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ABSTRACT . : - o “ BRI
Evaluating a reader's ability to use language tol

derive meaning should be one of the major emphases of reading

instruction. 1A technigue which is used in miscue research to evaluate
a reader's comprehension of written materiai is called the retelling.
The reader's retelling of a story.or passage provides information
‘about his or her ability to derive meaning from what was read. In
addition, student responses to teacher questions pcsed during the
retelling can provide feedback so that the teacher can examine and
analyze the comprehension gquestioning techniques. The retelling is
divided into two portions, the unaided retelling and the aided or
directed retelling, each of which is described in detail. When
readers use their own experigntial‘hackgrounds'to interpret any
written material, reading becomes personalized and meaningful. In
+his context, reading is an active process with the reader as
participant. (TS) ’ :
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ff\v Few people would rej%ct thevytemice that ‘since cométehension ia'
E;;; T the ultimate goal of any reading act, the major objective of teading ‘
:;; | instruction should be to help gndividuals attain this goal. Achieving
E; : thils end requires that the_akills'taught 1n schools should be tJbls
WE

“ which help individuels procass print, so that they can’recoﬁstrgEF
wricten information to conatruct.new knoﬁleége.v Unfortunately, in
'éhéir zeal -to teéch the skills,ieducatogs often lose eight of fhe
purpose of reading and the ultimate goal of reading instruction.
Through their efforts to help children become ﬁroficienc veaders, -
these educators allow the teaching o: skills to beéome the end goél :
or purpose of inst:uctioﬁ. ‘The skills become ﬁﬁre 1mportan:‘than
the reason for teaching the skills. .

Children who can 't read well, or who dislike reading, often be- ‘
;come confused 9nd begiq to believe that the mos:.necessary 1ngredienc
for success 1n_réading is the ability to teprodpce the exact speech
equivalenteﬂf;p%esented by the pfintéd gyubols, They-lcarn to be

. more concerned with tbe correct" sound or the ' cortect" word than
bwi;h understanding Vhat was read. Those 1nd1viduals think of 1:
primarily as "sounding out words", and not as a communicative, 1an-

~ guage process.

A%i ' = Now more than ever, the neceésity to ﬁe literate in a print-"
N otiented eociety demands that teading 1nstruct1on focus attention
%" - on. comprehgnaion and that it be presented in a way that defines
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. reading es a comnunicative, lanauage process. 1If reading is not pre-
sented in an active, communication contest'innolvinv whole, . natural
language, the reader‘may get the:impression that it is a puzzle solving

task and not a process of deriving meanins. The major problem with

. - . o
- reading instruction has been an overemphasis on the precision with which -

the orthographic representation of language is recoded 1nto speech.
The purpose of reading any written material is to derive meanin?-
Once meaning is derived however, readers can and do react to the written
information in a variety of ways.l The specific reaction and meaning de~
rived depend upon a reader's initial purnoae in reading the material as
vwell as the previous experience, backgrpund information, and language .
skills the reader brings to the reading situation;
- -The mostuimportant ingredient that all readers bring to any reading
- situation 1is the ahility to use language and to communicate. Reading is
a language process and aince there'is variahility in phonology, syntax,
and semantics among theiyarions dialects of English,.it can never be an

exact process. The dialect of the reader affects not only the pronuncia-

tion of words. but also how closely the syntax of the passage 1is aihered G

3

,to and the way in which the passape 1is interpreted; Therefore, the read-
ing teacher must be very much aware of what children do with lanpuage
‘when they read, and how this language interaction affects comprehension.

Evaluating the reader 8 ability to use language to derive meaning should

be one of the major emphasis of reading instruction. Evaluation provides




s
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the teacher with insights into reader strengths and weaknesses in

teres of how the reader proeeeaee written languare\ro'derire meaning.

| However, the ability to comprehend or derIVe meaning from written
material is affected not on;} by thé reader's lengeage, but also by the
reader's past experiences. Beth the reader'sllanguaée-and experiential
backgrounds ere‘ietricaCely webbed together and representva unique'indi;

« .
vidual, the product of a social and linguistic culture. Unfortuﬁately.

. comprehension 18 frequently evdluated in terms of how closely the‘reeeer's
"aeewer approximates,the“teacher'e answer‘or'the answer in .the teacher's . = |
"menual. This type of evaluation of éomprehensidn;doesrnot consider the |
Llanguage and experiences'of the reader as impqrtent factors which‘affect
the reader[s understanding of what was read. Rather, 1t assumes that all
‘readers come to the reading situation with similar, if nor identical, o
e ' language and exberienéial backgrouna. !

A tecﬁnique which iS'Qeed in miseee research to*evaiuate a reader's
comprehension»of wrirten»material is called the retelling. The reader’s
retelling of a story or passage prdvides iﬁ?orﬂﬁtren‘ebout his/her'ability
to derive meaning from wﬁat‘was.read. In addition..student re8poeses to
teacher questions posed during the retelling can‘previde feedback 8o
thar the teacher can exemine and enalyze his/her'compréhension*questioné' .
ing technique. The major difficulty with employing the;retelling teehni-

que as a method of evaluating comprehension is that the: teacher must not

only listen attentively to the reader's comments, but also use those
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comments to ask open—-ended qu@stions which illicit mOre responses

g

fton the reader. Equipped with a tape-recorder and a spirit of

adventure, alteacher can develop the ability to ask good comprehen-

sion queétions»by listening to the questions and the reader's res-

ponses on the tape reéorder.
The retelling is divided into two portions, the unaided retelling

Immediately following the reading,

L . N ; .
‘ ‘ and the ailded or directed retelling.
the teacher asks the readsr to ;ell'as much &8s he/she can remember about

| | vhat was read. This retelling provides information about the reader's
initial understanding of the material without any prompting from the

<

teacher, After the reader has finished retelling all that he/sne cav
remember,” the teacher asks specific queation: abouc the material,

The purpose of the aided or directed retellin? is to gather informa~
tion which the reader 1gnored and/or dealt with sunerficially, and to
clarify unclear statements without providing any additienal information

to the reader. For example, if the 'Teader rela;es, "The boy won a race,
the teacher should not ask, "How did Uni win the holua race?”" The

teacher ghould not assume that the reader has aassimilated any informa-
tion that was not madc'explicit during tne unaided retelling. Instead,

"Tell me more about the race that the

the teacher should respond with,
" “Questions

11

7 boy won ,
which use the -information provided by the reader to elicit additional

{nformation iﬁsﬁre responses which require the reader to expand and

A

L.

or "Tell me about the boy who won the race. j
§ » . ’, )
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- 'clatify stataments and 1dads. When the teacher haai chie.techhiquc,

At e

- the reader is not bound to an ana»%g: or to a pu:ticula rcnpcuu ‘
styll. rutt.herma. the reader 1s rchung information and klowledg
thac ha/aha gathered and incorporst-d futm the written material. i .
- Also, the teacher can gain valuable in.ights inte thc reader's focus
of attention vhen reading. Mbrcave:, thie techniau. allown ctudents
the onpcttunity to. expound their awn 1ntarprota:ionl of what vas read,
‘and co explore, the reasons for thase interprctat‘onn In using this - o o
technique with students, the tnachet must dcmon-trat- the ukillful |
'praCticc of judicious silence as well as the ability to for-ulate
queattons which focus beyond the licerll level of conprehenpion. )
Hiaé/\\iesearch reveals that students usually can recall most of

the?buxface information provided in the story. During(thc gyudents

~ gynopses of the unatded retelling, and in réspdhding to' the open-

ended queatidn‘of the &irccted fcte;ling, students almbct 1nvatiab1y
' prévided accux;te factual information about the characters, events,

and seﬁting. In addition,;opgnrendad questiens directed baytnd'thévv ' .
literal level of comprehension,reQui?e the'reado;g to draw upon tﬁeir \\\

owvmn backérdu&de'of experiences “in explaining the inferential informaf

tion déduéedvfrom’the story. Vhen readers use their own experiential.
'backgtounds to interpret any written natevial, rcadiny becomes persbna—

‘lized and meaningful, Reading tteated as sn 1ntetpretive, communication

-

prdcess pakes 1t personal. Readers come te recognize—that the goal of




reading is not simply to sound out- words but to extract meaning, a
peroonal menning They bagin to apprecilta vritten material 1n terms
of thier own perbonal lives, and no lovger in termn of the ansver

© that the teacher cxpeetn or the angwer dictatad bv the teacher's

manual. In this context, reading is—gn active procass with the -

reader as participant.
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clarify statements and ideas. When the teacher uses this techniyue,
the readsr is not dbound to an aas#h; or to a particular responee
styla. Turthermore, the reader is r‘lltins information and kaowladge
that he/she gathered and incorportt-d fotn the written matarial.
Also, the teacher can gain waluable Insights into tﬁu reader's focus
of attention when reading. roreover, this techniqus allows students
the orportunity to expound their own interpretations of vhat was read,
and to explore the reasons Yor thase interpretations. Im using this
technique with students, the teacher must demonstrate the skillful
practice of judiclous silence as well as the ability to formulate
questions which focus beyond the iiteral level of conprahenoion._m
Mlaéhe research reveals that students usually can recall rost of
the %urface'information provided in the story. During the students'
synopses of the unaided retelling, and in responding to the open-
ended question of the &irccted retelling, students almoet invariallv
provided accuratc factual information about the characters, events.
and setting. 1In addition, open~ended questiens dirscted beyend the
literal level of comprehension xequire the readers to draw upon their
ovn backgrounds of experiences in explaining the inferential informa-
tion deduced from the story. Vhen readers use their own exneriential‘
backgrounds to interpret any written matecial, reading becomes persora-

lized and meaningful. Reading treated as sa interpretive, cormunication

.procass nal.es it personal. Readers come tc recopnize that the poal of




reading is not simply to sound out words, but to extract meaning, a
personal meaning. They bagin to appreciate uvritten material in “erms
of thier own porsonal lives, atd no longer in terms of the anyver
that the teacher up'ectl or the answar dictatad by the teacher's
panual. I= this context, reading is an active process with the

reader ag participant.




