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ABSTRACT ¢ . . _ S

I The premise of this paper is that teacher behavior
and.attitudes which uphold traditional ‘sex stereotypes of masculinity
and femininity, in which the male is always aggressive and unfeéling

. and .the female is always passive and sensitive, are haraful to the. .

.2,psychologica1 development of children. A positive sex role- .

"identification would include a recognition that each-.sex’can show ,.

emotion, protect oné's feelings, cry ‘when something is truly.moving, -
or be aggressive physically and meéntally. Examples of sex ' '

-« w e

‘stereotyping include expecting ‘girls to be more ohehient;’bojs,fo.bg -

chivalrous, boys‘to wcrk the aﬁdlovisualAmaterials‘machines;‘ang
girls to do the cleaning. Teachers are asked to search their ow

- ‘feelings about traditional male and female roles such aslwhichvparenf.

~ -should have major responsibility for childcare, which parent should

be smarter or mcre successful economically, ‘and which sex would they W
-prefer to have as a boss. Ideéas for ;ncre§sing more positive sex role
identification include values clarification activities, advertising

studies, career education studies, and literature ‘analysis at :
different levels. (MKM) ° e - R S R
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' TEQHNIQUES AND MATERIALS FOR DEVELOPING;
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kinds, ma]e and fema]e. Th1s is necessary in ord r to mq1nta1n and -
renew the spec1es. Aside from these hwo]og1ca1 ) f repro-
duct1on, how much of our behav1or is attr1butab e to phys ,1og1ca1

differences and ‘how much is determ1ned ‘by socieftal expect tions?,

There ane "differences in anatomy and hormona]*’a]ance wh1c1 equip"
. R o
~us to be elther a father or a mother. But "F ther1ng" or ﬂmother1ng“

.

T /;\//maﬁqbe done -by an oppos1te sex parent or everf by someone n‘& b1o]ogl- ,

h i ,

cally re]ated to the ch11d Societies throu hout the. m111 n1a have
‘ established ro]es wh1ch are rel _d to the s

v and the preservat1on of the culture;v Proba 1y the most s1gh1f1cant
g ‘(‘:\ R - ‘m - -

urvivalwof the spec1es

s

of these ro]es are related to one 's sex.' : o '

What does 1t mean to be a man or a wo‘an? Iffone'fs mLﬂe; one
: learns to be mascu11ne. If one is Fema]e, one: 1earns to be feminine.f
The rohes attached to, each sex have def1n3te character1st1cs; Even -

f very y ung ch11dren recognize the ma]e ro e as haV1ng more power or
higher status than the femaTe" ro]e.’ In a study by Broverman andi'

others (2), profess1bna1 counse]ors were asked‘to descr1be a healthy

ma]e, a hea]thy fema]e, and a healthy adylt,. Counse]ors attributedt 5

more pos1t1ve qua11t1es to mascu11nity t1an to’ feminity. The: maTe

“role was descr1bed as be1ng competent,_rat1ona1, and assert1Ve. The ~

»

fema]e ro]e was also descr1bed in pos1t1ve,ways,-nav1ng qualities such_ag
[} . - i

. belng : sens1t1ve to the needs of others,faffectionate, wa T,and

express1ve. , R d‘ ' _ ,i g '

% i

";y,_” to the mrposlte sex., Thus ma]es were. perceived as 1a king in 1nter- -

persona] sens1t1v1ty, warmth, and- express1veness, 1n compar1son

1
oo
Cod

v .




' to'women ] Fema]es were seen as be1ng dependent, subJect1ve, pass1ve,

. amblguous. ‘For a.male to become more fem1n1ne, n 1tse1f Sounds

- 4 \
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111og1ca1, and 1ess competent than men.' .
] A]though you may not agree w1th these ‘women . who asSert themse]ves
in the market p1ace and the pollt1ca1 arena, you can understﬂgd the1r

motive of se]f 1mproVement But\the goa]s“?or ma]es are much‘mo

0

'disaStrous. We can dea] w1th a 'tomboy but a‘slssy" is much more -

| b1ack Aften all, why asplre to a lower posltt\h But in . re]atlon

~hurt. 'The word "mascu11n1ty", on the other hand, draws up the image of
“ane who}a1ways;hides his emotions, almost never cries, and has feelings ’
;.not\easi]yahnrt.-'What'sqciety needs to realize is.that‘aipersOn who

- can appropriate]yfshow emotion, protect'one's feelings, and cry when

. comprehenslon be?ore/we beg1n to emphas1ze cr1t1ca1 read1ng. Comm1t¢

' the 1ong run, as ac u1s1tlon of know]edge and sk111s.» But uphoﬂd1ng

: trad1t1ona1 steneot pes about what is mascu11ne and what is femin1ne't

threatenlng., The s1tuatlon is comparab]e to a white male w1sh1ng he wer

4
v

to earnlng power,. belng fema]e, whlte or black, 1s a greater economic
handicap (3). SR SRR
, o . , O
When we, 1ook at sex r&les we. must rea11ze that these are not
1mmutab1e character1st1cs, such as hav1ng been born W1th one nose
;or two 1egs We are ta1k1ng abth qua11t1es on a cont1nuum frrom ane -
extreme to the other. The word "fem1n1ty" connotes one who does not

|
“hide her emotlons at a11, cr1es eas11y, and has her fee11ngs frequent]y

-,

something is truly moving, is a much healthier person,hmale or;fema1et

| ‘Probably one of the'most stated goals of the educationaT systemﬁn

today is- that of recogn1z1ng where a- ch11d is, and he1p1ng that child

to grow. We recogn1ze th1s concept cogn1t1veﬂy when we teach 11tera1e
/ \

ment to grow1ng as a person is as- 1mportant, 1f not more 1mportant in
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L'befone we cou1d even: th1nkd§bstract1y, many of our 1deas about sex

are s1mp11st1c or even subconscious. For th1s reason we need

d'tion behaVIor, att1tddes, op1n1ons and va1uem) if we are ever to be

-abe' o;heTp ouyr studenfs‘fo‘aeveTop fhe1r f”TT“potentTal.

For examp1 ) un1ess We as teachers have a conscious comm1tment !

c*--k,cl 1n'the way we Were taught In add1tion, the soc1a1 c1imate of the
S - 4
' : c1assroom is 11ke1y to rema1n the same way 1t was when'we were students.‘

«

In such an atmosphere we are 1ike1y to flnd glr1s and boys 11n1ng up

' -separate1y, 1lsted separate1y on the c1ass 1ist,'and expected to

ach1eve and to behave dlfferently.

In examlnlng your own behav1mr 1n the cT.ssroom, do you expect
g1r1s to be more obed1ent and to ach1eve h1 er in reading, writ1ng,
o fand grammar? Is the code of ch1va1ry st111 a11ve in your c1assr00m?
| Ane boys*expected to perform the heavy or d1rty work in’ the c1assroom?"

Do the glr1s get f1rst crack at the chairs when there are . a 1imited |
number, wh11e the boys are expected to stand or sit on the f1oor? ‘Do ~
you app1y adult sex differences in strength to boys who are usua11y
sma11er in size than girls the same age? | _ :
In most cases the domest1c c1assroom JObS re1ated to c1ean{ng up

are'asslgned to females,-wh11e.the Jobs re1atedkto strength and
ibechanica1 abiIity are assigned to males. It has‘been found that3most
jobs related to moving and carry1ng things as well as operat1ng audio-
VIsua1 mate&1a1s are usua11y assigned to boys. For e1ementary 'school,

|
o chi1dren th1s kind of d1scr1m1nation in c1assroom act1vity re1nforces
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~traditional stereotypes‘and at the same time limits equality of

©

-~

}opportunity 5’];'V‘ SR o :i- R . o
In; reiation to reward and punishment 1n the cTassroom; chderen

perceive maies as having more negative types of teacher contact-—more =

= ye111ng at and paddling, ‘yes paddiing., One particu1ar1y perverse

,~.tx2~\of punishment requires that maies sit with the females, If we

continuaiiy restrict classroom. opportunities for Tearning because of

" .f N sex-role expectations in the cTassroom, We are not reaTTy adequateiy
o V'preparing the students for the woer out51de the,cTassroom. Therefore,
R *}1 'we must search long and hard - to find ways in which we are justified in
| .differentia] treatment of boys and giris. If there are. equa1 standards'
- of behavior in the c1assroom, then a very obedient, quiet girT may be
as much as - exampie of probTem behavior as the more attention- getting
behav1or of the aggressive and dominantwboy. Extremely passive or
extremely aggressive behavior is'probiematic when it occurs in:either,'
| ‘ The role of the“sbhooi in-our democratic society is to prepare
i';v _‘peop]e to assume the re onsibiTities of_ maintaining the society.
'; The citizen in a democh:y is faced with choices and must ‘make
‘ decrsions regarding them. 1In this sense the role of the teacher is
; criticaT. The teacher must know where he or»she stands in reTation'
' vto the traditionaT and to the more contemporary view of sex roTes.
The more traditionai version of sex roTes views woman as the primary
nurturer and chde raiser. with the male as the’' breadwinner. A more
o contemporary. view sees both parents as nurturers, sharing responsi*
O:biiities, and perhaps being equaT\Sarners as-well, Becau$e some
basic ideas about. sex roies stem from re1igious beliefs, it 1is

,necessary to, recognize the Tegitimacy of the traditional viewu But
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o th1s V1ew need not be regarded as mq¢o11th1c. As we - adju?& inStructronv
wfﬂ'.' .to chr1dren of dlfferent ab111t1es,5%% must a1so*prov1de opportunity

- for chi1dren of dlfferent backgrounds. R T
) o : .
"In order to ¥e.tru1y effe%t1ve “in d1scu551ng sex ro1e identifi-

' *

. »
cation with others, we need to firs

examfne our own ideas., Nho‘do.

¢ ‘you tn1nk shou1d be’ respons1b1e fo} making'the importdnt decisions in

the fam11y? Which' parent do you €h1nk shou1d have the major respon-

' szb111ty for rais1ng ch11dren'P %hich parent wou]d you call 1in to
'd1scuss a childs behavior or achlevement prob1ems’ How do you feel
about a woman be1ng smarter or o1der than her boyfr1end or husband?
vAre there any c1rcumstances under which you think it is acceptable for
. a woman. to sacrifice her-ﬁareer? Would you persona11y prefer to work
o, | for a man or a woman, and why7 o P o !
. How wou]d you react to a glr1 who acted aggressive1y or engaged
1n fightlng, or to a boy who cr1ed or.ran from a fight? What do you
think of a boy ‘who plays w1th do11s? In terms of. ski11s, do you think
. “, Lboys need to be taught to cook and'sew and5that gir1s need mechanical |
A skills? Do you_sti11 fee1‘that 1n1t1at1ng and paying for dates is
T the ma}e‘s respons{bi1ity? As teachers we may be in the pos1t:§h of
' "reacting to s1mi1ar k1nds of situat1ons in the c1assroom. Our non=
" verbal as well as our verbal reactions to such behaviors may have a
.. * significant effect'on shaping ourrstudent's perceptions of themselves.
" Because our'eocietx is changingiso rapidly, it may'be‘necessary
to do some investigating‘on,just‘how many of'burvstudents"fam111es

conform to the traditional nuclear family pattern of two parents, with

the_mother staying at home, In many cases parent conferences are

 ‘stheduled during the day, depriving those_working mothers and fathers




- conduct a study of the 11dren in your class, - How many ch11dren

g thE c1assroom instead of belng.viewed as an inconvenience or miss

gf the opportun1ty of part1c1pation. It may be revea11ng to you to

11ve with both parents, one parent, or relatives? How many have
mothers and fathers who work outs}éé’t e.home, and what kinds of
4.

_work are they 1nvo]ved in? Because work is the inevitab]e future

for so many of us, the work1ng mother can serve as a resource for

IR
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 as a member of their own or the opposite sex.

fortune. ' '
: If we are to help.our students develop positive sex role identi-
fication,_then using specific exerc1ses and technjques to.ra1se
. consciousness can help uUs to achievé thts gdal. There-are;many'
“activities which can be'carrted out 1n'the c1assroom whjch can help
both e]ementary and secondary students become more. aware of their
own ideas. about sex ro1es and the way in which they are reflected o
in the c1assroom as well as in society. A]though there are some
1nd1cat1ons that the traditional 1mage of males and fema1es in-
vtextbooka is changing, students can’ devise a checklist to examine
the nimber and types of roles portrayed in their schoo]bdoksr-
In small groups, ask your students to draw up lists of advan~
;tages and dlsadvantages of being male and fema]e. ThfS'can also be
.done in terms of what they 11ke or dislike about their own sex or
about social rules regarding each sei)} An 1nterest1ng exercise 1s
to have students identify which things they wou]d or wouldn't do

’
. Ask your students ton11st ten characteristics which describe

"males and ten which describe females., Then ask them to Tist ten
characteristicé which the ideal person should possess.' Discuss

what a stereotype is,  / o

8
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~ - In the area of 1anguageihave students write ]1sts of words

which" are usedfto descrdbe each sex. Examine the wordsy?or their

o mean}ﬂbs and connotations. . ot
: - - : x
Study the 1mage of ma]es and females in adverti51ng. Have

’ch11dren co]]ect p1ctures from magaz1nes or cata]ogs and discuss: who

is depicted with certa1n types of too]s, toys, and products. Let

‘them make a co]]age of the 1dea1 male and fema]e.

*‘4%n~smat%—greups‘~have—g%r%s—d%seuss—the+rA£eel}ng5~about‘boysgg+4 '

‘who cry, who aren t as, smart as they, who are shorter, or who like
w————

to cook, sew, or kn1t Let, the bqys discuss g1r1s who are not very

',‘pretty, who are better in sports, or who are ta]]er or smarter than
they.. R o *

Ask your students to draw the1r own 11fe 11ne from birth to age

‘One hundred, makgng notes on the1r activities every ten years.. Ask

an

the ch11dren what they want tolbe when they grow up. - Then ask them
to do the exerc1se aga1n, th1s time responding as if they were a

member of‘the opposite sex. Compare the two responses and have them

L)

discuss the differences,

The area of career eduqat1on is being recogn1ae
area of curr1cu1um.: It is also one of the most constr
which to broaden the number of options for both sexes. fMany of'the
‘newer career education materia]s are d1sp1ay1ng both sexes 1n many -

jobs former]y occup1ed by on]y one sex. Have students co11ect or

'Adnaw pictures of peop]e in nontraditional. occupations. Have them :

write a job description of duties, salary, and benefits for a Job
that interests them. Be sure to 1nc1ude the career. of housewife.
Until women are fu]]y 1ntegrated into curriculum materia]s, it

1s necessary’ to make a spec1a1 effort to supp]ement what is present1y

[ 4

BT I S

as an important
tive ways in .

T4
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~ being used, Particuhdgy‘fruitful-is the introduction and discussion

-able to identify the 1mportaht contributions women throughout history Y

L ‘age, sdme exercises are(mgre appropriate for the high schoo] student.

" Sex role stereotyping per ades a11 subJects, and can profitably be

'studied in relation to all of~them. Career opportunities;are also  * |

SEX ROLE IDENTIFICATION - 8

of famous women through biographies.~ In this way students wi]]fbe

- |

have made to society. < - . ' . IR

Nhi]e most of these activities can be done with students of any

,better studied in relation to specific subjects.

" the ro]e of the sexes in matriarcha] cultures. ?avp students identify

. oﬁ women on an international sca1e with regard to voting, divorce,

| “of popular fairy tales and myths.- Specu]ate on their impact.v_Haye
' ~_ them write a nonsex1st fairy: ta1e or. rewrite a’ sexis% one., Those

books 1in “tfie high schoo] curricu]um which are about women shown a

her1tage. Ask students to 1dentify those iaws, state or federal,

.Whlch differentiate between males and fema]es.' Identify the rights

ﬂfpreponderance of neurosis and madness (3) While more positive

o In the sociai stud1es or history*classes, students might study

forgotten women 1n American h1story. Oral hisiories of o]der women in

the community can be col]ected to g1ve in51ght into our pioneer

v y

and abortion SR o I .o o‘n

; LY

~In the iiterature cTasses, have.students analyze the mé sages

examp]es shou1d be incT*ded it can be constructive to examine. madness
in the social context of women 's. 1ives, . . |

o In the art c]asses include the work of women artisits. Aiso )
compare the way men and women have been,depicted in painting and

scuipture,,
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Ask your students to conduct a survey of the number, types of
poS1t1ons, and sa1ar1es of-males and fema]es in a part1cu1ar business
enterpr1se, schoo] oorporat1on, or in 1oca1 government.

An 1nterest1ng as well as revea]ing exercise would ne to have*

. B .f -students wrlte the1r ideal marrlage contract. Have them 1nc1ude the -

-

expectat1ons, dut1es, and respons1b111t1es for both partners.

L

Because we are dealing with values as ye]l as roTes, it needs

4——44!4444io4besnememheredgthatgthgregwi11 be many d1fferences of op1n1ons.

The ro]e of ‘the teacher is that of helping students to clarify their
?, own oplnlons and values regardlng sex ro]es,'rather ‘than to 1mpose
those of the teacher. It is necessary, wh11e ddscussing these 1ssues, .i
that the c11mate in the c1assroom be nonJudgmental in order to encourage
free and open .discussion. If we want the student to respond honestly,
then there needs to be respect for that 1ndjv1dua1 s right to h1s or
her own op1nion.- Hopefu]]y, "with this atmospherenof acceptance, student'
. will not only expand their ideas about sex roles,-but in the process

N

.begin to develop into openminded peop1e who can examine any nssue and °

make resp ns1b1e dec1s1ons for themse]ves.,
. & . . ) 4

;.
. .

"
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