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SOME MODELS FORA MULTIMEDIA

ENGLISH USAGE PROGRAM

_by
ga . :-)

.
. ea ...

, '',JO Ann M. Sipple l="1-
. --,

The media continues to spread the news that writing difficulties among -

college stude is arc increasing signiticantly. Far the la'sttwo years The.,'

Chronicle of Highcr,Luucation has used its'September issues to highlight the

arises in English writing and to point out the drop in verbal aptitude test

scores of college students and graduates.1 ,The popular version of this alarm

appears in national nets magazines, in articles like Newsueek's "WhyJohnny

Can't Write. In.response to the growing national concern both in and out

of our prbtession, colleges and universities are pushing to build basic skills

centers or charging English Departments to establish adjunct services Whicil

will answer these cries. And we English-Leachers who feel the pressures of

accountabilit concern for ourNueents take our positions anywhere

.

between these two extreme's: Either. ue turn back to a number f drill exercises,

sometimes teaching grammar in the classroom in the hopes of improving student

writing, or we reject what we call the false alarms of the reachonaries and

-
continue with "our own thing even if the so-called "basic skills" are notice-

ably absent in 'student writing. The culmination of thi'concern has resulted
..

. .

in a national conference like this one in which the "What's Really Basic?"
, . ..

y .

/

'them forces/s to confront the real issuesand offer, it We can, some reasonable

solutions to the problem.

There is a fundamental attitude among contemporary,English teachers of

. -

composition_ that alerts us to be s.ensitive to language, in a variety of spoken

, .3
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and wrieten Corms, in the teaching of writing this attitude /implies that

.%/. ,_students must- somehow develop a language awareness that will., inCrease their

writing ability, allow 'Lem to respect their On dialectS as well as the

'dialects of others, and enabre -them to communicate in the dialect of business

and the professions - -the dialectthat does not distinguish itselfrby regional

, , .

features but carries the social mark of "educated edited English. Cothmunica-
,

tion .in this dialect requires users to:employ the eatures,nf formal, standard

usage; land because it is written, this dialect requires portifular conventions

of graphethes, syntax, and punctuation.

William Labov, among a number of other linguists, asserts that all users
)

'-of,tpe language are multidimensiona1 and that the features which distinguish .

the individual sty4es !of '$peakers similarly distinguish one dialect from

another.3 S. 1 Hayakawa wrote-in 1950: "It is =tragic that most Americans

,

.

suffer; with respect to the use of_their on language, especially -in formal
.; '-

o ,,
.

or semi-formal situatiOns a discomfort or malaise th4can only be described

as a
:-
mild folm of

:
anxiety.-peurosis. 114 What Hayakawa observed in 195`0 still

..
-, , i,

4

applies today, rerhap4as-a resort of,, the numerous proscriptions nand prejudices
'

i-
, ., ..

aboUt usage. LabOv,,,,uno has conducted studies in the ifinex city comparing-the
'

z < --

diale'ct features of standard and nonstandard' speakers,- supports a pOs:itiop

.
called functional bidialectalism or biloquialism... Labov' outlines six stages

:. , .';...,

c
.by which speakers may acquire the'full range-o,f,languag'e ,:Usai ge' fors variety

... .. ::,- . .1 .
. --

of occasions or sociat-situations.: After the childhood taps of using a basic

-.

..._- .

grammar to,speak a local dt6reCt, the user begins,. to,,,,ad pt.: to stylistic. variation
. :

. 1
.,

eliy: continually modifying kis speeth adwordi4 to the r quirmomits /Of prestige
_ .

'standards. As social perceptdods,deepen,, the user be ins to maintain the

,standard for conducting busiess:in fdrIthal situations
:

0

5.

With respect forbidialectal or multidialectal pproacties_ to teachip-
--, r

' 1 : ---

'usage, i hay$ developed ali experimental usage.progr m to help students communicate

0
.
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througii Ole conventions of formal staldard writing. The materials are' not for

Ole classroom but or individual stildents outside of class. The usage program

focuses upon frequent usage problems'students discovei when they write in

formak'sEandard prose -- problems in sentence fragments, run-on sentences and
a

celyuti splices or problems in modification, verb tense, subject,verb agreement,
-

pronous, possessives, and the like, By isolating each Of the problem's, these
.

mAte.4ials &able student$ to develop an awareness Of the conventional,features

to
cxPected in standard formal writing. Through a method of syntactic reihtorcement,

. the materials also enable students to acquire alternate patterns of expression

for the formal standard written variety of the language. The 'focus on this

variety does not attempt to eradicate any other dialect but with full acceptance

of the policy adopted by.the.four C's Students' Right To Their Own Language
...

(1974), the materials "affirm the studentS' right to their own p-4terasand

varieties of, "the. language" ih the process of gofferin m'e-t-td writing
,.

,.

competence in standard formal prost. r

Some studies in standard and nonstandard dialect features,make valuable

. contributions Co the teaching of formal edited writing. Amohg-th'ese- is

'os
. ,

Rarilyn SternglasS,'s publication, in College Composition and Communicat;ion

(October 1974 ,called "DialectFeatureSin the Composition of Bl'ae'h and White
. -

College Students."7, MarilyndY finds that most nonstandard features.

produced by black and white students are essentially the same. The value of.

this-discovery contains implications for teaching standard formal prose to

students of various dialectal backgrounds. Since 6-liege students with hetero-
.

geneous"backgrounds (standaxd and nonstandard speakers) experience similar

problems in producing the features of standard formal writing, it folloW Alat

the design of writing programs-can make. practical use ofthose
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By working within a coptrastive .romework of demonstrating features

appropriate for informal varieties of casual conversiltion, a numbers of
.. -

syntactic, phonetic, and punctuation procedures can become useful to the

student. Without surveying the numerous grammatical Models that c+eep into

the teaching of writing, let me touch on- a few devices'' that can.he',used,in a

usage program,suth.as the_one I'have designed. S.ometimes, even tTaditiOnal

word-paradigms acre helpful to students in-Rquiring certain conventions in
.

formal standard+writing. For example, the English pronorun system, which

preserves the feati,tres of Latin declensions, that is, the features of inflecteds

'languages, can make use Of the paradigm to cluster sets of pronouns according

to
/
their case forms anti functions. The structuralist devices of inflections,

d rivational suffixes, sentence patterns, function words, and phonetic patterns

11 contribute to the manipulation of syntaX in standard sentences. And the

transfomational-generative theories built on what Chomsky efers to as

"models of perception and learning"9 can offer sentence. generating devices

'. that *low students how' to perform syntactic manipulation's at the sentence
. . ,

level =- resulting- in an indefinite variety of surface structures.,

,

\
, Therefore, by relying on a number of grammdr e15d-=41Llect models, the usage

materials I am pro:posing extract operations or sentence manipulation and word
, -

group frame.s to address the most crecipent Usage- problems faced by college

student's in formal writing 'and Jo present some alternate patterns for the

unconventional writing features which interfere with t
.

heir smooth communication_

in-formal situations. I have approached the limited area of usage in standard

formal writing as-another dialect to be acquired by the-educated adult who is-

already a native user of the language. The designs of the program encourage
..

a language awareness that utiliies techniques .from traditional, structural,

and transformationalgeammarstat adopts writing exercises that have increasedI
syntactic fluency in stude - that respeCts all dialectal varieties

MI
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, .

inciu4ng the :1-vidt.q.own; and'that, Losb4,1-r-s..appropriate sentence patterns
. 1 .

in wri4tiNjucated edfre6EN1i8h."
.., .

. , .

Tfle form of theei;-perimental program is a multimedia collection of nine
. -. .

', : -. .,-- ,

nonsequentiblunits, which =of students methods for translating dialect
., 4

%.*.'

. ,

features of e s)oken informal varieties into the conventions and features
z. !.

of standar fo i 1 writing, AS students recognize the features of formal

writing througlir an inductive cumulative process of viewing selected models and

rewriting sentences in patterns suitable. for standard forma), writing, they-

begin to acquire the conscious application of a number oC syntactic operations

on sentences that,result in several kinds of surface structuro-S*allappropriate

.

for standard .formal prose. In each unit the directions for these syntactic

'operations are at first extremely explicit, but the rewriting-and editing

practices gradually progress so that the student level of independence increases

from beginning to end, . Each unit consists of'an integrated combination of

slides, .gape cassettes, and writing work booklets,,

. -
..... .

I have chosen to set iet the usage program in a multimedia form because I

. . .

feel that the educational-format for materials outside the classroom is as

important as the writing models used. This multimedia pro-fam uses an indi-

vidualized method of ins.trucion.that'combines particular -behavioral procedures

(thais, conditioned writing practices) and CbgRitive processes (that is,.

tplying
specific sentence manipulations and editing davices). Research in.

teaching composition pffers many positive theories about individualized

instruction that can advanCe Our olLimat4 humanistic aims and not work, as so

111
.

many people assume, in a counter-productive way. A recent article insupport

of individualized instruct4onal setting's for English 'redefines, the role: of

teacher-student in that., kirid of enVironment: "Individualiiing instruction

can allow teachers to respond humanistieally to the needs of students absorbed

0

11
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in an often-depersonalized society, L, challenge the potential of each student,
7: 3,

and to encourage student to.learn how to learn.'110 Our_praesiional concerns

in teaching Writing should atm at increasing student writing skills without

sacrificing these humanistic claims. And, e adoption o,C a-;behavi&ral or

individualized ,appi.oach as one.oI the means to that end should not arouse our

suspicions. As on& composition. teacher puss it, ' lobal and specific objectives
7---

are complementary rather Olan incompatible.ull

The choice of individualization and multimedia instruction for, the

0

supplemental

/I)K

educational setting. The form of this program offers particular students

nature. of the usage program seems to be the mo appropriate

with varying needs workable system that does not limit them to the level of

general class instruction. Afthough the materials are- dependent in part on

the machinery of individualized instruetison, the design of these usage materials

requfres,that students receive, profess nal tutorial assistance while they use

the self-paced, self-testi& materials.

At this point I mould like,to present rief demonstration of the matter,

and method of instruction in a multimedia unit which addresses both run-on s

sentences and comma splices. After the demonstration, I will describe the

writing models used., But for now I ask you to become a student who continually

.

writes run-ons in composition. You hbve come to a writing lab where you use

your own modular work booklet and ocegd through two, forty-five minute sessions

of integrated tape .and" slide` presentatio s to help. you with. the writing tasks

'in the work booklet.

Y
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This unit

DEMONSTRATION TRANSCRIPT

RUN-ON SENTENCE Ngli COMMA SPLICE
SESStTiN I

on run-on sentences and comma splices contains tech-

piques for avoiding these habits Nn lour writing. Thetrun-on sentence

7

deviates from the conventions of sentence punctuation in that two full

sentences follow one another without any punctuation between them.

The joining of two sentences d,th a comma is called'a:comma

splice.' In writing, the,commis a punctuation mark usually not
o

strong enough to combine two separate sentences. The convention of

4
avoiding run-Tin sentences and comma splices is especially.adhered to

in formal writing.' (Sound tone; read rocs 1.)

SE NT5NCE 1
._f\

rocs 1

7,...11._-C.,--__ - I J 422-rtrakitkedminectimo-ch6.Veivwent.

4:10 al , . aits6 41, ,:, , 1 .

/ "11111"111%, SENTENCE Z.

..
1,0 'Nil

illx
TEtICE 1,
A__,,

., %, sow SEN

trdopart,"\ 4 aztrhkitize- , , ' V. Ai .

4479Pl I'

. ---

TO 7 4 I"
COM IAA/.M1110, 41(2.

,.. ....4414...

2. SENTENCE5PI- I C
44

- SENTENCE.SENTENCE.
Al. ..,

sENTENC,

I

Here 'the sentence obviously departs from the conventions

of sentence punctuation by not conta,ining any'punctuation mark be-

tween the sentences. And the comma is not strong' enough to hot t17-.,,
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0
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togit,her thev4k,e,prateo, :Sun.'. senteutkai t;',a,ch...ststenceiikco.nt.4;fus its .. .
%..'..

,4,,,,, is, ,. 0', . -,;. ;. ... ,,,i, . ,: *.. . ..; -., . - 0 4.. :.' `-' ',.... -,;.,,.

,

own noun. ph -as e and! ,,it'erb phrase. Ttie.z point Plitacgel'i,tb jetit ente,:orfe ':'.. - : . . . - ,- .'

: ..., ' ... =' .. ... .. o'..... . - .

is the sub ject "I., and th.e- Verb° Olzrase 4i.S- 'I itke tIO:,.ikt:tt-ie mduitiain'S- '' - v
..-...

' ,.......

of Vermont.',' In sent flee. ttro'y .4hec,'noiln phcase. iks. the subt.e.et. 1-1;they" ;
.0'. 1'. '. 9 -. .. ' %

.0. c.
. . . .

--t-- .. , . ,, c
* 1., ' .1_. 1' 'El ..`" ' . II. -re ferr ing to the- mountains.land ehe Nero. pnrase is...are ..raajestLe.

. .

.
. _

. . :
. . .

_One technique for Sepatating onik sentence frdm, adothl.r. is to
. ,.

. . .

read the words aloud and notice the drop in the pitch of- your', alciite, :-.
.

at the end of each sentence. Read the-sentences aloud after me.

(Read rocs 1 and leave space on tape for student repetition.) (Sound

tone ; flash rocs 2 but wait to read.)

rocs 2

SEPARATED SENTENCES

I like to ski. the mountains of Vermont.
They are majestic.

COMBINED SENTENCES

V
I like to ski the mountains of Vermont ;
,11ey are majestic.

Here are two ways to, rewrite the sentences using acceptable -",

1 sentences,punctuation. You can 'place a period between the two -

or you- an combine the sentences by placing..-a- semi-colon between

, --' .

them.- The semicolon shows a crost3r connection between the state- -1k.
i 0 ,

- -,.
i .

...--
,

, ',..
f.
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rocs, I, 3.

ments than the se partite sentences, and thOemicolo4:is stronger than
J

,

. the,comma. (Read rocs 2 with punctuation.)

Now rewrite the sentences containing the Comma splice in your

,...work booklet page 1. ,After you have finished, turn on the recorder

and check youi answers on the screen. (Pause.) (Sound tone; read''

tins 3.)
sr

S

ANSWERS TO WORK BOO ,-p. 1.

A4-
1. I like this painting job. It ]s'fa'sy.,

.. .
". .-

2. I like, this painting jobv.' t is :dasy. `,,-

(Sound-

o,

- flash rocs 4 but wait to read.)

et

t

4 SENTENCE

rocs 4

IMusic is an especially appealink,aieloi.17171

II,can listen to it all day.

SENTaICE 2

RUN-ON SENTENCE



10

'rocs, I, 4

Now looksat this run-on sentence, which canbe rewritten as two

sep /ate sentences or combined into one by the semicolon method...

ach sentence contains its independent noun phrase and verb phrase.

Sentence one contains the noun 'Muqic," which nctions as the

subject, and, the verb phrase "is an especially appealing art form,"

c which funO:iOns as to pr

noun PI ) " which f net -ns as the

Sentence two contains the pro-

subject;; and the verb phrase "can

n to it all clay," which functionss the ptedicate,"

,/
Again, notice the drop in the pitch of your voice' at the end

of each' sentence.' Listen toAy reading, and then repeat the sentences

after me: (Read rocs 4; lease room o tape for student repetition

Now you rewrite the sentences in acceptable'forms our work,

boOklet page 2. After you have finished, turn on he recorder and

-check your answers

rocs S.)

on the screen. (Pause. (Sound t e; read

rocs 5

ANSWEp'TO WORK BOOK--p. 2.

1. Music is an especially Appealing art form. 4/
I can listen t it all day.

Music is an especially appealing art &it:in;
Lean li'sten to it all day.



(Sound tone; flash Tocs'6.but wait to read.)

dt

% -COMBINED SENTENCES
WITH COI IA AND,COORDINATING C CT ION

SENTENCE 1

-a
rocs' 6

II like ice cream,]
=

but,I do not eat it often.,
1,

SENTENCE 2A
COORDINATING
CONJUNCTION.

It is also possible to combine sentences by using techniques

.

n tne semicolon- Sentences can also be combined by using

and covtlinating aonjunipon. In this kind of sentence,

you plac'e a comdia and coordinating conjunction between the twd full

sentences. d sentence on roes 6.)- (Sound-tone; read combined

senter)ce on

rocs 7

SENTENCE l.

]Energy shortages are becoming more frequen
1people must learn to accept them.

SENTENCE 2

COMBINED SEN1 ENCES
WITH commi, AND COORDINATING CONJUNCTION

COMMA
SPLICE

Energy shortageS arbeconing more frequent, .

. and people must learn to accept them.

:..7-

.

%Po

e
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For example, -this sentence containing the comma splice is rewritten

by combining the two sentences with a comma andthe coordinating

conjunction "and." Now eliminate the comma splice and run-on sentences

on pages 3and 4 of your workbooklet. When you are,finished, turn

on the -ecorder_and check your answers on the screen., (Pause.)

(SouncLtone; 'read rocs 8. Sound:tone; reed toes 9.)'

I

rocs 8

ANSWERS TO WORK 1300k-4: 3.

. \

l: The economy'ilsuffering from the dual
impact of'infLation and recession.
Economists, have not found a solution.

2. The economy is* suffering frdm the dual
:impact -of inflation and-recession;

economists have not found a solution.

, rocs,9

ANSWER TO WORK BOOKp..4.

3. The economy is-suffering from the, dual
impact Of inflation and recession, but.
econbmistp have not found a solution.

14
rJ

°'-5%



('Sbund tone ,flash rocs 10.)
0

13

rocs, I,. 7.

4

TRANSITIONAL MARKERS

EXAMPLES IP*

,
'rocs 10

however
nevertheless

1-

instead

consequently'
also

/

Settences"can be combined not 'only by con judCtions put also by*

words, called transitional markers or conjunctive adverbs.- They

,function as adveibs and not as conjunctions becaUse transitional'

- -
markers, set off by commas; modify the whole sentence in which

'they appear. (Sound tone; read rocs 1.1.)

I

r
ti

rocs 11 ,

COORDINATING
CRJUNCTION

A, The,economy is suffering, but economists ;

are optimistic.

E.: The economy is suffering; nevertheless,
. economists are optimistic.

illi

TRANSITIONAL MARKER
4 1

. .

C. The economy is suffering. Nevertheless,'
I -/ .4economists are optimistic.
i',-
,...

<.

5

11,
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In sentence A, the comma and coordinating conjunction "but" can com-

bine the two sentences into one. In B, the transitional marker

"nevertheless" can be used with a semicolon for sentence combining.

Or in C, the transitional marker "nevertheless" can be used'as a

logical connectionat.the beginning of the second sentence in the

sequence. (Sound tone; read rocs 12.) ..

rocs 12

A. Cures for terminal diseases are discovered
every day.. Furthermore, research is
continuing. \11

TRANSITIONAL MARKER

B. Cur s for terminal diseases are discovered
eve y day; furthermore, research is
continuing.

TRANSITIONAL MARKER

Notice the use of the transitional marker "furthermore" in theSe two_

sequences. In A, the transitional marker is used in the second

separate sentence as the logical transition between the two sentences.

In B, the transitional marker is used after the semicolon andset

off by a comma for sentence-combining.. (Sound tone; flash roc5,13.):
.
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Initially, this unit uses structural concepts of pitch, stress, and

juncture as practical devices for h g studentt read aloud and repeat after

the reading voice on tape those sentences presented on the slides and in the

vibrk booklets. In The Structure of English (1952) Charles Carpenter Fries

offered these phonological ()vices in-order,xo see contrasting "patterns of, 0

forms ., . within the same primary intonation contours" Of the sentence.12

In his study Fries also determined that punctuation marks could "operate in,:

a,limited way as structural signals in written materials which lack such

features as intonation, pause, and stress
143 Hence, the student sees the

'translation from sound pattern to written sentence pattern. JaMes W. Ney

commented in his article "Lessons from the Language Teacher: Cognition,

Conditioning, and Controlled Compoition" (1973) that audio-lingual repetition

of sentence patterns could increase a student's ability to produCe conventional

syntactic struccures.14 ll sides containing the structural models for sound
/

patterns in this unit, the audio-lingual devices on cape combined with the

visual presentations
ofwriting'on the slides and in the workbooks give ',

students real speaking. and writing opportunities to self-test their so nd and

writing patterns through the feedback on tapes and slides. In addit , the

student sees' clusters of two ,kinds o function words: transitiona markers

and. conjunctions. And he acquires sentence patterns for applying these

function words as structural signals in standard syntactic patte ns.

In order to increase the variety of sentence patterns he c n use without

writing run -ons and comma 'sPlicesv. the unit draws from the sen ence-combining

practices.used in a series of school-mpriments beginning wi h Kellogg Runt.

'In the sixties and .still gding ointhe seventies
e

- exts oE.

" . .. .. "

Frak 0,4ip:re.aild William Stropg.15..SeWtence combining, vhic defines its
...

models by.callifig on a number of transfmations on
.

se74&l.c to enefate.

''''''
,...

.

`."
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more variuties of surface sentences, is a practical tool used in several units

of this usage program. Rather than working from'rightvs. wrong sentencei

models, thes0Sage materials provide students with -generating devices for =

producing a variety of sentence patterns which avoid run-on sentences or

other unconventional features.

In conclusion, I would like to stress that these materials do not provide

the total approach Lo teaching writing, nor do I claim to have the answer to

all student writing problems.- The usage program serves as an aid to composition

for the student who needs particular reinforcement in one or more areas or

usage. 111-e program is an alternative to the reference handbook which% in many

cases, does not provide enough generative reinforfement for the student who

needs to develop alternate patterns in Particular usage areas, However, the

larger. Oestfon of how to- improve student writing still merits an answer from

each one of us, In .the final analysis, the total writing experience of the

student i8 the responsibility of the creative classroom teacher who can moderate

ayariety of writing activities in several ways:, in response-centered classes
-

where students can analyze their language experiences, in writing workshops

where student and teacher experience the on-going writing piocess, or in

lecture and discussion classes where the strategies of rhetoric and nudience

are focal.

r

- 4 <
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