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- . ABSTRACT _

i -

o ; : ' [ i
Two persons whofopenly espouse dlve#gent life styles have

'successfully developed a unlverSIty Human S%xuallty course, empha-

512|ng their dlvergence tertrengthen ;he dourse What is repllcable

and’ what is seen as |d|osyncrat|c to the|r15|tuat|on is del1neated

l

The process “of the change |n thelr worklng relat\onshlp and the

management of the dlfﬁerent llfe styles . |nclud|ng the technlques

§hey'have deyeloped are djiscussed. ,Each’ls responskble foredlfferent \f‘

content presehsations’and hdw students document their learning is

h'i . FEncN C : o -
shown. 5, . - N

L Learn)ng\\\geCélVes of the cour@e are on three levels

- ﬁ(‘;, . B
|ncreased,personal éexual ‘awarerigss, ldcreased SOC|olog|cal cognltlve .

e \

knowledge, and greater'ﬁ%&egratlon of knowledge and theory for™

i professuonal use. By sharlng the unlque teachlng experlence, the

e g

authqrs provide a mode] for inoreasnn sexual awareness for q
N ;, ‘l% - PO

broad spectrum of studentéﬁf
: , X

. . s . ' . .
/ T o . . . ; L
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PURPOSES e /

SOC b456: Peérspeftives on Human Sexuality; - PSY 32;?Sﬁuman~' :
. '-‘IL,
B Sexual_ﬁfﬁunLua+re_SW’ 1o+

/P ociatl york and Sexuai Is5ues. Entrres

such as these ln coIIege catalogu

N/ M l‘.-vi‘
?s |nd|cate the prevaience of these !

courses now -included in un versf}y currlcula == but at thlS stage, v

preparatlon for ‘this college teachnng in human sexuallty is.more often ToT

0 the result of |nd\v|dual

aculty lnterest and lnitlaﬁlve than it is )

the result h{ any specnal zed tranning Thus, those of us who teach f_:

\ .
human Sexualnty in college have often developed many of our skills

.
] L5
e,

''on the job" through accident and good hlndslght We offer our

'eXperiences in the hope hat they may be useful to: other faculty

coN
members considering deve Opment of sexuality courses o "
<rh -

The purpose of thns paper is . to present the methods aAd

7

processes by which we discovered a workable/worklng team- teachlng

style for our human sexuallty course. Some- of what we must cover T

_is idiosyncratic =- the conflicts and meshing of our personaiities

within the specific context of our unlversity. On this level the

|

paper is for us a celebratlon 6f our friendshlp and partnhrshlp It

is also part of the anaiysis of the success of the cour
)

We' wili try, however, to sort out historicaﬁ accident

se through
its history

from replicable processes so that other instructors may lncorporate
G

our techniques and possibly our team teaching approach into their

\

own work. In that event, our history may serve a? a comparison for o

. . <
Y

the conflicts and growth they. experience. _ ‘

4

'
- ' t .
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at.

UNIVERSITY AND THE COURSE STRUCTURE: . \

We teach at Sangamon State UnlverSlty, an environment, that

/" has several factors that should be presented It is a new upper-_ A s

level public affairs univer ty where fa;ulty are glven a requtve-

ly wide range of freedom in currlculum development and chass size

. \We began teachlng‘Human Sexuality in‘the
*commun+t7~peer+ngdﬁﬂa*1nn~1#mmﬁders\

Interest, for tﬁe university was a new element\jn

is'relatively smal
- _;.A,, :,, - spr.','"g ,Uf

more than casual

its midst and we¢ were ,a new element in the universlty (One hope-- -

ad already stated in hjs platform he would prevent N
: . \ : ]
"sick sex at SAngamon State''.) ’While we were In’agreement that '

ful legislator

-

ulum we knew others didn't. T is was especially.

L\ "‘>
j\ . ‘to the curri

.

»problematic in the films that we were uslng, many from Mul ti-Media
e &- ) / :

—"4

Resources. We vividly remember the curiosity of non~-class members .
whlch Id% to rumors that could be detrlmental to the continuatlon
oy .

of the class; but,we_also-gratefulTy remember how the origtnal S .

class_membérs’were the best supporters of the total learning ex- L :>

’ . o . A . k

S

’ perience and afmest with missionary zeal sought ‘to dispel theSe:-
-Class size and strocture has varied somewhat. The
smallest class group was ZZ;people and.tﬁe largest was 42. The
common_size Is about 36, at t?e reduest of the Unlversity.. We

\ . have the classification for entrance to the class designed as

"With Permisston of InstrUctor“ so that we. can control the number.
, ! oo
_The procedure also allows us to interview each interested stullent

4 .
N .
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. . . »

and to suggest a student enroll at a later tnme should that person ' -

appear to be wanting the class for moralustlc ,or heavy PSYChIatrIC

reasons. This also produces a kind of personal ‘investment in the
class which makes support for |ts contlnuatlon eaS|Iy felt.
We work on a grade contract wnth our students in which the

. « main requirement is the keeplng of a journal_(Figure 1). In addi-

: tiea-to»this,'we.ask,forcactjye_gariicipation in'discgssion.,fwer

exPIann that only quiet attention in. the group puts the more verbal - koo

udents ufmoré//;lnerable posltlons\‘ And we also encourage the ‘ o .

m re verbaﬁ*student%—to be'reSponsIve to those Tess Eomfortable;/n

idea,sharing. Readi?g requiremenés are quite heavy. Students . A

e

choose the kind and number of their’ Journal entrles to reflect read-
\\ 1ngs, c\ass*bxperiences, fllm_rea,tions,*and outside contacts.' : .
They determine the kind an%‘number of ‘entries according to the .

grade .they wish to recelve. In our experience the journal has
N ' ;_ ’ ) -
o proved a good indicator of éourse understanding and competency
‘ \

as well as of personal growth. Students maydéISO elect to take
a pass/fall evaluation. ' The contract removes tension in the

teacher/student relationship. We are not required to make a ‘ f

r )

" grade judgment or a statement about someone's sexuality, but we

write a lengthy eva]uatlon of our perceptions of total growth
P _and learning at the end of the semester. Thi’s gives you the

settlng in which the two of us are teaching.

N
v

THE INSTRUCTORS ‘

BoU1Q§f us as Instructors of the course dlffer greatly

in our acaoe;?z\tra&:lng,'polltlcs, life styles and orlginal

6
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teaching agengas. Through boﬁh accude t and consci

relationship in and outside the classroom, we madf
t L..

»
i
y
Y

work for the class. ; 4
. i i

Mary, who got her Ph.D. in cultural anthropdlogy at Indiana
Unlversity including work at the\Klnsey Instltute acknowledges that

her academic work is |nfluenced by polltlca1 vlews.' She sees her-

.—sﬂfa&aeﬂN&ﬁM&%BtaMiv&mnwueﬂwsm&Ldamsu&mmM

’
+

flexible curriculum at SSu have helped her to develop,her interests.

~N

\ . .

bey0nd tradltIOnal | : Y. Whlle her orlglnaldﬁeadlngs in

sexuality were ne'earchaerient d -- the Kinsey report's, Masters
' S - /\ e
and Johnson's books -- she is fow most interested in\theoretlcal~

‘. ‘1}\. . .
works on sexualit&, most particularly Whilhelm ReizL'g“earlier
: ) . o . \ /

~

books. ) ‘
v

Her 1&9 ktyle underwent a great deal of change In the

first year of the teachlng_relatlonshlp. Hen,slx-year marrlage

ended in divorce duringtthat tlme; Now she lives communal ly wi th

adults and children, and Is in the process of slngle,parent adoptlon{

She does not see marriage as a likely future alternatfve; she pre-

fers to live cdmmunal]y and to maintain some otheT sexuall? epen

relatlonships in addition to a‘prlmary one.

Caryl likes to think of herself in her third career. First
she taught family living‘and high schoq]rhome economics. ‘Then'afte}
receiving an MSW at-the Universjty of Chicago she began her next
career as a community college counselor anq also‘tagght aociolegy'

-

of the family._ She became Increasinély procesa orlented, becoming -

.

'\7
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more humanlstlc in her teachlng and Rogerlan in her style of

. ’ counsellng. As often happens to tgose ‘of us teachang such courses,
., Ve o o . - { e o
more of her coUnsellng rgquests were deallng with marrfiage and

. §Exuai \hohlems. -

The teaching of this. course began her th|rd areer, that 3
- of “the'woman counselof“ for Universnty-students anﬂ‘of a University
\ v

faculty member whose advocacy of the process of mjfrlage(is well ¥

known. With her husband, a physician and medlcal/school

]

also teaches the MinneSOta Couples Communlcatlow/Program\

classifies her marriage as an open one uging the 0'Neil's

o

but one that is sexually monogamous, for she sees this as {the symbol

of the commitment. Her family picture‘aISOrincludes two teenage
sons..
¢ A small example indicates the different styles of the

instructors. Returning to Springfield on a flight from'a pro-

fessional meeting we sat together, each engrossed in our own .

-
u

needlework. Caryl was wearing her usual blue-toned Danish-

- - , looking clothing and was doing fine and intricate ncedlepoint
on a tiny plece of. canvas and.clipping her stitchee with a silver
scissors ‘hanging from a ribbon_around her neck. Mary, in-her
perennial blue Jeans ano‘loég:’shirt, was crocheting plant hang-
ers, using a size K hook and .raw Jute, and cutting her stitches ‘

with a camping knife. It was no wonder. our self-images initially

frightened each other; we could not have seemed more different.

. r . e /




* had proceeded through -Sangamon State.

able to work together was.a Hig question.

of trial and error. Yet we try to

~toward value clariflcation. Very early in t

'Moy>& Hotvedt o : ‘_'5 . -;“ o péhe

.
*

Y

We were told about each other by a student whom Caryl had

taught af,theicommunity college‘level'and Mary hadftaught as he
He felt sure that two

women with such strong mutual interest$ in family planning would

want to know about each bthek. But whelther we were going to be

E ig ht

L

OUR MANAGEMENT OF DIFFERENT L\FE STYLES:
\ o

The process by which we Iearned‘ o trust each other ahd
to become honest a&out our dif erencé% ~=~\tn a sense, how we K

developed the ability to argj;'about our 1fferences and exprese

real enger at times and yet to come back together -- has been one

. Yoo
{

epllcate this process. Our

/

reflectlon about the organic process‘by which we becaie friendS'

@

and/colleagues will help clarlfy hdh we move people within a class.7

sessions we made

" the commitment to get together ‘weekly & plan the class and to talk

with each other. Honesty was one of our strongest values so that
we shared our feelings about ;he class. We had many conversations
in which we would attempt to be !ncreas%ngly'honest with each other
aﬁont nhat occurred in our personal lives, an@“hhat was Important
to us. \NonEEhelessf both of us had the fear, that if_we.went over

into the negdtive Side and cvuld’ no longer accept the other, it
)

.would be a frlghtening omen for the class, as well as for the

|

|

friendship that we were beginnlng to deVelop through the experience

p v




our concept of sex. Mary was aware of this'difficulty

de |t hard for her tt establlsh trust |n Caryl when sné

wanted to share the struggle wuthln her arrlage.v But when 7ﬁe
‘ .

¢ became aware that Caryl did not advoeﬂ’e continuing in a déstructive

marriage.relatlonship, and could feel support from her fqr/

decision to divogce and theh the later decision to live communaflly,

the

. . Y .. o
a ground source of trust and professional respect for each of us

A

was cregted bhat allowed us both to confldently agree .

" An issue we both knew we shared oraglﬁally, s the fear

AN . , -
that we would proselatize for our own. kind of life style and thus

T end’ up ln.con\llct. But early we dlscqvered that. the primary value
/

to our teachln from divergent life styles was that.we reached

, - e &
. entirely differeypt spectrums of students. In doing so, we ov%r:
lapped a little bit, but;we were‘able to open up many more students
to us, to each oth r, and to themselves.

While we we'e polarlzed in the class on issues of alternate
life styles versus b th traditlonal and nonjtradltlonal marriage,

L i
we saw the class pola ized/on the issue of homosexuality. In ]
ﬁ, - ‘ 4 ™~ .

turn our need to act a

-

~
.

médiators durd

. s ) .
ng those difficult periods‘\\\\’,

A
\

streng hened the relati

ship that we Were developlng. In a sense ﬁ\0
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ne\Were helping students get into COntroversy by allowlng them to

,wutness the controversy between ué and to @odel their styles of
argument on ours. - The management of sutuat:ons of confllct was |
o ‘ -

further facilitated through the klnds of communlcatlon skills that

we were teachtng in_the class.

Many students have since said.that seeing two women'with

4

‘vefy different value syste s.andﬂlffe;stylesguork together gave

them courage toé Iisten’and_ o try to,understand{ .The more radical

young student became aware that she/he cpuld Iiiten to-the student
: ‘ et \ i

Some students have acknowledged tha fseeing\how_we

with differences gve them the pérmission '-- almoéian-expectation

-- to deal with their diversifly and conflict. A woman, a librdrian

“Seelng how you two Wo en, who are o‘diffe;ent,

to remaln single and live alone.
it best to ignore them."

4
1

SPECIFIC -TECHNIQUES USED:

We both agreed we wanfed factual Ieaﬁving to tpke place: - -

o : R Pl S
with affective léarping. .we began by uslng some. te hnlque

"y

to facllltate that kind of experienCe in the class -~ to get the

class to a posltlon where they could work together as a group %h

\J
A \

spite of our value-differences. The first exercise’yk.uSed~1§ a

value positioning technique which we call the '"Human Likert Scale"




v
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We use it the flTst sesslon of the class to get &he .
» B )
ovuhg w1th each other and” to becOme aWare of where they '

st
, r

5 (Figure 2]}.

" - students

a
..

jke or different from fellow students. Side benefits are.that -

- d . ' /

¥ are al

IStuﬁmnts,touch each other as they move around the room. .They L - 4, g
not come in, find chaifs that saitjthem theabest, and stick 3n
hem the whole semesteff S |

We reaa‘the series of statements

. ranges of opinions expressad by all types of people on various

T b \
4

v

o

aspects of s&xual behavior. Sofe of the statements dnclude "I

3

-~ have to have a love relatlonshlp in order to have a sexual
~

relationship;" "I woulewant my- 14- year-61d child to have access

=~ . . Tz

to. information abOub-birthfcontrol'“ oFf ”lfthink homosexuals

oy - ’

should be allowed to marryﬂ' ”I see the necesslty ‘to keep homo- ’

sexuals oug.ofnSOme'government;work”. When we read a’ statement

we ask the students to %et up and arrange themselves across the T

.room on an imaginary axis representing a range 6f opinions from

. - . . 4
« L.

v 1 . f. 'fStrongIY Disagree' through ”Strbngly.Agree” with "Neutral or ' *

L,

Undecided'' holding the center of the room.' We Lnsist that they o T

- get in a linear order, allowing for a certain. amount of jostling ﬁi

M v

ba

for position ahd conversation among them. At various polnts on . o

;%' - certaln lssues we each move Into the line to show how much we
differon particular issues.. ' T
. ~ . . . N
-We repeat this exercise in the last session of th& class

to give people some sense of where they and others have changed




v

'
[ S,
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z'ness of‘how they have wrestled w1th the|r values throughout the ,‘“;,4
v class, perhaps to emerge WIth aﬁﬁ%@éﬁ-flrmer hold on the values

.WltH whlch they entered e 'f' T

8 [y

" person sharing experiences with the class.

(‘pets, pictures of children, favorite paintings, and poetry.

7

the proflle of the class on maJor Hssues. It"also leads'tonQWarev

e o s ) s RS
-« ! ;

s small group prodéss.» y

Anoth&r'common technlque we use i

'

Early we deVIse groups havnng a w1de variety of kinds of- students -t

male, female, age range, llfe style range, and then bulld grOup

We alternate faculltatlng

~ LN

We have at t|mes used the |dea of remaining w|th one

trus%pas one would with any small group

those" groups.'

3
i,»

group for the entlre semester but the students have expﬁessed

=~ . - . LR

the|r desire. to have eprSure to*both of us.. : S 3>' R
R ; ' [
"ﬁg“‘ Another topic == and technlque - that we have used to A O

- . N

. develop a sense of trust and car|ng wuthln the class |s sensual|ty

‘e o

& : . | i
Before we get to expllcntly sexual tOpICS we try to %waken the S lﬁ
_students awareness of: all thelr sgnses, of how they have-enJoyed o

of how those stses.have'matured over tlme. We -

them |n tHe past,

|ntroduce sensuallty |n a show-and tell session, whege everyone

- oA

ld/the class brlngs -obj ects Qr a wullnmgness to share an exper-'
L -

1enceror some talent i Whlch they express their enJoyment |n llfe,p

IR e T :
_|n,ﬁaslow’s“%erms, a- ak experience'. We each'brln in four or
le !

L’ -
‘flve th|ngs of oJr own llkung and agaln at this ponnt share how

We go around the room each =+ =

we differ in our own sensuality.
A ' .- - v .
We've had everythjng -

People -’

. N R / - .
eat yoghurt with a silver spoon or knead bread dough and pass it

Y
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’ - v" . %I : ( C -
: . v . « | S
around.for"eveﬁyoneito poke. One woman hugged each person.whlle o A
) S

wearing he;;flannel'pajamas. As dlfferent klnds of experlences

are'shared”:theﬁe is.aisnowballing_effect, and everyOne appreclates

I P A N R _vr . . B o _"f&vl .
the other sensual experlences.r - g :

k4

In that same sesslon we follow up with a 5er|es -of non-

dealing with. some aspect of them.; The class sess|on closes w1th

.DIFFERENT CONTENT’FRESENTATIONS -
I PN

threaten|ng touch|ng exerCIses fo develop“‘rust‘lﬁ“the ClaSS. Later

we process feellngs raised by the exercises.- Some pe0ple are very :,"v,»;ml(l f,:*

Q

exclted, and others that become aware they have had a hard time . R

‘one'of our’favorite;sensuous experrences. &We:serye spec|alvhot ‘ ", 3.‘r5/
fudge'sundaes ‘—\rlch,yaﬁllla fce'creamz,creamy and warm.fudge ) o o
sauce,‘and all t‘e\trlmmlngs 6f whipped cream, cherries; and the '”;Tiﬂ_v ;;ﬁl
T b i e "b - o -
toasted cashéws. ﬁhis whole session'is!é-good bridging experience'f

of the\dlfferences between us and among class members, maklng us -

| Jreallze ‘the-validity of dnfferlng Ilfe styles through shar|ng these

common sensuallties. This. has always'galvanized the class, and o ‘

at that point we are able to go on to contrOVer5|al contents

' Y . . T s
M t . . . : - I, o

A

Throug out the course the varlois top|cs |nvolved in'

sexuallty a e VleWed through the per pective of the two llfe R

styles. The i#sue of'commltment or lnvolVement in a sexual .

. i ] B . - - ' -v . ‘
relationship{highlights the difference between us. Caryl presents
the many kinds of monogamous marriage. relationships and their

scharacteristics. Carl Rogers' Becoming Partners focuses on the




MlnneSota Couples Communlcatl

- .

n Styles, which Caryl demonstrates;;

-

introduce means of yo{king ou problems'within‘theit commi tment.
‘ We role play some of these stylles for Students to show their'uSe-
i . S
'F P . .
fulness in enriching’relations

~ '

RN Y

'ips. These styles then serve-as
' 4

N models for commun|catlon betwe n class members for the rest of the

term, and*allo open, nonjthre tening -discussion of divergent'

ST R

life styles and"issues. _
, N |

bout group marriage, sexually

latlonships in general, swinging,

N

Mary presents material
, [ open marriage, non-monogamous r
';and communal |V|ng # e have b come more. comfortable, each of us

\ advocatlng those ||fe styles we represent talk|ng about our

.

styles of rFlatlonships in highl positive_terms. Then we are

| also able to\use thé communicati n model to get students to talk .
. N

o P

: *r\
abqut ‘their own-reactions to ‘those |ssues. ‘We move from the

lecture presented by each of us o styles of relationshlps,’into -

|

role playlng sntuatlons based on hose stylés:_ These role playrng

Lt

-playlng situations we also

A ,f
i
S freedomfbetween sé&es. In the rol

lgeal with the' problem:of sexually o enjind; up ‘what has been here-

A ) - i L A A s o

./ tofore a monogamous relationship, and with situations which have
arisen in group marriages and conmun?l seftings. The class members
i . (I . o - ¢ —

in both small and large groups discuss the dynamics of the

x. v . A N N

"iAteractions they observed.

o . . -
A Fui Text rovided by exic ' -
: by A s AP,
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Lo '["& :2" N | o
v ﬂn teachlng bi-sexuality we deveIOped a tool we, call our T

3

EX-

-

o “Together“ dlagram (Frgure 3) We . had beep trylng to flnd a way

gj AN to heip students differentiate bet een:affectlve, genltal, and ( A)i
g . . , \ e
i(;j' " fantasy behaV|or so that. they coul begin to see their own.variatf

ions in behavuor in thi different times. and sutuations of their

_lives. We trled to prov:de a %rld, anLL the 0-6 Klnsey Scale,

- whereby they cpuld make a decision and t‘ink‘through for them=

/

‘Selyeé, for example, their own gender id’ntPty, or how they see

>

5 B thehselvesjmgst of the t%ne: L , . o _>

. A4 T e,diagram has the effect of,helping heterosexual people L
. . / . - - <
) who -have been’uncgmfortable with the topiF'of homosexuality. They (<(

o .
_ o ) . : . ,
II ~ become aware of a-way in which they cam/hetter understand aspects o

|

o of their a fective:behaviordwith same sex friends. as behavior v//b

they share with gay people. They are able fo do this without

feellng as threatened as they had been -when they had started the’

course. E o - .

i d 7 ‘ . ‘ T
© Within students' attitudes, we have found that both men”™™

0

anh women, as they devélop group technique skiile;'W§ll'maﬁe it

RN

. increasingly difficult for students who have non=-accepting attitgdes

to express them in an -accusatory or repressive way . “l“won't

deal with that," or “Here s where I am,“ wuil be accepted and

LN

- ‘"~i'§ acknomiedged Bpt not, for exampie, ""Being queer makes her an unflt _
\ “ ) . 4 . .

mother.! ‘

~ . . ?‘{w‘b
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another example of dlvergence.g FrOm her antt r0polog|cal/back-

. experlence in both agenC|es and public schools, Cary] presents

- we have prOV|ded spaée in our class for very heated debates about - o

,ant|~fem|n|st point ‘of - VIew On these we nave been falrly con~

- ‘ S o . . —

.;- ..q o o ﬁ/—. H_ A | IR
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4
i

. . . . ) " ) .
R v ’ . " . . - L
i . o . - . S . ‘ A
. . . «
. » . . .

» -~ The lectures we present in our areas of expertuse are -

e : _ ]

[

‘ground, Mary presents antoverview of.various cultures' sexual
'behaV|ors rangang from represslve to h1ghly sexually expresslve S

groups.A From her interest in sexual theory she . has developed a
I

slide lecture on the hlstory of pornography .Dranng from'her

'\' o P

v

Alssues'in sex education. In her last lecture for the term Caryl

.

discufses the different types of sexual counseling, i}e.'the Masters
. i

and Johnson behaVIoral approach Kaplan s use oF psychodynamlcs,
the Fithian-Hartman ﬂbdel - ‘the Barbach Approach and Dobson s

E EEEEN N
work’ W|th women's groups. . o //

f . There is an |ssue in" which we both are very uncompromlslng

and present-a unlwed front: the right to sexual freedom Whereas

v

-

' sexual standards including such lSSUeS as abort|on, pornography

standards, and sex education, we. have never taken ~an anti-gay or ST -
5|stent and have taken some. flack for refuslng to con5|der

reflectlve alternatlves ito these. An enrolled untverSJiy,admini-‘. i

strator who was uncomfortable with the philosOphy that understandlng

N Jb - N
o

behavior, d|dn t always mean apprOV|ng behaV|or was very crltlcal

. of Caryl for not sufficiently\presentlng the "status quo' whuch

he represented. Sometlmes we arg questloned about -bias because%;
. ) ]

‘ . y
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. N |
we are both women.} We try to be openyto what men are waqting to

say and axe qulckrto ask “How do you see that from yduré'or'a
e K A

male pount of view?'" Over half of the specnal speakers we

Ml _ 5 e

hﬁw—t‘q\ to lecture|arebmen. = * e

"/ R ’ B
./”\\j‘ As many educa ors experlence, the |nterest in all the -

.

R

'content obJectlves becomes 'S0 great that the Semester seldom seemsv

_Iong enough It'beglns with-values |ntr05pect|on, Sensuallty; and:

general awareness| of gr0up Process and communication, openness.

7 ”Sex Roles'' and " eterosexuallty in Tradltlonal Models and Alternate \

 Modells'' are follo ed by "I'ssues in Homosexua]ity.” ”Sexuality

.
[N

4’and he Law and the Arts“‘flows from the previous tOpICS
Co traceptlon, adoptlon, abortlonbﬂrlght to Ilfe, are all
|SSU&S con:>dered hen pregnancy is |nc]u@ed as one of the facets

of sexuaLity; nsex education issues - where, when, wholshould-

educate“'isgfof1ow d by "sextial dysfunctiop_and models of treat-

\ f .
Our a|m is ta increase a student's.sexual awareness J&>

three levels: a per onal vaIue Ievel where each can’ feel more

-

-

preparation’fevel (a hajority of the students' Iearning objectives

lnclude bekomung human services professiona1s).
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"I am that 'strong, independentlwoman'_that ! ;w_f‘ ‘

described at.the. first seséion -- onlf now | A - e

* know mysgIFVSo much bettet. And from here | ‘ﬁ ' C

- continue?go;look inside and out. To:'share my - ) ' »'.,
se1f-accepgance with others when it will be . o Loy

heipfqu“‘d I |

2

.. - - PO S v

. "|'m getting moré in touch with my own sexuality

and my shifting, changing values are starting to

hold some ground. By this | mean my values have
been in a state of change and | Ha?en't’knqwn what
I really vallue and want. So I'm saying now, some

things are more clear and |'m more aware of what s fﬁ

*

I want."

- ' e . o
1'0ur sexuality is really our¥entire being = not a : \\
: : . *® %3 : ‘
separate, special part of our lives alone. OurTT T T T T T T

sex life is rea\ly the taqtal of our personality. . .
And our sexuality comes. into play with, every human

/ contact. Externalization ='revealing ourselves to

significant}fthexs-not just everyone.
L T S

E / ’ - ) - o

I i ”."" o

4 % v //‘ . ..
: The Clergy Consultation Servite have probably been
P ~+ ~_  very valuable to many people. I had no Idea of the f;“ A
help.availablé‘to people in our community before

1

i B
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some of our excellent speakers. As‘a point |

noticed =~ the speakers who came across as

T - - themselves -- not as inflated/pretentious/or

maybe even_insecure“-- were always accepted by

our class." ~ ’ ‘ ’

Page Nineteen
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- Our dolng this paper is a klggﬁof'celepration for us. We

are using the -paper to look back and evaluate how we really have

developed a kind of team style that is not only carried into a

classroom but even in community speaking engagements, workshops,

and in consulting we've done together.} We look forward to

B

conb?nuing to teach together. We hope to do a women 's pre-orgasmlc

group outside the Un|Versity this: comlng year. We thlnk  that our
abullty to work out thlS partnership has been reflected every

se ster in our students‘ growth We would recommend for other

faculty wlio are taklng on the task of teachlng human Sexuallty that

“they try for this kind of - approach lf they can find SomeE’dy they

can wotk wuth "and who are both willing to go through the groun i

1

process together because of the very vjﬁue in teaching so many

kinds of peoplet\and also for-the amount of perspnaI'growth that

¢ i . .
is involved for yourselves. People on campus will say, that "If

L3

you two*'can get along, | guess anybody can''. e CE
Y guess 3 :

i
‘lu
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JOURNAL CONTRACT /

i

The following are the criteria for grading~the'jburnal for SOC 456,

Search for Personal and Social Ethics in Human Sexuality.
| o °

A-journal will be kept, consisting of general entries (includtng — .

‘thoughts on class sessions); entries on readings,'films, ahd‘ou{-
side contacts. - Credit for the journal will be given for j5
general entries, L on reading, 2'on films, and 2'on contrafts
Grades will be determined as follows: B o

. : ) " Outside
" General ~Readings Films Contacts

A 20 R 6 b

B s Y T

c = w2 2°
Journals falling belowAthQSe requirementSIWill be.IﬁCOQplgte. o
in addﬁ;ion to'thfs, | Gnderstand my participation and attendance

" as judged by the instructors, will bé consideréd‘in the gréding

L

"process. ' o = :

-

~ | agree to these standards of grédi/é.

Signature

Date

To you prefer grade og‘credit~only?

.

21
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P L ' FIGURE 2

A

L 7“ SEXUf \LITY ‘VALUE POSITIONING

‘ctions:- f you strongly disagree with the statement, go to

_ﬁ B o | the far. left of. the room If you strongly agree, A

ot l

go to the rlght or place yourself in between where

P l you feel you are along the contlnuum of agreement

- 3 . M -

T versus dTSagfeemen~—— : — : S

1. ‘Only a married heteroséxual couple should_be allowéd to adoﬁt

'chlldren. A | o : . L af\\'ﬂ

2. | see some necessuty for securnty reasons -to keep homoSexuals
g |

out of some,governmental work.

=l

}. A love relatlonshlp is necessary for me to have a sexual

C e

relationship.
L, One should noxvhave intercontse unless theylre married to .l.
~ the personf - ” _ S . : .
:5.” I would want my lﬁ year-old to have,aCCeosﬂto hirth control
. . information‘and ;ervlce. a

6. 1 like llVlng in the body | have.

LR

7. My rel|g|on has proV|ded me wlth a useful sexual ethlc.

-

8. lt is a woman 's, right to control the number and spaeung of

K

her preghancues. : : . o o .o

S . LW

T *%7'9{ ‘HomoSexuals should be legally allowed to ‘marry.

»

10. If my spou5e were having an affalr | would want to know N S
about it. I
_‘ . . .. ‘v ‘
/// . N ,
r . ‘. 'l C l
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- kg

IF my Spouse were havnng an’ affair wtth av member 8F the . Same, .

[ Sex | wnuld want to know about jt,

12!

Chlld

and vaglna lnstead of “wee wee" «and "down there"

vSex educatlon shou]d be available in the Ith grade through the

E " - hwpgge‘Twenty~TA

would/llke to. :
It would be ok wuth me ff my 18 year-o} -son bro ght his girl
. y
home From college to share his room for the summ r. 2
N
- N
! .
./ . ,
r——
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FIGURE 3

'GETTING MYSELF TOGETHER SCHEMA l~~ R

e

¥ 0-6 Rating for Each Area

g . .\ BRAVIRRATRG T
el o \ - S
\

. T g - - .
‘ - \ A ~_Homosexual ~ Heterosexual O

" Affective . ' o ) - B . .

. .7 Behavior ’ : -\ . . (

D ' | oy o | I
[1 v lgentify Yises L [ -

myself behavior) - _ o S o : \
) . . . o ' . v S

Others! Sociﬂ’a-l‘ . s \ ,«“ e ' o '
ldentity (Others . f . | o -

. see my_behavior) A \

' x \ .|t Fantasy I , DU T .'( , B T B

€. ' ) Behavior I /‘ ) o P ' ';r

\ | " - . . - A . .«"
{ ' . L4 ' —
. H 3 ., ‘. . ) - ‘
' L +Sexual
. | Behavior , , ' e
’ - A 1 [




