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N 1. Orientation'to~Adu1tvLiteracy —_— ’ : ,' a
Objectives:
S A Approxihqtely f}fty.pnruprbfessionnls, 5uperviéors
. - and teachers of adult literacy will receive an . : o
overview of adult literacy through aworkshop format. T

B. Workshop participants will receive the opportunity
to meet other people from the North-Central Colorado
" counties who will be involved in literacy activities.

Activitien: . ' o S E -

. A. Representatives from the United Stutes Office of o A
Education, State Department of Education, State - o L
Right to Read Office and university resource: cen- ot

ters will give presentations regarding ‘their func-
" tion in the area ot adult literacy.

- B. A one-half hour bre ak will be provided to allow
S part1cxpants to share ideas and to contact °pec1flc oo .
speakers for dl)cu,blon purposes. '

Materials: . o

- - “-A. Bus transport atlon to Boulder county for Weld and
Lo . Larimer county partlclpants.

B. Rental of Ramada Inn mqet1ng rooms.
. ° N - ' ) '
C. Dissemination of information regarding program. *
a

' D. Arrange to take photos of speakers durlng the
workshop. **- :

-5 . . 4

See next ‘page’ : ]
Photos sent. to Joseph Moore, Progect Information Dlssemlnatlc
Offlcer, Right to Read Office, Washington, D.C.

_,“_




- CONSORTIUM .OF

Subject:

Orientation WOrkshop

ABULT READING: ACADEMIFS .

. Date: October 9, 1975 - Thurs sday morning,
e 8:30'a.m. - 12:00 noon
. ., . Place; Ramada Inn R

&

(three one-half’

houp repent
sedsions)

I-25, Exit 118
Longmont, Colorado

. John Brennan, Director -
Adult Education and
. Richarad Rangel, Consultant

Migrant qucatlon. Colorado

' Depargment ef Education

'Progrﬁm: I . . , Speaker -Aren
B - 8:30 - Q:00 Coftee, ten .
: - ~ and rolls -‘Lobby

9:00 -.9:15 Introduction Dr. Don A, Brown Meeting

S - University of " Room

~ ¢ “Northern Coloyado )
6:15 ~ 10:45 »Révolvinﬁ Dr. Roy Minnis " Dining (1)
.o ) Sessions . U.S.0.E. ‘

-Room

Meeging.(2)
Reom

 Pool ...(3) 

; ‘Sylvia Ratliff -
. { . Right to Read ° Area
A ‘ o : |
1045 - 1121 Rv{ eshments : Lobby
11:1% - |?:Od Qu=ution/Answer' Diane Daﬁalos (7).
: ‘Segsion. Regarding "‘Denver Public Library '
. Vollunteer Literacy -
. Programs '
Kathleen,Vondérhéar &
Rosie Casey, Resource - (2)
- , Center, Colorado '
s Resource Materials Department of Education
’ fOI’ 0 b
- Adult Literacy Ginny Richrd, Project ACT, (2)

.. Bus Transportation:’

Colorado State Unlver51ty
Film Presentatlon

| Leaves Greeley. Aims. Communlty College - 7:15 a.m.
Leaves Loveland, Administration Building - 8:00 a.m.

Return Trip: Leaves Ramada Inn - 1:00 p.m. : ' S
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1T. "Teaching Adults: TIntroduction-

: dbjéctiggg: ’ ’ - =

A. Phraprofesulonﬂls w111 complete a data card and w111
take a pre test on adult literacy.

B. Pﬁraprofesﬂlonals will be able to name four needs of,
~adults entering an ABE program and to glve suggestldnu
for meetlng those needs. B

c. PdraprofeSSiond&s will be able to give at least five
reasons why testing 4 beginning partlclpdnt is valuable.

D. Pﬂraproﬁe:slonals’Will be able to‘name five procedures
- to uue’ﬂhen formally testing adults.

F. Par: rofessionals will be able to give at leduf thrne
mples of learning characteristics that can be det.ep-
;ﬁ:cd with.initial -contact in the students home.

Activities:
" Role plhying situation: = ' _ : : N
"A tutor v{siting a student‘for the first time

Quesitions: 1. - What did the tutor do wrong?
C 2., What are some of the needs of the

i student?
3 S 3. - How would you have handled the
// . i situation? SRR
/. Mnterials: ‘-n
’ /// A. Hand out sheets.
R 1. Needs assessment and 1nforma1 test1ng
e : ' 2. Orienting New ABE Students

3,  Testing New Students
4, ESL Inventory
5. -Tutor Information Sheet

6. Tomato Soup Cake

P
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~ TUTOR INFORMATION SHEET

o e

NAME :

ADDRESS:

'PHONE: __ -

STUDENT:

o _ ADDRESS:

STUDEN® LEVEL AND OBJECTIVE: N - | .

"MATERVALS:-

~ SOME OF.MY NEEDS AS A TUTOR IN ABE ARE:

©

G..{. -
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) AimslcOMmUni£y‘qulege -
Paraprofessiondls for Adult Lifefacy
w S Daia Sheet" ) |
Name: | | J Age:
Addréss; ,;Mnrried: - Singla;
Phone: ' B . ¢ No. of cﬁildfgn:' .

Check level of schooling:

Grade 6: : Grade 8: . Grade 10: - - H.S. Diploma:
Cbmmunify College: : \ University:
- Schooling in any other country? Y?é: No: . Where:
' - , \ EE—— ® _— o
N

¥

Level Completed:

Would you like to tutor in the program,next year, if you are
Yiving in the arca? _ -Yes: No:

‘

1. Db'yqﬁ think that teaching adults will be interesting -work?
-+ Give somc reasons f{or your answer.

\

> a

P
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Paraprofo sional
Pxe Test
- Assessment 1

]

In the United States, how muny millions of adult arevestimuted to be.
"functionally illiterate"?

What does "functionally illiterate" mean?

e

List three ways in which teach1n5 of adults is dlfferent from teachlng g i
children. : -

What doexs "establl»h rapport" mean?

What does "body languége"‘mean?

-

What does'ESL'mean?'

When you meet your student for the first tlme, you can assess some of
his/her needs throu&h observation, List three.needs that you might observe.

s,
N /
i

Name five community agenc1es that can”serve as "support systems" Eor your
student.

N
Vb




9. List

five possible levels of KSL. L _—

o]

16.- What

is an informal reading inventory?

11. What

types of reading errors can be coded on the informal reading inventory?’

|

‘12. What

three reading levels are assessed by the informal reading inventory?

13. Tell

. . 0 . . . i . : . .
how a knowledge of each level can aid in the seléction of materials for

your student.
..»“1 ';
’ “14.  Name the word attack skills.
. T
15. List five guidelines for vocabulary deQélopmeng. i

Son
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)

. Some of my needs as an ABE tutor are:

¢ ’ ' o

a

GUIDESHEET FOR LESSON I

NEEDS ASSESSMENT AND INFORMAL TESTING
B >

- What are four needs of adults entering an ABE program and how

do we meet these needs?

’
3

@

What are'some.things you can-‘do as a tutor to find out on what
level your student is able to speak English? -

I
o

‘Why 15 testing valuable for the ABE tutor and student?:

<

7

\‘:,’
P

Name five procedures to use when formally>fésting adults,

a

Give some examples of student learning characteristics that can

be determined in the iritial contact with student and tutor.

——

w
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: ORIENTING NEW ABE STUDENTS |

Some Needs of Adults'iﬁ'ABE: ' ' A ‘

Physiological Needs . : .
Saftely Neods ,
. Sel f-Ksteem Needs s
Self-Actualization Needs ’ o o’ - R
Success in Achievement, ' ‘
° Meeting Physiological Needs: ) ' . )
1.. Attempt to 1dent1ﬁy physical 1mpd1rment‘ withoat embartasaing
the-student, . ¥
- 2. DProvide opportunities to xecnlve noeded medical attontlon. N
5. Provide initial experiences which will enable students to. pro- - .
fress in spite of under-deveboped perceptual-physical skills. v e
T T Mecting Safety Needs . ‘ e

4
)

e ‘Usfe- un informal and friendly approach with new ABE students., .
. Present an accurate picture of what ABE otudcnt will be
petting out of the whole program.
5. Familinrize studonts w1th the learning env1ronment. (if not
in the home) . , 0

/

M¢Etinb Self E"teem NeedS"

. 1. Provide students with opportunities to enhance their feelings e
of self worth with encouragement in success and optomistic
attitude. : :, '

" 2. Constantly reinforce new students during their initial
learning activities. ' -
%, Provide new students with materials which are consistant
‘ with their abilities and whlch reflect their needn and o
interests. e '

Meeting SelI-Actua11zat1on Needs: .

1. Involve students in the clarlflcatlon of his speclflc needs
and interests. - _
2. Encourage former students- who have completed ABE program to .o .
v151t with etudents. : . ‘

~
e °

Meetlng Success in Athlevement Needs: ) . ‘
. 1. Give students encouragement when small successes are achleved. |

2. Provide students with opportunities to teach others and to : |

" use their talents as adults to share experiences that may - . ' |

'prove to be valunble to tutor and other students. ' - |

w
' °

. 1. Starting Studente Sucresqfully In Adult Basic Education, Don F., =~ =
Seaman. :

. o

ERIC - : “.




TESTTNG NEW STUDENTS |

> . . ) a- © o, A
There aire both formal and informal ways to test adults who are interested
in ABE programs. Most teachers and tutors will find it best to use in=
 Jormal testing because most adults have some 1nh1bxt10n when it comes
to an educxtlon. ’

© .

WY TEST? ?

Some reasons Why testing is important to both tutor and student are:

1. 'To determine level of reading ability. so tﬁat proper
. _ materialdé can be chosen.

)
L]

To determine level of English.so that tutors can decide
8 begirnning point for teaching ESLY

To determine Qzudent'interdst and abilities.

To determine if student is 11terqte in his native lanpuage.

0
[ ]

To determine student need and academic level of lcurnlng.

. 6. To detefmine phyuxologlcdl ‘problens. °
. . . . Q )
© HOW TO TEST: ° ’ v ; : o e
. . R . ° » .
Some testing techniques can e used during the.initial contact
P with the student. For example, tutors can find out if a student
' is able to rend and write on the first meeting with o ‘student
c . withgut cver - directly asking the student. (some ot these tp(h-v
: nlqnv, will Be discussed.in clnss) :
For some students, particularly’ ‘more advanced students thc tutor
Jnay decide. to use fqrmxl testing: Some basic pr)ceduxeu for
“testing formally are: :

Carefully. expla1n the purposes of the test

Create a relwxed and informal atmosphere for the testing
procedure .

Use the test'results to determine materials’ o

Useltesté and procedures that are approriate for adults

1

. Stﬂrtlng Students Success fully in Adult Basic Education, Don ¥
Seaman. o )

a

>
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Rationnle:

Description:

'ber of items within a 1evel. » ¥

' SUMMARY |
English As A Second Language Assessment o

4

The following diagnostic procedure has been developed for
use by tutors of English as a Second Language. - The pur-
pose of this packet is to provide tutors-with a brief,
efficient measurement of a students' ability to speak

Englleh as a Second Language. Results of the. measurement .
‘may be used to determine - -

1. initial entry-levels- :

2. subsequent progress of the’ student .

3. types.of instruction activities which would
acilitate an 1nd1v1duallzed learnlng program.

o

5Expcr1enccd teachers of Engllsh as a ﬁecond Langudge

renlize that students cannot:be grouped into one large
mass titled "ESLY, These teachers are aware of the fact

‘that thére are several levels of ESL proficiency and

that a knowledge of the entry and progress levels of their

‘students is benef1c1a1 1n planning relevant instructional
‘act1V1t1es. : o .

Q

The fol]owing procedure«does not propose to label adult -
learners for the: .purposes of grouping and classifying.
The information derived is meant to:be a guide which
will ecnable the tutor to meet the needs of the learnor

R qulckly and eff1c1ent1y as p0091b1e.

The procedure is divided into f1ve 1evele which arc indi-
cative of the auditary. comprchenolon and oral Ievcls of
English proflcxency at ‘the time of administration. Ad- -
ministration of the procedure is diucontihued'whrn the
learner cannot satisfactorily complete the rcqullcd um-

N

Level 1 1nd1cates 11tt1e or no prof1c1ency 1n speaklng
© "and writing- Engllsh o
| © . Materials: Enrollment card
o Procedure:' Interview’
Level 2 1nd1cates some auditory comprehen51on of the
: Englluh language. o Lo

Materlals: 'Picture sets, questions®
" Procedure: Tutor asks learner to point to
‘specific pictures e

Level 3 1nd1cates an initial level of oral profec1ency

in Eng11sh - . o

"Materials: Questlona, pictures . :

Procedure; Tutor asks learner to verbally deu-
- . " cribe the activiiy that is shown iun
‘ ' ., @ picture




o ;
o ~ .o /
) Descrigtion: Level 'k 1ndlcates an 1ntermed1ate level of survlvul oral
: ‘ o ' ' prof1e01ency in Engll h. / o
Materials: Questlons ‘/
Procedure: Tutor asks questlons whldh require
oral responses in Engl1sh

Level 5 indicates an advanced level of oral proflclency
~in En511sh. _ .
L | . » .
' ' Materials. Questions :
. Procedure: Tutor asks quest1ons which require
o S . - anlpul\tlon of English sentences.

El

/

“ i . . o
Mlle [

Sugge sted Activities for entry levels:

Level 1 Little Or No Englnuh

1. ertlng (name and AddPGSu)
2. Sight words :

%. language experiences
-4, Simple lauguage»drillsg greetings

S

Level 2 Receptlve Engllsh :
. T ALl of the above- pIus oral response'

1. Directed dialog
2. Sentence structure drills
5. Conversational dialog

Lewel 3 Initial Oral English .
All of the above plus: '

| ‘ 1. Verbs, substitution, sentehce order
. 2." Complete sSentence structure '

N

Level 4 Survival Emglish'
All of the above plus:

[
1. Advanced functional sight words

. 2. Vocabulary pertaining to coping skills
» 3. Functional reading and wr1t1ng
4. Conversational dialog A

5. Oral comprehenslon exercnses"
%

Level 5 Advanced Engllsh
All of the above plus:

1. Reading and wrltlng for pleasure and
information
* - 2. Advanced conversation

-~ ’ v

- Diagnestic Instrument: First draft sent to Andres Montez, Project Cfficer,
Nﬁt1oni1 Rlbht to Read Office, W\”hlngton, D. C., Field tested Novemter 1975

E S i
.




. g ) K
TOMATO: SOUP CAKE
1. PREHEAT OVEN TO 350" | 2. GREASE AND FLOUR PAN
! S W /;
. : : , T i /d .
‘ - " - . - N - ” -
3. Mix together: : o /
2 (‘np,.iloux : 1 cup sugar % t. cinnamon /._
: AT ground cloves / _
. @9 @ja + @y GW -~ % t. ground nutmeg & .
: Su;)t\r . _ )
L.. ADD: ¥ cup r=.horten1ng; % can tomato soup o
e - — L)
o B -
S 5. BEA'I‘_WELL"('150‘s~trokeS) ‘ . b- 62 ADDE Femaining soup °
R l, B /
h . 2cpgs - e
. ° ) °
.  BEAT 2 MINUTES MORE ~ , 8. POUR INTO PAN :
Q Z . C .
g T ) o ) ) L//" ' _7?
. 9. BAKE FOR 30 to 35 MINUTES
- 30=55
" 'RAISINS CAN BE ADDED FOR TASTE
’ ! ‘ freising ' ‘ E |
>

ERIC S | | 159 )
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III. Informal Reading Inventory

"'Objectivés;; a ._‘ : \
A, Parqprofe551onalb will have an introduction to the use
of the- Informal Readlng Inventory. :

B. Parqprofe551onqls w1ll practlce coding oral readlng , .
errors. - : . i

Activitiesn:

“Slide presentation - "Philip" (Demonstration film)

Guest speaker:. Dr. Michael P. O'Donnell,
" Technical Assistant,
. : _ : : . Natlonal nght to Read
: o S | o Effort -
(=4 , . ? .

- Demonstration of coding oral reading errors

Mat ox‘i:_llf::

and outs:

Word Recognltlon Test and Oral Reddlng passnges taken
from Advanced Informal Readlng Inventory, Michael P,
) O'Donnell and buz&nne G. Snow, 1975,

Trans nﬂren01e for overhead projector

[AJEN




o . Compfehension T Vocabulary .
INDEPFNDENY LEVEL: = . 9% S

INSTRUCTIONAL LEVEL: 75 CL o
FRUSTRATION LEVEL: ©+  .'50% and below 9%

LISTENING CAPACITY LEVEL: When the student can compfohend'7ﬁ%

of the material that.is read to him.

v

The 1ollow1nb are oral errors noted in Qcor1ng an Jnformal rnqdlnp
1nventoxy .

Lo ) . :
Type of Error- R : ] "Code
1. repetition - the repeating of a word or'phrase 1 S
2. substitution - gay1n5 one word 1nstead of the write in word
. one in print . pronounced
-1 3. 1dd1t10n - inserting an. additional word . |AN write word
1 4. pronunciation - the examiner pronounces an : P'
ungnown word for the person . - e
5. ,omission - omitting a word or phrase " | circle word
: ‘ : O omitted

Standards 'for evaluating an informal reading teet:

Independent reading level: This is the level at which a student"
can read without the need for assistance. A student's comprehension is

9% or better afteér reading orally and after reading.silently. In
reading orally the student correctly- pronounces 99%%.o1r more of the -
tunnlng wordsy The student averages no more than one reading error
4] tullv running words when reading orally; his reading is fluent and

his phxaoxng is proper. When redding the btudcnt shows no charictoris-

tics of tension cuch as excessive head movements, finger pointing,
tight gripping of the reading materials, etc. In silent readlng the
student doés not ‘whisper or move ‘his 11ps., - :

Inetruct1onal reading level: . This is the level or levels at which .

‘the student can ‘profit from and needs instruction from a teacher. The"

..~ student's comprehension is from 70 to 90% after both oral and 511ent

rendlng.w The student correctly pronounces 95 to 99% of the running
words when reading orally. He averages no more than one oral reading
error in eleéven running words when reading orally, his.oral reading

"is fluent, and his phrasing 1§ proper. The student shows no signs of

tension or nervousness when reading, and does not move h1s 11ps or
whisper when reading 511ently. B

; - Frustration level: _This'is the lowest,bdok level -at which the
first sign of frustration appears. A student's comprehension is 5C%
or less after oral or silént readlng. He correctly pronounces only
9% or less of the running words when reading orally anl averages one
error ‘or more in each ten running words when reading orally. His
_reading is characterized by any or all of the following::

1. word- by-word oral reading Lk, signs .of tension

2. poor phrasing in oral reading ‘5. whispering in silent-reading

3. finger p01nt1ng

17




WORD RECOGNITION TEST IN ISOLATION *

The Word Recognition Test in Isolation consists of lists of high -
frequency words at varvious reader lévels. 'The-concept of o vocabulary
list for specific grade lnvolu is not a valid ausumption. Words will.

- vary according to personal contact and reading program:,. The_leﬁc of
the’tebt is to assess words known at sight and'werds that can<be:
‘successfully decoded through the app11cat10n of phonlcs and s%ructural
analysis skills,

After the student misses five words in the untimed column, dis- .
continue the test and 'begin with the graded paragraphs .one reader level -
below where the errors ‘were observed. For complete administration and
'utilizntiou instructions, see’ Tcachlng Reading to the Untaught, pp 7/ - 26.

)

Initial Rending

' Stimulus Sight - Analysis Stimulus Sight “Analysis
1. with . ' 11, did
2. me e . - 12.-no
. — - oo ——
) 3. better | _ ‘1%, red
ce 4. he } S : b, they -
» 5, we ’ o : ™, at =
6. my ' ' 16, on
Ve Wiy I > - . ’ 17. one . )
8. cmn 2 - "’ " 18. some
° L 9. like . o 19. have f
. ) zl" L
10. are : ' ‘ 20. do
. " Diagnostic Instrument: Sample page: Advanced Informal Reading |
Inventory, Michael P.- O'Donnell and Suzanne Snow, 1975 . ] '
: Teaching Reading to the Untaught Michael P.- O' Donnell 1975

* e
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ADVANCED INFORMAL READING INVENTORY **

Second Reader Level | . Oral Reading . (6 errors)

Motivation: Tornadoes cause much damage. Readvthis.selectiOn‘to find
out how they strike. ' . .

- The 8ny is very humid. There may have been a thunder storm.
’ Suddepiy the sky.becomes dark and strahge.' The air tﬁrns very still.

Then you hear a loud roar. A black mass of air sweeps down from a
. : . . R ’ 5’,

cloud. A tornndo is about to strikel ' './m

Tornndov" can do more domage than nny other séorm. They arise

-qu1ckly and last only seconds. Winds. can be more than 200 miles an

hour. The path,can be straight or winding. . Some tornadoes stay on the

ground. Others rise ahd‘fall. Damage can range from a few feet to 200,
’m;les. No wonder they are called the "Dev:l's Madness.". ,;c’
1. What is the we\ther like before a tornado? (humld cfpody,
“thunder storm) DA .

”. When 1o you know a tornado 1s>about to utrlke° (black mass ot
air nppearf) : ; ' : v A
%, How long does a tornado 1ast° (only seconds) ’ L] {
k. tiow latbe an area can a tornado d1mage° (few feet to 300 miles)
. Doscrxbe the path of o tornndo. (stralght or - windihg, od;the,ground)
"6.‘ What does the term. "deV11's mndneqs” mean in this selection?

" Where do you think the safeést place would be during a tornndof
. (underground)

- W . ' *8. What would be a good name for this selectlon°

*g, What time of the year are tornadoes m0ot 11ke1y to h'appenr>
Why? .

*10. Do you think the writer has left out any other 1nformatlon
on tornadoes? Discuss.

“

by .
ac«ept reaoonable inference . ' : ¥

hkd Dlabnostlc Instrument Sample page. Advanced Informal Reading °

Inventory, MLchael P 0'Donnell and Suzanne Smow, 1975.

"J
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IV. Langunge Experience®And Sight Vocabulary

Objectives: - | : , . ' N B
- A. Paraprofessionals will be able to define "Language Experience"
and "Sight Vocabulary". ,
B. Paraprofessionals will be able to give at.least five examples
i of common sight words that they mlght find valuable in
~ their teaching experience. . vel
- C. 'Pﬂraprofe551ondls will be able to name 2 procedures involved
in teaching sight vocabulary as ESL. _ .
‘D. "Paraprofessionals will create a lesson, usidg available
o items, that involves language experlence and sight.
) . vocxbulaxy. ‘ _ Dl
‘B, . P\rapxofesqlonals will be able to demonstrate how to teuach

Activitics: .

Small group:

Materidls:

sight words as oral language rather than reading experience.

Using the mﬂter1xls and items’ in‘the bap,‘e
lesson that uses sifht vocnbulary and ldnguuge experience,
Demonsitrate how your group de01ded to teanch the vocabulary.
" How many 51ght words are in your bdg° ‘

LY
’
~

3 o o

- » e

&
- Five bags for the five small groups containing common
household items and common experience stories, - °

»

i\

o
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V. Experience Story T -

Objectives: o L . : ' oy
‘ ‘A, Paraprofessionals will be able to define "Experience
Story". ' AR ‘ .
B.:- Paraprofessionals will be able to explain why experience
o i story is valuablé in teaching ESL, in finding student

interest and in choosing sight words.
C: Paraprofessionals will be able to name the eight steps
© to follow*when teaching the experience story.
vD.o From o sample experience story, Paraprofessionals will
" be uble to choose the sight vocabulary, name procedurcs-
g } for teaching the vocabulary and suggest possible home-.
" made materials for teaching these words. '
E. Paraprofessionals will be able to write an experience
Story and to teach thé words from their own story.
~ F. Paraprofessionals will be able to give at least 2 ways
' " to expand the experience story so that learning ‘other
aspects of the langlhage is pessible, : '

Activities:
Small Groups: I ‘ ' R L.

o Write an experience story with another person and.
- demonstrate to the elass how you would use the story
. in’a tutoring situation. o

S
-

Materials;

1 1

Sample experience story: Pictures ) 7 ’ ' c
o o Flash cards ' - .
«"Hpnd out: Using The Experience Story ' e ’ .
. _— |
o ) 1/, '




Using the  Experience Story

<

What is an “experlence ntory"”

The.experlence story is a short paragraph told by a student
+ about .an experience he or she has had.- :

-Why is an "experience story" effectiveé

L — Jd

.This story told by  the student is most effectlve because the
English translation or the English story are words of the student him-
self rather than of 2 work boodk ‘or other: person.

How to use an "e&pgrience sotry'.

1. Ask the student a simple questien that will require a short experience
. answer. lFor example, 'What did you do today"" - If student only spca%s
Spanish, ask him in Spanish and expect a response 1n Spanish.

e Write the story, limiting it to only a few simple sentences in Englich.

D Read the story to the- student. If tne studentﬂis‘able, ask him to
' reud the story. ' -

o

.” Choose wqrﬂs from the story that are common nouns.

5. Write these nouns on flash cards.'

6. Review each word several t1mes to_p __t;ge_prgngngiation and com-
.prehension. o .

7. HUse the common verbs i(to be, to have, to need to want) 1n other
\_scntonces or in dlalogs or in substltutlon dr111s.

N '},»
&

8. Relnforce the’vocabulary used in the story with anythlng that will
- help students learn the Engllsh invelved. :

v
&
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VI. Structure DUrills and Exercises .
Objectives: ) ‘
‘. : A. Paraprofessionals will be ablq to name at least three
S kinds of structure drills and to explain their purpose.
_ - B. Paraprofessionals will be able to create one structure
¢ : drill or exercise and to demonstrate its use in a role
playing situation, : o S .
C. Paraprofessionals will be able to identify these kinds R
LT » - of exercises: ’ :
B : ' 1. multiple choice
2. blank completion
) . 3. matching .
- D’ Paraprofessionals will be able to adapt a written exer-
, cise for oral practice. ’ g '
S . ‘E.  Paraprofessionals will be able to give some examples of |
X — how to use drills and exercises to reinforce learning
‘ ' of sight words and words learned from an experience
N o 'stox‘y.' ) ‘ :
I'. Paraprofessionnls will be able to write an originnal
exercise Lo be given ornlly or written and will demon-
strate how”to teach with thin exercise to the class. .
Activittes: , _ )
Role playing: o . ’ S St
® ' Divide into groups with one tutor to one student
create u learning situation ' , v -
e e - demenstrate how to use the exercise or drill that )
_you have written’ ‘ q
S Materials: ‘ _ ) ) ' 4
- Hand outs: T » , DU
' Structure Drills : ' R .
e Completion - ) . \ ' ;:; "
! ' : Matching . L S LT

R .. Substitution .




STRUCTURE DRILLS

o 1. Substitution: - - - R °
o . In this.drill, students use another word of the same class in the
° place of the word in the sentence. A noun is replaced by another
' noun, a verb by a verb, and an adjective by an adjective, a
determiner by a determiners

SPOKEN WORD: - , L . | ,

Teacher - "I have a pencil" . Student - "I have a pencii"
Teacher - '"ruler" Student - "I have a ruler"
Teacher - ''pen" , Student - "I have a pen'

© 1

N OBJECT:
. ' ~ This time bhow the obgect 1nstead of ‘saying, the word.
. PICTURES: o
) ‘Used instead of words or objects.
WRITTEN WORD: e

Use tlash cards with *he words 1nstead of object or pictures.

2« Replacement: ' R —

< The students replace one element for anotﬁer.
PROUNQUNS FOR NOUNS: = - ' '

Tencher - "John has a pencil" Student - "He has a pencil”

e Tencher - "The boys won the game'" Student - "They won the game!''.
| ADVPRB% YOR ADVERBS: o e
) ’ Tcachcr - " Eﬁﬁgﬂ'speak“to him" * Student - "I speak to him
. ' o » , - many times a week"
PROUNOUNS FOR PRONOUNS: | R

D)

A \ -
an" _ Student - "I see him"
Teacher - " I qut some cake" Student - "I want it"

VERBS FOR VERRS:

S " Teacher - "I have to go now" ~ Student - "I must go now"

7. Paired.Sentences:

Teacher - "Magy 11kea to study" Student - "I like to study,
. . too" '
Teacher - ann is pretty. Student - "She is pretty too"

What about Helen”"

h. Transformations:

. o _ _
. Teacher - '"He has a pencil" Student = '"Does he have a
< : IR : ' . pencil?"
Teacher - "Do you have a pencil?'i Student - '"No, I don't have
' - . a pen011"
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STRUCTURE DRILIS page 2

5. Expansion: ‘ _
"Teacher - "Always" Student

‘ - "I always have a pencil"

Teacher - "I'm sure'! , -~ Student - "I'm sure I have a pencil™
Teacher - "I think" ° - Student - "I think I have 2 pencil" )
Teacher - "I know" CoT - Student - "I know I have a pencil'

6. Reduction: S ’ o, et

. Reduce a sentence v
Teacher - "I have a pencil' - Student - "I have it" °*
. Teacher - "T'm-going to the Student - "*'m go1ng there"

‘library" :

Teacher - "I think it is . Student . -

"I,thlnk sq"
raining"- : e
7. Directed Practice:

A ustudent is dirccted-ﬁo ask a question of another. The other
student- is directed to-answer:

"

%éncellnx,- I have a

"Y, tell X,'yes" - ' —

Tenclier - "X %SK ¥104Do you have  Student

Teacher -'"X. ask Y if he has , QStudenﬁ
a pen011." <

8. Integratioh: , e | ' : |

" " Two short sentences to form one

Teacher - "I have a pencil, Student’'~ "I have a red pencil .
_ It's red.” ' o : - : E
Teacher - The woman is in_ the Student - "The woman in the store .
store. She's my 51ster." is my sister." 0 ;
9. Progressive Reglgpement: o - ,O .t R
Only one element changes. each time. . - : . ’ T "L
Teacher - "I have a red pen011" Student - "I have a red pencil"
: Teacher - "green" o Student - "I have a green pencil"!
: Tencher - 'He" s T Student - '"He has a green pencil'
Teacher - '"Mr. Jones" Student - "Mr. Jones has a green =
T . - pen"
W l =
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® - COMPLETION DRILLS
1. He wears S on his feet.
A. shoes . B. choose -
2, He wears ‘the _ " < . on his head. i"fé
A. coat | " Boliat . - .
*. She wears this ' - ‘ . .
A. dress . ' B. mess ‘ . ‘ éiqg'
4, They nre'wéaring ' " i S e "
A. ﬁuh;é ~ B. paints
- T Ty
5. I-am wearing a ' .
A. jacket B. pmcket - t , R e
6. ‘When it is cold-we wear . ' e .
A, .skirt B. coats
s : o S .
SUBSTITUTION DRILLS - g

Substitute the correct words and make the necessary changes.

; ° ‘ s
Substitu, “as palabras y haga los cambios necesarios.

This exercise méy be done orally. E RS P ‘

1. Howimuch is a can of tomato soup? ‘1. How much is a can of tomato soup?
2. chil€ beans =~ . - B

3. 0pineappié : . o 5.

b, Atdmato soup : . b, "

5.- SpinaChé ° %.

6. Jar of peanut buttbp 6.

7. jelly . 7.

8. box of crackers D 8. .

9. -cereal » , S 9.
10, <carton of eggso . - 10. 3

, o . . ' N

“ 26 :

o .




BIANK COMPLETION - = -«

Llena lOb ebp101ou con las palabras- correctas de la lista abago

vFlll in the blanks w1th the correct word or words from the word list below.

There are e __ basic food.grogps. They are the
groub, the . .group; the | :
group,. and the =~ i .;grodp; Ice cream belongs to the
‘ g'rol.lp.. Epgs are 1n the {rroup.

Pineapple,ds_iﬁ tﬂq | ) : vgroup. Noodles are in the

L £roup. ‘ /

Word list: L R S ST o R ;,;'
- five e ‘ fruits and vegetables L o
 meat : . milk . '

breads and cereals o - fish : : .
flour . o o ' |
" MATCHING ‘
S e ‘clerk A. linea :

2. e ' .v ;.store.ihz B. comida 2 .
e foo . to buy .C. tienda i _
'h. - . Aqto need D. querer T |

5. = . ‘i -' , ) How much? E', comprar
6. . ) Where? F. necesitar o e

7. B ‘ to sell _ G. Cuanto? .

8. ‘ ) - price. - ‘H. vender

9. : . food - I. precio
-10. . can Jde Cual? )

11. __* towant K. bote |
12. V | o - . which? L. dependienﬁe ‘ o
13. : ~ - _aisle . M. Donde?

. ¢




s

VII.

~

Y

O

LRIC

-

-

English as - Second thguage Assessment
- l .

Objectivesi
- o

A. araprofesulonals will return answer sheets from their -
1n1t1QI field testing of ESLA

B. Paraprofessionals will cr1t1que ESLA regardlng administra-

“tion, scoring nnd 1nd1v1dual test items.
C. Pnrwprofe551onals will be able to name procedurés to
remember when glVlng the test. ’ Ao A

_Activities: .

’

Open Discussion o
Role Playing
Rev1ew of ESLA Answer Sheets

Materials:

- ESLA Inventorv Co » . -
FSLA Answer Sheets - : ; ) - i

.

' 5 , v ol
> . . o . = :




EngiiSh As A’Secoﬁd Langhage_ASsessment. (ESLA). -~ . =« ‘ ' :._ .
“. .D . N ‘ . .
. . _ Answer Sheets. t-
5 . .~ N . .
Name: A : ’ ' - -Sex:
Age:” Under 25 25-34 o 35ah 4551 55-64 65 and over ‘
Levél 1 - Little or No English e - B .
A. Can write name and address Yes ‘ No ’ ‘ ) - -
Acceptable  Not Acceptable Acceptable Not Acceptablé'
1. 5.
2. 6.
:5- X : 7-
. Option " Option
l*c‘ : : «
| Option -Option . . o
i o ' . Total: =~ '
, Comments: T i _ e
. R < l
Iy - |
Level 2 Receptive English . -
.Acceptable_. Not Acceptable - Acceptable Not Acceptable
1e " ' 59‘ s Y *
° 2. ~ 6. .
3. . 7o '
> lf. i ) ° . 8._
Total: .
’ Comments: :
\
|
T |
y -
% I |
|

7 29
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- Lievel 3. Initial Oral Fnplish -

two Incorrect  Correct .

one word

1. -

words Verb ¥Vorm = Verb Form Complete Sentences

E

~3

[
e

IR WG, B O
E ]

0 o

0,

1. ° 3

12

Totals: .

Comments: .

Level 4  Survival English .

Acceptable

[3

Not Acceptable Acceptable Responses

—
-

<

o
1]

v.dl
[

-
[

O O < O\
E ]

0y

(Any .response which indicates that
© the student understands the ques-
- tion.) Exaaples: i |
_happy, smiling
sad, sorrowful -
_hungry, Starving
thirsty, dry .
ti?ed, worn out, sleépy
cold,'freezihgg chilly
" clinic, dqbtorfs office, health office
police, police station, ‘Sheriff
employment office,-factory '
Total: | o




Level 5~ Advanced Oral Fnglish

Acceptable Not Acceptable Acceptable jNot‘Accgptnble ’

“.o T : 7 S
2. ’ . » i 3 . . 8.
'03‘ . . - ) . 9.‘
.- 10.

- . o . 12 o ) - .' \

1 - o e Total:

Comments:”

[

& l
& '
o .
3
« L
.
< .
] . o
£
- )
4 L
t
i
) -
| %
&
\
¢
J
° -
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VITI. Attributes of a Successful Teacher .of Adults ,
- ’ : ¢
Objectives:
[ A..‘Paraprofe551onalq will be able to list the five ' ‘

4 attributes of a successful teacher as g1ven in a
- L learning‘module,

- B. 'Parapfoféssionals will be able to list four adult

learning needs which are different' from student . ' . '; S
learnlng needs.

C.. Raraprofe551onals will be able to list- three :
important helper behaviors. ' :

. ‘e . a
i B . 4

Activities:
Use,slide =-°tape presentation’
Dlucuevlon

- -

A . Miterinls:

‘Learning Module: "Attrnbutes of a Succebsful Teacher of
' " Adults"

, (Stide tape presentatlon) .

Reglonal Reqource Team in Adult Teaching and Learning,

- Project ACT, Colorado State Unlver51ty, Fort Collins,
Colorado. 197Q

S

-~




° Tutoring Considerationa

A.

1N

" Personal Attributes

Volunteer tutors will- encounter many situstions which are

‘unfamiliar to their experiential b\ckground> and will have to

make an-effort to adapt to these néw and often unique cxperiences
The educationdl and often the socio-economic backgrounds of the
tutors might be ditferént from those of the adults they will be
called upon .to tutor. In some cases, thé adults, themselves,

might riot be-able to cope with rcceiving instruction from a student
vho is younger than he/she. Unfortunately, ‘these gaps may be too
large. for the adults and tutor to bridge successfully. When this
happens, tutors must mike some mature decisions.

One decision mlght be to request reas51gnment to 1nother

_Jdu}t. Adult lenrners are of primary concern in any literacy

program and tutors who are gonulnely committed to the»task of
teaching will want their students to be with peruonc who can work
hiarmonious sy und e1f101onily w:th them. . -

A second decision might be to- evalunte the ¢ situation in light
of tutor strengths.,: Perhaps the tutor is better suited to working

‘with another group within the community, e.g., small children,

senior citizens,. rehabilitation, special education. Communities

* are made up of many groups with varied needs; the tutor need only
to discover where he/she functJons most effect1ve1y.

-~

Attributes of a Successful Teacher of Adults‘

.The f1ve attr1butes of a successful teacher of adult e~
sented in this learning module are: *k{k\\

1. Knowledge of the Adult as a Learner _
2.  Principles and Conditions of Adult- Educatlon _
3" Knowledge of Subject- Matter :
%k, Knowledge of Self

b« Display of Critical Helper Behavior

Ad

1. hnowledbe Of The Adult As A Learner

2. Adults enter the learn1ng situation with needs different
from those of youth. Adults usually come to the learn-
-ing situation voluntarily. The learning vehture is
usually part-time and must® be coordinated with .the
myriad of other responsibilities of adults, such as

: those related to job and home,

b. Adults also have many eerrlences which may be incor-
porated as a meaningful part of: learnlng inter-action,
These experiences in life have bullt in each a valuable
resource of knowledge.

¢, The adult takes part in a learn1ng experlence by choice

and with a Eurgose.

33
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d.

Motivation is strong, and in some cases must be very'

strong to overcome past educntionnl experiences which
may have been coupled with fnlluro or uncomioxtub]o
ultuat1onq.

When consicoring the needs and charactertstlcs of the

‘adult in a learning situation, it is necessary for a

teacher or facilitator of adult learning to take into
atcount the importance of various physical limitatibéns.
For exxmple, auditory acuity reaches a peak when we are :
10 to 14 years old and then begins its decline. Vlsual
acuity reaches its peak sometime between early and mid-
early teens and also decreases with age. Also, with
incrensing age some very gradual’alterations in certain
aspects of speech occur, such as the rate of" speech,
which ‘tends to slow down,

- Principles and Condltlons of Adu‘t Education

Qo

e,

f.

Because the needs of .adult learners are. dlfferent from
those oi youth, there mist be corresponding dlfferenceu
in the teaching/lenrning environment in adult education.
For example, due to some physical considerations as.
were discussed earlier, clear visual aids must be used
and distractions and outside no1ses eliminated.

fSlnce adults have a variety of concerns and responblbl-

lities,. they must have the opportunityto learn at
their own speed and convenience.

Because of the strong mot1vat1on present in adults,
the learning process must be active, with the learnlng
tasks designed to ensure continuous progress.

Adults should be able to integrate what they are learn-
ing with what they already know, thereby utilizing
their past experiences and making the situation more

- meaningful. : ot

Adults’ needs must be met with programs and materials
which the ey find personally relevant. Permanent learn-
ing comes from rich eXperlences ‘that are useful to the

‘adult.

The. atmosphere of-the adult teaching climate should be
more relaxed and informal. The successful teacher of

adults is one who facilitates relevant. learning exper-

iences"~ one who is more a "peer among peers." The
strict authorlty figure will not be comfortable or

: :acceptable in the adult education situation. Rigidity .

violates the 'concept of flexibility, and does not allow
emphasis .on. the individual in adult learning settings.
The' successful teacher of adults must not only be aware
of these needs, but must integrate this knowledge in
all relatlons with the qdult learner.

s L ; | 534"_
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_ Knowledge Of Self

-

Knowledge of Subject Matter

~ae A third - major concern. is knowledge of subject matter..
It is very important that the teacher knows the subject
. matter from several points of view so thatl it can be '
presented at different levels of understanding - and in

ways -in which students are able to internalize the
information presented. . ’

b. Adults learn more effectively if the sequence of the
material is logical; using examples and involving
members of” the class are important considerations.
This poses a challenge t¢ the teacher to present
subject matter in an innovative and organized manner. .

A,

c. The teacher who uses childish materials in working
with adults robs them of self-respect. In other words,
_the successful teacher of adults has command of the °°

. subject matter.and presents the content so that it is

meaningful to ihe learner. ‘

e A fourth concern for the successful teacher of adults

' is the self-knowledge which that teacher must possess.
With an awareness of self, successful t:achers are B
able to use themselves effectively in moment by moment
interactions with othersy . - : - '

b. - One might ask, What does the teacher believe about
people? . In order to relate to people in an adult
teaching situation, it.is important that a teacher
believe in adults as persons and as individuals
capable of learning. '

“C.. It is necessary for the teacher to keep the ifdividual
~in primary focus, not -the methods or materials used,
An open, honest approach is vital for accepting each
adult for his/her own self.

d. Teachers of adults see some type of change in those
with whom they work. But before a teacher can insist
on change in others, he/she must also accept the need
for self change as a process of self-improvement. .

e. Good teachers use themselves as resources in achieving
personal and student purposes. Here, once again,

- knowledge of self is important in _knowing which methods

and techniques fit your own personality and the subject
matter. One method may not be applicable to all

. situations or appropriate for use by all teachers.
Bt e .

N




"
N .
.

1

© 5. Displuy Of Critical Helper BehaVior

e Our. fifth and final concern for the successful teacher -

of adults is the display of critical helper behavior. .

- .In other words, there are certain teacher behaviors ° ' -

< which are vital to creating an atmosphere in which the
~ adult student can be helped to meet his needs.

b. Without- this atmosphere, even the best materials and
teaching skills may be ineffective, and the learning

- experience may be unpleasant for the studeht._

. €. . Three very-important helper behaviors are empathy,

.respect and genuineness. Without these, the teacher/
learner relationship is weakened and ‘subsequent learning
is hindered, : '

d. You may wish to ask yourself such questions as: Are
~you open, honest and fair with your students? Do you
respect each student as an individual? Do you try to
see Lhings from the student's poifit of view as well as
your own? ‘ - ‘

¢. Are you nWare‘of non-verbal behavior? This awareness
may enable you to' respond more effectively to student
necds nnd to interpret student reactionss-

f. Do you, as a feacher, really listen to the student?

’ A teacher who keeps student needs as a main focus
lisstens not only for words but for meanirgs. Through ,
careful listening,. the teacher can build on topics of .

_interest to students by incorporating other important
subject matter. :

Iy
I
¢

Yo

* Learning Module: '"AttribuﬁéE of a Succeéssful Teachepag}nAdults". ‘ : |
o | (Slide tape presentation) : : o : |
Reinnal Resource Teéam in Adult Teaching and Learning, Project ACT, ’
Colorado State University, Fort Collins, Colorado. 1974, S




IX. Culmination of Workshop T .
Film: "Sound®of My Own Name" o . -
Life Skills Education '
20 minutes
t Party: Tamales : g < ,
. Nopolitos con huevos y queso
" Guacamole Ensalada ‘ X
‘Music: Christmas Carols (Spaq}sh/English)
7
N -
o o 37 '
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