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Furtkermore, although the "consultatlon model™ is the most w1de1y ;"J' v
- promulgatcd as the 1deal modeﬂ for school psychologlets, (Galle531ch, 1973,-

- ‘__ Hunter & Lambert, 197h ennedy 19(1 L%mbert Sandoval & Wilson, 1975’ I

Lee, 1972; Meyer, 1973, Prvzwans R 1971? Waters, 1973) und has been since

- the Thayer Conferegce (Cutte, 1955)\1little attentlon has been glven to

'? the rudiménts of the referral proces y a component of this model, or to

the'consultat:ve procees 1nwgenergl. Onlly one authgr (Galles91ch, 197 ) " o

formal and. informal l;nea of com~

,_____....-—-—-»—4—

hec even tre%ted the oasessment of
’huﬁication ahd_power 28 1mportant for |school pqychologlete' effective

/
|

‘ functlonlng. /

/

‘:J ‘ Since the/referral ig the$p01nt of entry 1nto the probhem fof the
psycholog1st the referral PrOCeSBQFBSOf the utmost 1mportance. lThrough
the management and structurlng of the referral process, the psycholognst V

VAl "eets the direction and limits of his’ effectlvenes Thé following case

examples demonstrate both the Jmportance of the procese and the conse-

_" quences of inadequate attcntldn to ‘managing and gbructuring 1t'- . ' ,

Teacher: "This hth grade boy disruplts my class— get. him out of here."

e Referral Prohlem b

’Teacher includes'examplea of the disruptive behavior in the referral form.
L - ! . ’ M ¥l
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| and‘the moths;;is informed.

‘her bad child be placed in a "dumb class" vwhere he)belongs and where theT

the problem solving process were bypassed. - i, ' \

s : : o = . e
Psydholog?§t's response. Sets upfan app01ntment for testing, admin- :
isters tests and detexmines-child has "poor inner controls", a "weak ego"

and is "overly reactive to stimuli from without" Report sent to the :

"gchool" recommending placement in a class for emotionally disturbed

‘“Principa*,s‘responsef~ vetoes recommendation since he believes all

teachers, and particularly this ope, should take care of behavior problems

w1th1n the regular classroom.

1

Mother's response: she h;s accepted recommendation and demands that

l

w1ll be able to. knock some sznse -into hlB head.

The outcome is left to the reader's imagﬂpation.

\

Evaluation of the Referral Process == Eroblem I

‘
. .
¥

l. Psychologist accepted the referral thus 1dentifying locus of the

problem as definitely within the student, therefore agreeing with parameters
’ . 3 .
of -problem as v1ewed by the teacher. ’
l
2. Psychologist took over the problem, implicitly offering gome

o

"cure" once ‘the nature of the difficulty was diagnosed.

4

sas ignored. .
lye The parentsf“role in decision making andhtheir contribution"t
v
Refergal Problem II .
Principal sends a referral form on a particular child direotly to thé\

D‘ N \
School Psychologist and says, confidentially, to have a look at’ the way '\

the teacher is handling the child and the rest of ‘the class since he "has

' S ' :
. . . 4 . ) oo
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some deubts" about the teacher. . i
' Psychologlst's response. Psychologisf aecepts~assignment and'dreps'

in to observe the class. Then he tests the chlld, finds him slightly
overactlve and %ecommends a behav1or modlflcatlon program descrlbed in,
his report to the principal. He also advises the prlnclpal that. the
class is/poorly menaged, with the children vendering ainlessly about.

Other teachers' respohses: Although they geperally regard this
teacher as‘incompetest, they urge the teacher to protest the request .

for resignation that has resulted from the psychologist's evaluation.

They also refuse to have anything further to do with the psychologist. -
. * ) . - \\

Evaluation of the Referral Process —-— Problem IT ~__ - N

‘1. The psychologist failed to get the teacher's definition of the
problem. | ’

2. He failed to get the teachers involvement in or commitment to
N
the”pyoeess of ;dentifieatlon and solution of the difficulty.

3.  The psychologist placed himself in the role of evaluator of
teacher performaﬁce, a role in which he is not competent, and a role

“whbich is incompatible with the kind of collaborative effort required

in pupil personnel services.
/. .

Referral Problem IIT

Parent's request: "Do an IQ test on my daughter who is in the Sth

grade to see what her potentlal is".
Psychologlst's Tesponse: admlnlstration of a standard 1ntelligence
test, determining that the child's IQ is 120, that she is particularly

adept. at non-verbal reasoning, meediate recall and social comprehension, .




peychologiet ie reluctant to give this exact informatign trying to ‘explain
q
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but only a little above average in both inductive a%d deductive reasoping.

In addition, the child is doing ‘about Lverage work ﬂn a class wh9 e norm .
is a year above grade’ 1eve1. 'if \ w i ' ¢
Outcomes parent—peychologist conference at whiph the paregt4aeke~

about the test results, which means what her daughte%\e Iq ie. The

L

the imprecision of an IQ score. The parent is both %ngry and adamant end

1

1o
proceede to the principal's office, complaining that\the peychologiet is
withholding information about her daughter.~ She returne, with the princi-~
pal, who instructs the psychologist to give Mrs. B.‘the information she

wants. , \

Evaluation of the Referral Process -—— Problem III lli

1. The psychologist had accepted a eoluti&n, IQ testing, without

knowing what the problem was. Having committed hegae £ to euch a course

>

of action, she could not handle the more ealient'problem of the parent-

child relationship as it surfaced. y . -

. ' ' ) .
Referral Problem IV e s T \ -

High Schoolfetudent,‘Jane'R. requests an appoint&ent witHQﬁbychologiet"

and wants to know whether what she tells him will be neld in strict
confidence.’
Peychoiogiet'e response: He swears secrecy. Jane R. then tells him

A ' . ,
she is pregnant and planning to run away from home and since she doesn't

know where to go, she would 11ké his help in finding a place.

Evaluation of the Referral Proceee —— Problem Vv

The psychologist had defined himeelf as confidante rather than

b 3
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,sees it, which is a very limited view.

dstrnctursdoreierral pﬂocess. “What model should be followed to avoid these

) not qualified to supervise psychological services.' To accept his authority

- staff of more than a few people, there are specialists of one kind or

¥ . ' . et ..
a R o a

r
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problem solver. By agreeing to this role, he limited his effectivensés
in helplng thié child deal with the crises in her life. He hés, un~hﬁ

wittingly, become a party to the, solution of the problem as the girl :

Thus, the above examples illustrate what happens in the dbsence of a .
\

pitfalls and to render the_much needed‘valuable psychological eervices?
Let us use as our starting point in answering this/question the gtate~

ment from the Thayer Conference that psychological'services‘are "gtaff,

not line". The Principal is in the line of authority. He is responsible

»

for all that goes on within his school and he, alone, is accountable there-
‘ B ;o

fore. The psychologist does not have any authority within thetschool

except as dblegated by the chief aaidnistrator,*the principal. Some

psychologists are troubled by this Concept. After'all, the principal is

is to compromise ones professidnalism as a psychologist. Clair & Keraly
(1971) consider that the psychologist is effective "only if he has a
clear understanding. of administration s defined objectives." (p. 320)
lhe problem oi relationship with an administrator who i8 not expert
in ones own field is not peculiar to school psyohology. There are many
other staff people within the school who are in the same situation,
school nurses, curriculum specialists, guidance couwiselors to name but

a few. Indeed, in almost any public or private institution with a

-

- >

another reportingQ}o administrators who are much less expert than the

specialist. Ideally, a school administrator manages the educational

)
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process, not by imposing control over mattere which hie staff knows more e

»about than he doee, but by identifying and drawing out the best talente

4,_ and efforts of hig staff. The psychologiet can play a very important o
/ part in helping the administrator 1dent1fy ahd draw out those talente " -

in the interest of better meeting the neede of children.

The follow1ng model is one that the author has found effective in

- - ——

o~ —————— e -

practice at the elementary and JUnior high levels.
(l) ‘Referral is initiated by classroom teacher who observgs and

/ . 1dentifiee~what she sees 'problem.' Thie will usually taée the o

form of behauior descr ption, eyet atically organizedvand'presented.
A form such as that described by 'Alper and White (l97l) which Yequires
the teacher to identify apecific b hav1ore and the frequehcies ‘with
vhich they appear can be ‘of epecial value in setting an/objective,
vdiagnoetic, probl -solving tone to dealing with the béhavior and
.academic difficulj?Ze of the child. The teacher’s sygtematic etudy and
observation of the child establishes the expectatio of their involve-
ment in the diagnostic and problem—eolving proces .‘ |

(2) Al referrals are channeled through th principal. It is hia

responeibility to determine whether the referr to the peycholoéiet is

appropriate and if so, what priority it’ ehoul take within the psycholo-i'

gist's Bcheduled time for that school. ' " ) ; | . o ' .
(3) In the principal-teacher conferen e, the principal ehould g Y o
assess whether the teacher ehould be direc ed toward other resources, - é

ghould determine whether the teachexr has onferred with‘the.parente of the

child to inform them of the child's difficultiee in echool.

-

(L) A echedule of referral meetings, should be eetabliehed at the




) beginnirg of the school year.
Th:e Btructure hae the advantage of defining accountability of alf,

©

adminiekratdre, teachers, and‘peychologiets. How would the four referral

problemL outlined earlier have been dealt with within the framework of

this structure.

(l) The "dieruptive" fourth grade boy. The teacher'telle the

)

b}
e -3
.
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peychologiet that he has to do eomething to get thie child out of her\

claeefoom. Has the principal been apprieed of" the problem? Hae the
eLon

parent? With these queetione, the peychologiet has embarked on a mis

to 'surface the 1mpedimente to making the best use of the school and com- 57
| .

f munity resources on behalf of the child. fDoee the teacher feel that \

‘she cannot ask her administrator for the eupport she needs in carrying
A

out her work? Is this because she has some irrational fear of "the"

/ principal" whoever he might be, or because she hae difficulty in ‘

N articulating,her needs or because the principal is not receptive? If

the peychologiet assesses the problem to be one of the first two he

may offer the teacher help in formulating her presentation to the

principdl‘ If the principal is "unreceptive" the peychologiet might

ferral conference among teacher, principal, and himself

,/ : . echedule a pre~-

hed for administrative support and perhaps -

v

1's unreceptiveness. Similar considerations

!
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reasonable concerns which challenge our wasting time on “preliminaries"

when there are so many children who need ouf help. HoweVer, let us

"examine the assumptions that underlie this ‘cry for action:
"~ (1) that the psychologist somebow absolutely knows what should be

done

(2) that all he has to do is translate that knowledge into a set of . -

instructions and - - - rfiﬁAr- e
(3) that working thrcugh the relationships with administration and

staff of .the school is peripheral to the consultation function of the
school psychologist. -A thoughtful consideration of these assumptions
leads us to realize that structuring the consultation process and
specifically the referral process is preoisely-the avenue through which A
the psychologist ocan bring expertise to the- school setting.

Let us cons1der case II in which the principal has the hidden

‘agenda of "getting the goods“ on the teacher. A referral meeting
attended by the teacher, the principal, and other involved gchool

,personnel could surface what the specifics of the disturbed relationship

between teacher and child might be. Such a meeting sets a problem
solving orientation'rather than a witch—hunting one. It also defines o
the role of the psychologist as the person who helps identify dnd . -
surface problems in learning and in interupersonal relationships and .
not one of teacher eValuation. But. what if the principal is reluctant
to set up such a méeting? The psychologist's task here becomes to
discuss’with the principal why this is the case and to support the

principal in his role of giving leadership to, the educational process.
~ . _




'testing. Within the present model this would be handled somewhat ‘as

Vphone or in person Just what answers th parent is 1ooking for from

- the IQ test. He would explain to the p;¥ent that IQ testing 1ike other -

a

Now, for case III in which the\parent initiated/a request for IQ

*

follows.

The psychologist would.explore witg the parent either over the

] technigues is a tool which the psychologiét uses in understanding

hso that as problems like this arisej the psychologist does haVe adminip-

' of the readiness of both teacher and parent for a conference, the

“clude himgelf. in that meeting depending upon his assessment of the/ .
v parent's attitude and possible antagonism, the teachers competenc in

dealing with an interview. It is important here that the psycho ogist

people better, but that the tool that is ubed must be relevant to the
problem at handg ‘The psychologist must be-nuite firm in this position
since he has thé responsibility for the quality of the psychological ser-
vices program and therefore must have the authority to make the profession

al decisions about how best to provide those services. It should be ,/

apparent that it is necessaxy to communicate with administration and '

community again and again to interp#et and explain psychological sqrvic 8 G:

trative and cbmmunity support in insisting upon a professional manage ent

or referrals. But to get back to our casef =~ depending on his jud 'ent i

psychologist might set up a meeting of teaeher and parent. He mi t\iz{-

3

maintain his position as the psychologist for the schoolq His findings

!
/

are primarily for the use of school personmel in planning for the child.

In this situation and again within the context of our model, the psychol~

ogist cen help the parent to explore and identify what her aomual concern
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‘are in relation to her child, her childs education and other aspects of :
| her childs life. In 80 dolng, the psychologist may, open up to the . ! ; K
parents appropriate options which may include further collaboratiOn W1t£

the teacher, the use of special facilities within the school, referral 'é‘-

t0._resources outside the schogl, etc. In thfs case, even though referral\

has not been formerly approved by the principal the principal should be o '

apprised of the psychologist's contacts w1th the parent and 1n-general .

what the purpose of those contacts is: Our final case of.the child whox»'
swears the psychologist to secrecy is not at all unusual, and shows most.
clearly that . the school psychologist‘s client is the school system and

not the child. The psychologist has no right to swear secrecy to anyone'
He does have the ethical obligation “to maintain confidentiality\of

records which means that he is committed not to disclose the material

' 'within his files 1n any matter that will be destructive to the child or

the childs family, or 'to anyone else for that matter. In junior high

schooi\snd even more SO in high school work, selfkreferrals are more

N -

common than they are at the elementary school level. The message which
“the psychologist must therefore articulate to the self—referred teenager, ‘
is: I am here to help‘you'with any problems you have in your relationship
to the school and to your peers'withinethe school, and furthermore-td

help you to find suitable resources outside the school if there are .
AMproblems in your life which obtain the . Whatever informatdon you wﬂdl
share with me must be done on the basggpof ‘the assumption that I will

not use this in a‘way which would be destructive.to you, and ultimately,

do not share information with me with which-you feel I .canmot be trusted.
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i

"Work with adol scents calls for a great deal of flexibility and- sensitivity

o
48 \ '“:

- “and senee of t4 ng, but at all timesfa psychologist must retain the

\

” position of a’ esponsible adult who is there to help the individual deal
w1th h1s probleTs in 1 ng, but not to become-an ally-in ecting.out _

, these,problems.\

- 8

) Thel’specifics of management of referral are many. But it is the

)

{' authors experience and belief that the kind of referral process model

‘ JE—

outlined herein can go a long way toward setting up the work of the

. school psychologist in a manner in which.it can be done an& which will

.alleviate the senge! of frustration :h?y school psychologists so often :

feel and impatienc With the "roadb'ocks“ end getting down té "real

peychological work" .

}
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