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e INTRODUC?ION_- Background'of the program . o ; '
. _ \ L 1 L |
During the. echool yean 1972 73 Gwen Olds and Walter | Beyer, the two o

_,

junibr high reading teacher- congultante met weekly to codrdinate their
bl . [ 4

eiforta,-and'exchange ideas,” in order to introduce»a n ioncept in reading co '

: L . 2
instruction in the junior high schools. They had many honferencea with

K teachera, counaelora principals Dr. Lichtenstein, read ng supervisor, and

4

[}
\

/

Mr, Kincaid director of education As the year went on,'it became increaaingly
_ cp
* ' clear that the most needed service was that of giving nhe claaaroom teacher
\ - . \
immediate .assistance with his role of teaching reading within his content

i " . . [

field. ' : L o .
_ - : ‘ (

’ Although the task of miniatering'to the needs of tJ' remedial atudent

*»
k4

was ati11 the most preaaing need the cry came conetantly from the claaaroom
teacher_that he too had the same remedial child that thl remedial readdng

teacher had, and that perhapa aoﬁething could be done to~he1p_therremedia1

4

‘student and that student's classroom teacher'aimultanebualy In-aervice~

courses in reading conductedrwi:h~junior high teachere throughout the year

-
alao showed the adminiatration that the teachera wanted practical aaaiatance

with reading problens." ' : o " T”i

»

At the inaiatence of Mr. Walter Kincaid eapecially, a mandate grew
-

to p1ace primary emphaaia in 1973 74 on aaeieting these ¢ontent teachera,

beginning with the acventh-grade Engliah teachers, The'firat nine-weeka":

»>

- period was to be’ the minimum period of auch aasietance

In the late spring of. 1972~ -73, the sixth-grade teachers and ataff were ( v

conaulted by the junior high reading conaultants, in order to prepare anecdotal

-

data on. atudenta deaignated as "skills deficient" in reading by the aixth

grade ataff Such.atudenta were to be scheduled heterogeneously within the
framework of the. regular claasee._ R , .

. N . L

The read}ng conaultants hoped thatfthﬂe concept of uaing the reading

specialist's help would be demanded by other-content area teachera\sfter-they_

heard and obseérved what was happening in the Englioh clasarooma Whet was .
.‘-i-' ."‘_é

.
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then devised aeqan'appliéd‘iniéerﬁ}ce,ﬁfogram‘fof Enéliah,téachers‘confd.,‘ Co,
L e .
then \),é. é‘o@ntinue,_d' with ,otlwr' content fields as well. -
. . i T . ¢ - . .. N 3. T ‘ /
A . | IR _wh

.
.

N .
*

Subsequentiy, the above-named reading épecialista were charged with . e

s r Is

N -

al explaining the kind. of assistanca ‘that. they could render
P/.

Rather tiran publish this guide prior to the 1973 74 school,year, when'it;é;~

i writing a propox

' . ’

. : ' WAt
would be first carried out, only a rough draft was eirculatqd, in zerqx/%op1e5~' / -
among the Junior'high teachere concerned The condhitants'wanted to inelude . / 'MiA

'the resutta of the first year 8 experimentation and the\seventh grade teachers',

suggestions in the final draft to be publishedJin the spriné of the schdbl

s ” & .f s
year‘ 1973-74, ) a. . - ‘ St ‘ I \
" " the fbliowing guide,'thén, is the result of'a11fche*above‘blanning'and o K
, _ C o ‘ / ,
-.experﬁnentation. ‘ o : ' " S Y, : \ o




'f.. GENERALQQLAN FOR:READING PROGRAM WITHIN SEVENTR GRADE CLASSROOM { e
’ A. Fhilosgphz B .. ,-- i , . '°‘ o ;f ' ‘
S In;this program each atudent q individual reading skill needs wi11 o,

[

be diagnosed, and the resultanc data wi11 be applied to methode of catering
to individual'needs-within the class-group. A etudent wi11 be judged by

what he producea to fulfill his individual neede, rather than by what lie

3 . . . .

" roduces. comparable with others in his class? . ' :

. 197%. '._-‘ N . . ." : ' i . ‘_ ’ .‘ ‘K -'

B. Implementation P - ' et . ,15 . N

i,. . . L S ’ - ot e N, |
* . Identification™of these individual needs, begun in the previous \- .

' 'fi, spring’ wi'th ceacher-evalnationa'made'cf each sixth-grade child (Seé . .
Lo e
Appendix D), anecdotal referencea added by the sixth- -grade readihg

,)//// :*téachere results of the Stanford Diagnostic Reading Test adminiacered/

; to each child in bhe program early in’ Septembet and analytical o e

diagnoaia by the 6th and 7th grade staff, all w111 produce the deaired

. B v PR

individual diagnoaie. ‘ R : . S.

- When, in the firsg week of.October or last week;pf’prtember, a

teacher finally gets to knon the class) haa‘aet up'nnit'blana and has R
v
had thele individual diagnoaee explained and- syatemati&ed by the reading-‘
;
conaultant, the reading conaultant will\Join the classroom’ teacher daily

L\\

in the claaaroom for a six-wveek team teﬁbhing_aslignment. Thé novel

. Shane will be the primary vehicIe for thia experience, buc béher ‘ |
materiala (aee Appendix G) will alao be uacd Both the reading coneultant‘
and the %laaaroom teacher ahould be invoIved in the daily lesaona..‘ ) o

During the couree of the 8ix wheka unit, a day each Week lhould } i

be set aside for direct individual attentidn to the reading ékill needa !

- 1- 3:“'¥.
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liated by the reading conuultant for each student, Thie 1ist will be

»
-

* ‘placed inside the atudent'i individual clacuroom ‘foldex - (see below - par. ?, o
{ ;~“D" GrOup Proeedures ' \ "Skill Kite“ have been'divised by -the f '
: W o '1973 74 Juntor high reading consuitants,’ snd other commeréially-prepared. _‘ ¢
kits and programm|p materiaﬁ% have been provided for ahch "lkill days"

o

'A form - has béen prepared’ (eee Appendix 'H) to- facilitate the use of theae

- “&f materiala and to be a reminder sheet £ r the etudents.

‘?

C Prescriptive Leaaonn'w

. capabilitiee of reeponding.
. I ‘ .

‘ \; ' ;@ -to tailor?make attainable activitteu. In other words each studen wi11
- »

.

- N7 .

~ Each dey'o class phould have one unifying purpoaj or diroctign. but:

-4 ”\(
aw

thquuidel fov/égrrying out the day'e particular co eept lhould be so
) .

ce designed with the help pf the reading conuultant, to meet. the akill ‘

needn of the varying lev ls of ability prelent in each clall.

|
o

D Group Procedures

sy, . . ey, . . hl ©
(R N

T 'adhered to, but they cOuld ‘be fitted into the dhiiy leue'nl as the
|
|
|
|

. Studentu ahould be ncouraged to work in heterogennoul groupl

uling the afotementionad ntudy guides. If a given ltu&f’guide offero no °

v,

.challenge for the gifted atudents in a grOup, then the teachero present
K ' DO

BT can dqpign extra. queotio s on the lpot.£0t them. If a guide doel not
. ' 1 Harold L ‘Herber Teachin ~Reading in the Cotitént’ Arelis

" . , * (Englewood Cliffl, N.JF., Prcntice-llall,, Inc., 1970) pp 61- 101"
o ‘ 2 ihii- _




'+ 'ghould also be‘ﬂévi*sed

. as t:he e;aential element; in data for such evaluat:ion
' 7

a ' . v

have aufficient questions or aétivit'.leo that: will encourage particip):tion ,

:by the less sophioticated membera '0f 'a group, then audlf que"'st:ions of

‘ ~—

act:ivit:iee, otill generaI‘ly po‘imxed t:wa'rdd t:he day's .uhirying concept:,

" No individuai in a- group ohould“Hﬁve to complete

Iy

" the entire lesson; in fact:, ‘a group may end up devia”iué Tk b“wn, way of

: developimg ‘a given-unit concept, amL"in such cases, t:'hey ‘should’ 'be en}-‘
?o‘fraééd to do so, o - Cap e Bt e e |

N &l‘ef\ougl';-'the ffemework ‘of the éldss 1s whole-"f;fbo% or sub-'g'rouob task

orient:eo the fgbric'i'of indfvidual tailoring should be kept int:act:.' _Each

3

" gtudent sheuld have a ‘personal folder'which remains in the claosroom, in

"which the »reoqlt:e of hia drill work,’ t‘eporua or contﬁbht:ions to: group

‘activitfes, or indfviduai supplement:al ao‘a'.lgnmunt:o -dx‘é‘_lc'ept: ‘on” file, At:
'pny-"t:ime_ it should be reed&d, a progreas‘"repoﬁ’ ont:‘igrowth within certain
sl.d.i.l areas can thereby be obtained,. . Scuaeni:eféhﬁﬁufo’ .be"'.‘niaile to realize,
‘:Lj\;'?ﬁtcsl'ls:-?f?aifa' achievement ;o
t:eet:i.ng be yl.iminat:ed and in its stead, evaluatiﬁﬁ ’be’ detemined as a

and teachers should ph‘ilosophically agree,

'reault: of growt:h ahown on individual skill needa ‘l.‘l'u.‘!J folder can serve
PEEERAC
However, the end of

e e »

year poaft-t:estiﬁg, uaing anot:her form of t:he Stanford Diegnoat:ic Te-t:,
LI

c_ou’ld aerve‘ ‘a8, a mdte conclueive guideline: for ‘de‘t.e,r:m:l,ning ipdividual .

" gr'ow,t;li',' again avoidihg overall compirlgon- by grade level.

< : ‘ ~
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1I1. SBEGIFIC METHODS OF ASSISTING GROWTH IHHREADING SKILL§

-

~ The Stanford Diagnostic Readina mept, Level II, Forms W and X,

© will give teachera a detailed.analyqia ot each atudent s kndwledge
of the basic skills of Syllabiqation, Sound Dilcriminationéand Blending;

in addition, it is posaible to identify fraq the anawera chosen what

e % particular sounds. or blénds or word parta may be xroubliﬁg apecific
students. Also the student's relative vocabulary strength can .be . v
'oatimatod and his akill in QOmprehenaion, both on the li;eral level R o
. and on the inferential,level, .can be diacovered The test glves ranking‘ '
N A "/ e
Cin each of the abave areas in_percentilea and in ataninea atandardized C
- for eachtgrade from 4.5.to 8 5. - ’f ' Lo , L
Y . The Thematic Apprgach Guide presents: the following séventh-grade _ )
‘J } o‘ . Y . . "
N : - 'requirements, and they are outlined here:, . .= - . -~ . "
" _Heavy Concentration . ot g ”.heinfhrcement =
» : .
. Language Skills: .. . ..,  :... -~  Language Skills;.:
‘ X« Dictionary . : : ' Semantics
oL Crammar o h e erE e
e . Spelling’ ° . Literature Skills -
: : ' Usage © e jt%e tpy ot 't. . . . . Epies. - . Fable
.. Vocabulary : s . Maae Media Poetry:
- " :_.i' ¢ .-‘ ) o ‘h . . .t ey "o . .
Literature Skills: T Compoaition- Skills:
. . .- - Biography - , A . Creative. . Reports
. : o o ; Listening
‘ 6 - Composition Skills:. . - ., ., . Rhetoric (Invention
Narrative : and Organization)
o Manuacript Form .- S . Varieties of. Canmunica-l
< tion . '

v ',

There are alao some skills that are to be introduced in this grade, R
one of which 18 -the novel
Emphasized throughout the year's work.and included in all the above

skills, is the atUention to the WORD as diatinct from the ltudy of Wword

-

. groups, which are emphasized in the following two years of junior high

achoof/éngliah The Thematﬁp Guide, Grades 7F9 is cited .as -a more

J o

complete liating of necessary skills in the progreeaiom?from simple to

. . . . . ‘.
. .

. . R T

.

- ¢ ’

. . 48
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- 5 . o L .
s 3 . more complex concepts of punctuation and grammar. -'I'h‘e various
language textbooks adopted in our schoola in 1973 1974 will alao |

‘ ‘ . serve aa a, guide to auch language akillsJ | _
However, in recognizix_ng the need. for. individual growth in theae ) ’

e .skills, we should note that the philosophy ot‘ effective reading ,inatructidn '
pr'oceeda from-a "(;ea'talt". rath‘er than .from skills présente‘d in isolation.

7 e .separate theae bkilla ia to encourage _unnecessary academic distinctions | ’
dnd ‘to diacourage transfer. of earning ’I'he reading act, and certa;.nly
)the communicating act impliea a wholiatic ,approach -- for i lity we

5

< ~ use a multitude of skills at once in any eommupication activity, be it
, reading, apeaking, liatening, thinking or creating
" The method which this guide proposes is baaed upon Harold Herber 's >
levela of comprehenaion? proceeding logicaJ.ly fran«dsiteral-baaed
vocabulary and thought content, thrdugh the ipterpt'etive or comparativ'e
s : » and then to the application of theae firat tWo levela to the Experience"
‘ . " of the gtudent in his ‘use of or purpoae-fulfillment pf, theae literal - -_"" - PR

and interpretive ideaa. Simply stated then)g-:he reading act proceada ~ @

queation- "What doea it all” mean to me?"

%

‘» . o quite simil.ar to the tested ~and proved SQ3R met:hod (Survey,.q;teatibm* iy J ‘ " :

' 3'. e i'

2 3
Read Recall and Review), expounded by Franoia P Robinaqn_in hits’ k 4,.‘;'1_; Wy

iu terminology \\qqnd

Effective Study, back “in 1946, 'rhe differencu lie

in Herben s carefully-wrought ayatem of utilizingg;toup pmcedurea add : .
-

in following guidea thats‘recognize the above Levels. of Comprehenaion. e 1. el
L RRaRY . . 4
. Recognizing each atudent s facility to wprk and thint: 1n one or more R

K "of theae levela ia a neceaaary foundation to the prcgram, and nmot -

. . - an important conaideration.
| 3. Ibid " )

4. PFrancis,P. Robinson, EfS
- 1946) pp. 13-33.
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Alaolimpoz;,x:an; to the success of the Herber method ‘of. teaching reading

is that’ the’ classroom ’tea'cﬁé‘r not:*'assmie t:haf"the 'et:udent'i 'l'ms prelear'ned

- ' anything. Each guide modeled bpon the Hérber Method is really a guide, it { o ‘

px‘esent‘.s ite material wit:h a san}ple or with obxne of t:he questions already o U
) : CO answered. The Bt‘ude‘nt -is not to be tésted' 'rat:her, ’he;ip askéd to R .
l‘ ) v ’s; - 3 ) : ., w
S ’ L comglet:e the Lt:t:ern alreadz begun by the t:eacher, 'Th'e gu'idé‘s ate / S
- S -~ . e

exercisea to be worked in common with ot:her st:udents in heterogeneous R y

,ﬂ. SR ‘..-".'

seb-gteups of five to seven’ e&eh No gradea e‘te given on xh«jse gu,tdes - nl
. but merely complet:ion credit noted The pro;sf of knowledge shou'ld ehm{ e

. ‘i.tself in oﬂ.ginal\ writt:en work contribotion to group d:Lscuasfon, and in o )

- - ;4 -

_ final improgement: o\f the reaéing act iEself . as’ designated gn «the pogt- ) Ut
\ .

v I g:esting-using the’ St& ford Diagnostic Reading Test Level II ’F”grm x., It!

v [ o [ 5 % ~' P q
' .aeach st:udent: 8 daily pxogress on. t:he scudy guidea. : !

J o

- The following chart. may’ serve t:o illuet'sf:& t;he gen’ei:al ciaaaiﬁcatidns
of t:hie met:hod, compare}

with those in t:he SQ g met:hotl. Nof:c t:hat: tha/

. Lt . "_ sequence of occurrence i'A the administration of‘m gi‘ven'*t‘eqding; uuie 13: e .

v \l . - .‘. .. r,’ S "" v '."-v S

t -‘-, . . -i, . B

f from top to bot:t:om- ' oY E SRR
L SQQR method

. e e J . \\ Herber method e

Pr-ior to o Vocabulary Guldea '-., "‘;.3?’ T L Survey -

v student - .. . -,V A A ST
¥ reading - e I ct:ruct::l%mal Framework

o ' oo Guides ‘(aomet:imea used, L

. . : cbmccmit:ant:l,y with, otu-

N By \dent: rending) - "{3"» 3

o 'abDox{ing-. BT Read;ng Guides

: stud'em: T
o 5, “. e e § R .

- . The: Inatruct:ional Framework /Gu:lde may Be “ax ew concept: f.‘br the h ,1 ";;_v -_,;:-

- [TSPRE A

.cﬂnaarooml ::eacﬁer‘ Thia it:em will be e:é%)lqz(,ned ;honoughly 1n thé ' . e
RIS P ux.,-.:rr e . .,J ‘ R
fo;lowing pages (eap., on pp 9 -11). Iﬁowever“,* it 1u beac underu ‘od L

>
i X W,t f», ,:u.u N

aft:er ﬂ: hae been denonat:rated bg the readmg conaultapt‘

* .. N " e
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e .. .~ "" . . Herber method: . SQ3R method -

Application ) i- Reasoning Guides N - Review
‘o of ‘the ' ’ - 3 ; ‘ ’ : " .
reading_act ‘ - K :

Tﬁe philosophy underlying this method is etated uuccinctly by |

Jerome S, Bruner in his Towara‘g Theorg,gg»lnotruction, vhen he says:

™

-~

Instruction conéists of leadin learner through a '
sequence of statements and restatements 6f a problem or

. body of knowledge to increase the learner's ability to_
. "'_graap; transform, and trapnsfer what he is ledrning,

The following pages will explpin4t§e,qbove-liated'parts of this
, . i - . /‘, - " . .
sequence, with illustrations drawn upon one of the books in the seventh-

grade ::zricglgnj,namely, énene,‘by Jack Schaeffer-.
VOCABULARY GUIDES ' . - -

. . ]

The method of presenting vocabulary to the students prior to their

®

‘ reading of thelbook is cOmplicated in the case of Shanec by the large

number of categories or concepte which form the overall vocabulary structure '

-

for this novel. The book's theme, setting and charactg? development

pfbblema are new expcriences for the majority of our etudento. Ordinarily 0

Ay

‘with.novela.or stories based upon subjects familiar to the students, a

teacher -need only to present_these overall key concepts and the whole o’
‘class of students can,.woriin in concert provide most of the key words or

A -

terms connected with each concept. (An example of one key concept that
might work from the students’ prior experience is explained below in the |

re r nce to "fiddle“footed" ’ ’ ' , . B

The novcl Shane is Fural Western, connected with the 19th century

range wars, and is therdfore, except for Hollywood'e influence, not a ‘ L

\ ”~

part of the Clevéland Heighta student's experience, ‘Preparing-an inductive

. \ ! o . .
‘vocabulary lesson is made most difficult because of the fragmentation or
A scattering of many unfemiliar .concepts throughout the framework of the: .,

/Q“aj"\
novel. .Genernlly a teacher sgdnld explor§ each overall concept as in the

Jerone S Bruger, Toward a Theory of Instruction. (Cnmbridge, Hatvurd
66) p. 29

Univereity Preda, 1




~ o | c

following "fiddle footed“ vocabu’.[ary instructional frameworﬁ and ‘the

N class would then provide, from their experience,_the words that normally ’ o

2 ’ . '

v would fit those concepts, aided by th*e teacher 8 leading question&.»

A
One method swhich may work out: with Shane in pre- eaching the

vocabulary prior to the student 8, reading,, of tha boolo would be' through
Yy .
: the teacher 8 introd\ming difficult words within context, ,using the locale .

and spirit of “the book. ‘When the teacher uses each problem WOrd' in ’her | .

»

: 5 .
oral'narrat-ion', ‘she should write it quickly--o‘n —the —boerd— without: int'errup't-, L

-ing her narration.’ Later, ‘when the story telling is finished the teacher o i

can use the board listings to ork on structural and phonetic analysis and
_ .also on analogous words ‘or word families. \ However,' in most cages /the words e
will already be part of t.he class‘ ord‘l vocabularyu, and the :xlere \listing E
along with the saying of the word will suffice for a preview of thevwords .
' before the students begin their reading. . Some 1ndirect catego‘rizing can ..

be accomplished< by wni{ing the words in unidentified categories' such as: * v

by parts of speech » or by~~genetal subject classes, but no other interrpution
in the story narration should ‘be undertaken - Lo e _
) TR . : g )
Some_ use of genefal vocabulary guides can be made prior to the

L, 4

’ ‘." ‘ reading, as the teache(r sees sane vbcabulary c0ncept that ‘the clags as a

_.” « " -whole can pontribute tq 3 - (under Instructional Fi:'amework Guides) v e

butsﬁsuarlly more detailed guides for vocabulary should be used to

-
g ' PR Q‘Wi

S implement the chapter-by-chapter study guides (See Appendix F, page 51)\\

‘An example of’ such a whole-class inductive vocabulary exercise is Voo

R -
)

the use of the instructional framework method (See alsO under B “’

| JDtﬁii;trv.:cti\'mazI Framework Guides p 9) applied to a given key word or _phrase

. that can be natﬁrally spread out in metaphor, in literal association, or ,“‘

>

- f : . in structural etymological and phonetic analysis. The class as &’ whole
. - ) R
) brainstoms a given word adding’ associations of meaning, bit-by-bit to - ‘.
8 ithe framework following the planned ditecting and hinting by the teacher. |
- 8 - ,

o - vt
A
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. . A . .

A word should be chosen t:hat: ties- t:ogether many st:rings of plot:, , '
- A . :‘x ! . . . .,.‘
charact:er-development: and theme. - The followin illuetra!;es t:he possib°1e . S |

vocabulary inlt:ruct:ional framework t:;a.t a class. and its teacher could
'develop t:ogether on t:he blackboar:d: . (See Figure 1). ' |
: ‘As a furt:hexz aid to vocabuiary study, the follow;lng might: be presented - N
to the class eit:l‘}er deductively, as a“m;lgxeographed pass out,’ or better yet:,
- inductively, W asking the*mgnbers of j.:he clasa t:o ‘glve their methods of
. leamitfg— new words: . chey will; when p per%y prtmed eontribute jointly
~ to the fol’lowing Iisting:. '

R . .WArs OF- mzcosmz

1. Sound it: out: (phonet:ic clues) and t:riv to remember how you

> . have heard the word ~=- use your oralfbauralr z,vocabulary

2. Takesit.apart (atruct:ural clues) and/ t:hink‘:wha't: each part: meansg.

2

‘3. See how it fits with a11 the rest of t:he words around it

(Cont:ext: Clues).

o, Look it up (D icgionarz) or-ask som one who knows.

- 5. Use your :Lmagination and t:hink abo t t:he rela-,c:lonshi'ps t:he

-

Mword brings to mind mel:aghorl (as in "fiddle-'footed-"

B.- INSTRUCTIONAL mmwonx GUIDES . v - & .'%

e -Helping« the _students to- cor_xat:r&ct: instructional _fg:ame\:.vork guides i,,»s._’ :

'hnport:ant:r.to helping t:hem gain the basis for effective'detailed analysis
e T

: techniques, especially for the analwysis of t:he plot, the charactir

development:, or t:he theme of narrat:ive lift:erat:ure.r Such- over-viewe ere '

- K . ‘understood and taken for granged .in the: preparatd.on t:o t;each exposit:ory

. - - o .l‘iterature-, but .are often overlooked by:the teacher vwhen presenting f IR

. n(errative literatyre. '_fhe tendency by the teaé:hei: to ;get“ into the story, ' ot 'Q% .
. ' -chapter by chapter, "oh'oul.d_.‘be avoided 'for,"the preliinioary stages in _ o

) . [] . - , n .l ) . A .-
@ . . . =+ study of narrative literature. - i
, ' , , :
’ '.'.9\-; ,'7’" . "v.'_"> ‘ ,

14




R . - .

. " Rather, the students should be called. upon after ~canp1'eting?their

.

initial plessure resding of the books, to fill in blanks on a. chart,

o

i 'diagrsm, or some ‘sort of visusl structure, under the guidance of. the

teacher, who hss dtawn-up.: the structure thimself beforehand

o . '—-.4 A;M,.

| “He should not, however, merely te11 the studentss‘ hut;xshould allow
them to construct the structure themselves, following h.tnts and leading

questions provided by the tea‘cher.~.. The teacherkeeps adding to the- structure

o

- or instructional frsmework on a blackboard ofr ovevhead projectionetrans-

i

- parency. The teacher msy give some of the topics snd draw the lsbel

by i
bbxes and arrows , leading to mew relétion*’hips’ step-by-step, aa the’class
o 27 - . : . I
calls Qut ideas. - g 7:\’ " o : ; )

. If the t.'eacher's original preconception of the framework is changed N . .

T, . = K]

in the process of: class construction, this is even better, for there
. should be no. preconceiued notd.on- of the detsils in the. structure or

. "framework" It is sometimes interesting for .thehs_tude_n‘ts tg}\sﬁompsre:’,

their results later With' their teacber 8 plau, . 80. the' tea.éhen!s plan
By

- could be projected on t’ne overhead projector After discussion ,and -y,

* 1%

comparison with tﬁe students® version, thewteacher g Version put aside

.

A blsnk framework éan be used 1ater for-a review ereis'é, _Wi.th the

s -1

‘ students using thei)r ‘texts to reconstrict individually or in groups

the class's or the tescher's framswork Putting chspter and page

-

) numbers in the blanks is also helpful for directing students to the e

~r

.pages needed for re-resding and lster study. PR R '}"“Q.f :':‘_ A
Below is .an example of such an instructionsl frameworlo for the plot
strucsure of. SHANE “(See Figdre 2). The ‘structure used is that of a

o computer programming flowchsrt, which indireetly prepsre,s the students for
o, .
”rresding" such flow charts in later science and mathemstics oontent study s

R

Y However , 1ts primary use in the study of; this novelf,u.;i,s .for training the

¢

student to recognize the logical cause and‘"etffect relationships ‘and the
' ' -w-;




.

’ Figure 3)‘¥ea1ing with quotations from the:book that refer to the B

plot climaxes\and subclimaxes are more appropriately combined with this

charf itself graduates downward This type of instructional framework is

suggested that it be used for a reasoning guide (See Figure 4) at the ‘;_ o

. - B ) . " - N “"
v - ST : ’ C e ey e, PN
o L4 . . s . - Y
9 - . . « S \ .
. . . . t : . ) b
PR . ¢ I @ L . - ) ."- EE - - e o '

v .
e

interrelationships of ﬁmportant details in the aequehce of the’ story.

Follbwing is another example of an instructional fr%mework (See

."/ . PR - : U o TR . .
character development of Shane, specifically tp that of Shane himself e
o m’ﬁ . : . RN AL
thetmain chanacter. Since the nove1 is basically a character study, the
_-' A .

% “ RS -

character development framework rather than isolated on a separate plot

structure framework Note also that since Shane loses his struggle to

L. . REE

escape his past at least in the scOpe of time in this novel, that the .

. J

v R TR R

one which the teacher should devise for his own use in plannihg. lt;is

9 I

perhaps too difficult for the students to devise for themselves. Itﬁis

Y

close of the unit of work on Shane; after the students/have completed the

basic vocabulary and reading guides. (See explanation of reasoning guides,
p. 13) \Working out such frameworks and guides (See also Figures 5:6) .

Should aid them in their 1ater implementation oflnore sophisticated

reasoning guides (See Figure 13) in ‘the aspects of symbolism, character é
v g, ¥ 4 ST I Te g . ST

descriptions, poetically-writﬁen passages,’ and subtle sub-plot interplay

i o nrl oo g

between minor characters and main characters The guide to the conflict '_;}
in Shane 8 past can also be useful for later grbup discussions when it

becomes necessary to search throughout the book for related details and
v : . .-’ R T ..' -,

quotatibns It is too much to assume that students can scan an entire
Al wy : s PR

novel quickly enough to find essential particulars that support

H

generalizations. They must have this sort of index provided for them,

".'")l, N Lo RS .:‘...,.z, C, Ne,

Early practice in their education following: such reasoning guides will

" . _l.,J . ,,“ . X n ':f‘ - . .
‘make it easier for them to take notes later on. when doing their own’ -
studying of literature works, .: < .- I

‘. : ) ’ (AT . . ";,,1 ) ce o ere .",.‘;
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: professional literature today is -filled with explan‘,stions, commentary R .

. and debate about behavioral objectives and about .our knowing before .

'*Y o.classroom Questions, and was provided by Meredith Johnson, reading

/ N

1 , ,
Pl S
Part of any 5ood teacher s preparation should be an awareness

.’ ’ ) fl i .
READINGGUIDES Tw T oot e e

of the nature of the Questions he asks his students to answer. The o L

we teach what it és that is necessary for our students to know After
wé.determine pr{ori ies, we should plan for time slots that- give - .

\

appropriate proportion to the concepts ‘that we find necessary
f

When dealing wiLh cognition, ot e development 6f the power to e
R _ . o ,
'think we need to consider seriously how much time we spend developing
. , o .

each essential‘part of the sequenbe necessary to the logical structure

of the formation 'pf an idea. The development of the power 'to think in I

t . -

q -

words is the province\of the pnglish teacher, but we also as English ) S,

*

teachefs need to supervise what materials our students use in other
-classes' For example, we should survey our students' science and’
ocial studies textbooks to determine how many of the chapter ending
/ .

questions concern details or:. the aspects of simple recall or memory, .
-4 by * .
and how many of these questions call for the students to translate, . bt
) o T

- interpret, apply, analyze, synthesize, or evaluate. If we aid this,

we would probably find that 80% of such questions deal with Bimple : “- ]

knowledge or memory. -Do ye a1so, in our own classroom presentations, .

4

require an inordinate amount of recall of simple knowledge and memory?“
Do we 1ecture at our students too much and require that they regurgitate!
The. Taxonomy of Cdgnitive Beﬁavior reproduced at the end 6? .

& [

this guide (Appendix.B) has been listed from Morris M. Sanders ;h3~

-
». e

-consultant with the Cincinnati Public Schools Classroom Questions

PI B : -r.

is a ‘nice little paperback that thoroughly explaina the scope of the. SR

“ ¥

. 7Norris M. Sanders, Classroom Questions What Kinds? (New York,
Harper and”Row, Inc. 1966~ . _ e

- - ~



) . h “..‘ e - »‘ . .-." (: ! . . R ) . . <. . R -
cognitive”act sndii; draws our attentionito our'own*quesxioning methods- e

-The questions involved in the reading guide "in Figure 7 heve the coding
of the fifty*four rational 1eve1s from this taxonomy The reader, there- :

fore, may'wish to consult Appendix B to see if he agrees that each

,;.t

question so coded in Figure 7 does evoke the particular behavioral

»
'

objective noted., Sometimes a question can é%oke more than one kind of

»
«

. ' idea \eepecially when a group ef -studerit’s work on: ‘a question. -Also the N
' a b i ’
eader een be thinktng‘how each - questfon is directed and’how it cdmparesbi ' l
ye A «

with erber 8 three 1evels ‘of comprehension, Generdlly, but npt ex-'i"t

clusively, the activities in A and B of the Taxonomy in Appendix,B ‘are’

] % -

* on Herber's”titeral Level C D apd E are an the Interpretive.Level

s'and F and G are on the Applied Level The asterisks refer to the Herber g .

wlevels. one~asterisk-for Literal, two for Interpretive, and three £or.

Applied. T ' o o o . < K "o . - e ‘ '.,,;,
D. REASONING GUIDES . : R " |
v'%*d { The act of reasoning i’/hardly any different from the act of -'> s

.o readfng, but in order to designate separate concepts of the qunitive .

act, and. to encourage and deve10p independent reading ebility, wé' devise»i :».‘
v A SE ’ ”Q'. v '\_,‘
. reasoning guides s Figures 4 9, 10 ahd 11. i11ustrate - some. i noE

v .
. L. . . :
. )' - . . . "b} ‘- ‘. -
: . . _ by e
‘ . -~ 2
. @ L . S
L i ‘
.
.

-

s
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IS

ITT. spnqmc S’KI!LL DEVERORMENEWS . . | . 4. -

- N \ — . . . i
v 'Z~“' ‘ Edch’ classroom will have provisions\made for multiple exercises e

A} /. v .

"o J,;',.' ) on varying levels of proficiency in each basic reading skill area R
T . . ese speﬁific practice eggrcises will'be mimeographed°pages or’ ages R

-

- T

meet individual needs

N ) ta eﬁ out' of published workbooks, and they wil'
;( as identified by the pre test. At given times' ‘rather than drilling 'f -

- X Ehe whole class on' one language(n:reading ski l'concept the. teachers - {

\ will‘dtrect the- student to*working'on “exerci ;;\\

C . N

for ‘him and have listed in 'sequence within’a personal folder which remains

’

that they have prescrib

~

in the classroom ’ . Some .of the"bxercises will be designated from the
- new 1anguage texts, but it is tmportant to note that students will be

working on concepts that each, needs individually, rather than on what - oo

k) * . 2, v [

may o; may not be good for the whole clsss See Figure 14 for.an

.v!

T
L T
R

example of such an exercise drawn from Shane This method is clesrly~

expounded by and though it seems to contradict the wholiatic apprqach_
’ N ) . \

recommended eatlier (See p. 5), it will prbvide solace for those who

]

. despair of the Platdnic apﬁgiach'used exclusiveky. Throughout all of

\

¢ this program, the attitude nust prevail that the reading teacher shyuld

i . - be able to cope with the classroom “teacher's- favOrite methods.. If it is v

L] o

to succeed the reading teacher 8 method must be flexible, rather than e
LN *

'the,classroom teacher%s. ‘The reading teacher's method must prove itself.

a

e *

IS

-

s
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MATERIAL ) w5 |

- - / . ' .
--Bas ic to any consideration of varied individual talenks needs,

r .
v

-

and interests among studengf ig a simultaneously varied ofﬁering of ’

"W

N

mu1tip1e materials on each theme or concept and a1so materials

Just as the approach for thé reading

written on multi\ievels

assistance will be to provide study guides written at different levels

P

. of/student competency, 80 algo -the published materials available wi11 be”

é diﬁfering levels cf comprehenaion, With,thia philoeophy in,imulnd1

4

the reading'teachers have suggested that new reading materials be added
<, .

to the seventh grade curriculum, materials which are in keeclng with

the phildsopwg,cf th~ present Thematic‘Approach.

- . : y t ' - T L

' - - o A
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- Figure 2 : : L . N ’ . ‘ " . {:‘ o : . .'
. ) » . . ‘ . . ) . . N
INSTRUCTIONAL FRAMEWORK of ;he.l’lot Sequence of -Shane

)

-

. : Ch. 1 p. 4 ' Ch. 1 \ 1-9 . " Ch 1 67
‘ betunia in - T - »_____,r—}-v -'"'straight gratn, ~-——{ "fenced-in" past
hatband ' | clear| through" - ‘ 1ike fénced-in
L v : pasture

- ' . Ch. 2 . 919 o

- -1 - ._“ .
Y . : e —
! i -

. ) the new cultivator

“

. ’
. N - . .
v .
I R
. 5 . R - - R o I . e
B . -
. L. r

Ch. 3. A9 29°

*. SO

A\ Removing the v
| stump- , : .-

i . R B

@ . | , ~h “

| o ] ch 4- 29-39 ' | c. & 36-39 . |

Ce - ' N " St .Tlo]e ‘gun .

T : : ,"shzi\r‘l‘iq' some .

‘ . firm forging =~ -
’ ‘ - ‘ for othe% tﬁings"

’ . - 4.Ch. 5 «»39.41 . ) ‘ @

-

+ - ) j .
N ‘ ’ : RS . e )

,. - * - - Ch, S\Q 41-45

. ‘ L . — | _ .—:‘ R .G'unw"play'" S .‘ : -.‘\),)" ‘ . ] i :
L X e T ~ L

o, § 47' . |en. 6 46-27 1 .{ cn. 6 4555 |em 6 p Sl liam & f?
:I‘he- ’ 7] The homestead- 7] Taking sidest .Cherry pop N Hay'gongs tg
contract, ers .ranks ' and picking a - : ) .tﬁhe black- !

T - . , E g . .
A . c . . + . " . . . .
. . : e . . ) . . s
. 'y L\ e L e
N : N .
. ! . . . -

'

3

Ch. 7 56 62--..

Two bottles of R

. soda pop R . \
SRS o
Ch. 8 63-66 - - B

RS “ " |A-woman's power . | L
‘ of persuasion B '
- J' » 3 ’ ~'
217 - 42 o o
(Fig 2) e . o i
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Figure 2~

' INSTRUCTIONAL FRAMEWORK of the Plot Sequence of

Y .
N

( . T .

Ch. 9°

. Morgan 8 fall

-

. 67-76 .

| sh. 10 76-80

[ Quiet vicfbry

ride home

S

~Ch. 11

The "buainess

agent"

f
Ch. 15

v" ‘...
p. 117

o

"The first hdme- 7
. steaaer dies-

" Ch. 12 93-98

Starrett and Shane
riguse to change

i

ay Y.

]

Sharie, cont.

Ch 11

R

o, hready

p’ 81
Rifle loaded and

-/.

‘ -
PR ] .

L

98-104

“Ch, 13

‘iﬁseeming iron was
ugain steel” (102)

. C e '
Ch. 14, 104-114'
"The final battle,.

—a

s

L

L

v

| ch. 13 p. 101

gun,

Shane puts on his_

The fence post stays

. Ch. 15 . 114-117
" Shane 1s gone buE‘
“"here to stay."

7y 0

+

e Y

115 A
Another soda PR, |-

Ch. 15 p.

Ch. 16 118119
"grow straight taside

as a man should"

"(118)

23

o o-18-
_ (Fig 2.éont )
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, REASONING GUIDE Qn
. - C to: accompany ' o .
. o INSTRUCTIONAL. PRAMEWORK: SHANE 8 STRUGGLE WITH HIS PAST * o
' ' _Directions-, ;_", . ‘f.g_ ' i”: . i. . -
fwi.,.’_,‘ L ’I‘he\followinn sequential list: of quotations at:t:empts t:o be a complet:e list-of .
| " all the places in’ the novel Shane thHat tell about Shane s.struggle within himself.
to try to overcome'his past. The' list should be used with*thé chart or instruc- ..

- tional framewvorl that %\zs the "ups' and "downs' in this struggle ‘throughout the °
" .boolk. MNote that Shane lbses his- struggLe, t:herefore .thé. chart, like the doctor's
ospital chart of a person not getting better, goes down more thdn up, so Shane’

starts off winning and by the end of the book, ke hJ.mSelf says that he has lost.

] Re~read the section in your teXt referred to by each quotation 1f you (or

. your rou2~members) think ‘that a.given quotationishowa that Shane is considering
changing his past, or that a given quotation showefsome help for him to change his
‘past, then place a 1 (ior Vinning) in- the: blanl: before the quotation. if you think
that a.quotation shous the. opposite, "thag Shane, is considering ‘staying in or ‘
repeating his past life, or thap’Some cixoumstance is: at'work ‘to keep him a gun-
fighter, then place an L (for Lo “)%in ﬁhe blank. if a qnotation does not fit
either Winning: oflLosing, ‘put apq__ ' t.. The girst ones have been’ done-
fOI: YOU _ A - o S el

something int:qngible and cold and t:erriﬁying vas t:here in the air bet:ween

.
L : us " (4‘) o .w»"', S o R R
- . . REE A ). : it . : . A.-‘ -
o LY '"‘"omet:hingu. S’omet:hing undei‘neat“b the gem:leness.,. Somet:hing... .
"'Myst:erioua?' Suggested father." ’ T i
. "'Ye.'?, of couxvse.- Myst:eriou...‘ nuufmore t:han that.. Dangerous e (8) : ;

"'Dangerous aIl. xight:...But: nét t:o us degr ...I dOn'ﬁ ﬁhink you ever had a’ Lo
saﬁer- mm in you'n house.'_" (9) o S : .

B T Y

. _JL"Non he t:urned t:o look out . t:he window and his l.ips cighcened.!' (10)

"k

o — "reflected in t:hem (eYes) was st """:“pain deep wit:hin him." (16) v
— "A man has t:o pay hia debts." (1“7) {~‘g -_.' , '.' . )
Eor R § @ . . . i i
SRR T ""They (eyes) wvera aflame with a’ co’lcentrated cold fire. o o fierce energy -
.s . - *ouddenly burning in himq pouring through him in the single coordinated
TS drvet 26, LT - _— )
___ .V'.“"Are you running avay from anyt:hing?" (31) R : ‘ .' ' 3
\ it "It: s al’:mys t’he same.. ces the old. ways die hard." (32) ' :
’ : — "smdden fierqe energy o« o, . burned‘ in him .« o » This laat: slept: in him " ‘(34)
MO L "}Ie vias shaped in some firm forging of past circumst:ance for ot:her things." “

cla T e -

b " :I g ______' ' "'I.'hat: P one quest:ion 1'11 never aal. “him." (38) .

~

~

. ""vdt why was he somet:imes so strange and st:riclcen in his ovn secret bitter- : :

, nesa"’ (42) &1@ N AY PN : S

. . . ; . , ‘ | e.:“ ‘. s .:: . - 20- H . . . .‘4‘““ - ., . . g ... b/“._,,.
ERIC < g e EEBT L

T . e
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Figure 4, Reasoning qude (continued) ‘ ) 7

"But it puzzled we that a man as deep and vital. . . should be riding a, lone
trail out of a cLosed and guarded past." (30) . T e,

"A queer light flicPered in his eyes and was gone." (43) . : o

‘"hands seemed ito have%?n intelligence all their own, a mere tovement that
needed no guidance of tﬁaught." "and you knew at once it was doing vhat it ,égs
was created fot' " (43}w * g :

“"Zﬁen the hand around the gun wnitened ML)
"He raised his head and the mouth was a bitter gash in his face. He eyes were
fastened on the mountains climbing in the distance." - R - |
- "'Shane! Shane! What's the matter?!" -
* "'He did not hear me. He was back somgwhere along the deep trail of the
“past.'" (44) . - -

N ~

"The first cuttiﬁg edge of cold was creceping down from the mountains."\(QSY

"More than the summer was over." (45) .

- "He was Shane. . . That Shane was-a marked man. . . as a sort of symbol." (49)
"about Shane's past" (49)
“But I used to watch Shane clogely myself and vwonder how all the slow-climbing
tenseness in our valley could be so focused on one man and he seemed to be o =
.indifferent to it. R
"qu of course he was awvare of it.'" (49)
d
"a lot of new activity across the river. It was gurprising how often
Fletcher's cowboys were finding JObG to do vithin view of our plncea" (49)

"I said I'll take it in." (50) - ///

"it seemed to give him _a grim amugement." (50)

“w

"I could have sworn that Shane, studying Chr¥is in his effortless way, was
somchow disappointed." (52) '

4 [

Yhig voice was like wvinter froot." (52)
"the knuckles showed white." (53)

"rich wvith an immengse eagerness.' .v;' .
. "fierce concentration in him, f£illing him, blazing in hio eyea." (53) J
T
"He lookked away £rom Chris, past him,. over the tops.of the swinginvzdoorn... :
on into the distance where the mountains loomed in their otm unending-
. loneliness " (53)

T R

"No, Will, He wasn't afraid of Chri //ﬁb was afrald of himgelf." (54) !

/
Ve
"There's trouble ahead, Will, The vorst trouble we 've evér had." (54). =~

-

"You could sense the contempt buildinglup in the towm." (57) .~ .

8. | o
(Fig 4 Cont) . .
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Figute 4, R,eas‘oning Guide, (conEinued)

o,

- - i

w/ ,‘,_’v

"They resented that he wag linked/ to them. And as 4 resu1t their opinion of

‘their father was changf“ng."‘ '

"That was what finally"“drove Shane..he did not care what « anyone, any where

" . thought of him! Except us, his folds. -And he knew that w1th us,  he ‘was one

‘of us, unchangeable and always." (57).

"He flowed into act1.on." (,71) . - N »' ‘. R

-

“But he did care what they thought of r,ather." (517) ‘ e ”;

"I mean what you Ve done to Shane." (62)

4 - ' \
"Shane was changed' He was restless with some far h1dden desperatlon.'l (63) .
"lool,.ino out over our land where the lasf: 11ght of the sun, now out of s:.ght
would be f1ar1ng up the far side of the mounta1ns." (04) " :

-

"He seemed to feel,that he needed to justify himself. . . "o '

"'You can see that can't you, Bob?". . . Surely you can see,‘tlf‘at, Bob, Ma. . . "

Can't you see that, Dob." (64)

»

vy sald you won 't lo.,é this Iﬁlace." (66)

»
»

: N
'ofierce energy. He'moVed like a flame among"l:hem." (72)

- "He looked only at us , at father and mother and me and it 8eemed to me that

1t hurt him to see us there." (76) - ‘ R L.
a LY

"The fire in ‘him banked and subsided." (77) . o e

M. . .his eyes blazed refusal of sympathy.‘" '(77)'

9

", -, .the spirit in him would sustain him tfhus alone for the farthest dlstance
.and Eorever‘." (77) : -

"A woman shouldn t navd to see thinos like that." (7§) L

"Yes. It s murder. '1‘r1ck it ‘out as self de:Eense or with fancy words bout an.’.
even break for .a fair draw and 4it's still murder. He locked at father ‘and the

pain was deep in his.éyes. DBut there was on1y -contempt 1n his VO:.ce as he
tur%e’c'l to the others." (88) R _ S

"b7/ tling somethi.ng within. h:.m, that old h1doen desperatlon..., (91) ‘

), .

”"”If 1 agnderstood him then as I do now, I'd never have got him to stay on herel

.But Lodidd't flgure Fletchér would go this" far. " Shane won his fight before

/ ever “he came r1ding into this valley. It's been tough enough on h1m already.

‘ “hould we let him lose .just because of us?'" (91) -

P A

"Shane tool. tite chair I had used £for the games t;ith mother. He swung it to
the house wall and bent into it in that familiar unconscious gesture and he,

. too, looked i,nto the d:.st,ance. " (99) - v , . L
‘ "There was a‘” sharp sound beh1nd us Qn. the porch.‘ Shane had risen so swift v

that his chair had knoclded agaidst the wall.’ His hands clinched tightly amnd
his ‘arms were quiveri{ng.. ‘His face was pale with the effor shaking him. He - .
was desperate with an inner- torment his eyes. tortured by thoughts that he

7 . b K ‘_ :‘ ,.,. ‘: - 22 - <. . . ‘ !;r; . .
: e Righ & Come,) e o e

could not escape, and the marks were obv:.ous on hirﬁ and he dld not. -care." (100) . =

»
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-Fighre 4,/ Reasoning Guide (continued) B “A_ o R o

W

"He was staring over it (pasture) and the grazi Steers at the great lonely )

' mountains tipped with the gold of the sun now :gﬁﬂlng dovn behind them. As I-

watched;, > he stretched his arfs up, the fingers reaching tq their utmost’ limits
grasplng and grasping, it seemed, at the glory glowing in “the sky... There

. was”some subtle, new, unchangeable. certa1nty in him,

' 7that his face was quiet and untroubled and’ that 11tt1e lights danced in his

eyc" " (100 101) ,' et : . v

.

"You could see nov that for the f1rst time this man who had been living with

He came clos®and I saw

‘us, who was one of us, was complete vas hlmself in the final effect of his

"being. " (101)

-u«

\

" "that thls, this at 1ast, wat Shane.' (102)

-

""He- was tall and terr1b1e there in the .road, looming up- giﬂantic in the mystic
~half-light., He was the man I saw that’ first day, a stranger, dark and for-
~ .bidding, forging his lone way out of an unknoim past in the utter loneliness
of his own immovable and instinctive defiance. - He was the: symbgl of all the
dim, formless imaginings-of danger and terror in the untested realm.of human
‘potentialities beyond my understanding. The impact of the menace -that marked
him vas lice a phyalcal blowiﬁ (105) ‘ : C
,_"'It s a lovely 1and Bob. A good place to be a boy'and Qrow‘straight.inside}
- as a man should ' (106) R ‘ ’ . . - e
" "This was the . Shane ‘of the adventures ‘I had dreamed for h1m, cool and compe-~
- tent, facing that.room full of men in the simple solitude of his owm’ invincible
completeness." (108) LT : , v ‘
g gave hin his chance,' he murmured out of the depths of a great sadness."
.o (110) ' : :

’..

..

-

'”'A man is what
andff“ﬁe lost.

- freckled kid on
-;that could back

he 'is, Bob, and there's no oreaklng the mold: I tried. that
But I reckon it was in the cards from the moment I saw a

a rail -up the. road there and a real men behind him, the kind
him. for the chance another kid never. had.

'But--but, Shane, you-=-' .- . )

/. ‘There's na', .going back from 'a k1111ng, Bob- Right‘or wrong, the brand .
sticks and there's no going back. It's up’to you nov. .Go home to your .mother
and father, Grow strong. and straight and take care of thewi, Both of them,"

'Yes, Shane.'" (113) _ . .

28(

'q . o < ) L
a0 . e e e

(Fig’ 4 Cont )
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) “Figure 6 . g RSN : . .'
(READING GUIDE to accompany 1nstructxonal framework L'Land") :
s « . . 5 . . . ‘ . LR . o . .1 |
. ,(?*3) " Who a‘re the homesteaders? . . L . . |
Ve . s - T N &
o . Dlrectlons- List the names of the’ homesteaders below and £1nd the place
. , in the book that describes each. Note the page number and g
p@ragraph opposlte each name. ., tA ’ -
; 20 N 5;:"- ’ ¢ y
N ¥ ' “ o
‘ b4, ,, o - <
5. ] ’
6. - - . i - b \”'6;.'\
» 7. ) "
) W‘ho‘aré on Fletcher's side? ‘
) C . ]iirect;ioris: List the wames'of those who-are on Fletcher's ‘side. and find '
- the place’in the book that describes each. Note the page
. . apd paragraph_number opposite each name. ' R .
° SN (a
a - )
2, N T . * Q l
d - " < ’; "‘_" L] " . X -’k
7 .4. ’ ' ) - A J '
. o R . a ra ! .
o , N . . - . . . . i
(B18) e More Dzrections' ‘After your group has found: the ‘above :Lnformatlon s ﬁecide ‘ o
. el R among you which character: eg.ch of you will choose and write
. S ) short . paragraph of descrlpt:v:on in"your own words.for that N
- ' Yo éracter. Decide which character you want no two group L
R RS AT, mémbers haVe the same charaster. Turn in the finisHed ' ,
P » ' 4-  paragraph tomorrow. S - L .
. B . -.‘;-. . . . ) . . » e /// t ‘ ., 4 :
. . . i .. k4 ‘. ) R 5 -
. S , K . . : ‘
-~ .t . ". . ¥ » .,
o - J N ) e
. . " | '-\ - ‘ l_ . F )' “.?‘
. ‘.‘3&_’" "1 - (‘ ) < , "
- . " » \(;"- / IQO - ) :
: N " ) n ... )1) | . ) ‘ , ,
e S T T 25 S S
]’ c , N ¢ - / Lot :
v,‘ ) N . . ! -'~ ,. L3 .’ * L3 (¥ - J
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-SHANE

S &REA

. Directions;

,w)~“(A1}\§}b) 1.

~

(F45) *¥% 2,

.(C27) 3,

(E43) %

(A10) *
- (B21) =
(c26)

4.

-
-~

o eap) s,
®

(C27) *x 6.
(E43) e
'(E43) fve 7.
(F53) ik
oy * 8.
@5)" * 9
(AT3) * 10.
(B18), =
(E39) Fededs
(B22) 11,
(A1) % 12.
(czs) s 13,

. <(A”5) 9._- 14.

Tirst try to answer' as many of the following, questlons for yourself on

you find the.place in your book. .

"your teacher's use. . 3, REN

-_'of "dlsmountxug" show about his past? (3 N

.‘What did mother'do that was "ungredictableV" (6'2)-

. that state what’ "That" means. - . . r

. - ".26 -

Yo ow st ~_~_?;—.- -

- 1gure 7 : ' ' '
Dlredted Readlng for Deta11 Chapters 1lé& 2 of’ Shane)

Je

DING GUIDE::

v S
L) d N
cou

your ovn paper im short ansvers.. Then.after’ you have looked them all . -
over and tried your best finish’ the’ rest with the other members in '
your ‘group. Page ag% palagraph‘numbers are after each questlon to help
Tonlt worry about the funny numbers
and letters and asterisks t%the left of each questlon. 'They are (c'or
. 1 : ’ T . ' . o : - “ -
In- the last sentence on ‘the first page which: finlshes‘on top of page’
tve, and going into the fifst paragraph on’ page two, many first- .
_consonants dre repeated in words close ‘to each other Find the four)
cembinations of them. and l;st them. (p. 1, paragraph-4 o Pa 2y o 5
paragraph. 1) - :
. , \
How does the repetltlon of first consonants (above’ questLon) affect
you vhen you read-thé paragraph’ (p. 2. paragraph 1) 9
A} .
The person te111ng the story keeps talklng about a "chlll "or a physical
. feeling of cold that comes. over him. What causes it each time he .
mentﬁons 1t7 (2,3; 3, 3; 4 1; 4,635 16,25 16 7, and 17,3) . o

‘Be
What,does this way.

When the stranger got off his horse, he did it in. a certaln.Way
able—£o show to your group members. how' he did it.

.

ﬁhy did the stranéer let the\horSe drink the water from the trouOh

before he drank some? (3 3! M A ’ ) 3
. i R . 8 .
What do” the references to the petunlas te11 us about the stranger? bt
(3 3; 4, 1) - . . )
. ) - - _‘ ’ . ,p

- e v .

What do you suppdse father has "oﬁ his mind" when he triea to get the

»strangef to stay? (4,5; 5,1~ 3) You .may have to wait tmtil’ later on in

the boaok to figure thls one out. . L o - \
,‘-‘(\"e‘. " . ! i.‘

.What dld Shane say ‘that pleased the boy? (5, 7*8) -y

. ‘\

What is ‘the "pattern of the supper talk? (6 5) Describe 1t in your ;
own vords. . : . S

/ - : e
In what Way does Bab describe Shane' s pav.st:‘7
(bottom 6~ top 7

>

To what ‘does he compare ie?
‘This question is really a continuation of #10 B

s
What was "no trick'" for Shane? (7 1) Copy the vords from thé paragraph .

2

What is the difference betvaen rletcher s‘way of raising beef and
Starrett s way‘7 (7 4=5) . tﬁtw ,

What is the problem that Starrett is givinv Fletcher? (bottom 7- top 8) ;.‘.‘

81

L
SN L [ 3

v

(Fig: 7)

a .




. SHANE - Figure 7 (continucd)

-0

from r‘he four choices (a,‘b, c, or d) o , ‘ N
14 ‘ - L. T
(027) Wi 0T 15, Joe Starrett learned that. Shane was a good man ("special brand, "
i . (E38) = : "st:ralght: graile c].ear t:hrough") by using hlS (8,5) - ’
o (E4L) a, logic ot & ., "o
x _{T45). 2 . knowledge of farmlng . - v
“.\ __ c‘. past experience with people
o d. conversations with Shane -
; \a . . ' 2 ‘. - o .
" (C26) ** 16s: llarian liked Shdne but 'had some fears about him. (8,8). She was
(B36) sing her .
(R4L) e . a.'Lnowledg'e of human beings
(F}&‘ﬁ)"f"'-"-': b: woman's intuition : )
) ST c. observatlon of Shane's. physical appearance
s d." all of the above ) A * - ]
(C27) % " 17. How did Mariran (flothet) know that Shane must have come from
. : "Tennessee or some such place?" (9,3)
(F53) % 18, What made Marian "giggle?" (9,5) _. 4
‘(B20) * 19.&~Ihat-meant "mor:e?" 9,5)
(02.7) e Vhat made Marlan "whisk" back to t:he stove? thy 1is whisked a good
(C23) -woa:d here? (9 5) . '
,\' i ' \
"{i_"' - » “- - .
‘é/ » ’ . ! f, 4 H
.‘. " 4
4 ' i
\‘ . . /
AY . } - /I.
L f ' . .
. - I*’.“i: Q
. .5
i ' > . ' 5 ’ v ‘
. - . ! . f, .
B / / . » , .’ - - ) g
. ‘ » " 3,2 i
.- ) , . ) “ , - o '», '.’ ‘-. .
) ‘ “a.27’ ) :(,‘l ,
A e 2, (Fig . 7 Cont ) /




SHAIIE : ’

~ L]

Figure 8 : F
(READING GUIDL The elip31¢ (...) and the interrupted statement ==)")

Have you noticetd that the authosr ig+ fond of usiug e‘conmoncd::nptie device or triek
that lets you complete what he has started for you? Most of thé time it is a

character v/ho stops in the middle of vhat he is saying and either thinks the ‘rest, °
‘or he figures that you knov the rest anyway, so he says no more of that statement .
In rgal life conversatlonu you have probably done the same. - .

- =3

» -

Directions: Lan you complete the following elipses and interruptéd statements?

v What would you put. in the rest of each one? TFill in the blamk lines
with your-own statement completion, after consulting’ the book to get
the vhole idea of what has been happening in ecach case. - The first one
has been done for you. E

. .
A . o .

(p. 5 ~+ "A man who watehes.., what's going on around him will make his mark just

>

" like Shane probably hast." , : . - - : .

(p. 8)  "Something... ' = f“ - -
- L. . 4 . . .
] ‘5
7
"
(p. 1) "And besides--
Y . . - : '
. . 1"
(p. 16) "He'!s just a cheap, tinhofn;F_ ) ' QQK
- i‘ ’ " - , )
» v 8 1"
(p. 17) "llow where do you suppose~-~
\ . ’ ! T »
* R o ’
i 11
(p» 17) "there's no call for you-= ‘ o ' V ’

t

ot

’
" .
-
-
-

" " 3 - T ,

(p. 19) "Lots of time we have folks in for meals, end-- \\\\J _ c ,
) 4 0 N
. > , / n /
A ’
‘ 33 L
, ]
- . 28 N TP

' ‘, o . (W-'g R) - . ‘/ e ) ) - .\ -




. 7 (READIHG GUIDA. ‘Description in Shane) Co T o ' |
o - o qu ) ‘ r.AA_ ’ ‘ ,,/ . o - .
' ' (A5) * = . Activity ' . ST S f
.. ] ’ oy - R % ..

_— D1rect¢ons Ulth the other wembers of your group, locate ¥n the first' t

tventy pages of Chane all the places vhere a facial physical

B reaction 1s ndted, espceially of nouth, lips, eye movement, '
- 11nes in the face. :
e e e L DL L e l---(cut on thls 1~nc)-------#--f-h--J-;--------i--*-- g .
) - Activity II - ) 0 .o o ",v .r .
V \ * “ ) . N _
Thae :Collowlnn list should coduain most of the physicel (facial) reactions .
you have found in Chapterd 1 & 2 of Shane.  Use it to check your list., .
? _(ps &) +. Mtiny urinkles around his eyesﬂ . o . S .
,_(p.;é) ) eyes "'still and stcady" . B ’ '
. (p. 4 \\) "eyes boring at father'' , o ‘ -
(p. 10) ""looked pleadingly" K ' , :
(p. 10) '1ipg tichtened". - " - P
; (p. 11) "erinkled her nosc' . R
; _ . (p. 11)- "softened the lean ridges of hla face" ‘
i (p. 1&)- "glanced sidevays'' - )
‘ (p. 13) “lips folding in tight line”
o, (P« 16) “eyeg lost: tﬁeir sharp focus! '"some deep pzin in them"
: ' tp. 17 Yeyes following father with a stranﬁe vildness in then'
' . {(p. 13). "{ather vinccd“ o ‘
(p. 18) ‘”bllnh geveral times" “eyee were mlsty“ .
0 S (p. 19) ‘eyes met over the top of the stump and held”
« “ _ (». 19) "with a2 prim little smile pullink at his mouth”
. (p. 20) "face was & deep.pink" e '
(E43) llore directions: llov discuss in your gréup vhat the emotional cause or
N - feeling vas that.brought abolt the above facial reactions.. ‘Appoint
N someonc in your group to write dovm the cauge o£ cach’ pliysical reaction.“
(C24) **  Vhat problem has brought on the emotional cause of ‘each physical oY
S rea*tion’ . , ,
! ' o ) . ’
, g . ¢ * . * o r o
‘. ’ { -
P - ‘. — . .
\ ‘ .
N : |
.1I.B."'The above should be cut on the line between activities and distrwbuted in &wo -t
sta"es. 3~1 . ‘

. S | Fig o .
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S TFigure 10
(READING GUIDE: Character traits. Character of Marian in ahane )

_ SHANE

. . . . -
~.
- ' -

. \
Pirections: I‘rom vhat we notice of a book character's actions and words, we, can

- . eventuclly form z picture of a real pexrson, and ve then~can describe
‘ ¢ that person by using certaln adJe"ctive« that refer to character "traits®
- R in that person. . - . »

The folloviﬁg adjéctives are listed for you; they describe Mariah. The
numbers after each, adJective are the page numbers vhere we can find the .
action, coaversation or .,tatements by. £he teller, of the story (Marian's
son, Chris) that give us the 1dea for each trait in Mariaa's pPersonality:
WO character,. .

In.your group, ‘after looking up each of these adJectives in the
dictlonary, discuss vhere each of ‘thcse ideas is located and copy dowm

+ the words from the book- that prove that each ad;ective 1s @ fair des- R
cription of Marian. The first one is done for'you.

coy (means "pretending shyness or modesty"), o -
(p. 9, paragraph 5: ‘lother gave vhat in a girl I would have callegl
a giggle. 'If I'm any judge of men,' she said, !that means more.'
“And she whisked Back to the stove.') B :

[}

Eersuas:’:ve (pp. 10-11)

-

. . chaming (pp. 19=éO) . .

flattering ‘(pp. 11’, 19) o . S

. . . : Y- “ ~

$Eitefu1 (p. 12; p. 20, paragraphe 5;7; P 20; #aragraph 8)

.

‘u""‘ L

.

wise, prudent (p. 78) ot




g Figure 11 - : ) B
REASONING cmmz‘ Applied Level . ) S
Shane may have lost his struggle with his past but: others won by his
losing. Who were the winners and what did _they win? Bob was not the only one
to be'able to keep his valley in. which to Morow up straight inside.l.". '
~ N
“ ‘ :
- ,//"
\g\\;k
\ b ¢
. / '
A4
s . ~ .
« n
. " . L]
{ »

A °

- B 4 &
\ ' ‘ © T '
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F_ltﬁe_ﬁo'
(Reauoning Guide: Fulflllment of Llfe)
) ~ . Sl \u i _
It is. only vhen a pe¥son finds purpose in: his 1ife, 'with goal to reach
that he will work to train himself, pit himself against all odﬂs, make,severe ¥
sacrifices of his omm pleasures, take risks and .endanger even his own -life, all '
in order to fnlfill this purpose or to reach this all-consuming: goal. Then he

"finds happiness and satisfaction in his work, noﬁllity in his accomplishments,

and praise and glor¥ from his fellow strivers, -The other citizehs who have not
such purpose or goal ‘jealously complain aghinst such people or try to lose them-
selves in unfilfilling pursuits that never satisfy them; their liVes becoming #

- less and less fulfilled

g

.

Apply the above theme statement to the novel Shane. ~How has each mainm - -

character shown himself as an example of it? Even Fletcher:fits. -
. . ) .
, :
& : .
L]
| NN -
} .
. = ! A
- -
*
— . ]
o , 2 o
- Y L4
e ’ ’ hd N Iy
«
= . . 4 .
. v B
- e~ a4 ( » .

-ae
-

' i ' ‘ . 3 7 - ' . /
- o g 1y Ce

. B R

K>
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Figure 13 Ly e

IDEAS FOR ADDITIONAL REASONING GUIDES ﬁé‘%‘ T Loy R
.\\; The following Questions will lead the’ teacher to additional ideas that . .

LY
-

he can construct Into reasoning guides or reading guides for the novel Shane f
1. vhy didn t Fletcher have any family? Do you thifk’ the author wants _ ?ﬁ-’;*
us to get some impression of him, contrasted with Joe Starrett relative‘tofh )
this fact? . . D’ . /-w T R
- v : : | O
2. Would {t be possible, still today, to have a setting like this7 Have . "
students project their presént CH-UH form of life style to this sort of out~
west situation. (ref. to #6 below) : :

"F.'~

+ oy 5 FETR
3. What about the mountains? Does Shane draw strength from'them?« . b
(possible biblical reference) . ‘/7, ) ey,

4, Why did’ Shane start the.job with the stump without being°askeq7 .ﬁoe54

qe

this action compare with his going it -alone in the final fight? ff% SR

.5. Why did Joe ask Marion to get Shane to stay, eyen though he knew LR

that Marion was the one most aware 6f what they were doing to Sﬁﬁne by enliSting o

hig aid? Does this suggestion.of ruthlessness on Joe's part maﬁ& him similar ‘to: L

-Fletcher? ) . . 3 e B

6. What pas it in Marion' 8 personality and charactet, stemming from her '?:123.
experience -and backgrourd, that prepared her for being an effective pioneer T e

wi e?’ (ref. #2 abbve) . ‘ . ¢ R e ]L

‘«

T

’ g

7. VYhy was Joe Starrett the‘natural leader of the\hjmesteaders? How was Lﬁoiz‘
he different from the rest of them? . s
. ~ * : . -
8. Notice he neutrality of‘the storekeepers and ‘townsmen. Why did they
of necessity have t ‘be uninvolved in the political dispute between the homé-
ateaders»snd Fletcher? - . ) SN

] '

' 9. When the tense. situations “of plot take place, the. conversations bé- RERRRP R A
come characteristically terse, presented rapidly. Exploring the depth:of . A
meaning and subtleties in these places will profit the students in their knows

ledge of character development , . L : o

A”I 10. What became, of Shane:after he left the town? - ‘ K
. , ' 5 ' » \ . Tt ’ . T,

o




SHANE -~ - AR ‘ : i o ;
’ o L; ) o ' NS _'»v . . o 1" . ‘ . : . . ~
P e e »-qupureﬂm Spellmg Ifxerc:,se 3 AR \
. . g : 7 S 0oy B e
T - N - Lo s
VR A A 'I‘ind the Words Puzzle ) R '-.“._ -1, )
B) o . .',\ .1?-_,. . ) »‘;-r:(' . '". N ; i . - -.o: -‘“‘ , ’ A L » ‘
Directions- S .4'9 Lt T RN ’ | 0
gy :.‘ . = g i v
A Many étudents in seventh, grade still have s&ne problems"'epelling and even,
readmg cgrrectIy vords tha.,t; have 'in thém vewels followed by ror 1. An example, -
“’}'._', would be the possible. confdsion b%tween Etéserve ‘and pgrsevere, or between S, -
ethreugh and thorougi . T . T
e ' . N, ’ S
8 ' There e.re twenty (20) such Vords takeén, from Chapter One’ of Sh‘ane in the -
followinu puzzle. . Put circles around them. They can gostop to bottom or left >
to *right both horizontally and diagonally. The shaded blocks ‘are ’nothing.
. ﬁ ;,f ,:v..‘-'_':: . ’ o '(4_ -':;‘ . _' b-d"' ) X . ‘ o s 2 . . 7.% . . \;‘ R
,-'.V ~- . .‘ . ’ ", o ] s 4 .
e T CAAREALIZLAD‘BCD_SNEF'MNOF | [
o GLHLPGAGHABCMTSPREADG _ ..
. IIUGRU‘M_'B_LINGNSTirRBCDL " |
"NENSLACKENINGBACDAEFO
THNRITJIJRXYZNICURRYAWETP
ERRSEETUSYVTIWORRVEYZLQ )
"RIEJRKRLHCREASEDABGCDS oy _
L > FBPPRIJKIGICPQTWBSYES ', oy
' S - Ecx'Q:[xL,D'f'v'FanJTwijzor' .
| © .RDCRTYMNEHAEGHIOVWXRU ) ‘
¢ EETSOZAFRATERNITYKLV Y o
- B ’N_QA”TR,UVWIGEHBR:;er'Y'AN_ AP
\ cRB,XYBAEN-;FJKULAC#?DEROL |
L SUWYCDUGTRCPM DMHF GD P : ‘
. L e - , : ‘
L TUEVZYXUVCSQMOMNIJIKRLYM . .-,
. % R ) “.‘ - » ~ .
v . \ - . ‘1'
’ B ) L~ -J-:(: N ?
- W ‘ ’_,‘:. B
¥ ' z e ’
6‘ ! / ‘ »
. [
+ [
n-,' . ts
. v
) . . 2 4 ‘ A T : ' .
s _ e
: . - - N - . \I' .
X ., ) . .'_ ’ ". 34 ad vo " " .‘ . X
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Pretgst of SHANE
Readability Level ) .

. (’7
Directions' r

Thiu is not so much a test of your reading eblllty as it is a test of the
book's ability to be read by you. In other words, we would like to sce if we have
chosen a boolt that is too hard for the class.

-

v ¢ Use any words you can thinx of to £ill in the blaan in the material below

quoted from the book. . . .
I
He rode into our valley in the summer of '89. I was a kid - y
barely topping the backboard - father's old chuck-wagon. I was
on the upper __ of our small corral, soaking in the late afternoon
, when 1 sav him far down the road where svung

into the valley from the open plain beyond.

s

. .
‘ that clear Wyoming air I could. see him plainly
: he was still several miles away. There geemed nothing

about him, just another stray horseman %zding up the

tovard the cluster of frame buildings that was our
Then I saw a ,pair aof cowhands, loping past _ ' s
stop and starce after him wvith a curious .

a

L4

_ came steadily on, btraight through the town without
slackening , until he reached the fork a half-mile below
. One branch turned left-across the river ford

on to Luke Fletcher's big spread. “the other bore : _ along the right
bank vhere we homesteaders had pegged : in a row up the valley. He
hesitated” , studying the choice, and moved again steadily on our

A

&

3 N - )

Agrhe came near, what impressed me was clothes.

II
Then one afternoon, vhen we vere otowing avay the ‘. and last
cutting of hay, one forlt of the ' . tongs we were using to haul it .
up to loft broke loose. ''Have.to get it welded in. . -

AY

,"" father caid in disgust and began to hitch up N

team- ' L ‘ - ) . . . . . /
_Shane'sé red over the river where a couboy . riding lazily
back and forth lly .a° bunch of - © ., "1'11 take it in," he said.

‘Pather looked at Shane he loolled across the way and he
grinned. "All right. It"s ag good a time as any." He doun the
final buckle and started for the house: , /////minute and .I' 11 be

ready."

..

"Pake it ° , Joe.” Shane's voicé’;aa gentle, but it stopped
father : his tracks. "I gaid I'll take it "in."

35 -
.%E()
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| .. Pretest.of SHANE , Reafdabii,gl‘i‘t}'l.eﬁ'el .(éontinued)' o L

. . . (Y he

- .. ~ Father _ i to £ace hlm‘. "Damn 1t. all,rmman.- Do you

. L 'd let you.go alone? . Sug.pose theyv--'“ He bit * . =
‘on h1s own lrords. eHe m.ped a hand slowly S Y

s

. is face and he said = =~ g
.' what I had never - -’ - * him sayk‘ to any ‘man, "L'm sorry;"” he said. L "

R RS shou“ld have- known be er." He' stood ther’e*%:l.l;ntly watching .

R Shane gathered up, phie ‘e1ns and - Jumped to the Yagon seat. < e C
' A - ‘ ' . fr

_II.I“'

- I sat on the- step below fa er and mother, o , - them, and their ot

legs on each’ smde of B \Q ny . it seem better: . Il felt father's hand on . .

\b" ‘ my !" ‘ L . T ’. B .— .V' - . - _“- - . ,‘L ,? ’- 4 ‘ \v' ) j, " R ‘./- ... . 4 : .4 .
T : b ' ‘ - “ = _j" B s~ ch ~.

"Th].s is- 1c1nd of/ ‘tough on you Bob." ‘He . : talk to mg: because.

1 was only a/kld. ‘ C 5t vas really talk:.ng to hlmself

-

¢ 2
‘ -

/ . . i . . , “ . .
' ,.,.; can\t. -s.e_e the e s f1n1.>h.., Dut I can see th1s., Wtilson-_v »
down, and _* S ' b\e an "end -to 1t. Fletcher'll beidone. "The . ..\ |
. ' . will see to' that. T-can't beat Wilson on | < -, L
‘draw. But thére ‘s ‘strength en?ugh in -this clumsy body ™ .. . ) - mine to \ )
lkeep me on my feet till‘ I- ‘1 him, too:" Mother stirred and was’ .
“still, and h“:.s. : ' ) '1'- went og. ‘“Things could be worse. It helps a
/ "~ .to know thau if anything happens to h:,m, h:.s ; e ~

ok

*" will be in better hands than hT‘. ovn." e ERUAE D '

A : - .
‘There. AN a sharp sound behand us on the pérch Shane - ) -
. . _ . risen so swiftly that"his c¢hair had Jghocked- a‘garnst o e
Lt . -wall.: Hj sw%ands vere clenched .tightly and his arms. - - - -
s _ quivering, |His.face was pale with the effort shaking! I R
' M . He was desperate with an l1nner torment; his eyes | .- ST e
. . by thoughts|that 'he could not escape, and the marks were , ' IR
Lo obv1ous on him and_ he d1d not.c re. He strode to the steps, down pist us and e
around the coaner of - the house.

L

. s

v

‘ ”'A'- e i " .

"
a
o -

o -» . I guess that- :Ls all there 1s to tell. ’ L -folds in tow’n and R o |
' the kids at school, "liked L st " "+ +talk abput Shane, to spin tales and L
speculate abaut .. . ~ ‘. I never did. _Those nights at Graften's: bet:ame

legends T LT the ‘'valley and countless details weré added as they
’ and spread just as the toim, too, greyw: and ' :
up. the river banks. But'l rever bothered' . . how strange the ‘
tales became ‘in the ggnstant retelllng. o ..o belonged to me, to ) . L
father and mother and me; .y 70 noth:.ng could’,ever spoil tfhat. DU :
. ‘bg ;u T . -, .
For mother was rlght. T ' J,‘ ':va,, there.., He -was there in’our
PO placé and . o - ud.r Wﬁenever I needed hlm, he was, there. LI e
: ¢lose my eyes. and he would be with ’me N - I+ . . .
would sé,e h1m pla1n and hear aga,:.n ; at _ __-voige. oy RO
K T % » '.’-_ Co > . \ Co
I would thinI; of h1m in'each ¢f the - 3~~~ 7 % sthat reva@led him. fo
| ‘me. I would think S him. most: v1v~1dly in that single - flashing T
instant wheh ~ , whirled to shoet Fletcher on the balcony at. , SN
.. Grafton's . __~ - "% I wpuld see.again the power and grace of 4 "< .,
... . . ..° coordinate forc ‘beautlful beyond comprehension.' I wou d see .
the' ) e 3 ‘and the wea] y6n wedded in the one 1ndiv;.s:.ble dead1 eés. 'y
I would see the man and the tool,: ‘al good man »and a good tool doing what ﬂ to be
l & done. S e e ‘ S

¥ a”

N
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CLEVELAND HETL HTS v UNIVERSITY HEIGHTS CITY SCHPOL DiSTRICT‘\\

Readlng Prdgram Within.The 7th Grade English ‘Classes’ ja7. ap;“
: L - 1973-74- BRI S
s'rm)y GUIDE --'SHA»&E Chapter 1 Name _ v per.
. a curious intentness v magnificence T ~ " “rubbin ’thoroughly
acrosg the river ford - ) habitual alertness: . : vquick ﬁrec1slon
intricate ‘design : . pump and. trough ) ;- uncohsd&ous gesture

‘| something intangible . . drawling empha51s - / .curry awvay

unpredxctable woman //

a
I3

kept\pac : : . hunted me off |

B

" Use the phrases”listed above to answer -the fdllowing guesti ns.

- o
. L .
? ‘ ) \\ . ‘

1. In %hich two phrases could you get wet?

. )
T -
- k]
. . A t, N P
. . ) .
s . N t o : )

. B
Lt . - .
- PR . e , ) .
. . . - ]

‘2. ‘Which offe means eating as‘much as the-visitor?. i

e T | \

- 3. Whidh two mean®brushing a horse? — ) - E

4. Which one'woulg‘mean that-shane,khew what‘was'gqing.oh~elitﬁhe'tiﬁe?
) . . v ', A - ) . ,.’ls,,'.. . ) . ./

o ,
o LI . 1

L
> W -

oy
- : .

.5.‘1Which‘ﬁeans,moving without knowing’ahead of_time”hhat”gou are going

to do? - . . ‘ . . ] Y,

‘Finish these sentences By finding the answers in your book,

Page 3 We spent most of our time indoors in 'the ._ - .
Mother really wanted‘a‘ o k e addei t%fthe house.
Page 4 The stranger plcked one of mother s, ,;‘ Aqd tucked it into

hls hatband The stranger looked magnlflcent ané he was unlike:the

-1

qther men in/the valley becaugevhe -

/, . ) - > c,. . X ;Qi

. o . -," .'q. \7 ' s A“-’.
 Page 6. When Father and Marian tried to find out more about Shane, he

' : Y B B

L

Page 7, Father ‘is proud to Fel;?Shahe that he’hae.raisedlstock that is

better than_Fletcher's. Father boasted that h 8. 8tock

S
- 4

T \ ‘- !
?age 8 Mother and Father have dt cided that Shane should live with them to

.

help them outy They llke him because ‘. -'iA

. - oy . »
. . ; , "/ : ’ &
; < - — : -
; .

-t

e A b b E e
¥ P

- ‘. : .
427
. - . ) L ®
.
L

;—"}"
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S \CLEV%LAND HEIGHTS -'UNIVERSITY.HE GHTS" CITY SCHOOL DISTRICT /[ ' ,‘.,
Loy a \ Reading Program Within'The 7th/q;ade English . Classes : . -
¥ X IR - L .
Q STUDY GUIDE - SHANE Chapter 1, page 2 . .’ Name, Per T
- a L ' I .
éI There are many meanings for . some words, such ‘as: AR _— P
- !
i Range means: © 1. .distanoe:between the ends : . ‘
: ‘ : ' 2. .place to practiée shooting ' 1. ./
. — . "3. 1land for grazing - - P ‘ \ X
l o 4. stove for cqoking . : , /' ‘ _

Which is this? Put the number -before eacli sentence:

’

-

a. Fletcher has much more range t an we have. ‘ ST QX' .

Y ¢ p——

v b, Off hunt1ng season the man prac 1ced at the range.

st

o

c. Mother makes the best' coaokies eve
R d. The price of our dresses range fro

Shingle means: 1. th1n pieces' of
’ ' + 2. a short hair cut
3. a beach covered with pebbles’

| $5 to s25. | S

od covering the roof o

° : ' N b, a doctor”s sign . . o o
' : . . . \‘- lp-n . = ) 7
Which shingle is this?  « = = L ' LA

. . . a. '.The sailor pulled hls boat up on the ghingle’ to dr it out. .

‘ —_— . G o -

/A ' - b/ In the summer it is cooler to have a sh1ng1e rather‘than_long hair;/

3 c. The young doctor rented an office and hung %ut his shingle o '//‘ \
7/
. - d. Boband his dad made their own sh1ng1es by splitting ‘wood with 'p :
the’ grain so. they would last longer., : 3
M . ]
v. Answer the f0110W1ng questions "in complete sentences. '~'. T ‘ 7

“

1; Kriowing whag klnd of man Shane is why does he seem 80 protective of his
p) 5

" saddle roll? " What could be in it?._ - N

T

2. Something is happening to the valley. Why &i11 Fletcher have less range
Y _ ? . . . ) L

S

. land as years go by?____ .




what's the tarlff?
heave ' ° o
-para11e1 grooves

touseled \ 'o

Arrange”nhese words,in each coli

e

IGHIS - UNIVERSIEY HEIGHTS,CITY SCHOOL DISTRICT__'”

;‘ \Reading Program Within The 7th Grade: English Classes * :
' A\ L1983 - 74 . SR
[ STUD? GU E -- SIANE_ Chapter 2 ' Name_ _Per. )

sensible dodge
same prescription

a burst of indescriba 1e.dead11ness

confronted

beyond\comprehension »

Whisked ' \

‘fidget and stomp ”
a faint qUIZTical

.fiddle-f oted - looked pleadingly pegged me

ladies m'llinery ' conserve space . 8illy frippery .
" whiskered\men. o ".pesterlng him, - “a legacy ., : o ﬂf
- feuding. ¢ - Ve . millstone ! high-necked sorrel G

seven‘prpnged cultivato' ' toted his haul. . chewed, “

knawid b1t

steady rhyth

»~ih‘a1phabetiea1~order." w
“&4
I L  knawed__ _
R
]

oy A fripperyf'4¥{ B o IR

B -

S

ouizzical

e .rhythm _

indescribable

b

gi _1e the~words wh1ch are nouns.

1eg" légked’

A noun.is a pe%son, piace;,or'tﬁing.
" space cultivator -

flannelgeakes and deep dish app1e pie

- heave

‘ III. 1ad1es m1‘111nery

\ parallel grooves , anoual stock show

Use the above phrases ‘to complete the following sentences.:

.A'Marian asked Shane to tell her about © v ' \ \}in'Cheyenneg
- A R
Her family //'

° .
/

o2k Mother 1earned to cook in the, East where she was brought P.

e " 1iked her —— . ' s

3. Father was interested in hearing abopt the.

"at Dodge City. AR e ; o s o Co e,
¢ . . ) . . ) o
4, The blade of-the ax would Linkuinto the

of the old root 1 .

v - ‘ ‘~ -

IV. A good title for ' hig chapter would be: . (place a check by your,answer)

4

' ; a, Ledyard, the Salesman B )
' - b. Marian Was a Good Cook ‘ . v -
o c. Shane Became One.of the Family ) o a . Lo
d. Joe and Shane Licked the Stump - o S AN
S . ‘ | S o
o Use~comp1ete sentences to tell why you selected your answer. s




Reading Program Within The -7th Grade English Clas'ses

1973 « 74 -~
STUDY GUIDE -~ SHANE

C VEIAND HEIGH.TS - UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT

o } {"q ‘ '.
Chaptet 2, page 2 Name . L Per._
Answet parts v VI and VII in complet:e sentences. o L 3
: V. <What do you thinf? fiddle-footed means? . : : o
oL . ' - ‘\/ , \
A Y
) § - - - g - . - ] - X.
L 3] .
. VI. How do you know that Jos Starrett is a fair man? : o
, : N v
. p \ Y
. s i . L'.‘ '
3 . A - ‘ ‘
; ' »‘ ) s : ‘ ‘:’".
3 41 - 3 B 4 . . . J"‘ ﬁr:
o _— ? L T b &
' ' < "I . ‘.' » - .
. VIiI. Page 17 - third Iine' "Al1l. this while Shane stood thete, not moving,his.
- face hatd his eyes. following father with a strange wiIdneé\s in them that’
-0 I 90u1d not understand."’ Whac; qaus,ed the strange wildness?\ :
. 4 3§ . >
- . R A u
VIIiI. Vhat other reason -do you t;hird§ ‘the two men -may have Had for chopping away at
the stump7 : S - L
S T
¢ hd \ < 2 ‘ S,
. . \ Y . b ] S
: -
"{' . 1 ) R -
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_STUD? GUIDE .SHA Fhenter 3‘k | Name : _ \& . ?e;.-
‘flounced around Sl hone - o ‘ prime pie -

. listened absently - pecuqur fascination - released the pressure

.chiming-in S heaved ] : sustained effort

_fresh assult corded arms _ " - discernible movement
'+\ incredible surge of p 7r ' rounded bole. . - furro‘ing of the years

Write the root wor ferrtbe following: ’

flounced ! :forgotten
chiming_ & L\ - . . discernible_ . | /
. . 2\
scination : - . furrowing

0 shargeﬂ an ax you would . f ; it

o

.e..As'a farmer plows a furrow and.makes gﬁ$OVes down the field, so w?inkles N
in the forehead may be likened to the o . Do

‘III. .Circle the word or wards that are synonyms for the underliped words. . .

a. Marian flounced around. yz . : ) : o

mounded ) . turned ‘ trbunéed k worked
. . ' ' ~ L *
b, The‘nen listened absentlzias Marian talked

1
|

-

Es Y -\v"

=

{-—
c. By»working nearly all day wi@h gugtained effort, the men'were able to
finish the stump. .

° '\ continued hard " fierce - proud

| i3
o 4

.d; Shane stood absolutely still but his éyes were like a cold fire. It
"was the only discernible mOVemenE/ﬁbb could see. :

bold . . ~detectib1e strong quick

D

“ : _ e, Joe thought that the fresh applé pie was gri pie.

Y, expensive : number one first rate .early

. ) >

. . RYLY i
, - . . . 45 o

© b, To‘T‘E/go the pressure, you would ‘ N it.
c. When you'stare at something, you .show a : — - ;' __for it.
d. The army began again in a - AL - — o . S

_ not“ther -, inattentively Awithout looﬁing up - scornfully\
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_ 1973 - 74 v . .
STUDY GUIDE --.SHANE‘ ' ChaptLy 3, page 2 Name. ' Per.
\ \ S

Iv. Answer each of the followinj queséions in complete.senggnceéx

a. Mhat did Marla do with the burned pie? \

b. In th;s\chapter/ﬁarlawkshows her personality in two pisndeg3 Tell abai t

them i ' /

\\\\ - \ (_ |

Y

1
A
=

c. Shane mad% everyone 1augh about the pie when he said,"

(p 29) l T 2
\ -
! ”
. . A ) y o
d.” Do you think that Marian is typical of most pioneer women?  Support =
. : ' ' r, ¥ . ' E
your ansver. . ¥ . !
' Yy ' 5 \
. : p
. ” ® 3 ' o ’ i‘f‘f ) "
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, 1973 - 74 ,
STUDY GUIDE - SHANE - Chaptet 4 Name Per.

dark solitude
-essential substance.

allegiance L

" Regular Army issue \
ditching the field \

subdued and.quief

blurted out

cartridge belt

-flddle-footed

-.a bantering tome
wanted desperately.

singleness of dedication
\ holstered Colt

. I. 'An adjective telhs about A noun. From your readingﬁ%o far, think of three
adjectives to desdribe the four main characters. . ‘

. \ A\ 7
N | T

= . . .

 Marian

Bob

Joe

Shane

I. Match up the wdrds that mean almost the -same

-

far off and. unapproachable bantering tone ‘ stockman .- /
o more yibrant : awkwardness \ cowpuncher N
+ta closed and guanded past . meanest task tophand T/ '
.Wry amusement some firm forging -indefinable fasHion

Column I h Column 1II
cowboy devotion
» holster ' alone ] R
.- -, dedication ,k cold to others ‘
T solitude , <owpuncher’
' r  blurted yelled
. ‘unapproachable leather case

¥

. CITL

Undérline the nouns and circle the gdjective .

dark solitude

a. ‘She talked contirually.
, b. The words blurted out. ‘ b
. The Conuhcher wanted despe;ately'to succeed, ( //
| d. Cowboys walk awkwardly inflehther chaps., * ) N

They sang vibrantly all evening._

vry amusement

v

\. Underline the' verb and write the adveérb.

holstered\colt

. bantering tone

caftridge belt

a closed and guarded past’

Shane carefully explained to BoS‘aSoyt thé'movémentg of using a gun, o

43

1




. . A
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' Reading Program ‘ithin The 7th Grade English Classe ’
1973 - 74 - ]

STUDY"‘GUIDE -- SHANE Chapter 4,' page.Z Name

Per. o

\
V. Why do you think Shane ‘chose arparticular chair at aée tablg

. ﬁ,

How did the ranchers make up t;lﬁr minds about Shane? : 14‘\ - \\
-\ - — - - \ \\

A\

- VII. ,-How would you have made up your mind about Shane?

T
| “ v
VIII. Father believed in respecting the individual. He told Bo};not to ask . \ .
Shane about his gun. - What other time did Father respect Bhane? ' - .
) ' .'.’.f.u'l.. . G " ) ) o
v e - - .
L3 R : \\‘
r “\ q
- -
. -
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Reading Program Uithdn,The 7th Crade Enkllsh Clesses . . .~
N 107,)-74 .
oTUD! QUILj -- SUAUE| Chapter 5 O ileme -t . Per.s
had reckoncd . © vaulting . . ‘ A% © saveral sﬁrly older men
first cutting of alfalfc padded bacl: constant shrewd ways
stoved avay o ~ recurrent trouble « rollicking fashion
stovling '  SioWix reservation ., conjured up
!'controllad/ breeding would speculate © . ywould yrangle over meLhodB
vgs inhergnt in him conscious alertness ) . railroad 'spur :
- hefted tht old gcun. . toyed wvith the henmer ' looked gravely
tuctied cupy unforgettably the first cuLting edge of cold empty cylincer
I ot \ . skulking indian
I.\loxds cre cheaged by prefixes end suffixes. The word affix mneans either @f

-y P Vi : , -
pxefix or suffix or Loth. | Ib is 2 vord pert dttached or fixed to a root

- \ , : ) o
to build & nev vord, \Fil~ in the blan:s vith the correct ‘root or affif.

. Y -

. , o »

1 . Toxd Rroot - i’ \ drefisx v - Suffix

. ' : . . .
| N reciion ! v ed

unforget\table o

. recount,~ ' ’ - . ‘ .
. SIS L : o
‘ alertness - : - .
' ' . ot B v ' .

controlled - I ' ‘ - ' -

.-

dictionary, 11 g thcne angvers,

L]

a. Uhat is Lhc synonyn for scowllnﬂﬂ

b, Hhich syllgbiA sats the primary acccnt in unforﬂcttab1e7
A

Marl: both the primary and necondary acceut k,‘ - |

c. How nany lelablep.arc there in alfalfa? : ' R
. mye——— -

¢. llow meny meeninzs does hefty have? . ‘ TThat aré they?

¢. low would you pronounce wrangle? - thy is this a more
Interesting vay of speaking than using ‘argue™? T
. : ‘ ) , e
‘ £, {Irite the vay Sioux is pronounced. : ___ Vhat does

‘the neme mean?’

G+ Uhat 1o the antonym of empty',
. . . -

Q o et w. “




X
«

¢ '8TULY GUILZ -~ SHALD Chepter 5, pagte 2° tlame : . Pex
. v . | pe—— R . . .

e

\ III. Vords are chauged by their prefixes and suffixes.  Lraw lines to the.
. 4 » | L I
\ . ) . ~ B . '
\., ucaniags of the boxed aifixes. . ‘ . _
o - 5 o . R o - ‘ ) <
/ fachionable, adj. N j like, in that manner
- . foshionably = adv, . [ - again
: ~ fashiomablenesp m. . = full of
! ! \ . . . ’ 3 . . A .
/ L - refashion l. \ state of, quality of
R L e ' \\ . ) R e e i. ..‘. ‘)ﬁ\( ‘.
o T . * unfeshionable’ adj.. | : .mot
P - \ . . . \\' . ¢ , \
Y . . N ) - 2t . | . '
\1 © IV, The author 'uses\ colorful wbrds to give a"x;;e meaninfful pxctd\pc'to the
' . . ' b A\ \ Lk Sy
. T g . B \ A .
reader. .:llov did\hc express tHe follouing?
. .o . P - : . .
) N . ) . . .
2ege 39:  The ditching Father thousht would talie him most of the| surmer. -
Voo ! . - B . LT [ : vt
) . " . L [ - )
] A . i . - -t -
- .2age 3¢: fthe alfalfa vas stored away.” o, / : ' S
. N . ) R v - / Ky ‘. ]
. " : . ‘. K I V . L . . v /’f‘ ‘ .
4 . a /
, - E g ] N . - ! - ~
‘ ‘ ~ 2age 3%: Ve vould have enough animal food. = - / .

s B s g
. - . L I ' .
N . . ‘. . 0
' " Y X
‘ A} .
. . ‘e < .
1 . . ..
.- — - —% - -
» . . . N . . . .
- - ‘ . .

- . . K N N . .

. ~ .

. > : a

kil

g . ) - ’ . . l,‘ :, LI | ' . 5 . | g . X o ,:‘ ) .
V. What lreppens vhen Fletcher goes away on'a long busipess trip? - - N
) ' - - " ) : 3 ‘ " v.‘ b ' ) ’ ! . N . B

i Vi. 0n page l;O.firid some descriptiva vords _vhich‘sho/ ¢hat Ghane was a’ finc ) L v,
*/ horseman. L ! i s | |
. 'Adé threc':' mo'ri): -adjectives to teli hov yo{f fec]:/:’vql,;’but. Sl‘u‘me. L ’

+ 4 ’\\

VIZI, From vhat you know of Chane, vhat does-lie van?: Dob to kaow about guns?

V. : . N ; _ .

+

N Yage 64; 'hy is tlds very imf)ortanél to him?-z;'

Y
L)

-
[y

Vill. Jo far'in the story, how has Shanc's cor‘iécic?us a}.eftﬁes-s been showm in his

.

actions? o
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lined words. Circle the meaning as used- in Shane.

«

,
]

S 1973 - 74 S
 STUDY GUIDE -- SHANE  Chapter 6 - Name s _ ;
‘guaranteed \ sufferance ...n,e-'"ﬂ; E) huerulous
disappointed \ . veer ~ . ) mule- skinner .
stdge and freighting brace .. | deliberately’
arguing amiably ' -prevajling “v,_~ﬂ-[~~~"'realm of prestige :
stray drummers \\ ...annoyance’ ‘j"' , P {nvoluntarily |
I; Fill in the blanks to ke a word.:ffj.'if‘;éi‘ P : _
(oi) __ __ cOVered with 11 S "‘;;;__ s (oi) e e_ be gla ad- B
(oy) _ __ el _x g_f__ —_ (oy) —_——c..ea nuisance
ey __y_ loud 4 _'_ _a_ ___ , (of) nt __
AR your hopes ané gone
. "
"II. Ude the dictionary to find at\least two. meaningp for the folLowing under-

5. Being farmers in the valley made us feel that Fletcher allowed us'to

exist by his _-__ : . _ '7 o a‘_;'

6. Morgam . - '“n started putting down the_farme;e'by~

Page 46 He rented rooms to striy drummers. 3//f' EN :, .
' J N - c; / -

»” ; e . \\ ’ ) ‘V- ‘\. ’ :, "' N 3 ,"‘l‘

Page 51" I'll biace him mpself. _ ' , . N
' . ' - - \ ' . -
r " . -

--Use the following words to cOmplete the sentences below. ‘ | 4
arguing amiably T sufferance, ' ‘ deliberately . ,

*+ gtage and freight ‘ querulous wife reaig;oﬁ\prestigef - .
1. The neighboring farmefs vere _ - : a ‘ﬂ’,,éfﬁ . .Jﬂ f
2. Fletcher believed that this valley was éis 'ﬂ‘;

re
R . . . * . v
3. One farmer refused to discuss Shane With his, o
4. Ernie Wrig t went down to .the - : ‘ _ to get a trunﬁ

¥

making fun of them. ,
) o e . : : 1 : c e
What did the,foyboys;do as goon as Shane and Bok started for town? ;
Page 50 SR L s :
Para. 5° . o ¢ ' :
= Y o

~* A
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‘ v . v 3 N . ' 1973 - 74 . ' ’ K
AN : Sl " ‘ ‘ . T ’ .
\ ' STUDY GUIDE - SHANE “"cﬁa’pter 6, page 2 " Nae, - Per.

>

V._ Give two reqsoné why Shane didn't want’ to' fight Chris
' , \

o Chris had a fight in mind. — R
L ‘ ) il . B e f ) ‘ \v . &

his time although

) ‘ -, . . . N . . . .
- . J’ - L T '
O . . . hY
(S} . . ' N
y ’ -t . . - ! :
o

V1. Why do you think.chris‘ FpmpapfOn left town whed he saw Shanel __

. B
@ A N . 5
. v ' -

’ . . ” ]
° H . - . . . i
, 2age 51 . v { - A
L8y - .
Y . . o . Tk e i
' . N .
". [ s o e ’ . - v
N f — - : - e
. - . s A
' .
o . . &
. . 4
PR . N PO
C . ¢ . . .
: . . - 2 .
.
. ) - ‘ .
o . L i ’ .
. " ’ - ' . - <
R VIJ. * 6rafton and Ernie¢ predict T -
) [ e ’ oL . K 4 o ’ ) PR
Page 54 _ , ' L
p =t
Para. 6 . : : - . ‘
’ . ., B \ L .
. - .
. /- — —— - .
‘ ‘ ~
o ,
4 ¢ s s o
. R . .
" ¢ A . a [
PR - »
. ) ’ s *
, ¢ 3
. .
2
! '
n ok
’ Al v
.
5 o.v . i ' °
D,
. 3
\
4 - ' 4
¢ - - - ) y" K
[ & 4 .’
.o .
L]
*
. e
. g
i
. ’ N
" s PR . - M
. v . - .
. ) , PO
. , . .
v, ) o
: of
! e - » f' 3 . ' M
: . Je
¥ o
» hY Y ct A ¢
. . . « o ~
*
. L v
'
" . »
A M ) o ° Y
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% o Reading Program Within The 7th Grade English Cladses
. 1973 - 74
- o STUDY GUIDE -~ SHANE ! Chapter 7 Name_ .. ' ‘ _Fer._
%y insolent interest " " slewing around
circular
sarcasm
aelf-sufficienﬁ
) . conscious
constrained

1

. slewing aro'und - to swing around, in a swamp, detective working
- L ‘ o i ~

|

|

|

|

|

|

|

)

|

t

1 "\
k size or amount .
’} to annoy or stir to anger

w ntr __ ;_,__ - rotate p -

5. talramipi e e —— e _q_ not biaé/ed but fair

i 6. erupd __ __ __ _____ 4 cmall bag or case to .hc;ld money )

: ) 7. éérruil________ round -

‘ , 8. ‘ mfraol e e __.f)()rrect custom, evening dress '

} O 9. csasmra . __ — — 4= — — — haroh or bitter words ) “
i ; 10. trypal > . o not wholly .

. IL. Circle thg letters that make one sound, , . . . . : / _
- shrewé ) . priméd \/\ébT\\S congcious )

| ¥ ‘ sprawling * slewing;, _ ) covey.. ‘

} 'III. Underline the group of words that mean almost the same th né. -

| cove\y of men -~ houseful of people, bird men, gro‘up 'of men .. .
| self-aufjicient feeling --\W?’eeling adequat:e, - feeling £ u11, -feeling kind

| . , .
i shrewd =4 a omall animal, sharpwan& quick, bad joke .

{f »8 rovel == first coat of painﬁ, a trowel, .hOrseman'o spur :

|

|
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\ A o CLEVELAND HE IGHTS - UNIVERSITY HEIGHTS_- CITY SCHOOL'DISTRICT
v .. Reading Program Within The 7th Grade English Classes

S o 1973 = 74, R '

. . ' < . \
' . " STUDY-GUIDE =-- SHANE , Chapter 7, page 2 Name
) T S 4 - 1 = . , .

~e

.IGZ AWhat\is.Eletche; doing to ‘the valley? -

: N - . . . < - .
\ 4 . . N . L
. Y - M
B . . : :

R . — . -
~and Henry Shipstead cause,Shan%.FOusetfle theefight?‘\:

L - N ) -
Rl

Q4
SO : .
! . ' E 9
s ’ ‘ ° . - . ~ ..
T - . . . X . . v 4 -~
R . ’
- i " . . '
R\ . ' . .
— & i * s
.. ) vt |
: — - - .
» & ‘ » s - . . o ) ) A N A __‘\ .
VI. Explain the last paragraph of Chapter 7. Marian has something importamti =~ | °
p e < ) . ) - ‘ o
to say to-Joe. . ) - : :
N . .. 1] .
v hY
e . - -
A - M i - D . lA _
- S\ ) ’ _ . \ L ! - . \
\ ' ~ ," N - * . . . Lo v - C A .
. - N E T o
. ) o . s ST |
» - - : -

‘. . -
. r N
° - \ -
i
- \ R \\
’ B
e ’ )
2 ~ v , > :
‘ ’
A3
- - \ Q \
< [}
« "
A
’ T e
TN _'
. 0/ '\‘
['4 e a
- .
A [ . .
P .
2 \ . - 1
55 '
.
(3] . - N
. Lt \ t .
. o )
o~ 3, - &
. i
-’ al .
¢ v . . o -
- “_ . P
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Per,

beyond my /comprehensi
iscerning Womaﬁh

some of t:he‘ass‘.u:ancé\0

”rbw' y heart ached
:ger face was radiant’

3 .
Write t e aot w rd for each of these words. -
discernlng_ ached !
. . -
L ' .
H many wowels? \ How| many |\ How many.
. 1 sounyis? syllables?
. . . ) \ . o '
. comprehensiopn =~ =, : ' i "
R ! ‘-j\ ‘ . ) . .ot . T, . ! . “,.
radiant - / - . ¢ . NG
. - B A ~‘: / & , . .
. brought .. ’ v o : L AR
T . : - ’ o I | Co ‘ ) 'c
.. hurried N T W . o - )
! "’ . ‘ ‘ 1 h ' \ ? 7 7 ' . . R
_lazy : SR - g —_——
& B Whaé are Marian s 10y&1ties° s L .. | R
| e R (N ' . ,
- y " . o ‘ - ¥ .
o ’ ,Q, ‘» . ¢ N
. ‘ - . é 4 - 1 \ - s ;- X
! . 0 » 3 N
V. What makes you think that Shane will stay? . 44'1? . v
% : ' -
» /‘_ ‘n . . . i VI
i . . ’ ' R . | e
~ ¢ P < N
\~.
X
B T !

RN

.
-
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CLEVELAND. HEIGHTS ‘- UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT e\
. - Reading Program Within The -7th Grade English Classes - S ‘
_ - 1973 = 74 e o :
STPDY GﬁIDE - SHANE  Chapter 9 Namel _ Fer.
I. Draw ﬁines from column A to column B and from column C to column D matching
almost the same meanings. ) . » .
A , B . e \ D
.annoying - . = »swapping ' ~ catalogues cat
I ‘ . . B - . . . . y . . o - e
incredible -x.troﬁblfng‘ © . leverage v movement . . \,g
Questionlng' ’ /fight A :? bogged‘éown ' "~ _advertfsing book . in\
i bartering " hard to’believe‘l. grotesque | - ' held tight . g
\ - . . - . . 1 i .. o= i - L,,l.“ P
" mélee ~ asking _ mouser ‘ awkwardt , " l
‘wellbeing -~ health .  momentum} o increa51ng power. "\“
II. When Morgan sa1d "We re r1d1ng you out of thi Vﬁlley on a rail " : o o
K
: page 71 he meant:- (a) We'ﬂl put you on ‘a train.’ : : S
‘ i s - (b) We'll tie you to the tracks. : : o o R v
. " (e) We‘llvget rid of you for good. ; ’ S o
' T } (d) -We'll ride you on a piece of ra;l‘fencei T e -]
page 71 .Wlfl Atkey stood behind the ba% and had a resi:ned ex ression.
: He (@) decided to sell the bar. '}
", (b) knew trouble was\coming. -
-+ (e). Reached for hi ;
T (d) kept quiet. ’
. page 29“"
KA S
III. page 68 Store? =
1L — ‘ ‘ - _ : N s
3 V ‘ ’ I \ u \
4 l : . \
5. ¥ * //
6. ) .

8. | | . .57




Reading Program Within The 7tH Grade Engllsh Classes
N . P ©1973-74 . |
. \STUDY GUIDE - SHANE 'Chap"ter 9’ page 2. Name : Per.
IV< How haVe country stores changed? - P -
) : * ) e ' - \ 4
e e
S ’ , R :
\‘ » . \\ \"l 4. \ :
\ - 2 "‘ ‘ . \‘ \
} E)
| P R 4 . \ .
|.30 - @ “ vj. "
- » 0 4
. X v [ o
V. ,How do you know that Morgan was watching Shane?
. . R ;
\? ° 4 h
VI. How dbes‘Father-feel about Shane? Refer to page 73._ . -
Y - [] -—
; , R J . g, -4 W
- { * L] o _
d . 'd | «’ | : H @ . ?
1+ \\/\ ". e T N
. e : 'y : "
v ‘ ‘ , ’ ’ . @
| e } : ’
i ‘ S —

|
. s !
- .

.
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‘eDivide‘the_worqs aboyé into syllables.

Reading Program Within The 7th Grade English Classes

\ /

-

Fill in the blanﬂs with one of the above wogde.f

Page 77, Pera.‘Z:

What will sustain Shane "4

IT.
. - "‘ .
a. Mr. Veir was when he. said
b, The cAlldren heard the robln ag he ' B to his mate,
s . N
- Gy Bevare of the dog.
’ T . ? > -
d. Vere you ‘ ’ * _ when you dropped your tray?
el ) he took the arm of th1L friend.
f. Jlm put his broken arm \ \ “into the'sling.'
B > . i
) III.-Somethino to thlnk about. . ‘-\l ' , \

You may have to use |the dicﬂionafyi

'r t e farthest dista&ce

1973~ 74 (
C ' . ) : s .
' ~8TUDY GUIDE -~ SHANE ' Chapter 10 Naﬁe - i
. : — - ) — !
embarrassed . unconsciously .- . VA v1ci\§¢/
. achinglf v ,chirruped T,

°

"This town -should have mo:e“pride!"‘ -

Y

,
v

N 4

.

" Page 78: Mr. ﬁeif-s&gprised

'\, . -

)
&tarfvéz hy saying
i

\\\ ’ N

emphatlc \

A
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'STUDY GUIDE --'SHANE  Chapter 11 lame

- A ; T
JL DISTRICT  , -

IClasses

" . Per.’

.

got aholt of a bear

he sicced Chris on me

more- finegse .
‘.cankering~in him -

-on the'sta\e-‘

farther

more wary \

sharpen stakes

fierce in its inten91ty

A

more aware'of'

more varz

got aholt of a'bear,means

means

The author uses 1nteresting wo;ds to express his meaning such as: .

sosmhwest terr1tories
Wilson badgered Ernie L
on edge of .malice ‘
stared levelly :
stars wheellng dlstantly

II. D1d you ever have a canker sore in your mouth?

what does it mean to ycu7 ) y

llhen you read cankering in.him;v'

(5

LN

<III. Uhich ‘word re1ates to looklng steadily._ Clrcle it.

t Star , stared > starred ‘gtars stair.

IV, Vhich word means to turn? “-Circle it.

weal - whea€ - vheel weigh

_ V. Some of the meanlngs for stage are:

J

a. a plaﬁform in a theater :
a stagecoach which is a carriage drawm by horses

&b

c. the rocket engine which usually separates ‘from the rocket

S

Use stage in each of these meanings in a complete sentence.

e

a. N - - -" Y

. s
b \-‘\
. . . .

C. ) 7

VI. Underline the three acticnﬂwords. These are Verbs.

sharpen badgered \- farther ahead

¢ 7

' VII. An adverb'telis something about*a.verb such as: -

She cried sdftly.
tells how she cried,

* Circle the adverb*ingthe fcllowing phrases.

laughin%nerrily

earnestly talklng

stared 1e've}1y
- wheeling distantly
: VIII Underline the suffixes in the following vords.

~cankering badgered . Stakes inténsity,

“ to. et . o

r}ed‘iﬁ“thé”?erb as it is an action word.

_wheeling

Softly .

’

slovly cookiné

ccnbtantly badéering

60
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. STUDY GUIDE -- SHANE Chapter 11, page 2  Name . \'  per. o
- Ve A

X. Sic has two meanings in the dictionary. 1. to attack such as to a_dog;'Sic ‘em!.
2. to excite another to attack. Pletcher sicced his men on the farmers.

" - What did he want his men to'do? _ - - o . \

e
ot
S v
' ¥
!

Cos
2 : ) .' v
N * v . “ A
’ : . e .
. .- . " "
> = -

e
*

-

n

iy

-

"X. On page 82. Tell vhen new_farmershhill come inéi the- valley to stay.

t

: E —
.

On page'83f Finish this senteﬁce. Stark Wilson was dregsed in

-

B 4

XI._ What affect did the killing of Ernie Wright have on the farmers?

~ - < v

S

. -~ . Pad . o ] 7/

-

XIT.. How did Shane sum up-his feelings about Joe Starrett on‘page 88, paragraph.S?
< R ' N ) > J) B
Q % -

L4 B .
o R o

)" re ) n ; i ,

.XIII; Compare how the neighbors thought about Shane before with how they feel o \\

|

R ,
LT .

- . - -

. . *3

about him in this chapter._

. oo ERE ‘
- M : ‘ S . ‘ ‘
XIV. On page 92 what does Father.mean when he says,l"The aalt would be.gone. S,
There just wouldn't be any flavor. There wouldn't be much meaning” left " (//

-t

<

L
13

XV. At the end of this chapter, does-Father think the farmers 111 have a ghédnce-
to win? How? R : , ' //}L .-

«




I1I.

mparchesi determination exasperation . astonishment

.

Coe
ro.
g I

ELAND HEIGHTé;‘ UNIVERSITY' EIGHTS CITY SCHOOL DISTRIET
X Reading Program Within The 7th Grade English Classes

f , 1973 - 7% o .
@  STUDY GUDE -- SHAME  Chapter 12 " Name ____ ‘ _ pek.____
- they routed\put early = . , peer out. i ~ he whirled his Horse
___14 .moped A : " crumpling her apron he'd have drilled you
o “ﬁ' ghe bustled . arrogant air a show of exasperation.
4 f our tattered old parchcsi board fairly chiseléd face made him plug you' .
' gripping . reckléss determination gaping at her in
munching on her apple : . . : - astohighment
I, Ina small word with only.one vowel, that’vowel is usually short as:

mop and plug Mother wi11 you mop the floor? The plumber vi11 plug up the 1eak ¢
When you write == Mother mopped the roor, yourmust doubie the "p" and add"ed". '

v ¥
Finish the £ollowing sentences by writing in the b1ank8 the correct word '
found under thé sentence. , [ ‘ V4

1. Father folded the newspaper so it wouldn't. rip, however, the puppy got
hold of it add - i the whole paper.

ripen . ripbéd wiped - ripening ' 4
2. Isav a brOWn rabbit hop over the rake, then he disappeared as he

down his burrow.

hoping . hopper hopped . hoped ' a N
The root word of gaping is gape. The root word of moped is. - e
fzired
The "e" at the end of these wordg malkes the vowel take its OWn name. - \

Mark the vowels in the following words as: . .. . ’

mop  mopd . gdp papé - _grip gripe tap tape "

Use your dictionary to divide these words into sy11ab1e8. Add the accent marks.

"\
ing ed - less d
Complett each of the following sentences with a word made from the word in’ '
parentheses and- add one of the suffixes listed above. .

»

a. Marian hurried and ___- _ ) around so much she made everyone
nervous. " Y (bustle) ' o )

b. Uriving is foolish

(zeck) Ct , . )
c. ﬁob and Marian sat and ; s _apples’. . o y

T (munch) « | . - o ,/;,
d. Wilson N g his horse and followed Fletcher. - ,
(whirl) . - " . P




. 1
A
i - - 4

1 A ' : \

| CLEVELAWD HEIGHTS- - UNIVERSITY HEIGHTS CITY SCHQOL DISTRIGT | N\
- Reading Program Within The 7th Grade English Classes S
. 1973 - ga - N\
STUDY GUIDE\ -- SHANE Chapter 12 page 2 Name ' . Pper.
V. Draw ‘lines from {Loluim A to Column B and from Column C to Column D showing -
words that mean a\lmost é:he same thing. ¢ b
‘routed ' ‘ eating -.crumpling .. proud -
‘chisled _\.' .made a hole =~ 'arroganﬂ ragged
nunching : . . “careless tattered will pover . '
_reckless = - shaped _ _determination . surprise.
drilled . pushed out astonishment creasing . L
VI. ‘Fletcher surprised Joe by a different offer ‘'to get his land. What was it? . >
a - .
~— : * o C )
L -
B . , . . ‘\ et N . L e
VII. Onec page 94 Shane predictd ‘a future for Joex What V‘Jas it'? _ L i ‘

s

! B -
- VIII, .There were some! very fine feelings shovn on page 97 and 98. How do you e -
;- react to: : . ’ ‘ _ ' ;o .
T~ How 308 saved Shane? oo L : . - .
t ) ,'%
- : ' )
rl‘_‘ ¢
. : R 7 o N : D : . . ‘
) How Shane sdved Joe? _ - g : : : ”

v

. N " . B

. - Pa—UY g n T T -y

. . . . . . Gt “ | i

) . 4 ? . . N . \w; ) \ Y ,
. . : - .

. ~ Al . V £

- g

4 v

- ~ How Marian surpriséd both of ._the merd?_

rd
[ " s
2

! ’ 3

N

.‘ . IX. l(nowing these four main characters, how do you think they will answer Fletcher
v N . - . } Fd I

tanight at Grafton's? ' - R -
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CLEVELAND HEIGHTS~ UNIVERSITY HL.IGHTS CITY SCHOOL DISTRICT
Reuding Program VJithin The 7th Grade Engllsh Classes .

Y

o~

a. Even with people all around him, Bob felt a great * oo ] ,

.o

. - o 1973 74 .
\\ STUDY GUIDE --*SHAE . Chaptei: 13, ilame . B 3 Per._ .,
\l, the significance hit me - 1onéliness_- gr‘ipped me simple and elemental ¢ .
grasped the situation . amms were quivering - " unchangeable certalnty
talk is meaningless o desperate with an inner torment subtle
familiax unconscious gesture tortured by thoughts - " integrate force
the clink of dish on dish = marks were obvious . ' , looked fixedly at him E
«inflexible quality table teetered . -, - L
I Circle the three words in each line which go togethef . }3;
v a, hold N grasp . "‘_ snap N " selze ' brlng - ;
D b. magner - ‘guess = gegture movement | wavy | .
T e, rigi&_ - = . unchangeable roygh " inflexible familiar. ‘
" d. vibrate meanihéigss o tremble, elemental . | quiver.
R Use one of fﬁe‘following vords to f£ill ihvthc blanks'. - D I \
’ " - k' . . | ) . N - ‘;, ) g.: \\,j'm
-, ‘fixedly - wunchangeable loneliness: meaningless, torment - “‘obvious
‘ a ’ . ' f N o

b. The big bully likes to tease and . | his bLother | 3 ’Qﬂ “
n.r ' L
c., It was R L a thac Fletcher was trying to get rid of the farmers. ‘
d, Tquead juét ﬁBrd§7tga! no purpose is e " e '“.i:f.‘ A
. .. . . o N ey v L ‘ .. " -
?.e. Shane leoked - "' into Joe's eyeg’not movirg a musgle.‘_ 1;?\\’;;‘VV;M<L
IIIz~bndef}ine_the'ropt word. - oo . ) o IR | 3
"Quivé§in3_" - "'thhahgeable_;i .; o céxtaintly o : ?.Eeétergd c ;?i‘
" . : . T (. S, @ o -
A meaﬂiﬁgleé&‘ ’ T ﬁnconsciods '"’ 3 inflexible ° ' tortured N
IV. Pronouns refcr back to ;Luhs. ' - R IR SN ;j

¥ ! R
e

On page 99. in paragraph 3: Laneliness?grippedlmé. I wandered through the - o

¢

house. Vho is "I"?

*

On page 100 in paragraph 1: Hisg hands ‘were clenched tight}y. His refers to

A Y

[ ¢ . ‘ ' EAY ]

On page 100 in paragraph 3, séntence 2: They touched the road. They mean \ ‘

. , o ‘ —
.. . N ’ .. - '
On page 101 in paragrape‘7: Belt and holster and gun... Thege were not things v
{ [ .
he was vearing. . Thege mean _- ; . He refers to - . o

>

' 64 . . $,,1> ; . ,\1_




now 1 o
- T . CLEVELAIID HEIGHTS- lﬁIIVERSITY HEIGHTS CITY SCHOOL DIoTRICT/
‘ 4% . Reading Program U'ithin The 7th Grad’g English Classes ’
b . . 1973-74 .
! R s . : .
';"\_"{é'ruw @UIDE <- SHANZ  Chapter 1‘3, page 2 llame : Per.
. s ) . 1q K
t- " Om page 103 in. paragraph 7: He was sLatlng a fact, 'simple and elemental as
. R the power that 'dwellcd in him. - Him refers to S : . .
On page 104 in the 'top paragraph, fifth line: Are you doing this for _r_n_g'f
Vho is “'me"? : s
. ! V\ Joe Garrett sald that I‘letcher vas-after him and he Lnew He could fight him,
v f’but Shane changed tf\e vhole sccne by doing something to Joe. (’hat did he do?
\ - ) | i
Dz \ y.tv .
‘ e _ _ -
Lo . 'hy did Chane do this for the Garretts" . X
- ) y , .'t . ) ‘:.,L
. F — -
. | ! * ] L ‘
—-— "J‘ -
@ . a . , - T \
o v - = . : . , . .
;_. “1 VIL. low do“you suppose Joe ip going. to feel yhe'ﬁ he wakes up and realizes that !
. ovevaYr . . * . . ’ . B .
‘he has missed the acti_cljn?
S . : N F]
- Y \ v " L . ¥
\ * N " - , N “ ’l‘_l
- \ ’ - “’. . - e
L) . ‘ - \‘ . -~
L2 - . -
. \ o .
. 5\ - 1 Q
* > R 65 ot .
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‘'@ sy cumE - smawE Chaptgr 14 Name . Per._ ST
I saw him emergin& ' a clump ‘of bullberry bushes "clawed at ‘the Jjambsg e
) bright .crescent / ‘ 'I crouched there silhouetted against ¥
. ifevitable deadliness . galloping furiougly 2 the door
its hooves making no n01se‘J " almost abreast of me immovable and instincti
shape etched in the moonllght looming up S -+, defiance, '
I securried =, ‘ mystic- half-light. B ‘ strong and reassuring
pommel of the saddle lounging along the\@ar wall scanning the road inten .
_ his own inv1nc1ble completeness nodded almost imperceptibly  glip the reins ’
* casualness taut  and unendurable . , . e
I. Look .carefully at each word. Pronounce ‘each word carefully. How many ]
syllables does: each word have? Write the number before each word.
3 emerging __ completeness T instinctive
~ crescent v :galloping . defiance
_ ) * hooves o imperceptibly ‘ . - intently
' , . moonlight . silhouetted ! . casualness y
B . ) ' ) . R ’ .
invincible . v against taut ,
— Jambs. - ' immovable " unendurable
' II. a. deadliness .completeness ° casualness Note that each word ends with ness.
Add ness to: taut i calm _ kind ‘ ,\dark. ' ' _;ﬁ
b. Use deadliness in a sentence. : ' | Y.
‘c. Use casualnessi in a_sentence. _' _ L . ) S
) < I - g . \a : : . ‘ . - . G.
: \ . ‘ .
III. VUords that sound alike but are spelled‘dlfferently and have different
., - meanings are. called homonxms. . . ) . w P
Words such as: reins == rains 2 ~ taut == taught b
' " their == there . ‘ brake == break: . o ya
- road -- rode -~ . bare =~ bear -, ) /
From the words above, choose the corfect ones to fill in the blanks. -
8. Shane __ 8 his horsge down the dusty,‘ . .
b. The baby'black : ate the food from the picnic tablé/until it :
- was ' . - . ! . .
T . :
' , €. The gym teacher’ . us how to -relax our muscles so that we
. ’ - could gtand easily and not have a. ‘ ' feeling.- . .
‘ ; ) . a 1" ‘
d. The driver tried hig wet _8 but found they wouldn't work,
What happens when you _ through the guard rail?

- . 1

66
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p . .. . . ' CLEVELAND HEIGHIS - UNIVERSITY HEIGHTS GITY SCHOOL DISTRICT . <
B Reading P,rogram W1th1n The 7th Grade English Classes ‘
o - | 1973 =74 - .
- STUDY GUIDE -,-, SHANE chapter 14, page 2 Name__ . _Per. |
4r . . - 0 L .nr . ] ; . ’., . :
‘q - IV Tell whgt plctures come_to: your mind when you read: , L ,
; o z( 'scanning L\:lne rdad. intently o , :
’R ; . ' “./ .," - . ,.41 . o - _;1‘- -' '4\ N o - .. ‘ N . - o : ‘
d : / " — RN ] . . . A o \
, . b. He threw'thé reins over the pommel of the saddlé. - . e 5
—_ _ H
) S -
“ o < . }
PRENE -t . . o . - ’ 4.
. C. _.lour:gin,g along the far .wall__ ’ : . ,
’ . - L. . - . . )
V. How did Tilson get Shane in a poor position at Grafton's? :
-i' . . - y -
) . ! ]
- VI. Why do y‘bu think- Bob followed Shane instead of going home? _ ‘ .
—, _ -
l .
VII. Tell two thinﬂs that: y u know about Mr Weir that have been referred to in . !
, t:he st:ory. _ . o . . ,
VILI. Shanme really cares fgr Bob. He cares enough to tell him what to do with his
L life.’ If you wére Bpbb, what are some of the things you would do that Shane .
suggested. : . ~ %
\ t
A ! \
1‘ e
o ' "
. 67 - '
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STUDY GUIDE -- SHAME - Chapters 15 and 16  Name | _rer._ ==

rode back vhence he-came
cleft in the mountain

8

grace of a coordinaee for
beautiful beyond compre ension

B

I. Whence . mea

Reurite the following sentence nobwusing the word whence. 0

nce i'he vent, -

lf\

. g L 4 - ~ ¢
II. Using the story in both of these last,chapters, draw.an arrow from cokumn A
to what happenedin column B. - 1<f '

\

We didn't know whence he came n7r 3

LY

. i

Column A - T A Column B
. 3, . -y - S -
kY “  a. When Mr. Wéir fought Bbb‘homé(p.llS-ll he knocked the table over.

b, After Fathex learned that both(p.117-2. Joe's ﬂace brightened up and he
h Wilson and Pletcher were dead had hope
’ . Vi i
c. Vhen Father learned that Shape(p.115-3. he agked Joe for a job.
wag alive
d. Chris entered Starretts home (p.ll4- 4. Tather just stared, he did not
. carrying a bottle of red .- spealk, :

' " cherry pop - . ~ | >

= L.
e. Hother ahd Bob vent to find  (p.116- 5. He was bowed at the end of the
Fathex . ~ (p.l17- - corral,
g ’ " ’ . -/
f. Motherdgaid we couldn' leave (p.ll4- 6. "Father ran his fingers over the ’ .
the val “He have roots bruisge.

»” -' @
‘

here.
IITl. Uhot did Shane mean vhen he told Bob to 1ook ‘out over the 1and? Here isc 4
s place where a. boy'can grow straight ingide as a man should. —— .

i
oA .

- . - /‘ 4 .
IV. Should the otory go on or is thig the right place to end it? Explain youw ideas,

Osatsety
)

. . €
v -

, -
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_STUDY GUIDE - SHANE

V..As Bob grew up, he probaély thinks of Shane as

"; : ‘:;y | /,

.,

- 1973 - 74

Chaptensqlg and 16 page 2
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. VI. 1If you rode into the valley now,‘what would yéu lool for? :
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APPENDIX A Readab11ity of Shaﬁe‘

»

"« Crucial to the consideﬁ‘tion of readabi11ty, or the/giff culty of the-

,\

~—-~——
-

‘i"~

reading estimated - by’ student grade 1eve1 in’ school is the co sistency/of

the sty1e of the authbr in %riting a given book. In "Shane there are v

/
vo s e . Y

differences in read1ng 1evels, dependlng on the pUrpose of each'part one

&

may select for determining readability Fbr example, dialogue may differ if

the author w1shes«to imitate (as any good novelist should) the re1ative

sophistication of his characters“ The fiterary terim here is vérisimilitude b

o

.

of characterddevelopment In philosophical sections Qr in character or

setting descriﬁ//z

b

tions; the grade ﬂevel is even higher. The teacher

is adviséd to be aw e of the. sections of the book that wi11 give the "skills IRt

- ./ - [N

' x ‘ . . s

deficient" student mote'trouble o - Co, ; e

[

;f The following chart wi11 111ustrate some actua1 readability quotients

.

from Shane, using the Fry Readabllity Graph which is reproduced below the S -
chart. - :

_ T S .)?gélable k ".Sentence.'clb ) SRR . .
Selection ' \ unt ___count © . Grade Level

-

Chapter 1 * ' ﬁ.S o I _ , .'6_21£ oo
) p 50, panagraphs '13.0 . o 2.2 v“f' Y
l-intoc 4 .- . A : \'w . | e R
. (dialogde) . oo . '_ _ \ ‘ .
- p. 100, - . 124 ! '7.\5 ’ L7600
! . - o - - - - - \ =M : L : ]
p. 118 (philosophical . 131, ' 5.? o b 7.4 :
ending) ' Co A Lo .
s ' I i i . B i - N N
p. 105 (description of ) . k co C < :
Shane) - 148 . o 4.7 R 9.7 A v
| ! L.
. 7’0. '
| Y- 37 - - '
&
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Graph for Estlmatmg l.—;-?dablhty

'~

. f\ by hh\ ard Fry, Rm;;cn UVnnenity R
S \\n aue numbcr of svilables per o

‘. 4 - -

ag Center , -

‘n h[[.\ ~

[ I p Lo

St \mnlt Lon; words

o ln e us c.ea i24 129 uz 136 uo 144 143 152 156 160 (64 168 172
EARNE
‘ I

L .3
.

-t -—<-

Say,
\ \ -
¥ ﬁ’-"\‘

,Short senten
e
ha
<

FIMY,

-b.q
-

“y

4

TA

3

f,

\

Vi 1/
”

-~

ya \\
}
I

]

A, 4

l

!

- $=

‘[r
/

""’0‘_* ‘ 7

‘Loag sentences
n

-t

FATE]
: ”l ‘e'oellny '

A

b 4 g .

P4

T by

-Average nutber of sentences ‘per 100 wor
5
*

I

LL]JI

—1
-
-

.

1]

7] 2|/ Tcocizee {°

. DIRECTIONS: Rondomly select 3 m "hundred word t osszzes from o bcok or on .’

) article. Plot averago number of syllahles ond overag: r..—oer of words pép sent- Sy ,

) ence on greph fo dﬂe?m&m atea of readability lwo ’Hoou ):norcl,pasmgn P R

St per book |f great voriability is observed, ' e o ’
Note: The Reoquiiuty Geaph is not copynghted Anyone j- Y roproducc ) Jn any °
fq-mmy, but the ‘author and |hc sditors would. b- pleusc" this' §ource were aited,

B .

‘

.

e .

-

Y

L 0».;

"The following igs an example of,the close technique used- in aereadebility
‘pretest of Shane. The method is simple' merely take three, 200-word,’
randomly-selected, unified Rassages from the material a given class wil] .
"be expected to read, delete every fifth word (excepting proper ‘nouns) up to -
twenty deletions, and ask the clase to make up words that will fit in the .
blanks Give credit ‘for symonyms, and count 5% ‘for each correct reSponse
If the class as a whole scores 407% or better, then the material 'is suitable’
for ‘them If any individuals fall. significantly below this percentage, ‘then.
the test can serve as an indicator for those stidents requiring special

".assistance, or perhaps needing an alternative material on the same subject
matter but,oh a lower reading, level. .Note that-this method of pitetesting
readability can be: used fbr any grade level class or <any type of content

: reading.” . .
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CAPPENDIX C . . T ‘
CLEVELAND HEIGHTS-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT

' - Date: February 2, 1973 o ) . _ . ‘ l
‘ . , : -
To: - ' Mr. Albert‘ﬁ yAbramovitz, Assistarnt Superintendent -‘Education.‘ ( 1
From: Walter P. Kincaid‘ Director of Education N ) -

s . ‘”w}
Subject: Plan to improve junior high school reading program 1973 74 /’ ’ i

The following plan designed-to imprové the reading skills' of ju%ior ‘high school
pupils is presented for approvatl.. Under the plan: o \

*1) In 1973 74, all 7th grade pupils will be asgigned to English classes accordinhg K
to reading levels, with two major groups identified _ . R
] ~{ a) Those who read independently . L . Y
- . .b) Those who are deficient in read\hg skills s

o v

2) One clasé for pupils who need reading help will be scheduled each period of
the day in each junior high school . o ;t
\

3 Several different English teachers will be assigned to these classes.

1 &) During the first six weeks of the school year the reading acher'will meet
with these classes to assist the classroom teachers to indi idualize in-
{struction and to teach reading skills in the:content area using the #nglish
‘course of study as a vehicle. - Each claséFwill therefore, have two teachers

. far, this time, It is exppcted’ that, at the end of the s8ix weeks, the class-
* room teachers will feel fortable with the task of continuing ty strengthen
’ . the reading skills of these pupils, freeing the reading teacher to'work with

. other teachers and other pupils in the school.

- Pending approval .the’ following steps have been(taken or are planned:.
s l) The points ‘outlined above were presented to the Junior High Schoo]
' in December ahd were accepted by the principals .

°

'2) The Supervisor of\Reading Services, Dr. Jack Lichtenstein, the junnor hi h

" best to identify the two 'groups of pupils and ideally, to pihpoint] each?
pupil's area(s) of strength and weakness. We also conferred with Joanna jBodal,
School Psychologist. A proposal-to use a commercially produced instrument to
screen sixth graders was rejected -- at least for this year.

; 3) With principa17 approval, sixth - grade teachers wi11 be asked to £ill out 1a
i \ check-1ist for’ each pupil. The form will be based on the Cleveland. Heights-
b /- University Heights Reading Levels Guide and will be prepared by Dr. Lichtenstein.
. © It will be distributed from my office. Teachers will be asked to indicate
those pupils who read independently and those who should .be enrolled in ‘the
English classes which will be \given specific fnstruction in reading skills.
On the checklist, the teachers\will alse indicate pupils' major areas of 4
strength’ and weakness., These lists should be collected by principals or
elementary reading teachers for forwarding to Dr. Lichtenstein by ‘March 15.

‘ " 4) The junior high school reading teachers will use the information from the
- . elementary schopl to prepare lists of pupils to’'be assigned to English classes.
The lists are to be in the hands of the junior high school principals by
April 1 to meet scheduling deadlines.

Q ' . . = 40 -
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The plan will be explained to th
dates:

’

1]

L[4

‘Minutes: Reading Materials Evaluation Board - Februaryvl, 1973

bf the following groups is )
i| at meetings on” the following"

I

5) In addition to the support and- assistance of the Junior high school: principals
‘and the sixth grade teachers, ‘the cooperation '
-esgential’

b) Junior High School English Teachers -- March' 1\

a) Elementary Council -- Februar 3 .
¢) Blementary Reading Teachers 4T%March 7 ‘ .-

As in the past, the'junior high. school reading teachers plan-to meet later.in the
Spring to discuss those sixth. graders who will continue topneed individual.

"attention in the junior high school. For each of these pupils a written - - L
.diagnostic report shbuld be prepared by the elémentary reading teachers \ ; oo

|
.

. - o | S

Miss Bodal :
Mrs. Olds . .
Dr. Lichtenstein ' :
‘Mr. Beyer

Dr. Freyman

<Copies to:

B . .

.t

- [
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. to Dr| Lichtenstein at Northwood. , r !

-
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Cleveland'Hkights-University HeightsiQity Sthooi~District o -
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Date: February 12, 11973 o = S [
To: 6th Grade‘ClabBroom Teachers E . ,‘ ,
4 ' N P . . - i
. , . N T 4
From: Jack ichtenstein, Superv1sor of Reading Services ~ _‘;L._-by & )
<, Walter P. Kincaid, ‘Director of Education - o U . g
Subject: Reading Evaluationvof 6th Graders Co R .
- : A I *. . N
L S T N
The purpose of the at ached ”Read{ng Evaiuation of 6th Graders" form is to .

provide 7th grade En lish teachers with data for grouping and instruction, °

“"In the Fall each junjor high school will schedule/f:glish ciasses for pupils o o]

deficient in’ reading| skills. ) ‘ o /f
The assigmment of E glish c1asses for the readiné/deficient will be distributed
among several teachers., During the first six weeks of the semester ‘these

teachers will -be helped by the\reading specialist to fuse the teaching of vy
English and the tea hing of reading

The plan is describ d in greater detafl in a andu+ from Mr. Kincaid to
Mr., Abramovitz date February 2. Your princip has a copy .

The crucial entry
capable of reading-

the form is the desighation of the pupil as either e
independently or as skills-deficient. Generally a pupil

levels behind when |he enters junior high and wi11 need the help of the read- .

The’ figure on the lower right on the form will be your estimate of the

,°student s current instructional level in reading when tgken on the whole.

. For example, if the pupil is achieving-at level 12, working in the middle of
a 5th grade basal reader and making progress, he might be given a 5.5 summary
grade.. A student just starting out-in level 13 might rate a 6.0; a bright
pupil doing well in Dimensions or equivalent level 14 material could: earn
a 7.5+ or better /

v -

Please us the space provided for additional comments, explanations or

diagnostic information.

A home-made: diagnostic'test focusing on four kinds of comprehension'and on -
context use and vocabulary power is available at your option. It takes
about 20 minutes to give. It is not standardized or copyrighted; pupils
may mark each other's papers Requests for sets pf the home-made diagnostic : '
tests) and questions about filling out the evaluation forms should be sent ' d

[

This 8 teening procedure of all 6th graders wi11 not supersede the conferences
held ldter in the Sprin® when the reading spegialists in the elementary and
junior high schools will discuss those pupils who will continue to need

individual attention in the junior high school. 1 ‘ . .
| 75 S
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| CLEY D uE IGHTS-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT-

Sy . . - . %.
! "} . . . ! ’ ° ° -
Name (last name, first) ° = - R ‘_—Teacher ' School
Lo o . ) . T Receiving-Junior High .
. « Y . R . N "n’ i
f A READING EVALUATION OF T R ' “ .
PR 6th graders . o o .
February, 1974 o i .9 o 9
. . - . o = H :
4 . sed o [+
i Gt v a, D .
, . @ © 3
. . . 4 =] < 7 .
Yoo - 2 3 . - , _Commentd -~ |
= PR i
- " . ¢ r
) : . Skill 4in applying phonics- !
DECODING - and other word analysis . .
o " .. techniques g ¢
: - Understanding main ideas, | .
QQMEREHENSibN - drawing conclusions and* . B ‘ _
- inferences . . “ . -
Knowledge of word ) : . 4 -1
ORAL VOCABULARY - méanings as evidenced by - N
, Speaking‘and listening o .
. ‘ ) vocabulary . Vs ‘ |

NOTE: The check- llst is a guide to the pupil'sxoveggell achievement in three
- areas. Any further specifics and comments are: welcome.

~
'
P

] 2nd grade ADDTTIONAL commms | -
WHAT GRADE LEVEL . '
MATERIALS DO YOU [ ] 3rd grace |
SUGGEST FOR THIS : | / i
_PUPIL'S READING [ 4th grace . ’
INSTRUCTION NEXT . Lo . ,
. FALL? : L___l 5th grade | . L
. [::] 6th grade
° o ‘ S .
. L [::] - 7th grade T - )
¢ . . . R ‘ L 4 Lo . | . }
l ! 8th grade : o o
l ’ ' - ! -

Number correct : ‘ | ) :
on informal tesf; Comp. 41..\locab. Decod., Cap'y -Total

" - ——— -qn-———l—.'
[ e
¢ - .
¢ . B
¢ : R '
‘ . S ) . , .

~

' v




. 3. What word is closegt to jump master? . . | N

e

CLEVELAND HEIGHTS=-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT

T
. 7~

o

[ . ' ! >
SIXTH GRADE INFORMAL DIAGNOSTIC READING TEST - FEBRUARY, 1974
' | s - - ' :
After you read the story, underline the one“best answer for each of the questions.

o : . -

>
SKY DIVERS

There are many sky dlying clubs around the country. ghis is hqw.they wdrk.

“The ,peg¢ple in a cluby pick a day to ga flying. They‘chooseja jump master to make
plaﬁk for the juﬁp.j The juﬁp master chboses an open place for the landing spot,
and h also picks a place where the sky divers will jump out of the planme. Then
he tells them. the spot over which they Ahoqld open their paLachutes.

After a sky diver leav@s the plane he. is on his own. When he thinks he is
over/ the landiné spot, he pulls the ripcord Th?n he floats the rest Jf the way
dow . “He tries to land nﬂ/ht in the middle of the landing spat. ‘

; \ .

h;t does the’;ump master do? . < ) .
) triFLs b) pulls the ripecord c) chooses the‘lavdiJE-Spot

[d) ‘pilots' the plane e) bark ‘

3 : ' )
- 2. What does each sky diver try to do? ! I C o

a) fly the plane’ 5) hit the léndiné spo c) pick a-day

d)y choose a plac e) dream !

_.a) mascot * b) pilot c) leader d) dog . e) dog-owner

| ' .

, . o
\

4q What happens when a st\diver pulls the ripcord? 7 =
j a) he lands b) he jumps c) the parachute opeus
l ‘ l\ » :
' d) ‘the chute rips e) ttouble . '*}f%f
~ . ‘ E
S | :
, ’, ] .
‘ o]
. @ . ﬂ * * -
' T 7 ) 7 % L "
‘5’ v . R . i ‘

"7444'.
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Sixth grade Informal Diagnostic Reading Test. - Februar&,,1§74' S =2-

it . . .
' ¢ ’ ’ N N " R

MR. CREEN LEAVES THE SCENE . . '+ -

H

Iy N

He arranged for a gailboat Fnd left for’ a long sea voyage

‘Mr. Green enjoyed salllng the boat and breathing“clean, salty air. He didn't -

mind being alone at all. . ?\
One night all of this changed. A sudden storm tipped the boat over and

Mr. Green was washed ashore. { ' g .
Fd - [ o
He lo7ked around the beach. He could see fruit trees buﬁ not a single human

being. By noohjthe sun's rays were unbearable and he prfw very thirsty He had N
o , .
to find fresh water. * ot . j 5
‘ /~ oIt was a month since he had left ‘his city home. H hadn't-Spoken to another

11ving being since he left. How he’ longed,for'a neiglbor to éalk witb.v_

Soon after, a fishing boat paséed'bx,the beach. Mr. Green signaléa and the
sailors saw him; they'tdok him back ro the mairland. In a few days he was back
home. o -, | o 'fAT”““f’ | e

’

- R

_ 1. About how long Was Mr. éréen_édne§ . s .

‘1 day  2ywecks 1 manh " 6 morths 1 year ..

2. Why did Hrl'preén'leayc'his home? =~ ° . . - .
he hated his neighbors he got bored he wanted to smoke '
he didn't 1liké land "he wanted to breathe clean air J )

o, » . ‘

[y

3. UNEEARABLE means most nearly
comfortable hot thirsty hard to take smoky

4 Tt . ‘
4. How did Mr. Green feel when hé returned homs? )
glad to have smoke - thirsty he didn't ldike the land ) : -

+ -

lonesome for the igland , glad to have neighbors

One day Mr. Green déc1ded he would escape from ‘the spire and dirt of the citya-

’
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‘for'improJing autos, their equipment, fuel, 011 and grease are tested in the

) . - e

~Sixth Grade Informal Diagnostic Redding Test - February, 1974 - 3 -

— .

THE_INDIANAPOLIS "500" v

P

Everybody who drives anm ‘auto i in debt to the Indianapolis 500. Neéw ideﬁs <

famous Indy '500. Many safety devicgs have come out of this great auto race, which

is held every year on May 30 in Indianapolis: o v A !
The rearview mirror is one.safety device -that was developed in the Indy 500.

In the carly years of automobﬁle’racing,‘each’driver carried a mechanic with him

to look out fo} other cars on,the track, .'In 1911, at thé'first Indy 570, Ray .

Harroun wanted to drive alone/ In prder to do this he put a mirror on the cowl -

- of his yellow Marfon. No ono had used a rearview m1rror before. Today mno one may

Y

drive a car without one. ) b

a) dr1v1ng team

= b) rearwiew mirror

gc) turbojet éngine

- d) Magmon .

_e) auto ert- A - ) ‘ ;; ) Ly

2.°The main idea of the seléction ik, B

o have come B .

.a)-bét;er gréhéé and oil

Ahj safety devices and other improvements . ~ i

. c) faster cars [ o \ ‘ ‘
d) good solo drivers - . =

e) crashes - . o . ) \

r

. : S . . - PR

3. The word '"device'" mfans \ ’ S , B '
a) cowl c :

“ b) visual apparatus - L)

¢) force against evil - - ‘ .\ ' ‘ L7 ‘

o

d) mechanical invention AR ' . S

e) introduction

L b

4. What beéf shows the influence of Harroun's idea

a) his viectory i .
. -+ b) legal raqpirﬁment of mirrors o ' )
¢) his driving alone . o .

a 'd) mirfor@ being handy for women
. / : . .
e) spme cars having two mirrors ,

- 46 - - e : ) -'o
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'ac01dents. In some, lives were lost:~ It is not unusual

.that happens to be 1n 1ts way.

‘l. The cable car system loses money due to

4 2. The main idea of this selection is ' 4

‘4. The streets that have cable cars ar¢

°

'€ - T w‘ - © . ‘ ‘ ) D - N o X . ;“ R
- e . S S - _ T
Sixth grade Informal Diagnostic Reading Test --February, 1974 S A /1
. ) N ' . o 6' . ; [ L C e
.+ . THE CABLE CARS , C o - !

§ The San Fyancisco Municipal Raxlway 0perath a f1eet of twenty six ‘cars on
three lines totallang ten miles of track., These cars ca ry 10 million pas§Enger8
a year. They br;ng fame“tq,San‘Franc1sco. They are cable cars, the on1y ones in

Amerlca.

* ]

property damage claimg. Last year the cable car system hld an incredlble 496+ ' ,
or the brakes on the o

vintage cars to fail to grip the cable that gives the car its.pame. When. thig.

e

Wise natives of San Francisco avoid the:streets that Have™€able cars. They
are, however, very proud of their un1que tourist attraction. There is even an

amendment ‘to the ¢&ity charter that guarantees 1t8 perpetual existence.

" )

[ ‘ >

a) high salaries - .
b) costly equipment ‘
. ¢) vintage equipment ' .
d) thefts < —
-e) injury and damage claims\ .

. @) cvable cars are .unsafe
. b) the cable cars of San Frantisco are here to stay’ despite poor safety and
financial record .
c) smart San Frgnciscans avoid| the cable cars

d) all cigies should have cable cars
.. e) municipal charters should pr tect higtorical monuments, eves movable ones

3. Municipal means most nearly
a) legal
b) city
¢) famous
d) illegal
e)' mdney-making

-

a) in «the 'suburbg *
b) on hills
c) level -
d) short

¥ e) wet




Lo Ty

+ . ’
'_ ‘Pirections: Cirecle the word that means the same or most nearly the

l. rise.

power

-Directions:
i

1. tode
2. kamile

~ 3. elefink

3. monque

6. snack 4
e v )

1. bedbug

2. butter
|

3. remain

4, notion

‘9..regu1ate,v
10. gaudy - °

4. gose. -

’

underlined word

LY
.

L3

S

Circle the word that so‘nds like the name of ah animal when' you sound

-~

[

OMVOCABULARY4CHECK

anger . fall
fasgter from_a‘
© * ‘question building
gnlarge hurt
‘deter’ prevent
c¢lean measure
separate coqnt.n
~ . & ) ’
strike .fahe
2

count control
showy

refined

' f?nse :
fast
Hurg!

.‘attract
aid
polite

remove

strength

assemble

small

DECODING

it out according to the usual rules.

gout

lam

' rame

" duke

shep
0

snaﬂc

>

grim

lame

»

‘gpge

" lyin

sheap

+

lephur

dod
go
phox

rabite

' rate

_tigejer

.the beginning of the line.

be

»

bu

bed “
but.
re

no -

bedb
butté
rem

not~
- 48 -
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" Sixth Grade Informal Diagnostic Reading Test - February, 1974
. . . . /

&

-get up
fresh
inject
reduce
make guré

smachine
extinguish
goose
disturb

stingy

+
.

°g

4

remain

notjion

_produce

same ag the

sheli

tie

interest®™

paralyze -

exact
g

disappoint

'erson'

decide

‘noisy

.
! 7
«

Directions- Draw a circle around the first sYllable of the WOrd that appeara at

-




[}

1. seat heat i treat beat wheat . ‘
S2.all T fall call 7 wall hall ~
3. b&awgﬁ; shave . knave wave grave
4. trudg; gludge grudge » smudge drudge \
- 5. stare share- square _ smare =~ spare M
6. glééﬁ o .éc;éémﬂj. ream ' dream , stream
7. loaf leaf 1ift | life lute
8. meet - matce mite moat met
9. hit - hat . 'hgé “hut ~ hoot .
10. crawl cowl crow crew ‘' ¢ cry <
11. foil . fail fill - .. fall, foul - .
12. sleigh slight 'gliti 7 slat ’ slot , /
‘ ‘ ORAL 'VOCABULARY -
LCirections: Circle the word that best completes the sentence read by the teachér.
N (The teacher will also read the four choices.) - ¢
1. kitchen bedroom bathroom a living room'
2. flovers ” spinach baseball pushing
3. runnihg _ jumping talking pushing’ Kl f-‘/”*
4. clotﬂing " food " books eqdipmenc . ‘ .
5. innocent smart _guilgy ' . slgw 7 ‘ s
6. refgree loser %& winner i mother : o
7. hostile ! stupid shrevd - friendly e :
8. stubborn ¢ rich . * thin S "/ forget ful g v
9. frame fact part' " mult@p{}catioh
’10: mail sing ~'bury dig qp. .
11. entrance help adrroUnd?ngs f money .
12, prepared fat - . . high-quality stale =
. - . .
1 J - ) " M “
O
ﬂ o R a7
) . Maximumo-posoiﬁ;e: ' . . ¢
Y " Comprehension cenea 16 .
. Co Hocabulary iet.,. ..

Sixth Grade Informal Diagnostic. Reading Test - February, 1974,

Lecoding (continued)

Pirections: Circle the word pronouncéd by the teacher.
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to be used as needed for chapter by e

ane.. It is nqgt necessary to use a11 .sheets. .

rds and phras ] most 1ike1y to present problems are

The tejcher, as ' sugge ted previousJy 1n this curriculum -

]

. of Sha e.'

«

guide, should 1nvolve these words ‘and phrases in-a setting Similar to that

The words should be written on the chalkboard as they are used..
ot 1 " v

® P

of 19th century America They need explaining

’ After a11 are on the board go back and work on the phonetic and structural\

3 . *
: ~ v 0* w ‘. N . -
‘;analysis . A . ;e . ‘

Each study gulde proceeﬂs with exercises which the student can and

N .. should do before he reads the chapter "As an i11ustﬁation, in Chapter I -,

- @

ot fhe students can do Exércises .l a 3 direct1y after the words have beén -

<

worxed ot and explained on the board o A
. s D .

After reading the chapter he can do Exercises 2 and 4 whether alone

or in a group. Each m;mber @& the group can be responsible fbr a part of
the aSSignment “. -;T' ] f .r A.s '§§¢;,:

A These groups shouid be formed in an informal ‘manner and changed often.
- Through the pre- testing, the teacher*ﬁnqws aé which level each student Qan

u
°

Each member of the group wi11 bepefit from the

[} . -

performrsuccessfully

discussion asmthey work cogperatiyely on the study questioﬁﬁ\ o s

Some have multipfe meanings. -
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e . KEADING SKILL NEEDS  ~ \
¢ 7 apEOIX H '
'READING PROGRAM RECOMMENDATIONS for | | - -
- - T Yo ¢ Tv - ‘name \__date Tl
.:English Teacher - . - \ Period
‘» kill o . <. , ' .,l N . . ‘ |
Kit - & ’ R : - " Date -~ = @
ldr.#’ :Proj-ect'A&-eas ) K " '" Recommendations Completed "Comments
143 " CONSONANTS - E F .G ‘.
4k CONSONANTS: C ("s",."k") ~  E-G - b
» .. 5% "¢ CONSONANTS: s ("z"). z ’ - F }
©.6 - ° CONSONANTS; i and g ., E-G -. . - .
~7-9 °  HARD AND SOFT - c-and g E<« F G K
10-12_"  CONSONANT DIGRAPHS * E F G .
13415 CONSONANT BLENDS : E B G _ ° . s
*16-18 - ¢ CONSONANT COMBINATIONS E F G . (silent) rh, gh, st,
‘ L ; . . 1 ck, gh, ph, kn, wr,
Tt R s ¢ v ) . gn, mb, dge ‘
~ 19.  CONSONANT COMBINATIONS . ., '~ F U ng, qu, x, si, ¢i, -
. . . - ' o . N : ti, tu '
21-24 VOWELS: Long and Short = D "E F'. G . _ - -
2527 VOWELS: Long/Short (Review) :E F -G o .
28 Italian a: Circumflex. . JF &G - ' . ot ‘
. 29-31  VCWELS FOLLOWED BY "R"" * . tE F G - . - c 0
32-34 __ VOWEL DIGRAPH: ea E_F_G” _ .
* 35-37  VOWEL DIAGRAPH: fie, el. E.F G v .
38-40 ., VOWEL DIGRAPHS/DIPTHONGS ~ E F- G ! oo, oi, oy, eu, ve -’
41-43 Y & W CONSONANTS/VOWELS E_F G ' 5 .
. ~44-46 " VOWELS: ow, .ou, al, au, aw E 'F . @ jﬁ _ i ,"
{ 47-49 VOWEL SOUND WAYS FOR "o E . F. G, T . 5 '
50‘52/ REVIEW OF VOWELS E F. G B L
53-55 . - REVIEW IRREGULAR SOUND/SYMBOL IR 3 - ¢ . \
roto - S jPAT'BERNS E.F G | L
"x36-58 CSCHWA 3 —— ! E- F G . : \ "
- 60-62 __ PREFIXESWORD STRUCTURE- - _E  F G Ve
.. 63-65 - SUFFIXES-WORD STRUCTURE 2P 6 N . _ °
: o §6-68" - WORD STRUCTURE - RODIS EF G : ) :
o+ -. 69 17 -WORD STRUCTURE -. REVIEW B : .
770 | MEMORY OF WORD FORM-SIGHT VOCABULARY . N -
b § - N - A R ba] R ~ ey
0, 713:7% VOWELS & SYLLABLES - " E F .G : .
.76-78 . - SYLLABLE CLUES - - E<F, G - s T
79-81. °. SYLLABLE & ACCENT " E F, G ) ’
. g 82-84 - SCHWA IN UNACCENTED SYLIABLES E F G-H '
<, @ '87-89 . COMPOUND WORDS & CONTRACTIONS' - F G A - : L
© 7. 90-92 ,INFLECTIONAL ENDINGS/PLU'RALS E, F G ~. . . o . .
s A = - ) i DR = ' -
ko . \ . -, . ) 53 o R N
*‘.’ ~ - . v\ £ ' . ‘ R ; ) . . ;l‘
° : | . T e \
Do { .

%
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' : date 1 bt
' o ’ | | DN
. ‘ - A x Date o7 ll '
Project} | Areas : _ . Recommendati ns ‘Completed Comments ‘\ -

© 93-95 Y INFLECTAD ENDING$/VERBS : G\ : _ \
9 | VOWEL SQUND CLué§71N ACCENTED SYLLABLES \H-f | i
97a\ stnABLE% - REVIEW T _ \H \
101-103 | CONTEXT CLUES: CONNOTAEIQN.zE F- G |
104 | CONTEXT CLUES: PHONETIC = F-G |
"105__ | CONTEXT CLUES: _ASSOCTIATION FOR MEANING G-H|
406 [CONTEXT CLUES: METAPHORIC LANGUAGE H
107" \CONTEXT CLUES: SYNONYMS . ' .
108 'CONTEXT CLUES: MAIN IDEA THROUGH KEY WORDS | _ -
109 SENSORY, IMAGGZRY - N H| '
110-112 * IANGUAGE VARIATIONS E - F . |
113-115  ACCENTED SYLLABLES/WORD USE E F_ .G | *
116-118 ° HOMONYMS " E _'F G .-\
119-121  SYNONYMS - E F__ G |
122-124  ANJTONYMS T E F G S
125-127  REVIEW: HOMONYMS/SYNONYMS/ANTONYMS EF G L _
131 PHRASE & SENTENCE MEANING _E . "A8: " (parva of) -
- 132 PHRASE .& SENTENCE MEANING i G- | | ' (Simile & Metaphor)
133 PHRASE & SENTENCE MEANING . ¢ 1 | _ (dmplied) -
134 PHRAfE'&"SENTtnéE MEANING _ - H \~ (Total context;
) R A : irony, etec.)"
135  PHRASE & SENTENCE MFANING - H, | (Associations/
- L ' , & Relationships
136-137 'RELATIONSHIPS (Cause/Effect) E F & . >
138 RELATIONSHIPS (Time) | ‘ H o,
139 RELATIONSHIPS (Place) . ./ mn_ ] ° :
140  RELATIONSHIPS (Analogous) , . H
141 - RELATIONSHIPS- (Inference) ) I
142  STORY PROBLEM & PLOT- STRUCTURE G H .
143  SUMMARIZING & ORGANIZING COMPARISON G H ’
144 . SUMMARTAING & ORGANIZING: OUTLINING G H -
145 - PHRASE’&\SENTENCE MEANING-Pronouns E ' o L
146  TIME SEQUENCE = -  ° : F 1 . ~
147 LQGICAL SEQUENCE - E c K -
) 148 EMPHAéIS-EMOTIONAL REACTTON ‘
149-152  MAIN IDEA. | . E F- G H-
155 CLASSTFYING . __E -
- " 156 CLASSIFYING & REFERENCE MATERIALS G H-
S 157-159,  DICTIONARY E F G . .
. 160 DICTIONARY: CONTEXT CLUES G H .
"o 161 MAR SKILLS ' ' ' :
) : o OTHER ~ - - ,
- ’ > “Using the Context" £ F. ‘
: . g "« "Rehding for Understanding" _ .




