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The Cooperative Area Manpower Systems (CAMPS) Committee in.Hartford

has, since its formation in October of 1967, become increasingly concerned

with the fragmentation of programs of adult remedial education in the city.

It seems that the twenty or more programs sponsored both by the public and.

private sectors, have functioned in virtual isolation, unaware of one

another °s purposes, functioning, or'existence.

The Hartford CAMPS Committee therefore formed a subcommittee on adult

basic education. This subcommittee's purpose is to "review the structured

basic education programs available in Hartford for out-of-s-chool youth and .

adults; with particular attention to services.available to the Spanish

Speaking." This present study h s-been conducted with the:purpose of that

subcommittee in mind.

The project has been a cooperative venture between'the Community
0

Renewal Team (CRT) of Hartford and the University of Hartfo'rd. Both

institutions share the concern of t:ie CAMPS committee for identification and

evaluation of existing Programs. ',Funding for the research was granted by

the Community ReneWal Team and facilities and .personnel of both CRT and the

university were employed. Total funding for the project was $4500.

Research was conducted dui-Mg the period 'between June 26 and August 20, 1970.

0
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RATIONALE - In Hartford as i.111 cities across America, men and women arc denied

access to the mainstream of upward mohile-economic and social life because of

their lack of basic edUcation and skills. The 1970 Unite States census charts

an increase an illiteracy in America to the present rate of 13% of the population.

The mpmhers of our Witerate population live .in congested cities like Hartford'

and in isolated rural areas. There are more than 25 countries in the world

where the national literacy rate is greater than that of.the United States.

There is, fortunately, a growing awareness of the dimensions of this

problem. Federal, Stare, City, and private programs are seeking to address

theMselves to the disenfranchised who are trapped by frustration and entombed

by their lack of the .basic skills necessary for a modicum of comfort and self 6

respect in our society.

Business and industry have begun to recognize the great untapped sources

of labor and human potential in the city. ,innovative programs.in many Hartford

businesses and industries are beginning slowly to serve the need.

In Hartford, the intensity of this deep human 'and manpower problem has

brought t9gether a unique coalition of members of the urban community, political,

business, industrial, and educational segments of the city.

The adult pursuing an education differs from the student who has followed

the standard, course of his education in two ways:. in experience and in skills.

In the first instance the adult has avast advantage. In the second, the adUlt

is at an'often embatrassing and frustrating disadvantage.

Several solutions Erom diverse sectors of the community have been pro-

posed. The comparative 'goals and ,ffectivenesS'of these proArams'have not been

studied. It is in the context of growing concern for the problem and the need

to enumerate, consider, and evaluate the work' now being done by'diverse agents

that the CAMPS sub-committee, roe Community Renewal Team, and the University of

Hartford have cooperated 111 prepaiing this report..

4
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DEFINITION - Several prOblems develop when reference is made to "Adult Basic
o

Education". Technically by state.statUte "Adult Basic Education" can only be

offered by.one of the 169 school districts in the State of Connecticut or by the

state itself. This rather narrow and highly technical definition is used with

less frequency then the broader.definition 'which this report.employs.

Achilt in'the sense of this study refers to any person over, the age of 16
.

who is not a part of a standard elemehtdry or secondary'prograM of private or

public education. This definition would include then, the recent teenage drop-

out as well as the older person lOng out of school.

"Basic Education" refers to functional level skill training in language

arts, computation, and social sciences. 'The - definition excludes advanced sec-'

ondary study, specific academic skill training, and training in specific

industrial and business skills.

Some programs refer to the area "Basic Education" as "remedial education ".

This. term suffers from the implication that the skills involved were once offer-

ed to the student and not mastered. This assumption is often erroneous. The

same-problem exists. with the term "refresher". This study seeks to avoid the

connotations of gentile euphemism and to employ the- more-clear and widely used

broad meaning of the term,"Adult Basic Education".

The referenCe to Hartford in the title of the program means'the City of

Hartford. The programs discussed and evaluated.are programs which are 'avail-
.

,able to a citizen of the Ciry of Hartford. This was the test applied to

. determine whether.a specific program would he studied by. this report, ornot.

1.0
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The primary goal' of the'reSearcg project has been to catalogue and

describe existing programs in the city of Hartford. Programs have been

functioning and are projected for the city, under funding from the federal

government, the state, the city, private agencies, business and industry, and

under voluntary auspices.
G

The second consideration for the project has been a summary evaluation

of programs currently operative. The methods employed in their'evaltiation will

be described later.

Both foci of the study will hopefully hive direct operational relevance
0

to those agencies operating programs currently. The utility of the study is

many fold. The study provides: .

1.) an aid to CAMTS committee in coordination and planning

2.) dissemination of data concerning programs to administrators,

teachers, and students involved int,program operation and

planning a

a

1 3.) direct dataon evaluation of specific programs to aid in program

effectiveness and restructure

4.) a city-wide overview of adult remedial education not before

available.

5,) a resource of, referral for community leaders and counselors

6.) assistance to major sponsors in terms of overall ana comparative

effectiveness of their component programs

7.) a survey of relevant current research concerned witti problems

similar to Hartford's in the area of adult basic education

8.) findings and conclusions which can help direct the city's

efforts to provide, significant °

'1)1
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INTERVIEWS WERE CONDUCTED Tarry THE F LLOWING:

William Asevedo

Richard laldauf

Robett Barrett a N.A.B.

Steve Berman

Camominos

Hartford Insurance Group

Community Renewal:Ieam

Barbara ChaMberlain N.A.B.

Lois Colli
Connecticut General Life Insurance

Lloyd Cordwell

Gordon Darkenwald

Jackie Dantzler

Claude Davis

Council Dixson

Jim -Dorsey

Joseph -Dyer

Mary Fanning

Zolton Feuerman

.James.Fitzgerald

Marilyn W. Grant

Ward Hickey

Sandra Jibrell,

Richard Kelly

Stanley Kokoska.

Raleigh Lewis

Alejandro Laluz

Joseph Lenihan

J
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45

Concentrated Employment Program

Columbia University

Learn Baby Learn

Concentrated Employment Program

Urban League
o

State Department of Education

State Department: of Employment Services

Travelers Insurance Company

United Aircraft Training Center

M.D.T.A.

University of Hartford/New Careers

Connecticut Bank & Trust Company

Hartford National Bank

Hartford Board of Education

M.D.T.A.

Concentrated Employment Program

Concentrated Employment Program

Southern New England Telephone Company
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Jean. Livingston

Dewey McGowen

.Phil Morrow
a

Lura Mudgett

Gail Norman

:Floyd Plymouth

LouisRabinow

RiChard.Rangoon

John Reagan

'Adrienne Reeves :.

John Russell

.Earl Shepherd

4).

.Revitalization Corps

Migrant Woi'kers Program

Poor People's Federation'
. 4

Aetna" Life. and Casualty Company

Saint,Francis Hospital'

Community Renewal Team

Commission on' Higher.Education
.

Utility Development

Concentrated Employment Program
.

.

Travelers Insurance Group

°Hartford Insurante'Group

South Arsenal Neighborhood Development

MorkAOuer Community Renewal Team

Don Summers Career Opportunities Program

1L,John Spiro.
State Department of Corrections

Herbert Sutton Saint Michael' Church

Paul Taylor, University of .Connecticut/Continuing

Education

Thomas 1-Laxtford Hospital"
o

Harris. Thompson Urban League

Beatrice Tinty M.D.T.A.

Robert Walsh\ .Neighborhood Youth Corps

James Wilcox

0
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PROJECTS NOT EVALUATED .

Career Opportunity Program

Connecticut Dept.. of Employment Service

Hartford Hospital

.Migrant WerIcers

J.O.B.S.

Poor people's Federation.

Revitalization Corps.

St: Francis Hospital

St.,Michael's_Church

South Arsenal Neighborhood DevelopMent

.Southern New England Telephone Company

Urban League'

University of Connecticut Continuing Education Service

Y.M. A.
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- PROJECTS EVALUATED
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Hartford Board of Education

Hartford Group

Hartford National Bank
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Project Most (Travelers Insurance)

United Aircraft Training
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REVIEW OF LITERATURE

:Although no.program of the dimension and particular. focus of

this present study,has been undertaken in any other American city,

several studies in, the recent literature bear upon the problems here-

in discussed. The following summation of studies arel:presented with

a hope to be helpful to this end.

The most complete nation wide study to date was condutted in

1966 by the National BasiC Education Teacher Training Program, through.

the National University Extension AssoCiation. These studies showed

that twenty four Mallon Americans over the age of 18 have completed

less than eight grades of school, eleven million Americans over 18

have completed 'less than six grades of schooling. Tests pn these two

.populations show that grade levels tend to be higher than actual:

levels of performance.

The population of Connecticut is' 2.2% illiterate as opposed, to

the national average of 2.4%. The following further conclusions were

dr
. .

1.) There are rew (less than 15%) teachers in Adult Basic

education whO.are-'formally trained; but those who do

teach in adult prograrhs tend to be more highly creden-

tialed than the average of public school teachers.

2.). Some specific orientation to the needs' of adult students

is highly desirable for teachers.

There had been substantial yearly increase in the number

and types of Adult Basic Education programs available for

the- past. decade.

4.) Communication between towns cities offering AdUlt Basic

Education programs is greater than in most public school

programs.

5.) 'Universities are generally ill-equipped to offer, super-

17
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yise,,or follow-up prograMs of adult ducation, especial-

ly when funding is not available.

6.) Programmed instruction and texts specifically geared to
adult level are sparce.

In studying the learning disabilities of the disadvantaged

adult the study found: 1.) A lack of self - confidence, 2.) Fear of

School, 3.) The need to survive due to poverty, 4.) Below average

Social and Intellectual Skills. (NOTE: It is necessary to realize

of course, that existing tests concerned with No. 4 above are culture

_

\biased.) .

The following learning patterns of adults in basic education

were isolated:

1.) Adults tend to require more structure in learning, are
more rigid.

2.) Adult "learning pace" is alower.
o.

3.) Adults have low tolerance of irrelevant material.

4.) Adults need to structure and plan their own study time
facilities (e.g., adequate light).

5.) Adults work better in a comfortable, relaxed setting.

6.) Adults express difficulty in remembering isolAted facts.

7.) Disadvantaged adults suffer gre4ly.from a lifetime .of
"bein4 deprived of success".

8.) Adults are motivated by the usefulness of the material

studied. c

9.) Adult responsibility competes,with time spent in study.

10.) Adult lack of interest is immediately translated into
poor,attendance.

11.) Adults are often physically and' emotionally weary by

class time.

12.) Adult' education claSses span a wide range of background

and intelligen8e. ,

13
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A 1968 study of counselors working with Adult Basic Education

students offer;ed some of the positive attributes of enrollees in

Adult Basic Education programs. The following seventeen iten list

is arranged in descending order.of strength of response:

1.) Want people .who are receptive to them, who th y can talk

toe)
6 .

2.) To be a responsibile person 'in the community

3.) To start from scratch without fear

4.) To be left' alone and unharrassed

5.) To be respected

6.) To be able to give their.side of the story at all times

7.) To help others

8.) To learn

9.) To work

10.) To work with team type class

Li.) To be understood,

12.) They are willing to fight for truth and honesty

13.) They understand everyday problems

14.) They want to know if they are doing, what they are best

qualified for

15.) They want to know their capabilities for job entry and

.education

16.) Job orientation courses

17.). More team type classes

Many studies conducted through the past five years have found

highly positive results with institutes for teachers of Adult Basic

Education students. There are recognizable differences tn'the adult

student population. Discussion and exposure to these differencfS
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has been demonstrated to provide better teaching in programs. In-.

terestingly, pre-tests and post-tests of students of teachers with'

extensive training indicate that highly trained specialists

to be no more effective than teachers who have been sensitized to
t.

adult problems in education. The students of both highly trained

teachers and teachers with some training 'perform significantly bet-

ter than students of teachers with no training.

Composite analyses of studies descri.rtive of disadvantaged

adults in education suggest that the following attributes are often

present:

1.) Cultutally deprived persons fear schools, libraries,
museums and see them as foreign and threatening.

2.) Values do not emphasize high education, but work.

3.) Motivation weakens due to acceptance of standing in life.

Sensitivity is uncommonly great to non = verbal communica-

tion: Judgements of teachers and Adult Basic Education
staff are made on action rather than words.

5.) There are serious mental blocks related to fear of learn-

ing ability.

6.) Intellignece varies greatly.

7.) Little value is placed on long-range planning.

8.) There exists hostilityto authority.

9.) Enrollees try, hard to hide illiteracy.

Findings of 'Several studies suggest that programs achieve more

when they are fle%ible enough to adapt to the needs of enrolleeS

tathet than being so structured that they force enrollees to adapt to

programs. Programs which involve enrollees in development and plan-
.

nine; show greater gains than programs which do not do so.

20
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A 1968 study of the educational needs and backfround of the

Spand:sh_speaking community in Hartford was publish d through the

State Department of Continuing Education with funding from the

Hartford Board cif Education. The study sought to establish a base

need for the Spanish Learning Centd'r (later Comoninos)..Its

findings were:

1.) 4.71% of the sample of 106 completed high school.

. 2.) 54% -of the sample doei not speak. English.

o

3.) 56% do, not write English.

4.) 48% do not read Spanish well.

5.) 59.45%'came to Hartford within the past five years.

6.) 11.22% had taken night courses.

7.) 43% of the above studied three months or41ess.
d.

8.). 39% of those surveyed preferred homestudy to school,. study
at work or at a center.

9.) Transportation and child care were the .two'major impedi-
ments'to study mentioned.

Finally, several studies of 'late have challenged anew the

downward thrust of most programs in adult basic education. The argu-

ment suggests that white middle, class Amerita which dictates the'

dimension and scope of such programs is far from qualified to do so.

These articles range from vitriolic militant indictments to

carefully documented studies and examples of the inappropriateness

of the program. The insensitivity of the ignorant and the cata-

strophic good intentions of the well- "meaning. and incompetent. There

is agreement that atiti. en in thiotime and'in this nation needs basic

skills of literacy and computation if he is to relate to"-the mainstream'

21
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culture. Questions posed. are: Does he need to relate to the self-.

proclfamed "superior culture" Does he need to study "honky" liter-

r:ture or propaganda? Does he need the collectivL. guilt of the foreign

white middle class to spread the habits. of knowledge .and ttile genus

of skill bcfori. the "less fortunate than we"?
-

t
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NOT EVALUATED
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CAREER OPPORTUNITIES PROGRAM
UNIVERSITY OF HARTFORD
500 WOODLAND STREET
HARTFORD, CONNECTICUT
527-2521
DON. SUMMERS - DIRECTOR

The program serves paraprofessionals employed by the Hartford Board

of Education and is co-sponsored by th,-, University of Hartford.- Because

the program began operatibn first in June of 1970, no clear data could be

gathered for evaluation.

The Career Opportunities Program serves 95 persons from target areas

under federal gUidelines. During the current summer two programs

functioned: one in which students took "Refresher Courses" for basic study

and college study skills work; a second program offered students opportunity

for standard collegiate course study or special course sections designed
0

solely for C.O.P. students.

Students had an opportunity to participate actively in the planning

of the Refresher program. Strong counseling services were offered by the

Director, and staff for the-courses was drawn from the faculty of the College

of Arts and Sciences at the University.

Students will be ligihl for participation for four years while they

continue Full-time work at the Hartford Board of Education. Programs for

each student are determined it consultation with the Director. Work done

at the university should relaze edrecily to the work done by the paraprofes-..
,,k;

siOnals in daily classroom duzies,

24
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cONECTICUT STATE EMPLOYMENT SERVICE.
200 FOLLY BROOK BOULEVARD
WETHERSFIELD, CONNECTICUT
566-4298
JOSEPH DYER - DIRECTOR

,

The Connecticut State Employment Service does riot cond ct basic

education programs per Se. The department, however, offers wide variety

r

of supportive services to enrollees and education'sub-contr ctOrs through-

out the State. The department pupports and encourages contractors for adult

adult bas educati on.

0 ci
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HARTFORD HOSPITAL
EMPLOYEE DEVELOPMENT DEPARTMENT

HIGH SCHOOL EQUIVALENCY
JEFFERSON STREET
524-2666
MICHAEL THOMAS

Hartford Hospital has recently finis ed a first year program which is the

pilot for future programs designed for entry level employees.

The program is for poverty level employees who wish to receive a 'High

.

School eouivalency diploma. Eight people, predominantly black, took the course

in its first year. The Hartford Board of ducation sponsors this Hartford

Hospital funded program. The only cost for the Hospital is $3 per'test, $2 for

re-test,' and $2 per diploma. The Hospital uns this program with people who are

already members of the staff. The one teac er in the program is credentialed.

An ad is placed in the Hospital paper t recruit for the program. If the

- enrollment is large enough* a pre-course cou se will be offered. Requirements

for eligibility are 18 years of age, and 6 m nths residency in Connecticut.

Geometry, Literature, Science and Social Studies are some of the areas .

covered. If enough Spanish speaking peOple etroll, an English course will he

offered to them. This is proposed for October.

45% of the students paSs the test, this is a significant means of program

evaluation. Because the program has graduated so small a sample,detailed.

'.0

evaluation is. not possible.

a
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MIGRANT WORKERS GROGRAM
UNIVERSITY, OF HARTFORD
WATKINSON ANNEX
BLOOMFIELD AVENUE
-WEST HARTFORD, CONNECTICUT
.233-3849
-DEWEY MCGOWEN - DIRECTOR

-21- .

0

The Migrant WOrkers Program does not provide basic education fon

adults,. The program was not evaluated for this reason.. The program is

designed primarily for young children under 13 years of age, The adults

of the transient community are served by this-program in the capacity of

A referral agenty. If the parents of a child are deficient in:some phase

oreaUcation and are motivated to 'begin study, the Migrant Workers PrOgTam

refers them to an-appropriate agency. Mdst referrals are for non -English

Speaking parents desirous of acquiring English language skills:

O

O

27-
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NATIONAL ALLIANCE OF BUSINESSMEN - JOB OPPORTUNITIES IN THE BUSINESS SECTOR

243 FARMINGTON AVENUE
HARTFORD, CONNECTICUT
249-5241
ROBERT BARRETT - DIRECTOR

The goal of the N.A.B. - J.O.B.S. Program is the training and'hiring

of hard-core unemployed and the disadvantaged. Descriptive program ihforma-

tion is sent out to area, employers explaining the advantages of hiring dis-

advantaged unemployed members of the community. .Once the employer feels

he can accept some of the trainees, N.A.B. recruits candidates for the

.
-

positions.' Several area eMployers:have their own training centers, smaller .

businesses send the trainees to these' larger training centers (e.g.,
.

United Aircraft Corporation). The cost-of this training is paid for by the

Department of Labor, the-funding-agency for the N.A.B; program. All training

' osts incurred by the' employer above and beyond the usual employee training

.

costs normally expected for the position, are absorbed by the N.A.B.

contract,

Ninety-eight percent of the people involved in the program are from

minority groups, of these, ninety percent are male.

The upgrading program cannot' last more than 18 months. The enrollees.

are recruited through the Concentrat4d Employment-Program and the Employment

Services.

Four hundred and thirty-cwo people are currently enrolled in the N.A.B.

program which served seven hundred and forty-eight people in.the last year.

Approximately eight percent of these people were Spanish. Speaking. The

- .

actual cost per enrollee is ah.out.$2,000. The courses offered deal wit

job - related education, orientation to the world of work, counseling, .and

on-the-job training. The reason this 'program is not evaluated is because it

is an Sgency of referral and administration rather than an educational

2a



agency. N.A.B.' sponsors programs, but does not actually operate any

edilcative.services. some of the other evaluated programs-are sponsored

o
by N.A.B.

The introductory literature published by N.A.B., literature designed

to attract!business and tindustrial participation, emphasizes the great

economic burden of thepoor, their cost in taxes, and their value as

workers-, Area businesses and industries lend executives from their own

staff to aid in bringing the N.A.B. - J.O.B.S. program tt, more Hartford

businesses and industries.

et.
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POOR PEOPLE'S FEDERATION
1491 MAIN STREET
HARTFORD, CONNECTICUT
278-7570
PHIL. MORROW -; DIRECTOR

The Poor People's Federation runs a program designed to place people

in jobs and t keep them there through supportive services. This program

reaches people in designated target areas, and seeks to serve the hard core

unemployed and underemployed,

The program-USes a system of coaches. Coaches are' volunteers or

successful trainees. It is the job of the coach to accompany and support

the prospective employee, and even go to the interview with him if this

is possible (the. employer determines the extent to which the coach may

participate).

The job market.is currently in such a state that this. program is not

Meeting the success it' would really,like to. :Rising unemployment its

Connecticut is especially hurtful to the unskilled; The Concentrated

Employment Program'contractSI,Poor
People's Federation to recruit for C.E,P.

and coach for the Eirst'90 days the employee is on the job.

30

sr



REVITALIZATION CORPS
ADULT EDUCATION PROGRAM
1762 MAIN STREET
HARTFORD, CONNECTICUT
249-7523
ED POLSDOFER DIRECTOR

L.

-25-

A

The goal of the program is to enable the adults in the program to .

pass the G.E.D. exam and obtain a high school equivalency certificate.

The teaching is done in one of tmo locations. Students are either tutored

in their homes at Mutually agreed upon times, or are of the small group

who are°tutored during.their lunch hour at Traveters:flisutance Company.

All teachers are college .graduates but are not necessarily trained to be

teachers. None are full-time in the program all are volunteers. They

are not specially recruited but enter through the regular recruitment pro -

grams for volunteers by the :Corps. Since the Revitalization Corps is an

entirely voluntary organization, all time and materials are donated.

Adult' students are not really recruited but come and seek the service

or are referred to the Corps by other agencies who araware of the program.

Funding for the Corps depends entirely on private donations and is therefore

somewhat. unsure at any given time.
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SAINT FRANCIS HOSPITAL
114 WOODLAND STREET
HARTFORD, CONNECTICUT
249-5279
GAIL NORMAN - PERSONNEL ASSISTANT

ENGLISH LANGUAGE PROGRAM

NO. OF ENROLLEES: M F T'

`(Current) 5 5 10
(1969-1970) - -

NO. OF SPANISH SPEAKING: 5

MEDIAN INCOME LEVEL: N.A.

FUNDING: Saint Francis

' SPONSORSHIP: Saint Francis
a

NO. OF ADMINISTRATORS: 1

NO. OF TEACHERS: 2

NO. OF SUPPORTIVE STAFF: 0

'ANNUAL BUDGET: N.A.

EXPENSE TO ENROLLEE: N.A.

COST PER ENROLLEE: N.A.

BASIC SKILLS PROGRAM.

NO. OF ADMINISTRATORS: 1,

NO. OF TEACHERS: 2

NO. OF SUPPORTIVE STAFF: 0

NO. OF ENROLLEES: M F T a

(Current) - - 29

(1969-1970)

NO. OF SPANISH SPEAKING: N.A.
r

MEDIAN INCOME LEVEL: N.A.

FUNDING: Saint Francis

SPONSORSHIP: Saint Francis

ANNUAL BUDGET: N.A.

EXPENSE TO ENROLLEE: Math = $9
Reading - $11

. COST PER ENROLLEE- N:A.'
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The program; functional since April,-100, seeks to upgrade employees

of Saint Francis Hospital by providing three course off.eiings: American

English: Conversation and Grammar (for .Spanish Speaking), Tools'for Living

(Language Arts and Basic Math), Tools for Living 1I:(Math). The program is

jointly funded by the hospital and .the Hartford Board of Education. The

Board pays the two full-time teachers and some expenses for textbooks. The

hospital provides administration funds, space, and work incentives.

The courses for Spanish Speaking use four °level's of E.S.L. No expansion

is planned in the current year,but a successful operation will lend to the

poSsibility of expansion in 1971.

33,
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. NEIGHBORHOOD SUPPLEMENTAL EDUCATION PROGRAM

SAINT MICHAEL'S CHURCH
5 CLARK STREET
HARTFORD, CONNECTICUT
522-0277 .

HERBERT SUTTON - DIRECTOR

l'iis community based program offer G.E.D. preparation and adult

language classes for the Spanish Speaking as well as practical skill classes

and black history. The staff is primarily voluntary and in-service training

is.offered only to summer tutors.

Recruitment is by word of mouth and the program offers assistance to

enrollees in the areas of housing and job placement. Enrollees tend to he one

half Black, one half Spanish.

The program enjoys the advantages of volunteer staffing and suffers its

disadvantages. 'Volunteer tutors are enthusiastic. and offer friendship and

encouragement; yet dependability is often a problem and the volunteers are

often unskilled in the techniques and materials of instruction. Attempts are

being/ made to train indigenous community personnel to be tutors in a peer -to-

peers program.

3
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SOUTH ARSENAL NEICHBOgHOOD DEVELOPMENT (S.A.N.D.)

45 CANTON STREET
HARTFORD, CONNECTICUT
278-8460
EARL SHEPARD - EDUCATION COORDINATOR

r

O

At the present time the South Arsenal Neighborhood Development does not

have.an educational program which serves the adults of the community. The

energies of the program are currently being difected towards,youth. The

Everywhere School, an innovative school located in an abandoned warehouse, is

the prime example of S.A.N.D.'s child orientated programs. The Everywhere.

School is a highly flexible, child - centered experiment in community education.

S.A.N.D. is currently in the process of developing a program to serve

the needs of adults and drop-outs. As yet, there are no classes in existence,

but it is hoped that the program can begin shortly.

Ca
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SOUTHERN NEW ENGLAND TELEPHONE COMPANY (SNETCO)

ESSENTIAL EDUCATION SKILLS PROGRAM
55 TRUMBULL STREET
247-9221
JOSEPH LENIHAN - AREA EMPLOYMENT $UPERVJSOR

NO. OF ENROLLEES: M F T J NO. OF ADMINISTRATORS: 1,

(Current) 4 0 4

(1969-1970) - - -- NO. OF TEACHERS: 1

NO. OF SPANISH SPEAKING: 0 NO. OF SUPPORTIVE STAFF: 2

MEDIAN INPME ?LEVEL: Poverty ANNUAL BUDGET: N.A.

FUNDING: N.A.B. -
Department of Labor

SPONSORSHIP: SNETCO

r.

EXPENSE TO ENROLLEE: Paid

COST PER ENROLLEE: $2064 (Includes salary)

This new program sponsored by Southern New England Telephone Company

in conjunction' with N.A.B. - J.O.B.S. is now in its fifteenth week of a

twenty week cycle. The object Of the program is to give job mobility to

employees, and to train poverty level people to be installers and linemen..

There are four male black enrollees at present. Three other enrollees have

dropped out'of the program, two blacks'aod one white man. N.A.B.. reimburses

tho telephone company $2064 per employee.

The staff is recruited through the University of Hartford and consists

of one teacher for the first nine weeks. The courses, are: reading, spelling,

English, theory of numbers, and math for home and business. A coach from

the Poor People'S Tederation aids the person through the entire program.

After the first nine weeks the remedial portion is finished and on-the=job
1

training begins. Two foremen contribute to this phase of training, Enrollees

are poverty level persons recruited by P.P.F, and C.E.P. The program is

cippendent on economic condftions. The current unemployment rate is a

hindrance. Three twenty week cycles are planned for the future,
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PROJECT: MATTHEWS .

URBAN LEAGUE OF GREATER .HARTFORD
175 ENFIELD STREET
HARTFORD, CONNECTICUT
522-8163 .

DIRECTORSHIP VACANT

The Urban League Program will be designed to help high school rup-,i,

outs.achieve the motivation and opportunity to finish high school. Poverty'')

level income people will be eligible for the program at no charge to the

enrollee. The selection of the enrollees will be based on personal inter-

views with the candidates, and the results of programmed testing. When

a candidate has been selected, the project aims to improve the areas of

basid weakness which have been exposed through the interviews and tests

through remedial instruction.

The program lase operated one year ago. During that time 150

students were served (98 males, 52 females). Sixteen of these people were

Spanish Speaking (101 males, 6 Females). Seventy five, percent of the

st /idents were black, 24% Puerto Rican and 1% white.

When the program again becomes operational, the director will be the

only administrator; There will be 8 teachers and 8 supportive personnel.

These will consist of 1 social worker, 1 team leader:, and 6 counselor=

recruiters: All of the staff will be

The cash budget of Project Matthews is $60,000 per year.

The prOgram will he based exclusively in the North End of,Hartford.

that eventually the program can be. extended throughout the cit,y.

The reason this program.was not evalUated is that this program is

currently inthe process of re-organizing, and is presently waiting to be

funded beforeany action can or will betaken, Data on previoug programs

would not be applicable to the proposed re-structuring of the pToArnm.
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UNIVERSITY OF CONNECTICUT CONTINUING EDUCATION SERVICES
UNIVERSITY OF CONNECTICUT
HARTFORD BRANCH
1280 ASYLUM AVENUE
HARTFORD, CONNECTICUT
523-4841
PAUL TAYLOR - EDUCATIONAL SPECIALIST

Anyone desiring to further his or her education is eligible for the

University of Connecticut Continuing Education Services. A high school

diploma is not a prerequisite,.courses are offered both for college credit

and for non-credit.
%

This self-supporting program has courses which cost anywhere From $0

to the enrollee to $725 for a computer teehnoIogy'course. The course for

which there is no charge is a "certification in sociaV service .course".

This course is funded through the Commission on Aid to Higher Education

under Title I of the Higher Education Act of 1965. The classes each meet

ten...times, every We1n psday-4.rom--7-:-.00---00P:M.
(71

The staff is recruited or volunteer to teach in the program. None

of the teachers is full-time. The enrollees are recruited via a news

release which advertises the courses offered.

The typical student is white, age 35, middle class, and female. The.

student is required to purchase his.or her own books.

The reason we did not evaluate this program is that it does not deal

in the area of remedial education. Cousises offered are: real estate and

insurance, reading acceleration and comprehension .(an improvement course),

managerial processes, technical writing, metallurgy, and many others.

In the future a consolidated Full-time program would be desired to

meet the growing needs of the people. served.
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YMCA
315 PEARL STREET
HARTFORD,' CONNECTICUT

.52274183

The Hartford YMCA offers a one week course (August 24-28, 1970)

0.tled "How to in College". The classes are held at the University

of Hartford,. 200 Bloomfield Avenue, West Hartford, Connecticut from 7:00-

9:00P.M. The cost of the course is $23 for members of the'YMCA and $25

for non-members. The instructor is Dr. Worman L. Trusty, Associate

Professor at Purdue University.

The course is not remedial, but is designed to promote a positive

transition from high school to college. The course Could prove to be of

interest to Hartford adults planning to begin college work either full or

part time, 7.5% of the course deals with basic study skills while the

remaining 25% deals with college adjustment. This course is part,of a

national program which served 5,000 students'in 1969. It is the only
0

course in the area of fundamental education offered by the Hartford YMCA.

3 9
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OPERATION START
AETNA LIFE & CASUALTY COMPANY
-195. FARMINGTON AVENUE
HARTFORD, CONNECTICUT-.
273-3920
LURA-MUDGETT - DIRECTOR,

NO. OF ENROLLEES:
(Current)'

(1969-1970)

-M

.4
'4

F

10

31

T
14

35

NO. OF ADMINISTRATORS:

NO OF TEACHERS: 8

-1

NO.,OF SPANISH SPEAKING: 11 NO. OF SUPPORTIVE, STAFF: 1

MEDIAN INCOME LEVEL: Poverty ,. ANNUAL BUDGET: $100,000

FUNDING: Aetna Life & Casualty (N.A.B.) EXPENSE TO ENROLLEE: None

SPONSORSHIP: COST PER ENROLLEE: $1950 - $3200
(Including Salary)

0
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CONCENTRATED EMPLOYMENT PROGRAM
REMEDIAL EDUCATION PROGRAM
3580 MAIN STREET
HARTFORD, CONNECTICUT
278-9950 EXT. 346
RALEIGH LEWIS - C.E.P. DIRECTOR

This Community'ReneWal Team program seeki.to find employment for poverty

area people and to support:them in those jobs. The C.E.P. is a career ladder

program involving both vasic education teaching and vocational training.

Recruitment is through P.P.F. and' walk-in referrals. Testing and job suit-

ability profiles assist in placement for jobs. Enrollees do not participate

in planning the program.
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CONNECTICUT BA & TRUST COMPANY

38 LEWIS STREET
HARTFORD, CONNECTICUT
.244-4312'

WARD HICKEY - DIRECTOR

NO. OF ENROLLEES M F T

'(Current) 5 15 20

(1969-1970)

NO. OF ADMINISTRATORS: 10

NO. OF TEACHERS: 2

NO. OF SPANISH SPEAKING: 20 -25 NO. OF SUPPORTIVE STAFF: 2

MEDIAN INCOME LEVEL:. N.A. ANNUAL BUDGET: $400,000

FUNDING: Connecticut Bank & Trust EXPENSE TO ENROLLEE: None

SPONSORSHIP:- Connecticut Bank COST PER ENROLLEE: $5200
(Includes Salary)

The Connecticut Bank & Trust Company program seeks to provide support

and education for employees in entry level positions. The fon-Owing chart

describes the type of positions toward which the program can train.

AREAS NUMBER TRAINED'
1969 1970 (First 6 months

INSTRUCTION HOURS
1969 1970

Teller 119 55 5330 2985

PrOof Trainees 56 22, 3618 1227

Overall Dis'advantaged 14 25 5929 5163

Supervisory 102 39. 6958 863

College 29 1775

Summer College 19 199

Listening Skills 7.1 370

Keypunch 264

Secret'arial Skills 8 295

Orientation 180 - 556

Corporation Development - 13 - 585

Head Teller: 8 96

Alcohol & Drugs 0 29 307
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CONNECTICUT GEKERAL. LIFFrINSURANCE COMPANY'

JOB TRAINING PROGRAM
900, COTTAGE GROVE ROAD
BLOOMFIELD, CONNECTICUT
242 -4422
LOIS COLLI - TEACHING ASSISTANT

N0. OF ENROLLEES: M F T

(Current) 5 15 20

(1969-1970)

NO. OF ADMINISTRATORS-:.

NO. OF TEACHERS: 2
qo

NO. OF SPANISH SPEAKING: N.A. NO. OF SUPPORTIVE STAFF: 1 full-time
1 part-time

MEDIAN INCOME LEVEL: Poverty ANNUAL,BUDGET: $183,000 (N:A.B.)

FUNDING: Department of Labor EXPENSE TO ENROLLEE: None

SPONSORSHIP: Connecticut General, N.A.B. COST PER ENROLLEE: N.A.

g.-

C
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JOB TRAINING ,PROGRAM
CONNECTICUT GENERAL LIFE INSURANCE COMPANY
900 COTTAGE GROVE ROAD
BLOOMFIELD:CONNECTICUT
.242-4422
LOIS COLLI - TEACHING ASSISTANT

This N.A.B. funded program for 75 persons is an 18 month program,

Instruction is individualized and teaching staff is not trained or certified.

The program preferS to emploY community based personnel rather than profession-

ally trained teachers.

C
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HARTFORD BOARD OF EDUCATION
ADULT BASIC EDUCATION
HARTFORD ADULT SCHOOL

249 HIGH STREET
' HARTFORD, CONNECTICUT

527 - 4191 EXT. 269
RICHARD F. KELLY - DIRECTOR

The Hartford Board of Education essentially conducts two programs in

adult remed.iation: the Adult Basic Education Program which is jointly funded

' by ifederal,' state, and city government, and the Hartford Adult School which

is city fundeq Fir more detailed statistical data is availahle on the former

due in large part to'the need of the detailed reports necessary to validate

use of state and federal funding.

The two programs differ because their.goals, operation, and funding differ.

The Board program is unique in the city in that it teaches a full 817. of'adults

in school in Hartford. 53.77. of the responses for this study came from the

Board Programs. For this.reason we have when significant separated some statis-

tics in categories: Board of Education/non-Board of,Education.

In order tocomplete the. following data, it was necessary because of the

pure volume of the program, to spend much time in scrutiny of records, in'class_

visitations, andin staff-interviews. The Board staff and particularly the

director of the programs were most generous and open in providing necessary data

and suppOrover a several week period.

A comparison was made between the varied offerings of the Hartford Board

in the area of adult. education and of the offerings of neighboring suburban

cities and towns. 'Adult education in the suburbs is defined'in terms of home

.

skill courses and special interest or general advancement studies. Basic

Education is provided "when and if the need arises"..

While Hartford does offer a scattering of home skill and general education

0
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courses, the main thrust of the program in both Adult Basic Education and the

Hartford Adult School proitlams is what may be termed core education, specifically

.designed toward educational and social mobility through language and math-
._

emetics and liberal arts.

Thegreat difference between the programs of the Hartford Board and

those of Boards of Education of neighboring towns Must be recognized by readers

of this report and-funding agencies.

Another significant fact concerning adulc,prOgraMs.of the Board is the

dollar for dollar value given the-tax payer in the prolOamsl.. Because of a

small administrational staff and careful expenditures o:allotted funds, the

Board's dollar buys more than in traditionally structured programs. The adult

programs do, however, suffer from underfunding. Classes are too large; there

is little money for in-service training; supportive services are weaker than -.

they, should be; follow-up is informal. The programs as the data following will

suggest deserve a wider base of support.

Historically the failure of the public schools in'America is a strong

contributing cause to the problem of adult illiteracy and sOcialtagnation. It

is then consistent with the investment of democratic education in the public

school, that the school Board should assume a major pale of leadership in

corrective education.
\

The Hartford Board in addition to the programs herein discussed offers

English by television to the Spanish Speaking in the program, Ingles Para Todos,

a.half hour nationally deigned and produced series, The program, of half

hour duration appears on Channel 24, Hartford on Monday and Wednesday at 12:30P.M.

. .

and on Tuesday and Thursday at 7:30P.M. Programs are advertized on radio,

.television, newspapers, and on posters in Spanish Speaking districts. .A text-.

book may be ordered for the course.

Courses are held in a variety of locations at Weaver, Bulkeley, and

47



Hartford Public High Schools, at Arsenal, Kinsella and Wish Schools, at

Mitchell House and Clay Hill House,'and at the Daytime Adult School, C60 Main

Street, Hartford, Connecticut.

48
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ADULT BASIC' EDUCATION PROGRAM

NO. OF ENROLLEES: M F T NO. OF ADMINISTRATORS: 1 full-time

(Current) - 1200 3 part-time

(1969-1970) 1120 1345 2465
NO, OF TEACHERS: 66 part-time

NO. OF SPANISH SPEAKING: 621 (Current)
NO. OF SUPPORTIVE STAFF: 10 part-time

ANNUAL BUDGET: $193,000
(Excludes Overhead)

MEDIAN- INCOME LEVEL: N.A.

FUNDING: -Title III, Act 89-750
City of Hartford
State of Connecticut, EXPENSE TO ENROLLEE: None

SPONSORSHIP: Hartford Board of Edocation COST PER ENROLLEE: $500

The Adult Basic Education Program is funded under Title III of Act

89-750 (1961;) to the extent of 1/3 of its operating cgts. State funding

absorbs an additional 1/3 while the city pays the remaining 1/3. The

prograM seeks an eighth grade competency from its enrollees. Subjects are'.

taught ranging from'language skills, reading and mathematics to Consumer'

Economics. The E.S.L. program is used. Staff is recruited from the full-

time staff_of the Board of Education, most staff have masters degree's and

'Long teaching experience The:program works with State.agencies and its

own counseling,staff to provide supportive services. Yet several enrollees

interviewed were unaware of the availability' of these services and had not

received them.

Recruitment is. chiefly through word of mouth, newspaper advertizing,

brochures, television; and Board employees are also emplOyed." It is dif-

ficult to assess what percatage of the population desirous of such a

program is not reached by any of these devices. There exists no community

based organized campaign of recruiting, no directed attempt to recruit

Spanish Speaking through indigenous community leadership.
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HARTFORD ADULT SCHOOL PROGRAM
0

NO. OF. ENROLLEES: M F T NO. OF ADMINISTRATORS: 1 full-time

(Current) - 200 3 part-time

(1969-1970) - - 2500
NO. OF TEACHERS: 112 part -time

NO. OF SPANISH,SPEgKING: N.A.
NO. OF SUPPORTIVE STAFF: 6 part-time

MEDIAN INCOME LEVEL: N.A.
ANNUAL BUDGET: $150,000

FUNDING: City of Hartford (Excludes Overhead)

SPONSORSHIP: Hartford Board of Education EXPENSE TO ENROLLEE: None
(Resident)

COST PER ENROLLEE:$30-per Credit

.

The program is totally city-sponsored'and funded. Its goal is a high'

school diploma for enrollees.
J. 1

There are two means for an adult to gain a.high school diploma. One

1

is by gaining a specified number of course credits in hi3.11 school subjects,

the other is through G.E.D. examinations which provide a state sponsored

equivalency route. Counseling is.offered studentS as to which means is

more suitable for the individual student. The Board supervises both tracks.

Staff is again recruited from the day staff.ofthe Board and tends to

be highly credentialed and experienced. Little in-service training is

offered,,,,, In the past 20 years over 1500 students have received diplomas

directly from'the Hartford Aduli. School.

The staff of the program does not have sufficient contact with the

student in his environment. No significant formal follow-up is offered.

Liason with State agencies is insufficient. The greatest tragedy of this

program is however that it is being seriously limited by cutbacks of funds

due to Board directives.

50



-45-

HARTFORD INSURANCE GROUP
HARTFORD PLAZA ,

HARTFORD, CONNECTICUT
'547-5379
_JOHN RUSSELL - ASSISTANT DIRECTOR OF PERSONNEL

NO. OF ENROLLEES: M F T NO. OF ADMINISTRATORS:

(Current), - - 225

(1969-1970) - 450 NO. OF TEACHERS: 3.

--Ng: OF SPANISH SPEAKING: N.A. NO. OF SUPPORTIVE STAFF: N.A.

MEDIAN INCOME LEVEL N.A. ANNUAL BUDGET: $35,000

FUNDING: N.A.R. EXPENSE TO ENROLLEE: None

SPONSORSHIP: Hartford Insurance Group COST PER ENROLLEE: $64.00

This is a N.A.B. sponsored program.

r
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HARTFORD NATIONAL BANK & TRUST COMPANY

777 MAIN STREET
HARTFORD, CONNECTICUT
547-4219 .

SANDRA JIBRELL - DIRECTOR

NO. .OF ENROLLEES:. M F T

(Current) - 8 8

(1969-1970) - 30'30

NO. OF SPANISH SPEAKING: None

MEDIAN INCOME LEVEL: $5000 or less

FUNDING: N.A.B.

SPONSORSHIP: Hartford National Bank

NO. OF ADMINISTRATORS: 1

'NO. OF TEACHERS:. 5

NO. OF SUPPORTIVE STAFF: NA.
I ,

ANNUAL BUDGET: $66,000

EXPENSE TO ENROLLEE: None

COST PER ENROLLEE: $2222
(Including Salary)

The Hartford NatiOnal Bank program operates under a N.A.B.contract

and utilizes'the facilities of the United Aircraft Training Center.

Positions} available presently are: clerk and proof machine operator.
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LEARN BABY LEARN
72 SEYMS STREET
HARTFORD, CONNECTICUT
527-1725 .

JOHN SPIRO'-, DIRECTOR

NO. OF ENROLLEES: M. F

(CurrentY,

(19691970) 75 - .75

NO.'OF SPANISH SPEAKING: 10

MEDIAN INCQME LEVEL: N.A.

FUNDING: Washihgton, D.C./ H.E.W.

SPONSORSHIP: Department of'Corrections

NO. OF ADMINISTRATORS: 2 part-time

NO. OF TEACHERS: 5

NO. OF;, SUPPORTIVE STAFF: I

ANNUAL.BUDGET: $200,000

EXPENSE TO ENROLLEE: None

COST PER ENROLLEE: $800-900

The Learn Baby Learn program is the education component of the

Department of Corrections in Hartford. Enrollees who volunteer for the

training program are. inmates over 21 years old and have a minimum of 45

days remaining in their sentences. The program f011ows nine week cycles.

The grant supporting the program has been generous in providing

physical equipment and paraprofessional support. Indigenous long term

inmates are eMployed.as paraprofessionals in the prOgram.

The primary.goal Is achievement of a successful. G.E.D. grade which

both aids in the process of rehabilitation and'in 'securing a job upon re-

lease.
N_____

The prograi offers orientation and on-going training of teaching "----,
.

staff. In addition to math and English skills training, enrollees partici-

pate in a "Social Living" course which seeks to bring about "self-awareness

and self-realization". The program does not, however, offer any follow-up

upon release. This would seem to be a serious difficulty.
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MANPOWER DEVELOPMENT TRAINING ACT SKILi; CENTER

122 WASHINGTON STREET
'HARTFORD, CONNECTICUT
278-1130
STANLEY KOKOSKA DIRECTOR

NO. OF ENROLLEES: M F T,

(Current) 40% 60% 130

(1969-1970) - -

NO. OF SPANISH SPEAKING: 45%

MEDIAN INCOME LEVEL: Poverty

FUNDING: H.E.W.

NO. OF ADMINISTRATORS.: 2,

NO. OF TEACHERS: 13

NO. OF SUPPORTIVE STAFF: 1

ANNUAL BUDGET : $94,250

EXPENSE TO ENROLLEE: None

SPONSORSHIP: State. Department of Education -COST PER ENROLLEE: $1.60
(Salary per Hour)

Enrollees are poverty level persons referred and later placed by

the State E4Ployment Service.; COncentrated Employment Program; or the Work

Incentive Program. After a. three week orientation and evaluation session,

-winstruction concerns either remedial or skill training courses. A

specialized track for the Spanish Sp king emphasizes English language

skills.
.

The State Division of Vocational Rehabilitation and the State De-

.partment of Welfare, together with cooperating sgenciesj;offer supportive

services, A high rate Of job placement lends .strength to the program,

I
;

but follow-up is not bUilt in and the director himself feels the need of

a built-in self-evaluation process.
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NEIGHBORHOOD YOUTH CORPS
REMEDIAL EDUCATION COMPONENT- OUT OF SCHOOL
1443 MAIN STREET
HARTFORD, CONNECTICUT
278-9950 EXT.421'
ROBERT WALSH - DIRECTOR

a

NO. OF ENROLLEES: M F T

(Current) 40 50 90

(1969-1970) - - 185

NO. OF SPANISH SPEAKING: 1/2.

NO. OF ADMINISTRATORS:

,NO. OF TEACHERS: '2

,NO. OF SUPPORTIVE STAFF: ' 4

MEDIAN-INCOME LEVEL: Poverty ANNUAL BUDGET: ,'$15,000

FUNDING: .Department of Labor
State Dept. of Community Affairs

SPONSORSHIP: Community Renewal Team
Hartford Board of Education

EXPENSE TO ENROLLEE: Students Paid

COST PER ENROLLEE; $123

The program is aimed at recent high school drop-outs who are en-.

couraged to contintie their education in a less formal, less structured,

less intimidating setting than the traditional in-school setting.
1,

Students are paid while attending school and most of the education

is remedia17-in nature seeking to make the youths employable.

Average Students - Age :16 -17

9.2 Years in School

Grade 4.2 Functional Reading

Grade 6 Functional Math

Those with greatest need are given preference. This, is the only program

discussed in the report which not only does not !'cream".its candidates but

which gives absolute preFerence to those most-, :dg ficient in skills taught.

E.S.L. programs are offered the Spanish Speaking.
c

No in-service Orogram for tepchers exists. Field supervisors offer

counseling while the students are attending class and also after job place-

ment.- A follow-up is then ,made of the enrollees. Follow-up studies
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indicate:

587, Job PlaceMent (through ,90 days at least) ,*

127.' Further Training (M.IL.T.A., etc.)

157. Return to School
O '

157.- 'Terminate with No Plans

Nationally:hops for this program are limited due- to a cha ge of

emphasis wherein public and private OuCation is being suppOrted in attempts

to remedy conditions' which cause drop-outs to leave school. In the mean-,
-

time efforts are being made to improve the effectiveness of Neighborhood

Youth Corps programs-
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PROJECT .MOST
TRAVELERS INSURANCE COMPANY
GROVE STREET
HARTFORD, CONNECTICUT
277-0111 EXT. 6441
ADRIENNE REEVES - COORDINATOR

NO OF ENROLLEES: M F T'

(Current) - 24 24
(1969-1970) - 24 24

NO. OF SPANISH SPEAKING: 2

'MEDIAN ,INCOMEJEVEL: Poverty 1. .

0 C

NO. OF ADMINISTRATORS: 1

NO. OF TEACHERS:

NO. OF SUPPORTIVE STAFF: N.A.

ANNUAL BUDGET: $5180

FUNDING: Urban League, Travelers Insurance EXPENSE TO ENROLLEE: None

SPONSORSHIP: ,Urban League
'Travelers Insurance

COST PER ENROLLEE: $518

Of all programs considered in this report, Project Most is the most.."-
7:).

carefully conceived,., best equipped, and.offers the, widest supportive and;

follow-up seryices. The program is an eight week skill training and basic

education program. The teacher/student ratio is one to six. Staff

includes both professional teachers and experienced business personnel.

Hi-lingual instruction is provided the Spanish Speaking. ,

Perhaps the outstanding. feature' of the program is the time offered

staff for evaluation, program development, and enrollee follow-up_ After

each eight week session, a four week staff-workshop/development session is

.in operation.

Recruitment is through the Urban League, word of mouth, and the

company's personnel service which is alerted to the needs of potential

enrollees. Enrollees participate in planning course work and are requested

at various points followingcompletion of the program to offer continuing

evaluation..

Current plans for expansion include both increase of the number of
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enr9llees served and expansion of the training period from eight to ten

weeks. The staff feels that the program'has- proved itself to top
0

management and will expand not only.in Hartford, ,but will be the base for

a national Travelers program Of personnel development.

Unquestionably, statistics and overall plan show this.to be a

. .

highly successful model program. Funding and operation represent an a

mirable community business partnership. The developmen't of effective

career ladders is planned. The program, regrettably, is one of few

adequately funded programs and is,limited in the number it Can serve.

O

5
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UNITED AIRCRAFT TRAINING CENTER
3580 MAIN STREET ,

HARTFORD, CONNECTICUT
565-8032
ZOLTON FREERMAN DIRECTOR

NO. OF ENROLLEES: M F T

(Current) 2 5 7

(1969-1970) 65% 35% 282

NO. OF SPANISH SIT:AXING: 33%

MEDIAN INCOME LEVEL: Poverty

FUNDING: United Aircraft Corp.

SPONSORSHIP United Aircraft Corp.

NO. OF ADMINISTRATORS: 5

NO. OF TEACHERS: 6

NO. OF SUPPORTIVE STAFF: N.A.

ANNUAL BUDGET: N.A.

EXPENSE TO'ENROLLEE: None

'COST PER ENROLLEE: N.A.

United Aircraft Corporation; a holder of a N.A.B. contract maintains

an educational center for its own enrollees and for N.A.B. enrollees of

several other companies. The center offers both basic education and job

skills training.

Programs function for varying numbers of. weeks depending upon the

needs -of .the SponSoring company. The center tailors programs to suit com-

pany andenrollee needs.

Recruitment is through advertizing and company personnel officers.
0

5 ')



.k*

CHAPTER V

RESULTS OF 1:11E SURVEY

6 0

4



-56-

THE SURVEY

A variety of correlated approaches was used in compiling data

for the study. Three separate instruments' were devised: one for

administrators, one for teachers; one for enrollees. (See Appendices I,

II, III, ILIA.)

The administratbr evaluation.form is primarily a data collection

device. Questions relating to enumeration and description were asked

as,well as questions concerned with staff and curriculum development.

Administrators were encouraged to self-evaluate their programs in

terms'of the program's stated goals.

The teacher questionnaire reflects concern for student differ-
.

ences and. relevance of programs and curriculum. Teachers also were

asked to evaluate both their own performances and overall program

effectiveness.

The student information in this survey was to,be obtained from

three sources:, in-class questionnaires, mailed Auestionnaires, and

personal interviews, An initial goal of 20% of the total population

was set.

The in-class sample was chosen by randomly selecting classes

in session and-quizzing all persons in eaah of these classes.- (When -'

ever possible several classes were used to negate any effects that a

-particular teacher or subject matter would have on the Students' owl-
,

all evaluation of the program.) 'A sample for mailing was selected,

using random number tables, from each program's enrollment records.

The interviewed sample came from randomly choosing about 20% of- the

mailing list.
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All pro3ram adminisrators were willing to share tht' 1nforqation and
',

to ,a-ant. access to the data available. They cooperatd enthtsiastically

with evaluation teams.V

'then all the data were obtained, it was analyzed as a whole and For

each of the'individual programs, as well as for the following vt-oups of stodellt7 i

a) male e) ago 20-29 -'

bit Female f) a3e 30-39

c) foreign-born g) age 40-49
d) age 16-19.

This informqtion from each questionnaire was coded twice and checked

against one another to insure accuracy. Further checks were made on the

tabulated data and the original questionnaire- to insure no erro=r.

Two particular problelts arose in the returned questionnaires that

necessitated individual attention. In somecases, particularly in 'ClaSses.

whore thy student was perhaps hurried, a pane of the qustionnair-, was over-

looked. The thr:e',. 'lakes of the questloanaire are, howevor, independent of

one anoth-:r as far as types of questions posed. It was thus necessary only

t) consider the numb:r of persons answering each page as the popiliation for'

that series of questions. Another problem that unfortunatlyerose was the

trhead. On some 'f the questionnaii-es thore was an o. _ous a:tempt mad r'

to wake th' progrart took bad by :t.;ivin only the worst possibl.t answetl,.

ilr)L;ram with a .tmall enronme.',1, one such questionnaire could cause :(3:ider-

abl da;air,!. Lu combat thi;. any questiOnnair:: which Voiced )piniont;

ere s'2,nif.,cantly worse tha.:, the nom -dos 'discarded. A 'tetra- L

. .

. qaestionni,ireS was '.iscarde. 7--,r-e other questionnaireS wet' .discarded..

One wat eonfut4o ahott::- cpcL;t:f0T1:: meant; one was' anworlag

one was fill&' out t.v sotaeone who had actually never taken 'courses In the

pro dram .n qtt-ti,n.

(32
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METHOD OF EVALUATION

To compare the relative excellence of two programs';Or the difference

in opinion expressed by different segments of the population, it is necessary

to devise a quantitatiye measure of the opinions expressed in the study. This

measure must in some way concentrate the various answers (S.D., D., A., S.A.),

of-call elements of. the sample into one or two numbers which express- the sen-

.timent of all the population.

Two approaches were used here -- both require the selections Of a few

questions from the instrument and the assignment of ri numerical vliue to eaeb.

of the possible responses to these quegtiona. A value of two wa1 assigned to

each of the strong responses (S.A. and S.D.) while the weaker riesponses (A..

and D.) were given to wei3hting factor of 'one. The questions rotu which IC1

and FP arc-detcrmined are numbers 1,- 2, 4, 5, 6, 7, 11, 12, nd

the sum of the negative values (S.D.'s and D.'s). and the .sun of the

positive values (S:A. s and A.'s) for each of the nine questions were taila-'

teal for all questionnaires.in the samplo. These figures calere used.to Tlantify

the first half of the questionnaire .(the more general par /t). For the second

half of the questionnaiTo, the total number of checks in qU,stion .7 (L: n:

N.
positive response's) and the nunbor of checks in question 18 (considered.nes-

rive rof,pon3o0 were each tabulated. These will yield,a treasure of r1,,-!

half of the instrument (thy specific part).

first measure calc,Ilated for both parts of the questionnaire will

he called .thz, Int(msity Coe'ffioiont to be differenttatcd for the first and

seconri-plrts of th,, quo:-itLonnnire as IC1 and 102.rospectvell7 -- so naitd

.b,cause it tcnds to measurc the fraction of total excess positive fe,,lin-s

volcd on th.7. qucstionnairn as a whol-2.) Both IC1 and IC2 (S!,e.

calculatQd by subtra,:tiA the number-of n.cativo/responses as described abov

6
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froin the number of pOsitive responses and dividing by the number obtained

if all responses were assumed to be as positive as possible. For questions:

17 and 18 thLs would be the total number-of responses. For questions 1 -.13

two times the total number of responses would be used. ThuS, coefficients

can range from -1 to +1. A coefficient of zero would indicate that there is-

as much bad feeling as good about the program. Unfortunately, this Measure

had the drawback- =of treating ayquestionnaire that has, for example, 50 D.'s

and 25 S.A.'s, the same. as one with 25 S.D. o s and 50 A. ; in the first case

there are twice as many people in disagreement as. agreement and vice versa

in the second. Another measure which is more Sensitive to the number of

people responding positiVely was, needed.

The fraction of positive responses (FP) was calculated only for the

cirst part of the questionnaire. Because the responsea.itithe second half

all have -the" same numerical value_(i..e., one), the FP is a linear function

of 1C2 and thus would present no new insights. The coefficient (FP) was

calculated by adding the numbers of S.A.'s and A..'s and dividing by the-total

number_ of responses., This, of courso,does not differentiate between A. and,

S.A., but this is adequately done by Id.. The FP'does, however, yield a

reasonable measure of the number.of favorable Impressions of the given program.

These coefficients, wi_11 be used to rank the individ6a1 groups with

respect to one another. However., fce- a point-by-point comparison of a program

with the Hartford Mean, the discussion will <for the most part) center on the

percentages of positive and negative responses to each question..

a
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COMMENTS ON TECHNIQUE

the mailed sample was somewhat of a"disappointment as a return of

15% - 20%'was anticipated, The actual return came,to only about one half

that (see below).

Total Percent

Mailed . 467 100

Undeliverable 50 11

Returned 41 9

= As might be expected the highest percent undeliverable came 'from

the Arsenal area while'the lowest came from the.suburban area (Wethers-

field; liloomfield, etc.)

Of the $8 personal interviews attempted 16 were. completed success
,

fully. .

This.was not too disappointing as it was necessary to make contact

during working hours. Only one pergOn contacted refused to cooperate.-

The following were the coefficients obtained .from both in-class

sample and mail sample.

IC1 IC2 FP

Total .524 .522 .855

Mail .508 .458 .861

Interview .510. .620 .853

t.

Ica and FP are relatively stable but IC2 is a strong function of

the TT,ount of supervision. Since p..7sumably more thought went into the

mailed questionnaires, they should better represent the feelings of the

parsons sampled. The results presented here therefore must be considered,

slightly. optimistic as in-class questionnairescamposed the majority of

fhe sample.

6 5
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DISCUSSION OF THE WHOLE

The returned questionnaires in this study indicate that the

average adult student is satisfied. Positive responses. overall,

outweigh negative -%-.sponses by a factor. ofabout four to one. The,

number of answers of each type for the average questionnaire broke

down approximately as follows:

Question8 1 - 13 S.D. - 0.5
D. - 1.8
A. 7 5.7

S.A. - 4,0.
Did NOt Respond -

Question 17. - 3.6

Question 18.

The highest' -respolfsei on questions 1 - 13 (see Table 2) of

the questionnaire were given for the questions concerning the

Leachers' abilities. These four questions (9, 10, 11, and 12)

all received positive replies of over 807.. The question concern-

ing impact (i.e., reading, helping with homework) ranked second

as far'as positive responses were recorded. Unfortunately the

questions whch measure the student's attitude toward,what he'has

_rained from the program were not higher. The responses for these

three questions (1, 2, and 13), ranged frah. 64% to 82% indicating

the students have reservations as to the applicability of what''

they have learned.

7Thirty-seven percent found thewOrk more'dffficult than they-

had anticipated. However, in answering question 1811 only 12%

thought this to be one of the worst things about the program.

In question 17 (see Table 20) the students rated the. things
a

6
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they got most from the Program in order as:

Knowledge 2

Feeling I Could Do.MOre

Satidfaction
Wider- Interests
Better Reading Ability
-Good Friends
Better Job
Salaryancrease
Otiler

In question 18 the following order o 'results was obtained:

-k

0

Confusion
Too DiffiCult
Poor. Materials and Books
Bad LOcation of Class
Other Students
Unimportant Subjects
Poor P
Poor Teaching.
Lack of Availability.

The ldst two questions (19 and 20) were answered by only about

one-half-of the students. Of those answering; 38% reported getting
, -

a better job and 48.4% were dissatisfied with their present jobs.
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MALE vs FEMALE

There-were some differences in the way the men and women

approached the questionnaire. The men answered MorelOf the ques-

,;-,

tions in the first part while the women were'MOre likely to'coth-
,

.

ment on the second part; The distribution.of.ansigers on the first

part of .the que'Sti`onnatre was fairly uniform except that the wo-

men tended to_check more S.A.'s than. did the men .(see TAbles 3 and

4). On question 17 (see Table 20) the women answered 3% more fre-

0

quently while on question 18, they answered about 12% more Ere-

qUently. There, h8Wever, was .no appreciable difference in any of

the three coefficients (see Table 1).
s.

On questiOn 1 the men answered more positively that they used

directly what they had learned. Sixteen percent of the women Fail-

ed to answer this question. More men than women also felt they

had learned'the things that were most important. Surprisingly),

the number of men who disagreed that they had received all from

the studies that they had hoped was considerably larger than the

number of women. Although the number who agreed with this ques-

Li)n was the same' from both groups.

In Lhe second half of the questionnaire the women more fre-.

quently checked "wider interests" as one of the things they go

most Erom thq program. The man were morecritical of the teachers'

abilities (question 18c) than were the women, Since no evidenco

'Of a greater dissatisfaction was voiced by the me:. in questions
O

4 and 5, it'must be assumed that there are factors other."'than the

teachers,s knowledge and ability to explain that aT7e1

6`8
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men.

-6

A significantly higi.er percentage of women, complained about
o

the locag-16 of the.classes -- a fact no doubt due to a lack of

Adcess to personal transportation. is

There-was a substantial difference in attitudes of the men

art women toward questions 19 and 20. of the men an 'swering, 30%

reported getting a better job while only 42% were satisfied with

their present gobs. Of the women 43% though they had gotten a

better job hjcau,se of their participation but 55% were satisfied

with their prusent jobs.

6r)
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Special attention should.be called to the 1968 report supportive

of the Learning Center concept. The report was issued by the Office df

Continuing Studies,oState of Connecticut and. addresses itself more directly

to the following data.

a
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FOREIGN BORN

56

In questions 1 - 13 the number of strong answers recorded for

this group is about the same as for the average. There is a dif-

ference, however, in the diStribution of the more moderate (A and

D) replies (see Table 9). There is a proportionately larger number

of "Agrees" and a correspopdingly smaller, number of "Disagrees":

As resUlt,thLtwo,coefficients describing the ,first half of the

questionaire (IC1 and FP). are above average (see Table 1). The

fraction of those checking'the nine parts of question 17 is about

the same as the w'qiole sample, but the fraction checking the choices ,

in question 18. has decreased by about 20%. This decrease in com-

plaints is respOnsibie for the higher value of IC2.

Although the response of the foreign born:were generally more

positive, they did respond significantly less positively to queS7

tion i. The difference did not appear as negative replies but nsl

abstentions. This group also was less sure than the average that

the teacher knew hia subject matter. On question 9 they indicated

that More than the average that their volume of reading has in-
.

creased. This would !, ,:xpected with an increased knowledge of

English.

In question/L7 TabL 20), the responses to all parts

were consistent NkTch the .):11 question 18, however, two

parts --f and i 7 were c more frequently.

71
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AGES 16 19

Of the four different age groups singled out for study, this is

: the most dissatisiied. The coefficient IC1-(See Table 1) is average, but

IC2, and FP are pell below average. Surprisingly enough, in the first part

of the questionnaire this group gave considerably more opinions of strong

agreement, but these were nearly balanced by strong negative opinions.

Although the averagenumber of D.'s per questionnaire was about average,

the number of A.'s was considerably below the norm. The average number

.of questions not answered .was hiller, but this was mostly due to question

6 -(See Table 5) which nearly half of the students failed to respond.

(QufAtion 3, therefore, had a lower percentage in agreement; but since

very few teenagers have school-age children, this question is meaningless.)

On th,7,..secrnd half of the questionnaire, there were abeut.10% fewer

responses to question 17 (See Table 20) and about 40% more to question 18,

accounting for the low value of 102.

Fe'72r of these students felt there was always someone to wbom they

would talk if they had problem: This is not an unexpected reaction, since

fear of being considered too ambitious by one's peers'-would hinder n closer

stPdent/teacher relations,. The students re:;ceted the idea that they

read more now (c..:es,tiqn); 2,Irthermore, they checked question 17o eignifi-

natly less. freqvnrly.

?ersoas thl. i Gi ::: an, more prone to develop .'''Yolk',

,--.1-Cons of tLii7 iclicu

cl,,e..1r!" as ono. J

checker' ";god Erirnds" 71oro fr-

3.f thei attending adult school., ',.it

)3ai., time :-hey_ol _Ikoly to check "other stud:-7ts" as one nf the

worst things &'O :t ram.

7.2.
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AGES 20 29

This :;roup, which is the larest of. the four age.groups, is about

as close to the mean as imaginable. Of the the coefficients (See

Table 1), only 101 vartes even slightly froth the norm.

No qu!stion varies significantly from the mean in the number of

po8it-Lvo or negative.qnswers. The distribution of answers fOr questtons

1 - 13 (Se. MbTe -) s%Ows a slight trend away froM the "strong" responses

toward the more moderate. There were slightly fewer responses to questions

17 and 18 (See Table 20), but the decrease was' evenly distributed over oil

parts of the two questions..

7 4
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AGES 30 -

There was a shift in the responses of this group, away from

an answer of "Agree" to the other possible answers, primarily to

"Strongly Agree" but to some extent to "Disagree" and "Strongly

Disagree" (see Table 7). This lowered the total number of positive

responses but raised the weighted value of these responses, result-

ing in a lower than average value of FP and a higher value of IC1

(Table 1). In the second part of the questionnaire there was an

approximate 10% increase in responses to question 17 (see Table 20)

while the number of responses to qtiestion' 18 was about average.

The increase in the number of responses to 17 resulted in an in-

crease in th': value of IC2 over the mean. None of the coefficients,

however, can be considered very different from the mean.

Th.' individual questions offer'llttle information to separate

this group from the norm. There is only -one question which deviates

significantly from the mean. .Question 17a waschecked slightly

more frequently than average,

7 1.
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AGES 40 - 49'

Of he four ape groups examined, those persons in their 40's were

. by far the Most satisfied. All three coefficients (See Table 1) are

above average with 1C2 being so by better than 50%. The-answers-on all

questions were more positive and, more importantly, there was a sharp

negative deviation from the mean in the number of persons fvin uncom-

plimentary answers. This as most pronounced. in the second half of-tbe

questionnaire. (See Table 20) in that the responses to question 17 were

about 257, more nu:leroul than the average, while the numbers of answers to

question 18was over 40% less.

On no question in the first part ofilhe questionnaire did this

group give more negative responsesi. they were significantly more positive

in their answers to questions 7, 10, and 13 (See Table 8), The greater

respell:3e to question 13 is particularly significant since this is the

only ,;rou6 to rate signiacantly higher both "a better job" and "hi'_;her

pay" 11 quetorL 17e and 17d. Satisfaction add the feeling they could

do rlore were also checked si.ificantly more frequently. Another inter-

sting finding for this group is a significantly lower occurrence of

"confusion" (13d) -on ti. cuestioanaire.'

7 0
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HARTiORD ADULT SCHOOL

It i3 i...iportant to note for the following discussions that

the difference between Hartford Adult School and the mean is. about

one half that between Hartford Adult'School and the aVerage of

other. programs as Hartford Adult School makes up abbut half off'

the sample population. It seems unnecessary to present anothcti-

tnl.)ie wit% C: averae of all- other groups just to compare with

Hartford Adult School, so the comparison will be made with tl;\

entire population; and the reader is asked to be aware that any

difference noted is only one half the actual difference between

Hartford Adult School and the average of all other programs.

The three coefficients (see Table 1) for the Hartford Adult

School are very close to the mean. The percentages of-each pos-

sible answers (S.D., D., A., S.4) for questions 1 --13-(see Table

21), the Hartford Adult School students checked on the avera7e,

fewer parts for both questiods. However; there were about 18%

fewer checks on question 18 and 7.5% fewer on question.17 result-

n; in 1 moo posiC,.ve net zesponse tothe second half `_h u

2':is is 'ref.ctJ higher. value of LC2.

On the the questionnaire there are six gu,-.-fstions

tw.hih vary si,nifican..y ii.owevr, only on oT Lhoso

.(#13) is stron,ly question 3 the number of peoFle-;

aiirenit4:; Ehao thc: sCuios 1"::G.r difficult- is Iowor 7)ut .

(-11[17 2ho pezoctntage disagreeing, ,owever,

Q.

nicantly above avera3e. Th. students are more in agreement that .

tii

,

teachr- his matter,ibut a somewLat than

7G
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average numhec report agreement with the, questions (#6 and #7)

-that deal with the persona- interaction between student and teacher

This, perhaps, is ;ndica ive of a more structured, traditional ap-

proach taken :a the liar ford Adult School.

it is a 1,Lttle ) :zling that more students reported .enjoyin

-i..-tiding von: hut dC not indicate in significant numbers that t ley

actually are readin more.

The strongest-xesponsc-recorded.on the first half of the

questionna:_re came or the last question (#13). The response In-

dicatcs the students feel more strongly .that they got all tley Lad

expected Erm studies. The Eact that othez prograMS gill

necessarily fall below the mean as on this questionnaire Ohouid.

not be looked upon particularly as degradingto them. Oie must

'o.asidcr the differoace in goals set by the individual ro.i-,rams.

1,any of the seiner programs set.more b, range goals and Are

therefore vulnera;)ie to fall

The'. morc structured approat: Jund 1i the Hart7o d Adult Scho2',

short.

pream a;aLn evident ia questions 17(g) and 1;1(c) n which-fewt,.r

, :elt :n4t making jood Friends had been an itmportauL pa.-t

the experience vaich they indicated they .felt the cod-

iLOU, 4:S of eqs confusion ,,iby be attribut,d

th,) tuunt,) ware happier with. t.:xts and imtt-rals.

ton te,(-6 was chockee by 2'4 more. Hartford Alu3.e

thr. cnorm. This fact in itself is :not sir;r1.-

:'icant but Lit tiat the tart that Hartford Adult School was

Loniidered an upward trend.

77
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C.E.L'. ENGLISH QUESTIONNAIRE

In the C.E.P. prograM.the students Were given a choice,as

to whether they would prefer a questionnaire in Spanish or En;lih.

The ques:-.ionnai-es were segregared-on that basis, and each will

b2 discussed separately.

IC1 for the English speaking questionnaires (see Table 1)

*eturned by the C.E.P. students was about 8% below the norm. This

was the result of fewer responses of S.A. (about 1 fewer.per ques-

ionnive) wn4ch was,distributed fairly ev,enly among-the other pos-
.

S'ible replies. IC2 is about 18% lower which is attributable to a

10% lower. response level for question 17 and a corresponding 20%

higher r:,,sponse on queStion 18. The third coefficient, FP,- was

about on tbe vorm indicatin the same percentage Of students was

satisfied_but their individual satisfaction generally was not as

great as the

Oa the reIateurestions 1, 2, and .13 the responses were mixd

(see Table 11). There was a significant negative trend on the

first-and a si,i;nifi;cant/=positi'2Vd---ct-end on the second, while on the

quesioa there apea:-d no-difference. The students

7_1t the Cilia ta:y aaci lur.rhodyere important but not necessarily

applicable to tieir joos. Over three-quarters Eound the work not

a3 diftreul:. rt, they This is sOmewhat surprising since

a: mo:u DE the teachers' abilities (ques-

tiqns.4 and 5) than tau mean,, especially the abiliLy to explain.

w.111. There was apt, however, any si.?.nificant variation from the

-mean on quioas o 7 which questioA the relationship between

the'studeat teaener.

7
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Of the reading questions two. (9 and 12) were disappointingly.

low in positive responses. The Ehird (10) was lowbut not

cantly. A higher than average percent said they had recommended

thee. program.'

On the second half of the questionnaire (see Table 21) the

students were rather critical. In question 17 only two parts (17a

and'17b) were checked significantly different from average and

these were both-below average although.only slightly. These re-

fleet a slight general dissatisfaction with the poor Materials

and-books and with the confusion element. Their replies to ques-

tion 18i (other studQnts)wcre not as intense ,butwere still

nificantly be1oW average.

79
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C.E.P. SPAN.:SH QUESTIONNAIRE

Response on 'the C.E.P.queStionnaire will be compaied to

the mean of all questionnaires received from those educated out-
.

side the.U.S. The three coefficients are above average for the
.--

C.E.P. group 'although none of them is-very far above ,(see Table 1).

In th8 first pa'rt questionnaire (see Table 12), the C.EP.,

group checked Fewer A.'.s and D.'s but more S.A.-!s. which resulted

a- higher IC1. The total number of responses on question-17

(see Table 21) was higher for the C.E.P. students while on ques-

ttion 18 'it was about the same .as the 'average. The difference

bdtWeen this group-and the mean. is not so much that they have

fewer complaints as .that they have more positive things to say.
0

On the-first part of the questionnaire. this group was any-

thing but average. Their answers varied from the norm on seven

of the first thirteen questions. There was a higher, percenta3e

of abstention'onthe Spanish speaking qUestionnaire, but slnce

the figures discussed are baSed On the total number of persons

answering the questionnaire nbt\just the number answering each

question, this. can affect -Lne reSults kt orly one. case. Other-

wise the abstentions can only accentuate the differefice noted.'

The one question which is left somewhat In doubt is question'4

on which fewer persons agreed that the teacher knew his subject .

matter, b t the number disagreeire, was not significantly dif-

ferent. This is probably `linked to the ,fact that more of the

-0. students found 'the work more.difficult, but the question of which.

is thecause and which is the effect is iadeterminent. If-nore

of these students do think the teacher lacking in knowledge,. more.
t

O
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0

was'atDleaSt felt, by their responses to question 7, thathe eally

..j.nterested in them.

:Mare students replied' positively to all'three reading oriented

questions in the first part of the questionr;aire as wellas to

question 17e in the second half. They also reported more fre-

quently they'were now better able ,to help their children with

'homework.
.

1n question 17,more students :reported better reading ability

and good friends while in questiOn 18 there was an absence of per-

sons complaining about unimportant subjects.-:

a

0

a
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-^ G.E,D.

Of the programs evaluated in this study, this program has the lowest

satisfaction coefficients(See Table 1. The FP is 'not snbad' as the other

two coefficients, but that is to be expected sthce It isknot so sensitive.

0

As these coefficients indicate, the

of people satisfied as in the extent of their satisfaction. There were

.4

problem was not so much-in the number
./

considerably fewer S.A.'S checked in the first part of the questionnaire

.

.c.Juipared with the average. It should be noted thattheAe results appear
1

less severe yhen one.look8 only at the percentage of persons giving un-

satisfactory responses. ( and,S.D.) to the questionnaire (See

Table 13).. These differ from the mean, but not to the,,,extent.of.the
. (

positive "responses. The difference is in. the high percentage of perMmms---

not -responding to each question. It seems- that'many of the students are

unsure about dieirrfeelings toward the program; which in-itself Ls 1)ad,

since it indicates an absence of direction in their minds. This coriclu-

sion is supporte6 by the fact that nearly half of the Sample checked

"confusiOn" as one ofth worst things about the progr'am. 'Furthet evidence-
.a

0

that the students are unsure of theft goals s found in question ., :fn.
.

which t positive respo ses were 12% lower for the G.E.D. classes, whike
f

the.negativt responses were insinifiCantly higher.

were

The positive responses to question 1, were yell bolow average, as

those

. .

to question13:

while 31%, leSs

-.question4 show

.disappointment

than average

I °

In question 13,'97. more than average disaLreed,

..

agreed 307. more did not respond. These,

a lack of direction in the students' minds, as well as a

,
In their progress in the program. Stuents expressed

fUrthen dIssatisfaction in question 17, in Whigh relatively ;fewer enrollee8

'checked parts a, b, and f.

82:
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There.is strong evidence in the responses as to the causes of the

dissatisfsction.,. Students on the average checked poor books and 'materials

program these factors, re checked by :Wore.

\*(SM..- (This is:Ixdpubtech -a-major facta,r-

/4(. of the time, while in this

than one-half of the students

`-..._in the significantly less favorable respon'ses to questions and 12.)

..Thirty-five per Cent of the students 'felt that
4

the' tea hers` we P unable

to explain things well, which is 267, more than-themean. . This may

4

Tor the increased number of students who find the work more difficult in
[

.

this program (question 3). The' failure of the'teacher to communicate is ,

a r:coun t

surely related tb the, cqhfusion sensed. by the student's

'Average.
0.

4i

- again, 26% above.

-4
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M.D.T.A. - .Basic Foreign Speaking

This group will be compared to the foreign born group frOm

the total sample.' It is difficult to analyze this grouploecause

of the small"number of returns. The first part of the question-

.

naire hase sample space.af eleven persons while the second Part

. p
has a sample space of six persons..

Before discussing the results it is important that the polling

a

ptocodure for this group be explained. First; the ,group received

.questionnaires-in'Englih. The questionnairei were translated and

explained by one of the three bi-lingual instructors pregent. The

three Instructors then positioned themselveS.arOund the room

.help those who seemed to,be having trouble. The investigators

were aware' that this:was not the best experimental aPproach hut at

that time had no questionnaire in Spanish.,

This procedure resulted in far more interesting results than

was envisioned. TheiMportant things to learned from this ex-

perience were not particularly aose responses given in the ques-

tionnaire but othe-ifactOrs which relate to interrelations .between

foreign speaking students and teachers.

First, there were 29 questionnaires handed out. Of these:,

18 'persons apparen\ly.received. help froal a neighbor. Of the other

LI only 6 completed the secondpart. Of the 18'copied there can

be, seen IniTy'erasures and false starts where the students were obr

vipusly-trying to fill out the questibnnaire but just did not'Un-

derstand whet they were. being. asked tp do. However, they did.not
r

ask for help although there were people 'readily available fOr just

that pUrpos.:. They preferred to disgdise their lack of understanding

8k
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O

by usinzg.the anSwers.of those who did understand rather than ad-

uittin defeaL to thvir.instructort. (Thege remarks are not in-

.tehded as a condemnation of the instructors or administratOrs of

.

this progra-ai as they were most helpful throughout, but rather as

a comment on attitudes that. affect-all,programs dealing with the .

.aon-English speaking.) This, of course, requires one to nak, "ls

this behavior latent in all workdone-by beginning Foreign Speak-

L.a3- students?" This is a question that cannot he answered here
%

mus:. be considered by the staff of programs where it it ap"plic-

able. .2erson1 eI in 'such prOgrams shouldrkeep in mind that this

bohavidr nail only result in a student falling behind! in the: work

until frustration eventually forces his withdrawal from the pro-

,

gram-
.

Because of the small useable response to the questionnaire,

a question by question examination is not possible. Even on these

queatiounairs there was about a 25% increase in unanswered qnes7

There was an increase: in quastions I - 13, in -the' number

of answers of "st-ongiy agree' and a correspondin decrease in the

nreo. beLter seen in the coeff cients. for

firsc hE..i" of ..:,.. C1 n:::.prineiro (SCE Table 1) . ICI and arc

efle'ean of all fereigaa .born. IC2is too.

del..cate for small to be of any use. On the basis of thi.s,

:.Ata this 10,:, '43 a bet.te than -ave

-.JurSe It an be argued that the 6,37:-.1.._e is weighted toward

t,ose who read aad w: ice .better niiiiSh and presumably haVe made

bettor ,...ragr,:,.s.; :n -
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NEW CAREERS

The number of persons tailing to answer or giving an answer

-of:SA. ink. question 1-13 (see Table 15) was quite amall for this.

group. -There was also a solid increase over.the mean in the frac-

tion answering A. and S.A. IC1 and F.P. (Table 1) consequently

.

are t:eil above average in'fact, they are the highest,of any

. .

?rimer i.ly -EnI_Jish speaking Program. IC2 was pushed above thd mean

by a substantial increase in the number of checks in question 17 :

(see Table' 21).

In the first part , the questiOnnaire, the New Careerists

showed somewhat above average in positive responses to all ques-

tionstions used.to determine the Ooefricient but were significantly
1

above only in their- belief that the StudieS were more difficult

fiat was eNpeeted. There was no sinificant increase in quesCo2.

16h to indicateTtey found. this a serious drawback. Also-On the

rat pa :-t ot.. the questionnaire there was a .trend toward a posi-

Live attitude on all the reading questions ( #9, #10, and #12) 1Ji2

riothing reportable. (The attitude of tie students

to7vacd the teapherWari also higher but this must be tratd IS

eNdremely tenuous. due to an oversii.,ht on the part of the.authors.-

:iii first pa',5e of the questionnaire has a "thank you" messat

3.1,,-;Aeu with authors who was theDirecto..7 instrue-

pro:-r: This.64oUld have bii.en omitted for this

4roup b(1- ovc2rloolzed.)

Two parts of ouestion 17, parts f and .g, eceived n

cautly.-higUe ,Cilreers studenI7.s.: In they

I

-

8 6
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were checked as often as "knowledge" and "satisfaction",. No patt

of question 3-deviated significantly from the mean.

..

8 7

I
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OTHER PROGRAMS

For-a:number'of Programs the returns were too small for a

question by question analysis but were"sufficient to.calculate an

'11C1 and FP which will give some feeling-Of the effectiveness of

the programs. For small returns IG2 is not reliable and should

not be-considered representative.. Of course, there is some queS-
.

.ions -as to the value of- IC1 and FP but these seem relatively

stable even for small samples. These programs are:

Neighborhood Youth Corps
Learn Baby Learn
A.A.B. -
Hartford Group.

It was hoped that other programs could be evaluated but the

small return made that impossible.

8 8
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THE TEACHER QUESTIONNAIRE o.

Twenty-nine teacher questionnaires were returned in this study.

There_ was little difference found among questionnaires when grouped

by education, experience, or by program. The discussion of the re-

sults of this portion of the survey will be of the whole group and

will not be sub-divided as were the student returns.' Sihce many of

the questions here are of a subjective nature,'there wilt be no
t'

attempt to construct an average questionnaire. Rather, each ques-

tion will be discussed separately.

Length of Service :in Program: Here there' is a definite differ-

ence between those teachers in.the Hartford Adult SchOol program

and the rest of'the sample due to the relative length of.time the

Hartford Adult School program has been in service. The averages
0

Hartford Adult School - 8.9 years
Other - 1.0 years

Education:: Of the 29 persons sampled, there were 14 Bachelor's

and 14 Master's degrees. (One undergraduate hired for a specialized

4 art project was included in the Sample.) Ten persons.reported other

training most of which was graduate,work toward the next higher de-

gree or the sixth year for teacher certification.

were:

Question 1: Most of the instructors in the Hartford Adult

School are regularly full-time teachers.in the' Hartford School Sys-

tem. Their acquaintance with and subsequent' employment in the adult

,program came through their job. For most other progn.s, however,.

this is not such a readily available source of persont.el. A large

° portion of the faculty in these programs were recruited by friendA

who were already employed by the program. In some of the busineAs

89
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supported programs ehe instructors came from Other jobs within the

sponsoring company. Other less frequent contacts ranged from a col-

',

lege recruitment office to meeting the director in a-lounge.

Question 2: The majority. of Hartford Adult School personnel

are part-time. In other programs, however, the majority of the

teachers are full-time employees.

'Question 3: Only one of the 14 perSons answering this question

thought ;here was little or no difference. Another felt they were

easily diSouraged. Themajority felt they were far more motivated

than the average student and more reliable in attendance and pre--

. paration. It -was commented that this was especially true for the'

foreign born. The students were thought to haVe developed long-

range goal's which make then more industrious. /Only one teacher felt

they were less able.

Question 4: The possible replies to this question are listed

in the order they were ranked by the teachers. The number of times

each was checked is shown. Twenty-eight persons responded.

Instructor - 23 Facilitator - 9

Counselor - 12 Remedialist - 7

Resource - 11 Tutor - 5

Other - 5

TnE "other" responses were guide, :friend, builder of self-
\

confidence, and some general vague discourse on educational:theory.

Question 5: The responses to,this question were rank,:ld. by

;ivin,:; one point for eac1:1 circle and two points for a double circie.

The goals are listed in tnc order of total value with the calculated

rating; in parentheses.

Olv

9 0 .
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a

The tabulated responses to question 5 are:

Once Circled

Self Worth 5

Practical Application 10

Reasoning Skills - 13

Subject ;Matter .12-

Reading Comprehension 9

Group Functioning 5

Self Discipline 6

.

Vocabulary 16

Greater Interest .
in Reaching

6

Conceptualization 12

InqUisitiveness 8

Increased Effectiveness
in the Community

5

Cooperativeness
a

6

Other- 2

Reading Speed 7°

Leadership 5

Twice Circled Rating No.

16 (37)

.10
(

(30)

(

8 (29)

.8 (28)

8 (25) -

10 (25) .

9 (24)

3 (22)

8 (22)
0

5

6

5

1

Two others that were listed more .than once in the "other" cater a

gory and perhaps should have been included in the liiting are "Pass

G.E.D." and- "Communication Skills".

Qu stion 6: The seven cnoices listedin the order they wexe

selected with the number of times each was circled ar: ptesented

in,the following Cable. Additional remarks by teachers on this

qut.stion "dolro fur mor. education" and "greater self-confi-
..

91'
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dence". The more important comments are:

Better Job 19

Increased Personal Awareness 18

Increased 'Social Awareness 15

Further Training 14

-Raise in Income 12

4

Study Skills 12

Functional Literacy 9

Question 7: Although the teachers were presented with no

fixed' choices in answering this questiOn, little discretion was.

necessary in categorizing their responses-as they were generally

.
articulate and in surprising agreement. Greater self-confidence

was the single outstanding change noted by the teachers. The other

'changes in order of the times they Were mentioned are:

Desire For More Education.

Better Ability to Express Themselves,

O

Increased ReSpect for Their Abilities

Sense of Accomplishment

Awareness

lielief at Having Passed the G.E.D.

None

1

9

Questions 8 and 9: Here again there is a difference in the

answers supplied by he teachers in the Hartford Adult School program.

In both cases the averag, actual class size exceeded the average
-

ideal-size, Tie figures of both groups are;

.1 9 2
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H.A..S. Other

Actual Class Size .23.2 13.1

-Ideal Class Site 17.5 11.8

QUESTION 10: The average teacher feeld that there is a need. to

"Water down" material in adult education; Of the 25 responding there.

were 13 yea's, 3 sometimes, and 9 no's. Fot their reasons for "water-1

7.1c,, down" the material, the.teachers gave "poor educational back-
t

ground", length of time out of school'', and "language differences,

,
the last being a special proble9 with double illiterates-.

QUESTION 11: The answers to this question were rather vague

on a number of questionaires. Answers such .as "subjective personal

evaluation" hind 'theatudents abl.lity to undertake academic challenges"

do not yield much real information. It was established; hOweve-,

that the majlarity of the teachers rely upon written examinations as

a grading technique.

QUESTION 12: The answers ranged from "they seem to accept it"

to-livery well". There were no specifically negative replies. The

;responses were 7souped into nree .categories and the number of res-'

ponses in each qre:

Very W1.1 8

Fairly Well 15

Neutral 4,

QUESTION 13: Here again it was necessary to devise categories

for the answer. All of the replies given are mentioned below with

the.number of times eacli appeared.

9.3
o.
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Personal or Family Problems:

IllneSs

Long Day 7

Got Better Job m 5

Frustration 5

Lack pf Interest 4

Lack of Money 3

Change in Job' Requirements 2

Laziness 2

Loss of Job 2

Fear of Embarrassment 1

Baby Sitter Problems, 1

Pregnancy 1
Military Service

Frustration was mentioned as a special.problem in the education

of double illiterates. The teachers mentioning a long.day as a

reasbn. for dropping out were, not particularly. those iR the H.A.S.

prograM. .This reason distributed fairly evenly throughout the pre-
°.

grams examined.

QUESTION 1/1 The crianges with the number of times each was

mentioned are:

Moro ai.d Betzer Materials
.

Xore a.z.d LtItLer Faculty

7

6'

Currfeu um. ,6

E.maller ,:lasses 4

:Izre Au,.:'io-Visual Aids

O

91
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More Classroom Space 3

More Homogenoun Groups 2

Guidance Counselors 2

Tutors

Means to Assu-ce Attendance

Others mentioned once each.are cooperative teaching, contemporary

reading material, free courses, more students, child care arrangements,
a

and educational consultants: Two persons answered that ti* list would
7

be tpo extensive and time Consuming to write out.

QUESTION 15: The .following responses were recOrd'ed for these

)

questions:

Yes 14

Some 4

No
o

a

Particular areas in which teachers felt training was necessary

were awareness of specialized educational needs, awareness nf the

problems faced by theatudents, group .interaction, and in teaching .

(

techniques: Others mentioned were program planning, curriculum co-

ordinatica, counseling, and subject matter.

QUESTION 16: The followingresponses were recorded.'

Yes 9

L4ae. 7

No 13

It is important to note that these.figured .represent the opin-

ion of the instructors and not necessarily the philosophy of the

program. The figures are,Influenced by the extent to which 'the

students ar,involved in the planning of the individual classes.'

F

9
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TABLE 1

SATISFACTION COEFFICIENTS FOR ALL GROUPS.

.

,GROUPING ... . ICI IC2 F.P.
0

Total '.52 .52 .86

Aale .SO. .53 .84

Female .51' .85

Age 0

17-19 .51 .36 .80

20.29 .50 .53 .85

30-39 .

54 .55 .84

40-49 .61 .79 ..94 .

0

.

Fa-reign Born .61 .86

.52 .56 .85

C.E.P.
Spanish .62 .65 .90

English .48 .43 ) .85

M.D.T.A.
ti

G.E:D. .40 1 .24 .78

B.F.S. .63 .51 0.92

NewlCareers .58 .63 .89

N.Y.C. .42 .75*

L.B.L.

o

.50 .73*

N.A.B.=J.O.B.S. .20*
I

Hartford Group $.56 116'**

.92

88

..93

*For very small samples, IC2 is extremely sensitive and Should not be
relied upon.

0

I
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TABLE 2

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13

FOR THE. TOTAL SAMPLE

Question
Number

S.D. C4 D. (7.) A.. CO S.A. (7.)
. Did Not
Respond (7.)

1 4 12 49 22 ° 12

2 4 10 45 37 4

3 20 '40 24 13 4

4.: 0 3 46 46 4

5 1 8 ' 46 42 - ..3

6 4 12 51 30 4

- 7 3 10 53 11 4

8 .3 9 37. 24 26

9 4 11 -,47 31 6

10 2 24 43 25

11 2 7 46 '40

O

12 3 12 46 34.

13 5 21 38 27

97
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TABLE 3

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13
:FOR ALL MALES.

Question
Number,

S.D. C.) D. (Z) A. (7.) S.A. (7.)
Did Not
Respond (7.)

1 . 12 56 22 6

../ '3 43 46 40 1
o

-3 15 41 . 30 11 3

4 0 4 44 51 0

5 0 11 44 43 1

6 7 10 51 28 3

7 2 11 62 20. . 3

'8 .5 11 43 18 23

9 3 15 46. 34 2

10 2 24 46 24 4

11 3 10 39 43 4
O

12 2 12 48 35 2 ..

13 10 23 40. 25 2

93
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DISTRIBUTION OF.RESPONSES FOR QUESTIONS .1 - 13

FOR ALL FEMALES

Question
Number

S.D.. (7.) D. (7.)

1

2

3

4

5

7 15

1 11

13 35

0 5

0 7

6 4 7

7
0

8.

8 4 . 9

9, 3 7

10 4 21

11 4 5
12 0 8

13 8 20

6 (6

A. (7.) S.A.
Did Not

(%)
Respond -(7.)

37 21 20

44 .,
a.

36' 8

29 15 8

40 45 9

44 43 7

59 28 ,, 3

52 32 5

z 28 28 31

47 39 5

44 23 8

43 45 3

49 . 36 7

41 20 11

99
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TABLE 5

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13
FOR PERSONS APES 16 - 19

Question
Numbet

3

5

10

1.1

12

13

(%) D. (7.) )A. C4.14spondS.A. (7.)

34.

20

6

23

37

37

20

26

46

20

:

0 3 2 ' 60
rk

0 17 , 29,' 49

3 20 ,6 40

/

6' 9 %31 49

6 0 23 26
.

17 -14 31 34

11 26 43 17

--- 9 6 34 49

G 23 29 40-

9 20 37 29

Did Not
(/.).

fl

6

,

3

9

'46

p

9

9

9

9

6

100
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TABLE 6/

.

DISTRIBUTION OF RESPONSES FOR QUEST ONS 1 - 13
FOR PERSONS AGES 20 - 2

Questior0
Number

S.D. (7.) D. ;.(7.).,,

q
A.
/

(%)

3

S2A. (%)
Did Not
Respond (..)

1 2 13 50 23 12

2 6; 12 42 36 ,
5

3 16 44 24 13 4

4 0 2 56 39 2

5 1 7 49 39 4

6 4 11 55 27 4

7 2 11- 57 24 , 6

8 1 11 45 1 21 .21

9
,

1
.

12. 54 30 4

.10 l' 27 43 , 24 5

11, 2 10. 51 33
. 4

12 4 8 '55 30 4 .

13. 24 36 26 7
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TABLE T

O

DISTRIBUTION OF RESPONSES FOR QUESTIONS I - 13
FOR PERSONS AGES 30- - 39

fl

Question
Number

S.D. (7.) D. a.) A. (7.) S.A. (7.)
Did Not
Respond (7.)

7 41 27 16

11 43 39
0

'-6.18 3 25 16

4 2 4_ :.25 61.

2 -. 11 36 54

--.4.:,,,'y , 11 19 41 2

5 4 50 411

.5. 18 30 30 . -. 18

9. 2 .16 43 34 4

10 0 '34 27 36 2

.
0 14 32 52 2

12 2 16 39 39 5

13 9 16 34 27 14

102



TABLE 8

DISTRIBUTION. OF RESPONSES FOR QUESTIONS 1
FOR PERSONS AGES 40 - 49

13

Question
Number

S.D. (7.) D. (7.) A. ( %) S.A. (70
Did- Not

Respond (7.)

1. 7 48 21 17

2. 3. 7 55 28 7

3 34 24 31 7 ' 3

4 0 0 41 59 0
0

5 0 0 52 45 3

0 10 55 31 4,

7. 0 3 59 , 38 0

3 '10 34 21' 31

0 17 . '45 31 7

10 0 10 48 . 38 ;4

11 0 7 55 38 , 0
A

- 12 0 7 55 31 7

13 3 7. 4f1 34 7

1)3
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TABLii 9

0.
0

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1. - 13
FOX FOREIGN BORN IN SAMPLE

Question
Number S.D. (7.) D, (7) A. (%) e S A. (%) Respond (7,)

Dtd Not

2

3

7

I

0

5 0

7

8

9

10

11
(

12

4

15 37 21

11 44 36

29 15

20

8

40 45 9-

44 43 7

59 23 1

3 8 52 32 5

4

0.

9

'7

21

5

8

20

28.
"I 1

39 5

44 3, . , 8

0
0

by

104

41

45

36 7

' 20 11
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TABLE 10

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13
FOR HARTFORD ADULT SCHOOL

Question
Number

S.D. (%) D.a (7) A. (%) S.A. (7.).
Did Not
Respond (%)

1
7

6 . 15 .52 23 4

2 '5 14 39 42 1

3 19 45 24 10 1

4 .0 2 -43 52 4

5 -1 5 .44 ,48 5

6 5 15 51. 26 5

.7 3 12 5'6 24 ° 5

S 3 8 36 26 . 27

9 5 .9 48 32 6

10 2 25 42 27 4

11 1 9 41 43 6

12 3 10. 46 37 ' 5

13 5 18 39 32 6

1J5
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TABLE 11

a

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13
FOR C.E.P. ENGLISH QUESTIONAIRE

Question
Number S D. (%) . D. (%) A. (7)

1 32

68

_ 18 59 4

4 0 9 59

5 4 14 50

6 0 . 14 54

7 4 4 59 .

8 9 4 41

9 9' 18 50
a

10 0 23 50

11. 0 0 59

12 9 27 36

13* 4, .18 36

Did Not
S.A. CW Respond (%)

27 27

27 4

18 0

27

27

23

27

2%

14

27 14
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0

TABLE 12

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 13

FOR - C.E.P. - SPANISH QUESTIONAIRE

- 0

Question
Number S.D. (%) D. ( %) A. (70 S.A.

.

( 7.)

Not
Respond (Z)

1 4 14 36 18 27

9 4 0 41 36 18

3 9 9 36 .. 18 27
.

,4 ° .0 4 32 41 21

5 0 -'4 41
..
50- 4

6. 0 36
o

54 4

7 °' . 0 41 54
.

4

8 n .4
t

32 41 23

9 0 4 36 59

10,
v

, 9 18 46 , 27 0

11 4 '36 54

17 0 0 . 41 46 4

13 9 23 41 9 18
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TABLE 13

4

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1
FOR M.D.T.A. G.E.D. CLASSES

Question
Number

S.D. (%) D: (X) A. S . A .
Did Not

('/.) ,ReSpond (7.)

1 0 9 39 17 35

2 0 17 39 30 13

3 13 . 30 35 17 4

4 '4 - 4 70 17 ° 4

5 .4 30 44 17

0...

6 0 17 44 35 4

0 7
.

4 9 61 26 0

8 0 9 48 17 26

'9 °
Q 22, 48 13 17

10 0 9- 52 22 17:

11 0 3 52 26 9
.

12 4 17 56 13 9

13. 0 35 22 13
30

O

108
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-TABLE 14

DISTRIBUTION OF RESPONSES FOR QUESTIONS i -

FOR 14.1).T.A. BASIC"FOREIGN SPEAKING
.

Question
Number S.D. (N)- D. (N)

Did Not

S.A. 0) Respond (N)

2 8

O 4 .6 1

°.5 4 ' 0 0

O 5 6
a

0 . 5 6

O --- 9 2

O 5 6 0

0 1

0

0

2

0

5 ,5

3 2

2

1

0 3

5 4

4 5

2

*DI denotes raw numbers not, percentages.
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TABLE 15

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13

.
FOR THE NEW CAREERS PROGRAM

Question
Number

:2

6

11

12

13

S.D (%) (he)
A. (%) S.A. (%)

0 67 20.

TJ

20 - 60.. 20

3 .33 27_

0 47 53

0 0 67 33

13 40 47.

7 40.

7. 40

0 47 47

13 40 40

0. 7 47 40'

i0 13 33 47

-("20- 33 33

Did Not
Respond (%)

7

7

7

7

110
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TABLE 16

DISTRIBUTION OF RESPONSES FORQUESTIONS 1 - 13

FOR NEIGHBORHOOD YOUTH CORPS

Question
Number

S .D. (N)* D. (N) , A. (N) S .A. (N) Respond (N)

4

0

0

6

5

1

1 5

3

5. 2
22

0

3 '1

7

13

0

1 2

3

3

3

2

O

4 3

3 2

3 -1 0

*.N denotes raw numbers not percentages.

ill



TABLE 17

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 - 13

FOR LEARN BABY LEARN PROGRAM

Question
Did Not

Number S.D. (N)* D. (N) A. (N) S.A. (N) Respond (N)

1

2

3

4

5

6

7

8

9

10

-- 11

12

13 0 3

*N denotes raw numbers not percentages.

2..
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TABLE 18

DISTRIBUTION OF RESPONSES FOR QUESTIONS 1 -.13

FOR N.A.B.J.0.5.S.'

QuesiOn
Number

4

6

8

7

9

10

11

12

13

S.D. (N)* D. (N) A. (N) S.A.

Did Not

(N) Respond. (N)

1 3 1 0

0 0 5 0 0

. 1 o ,o o

(0
0 0 3. 2

1

0 0 .3 2

2 3

0 3
0 2

0 3

3 . 1

4 1 0

3 1 1

1 1 2 0

'N denotes raw numbers not.percentages.

113
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TABLE 19

DISTRIBUTION OF. RESPONSES FOR QUESTIONS 1 - 13

/ FOR HARTFORD GROUP

11u'edtion
Did Not

Number S.D. (N)4 D. (N) A: (N) S.A. (N) R44pond (N)

1. 0

0

10

12

0. 4

0

0

0

0

0 0 3

0

2- 9

0 I 0 2

-0 -2 0 0

/ 0 9 ,1

1.

0 2

0 0 /4 0

C14140 raW ers TLO. 'pel-7,11toges.



T
A
B
L
E
 
2
0

S
U
M
 
O
F
 
R
E
S
P
O
N
S
E
S
 
T
O
'
 
Q
U
E
S
T
I
O
N
S
 
1
7
 
A
N
D
 
1
8

F
O
R
 
A
G
E
 
A
N
D
 
S
E
X
 
G
R
O
U
P
I
N
G
S

G
r
o
u
p
i
n
.
.

S
a
m
p
l
e
'
 
,
°

1
,

S
i
z
e

Q
u
e
s
t
i
o
n
 
1
7

d

Q
u
e
s
t
i
o
n

a 1
3

T
o
t
a
l

(
2
9
1
)
*

6
9

5
6

2
0

1
3

5
0

5
0

5
8

1
4

1
2

8
2
2

9
1
4

5
1
9

1
2
.

r
.
.
.
a
k

M
a
l
e
s

(
7
7
)

6
9

5
9

1
6

1
3

5
3

4
2

3
2

6
0

1
0

1
3
1
1

1
3
-
2
3

4
9

1
6

1
0

i
a
-

c
r
i

.
F
e
m
a
l
e
s

(
1
7
1
)

7
0

5
8

2
0

1
3

4
6

5
3

3
9

5
8

4
1
4

.
1
1

4
2
2

9
2
2

5
7
2
0

1
2

A
g
e
s
 
1
7
-
1
9

(
3
5
)

6
6

5
4

1
1

9
2
6
.

4
3

5
7

.
5
7

9
2
3

2
0

1
1

2
6

1
1

2
3

6
1
1

2
3

A
g
e
s
 
2
0
 
-
2
9

(
7
6
)

.
7
1

6
6

2
0

1
0

5
8

5
3

3
3

5
5

4
.
1
8

9
7

2
6

8
1
2

7
:
2
0

9

A
g
e
s
 
3
0
-
3
9

(
4
2
)

'
'
:
8
3

6
0

1
2

1
7

5
5

6
0

3
8

6
4
.

7
1
0

7
7

2
1

1
2

2
1

5
2
1

1
0

.
A
g
e
S
.
4
0
-
4
9

(
2
5
)

7
6

7
2

3
6

2
4

5
6

6
4

3
6

7
6

8
4
.

4
0

4
.
0

8
0

l
E
p

1
6

F
o
r
e
i
g
n
 
B
o
r
n

(
6
5
)

7
4

5
2

2
3

1
7

5
6

4
3
.
4
5

5
2

6
1
5

1
4

8
1
5

8
3

1
8

5

*
 
F
i
g
u
r
e
s
 
i
n
 
p
a
r
e
n
t
h
e
s
e
s
 
a
r
e
 
r
a
w
 
n
u
m
b
e
r
S
.
-
a
l
l
 
o
t
h
e
r
s
 
a
r
e
 
p
e
r
c
e
n
t
a
g
e
s
.



0

T
A
B
L
E
 
7
1
:
-

,

S
U
M
 
O
F
 
R
E
S
P
O
N
S
E
S
 
T
O
 
Q
U
E
S
T
I
O
N
S

1
7
 
A
N
D
 
1
8

F
O
R
 
A
L
L
 
E
V
A
L
U
A
T
E
D
P
R
O
G
R
A
M
S

G
r
o
u
p
i
n
g

S
a
m
p
l
e

S
i
z
e
-

a

Q
u
e
s
t
i
o
n
 
1
7

b
c

d
.

e
f

g
.

h
i

a
b

Q
u
e
s
t
i
o
n
 
1
8

c
d

e

T
o
t
a
l

S
2
9
1
)
-
4

6
9

5
6

2
0

1
3

5
0

5
0

3
9

5
8

6
1
4

1
2
.

8
2
2

9
1
4

H
.
A
.
S
.

(
1
7
2
)

7
0

5
4

1
7

1
1

4
6

4
9

2
6

5
6

6
5

1
4

6
1
6

5
1
1

C
.
E
.
P
.
 
(
S
p
a
n
i
s
h
)

(
1
6
)

7
5

5
6
.

1
9

1
9

7
5

5
6

6
9

5
6

1
2

2
5

0
1
9

1
2

1
2

0

C
.
E
.
T
.
 
(
E
n
g
l
i
s
h
)

(
2
1
)

*
6
2

4
8

1
9

1
4

4
8
 
4
8

3
8

5
7

O
.

2
9

5
1
0

3
3

1
4

1
9

M
.
D
.
T
.
A
.
-
G
.
E
.
D
.

(
2
1
)

4
8

4
3

1
4

1
4

4
8

3
3

4
3

6
7

0
5
7

0
1
0

4
8

1
0

1
4

M
.
D
.
T
.
A
.
-
B
.
F
.
S
.

(
6
)

(
3
)

(
4
)
 
(
4
)

(
4
)

(
2
)
 
(
3
)

(
4
)

(
4
)

(
.
0
)

f
2
)
 
(
2
)

(
0
)

(
2
)

(
3
)

(
0
)

4
,

N
e
w
 
C
a
r
e
e
r
s

(
1
5
)
.

-
6
7

2
0

1
3

5
3

7
3

6
7

6
0

1
3

0
7
,

7
3
3

0
2
0

N
.
Y
.
C
.

.

(
9
)

(
3
)

(
3
)
.
(
4
)

(
0
)

(
5
)
 
(
4
)

(
8
)

(
7
)

(
0
)

(
5
)
 
(
3
)
'

(
1
)

(
5
)

(
1
)
.

(
5
)

L
.
B
.
L
.

'

)
(
6
)

(
4
)

(
5
)
 
(
0
)

(
0
)

(
5
)
.
(
5
)

(
2
)

(
4
)

(
1
)

(
1
)
,
 
(
0
)

(
0
)

(
0
)

(
0
)

(
1
)

N
.
A
.
B
.
-
J
.
O
.
B
.
S
.

(
5
)

(
3
)

(
2
)
 
(
2
)

(
0
)

(
1
)

(
2
)

(
3
)

(
2
)

(
0
)

(
1
)
.
(
1
)

(
1
)

(
1
)

(
0
)

(
2
)f
g
h
i

5
1
9

1
2

.

5
2
1

1
0

0
1
2

.
1
2

5
1
4

.
5

1
4
 
2
4

1
4

(
0
)
 
(
0
)
 
(
0
)

7
2
0

7

(
0
)

(
0
)
 
(
5
)

(
0
)
 
(
0
)
 
(
2
)

(
0
)
 
(
2
)
 
(
2
)

*
 
F
i
g
u
r
e
s
 
i
n
 
p
a
r
e
n
t
h
e
s
e
s
 
a
r
e
 
r
a
w
 
"
n
u
m
b
e
r
s

-
a
l
l
 
o
t
h
e
r
s
 
a
r
e
 
p
e
r
c
e
n
t
a
g
e
s
.

*



1CIIAPTER V I

CON CLDS ION S AND RECOMMENDATIONS

117

O



-113-

Much of the dat.c Merin is ;'levant to speci'71.; programs 'an6

with tho ;ntention that it will be helpful to those programs. Cther data

lead o 'conclusions which will.beof use to the community at large. 'These

are presented with some recommendations for action.,

1) There is an apparent lack of communication'and coordination avong

.existing programs. There are areas of duplication and development in some

pre^,rams which would he of great use to others. The CAMPS sub-committee on

basic education, under the, chairmanship of Mr. Eugene Belisle, would see' 1:3

ho the appropriate ant for this task. It is recommended that the _.CAMPS

sub-T,oMmittee, usin the lists compiled in .this report a) serve as an ini7.)r7

mation resource for agencies involved in adult basic education; 'b) deVelop

city-Wid longrange plans for the development .of programs to serve populations

not now servel;- O'ovt.!rsei! research on prOblema deemed significant by programs,

functionitv.

2) The data indicate a fairly unifOrm-hilh level of functioning for

existing Programs. There,doesexisti,however, little data on populations

not serVed. The success of enrollees who entered study through concentrated

'programs of recruitmqnt, -suchas.those of the Poor People's Federation, leads.
. .

tdthl; assmIption that greater.numbers'of people can be served if they can be

rdentified. It is recommendd-that a) programs seek means ofextending re--

cruitment; b) a study of non-sehopl attending,populatfons be conducted sub-
.

sequent to the ,.-.eleaae ofilt.q 1970 census figures; c) pr grams be devised to

serve those populations which do not receive basic education currently.

3). Teachr9 themselves,have indicated a desire for specific training in

problems of adult students,. No extensive study seems to be n eded, but pro-

grams are advised that a need for some such training does exis \The CAMPS

sub-committee may be an appropriate organ for)coordinating a ba ic.training

program, but specific training must be the. responsibility of the\individual

pro, ;ram.

1 18
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4) Very little follow-up, study is done by most programs. The true index

of a student's success in a program of basic education is best assessed by

following his progress beyond the termination with the program. The area of,

evaluation, through followrup, would seem to have been assigned by many programs,

a priority lower than what is deserved.
I

5) The problems of teaching the Spanish speaking are only recently being

addressed. The Learning Center is one creative approach to the problem and

seems to have a high success factor. Other programs have taken the initiative

in dealing with this population and its special problems.

6) The current condition of the labor market seems a strong factor in

business' aad industry's present token support .n,f;programs Funding fOr special.

training is available, but entry level. jobs are not. A significant kmprovement,

in the city's labor problems should remedy this condition.

7) There are few paper-and-pencil tests valid for adults functionin2T at

thr., basic level: Furthermore, many.members of the adult student population

andrespond poorly to' such testing and experience great frustration ana anxiety

in testin situations. 'There is an immediate need for improved toStim methods

and for more appropiiate placment, of students According to ability level,

especially upgrading the foreign born.

8) Adopt procedures that fully integrate the goals of the student with

those of the prolram. have periodic sesslorts to make sure that the student

fully understands the directions he is taking.

9) Provide mor,..eontealporary material for all courses but especially fOr,

-1

r.Yith young enrollees. It is r7commended. that a-resource center

developed for use by all programs. This center would provide samples of the
,

, .0

current testing, curriculum, and teachertrainingmaterials available.

11.9

.7
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10) Closer attention shJuid be paid to instruction. in stedy skills.

Often the ipparently simple study skills of paper-and-pencil 'testing,

ilghtiag information, and selective reading.of.mateAal can create serious

impe:liments. to Darning and devastating undermining of self- confidence.

0
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........ .

`Title of Program:

Address:

DirectOr:-

APPENDIX I

ADMINISTRATOR INSTRUMENT

Sponsorship:

Pr
Funding:

Primary Goals of the Program:

Phone:

ti

No. of Enrollees (Current): Male:' Female;

No, of Enrollees in Past One Year: Male: Female:

No. of Spanish Speaking Enrollees:

Median Income Level or Range kf Enrollees:

. No. of Administrators:

No. of Teaching Personnel:,

No'. of Supportive Services:

Annual Budget:

Actual Cost Per Enrollee

Tuition Charged Enrollee:

°Incidental Instiuctional Expenses Charged Enrollee:

Description of Instructiort Offered °(Courses, etc.):

h. 0 ti

0,



0

Programs specificallyoriented toward. Spanish Speaking

Hdw is your staff recruited:

What percentage of your staff iefull-time?
O

What percentage of your staff is paid (as'Opposed.to Volunteer)?

What percentage of Sour staff are professional' teaches?

Do enrollees,participaie in planning the program?..

Is there provision for in-servicetraining ofteichers?

If so, what?

What supportive services are offered'?

How are enrolee recruited?

How are enrollees selected?
1_-

Do you have an ethnic gr&O breakdown of enrollees?

If so, give statistics:

v

: n

7.

1.,

Do you select enrollees to suit a designed program or do you suit the program
to the,. enrollees?

What impact does your program have on the community?

In what areas do you feel your program,meets its-greatest success?

0

In what areas do you feel your program has not met its own expectations?

What plans do you have for expansion and development of the program?:

13
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. APPENDIX II
1

TEACHER'INSTRUMENT

NAME:

PROGRAJ:

Length of Service in Program

Education:

College/University:

Degree:

Other Training:

Experience.imEducation:-

. Present Teaching POsition,

Grade LeVel:

Major:

1. How did you come to 'teach in this program?

Is your position withthis program your' full -time position?

If not, what is your full-time occupation
a

3 If you teaci elsewhere, how do the studentsin this program differ from
the others.that you teach? (Include motivation, attitudes, willingness
o work, attendance)

..

4. How do you see your role as a teacher in this program?

Instructor Remedialist

. Counselor Resource'

Facilitator Tutor

Other

124



5. What learning goals have
twice those goals you

secondary.
0

-120-

you set fo your students? Please circle

consider pri ary and Once-those which are

7. Subject Matter

2. Reading Speed

3 Reading Comprehension

4'. Leadership

5. Vocabulary

6. ,Self- Discipline

7. Cooperativeness

. Oreater Interest in Reading

9. Self- Worth

10, ReasOning Skills

'11. Inquisitiveness

12.,Group Functioning

13, Conceptualization

14. Practical ApplicatiOn

15. Increased Effectiveness in

the ComMunity

16. Other'

6. What direct effects does your teaching or the program have on the

students? Circle and Add'Others.

1. Better JAW

2. Raise in Income

3, Further Training

4..FunctionalAiteracy

7. What changes do.you notice
course?

8. What do you consider

s

O

5. Study Skills

6. Increased Personal Awareness

7. Increased Social Awarenesg

n your students upon completion of your

to'be the ideal class size for this type of student?

0

9. What is your average class size?

10. Is it necessary to "water down" material for presentation to your students?

11. What methods of evaluation o you employ in your classes?

12. HoW do your students respond to'your teaching techniques?

0 25



13: Why do Students drop out of the program?

14. If your program were'to be ideally funded, full staffed and fully
equipped, what changes would you like to see?

'15, Do.you feel any need for in-service training for yourself and others
on the job staff? If yes, in what areas ?.

16.. DO enrollees inthe program participat in ;the planning of the
curriculum or other aspects of the prog am?

O
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'APPENDIX- III

ENROLLEE INSTRUMENT

UNIVERSITY OF.HARTFORD.

COMMUNITY. RENEWAL TEAM

These questions are about your participation in the

rt

program. We are trying

to find Out what kinds of things could be done to make this and all other.

programs in Hartford better. When you answer, you will be helping many

other students.

Most of the questions ask you if you, Strongly Disagree (S.D.),

Disagree (D.), Strongly Agree (S.A.), Agree (A.) with the statement. Here

is an example: I feel television is.good for my children..

D. , S.A. , A. 'Suppose you disagree, then you would

check D.

I Vent to thank .you in advance for'helping us and the many people

who will be helped because you took a few minutes to limier.

HIGHEST GRADE REACHED:

LAST YEAR YOU ATTENDED SCHOOL:

WHERE YOU LAST ATTENDED':

127

Thanks;

Professor Gene Mulcahy
University of Hartford.

SEX:

AGE (Optional):,

PRESENT JOB: A



S:D. D. A. S.A.

1. I have been able to use what I learned directly
in my work.

,2. I learned those things I felt were most important
for me to learn.

,

3: The studies were more difficult t an I expected.

4. The teacher knew his subject matte

5. The teacher knew how to explain Nings, well.

There wag' always someo I cou d talk to'if I, had

a problem.

7. The teachers seemed really interested in me.

8. I am better able to help my ICds with homework.

9. I read more now.

10. I.read the newspaper everyday.

11. I have recommended the program to friends..
t.

12. I enjoy reading more.

13. I got-out of my studies all that I had hoped.

14. I left the program because (may not apply)

15: If I were in charge of the program, I would make
these changes.
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16. The things I want to know most are:

17. The things I,gotmost--7out)of the program were (please check):

a) KnoWledge e) BetterReading Ability

b) Satisfaction

c) Better Job

d) Salary Increase

.f) Wider Interests

g) Good Friehds

h) Feeling I. could do more

i) Other

18. The things I felt were worst about the program (please check):

a) Poor Materials and Books

b) Unimportant Subjects

c) Poor Teaching

d) Confusion in the Program

e) Poor Physical Facilities

0 Bad Location of Class

, g) Lack of ,Availability

h) Too Difficult or Too Fast Work

I.) Other Students

19. Because I studied in ehe program, I got a better job.

YES NO

20. I am satisfied with my present job.

YES NO
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APPENDIX,

ENROLLEE INSTRUMENT '(SPANISH FORM)

UNIVERSITY OF HARTFORD'

COMMUNITY RENEWAL TEAM

Edtas preguntas son acerca de su participacion en el programa

. Eatamos.tratando de

averiguar que clase de cosas se deberian hacer,para mejorar este y todos

los otros.programas en Hartford. Contestando las preguntas ud. Ayudara

a muchos otros estudiantes.

La mayoria de lis preguntas son pars saber si ud. Eats en completo.

desacuerdo (C.D.),-En Desacuerdo (D.), De Acuerdo (A.), 0 Completamente
0

De Acuerdo(C.A.). Suponga ud. Que 'edta en desacuerdo con alguna de las

Afirmaciones. En ese caso ud. Debe marcar D.

Quiero agradeperle de antemano porayudarnos a nosotros y a tantas

. otras peysonas al darnos unod minutos de su tiempo pars conteStar_estas

preguntas.
.#

Muy.Agradecio,

Professor'Gene Mulcahy
University of Hartford

GRADO MAS ALTO OBTENIDO: SEXO: EDAD:

CUAL FUE EL ULTIMO ANO QUE US. AStSTIO A LA ESCUELA ..

CUAL FUE LA ULTIMA ESCUELA A LA CUAL UD, ASISTIO

CIUDAD

EMPLEO ACTUAL:

ESTADO PAIS
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. He podido,bsar direqtamebte en mi trabajo todo
to que apreh4i. .

. Aprendi aquellas cosas.que yo considero mas

importantes.

3. Los estudios eran mas dificiles de lo que yo
esperaba.

4. El profesor conocia la asignatura.

5. El profesor explicaba bien.

6. Siempre habia alguien conquien yo podia hablar si
tenia un problems.

7. Los profesores parectan realmente interesados en
mi.

,;.

. Estoy mas capacitado pars ayudar a mis hijos con
sus tareas escolares.

9. Leo mas ahora.

10. Leo el periodico todos los dias.

11. He recomendado el programa a mis amigos.

12. Disfruto mas cuando leo.

13. He obtendio de mis estudios lo cue esperaba.

14. Abandone el programa porque (si es el caso)

15. Si yo estuviera a cargo del ptograma haria los
siguientes camtgos:

1
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16. Las cosas que yo mas deseo aprender son:

17. Lo.que maeobtuve del.programa fue ( }aga el favor de marcar):

a) Conocimiento e) Mae Habilidad Para Leer

b) Satisfaccion f) Mas Amplios Intereses

c) Mejor Trabajo g) Buenos Amigos

d) Aumento,de Sueldo '0 La Sensacion.de Que Puedo Rendir Mas

18.

i) Otras Cosas:

LO que considero peoi del prograffla (haga el favor de maicar):.

a) Escacez de Materiales.y Libros

b) Materias que No Eran, Importantes

c) Ensenanza Probrv,

d) Confusion en Et Programa

0

e) Ficilidades Fisicas Inadecuadas

f) Male Ubicacion de Loa Salones
de Clase

g) Falta de Disponibilidad

h) Trabajo Demasiado Dificil
o Demasiado Rapido

i) Otros Estudiantes

19._ Por haber estudiado en el programa consegui un jejor empleo.

Si ,
No

20. Estoy Satisfecho con mi empleo actual.

Si No

(ArranL;ements for transCation made. by Alejandro Laluz, 'Concentrated

gmployment Progtam:),
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