procedures and materials used in the tryouts will want to refer to -

the journal articles and SWBL papers referenced throughout.

Status Testing . N

”

To aid ’in the formulation and development of the K-3
Composition Program, status testing was ‘conducted during the
fall of 1971, (Quellmalz, Niedermeyer, & Trithart. 1973). A set
of items reflecting what were then the tentative outcomes of the
program was administered to a sample of *960 non-progra
children in Tour schools. These schools represented a wide range
of school locations and neighborhoods. The status testing was
conducted to obtain baseline data on what writing tasks children
could not do at various ages and grade levels. The results of the
testing were then used to assist developers in determining such
things as which gutcomes shoul‘d be taught at various levels of
the program, how outcomes should® be sequenced. which out-

comes were runnecessary, and whether the need for additional

ogtcomes was apparent.

,
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“The results of the status testing revealed several things. First. it

was apparent kindergarten children needed handwnting instrucs.

. M . -
“ tion Also. firstrgrade children seemed to require instruction-on

most routine editing skills as coherency. word spacing, capitahza-
tion and punctuation. The study indicated the importance of
developing fluency i first graders so that they could. write
cnough to profit m second and third.grade from instruction

related to planming and writing compositions for a vanety of

purposes The data suggested that unless systematic instruction
and practice occurred to help children compése and organize the
substdnu of their wntmg (ie.. not just punctuatlon instruction),:
the onmll communicative quahty of their efforts would remain’

-

relatively low

Blocks 1and 2. ——

Dcv‘clopmcnt ot the har[dwritin‘g Con‘?ponent of the Composi-
tion Program began in 197 l\with an experimental study designed
to reduce‘uncertainty concerning the most effective type of
1&tructional materials (Hirsch & Niedermeyer, 1973). The study
found that Kindergarten children fearned better when tracing a
dotted representation of an entire letter and then writing the
entire letter on their-own. than whcn initially tracing the entire
fetter and Starting to write parts of the letter independently as

“dots™ were gradually ‘‘faded” or removed. The study also found
that training ¢hildren to visually discriminate well-formed from
poorly formed letters had no effect on actual letter wnting
performance. ; T )

The results of the above study helped form the basis for an
abbreviated classroom Version of the program, which was tested

< duning the Spring af 1972 in four schools repres;ntmg a wide
" range of school situations: low-income Spanish- speakmg inner-

ty, low-mgomx Black imner-city. lower-middie-income wtrg.e

“isuburban. and upper-middle-income  white  suburban:

¢Niedermeyer. 1973). The results of this tryout were encourag:

.ng. First. 90 percent of the letters formed by children atthe end
of the year were rated “fairly legxblc or better versus 72 percént :‘//‘h

3
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for non-program comparison students in matuhed s¢hools.
{Pretest ratings . for the two groups were 23 and 47 percent,
respectinely.) Second. children iff both tryout and comparison
classes were, admmmcrcd a Pupd Preference Inventory at the end
of the vear. ltems in the inventory asked children to state how
Ywell they hiked various writing and non- writing activities in the
normal -curticulum. As would\bc expected. there was no
difference m‘:thc preferences of the two groups of children on the
non-writing activitics. For writing activities (e.g., writing your
nage, printingdetters, etc.). however, program children indicated
a slgnmuantly hlgher pretlrcnce than comparison children. Third,
alt tryout teachers indicated they would use the program again
and rated the children’s overall reaction to the program as ‘very

.. enthuérastic.™ Finally, thefe were mno apprecmble differences

between the handwriting achievement of children from the
various socioeconomic level$ or ethnic groufs. All children
learned to print quite well in kindergarten. ’

In a tryout during 197273 which focused on training and
instaflation Lon51dcrat10n (Moncrief, & Longo 1974), posttest
scores were obtainéd from 15581 children in 68 kindergarten
classes representing the total range OfSLhOQl situations, and from

320 children in 11 nori-program comparison classes. Again, it was *

found that over 90 percent -of the tryout children learned to
print legibly. versus 62 percent of the ghildren recewving the
traditional kindergarten curriculum. Pacing data indicated that
80 percent of the classes had completed the two blocks by the
¢nd of the school year.

Several revisions were subsequently 1ncorporated into the
published version of Blocks 1 and 2 based on the cmpnhcal ‘and

analytic tryout data. Primarily. materials for the first unlt‘ of

Block | were revised so as to require fewer responses and less
time when children are first beginning the prograi. Also. the
vocabulary was simplified and the storylines were rewritten with
the more recent SWRL lexicon. The letter sequence was revised
Slightly so as to morg, systematically present straight-line. sunple
letters before curyed: more complex ‘letters.
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" Blocks 3 .and 4

initial version of Blocks 3 and 4 was develdped and tested

“during the 1969-70 school 'year wjth 420 first-grade children in . .

14- classes at five schools (Sullivan, Okada, & Niedermeyer, -
1974). The materials consisted of a sequenced set of 64 exercises '«
where the children systematically progressed from selecting'single

words that completed sentences in cartoon-illustrated storylines,

;/cieating and writing their -own complete sentences and
* par

agraphs for an entire illustrated story. Thistryout found that

/when writing a story as a posttest, program children scored

significantly higher than non—program comparison students in
total number of words (71 words ‘to 25), sentences (9 sentences o
to 6) _correct use of caprtals correct use of ending punctuation, °
and Judged overall quallty In addition, - an end-of-program
quésn?nnalre revealed that the tryout teachers felt the exercises

‘ sustamed a high level of pupil intégest.

Revisions for 1970-71 consisted primarily of minor changes in
the exercises themselves so as to make. the difficulty progression
even more systematic (Okada & Baker, 1971) The program was - )
used by essentially the same teachers who participated in the -
1969-70" tryout. Tgacher reaction was positive throughout the :
year and specific suggestions and comments were obtained in a
meeting of the teachers with SWRL staff at the end of the year.

Another , tryout of essentially the same materials fook place
dUrmg 1971-72" in eight first-grade classes, in four schools -
(Tnthart Quellmalz & Niedermeyer, 1972). Half of the schools
and classes were.located in* Jlow-mcome inner-city areas. Pretest
scores showed that both tryout ch:}dren and comparison children ~
in “comparable non-program first grades were equivalent in
terms of proficiency levels on the program outcomes. At the énd
of the school year, posttest results indicated that the tryout
children were substantially superior in editing outcomes relating

to word spacing, coherency, capitalizati ding punctuafion, .
total number’of words, and on overail judged quatity, originality IS

and orgapization. Tryout students were not substantiglly higher
on editing skills related toAsentenCe strings, fragments, and

- -

’ -
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run-on’s. Attitudinal surveys showed a high degree of preference
by tryout children toward the program materials. Pacing data,
however, showed that fewer than half of the pupils completed or
nearly completed the 64 exercises during the school year.

From the 1971-72 tryout, 1t was foncluded that some of the
scores were not as high as would be desired because so many
ch.lldren failed to finish the program and because the program
contained only micidéntal, but not direct, instruction. on the
editing of entire multi-sentence eomposmons or stories. Some of
the revisions formulated from the tryout were t,o (1) divide 'thF
sequence of exergises into five units of 12 lessons each, the last
lesson in ead}‘umt being a Criterion Exercise, (2) provide more
_teacher procedures on editing and rewriting, (3).. introduce
constructed (as opposed to selected) responses earlier in_the_
sequence, (4) provide direct instruction on story planning and
organiZtjon in the last two units, andwﬁnally (5) rewrite’ the
exerlises entirely with the then new SWRL lexicon, “creating a
new set of characters for the illustrated story lines.

The revised program, broken " into five units containing

- Criterion Exercises and a new set of story lines, was used in the

training/installation, .tryout during 1972- 73, (Mdncrief & Longo,
1974 Niedermeyer & Moncrief, 1973). Over 1,500 first graders
in 57 classeS representing the total range of school situations

_participated. At the end of the year, teachers scored posttests by
rating "children’s stori€s according tQ how well each. child’s .

composmon matched outcdme statements. Ratmgs were also
obtained on 54 comparison “thildrefs m three non-program
dasses On oudtcomes related to coherency confent ﬂuency,
Ldpltdllz&tlon( and - punctuation, teachers of tryout children
indicated the compbsitipns “matched’ the Sutcome, all or most ?
of the time for about 50 percent of the ,chi'l'dren (versus about
25 percent for comparison students) and matched the outcome
“over haif of the time.but not all or mast of the time” for about
30 percent of the stullents (versus about 25 percent for. the
comparison students). Thus, about 80 percent of the children in

the program displayed creditable proficien_cy on the program

-
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- outcomes versus about. 50 percent oi’ comparison e}rildrgn. ',’r_ Mot
However. pacing data revealed that fewer than half oj‘ the- T
children completed the five-unit program by the end of first Y
grade. The tryout data thus pointed in- the " direction qf~ ~ ° g
adjustments of the demb aspezts ‘of the program-when fitich of a- e
the instruction for some of the outeomes is Lentered in the last ot
umt or two and pupils do not eXperleﬁee the instruction, ;t’b‘ EO
unreasomble to expect . htghly relmbl’e protmemy o thosc L
outcomes: o ™ . .. DI o
Based on these tryouts, vartous addmonal !'eV}'SlOﬂ‘S were Uy T e e
incorporated into the pubhshed version of the program Major e
adjustments included (1) shorten'ihg “the five umt ptogram,; info " )
two bloeks of two units each, (2) defmmg fhe outcon;es with -. o
greater precision and ‘clarity, (3) addi’ng speuﬁc Crltenonﬁxer- e YA
- cise scoring prOcedyres and a record shget,(4), -adding. spec:f“ c .o
Cet T .supplementary instruction procedures for each’ umt (5) deletm,g I
o or rewriting many-of the st.orylmes that had peﬂﬁoqnd to ’be - .
unmterestmg or awkward. (6) rewntmg and placmg in a separate . Ce
Activities and Materials Guide specrﬁc teav:;her ‘procedures for - . \:‘ S
edch aL'tlYlty emphasrzmg mstructlon on edffing and sto i

W

actmtles that prov;de for greater vdnety withih the' ”'“m'ctio‘nal

i " sequence and that dlso provrde, For better m§truc ion.
.and story plannmg R S " / w2

TN Blocks 5.8 . PR L S ,l;u by 00
Development of Bloak.'s iand 6 beg‘an m 1970 A§e§xes Qf"ZS 5 . g
i - lessonms was prepared aﬂ¢ testéd in ﬁve secgmd-grade classo0ms™ N ' R
over a 1=5Meek perrod in dt’he Spnng of 19'71‘.(Labea,une L
Nnedermeyer & Suffivan, 7). Allcf the outcomes agsessedm e
the tryout H ressed typu:ad mechamcs-rdhated exhtmg shlls,, fdfe. e

' example capntahza’hon,arpuﬂctuatrpn, use. o&quptauons mdent~ ,_" (R N
ing: Substanttve, ‘agpects of éez‘mposrtlon. were asse‘s,sed‘only as, g ' o
<" T _“fating of, "“0verail quam»y “ ’Rhe resulta mdrcatcd that,‘ the ?!
e . DI
outcome achlevement of tryout ehxldren was only a httle bpt;pg 1 . i
than non-program comnanson chrldrén Y v .
’ e e r,..’" - .,’-' .‘.Q
- ' ¥ "‘ 4. : ,‘J"*’: v
r. o RN .'
" e E'I.“l ” :4",' K
o S W S i W
T, & ' __2,;J ww L f’,t-
-/ ‘ :, . e ¢ Y
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_ 2y instruction beyond Blocks 3 apd 4 (first-grade) was going to
‘depend heavily on teacher mmplementation, thus necessitating
~more detimitive teacher procedures. Also. the tryout provided a

" this sequence suggested that. when learning a new skilt (for
. example, how to format a letter), students should first practice

- mformatlon for further revisioh. The most lmportant of these
©* were that (1) requiring written “plans™ prior to writing the

From this tryout, it was I&dmed that (1) more practice would
be required on a particnlar skill than two or three activities and

variety of exercise formats tor use in subsequent development.

For 1971-72. Block 5 and 6 materials were expanded and
reviscehy several wiys (Niedermeyer. 1971). Three units were
developed. Sxsl_containing 11 lesson sheets plus a unit test,  The
outcomes went béyeagd pumtuatlon and mechanics to 1mlude
paragraphing and writing mmarlzLd ‘plan™ for ‘the composi-
tion prior_to writing 1t in full. Mg scope of writing experience
wils U(pdndtd from simple, non-dialdgie~s s{orFigs to include letters
and stories with punctuated dialogue. Withitt Jnit, a general
sequence of activities was developed that proved “te_be usefut B
throughout subsequent development of the prograrﬁ. Roughly,.

sclecting instances of the skill, “and, finally, constructing or
writing: their own compositions. ' ] .

The thrée units were tested single classroom during the .
Winter and Spring of 1972‘(N'iedermeyer. Quellmalz; & Tritha_rt, | )
1972) One classroom. ‘rather than several. was used because
many of the outcomes and most of the materials were new, and
it ';x’as' not known how approprlatt dnd usable they would be.
Thus. the primary purposé of the tryot}t was, tQ obtain teacher
and-pupil comments and observational data in one classroom, so
as to wdentity gross deflutnues or problems with materials ;
tudm procedures, Prou:dures systxmatlcalfy Lonductj
reporting SWRL ohscrvatlons of” dassroom tryouts Wé/t opera-
tionalized 1.Nn.dcrmcver 1972y, End-ofyear pupil achlcvmmnt
was only of suondary interest at this pomt o . -

At the end of the tryout. tucher _eémments, staff ob%na-
tions. Lompktpd pupil materials, and posttest resuits provided -

' .
.




The five instructional umts for 1912-73 included units on .

and . revise sequcme " that 1s :equnred in writing. I:‘renous
14
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co%plclc composition- evohed ~hlghi) negdatne attitudes from '
students and was  dropped (2) dialogue+punctuation was too '
diftficult and was to be dcl.:,\;:d untst'Blocks K (third-graded. and .
t3) teacher procediires were to be more specitic and detailed.
End-of-tryout posttest data showed acceptable pcrl‘brmanw
levels €73 perent or higher) tor. vapitalization. sentence-ending -,
punctuation. COMMmJs. complete sentendes. and .nondan[ of
sentence strings. sentence fragments. and run-on’s. Scores from 4
non-progfam comparison class genérally ranged from 10 percent -
to 50 percent on these same outcomes Tryout children also
wrote consndemblb longer compogitions’ than ¢OmMpanson ‘
children (89 words to 68.and 12 sentences t0.5, respectively). -

As the Block 5-% matenals improved esch \e.zr from empirical .
tnouts. they also progressed on an analy tic basis For 1972-73
the program architecture advanced inthe following ways. First.
outcomes were formuiated to reflect the entire ‘plan. wme edit,

effarts had reflected primanly the mechanical-editing aspects of
writing Also. the matenals represented a further attempt to
1dem1f\ usefui wnting situations to teach besides ston writmg

writing des»nptnons. writing directions telling how 1o do some- -
thing. narrating an, event chronologically. writing sfories. -and
wTiting persuasié compositions on given toplcs i R
For cach type of writing. oufcomes were specnfed that
attemptcd to define the characteristics or substance of a good

composuion. Fpr example:~ Plans and - writes a. “How to.

Lomposmon that.includes all necessary steps for a task 1n proper
scqupnue with sufficient detail sg as to_produce rephcable °

_actions by.readers. It was felt thdt’ outcomes such as this were B

needed for varidus types of writing to maké 1t clear to students®

what had (o be done and to provide teachers with the basis for

evaluating compositions .md showing or tellmg ‘students how to .
improve. Definivg such outcomes proved to be adifficult task-.

twhich 1s-oRe”reason why. perhaps. most elementary-school . .
composition instruction focuses mostly on mechanics-related /"

.
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skills) and recenved considerable attenho-n during the next three ‘

vears of development prior to publication (Quellmalz Mede- .
meyer & Tnthart. 1972) The 1972-73 mafenals were also

“amproved by wriing specific teaching procedures for ea;h

smgle-dweﬂmg ﬁous& Orie of the mére usefuj data Sourees for

activity and placing them on 5-by-8-inch cards
= The rumd materials tor Blocks 5 and 6 were part of the
large-scale K-I Installation Tryout dunng 1972-73 (Moncrief &
Longo. 1974). Twenéy of 52 second-grade classes in the tryout
were randomly selected for posttest analy sis. Results showed that
program. chitdren averaged 78 percent achievement across ‘all
-outcomes and writing types versus 31 percent for children i in nine -
non- prozmrﬁ comparison classes. «. -
‘For, 19"3 74, Blacks 5 and 6 were-revised and Blocks 7 and& '
werg de\eloped Blocks. S and 6 sontained instructional umts on
descriptions. difections (“"How to™). p!ot-orrcnted s;orxes and
~fnendl);ictterw Biocks 7 and 8 continued urit on “déscriptions.
,stotxes and dla]qgu; persuas:on and summam:mg 'ﬁc_ﬁém,«,
(Frizhaté & \ud;rmever &9?3) - -
While these nedterials were" -uséd on a large-s;ale mstallamm- Ta et

~

. basis~from 4 973 through }‘{75 a small deve{opment tryout was

candugu?i"‘dunng 1973-78" 10 obtam transactional ﬁal’a that": -
-woum identify. necessary  final fevisions prior to pubhcatwn ,' o
(\xcdc:rmeycr, 197'4)  The trye\ft.{OOk place. with-two se‘cond T
'grades md two: thivd grades” af 4 single scHool -located pear
‘SWRL in an_older. }ower rmddlf income’ suburban tract of . _

this’ trvouf.” in addmoh. 16 staff obset;vanons fmd teaches

‘ eommnnts p%ed’ to T sﬁterqané cb'neenon of a randomx; < ’

: ‘"samplx of all’ pro‘gram rdated wntmg a.ompletect by chlldfm

T dunngtht-tr\out St T ,-.‘ kLY -
i As i result of thiis’ tryout' and as’a result of SWRL mteractmu 5
. . wWith ttis publishes (Gmn and G ompany)- thc.ﬁnal version of thé- .
- proaram edntamed. mdm ah.mgcs and 1mprovéments The more = -
o 1mportam re\ms;ms e dcsc’&d'betow ’/ A . . ' -
X . * e The matemk were. orgamzqd mto Bloclcx 5-8." (They had -
e pmvzously b::en kﬂowg as. l.m}s 3 and 3) .- . v
- S : ' 2&) : . -f -
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._x"- # The 1973-74 matenals contained a fifth review umt at the
" % end of each grade or fevel TWW!’& ndant and
deleted ' ,

pusly. teacher pro;edure cards co 'ned mstructions
.
s or a week’ sactmtles The rds became

4

e Many of Wes wer&rgvrsed of T2 Examjna
_~ tion of childre wntmg's“fr?fphv o the 1973-74-\-1-9"%1)} .

T made 1t possible to redefine some outcatismore usefully .
e and precisely. to délete unnecessarv oun‘omes or-¥o~add
A = QoW .outcomes. S - :

U =Unit’ O\erwe\é’s were written to inform teachers of ahe
T putcom‘esand rationate_for each,umt ' ..

* - ) - .t - S RAC ]
Y R . v~

o J The Cﬂterxoﬂ Exeruse Jssessment format was Lhanzed from :
_j‘-.. . a three -point rating scale to a slmp]e ‘Yes-No™ decision as
to’ whether the child’s writing met the outcome- staiemem

" - or whethef Heneeded supplementary mstrucuon . .
“ S . . - L] ’

- - - N - .
- - ~

. Detarled supgiementary mstrucdon activitis and proce-

Yy
. . .
- . SR L .
K . PR

T

o Puprl materials fbr mh anit wete placed ima bool\lut wnth '
\mtmg space prqvnded ) -

I “ 7 P N B

.. h was fonnd tha't Students could not edlt and revrsc their
e composmons “Wwithout explicit ipstruction and practice..
B < editing. 1essons were deve]oyed tested: and included -
T xe published program -

7

dures were developed f or each outcome - ot



e Many substantive changes were made in specific units and
activities comprising Blocks 5-8 and may be examingd in
Niedermeyver. 1974 - .

- 14 .

Postscript . '

" The results.of the p;rogram verification cycles tor the Composi-
tion Program reveal man¥ things. but two or thfee seem to stand
out. First. there has been a consistent, pattern of fairly high
outcome achievement by tryout children. "Recent revisions for
. the published version are very likely to improve auhﬁ:veh?énﬁeveis s
even more.~ Second, .achievement dala ‘from non-program com- '
parison children has Lonsxstentlv §hoWn that -the. normal schoof
curnicylum does not gromote these” bas:c writing skills very we]l

j at aﬂ’ Finally. the SWRL program has attempted to go bgyond
traditional mechanics-related editing skills to operationalize the
content or substancé OF well-wntten composmons for & v ariety

of purposes. - - e -~,_\«» .
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SPELLING PROGRAM ~ ‘-

»

.
Bruce A. Cronnell ‘

k3

The program venfication of the Spelling Program deliberately
lagged that of the Reading Program and Composition Program
since many aspects of uncertainty associated with- the Spelling
Program were being resolved in these tryouts. This made 1t
possible to conduct tryouts uniquely relevant to Spelling using/
relatively small samples of classes for development economy and
focusing on uncertainty matters unique to instruction in Spelling.

Four ‘t‘ryouts have been conducted between 1970 and 1974. ~
All tryout classes were in either ‘the metropolitan Los An'geles.
area or in the San Diego areayEyaluation techniques inciuded the
following: test data (pretests 6r entry or placement tests unit
- tests. end-of-tryout tests). classroom observatlons revlew of

i completed Student matenalg teacher interviews. and question-

naires. For one tryout. a SWRL staff member (an experienced

.- elementary schdol teacher), taught spelling in one of the tryout
; c}asses all of-ier lessons ‘were taped for later review.

C e~

>
~

‘ *%xout:} ﬂS‘mler 19‘71 Schwab 1971 Cronnell. 1971). The
first tryout -was LOHdUt{Cd for the last four months of the
¥970—7l school year 1n four first-grade classes. which were using
an early version of SWRL reading instruction. These classes were
matched w1th four other tlasses on the basis of pretest data.
Posttest data indicated that the experimental classes performed
.better than the control classes. However. weekly tests indicated o
- that scores on transfer words were much-fower than scores on . ~
e\phutlp taught words: they also pinpointed specific spellmgs B

/.




. ~

which were difficult and the nature of these difficulties
Based on this tryout. several revisions were made. Matter was
resequenced to separatg contusing spellings and to more «.Losel) -
match the SWRL Reading Program. Additional instruction was——
added tor similar yunds whose spgllmgs had bgen confused and
" for spellings which were vistially confusing. Variations in instruc-
tional procedures were introduced tor vanations in spelling .
content.  While instruction had focused on VC phonograms. :

*  crrors were found to be on specific vpwels and consonants. with
most difficulty on vowels. thus instruction was revised to fogus
on individual sounds and their. spellmgs within the context of

. whole words Bedause, transfer skills were weak. more emphasis .
was- placed on specific spellings than on specific words. When
new features were added to the program. the five-day schedule
was no longer appropriate. so more flexible scheduling was ?
permitted By using only one day of testing (instead of two),

+  more time was avatlable for instruction and practice: with . .
stronger emphasis on 1mtil in_itructif)n. a day for review and - -
remediation could be, ehhmnated. To provide teaclrers with more -
information to use n conducting instruction.’ teacher notes -
(“Linguistic background") were added to the materials. )

~ Tryout 2 (Cronnell & Mitchell. 1973; Russell. 1973). This . s
- tryout was conducted in the fall of 1972 in one school in, ‘two
first grade _classes. once of which was taught by a S)VRL staff
member. . : :

An entry skills measure was administered which indicated that .
most students possessed the .requiréd reading and writing
abilities; 1t also pointed out problems of visual and auditory

X, -discnmnation which were élhphasized in the ensuing instruction

2 and 1n revisions. .

- In dn attempt to cover- the weak arcas of Tryout t. 10 ¢
instructional activities were used for each unit, followed by

-
.

‘ assessment. Several actwities were found to be’redundant, so ! . -
" through delction and combination with other activities, it was \
Sfound that only five were needed. Teacher materials were found = _

‘to be too vague. s0 they were revised to indicate more précisely .
32 . . ) . 7
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the nature of the needed nstriction, Because teachers had
difficulty in generating dpproprutc practice items. 1t was decided
to list them in the teacher mdtcr,uls A varicty of exercise types
were tried 1n the student materials. only those which students
* could do and which most dircctly practiced the desired. skills
. were rglalned Since students trxquunlh became bored or
frustrated with long exercises. the exercises were shortened.
. The nstructional pace was slower than planned. several ot the -
’ “above changes (deletion and consohidation of activities. shorten-
ing of student exercises, and deletion of difficult exercise types)
were expected to keep the time fequirements more reasonable.

Assessment scores indicated that most’ students had attained

- proficiency on the program outcomes. supplementary instruction -
(which was not included) was seen to be needed for : some
students. Scores on transfer words were much closer to scores on
lesson words than they had been in Tryout 1. Error analysis
indicated continued b-d-p problems. sd these speilings were
sequenced 1n alternate Units to allow thorough learning of one
spelling before exposure to another similar spelling. vowels were
~ also d1ff“cult SO more mstructlonal emphasis was placed on

them. "‘ .

"Tryout 3 (Humes. 1973). This trybut was conducted 1 the

last three months of the 1972-73 school year n six klnde.rgarten
classes in five schools, ¢ “ .
“Scores on the entry skills test were found not to bg related-&o
mout success  Since.the primary purpose of this ‘fest was to
assess requisite reddm" and writing skills. 1t was decided that such

assessment LOUId be left up to the teacher.

) Teagher-dnutcd oral cxercises were _generally successful,
. especially with a change made in the course-of the tryout. Rather
than focusing on memory in the spellm" of program words. new-
* & procedures focused on spetting wards by first spelliag the sounds
“within them. (e. g spelling the f"rﬂ-sound"the middle sound and
then the fast sound in pan: then spdhng the whole word) "This
approuch made the spelling task “easier and. wag more ¢losely
related to the conceptual basisof the program: it also permltted

ERIC. - <8 |
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less emphasis on specitic words and more on the spellings within
words. thus extending speling skills to a larger set of words.

In an attempt to Md the tedghcrs oral instruction,” printed
response sheets were provided, Several, wgre arduously time-
consuming” and were chmmated. The effecﬁ\e ones were not
found necessary. but were incorporated into the revised supple- -
mentary instruction, which had not previousl; utilized student
matcnals and consequently was not trequently used? .

It was observed that children had difficulty with the order of -
instructiorr used: first-last-muddle, which reflects an easy-to- N
difficult hypothesis. Because this order conflicts with natural
left-to-right progression. instruction was reordered to a first:
mxddle last sequence - .

Since teachier materials were awkward to haridle when printed
it booklets.“they were put on cardssand placed in file boxes.
Pictures used in student materials were not always identified
correctly. so they were listed on the teacher cards. ‘

A major objective of this tryout was to assess the feasibility
and effectivéness of formal kindergarten' spelling instruction. The
tryout indicated that Kindergarten spelling instruction 1s quite
feasible'.wnth children who possess the requisite reading and
writmg abdities. Its effectiveriess was confirmed by test scores
which were, in the mdm higher than thdse found in the prev1ous .
two (First grade) tryouts Revisions in the program consnderably
alleviated problems found in Tryout 2; as opposed to previous
findings. stores for vowels were comparable to those for

" consonants.

Tryout 4 (Cronnell,” 1974). This.tryout of seteral 'Spellmg
Program Blocks was conducted during t half of the p
1973-74 school year in 45 K-3 classes in five chools
was high, and

In general. teacher and student accepta

students performed well on assessments. However. test scores, as
well as teacher feedback, mdnca&d that upper level students (and .
_teachers) frequently had dnffnuulty 4t the beginning because Iﬁey
were not familiar with the specific content of previous Blbd(s /
o help allwmu thus problem. more information on pr@vnous /
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learning was, added to teacher materials. lmludlng suggestions ¥

and matenal for review of previous Blocks.
Problems ‘appeared with the dictionary skllls instruction:

children had dllf!tul_ty doing some of the tasks for prautu,e.f,;l

Revisions were made to more -closely dpproximate the- skills
required (lol\qtmg words. rather than alphabetl?mg them) and to
remove some p rticular diffichlties..

In"Blocks 1 and 2. word ﬂas‘huards were 'provided. Eew

teachers used tham because 1t was difficult tq handle two.at a -

ume. Since it is casier to write onthe board than to handTe cards.
they were deleted. \-

Most teachers elected not to txar.h spelling in kindergarten
because they felt that their students were not ready, especially
since many students did not possess the requiréd writing ability.
To permut easier kindetgarten Gse. the first Block was split in

two. a new Block 1 covering only consonants and requiring no

writing skills. a new Block 2 covering both consonants and
vowels to spell whole words and requiring writing skills.

While many teachers completed a whole Block during the haif
year of the tryout. some completed only 3-5 units. To help
teachers better plan their instructional time. suggestions were
made concerning the number of sessions needed to complete
each activity.
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. EXPRESSIVE LANGUAGE PROGRAM
e L

N
.

" Fred C. Niederrneyer L
-7

| d v

PO The. deve gnlent hlstory ot tlie Expresswe Language Program'

can mOS)/cokr?verhemly be presemed ch?or’ga'logually Tryout data ..

. are préswted in sumynary form. Those interested in seeing the

-’ plete ddta or in examining in detail the” procedures and -
materlafs used in -the tryouts will want to refer to the churnal

article an’d SWRL papers referenced throughout -

.

l970—71 . ‘

., The mmal version of “the. Drama and Public Speakmg Program
. as the program  was called until 1974). consisted of 20
el kmdergarton dnd 20 first-grade l¢éssons with activities organizéd .
ﬁround four areas: pantornime. improvisatien, extemporaneous '/ o
L s/eakmg. and play production. For each of these areas. from four S
to seven outcomes were formulated. (For exan%ple in improvisa-.".
* tion, where children "act out a given story, one of ghe putcomes .'
as “Thechild used lines that followed the story.”) Instructlonal .
; procedu,res for each lesson were contained on 3 by 8 cards so
that the- teacher could refer to them durmg the activity. The
activities were not conceived as seat work. but rather as exercises
in which pupils, working as a, class or in small groups. move and .
pcrform in a comfortable. stimulating environment. From-a pool
of 14 kIndergartens and 13 first-grades in two middle-i -income
urban districts, seven chasses at ¢ach grade “level were randomly
sclected to test the mmal verSlon ‘of the program. startmg in early.
January of 1971, The remammg Llasscs served as non—program
comparison groups. T ‘ . ) —_
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_of abilities to prg

’

One of the more difficult development aspects. of the .
-Expressive Language Program concerned methods of evaluation.
For tryout, a posttest was developed to assess the program’s R

for each arca. (When conducting a posttest. the SWRL rater ha
not been told whether the cluss was a tryout class or a
comparisQn classy A five-pdint rating scale was used '
. " (5 = excellent, 4 = good. 3 = fair, 2= poor, | =very poor or no

performante) ‘ .- :

Atyage ratings for kmdergarten tryout children were generally

“fair/ on pantomlme OUILOmCS “good” on improvisation out» e
comes, but between “‘poor” ,and ‘‘fair” on extemporaneous

speaking. (Play production was not assessed in kmdetgﬁrtens) e
Comparison kmdergarteners‘were rated between ‘‘very podr and ’ .
“poor” on almost all outcomes (Niedermeyer & Oliver, 1972)

. Average first-grade, ratings. of tryout children were betwken /
“fair’” and *‘good” -for pantomlme extemporaneous speaking, - .
and 1m 1/prov1satton and between ‘‘good” and “‘exceltent” for play ~

production. .Comparison group ratlng;:%_reslgwgt_lmﬂé%iﬂ—"’/—"
all &reas except extemporaneous spea X ] P ' ‘

Addltlopal data squrces revealkeéd both teachers and

c}uldx‘en stated they
{only one kmdex:gar
the’ onge-a-week lessgns)’, and (3) teach

chlldren. 0. teachers offered mzmy ‘ lesson-specific
sugge in -_.:._.lu v u eVlS Ons——- - y " -
he omr/all Sns—resulting ~from—the |, tryout were to
-, _(1)-prowidempre pract:ce on ext.emporaneous speakin -
de_better teacher trammg ‘and instructi procedures, and ' ¢ .
(3) revise lgssons so. that childrefi saw correct models of a r
» performance and then*fxeri once more to. emulate that model, N
R o Y -, B .
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‘U)‘—" ‘ siaply "movng on am&aug att‘.m{\a par[uular 3. .

“pantomme, improvisation. ete. (Medermw;r 1971).

~ \ N s
\

T2 2 - Do

Ny
For 1971-"2, the abore-listed: gengral revisions plus. revisions -

ol spéaitic lu\on\ were warried’ \OU[ with Blocks | and 2
. (kindergarten ). and the nimber of leyons was mcreased from ’O

to 30. Instruction with these program rmtumls was conducted in ¢

cight hindergarten Casses i three >Lhoobs (two low-income.

mner-city schools and one middle-income. sqbu:ban school).

Block 3 and 4 matenals were not revised but, were used again |
N s first grade classrooms 1n a Similar, Lomb\qafmn of schools.
AINO: 38 lessons were developed for Blocks 3 and'6 and tested

I two \L\.Qnd grades at a single middle-income. St}burban school ‘

dining the spring of 11972, Theése materials were esrq\ed to -

extend  the thldm\ > abilities i the four program ‘greas. ,

Pantomime activitics progressed to characferization. Impronsa- .
. tion activitios regiyred children to work from only a bnef ston‘
1dea”, rather than 4 dgteuled teacher-narrated story Extem-
porancous speaking activities included persuasne talks and
debates (These had bucn tried in first grade the prévious year.
but proved to be too drﬂuult ) In pla\ produdlon actinitics,
chiddren  were introduced to >gr1ptmg thu( OWn plays by
completing unfimshed scripts. - . .

During the tny out. SWRL obser\anons of scl’uted 1ésson> at all
grade knl\ were LOﬂdUCtLd and documented using a “standard
obsenation prdtocol (Niedermeyer.' 197’) In addmon\ the
1970-71 postiest_was revised at the klndergarlgn level 5o that th\ .
classroom  teacher  could make the performance _ ratings ~ .
Niede mnever & (m'u;rg 1972y, Posttcstlnz was conducted only D
in kindergarten, since BlocKs 3 and 4 had not -been revised and
‘Blocks S and, 6 were first-rotind matgrmls being tried out in only
(“0 classey

Rosults of Blod\ 1 and 2 posmstmz showed that thg children
i the .middle- -income. suburban school pgrtormed even better * -
than thldnn from simdar schools the prewous year. kinder-
garten children in the two low-invome. inmer-city  schools.

N
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} ) howe\;r were subst,.mlmllx fotcr 1or ¢ tgmporaneous spukmg B

and’ 1mpronsat10n oufcomes (but not t mnt’cﬁmzﬁtmﬂ?{-&mﬁpg
T Pacing was anmll\ \l()\\ ds 1t had txm the previous et
‘ \OHL of the Kindergarten uld\\&\ wmph(cd the 30 lessons with
the average being 220 Also. while chaddren m sl classes shoped 4
. high degree of enthustasm toward the program. some Kinder-
‘ga‘rten and tirst grade teachers in the low-1ncome. anner-city
schools expressed 4 concernabout the “readiness™ or “maturity ™ R
of many of their children for the “speaking activities™ (extem--

«  poraneous speaking and 1mpr0\isat|on) Teuchers at the suburban
school however. felt just the opposite. and were able to produxe
good speaking performances from their children. ’

- The data revealed that several inner-city Kindergartetr of
first-grade teachers had kegt many of therr "immature“ or
“non-verbal™ children out of, the program. Also. at ‘least two of
the teachers withheld extemporaneous speaking arrd improvisa-

tion lessons from their classes. and taught only pantomlme d

activities! Thus 1t was unclear whether perfOrmances of inner<ity

km.dergartenm were%low because the chlldren were unable to
master the outcomes or because teacher expectations prevented
the g.hlldren from tecewmg necessary instruction and practice.

For 1972-73, 1t was decided to address this problem thgough the

Teacher's Guide “and teacher traimng by providing specific ce’-

teaghiné’promdurcs for *socalled “fow verbal™ children and by

helping teachers accept & rcsponsxblht\ to ‘proude “all chlldren

\ Opp@rtumues to participate in all parts of the program.

" Other revisions resulting from the 1971-72 tryout included
(_l)developmem of a systematic K-6 sequence of activities for
; developing skills of creating storiés and writing plays. (2) deletion
of several types of activities thahproxcd ineffective (e.g., “"'chain,
stones™)._ (3) structunng mpronsat»ma stories so Lh|l(*m ini-
tlallV aut out “sentence groups” instead of: single sentenges
(4) adcﬁng dramatic interpretation activities. developing. a “pro-
gram archltecturc (\ICdCI’T’ﬂL)’L‘T Oliver. & Kalins. 1972).

g2 S _ _
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For 1*972-73\,lessor.1 specifications were (b‘f-mulated for .
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BlOLks k! iR nhlrd ade) 01" the progx‘.nn f\ledarmwcr
l\aims & Olner, 197") ocks 1 and 2 were slighsly revised:
B!Ocks 3and 4 wére n\g\ed ang- gxpmdyd to 30 week{\\lessons .
of thrce sessions ‘ach“.md Blocks 5 and & were rewsed Posttests
were  dev elorn d tor Blocks 1 damu“h 6. Tcacbér t‘rdmmg .
' mafernials and prmcdurr.s were n\md and dabord&d -and
m*l'zdgd the dg»;l(é)mu&t of 4 ilm Fhe K-2 materials were then
used n @ large-seale mst"lldn(m try out during the 1972-73: schiool
)*xdr (Moncnief -&  Longo. =1974) Apprpsimately 55 inder-
2arens.” 25 first grades. :md P2 secand grades rc?!msentmgawade
range o} sehool s:(uatmns particspated. . .~ 2
. Puemg d:n'u “reveated thatteachrers gbmmﬂ}“‘xh—cfm\ﬁ'bﬂ
two nsterd of thg recommended thru sessions pey week. Also :
pereent ot the. kmdergartens- and only 10 and 15 p¢r«.ent of‘
thetirst and second grades f.orzpkted the program.

Posttest tesults mndicaged that I,lrst-grade children .rece:vef
acceptabic t;auhcr" ratings close to 80 percent of "the’ ume
"Kindergarier and seeond-grade  children’ received such ratmg.fr
approviimatgly 70 percent of- the time” Durmg'this tryout: an
evaluation was also conducted: on' the ‘teatigrer rrammg ﬁlm for

"~ the program (McMorris. 9735, 5 LA ~

te

In addmon to the large-scale msta]latlon tryout dunng

19" 73.a smallwdcxelopment ry out\was Londutted during the o

‘spring of . 1973 in, 33 kmdergartens in eight low-mcomc
inner-city schoob (\udume»er% F;Sther J973). The purpose :
of the trvout Wwas to obtain geatcr clant\ .about probicms of
teacher cxpegraxmns and prqgram dxfﬁculatv%’\els that arose
durmg the 1971-724ryout.. e
Fourteen.e\h,mpﬁraumus speaking and i nmprov xsan/on lessons

were tested. 1.¢%: all lessoris required chifdren to talk ‘At the end. -
,of the t‘rybut moat of. (’hc teachers felt the mate als wert' foo
difficult or: not appropriate for their, childre '

= One of the necessary uusnons lmmedmpz mdl ated from - thx;
tryou® was to remove- exte mporanvous .speaking” and play
productlon from Blod\s [ and'2. Teachers' reactions :md SWRL
obs«manc}ms were commung that kmdergarten ch!ldren ate not

45"
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f ‘ yet read\ to speak mn front of a group or read smpted materials.
~_ Theé reyised kmdereartcn activities focused on pantOmlme and
uncomplicated improvisation. All improvisation stories were

shortened and simphified. Also. additional- procedures were .

l
| . forme@ cxplaining how teachers should deal with children
thought to be “shy 7 or “low-verbal.™

1973-74

The brogrun:; (Blocks 1-8) used on a large-scale basis in
1973-74 contained the following major revisions. First. a set of
six outcomes -(non-verbal expression. vocal expression. fluency.
plannirtg. Verbal vontent. and evaluation) were formulated. Each
level of the program was then divided intQ four units. with 2
- Criterion Exercise at_the end’of each unit to assess any of_the six
) . program outcomes rele\ant to that pamcular unit. Suggestions
X “ for supplementary mstructnon after "each unit wete provxided. The
- program “tramning film was ‘completely revised 3o as to
. teachers better evaluate childrens perfo?mances and offer specific
, suggestions for improvement. Teacher training was also revised to
help teachers plan and schedule the program’s activities in order
to complete the program by the end of the school year.
_ Resuits -of large-scale” tésting during 1973-74 showed that
‘ progran'rteachei's. at the end of the school vear. eonsistently
rated approximately 80 percent of the children as displaying

acceptable proficiency across all outcomes and all blocks & ~. | -

. (Hanson. Behr. & Bailey. 19753). o

Revisions Based on the 197}-74 Trvout

A few of the major revisions are described below.

e Specific instructional outcomes were finalized for each unit
in each block. The previously defined six outcomes that
covered all cight blocks were insufficient because they did
not allow tof the increase in skill and content complexity
from block to block ' : _

e. The rating scale used in previous Criterion Exercnses was
altered so that téachers simply mark a “Yes/No” decision
for vach child according to the outcome statement and

< 2
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"\ Coe addltlonal crjteria and examples prowded Chlldh. rece )
et “Thg NG onany out;‘bmc tetleive supp]emem iflstruc- ¢ v 2

, tien, - - . ) . ]
® The supplementary instruction procedures for each unit
) were completely revised and now contain detailed activities
. . "+ and content for teachers and aides to use. i
) o All activities in each block were edited and revised: some . _
were rewritten entirely. . -
e Instructional tapes were,_developed for many activities to
- provide appropriate vocal models for the children.
® At the suggestion of teachers. many more illustrated sfory
posters were added to 1mprousauon -lesson$ to help moti-
S et vt children a{ld to help them better plan their
improvisations. .
e The notion of threexsession “‘weekly” teacher procedure
. ‘cards was dropped. F&g each unit in the final program, an
activity may require froM one to four sessions, depending
on the activity. All proceduges for an activity are contained
on a singt¥ card.

- Since its inception in 1970, the Exbressive Language Program
has been modified through extensive classroom tryout and
revision. from a small set of loosely-organized activities into a
comprefrensive, instructionally effective system for teaching oral

L] -
- language and ex pressnve skills-to primary grade children.
* . v
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TRAINING/lNSTAI.I.ATION SYSTEM - :

14

- Michael H. Moncnef . N coe

¥y

tional systems involves nat only the mst.ructlonal programs but
dlso procedures for training instructional personnel in program
use and for installing these programs in a specnﬁc dlstnct During ~
early devetopment of such programs, the developmg agency may
handle these traiming and installation tasks. As development
progresses and programs are tried out on a latge scale in -
preparation for general distribution, responsibility for these tasks
must be transferred to the districts. This transfer of trainmg and
. installation responsibilities is necessary if the districts are to
 develop their own capablllty for effective, ongoing ude of the
programs withoat an overdependence -on outside assistance. The,

_ developing agency, however. must develop materials and proce-

' dures to engble districts to meet these respi)nsnblllties At SWRL,
these materials and procedures constltute thé’ Trammg/
Instail:mon (T/l) System developed to accompany ‘each instruc-

v tional program, o . . ~- -

S . T/1 ‘systems xdentz,fy specnﬁc tasks and prov:de resources that . |
Con enable admmlstratlve and supervisory personnel to~take a moré . :
deﬁmtwe and active role in working with mstruchona] personnel
_to accompllsh these tasks and ensure successful program opera;
twn‘. Areas addressg:d by~ the T/I system include: systematlc
ptoﬁctemycrefcremed pupil placement, the logistics of materials
prowssmg and orgamzanon program planning and scheduling.

s
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and user onentat‘ion -and training. It also aids users in conducting

« quality alsurance activities to credit ‘irfstructional accdbmplish-*
. ments acheved through program use- and to. plan future .
instructional 1mprovements. System configura,tlons' provide the
exportability and reliabitity needed to mect the unique installa- ~
tion requirements of cach school distnct. <L

When tryouts of SWRL instructionat. programs advance-
béyond the component level, a T/l system s developed to-
’accompany these programs: During 1973-74. a year-long multi- ..
level- {K-3) tryout was conducted that included three SWRL -~
Cammunication Skills Programs: Reading: Compositnon.}and
"Expressive Language (formerly called Drama and Public
Speaking). The 1974-75 tryout was expan’c‘ied to include the
Spelling Program. This document describes the development and
components of the T/l system used during these tryouts.

DEVELOPMENT OF THE 1973-74.T/A SYSTEM ~ *

. The development of the T/I system involved five phases:
(1) identification of system constraints, (2) identification of .
school and distric¢t tasks and training objectives. (35 development

of the T/l system conrponents. (4)try.out. and (5)system
revision. .

A3
.

Identification of System Constraints

System constraints are those factors that liglp to define a  —
oy realistic and potentially effective system’ within the environment”,
in’vhich the system is intended to operate. The .early identjfi-

" cation_.of .system. constraints is important to effective develop-
mknt efforts in that they ‘g;j’fect the assumptions that can be -
ma E:o/ncemiix'gg such areas as the time frame in. which’ the

system ’r'nustlogtrate; @r,sonncl'refourccs available for operating « -

- ﬁtpgosysatem; and types of r@&dia that can bc'useﬂd.' =

7 . SWRlgphas gamed c@nsiderﬁle- expenience 1n  identifying—-

systemﬁf"const'raintsﬁurmg‘thix‘de_\_/elopment of T/ systems for -

- other “instructiong/¥programs: Ywever. since the 1973-74+Com-

1 g’:’-n@'\un,iqﬁicgn@Skil‘l}7 Programs,-tryout was the first multilevel, -

4 mulﬁbr@grgm eria@{tﬁt \\J/jfgch exportable training was devel- .
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sh P -* oped.- tﬁe Strugtun ot thx‘svstnm and thewonstralnts |mp7psed~' S
' upon ity, design varled front, those of previous SWRL trainiag 4

S)stcn’ls Thc constraints |dcnt|1nd as 4ppluabla to the 1973- 74
- T1 w&’ume were based on prey. ious SWRLE experience with’ single, S

~proararﬁ tryouts. an examination m the school cnnronmentw A

whidh thie system, was x\pcukd to dperate. the expectsd effects

 of ’fQ,rgc scate pros.ram tryouts. and’ the himits imposed when;

proarams arcrut »anoux Stages of dcvdopment Thus. the 1973-74 )

', T sysum.was designed to niget the tollowmg constraints: -,

1. To flmcuon in a.variety of school situations without dlreut»“»
. i, assistance from or contact with SWRL.
""'\ 2: To’bf ﬁ&?lbk enoug,h to autommodate any combmanon of
kpFogram§ and levd§ that mlghtube sekcted by a givef .
7 district. ;
7 3 Fo- be dmendblc to cebst M‘utn/e rcvnsnon for subsequem"
thours wnen trdmlng yauld. be expanded to include
d\t,endxd »emo‘ns Agradps ﬂ-b) of, ﬂu mstruatlonafL
A, (progmms/ \ .,4' . r
4. To Stress the ommonalntlcs 0 termmo]ogy and procedures /
f/among progra:ms wnt’hout being overly rcpetltlous.
T(p mlmmlzeifthc p’robabnlnty of mformatxon 0verload during
. anv training Ldmponent particularly tcaaher training. . g
6. To miningjze tmmmg/mstall‘mon ‘time requirements and ...
: (xsponsnbniitnos» to. accommodite typt/ceii time’ constraints of ..
school antf dnstrlct personnil. (Prevxxuus SWRL tramlng
Systems had reﬁunred approximately o}w hatf day ‘of - user.
‘tlme for Lagh’year of instruction n a content area.: Slmllar
+ - time requirements for this multilevel. multlprog}/dm tryout "
would have Been onrealistic in t¢rfimqo‘1 available useptime.)

7. To accommoddte the aundiovisual ru&oungs mey{f” ‘avail- / V

~.\" able to psers. ot

)

identiﬁcatlon of School and Dlstnct Tasks an;{
Trammg Obje.ctlves : . 2

CAfter the major purposm and -constraints ‘of the T/l system
2 Y were xdeﬂt‘hud an analysis was conducted to'determine the tasks -
requjred ‘of schogl and \dnstm) pxrsonncl tor the suu.essful

& -
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o mstall‘;tlon Jnd operatlon ‘of t,hrs multllevcl mulllprogra}n
~ tryoud The temher anmd eoordmator tasks were lhe.n orgamzed
into trammg objutuvos This task analysrs and speufrcatlon of
traimng objutst delineated:” (1) what mstructional personnel -
needed to know or do to implgment cach mstructional program
+and (2) what rdistrict and school cootdinators nec ded to know or
do.to caryy out their tashs. -
Thi md‘;or tasks required of - mstruutnonal personml (ic..
teachers; ardes tutors) to pperate the msmunonal systems and
. . robtain program outeomcs were dwvided” into two categones. °
' _;;nstruxtronal praetues and classroom managément procedures.
lnstrmtlonal praetms refer to the, pedagogrcal “procedures used ’ <
durlng the presentation of the lesson and include, such tasks as:
I. Fou‘usmg children’s atfention. , L. . #

'

1ntormlng the learner($) of whaf is preetegf , . :
3. Provxdmgappr-oprlate models j‘ . ’ -
‘ - 4, Provndma appropriaté and freqient individual and group
B ” response opportunltles P N RPN
A . Using a positive approach to cor‘rectwe feedback. .
. 6. Acknowledglng accompllsﬁments s '
. gWhﬂe* these pedagogrcal procedures needed'to be briefly
reviewed and their 1mportan\e brought to the- attention of. -
N gg ructional personnel ‘the time devoted to them during SWRL
. “1 - training, was mm‘immd bemusc (l)cfhese procedares are gencr- -
ally learned durmg tormal university - training artd -(2) the
procedufes arc buijt into SWR\L instructional material§ and
‘ " procedures. ’ .
, Teacher tasks of coneprn included classroom management .
" 5 procedures essential to oper“atm;, SWRL programs. An ahalysnsof
these vprowdures resulted in the identification of erght classroom

management ta,sks ,applleablc to all SWRL 1nstrugtlonal

-

.

.. 1

.o

programs: .
1} Checkmg to sec that a Lomplete set of mstructlonal ,
"materials has been recdivedrs’ : . -

2 Assrgnmg all pupils to appropriate, levels of the program
usmg plaeement aids.or placement guidelines. C o . |
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3. Estabhshmg and mamtammg an mstructlonal 'schedule for

all pupils or groups. - ; . ,
4. Provndnlg instruction for all pupils as sf)pcificd ih program
.materia ! :

S. Admmlstxrln}, and suorlng, the Crltmon Exercises (en, route
assessment). .

6. Providing supplementary lnstrmtlon where indicated. ,

7. Completing record sheets ‘and transmitting them to the

program coordinator at designated intervals.

8. Administering and scoring end-of-year assessment.

Tasks required of supervisory personnel- (i. e., the Tryout
Cgerdmator) to successfully install the Commumcatlon Sklﬂs
Progrdms and maintain program operation weré: also |dent1ﬁed '
- These include: . -

l lSeurmmmL material needs for quh s;hool ‘

2. Ordering mdtmals - - . ’ )

3 Pro;cwng materials (i.e.. reception. storage. and ’distribu-
s tion of program and training matenals).

4. Planning-and scheduling teacher traming.

S. Conducting tedcher training. . . .

" 6. Helping teachers make placement decisions. ‘

7. Helping teachers establish instructional schedulgs "and inte-
grate, SWRL programs'into the existing curncutlm

§. Conductmg tollow-up trammg

9. Monitoring program progress. ‘

10. Providing for community jsupport (1.¢.. informing parents.
educators. and Lommumty members about the programs)

A1 Coordnmtmg tryout partlclpatlon actmtus v

Development of the T/I System Comgonent{ . ,

The ncxt step in the T/1 svst:m evelopment- process was 10
deslgn ‘and dewlop uportablq Lomponents that would efiable
school and district personnel to perform the identified tasks
within the constraints previously described. Four major come

ponents, or' types of matefials, were identified: coordinator

matenals. teacher training materials, teacher manuals.-and train-:
® ks ] N »

Lo




" ing follow-up materials, .+ .
After thé T/l syStem’ components ‘were .identified, the ele~
ments, or spécific materials uged in each component. were ' -
: > defined and developed. The thedia included print. materials,
NS hlmstrlp/audtotapes and films. These medla provided the export-
- - -ability and flexibility required of the T/l system and accom-
modated. the audnovnsual resources typically available to-users. A
llstmg ‘of "the components and corresponding elemehts that . :
comprised the 1?7& -74-T/1 systém is presentéchn Table 1. -

i . R \ .
N Coordinator Materials CQ‘ordinator mat,erials consisted of an

programs, the lnstallatlon Guide was, intended
personnel\ in devélgping an mstallatlon plan that uld meet s
.. both program and distrjct requnrements :
s . The tagks addressed in the Guide mcluded (1) identifying ..
. Tryout Coordmator(s) for each “district, (2) completmg the ;

' Non-Exclusnve License (NEL) “tryout agre,ement and ordernfg '

" materials, and (3)-setting up plans for matenals processmg and

teacher training. - ® e ®

The Tryout-.-Coordinator Manual contained. the information .

supervnsory personnel mneeded for” planning, schedulmg, and ' i

conductmg the tcacher training ‘session(s). A” modularized train- ' -
ing gulde was mcluded that outlined the training procedures and e y ’

materials ' needed fpr any combination of programs a trainer

might* have presented The Manual ‘also summarized the proce-

J.dures and matenals needed for conducting trammg follow up
sessions. . - T e

P The lnstallatlon Gurde was-sent $o each dlstnct ‘coordinator

and partnc:patmg schoo}. prmelpal in May, 1973 so that they

could use it m(plannmg‘ for the 1973-74 tryout. The Tryout

pg‘_; Coordinator Mz{nual was, disfributed at the beginging of the » ..\

i usch jol year ’1{?; sufficient quantdtles so that either the District . .
Try(iut Coordcnator or bunldmg—level staff could cpnduct teacher '
" training. TR . e Lt

I




Table 1 .

Components and l:lements of the l973 74

CSP T/1 System

»

Components

L
R

" Element (Media)

- B

Co.ordinator Materials.

-
*

-

Installation Guide (print) -

" ~ Tryout Coordinator Manual (pninit)

*

Teacher T raining
Materials

»

~ “SWRL Instructional Programs.
Overview” (filmstrip/audiotape)
“Introduction ’ro the SWRL Readingﬂl’
Program™ (filmstrip/audiotape) -
“SWRL.Drama and Publi¢ Speaking

Program”” (ﬁlm) T, S

~ “SWRL Composmon Skills Program
Overview” (filmstrip/audiotape)

Program Summary Sheets for each
program {print)

‘Data Collection Activities Sheet (print)

Teacher Materials

Teachér Manuals for each program
(print)

. .

Training Follow-up
Materials .

T

. SWRL Trammg Follow-up Gmde
( prmt) -

]

+ Program Completioﬁlf'ioldon (print) L

“Program, Schedulmg Trammg .
Follow-‘up ” (ﬁlmstnp/audlotape)

“**Checking Program Progress: Trammg

. SWRL Program Pl;hning Guide (print) -

Follow-up 117 (ﬁlmstnp/audlotape)
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-~ _ ~ Teacher Training Materials. Traiming matenals .consisted ot

those audiovisual and print elements for use by district personnel.

or a4 school coordinator in conducting group meetings with
instructional personnel prior to actual use of the mstructional
program(s) These materials sened to 1-1)prcsénl vlassroom
- personnel with program outcomes. organization. materials. and
detivitiey and their tasks in instalhing. operating. and maintaining
the program(s). (2) demosfstrate distnct and school commitment
to the programis) by allocatmg time and resources to the system
and. {3) provide teachers and othgr classroom personnel with
imtal nfotination to use Or assist In usmg the programts).
Teacher traimng matenals included program-gxnerjl and
program-specific elements. The program-genera) elemeng con-
sisted of a filmstrip audiotape - that described how SWRL
_programs were developed and provided Taformation on the
. *"termmology. * instructional procedures. and classroom manage-
“ment agtnmgs ¢ommon to alt the programs: It aiso provided
'» generab lnformat:on on how SWRL- programs operated it the
classroomi. The general element was intended for presentdnon at
all training sessions regdrdless of the particular programs being
used by the districts. - Cos
Program-specific audiovisual elements included . filmstrip®
audiotapes and a fémm tilm. Each element provided teachers
with the major outcomes. orgamization. materials, activitics. and
proLg dures of a particular grogram. The teachers viewed only the
audior isudl _elements related, to the procram(s) they” \xould be
using. - -
Four- to cight-page Program Summary Sh&.c’ts auon’ipanud
aach ot the programespecific audiovisual clements. Each sheet
. sumindarized programyoutcomes. orgamzatio;l. placement guide-
-hines. matenals. procedures. actwvities. .and ipstructional time
requirements The materials and pracedures section clariticd how
to 1mtiate and conduct instruction. Program Summary Sheets
wried as (1) an advance organizer to th¢ corresponding program
. tilwistrip or film, (2) a take-home study sheet to help in recalling
imtormation presented during initial training. and (3)a publ

»

Aruitoxt provided by Eic:
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intormation booklet to provide éurcnls. community %ncmbcrs:
and other mterosted  grotlps with busic intormation aboul"u
- p.xrtruul.:r.pr‘ogmm . ) L

. Initial 'tm'mng muaterials. in o themsehves: did not provy
‘ GMEensve traiming is program procedurest byt rather provided the
mitormation necded to prepare teachers to mitiate program use®

. Smee teachers are generally tamihur with the procedures imvohved

in t)pcrmn" m\munondl programs. the emphasis . these - &

. materials Was i prmldmﬂ the mtormgtion needed to onent users

.. 0 these particular programs and to answer mminidl questigns on
. how to get started JThase materals were not intended. showever. .
to present teachers with all the inforntatigneneeded to operate
“the pm"mm\ lmormmou and procedures unigue to kul of
Jd progeram ‘or Yo 4 particular typt of nstructional migtenal noI.
used Throughout r protram were to be obtained by referring to

the selt-mstructional teachgr muterials: before instruction, began?

o - - Several 1actors contributed to this upproach to initial traintng , -
' I svstem had to operate within the previously dnf'r;ed >'
uﬁhtfuﬂ)h This included bemé dddptl\up various school .
. ~MIRATIONS JM time l\pu.xll\ available” for Londu;tmo such

mital  traming Sgs\l\l\\TrﬂlIHnL on program prm;durn wis
Inml;d M part. bacduse |t Wwas felt that the teaching of oencral
m<1ru;nondl pro;;durn s mainly the doman of teacher educar
tion agencies and other staff de\clopmgnt offorts. rather, than a
program-specific T 1 system  Also. conuse directions for using
program materialw are=btilt mto the,psdgrams at those pﬁi‘ﬁ?\‘, at .
oviich they will most hikely be needed  Another fagtor hinditing :
" the sope of these minal traming session’s s the need. for.—.a.
. _' experience with g programto provide mcwman{ul context for
C more speditic suggestions and training ¢This c\penence Ateodl
otten Jtends™to. provide the triining needed (or Wccessfud \(nd
. d{ulm program op;ranon } L .
. Pae il training m\mrul’ Are not ntended l@\'unctxon int .
, N)lnmn nor do thu npr;ﬁcnl J” of the “trammmg’ provided 1n
PIOper tse of the %N\ stem. Bath traimng follow-up mdtgruls
and the district tramees are expected 16 Lomphmgn't\und cnhance
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the ctfectiveness of the mufial traming materials The training
follow-up sesstons bring tewshers together atter they have had
some experienee, with-the programs ~o that they can discuss

questions angd-share deas related to programs These follow-up

sess1Ons aho suggest rdeas and.procedures that may be used to
Murease program cliectneness The traner usimg the matenids.
whether the Tryout Coordinator or school-level staff, must take
Lsp(‘mslbllll\ tor adaptmg and nhndmv Araiming sessions 1o
meet the needs ob cach particular group. ths ndludes providing
demonstrations of program use under conditions similar to those
vachers buld expect in their own situgtions The imtal teacher
Irdmmg matertads lmd i combrnation with otherparts ofthe T 1
swatem provide tiu ‘basis for cémprehensne prowr.im-speum
tramning that s adaptive 1o the needs of cach=user *
Teacher Manuals. Te:uhnr manuals for vuch prograim were
mgludkd Jds part of the tr.umn" materials since their mam purpose
was w0 enable mstnunonal personnel to operate the pronmms
. These manuals were alSo viewed as “back-up’ nh-stud\ training
materidls for thése situghions m whick teachers did not attend
Iraimng sessjons - . .
Each teacher manual desenbed pro"r.ml outconmus and organi

“zation, xhgdulln"' considerations, instructional materials and

prbudurm and sugestions tor UanIq(o,[s or ardes

Tramme Follow—up Mategials. These materials helped gnsun_

that progzram ouuomgs were attamdd and that each program wis
completed on time. Materials were provided for conducting two
tratning follow-up sessions ¢« ) .
Training Follow-up ] J\bl\lkd teachers m dclgrmmln" CUrTICU-
lar priorities and Tnlu_mtm" SWRL programs mto the curriculum
by estabhshing weehly and vearly schedukes (e, estaphishing
unis completion dates). \1ulcrul>fp>&d tq accomplish these tasks
included a guide for use by the coordinator of s hool principal in
conductin follow- -up sesstons g filmstrip aadiotape “Pragram
Schudulm" Trammg Follow-up I, " ad the SWRL Program
anming Guide and Program (ompkhon Folder. The session

provdded teachers the opportumity to ask qmsnons. discuss

58 - .




concerns regarding the operafion of SWRL programs. and review
filmstrips presented duning inttial traiming. Follow-up 1 was to be
. conduicted by supenisory personnel within the first two weeks of

s¢hool * | - )

Traming Follow-up 1l was designed 10 assist teachers

ramtgning program progress  During this follow-up session.
coordingtors reviewed  program  progress and helped teachers
. d termine  whether therr SthdUILQ would lead to program
;ompl;non Sw_'«_'unons for m&mtdmmv unit completion sche-
dules were oftered Materals used durmg this sesstore mdtuded a
. © imstrip-gudiotape. “Checking Progsam Progress: Traming
* Follow-up tL." and the Program Comp:uon Folders. As before:,
teachers could discuss any questions regarding the operation of
- ) S\\.Rl_f programs and view selectdd training ﬁlmstnpi”

. " TRYOUT AND REVISIONS oo

* The 197°3-74 Tryout of the Communicitidn Skills Proordms
and T 1 wvstem invoh cd 293 schools in 22 districts in 4 states.

Procedures ) ‘i

€
-

Use of the Traimng Installation svstem during g tryout s an
ongm;u_' process There are. however. some key cvents shat
mdicate how well the system, has been implemented and how
. _oweH it is. operating These nclude tramer training. téacher
> ) tr;ﬁmng. and traming. follow-up sessions. Data were collected at
cach of these points throu_lh reaction shevts (questionnaires).and
SWRL staff oh\r\mons of.a sdmpk of teacher. training and
follow-up “wonh Addinonal date sources included ¢lassroom
observations and mtormdl discussions with district coordinators
As part of cach district’s rnponxxbmlln m the tryout. cach
"district sent a goordmdxpr to SWRL tor a one-day trainer training
“session: Thes reactiond sheets collected  from  district trainers
immediately V&ollomnu trainer traing provided an mdudtlon of
. the dcarcc to ‘whiclr district trainers folt prepared to Londuct
S xmkh;r training. Trainer comments and suggestions relative to

the lrdmmo mite rmls and proeeduru were also xohulcd s
. The ohsxr\anons and reaction sheet data Lollcutgd at t*.auhc

T

g
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“training sessions were intended: to identify the vanious condi-

tions 1n which these sessions were conducted and what factors
affected system effectiveness. to identify what questiohs teachers
had after attending training. and to solicit the suggestions of both -
teachers and trainers for improving T/1 materials and procedures

Data collected after the training follow-up “sessions  were
mntended: to evaluate the effectiveness of such sessions. to
identify the conditions under which these sessions were comn-
ducted. and to obtam user’,re‘a‘ctions on the instructional

programs and T 1 system after they )h”ad experience 1n program

use e \

Results

Trainer TrainiggiSession (Trainer Reactions). Reaction sheets
were completed b'y':‘:SS district trainers immediately after training
at SWRL. Eighty-cight percent of these trainers reported that
they " felt prepared to train others to conduct teacher training.
whi}’c 92 percent indicated that they felt prepared to train
teachers.

When asked for specific comments related to lmprovmg
training. trainers indicated that more time was needed because of

‘the' farge amount of information cow;red (19).* Trainers felt that

they needed to cxamine. the training ' matenals pnor to the~
traintng session (19). Six trainers thought the session shiouid
contain more active participation. A variety of other suggestions®
involved the tra'\\%ing agerda such as requesting mornil;:\g ;qmd

aftcrnogn breaks orputting follow-up training first. \

A}

. Teacher Training Sessions. Teachers and trainers were asked to
Lomplete reaction forns after initial teacher trammg sessions.
'chcrs were asked to suggest ways trammg could be

!‘\,\'. . .

) . . )
*Numbers in parentheses ¥ndicate frequency of response.
S 2




that a dcmonstratign -of instructional procedures be included
durmL training ‘

- A number of tuahcrs were concemcd about packaging of
instructional materials. Instructional materials. are  typically
pachaged to include enough material for one teacher and 30
pupils. Mam teacliers ¢68) felt there should be materials for
more than 30 pupils 11 cach classroom set, Other teachers (17)
suaguud pachaging pupil matcrials in smafler packets (e.g.. 10
sets per packet). s

Addifional concerns related to mstructional m.mmrs and
procedures and placement procedures. Such concerns involved.
tor example. the correlation between the placement test and
placement 1n program blocks (5). the, use of the programs in
multlgrade classrooms (3). and grouping procedures (2).

Trainers, also completed reaction sheets after conducting the

~training sesstons. Fifty-five reaction sheets were received. with.

- ' ‘some trainers submitting-more than one sheet. In describing the .

~ conditions under which training was conducted. the trainers

.indicated that they usuay trained teachers from one school at
each. session. und that most training sessions (83 of 106) were
conducted during September and the first half. of October.
~ Typically. the number of teachers attending cach session ranged
from six to 15 Most sessioris {78) varied in length from 30 to 90 -
~ _ _ minutes, F:ftem sessions requ{red two,,hours to complete. while
12 sessions ran as long as three hour&w’framm indicated that
- - most teachers attended from one to three trammg sessions (other
-than follow-up training). Eight tramers indicated that their
teachers did not attend any training sessions. Thlrty out of 57
. traimng sessions were conducted as after-school sessions. Twelve . ’
.. were conducted as fi -day sessions and 10 were conducted ‘s

- Qhah -day sessions. The remainiing five were conducted prior to the

" opening of the school. ’ L

) (ommcntm& on training ma:erlals and prowdures rainers

. : suggutcd thag classroom matérials be sent prior fo training and

SN progran mma on (25). \F;hcy felt the printed and audiovisnal

mgt’cnalg wsed during teacher training were all w'e}l done (10).

» . .
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but suggested that training should be more active (2).

In addition to reaction sheets. data were collected Irom SWRL
Waft obsey ihons of training sessions n seven schools. with at
least two observations of the training for cach program. These
observations supported and elaborated on the descriptive infor-
mation and suggestions provided in the reaction sheets. Obser ers
noted that in some cases traning was not presented as outhined in
the Tramer’s Gyide. For example. some trainers either did not go
over the Summary Sheets or passed over them too quickly. It was
suggested that Summary Shgcts should be made an Ir{tcgral part
of traimng and that they could be used to help support the
audiovisual presentations. They alsocommented that the Coordi-
nator Muanual should be made more explicit. especially the
section on Data Collection. Thesé observations also revealed that
teachers were concerned because often they had not recerved
program matcrials tThl\ lack of program materials also limited
the trainers” opportunities to expand the session beyond showing
the audiovisual traming *matenals and discussing the Summary
Shul\ )

Training Follow-up. SWRL staff obsened four 10|Iow -up
sesstons  These obsenvations and subsequent communications -
with district coordinators indicated that follow-up sessions were

. -conducted by «a variety of persornel (district coordinators.
principals. reading speaualists. etc.) and that the sessions were
most likely to oceur when conducted by someone at the school
level. While teachers did not spend a lot of time discussing pacing
or performance (the topics presented in the folloiv-up filmstrips),
they did have an opportunity to discuss concerns about program
operation and to share ideas. Some of the trainers suggested thit
the filmstrip on program scheduling be shown at®the initial
teacher traming session. One of the main concerns of teachers
durmg these follow-up sessions was the late delivery of materials
thut LJude 4 subsequeny delay initiating program use.

Reaction sheets were ulso sent to teachers and school

"coordinators in Iale November. These forms. were intended to
obtain usor reactions 'to the programs ‘and training tollow-up, '

“ .

. \
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sessions after the programs had been in use for a few weeks
Teacher reaction sheets were distributed on a sampling basis to
sclected schools 1n seven distncts—Fte choice of districts and
schools was based on district size. geographic location. socio-
cconomic status. cthme population. and SWRL programs used.
‘Responses from approximately 100 teachers were solicited. .
Sinty-six teachers returned reaction sheets
Information was requested on the number and adequacy of
- trammng follow-up sessions teachers attended. Forty of the 66
teachers indicated that they had attended a follow-up training
session on program scheduling and 38 indicated they had
attended a° tollow-up session on checking program progress. Fifty
teachers felt that the Program Planning Guide was helpful in,
establishing a Program Completion Schedule. Teachers suggestad
that follow-up sessions could be mmproved by: describing
programs in greater detail (3). providing demonstrations (2).
- . revising the filmstrip ( 2). and providing sample materials. ’
Teachers were also asked to indicate what additional infofma-
tion would have been helpful before starting the programs. The
most frequent recommendation (18 of 41) was that materials be
avatlable prior to traming. Four Jeachers requested a fonger
tratning session carlier in the year, Four wanted a more detailed
explanation of program operation. The majority of the remaining
rcgo.mmcnddnons dealt with instructional*program materials such -
s atest correction booklet for Reading. ) -
School coordinator reaction shects were sent to all districts in
the tryout. The primary ptﬁpos’b for soliciting s;hool coprdinator
reactions was to obtain suggestions telative to follow- -lp training >
sessions. In addition. suggestions were requested for improving
teacher traimmg and ddditlondrdsmtdmc from SWRL that ws)uld
have helped the school coordinator fulfill his rusponSlbllmes
- Reaction sheets were received from 60 school coordinators.
Of these 60 coordinators. 36 mndicated that they Lonductéd
o teacher traininig inttheir schools and 33 reported that tollow— ug
sessrons had been. LOﬂdUL[Cd Seventeen coordinators said they
- Rad Londlktcd.onfy one follow-up session and 14, said they

.




* conducted two follow-up sessions. Fg‘u; indicated that more than
. two follow-ups had been conducted. The rest did not respond to .
@ thls question..Twentv-one coordinators-indicated that teachers'in R
thknr school huad estdblished progfam Lompldlon schedules while
20 coordinators said their teachers had not. Thirteen LOOF(]lnd-
tors*did not know .if theirgeachers had cstablished program-—"
Lompl’ctxon schedulgs. | :

(omcrnm; istryctional 1 materials, 38 coordinators stated that
sufficient and approprné mstructional matermls were not 1
ochrLd Th\, two most trequent rcﬁons for mzﬁropcr maurml —
+ forders were Fhe mvalgi plaument test (18) and “improper™
packaging (16), Coordinators s.ndpfhat most classes had 32 or 33

4 studgnbﬁlt program,materfal$ were paukaged in sets of 30.

Coordmators were asked to indieate questions or concerns
teachers had durmg the first few weeks of program use.
Coordinators ( zw noted that tcauhcrs were very concerned with
procedures for inYegrating pregrams mto a demandmg schedule. T
Coordinators also indicated [that_teachers were concerned with -
the late arnval of program mateNals (19). the record keeping/ -
“which they felt was excessive (5), and packaging of materials (5). -

< School coordmators also provided suggestions for improving -
- teacher traning. The most frequent suggestion. was that ——
"materials be available prior to teacher training (19 responses).
" Fleven coordinators suggested. that the filmstrip. presentations -
should vary because they are too repetitive. Six coordinators
_requested mote jnformation ~on instructional procedures to be |
included. Two. trainers requested a dcn‘_onstrution of materials
and procedures. In suggesting topics they felt should be covered )
during follow-up training sessions. 13 coordinators felt that a ‘
workshop aising sample matenals would be appropriate. They
also: felt more direction was needed for: diagnosing pupil
strengths and weaknesses in Expressive Language (2). fitting _
lessons into daily nstructional time (1), procedures for groupma
(1). and using the programs (2). - -

I3

% generally supportuj and elaborated on the duurlptlvc

65 .

ﬂassroom observations and communications with poordma’ ﬁ’ .
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information “and suggestions obtained through reaction sheets
) and training observations. Ihresc'discusmons and observations
. . tended to yield more defimitive suggestions’as to what revisions
should be made in the T/1'system. They also indicated that many
of the mitial user qudstions on such topics as\plagcment .
groupmg strategics. classroom management, and orgaﬁ’xmtlon of
materials were resolved or’fmnimizod after the programs had -
Qeen in use for a¢ few' weeks. However, the solution to these .
questions varied based on \.,.uh umquc situation. -
. These observitions  suggest tlmt since the T/l system is
dcslgncd for all potential program users. if is difficult to provide
spulm procedures’ in these arcas thiat would serve the needs of .
- all districts. Instead. it is more effective 8 provide flexibility in
the pré’grams and ¥/1 system so that users gan adopt. adapt, or |
develop- those procedures that best.fit their partuular needs and .. ,
sltuatlom s N

- Revynsnons -

Revisions m the T/I system for use during 1974-75 were. based

on the 1973-74 evaluation results. progratn modifications. and

.the addition of Spelling to those programs ready for ycar-long' o
7_z/trvou{ The major revisions jncluded: * .

‘ ® l:xpar}dmf, the Installation Guide to provide more specific
suggestions on program placement, ordering procedurtes, and
mhaterials processing. Speuﬁc suggestions and sample forms
were prowdcd to facilitate” materials distripution.

¢ bxpanding the Tryout Coordinator Manual to providé more
specitic suggestions on pi'ogram management, such as how
to orgamze for instruction. deal with'm'atcnals di%tribut‘ion.
and determine ‘proper placement levels More - detailed |
uggestions for " conducting training sessions were also

provided. ) , . : :
: ° Mm‘mg Training Follow-up | to the initial training session.
. - This change was based on user requests to provide teachers .
¢ with guidelines for scheduling und integrating SWRL pro-
¢ grams irito the curriculam before beginning instruction. -
. . 63 g
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Replacing the filmstrip/audiotape. “SWRL Instructional
Programs Overview.” with a filmh that showed each of {he ’
- Communication.Skills Programs in classroom use.

Adding a spelling trarming filmstrip and Program Informa-

tion Bookiet: as this was'the first year Spelling was mvolvtd

in a.vear-long tryout.

Addmg the filmstrip. “Conductmg, SWRL Reading Instruc-

tion.” to provide demonstrations. of specific program .
proadures such as hoxg tQ use the A&\fl Guides and How to .
-teach decoding skills L
Adding a General Characteristics filmstrip that described .
those attributes common to all Communication Skills

- Programs that promote Cffu.thL mstruLtlon and efficient -
learning.

Updating Tryout Partlupatlon Activities. These were simpli-
fied so that data requirements mamly consisted of com-
pleting and returning only two forms. the SWRL Program
Pdrticipatiorr Sheet and the SWRL Program Record. -
Changing Summary Sheets to Program Information Book-
lets and prowdmg more detailed proudures for using these
booklets durmg training so that they .become an integral
‘part of the training sessions. rather than just a ““hand-out™
shect Some of the filmstrjp presentations referred teachers
‘to sample materials or information provided in the Informa-

. tion Booklets. The Information Booklets were designed to

.‘

complement the agdiovisual presentations for each program.
Revising the Teacher Manual for Reading to provide a more

- camprehensive illustrated discussion of program procedures-

¥

. oy E . .
_questions was addca.to facilifate open-ended discussion

and materials. especially the A&M Guide.
Incorporating the Follow-up Trainer Guide into the Tryout
Coordinator Manual for case in handling. A list of discussion

amdng teachers during the, Yraning Foliow-up sessior;(s)

Emphaslzmg that trainers 'should canduct initial training " - ’
after teachers have received program mlaterials. This allows

te,dchcrs to examipe program matesials before or during




training and avoids the learning loss that may occur if
trainmg takes place long before instruction begins. > .

DESCRIPFION OF THE 1974-75 T/ SYSTEM ~ 1

. - The basic purposes and user tasks addressed by the 1973-74
T/I System were unchynged tor 1974-75. The major components,
1e.. Coordinator, Trafmng. Teacher. and-Training Follow-up
Matenials, remained the same. Specific elenients were revised as
. indicated 1n the previous section. Thus. the:1974-75 Communi- ’
cation SKkills Programs T/} System consisted of those components - o
and clements shown in Table 2. . .
. Traimng tor the Communication Skills Programs wis organized
- into a‘series of nine modules. Elght’modules were used durin
imttial training and one module was used during tollow-up,
- training The general title, purpose. and tlme requirements of
each are shown in Figure 1. )
. Module}l was an introductory module which addréssed the
characteristics and commonalities of the Cothmunication ‘Skills
Programs. The remaining -modules wgre classified into two
. grE')upS' Program-Specific Modules and Program-General Modules.
_ There was onewProgram-Specific Module for each program: /
. . Reading. Spelling, Composition. and Expressive Language. These
modules addressed the specific outcomes, organization, materials. '
and procedures associated with the respective programs. Each
‘ Progmm Spcut‘c Module_also provided a demonstratlon of how’
— to uonduct a lesson for that program. L
The Program-General Modules presented topics common to all
SWRL Communication Skills Programs. Modiile 9. Checklng(
_ Program Progress, discussed procedures for maintaining program . .
completion schedules. It was. used during Follow-up, - Training
approximately six weeks after initial teacher training. .
The films. filmstrips/audiotapes. and print matenals used in
these modules were intended tp provide the exportability and
. reliability needed to ensure ‘that trainers were able to conduct
effective training sessions” within the mmlmum amount of
" preparatlon time Lusually available to them.

. * ]
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Co\mgonents and Elements of the 1974-75
« (8P TYI System

»
x

VR 7.

B

Copmponents Elements (Media) (

a

Coordinator Installation Guide (print)

Materials ) Tryout k‘oordlnator Manual (print)

Hllm)

“SWRL Spelling Program”’ 1f|lmstnp
tclpc and script)

“Introduction to the SWRL Readmg
Program C(filmstrip, tape, and smpt)

’

(filmstnp, tape, and script) -

-

Overview™ (filmstfip. tape. and seript)

“*SWRL Drama and Public Spcakmg

4 Program™ (film)

Teacher 'i'raining !
Materials

Program lnlormutlon Booklets for
99ch program (print)

.
. Gl

SWRL Program Planning Guide {prinf)
» “‘Program Schedyhng” (filmstrip, tape,
. and scnpt) .

. “SWRL Commumcaton Skﬂlls Prog“én%s
General Plogram Lharacteristics
Summary Sheet” (print),

!

General Program Characteristics”™

P (filmstrip, tape. and script)

- “SWRL (‘ommumcanon Skms Programs

“SWBL Cémpositlon Skalls l_"rogl’aﬁn - 'An

“SWRL Com munication Skills Programs:

#Condulfing SWRL Beédfngimtructmn"

.

Teacher Materials

Teacher Manyials for each prwgram (pnnt)

¢ Tryout Coordinator Manua} sections

Tra'miné Fdilow-up on T;gtnnng Follow-up (print)

+Materials " “Checking Program P‘rbgress: Training
Follow-up11)” (filmstrip, tape, and *

script) .

"
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DISCUSSION

1 Y
Ongoing Develgpment
Development of the T&I system. ltke that of the instructional
programs. 1s an ongoing process that not only continues through

the program tryouts. but extends into the marketing stagé whese- - .

the programs are distnibyted by the publisher. The 1974-75 CSP
T:I system 1s currently being tried out in 24 districts in 5'states.
with over 300 classes particxpalmg Subsequent revisions are
expected to accommodale these Ir}.out results and to reflect
changes necessary to %«

under the conditions imposed by commercial distribution.

Implications for General System Development -

While the production, of Training,Installatioh 1naterials 1s, an
ongomg process. the steps taken and experience gained thus far

in working with the maltilevel. multlprogra'm T/t system have "

lmpllcaucms for gemral systems development. The purpose of a
Training; lnstallauon S)>Iem is to identify the functions of
varlous district and school - -personnel in coerdinating. imple-
mentmg and maintaining the instructional system ana (4 provnde
the’ resources needed to perfornr these functions. Fumtrons to

: whuh the system must attend mclude program planmﬁg and

scheduling. the loglstm of materials processmg and orgafzation.

* orientation and training of school persomnel. pupil placement.

‘and coordinating ongoing program progress.

Teacher training is one of the mamn _functions of a T/1 system.

. The resourges proviled to help ac;ompllsh this task- should

_include matmdls for both initial and follow-up training sessions.
""The initial Irammg scss:om provide the impetys for mmdtmg

Q

[1{lc |
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program usc A? a2 minimum. these sessions must provide the

‘basic information nceded to orient staff to the programs so théy

feel prepared to begin instruction. Where* possible they should
. include demowstratlonc .0% the programs in classroom wse. These

Cmaterials. - howmr are’ limited by some of the conStraihts®

dqscnbcd prevmusl) They must be Tlexible so that trammg can’
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iide smooth program implementation
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be adapted to meet various user needs or school situations and™
accommodate any Combination qf programs a distnict may select

The comprehensneness and complenity which can be designed ‘

Into these initral traming sessions s hnited by the amount of
tme wsually available to conduct them and by the lack of user
Laperience with the programs More user traimng experiefice with
INe programs:is needed to provide a meuaningful gonte\l fot
in-depth training in specitic program materials and pro“durgs
The mitial tramning materials are not intended Yo function in
Kotation. nor do they represent all of the “traming prcmded in
proper use of the T ['system. Training follow-up sessions serve. in
part. to complement nitial training. These follow-up sessions
bring teachers together after they have had some experience with
»the progrums so -they can discuss questions and share ideas

related to the program. These follow-up sessions also sugges}
ideas and procedures that muay be -used_to increas¢ program
effectiveness apd provide opportunities for more in-depth train-
Ing 10 any area nf which teachers may have questions. -

One of the key features of an effective T 1 svstem s
exportabilits. That 5. the system must be designed so that
district and school personneél can use the resources provided to
accomplish the specified function without direct assistance from
the dudopme agency. Installatton of a4 new program or
mstructional change often falters when extensive -support is
mmdll\ provided and then withdrawn. An exportable system
develops districts” own capabilities to implement and operate

New programs on an ongoing basis. The SWRL T I materials and

procedures provide a vonvemwnt and efficient means for school
and distnict personnel to successfully introduc, coordinate. and
operate the Communication Skills Programs.
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