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PRIDE, an acronym for Program Review for the Improvement, Developm.nt
and ExpansiOn of Vocational Education and Guidance, Ohio's' approach to

the systematic evaluation of vocational education and guidansIe.in the more
than 60Q comprehensive public school districts and almost 60 joint Vocational
.school districts. The full intent of the program review is to improve the
quality of vocational education and guidance in Ohio through the combined
effortsilf local and. state personnel. As a comprehensive evaluation-system
utilizing the self-review concept to assist vocational teachers, counselors,
supervisors, administrators and state personnel in planning for quality
vocational education programs and guidance services, the system is. designed
6omprovide.both conclusion-oriented and decision-oriented infoKmation for
t6 decision-makers at all levels of educational management.

A major component in the organizational and operational activities in
PRIDE is the involvement of students, teachers, counselors, supervisors,
school administrators, lay citizens, employers, and the staff of the Ohio

Department of Education.

In this, the fourth year of PRIDE, almost 80 percenilf the 108
Vocational Education Planning Districts, composed of 620 comprehensive
public school districts, have participated in the review of vocational
education and guidance. The remaining 20 percent of the Vocational
Education Planning Districts are scheduled for PRIDE in the next year,
thus completing the first full five-year cycle for the review of vocational
programming in Ohio.
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Ohio's Program Review for Imprvement, Developments'
and Expansion in Vocational Education and Guidance *

INT,RUDOCTION 'AND OVERVIEW

Ohio's Program Review for Improvement, Development, and Expansion
(PRIDE) in Vocational Education and Guidance was researched and developed
by the Division of Vocational Education, R!.:earch, Survey, Evaluation, and
Exemplary Programs during the 1969-70 school year. Intensive study'was
directed toward process review and its impact on total program review

to meet the Mandates of the Vocational Education Act of 196.3 and its
subsequent amendments. As a result of the study, the division was able
to identify six basic componets for program review.

(1) Administrative Review - the administrative review is the activity
by which the Superintendent.of a Vocat,ional Education Planning
District idedtifiesthe role, objectives, structure, andresponsi-
bilities of the administrative team for the improvement, develop-
ment, and expansion of vocational educdtion and guidance. ThCad-
ministrative review willfocuS on (1) Board Policy-and Administrative
Procedures, (2) Finance, (3) Program Development, (4) Instruction,
(5) Staff Personnel, (6) Pupil Personnel, (7) School-Cbmmunity
Relations, and (8) Evaluation and Accduntability.

(2) Process Variabl Review - the process variable review is the activity
by which instructors use a lay advisory committee to react to thg

variables ofan instructional program. The process variables have

been iantified as (1) Curriculum and.Instruttion, (2) Facilities and
Equipment, (3) Instructional Staff, and (4) Students.

The process variables identifiedfor the guidance review are (1)..Guidance
Staff, (2) FacilitieS and Equipment, (3) Coordination and Administration,
and (4) Guidance Activities.

To review the vocational adult education program,'the following variablgs
have been identified (1) Administration and Organization, (2) PrOgram
Development and Operation,. (3) Improvement of Instruction, and (4) the

Adult Learner:

(3) Product Review - the product review is the identification of the successes"

achieved by the vocational graduate. A one-year follow-up using the current

state reports and an annual five-year follow-up to identify mobility and
employment success should be conducted by each VEPD. Adult follow-up

should be 'conducted for pre-emploment programs with some attention
given to extension ,classes for acult learner satisfaction and., success.

1



(4) Cw.tAnil, - the cost,analysis review is the critical
activiti 1-hich will identify the instructionalcost for_ operating
an lustructi0na1 program NV clxs and 1;enerate a cost per pupil
per program and class. Included in this atillysistare the supperting
costs for guidance and administrative servi;:es.

(5) Availability and Impact Review - the availability and impact review
is to be conducted on a periodic ba.sis by the Vocational Educat-ion
Plan'ning. District personnel to'utilize 10(.11 resources for determining

community needs.

(6) Acceptapce and Conv.ruence Review - tbis - review is currently using two
objective instruments to exam4ne student interests and attitudes plus
parent. attitudes. To obtain student interests in vocational education
all *eighth graders in a Vocational Education Planning District take
the "Ohio Vocational Interest Survey." The obtaining of parent and
student attitudes is obtained through the "Parent and Student Vocational
Education Survey" which is adminktered_to all ninth and twelfth graders
plus one oT their parents in a ViebtdonaI Education Planning District.

0 R G I Z A TaI 0 N. F: 0 R

PROGRAM REi/IEJL,

During the_school year 1973-74, 19 Vocational Education Planning
Districts were identified to participate in the PRIDE Program.. They were:

1. 006 'Belmont County Joint Vocational School DistriCt

2. 007 Southern hills Joint Vocationc41 School District

3. 016 East Liverpool City School-District
4. 019 Cleveland City School District
5. 028 Southwest Cuyahoga Joint Vocational School District

6. 033 .4andusky City School District 4,

7. 051 Knox County Joint Vocational School District

8. 054 Lawrence County Joint Vocational School District

9.. 055 Licking aunty Joint Vocational School District
10. 059 _Oregon City School District
11. 062 Washington Local Schdol District

12. 069 Upper Valley Joint Vocational School District
13. '078 liaplewood Area Joint Vocational School District

14. 080 Putnam County Joint Vocationill School District

15. 085 Vanguaid Joint Vocational School District

16. 093 Plain Local School District
. 17. 099 Trumbull County Joint Vocational School District

18. 106 Springfield Local School DiStrict

19. 107 Ohio Valley Local School District

2



A calendar or activities providing for a Commitment of 72 days of each
state supervisor trom each of the vocil.ionaLservice areas has become an
integral part of their job- responsibilities.

The state supervisors to serve on PRIDE were assigned to one of four
geographic areas 4n the state. Pjach geographiearea had at least seven state
supervisorswith unfilue professional experience for the vocational service:"

.

Agricnlrural Education
Mr. John Davi:. (NE).
Mr. Richard Humw1.(NW)
Mr. Welch Barnett (SE)
Mr. 'Leslie P. CrAbe (SW}

DistribUive Education .

Mr. William Munro (NE)
Mr. Larry Casterline (NW)
Mr. David Rankin (SE)
Dr. Paul Shoemaker (SW)
Mr. James Walters (OWA)

4

Ttade-and Industrial Education
"Mr. Dod Bewley (NE)
Mr. Jack /olkmer (NW)
Mr. Tom Hyde (SE)
Mr. Robert Wright -(SW)

Miss Elizabeth Gurney (Health)
Dr. James Bartholomew (OWE)

Business and Office Education
Mr. Ted Johnson (NE)
Mr. Robert Francis (NW)
MrDani.el Vicarel (SE)
Mr.Wialiam Dross (SW)

HometEcouomics Education
Miss Yvonne Bishop
Mrs. Mabell Black
Mrs. Margaret Drier
Mrs. Joanna Kis...r

Mrs. Judy Mooney
Miss Laura Pernice
Mrs. Adel Riegel
Miss Dena Vessels
Mrs. Kathy Voorhies

Manpower Training Service.

Mr. Jim Mabry (NE)
Mr. Ronald-Harbert (NW)
Mr. IN/1 Winland (SE)
Mr. Chester Pardee (SW)

Construction. Post Secondary and Cooperarive Education Programs
rhx. 1411liam Ruth (Adult)

Division of Guidance and Testing
Mrs. Irene Bandy Mrs.'Margaret.Mauter
Mr. John Chatman Mr. Harry Meek
Mr. Robert Goessler ..Dr. James O'Connor
Mr. Richard Green DrlCharles Weaver
Mr. Eugene Kohli

The Consulting Committed for PRIDE provides for- representation from
each of the four PRIDE regibris. The Ambers were:

1. 1972-74 Dr. Albert J. Abramovitz, Assistant Superintendent, Cleveland
Heights-University Heights. City School District (020)

4)7

2. 1972-74 Mr. Vaughn Coats, Vocational Director, Lima City School
District (002)

9 ,
3. 1972-74 Mr. Lowell E. Gingrich,Superintendent, West Clermot Local

School District (013)

6
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. 4. 1972-74. Mr.
.

Otto E. Meyer, Assistant SnperThtendent, FourCounty Joint
. Vocational S"chool District (030)

5. -197'i-74 'Mr. Earl Parkins, Principal, Tri- ounty Joint Vocational School
. ..

District (005) . .

-.. .
. .

. 61 1972 -74 Mt. Wiliim Tenney, Director of. Secondary Education, Akron

City School District (995) .1
,-- b. .

. .

7. 19/3-75 Mr. Carroll Augustin,"Director, Butler County Joint Vocational
School District (008)

8. 1973775 'Mr. Rohrrt Clinkscale, Vocational Director, E'ast'Cleveland City
=School District (021)

9. 1973-75 -Mr. Parker O'Brien, Director of Administration, Mansfield
City School District (082)

0
10. 1973-75 Mr. William L. Phillis, Superintendent, Columbiana County

/ Joint Vocatiohal School (015)

11. 1973-75 Dr. Mar4n L. Stahl, Superintendept,South-Western City SchOol
District (038).

12. 1973-75 Mr. Frank Taylor, Superintendent, Scioto County Joint Vocational
School District (086)

The Consulting Combittee held three meetings to review progress and
*direction of the program review activities. A schedule was implemented Int-

providing mem4.44.Silip-change in the Consulting Committee. The schedule called
for half of the members to change each year with members serving for twp-year

terms. The current meulbershipof the Consulting Committee and their term
of office is as follows:

a

1. 1973-75 Mr. Carroll Augustan, Director, Vutler Courty Joint Vocational
School District (008)

2. 1973-75 Mr, Robert Clinkscale, Vocational Director, East Cleveland City
School District (021)

3. 1973 -75 ,`1>L. Js Parker O'Brien, Director of Administration, Mansfield

'City School District (082)

4. 1973-75 Mr. William L. Phillis, Supel..intellknt, Columbiana County Joint

Vocational School District (015)

5. 1973-75 Dr. Martin. L. Stahl, Superintendent, South-Western City School
District (038)

.
,

.
..

6. 1973-75 Mr. Frank.Taylort Smperiritendent, Scioto County Joint Vocational

School District (086)

7. 1974-76 Mr. Donald Fischer, Superintendent, Vanguard Joint Votational
School District (085) '

7-
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8. 1.974-76 Mr.' J. Creighton Christ, Superintendent, MIME Joint Vocational ,
School District (C32)

9. 1974-76 Mr. George Hargraves, jr., Superintendent, Meigs Local School
District (067) 4

..-.
10. 19,4-76 Dr..W

(
nald V. Healas; Di4tor, Technical-ocational Edudation,

-
Cleveland City School Dlitrict (019) . .

....

. .
11. 197'-76 Mr. William Slezak, Director, Vocational Education, Maplewood Area

Joint Vocational School District (078)'

12. 1974-76 jr. John R. Smart, Assistant,Superintendent,.0hio Valley Local
School Distriqpt (107)

There is also another committee known as the PRIDE In Vocational Education
and Guidance Planning Staff which is composed of state supervisors assigned by
their respective services to give direction Lo'the total PRIDE inVocational
Education and Guidance Program. ;The-PRIDE Planning Stale held monthly meetings
to review activities and progress of the PRIDE in VoCational Education and
Guidance Program. This committee was composed of 13 state staff membeis who
were:

1. Agricultural Education

2. Busingss and Office Education

3., Distributive Education

1
4. Home Economics Education

Mr. Richard Hummel

Mr. Ted B. Johnson

, .
Dr. Paul Shoemaker

Miss Barbara Reed

5. Trade and Industrial Education Di. Tom Hyde

,Mr. William. Ruth'6. Adult Education

7. Special Needs Mr. D. James Gifreda

8. Manpower Training Service Mr. James Mabry

9. Teacher Education and Curriculum ,Mr. Robert Koon

10. Guidance and Testing

11. Administration and Planning

12. Research and Survey

13. Research and Survey

Dr. Charles Weaver

Mr. Georg'e Kosbhb

Mr. George A. Sterlirig (Cost Analysis)

Mr. James H: Price

Fo.ur Planning Staff members were designated as team captains ro,coordigate

the PRIDE in Vocational Education activities in the Vocational Education
Planning Districts
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The basic procedures o? the PRIDE program for 1973-74 were as follows;
.

-1 A.' Each of the Vocational Education Planning Districts were to select apd
../.

appoint a service representative to work with each of the state supervisors
for organizing and coordinating the review activities. .r

,.,

. ,

_ , .. 1. . .

The team Optain along with a superJisor from the Manpower Training
Service and the Division of Guidance and.Testing met'with the local
administration and staff members appointed to implement the PRIDE .

Program. The purpose of the initial meeting is to orient local school
personnel to the OPeratioal phases of4PAIDE. At a later date, state,
supervisors .from ath of ehe vocational services met with the appointed
service representative'and the self-review committee chairpersons to
explain the procedures-for the local self-review activities.

. 1 ,

B. LoCal self-review chairpersons' were selected by the service representative
\

to work with each df the stte...al,r0eivisors for organiLng and coordinating

the review acenities. All state supervisors were available to assist 1
\

. with this task for one day in each Vocational Education Planning District.
. \

. .

C. The self-review committee, comprised pf not more than two educdtbrs and
. \

four tosix community citizens (parents, students, employers, service
groups, etc.), was selected by local school personnel and, they conducted
a review of the instructional program using the program review guides .

..and procedures which were developed under the direction of the Division
of Vocational Education, Ohio Department of Education; ,4 copy of the
self-review reports was forwarded to the specific state service supervisOr.

,

-

.

.
.

, .

i
D. *on receiving the self-review report as a guide, the state supervisor.

.. 6
/ made a revietw ofthe instructional programs for his specific service. A

maximum of ten days was scheduled for this actjvity,in each Vocational
Education Planning District. A review committee member from outside the
school is usually available during the state stafg review.. At the

conclusion of this review, the local service representative were directed
-to write .their service reports.

.

.
..e/

. ' . ..I a
C.

E. A D5ordinator for tfie Vocdtional Education Planning District was then
responsible for submitting a comhlned report to'lhe Research, Survey,
Evaluation and Exemplary Programs; Division of 'Vocational Education, Ohio

.

, Department of Education.
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. 0 During 1973-70 concerted effort wasdirecied toward the improvement
. . of- PRIDE. .

.

. `mot ..' -
a

4 .. - ..
. %

Sf Pa l Slittle emphasis was plaGedon the fUrtliar-mod4ficatiln or.tOkiiion

. .
of the oce'dure guided and t6xonote rvview instrumentutili4ed in PRIDE, .

! considerabfe emphi%is was directed toward'a review or the oP9rationalTro-' .

. . ,

' Ceduces and activities... In effect,:an'internal evaluation'ol the evaluation
... .

d"ystem:was undertaken: - .
, . 1-...,

I . , 0 I. ::
...,

To Uentify
#

Ebe-needed 'modifications`and 'revidionS. of operational
.

.-

' procedures and activities to strengthen RRIDE;fqe.majOrsonrces of inpht 1,
,were utilized. "Of-the five sources .of input, three were external-and two-w8te

...
.

1
c .

,

The primary e ernaf source of input-i§ provided forin each of the 79'.
taxonomy review instruments.:=Wheri:!by the local. taxonomy' review committee i's . *S-

encouraged to make comments, give reactions or dnggestiOns regarding theprogrdm
review procedures and activities teich raqy be helpful in futpre reviews of
vocational education programming and services. These comments, reactions. and

xestions are synthesized and reported in the Vocational E'ddcation Planning
rict PRIDE Report filed with the Diygsion of Vocatidnal Education., The

second external source of input emanate' & from the discussion and reactiqns to
the PRIDE procedures and activities at the'afinual debriefing meetint of 0,6 ,

Vocational Education 'Planning l/isCrict Coordinatots. The third external
.

source of inpvt is made by the,VRIDE Consillting)Committee. The Consulting
Committee is comp-osed'of superin:.-ennents; vocational directOrs, and other

administ*rative'personnel who have participated in PRIDE and; on the basis of'
such p.articipation, have an'alweness'of PRIDE, its philosophical and legal

.' basis and ;related activitieS**alid OoThires.. .

:

.
. -

The internal sources of input for modijication and revision of PRIDE axe:
(l) the PRIDE Planning Staff, composed of representatives of each of the service
sections-in the DiviSiOn of Vocational Education and (2) the regular dialogte. c)

with the administration and staff of the-Division of Vocational Education. '

: \ .

The conclusions set forth, herein are based upon observations, of the PRIDE.

-

acavities and procedures and reflect the comments, reactions, suggestions and
.

recommendations emanating from the'various sources'of input. identified above.
..-.,

, . ..
. ., .

Conc3usion: PRIDE, as a comprehensive evaluation systeM, has gained insl:ature.
Increasingly, local vocational education and guidance personnel are recognizing
the value of PRIDE as a vehicle tos.bri4g about improvement, development', and

. expansion of prpgtamming and guidance services through the use Of conclusion
,oriented information. 1.1 . Nc

Recommendation: State staff should maintain their awareness of the growing .

acceptance of PRIDE and the atmosphere of cooperativeness in achieving comMon
goals. The PRIDE procedures and activities. should be conducted within the
ntated operational framework; however", special efforts Aould'be.directed
toward an inte'nsificati9n of the review process to identify needed changes in
programming and, guidance services. .

o
,

I0
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''''Conchision: The need for hroad-baAd participation by local education personnel
includbng iidministrators, prpcipale, supervisors, counselors, teachers and lay,
citizen--; including students, eraftsmenilmoduC'tion.personnel,

'supervisors and
management persorimelsis recogniitd as an 'essential element in PRIDE. However,
PRIDE, as'a review process.woudd be errhaitcec'r through the Involvement of more
educational pers6nnelin the orientation_ meetings presently conducted for
selectedNEPD petponnel who will be participating in PRIDE during the' ensuing

4

school year.
t ' -.

---,'1'RecommendatIon: Tilt. present organizational pattern and operational procedures
. for cbnducting the PRIDE orientation meetings shoul \i be ,reviewed for the:Purpose

, of iMprqving the orientation process in preparation for conducting PRIDE in the.. participating Vocational Education Planning Districts' Specifically, the agenda
-..

' , should be .shortened, the presentations should $Iy.e. directed to .the practical
rather, than the theoretidal aspects of the review process aniia broader base

*. of. p,-tipation in the orientation should be initiated to include not only
vocation.af.personnePbut administrativepersonnel including. superintendents
and high ,school principals,.

,q'. ',

" Tt is'fUrther recommerided.that consideration be given to regional orientaion
.

meetiegs as a means cencouraging a higher level of participation in the
--PRIN.:orientation process.

. %
- ..

In summary, there is, evidence of improved cbmmunications betWeen the state
and local education agencies and between local education agencies and the
contmunity.. The implementation of the review process, PRIDE, continues to
provide the stimulus forutilizing advisorY"committees on all. levels of vocational
programming but, more imPoreantly;TRIDE has provided many opportunities, for 0
prOductiveinteraction between, stqe.vocational vtglf and local administrative
and local instructional personnel. Common interests and needs are being _

identified and mutally developed goals are emerging.

. The PRIDE follow-up in the year after PRIDE is, for the most part,.acceOted
. . warmly as progress in implementing recommendation' is reported. An.pnallary

benefit is the observable growth of local leadership personnel as' they assume.
-a more visible role in the operation of vocational education.

A major source of directioti,for the development,of state directed in- service .

education workshop activities may be attributed to the'insights and feedbak,
gained during PRIDE. In one service area, new emphasis and modified program
directions Have been set forth as a means of better meeting the needs of c

174!cational growth. 0
.c .

.

It. 1.0 quite apparent that'service to local education agencies is
.

continuing to increase in both scope-and frequency. Although. there is much
to 1;e'doneiA improving vocational education, expinding vocational opportunitie's

'....at the local level is partial evidence of the cooperative, support given by
,,.'4.state staff-and local vocational personnel, while'tlie most imporont element
:I Ais t{le 'reported overall improvement of vocational prOgrams. Efforts are 1

,continuineteilard the development of board policies for vocational education. 0J

.
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NUMERICAL SUMMARY' OF P.RIDE ACTIVITIES INVOLVING
LOCAL EDUCATION ACENCIES,'EDUCATIONAL PROGRAM AND

PERSONNEL AND REV1EW4COMITTEE MarBERS
. t,

-

.School, High Instructors dr

A Districts Schools Programs Counselors

99 497

.41 41 , 36 200

115 139 ' 139 t 368

'122 ' 19 .

90 % 90 69 N/A
92 101 171 325

51. 53 64 64

32 54 . 58 58

100 - '117 , 282 261

105 126 3446 454
t

1,182 -1 728'

7 - 1973 - 7/c
.

a
.

.

4;
V

ADMINI.ST'RATFO'N
',AND

PLANN-ING,

Section I Vocational Service Area Description

a

Committee
Members

145
1,112

.

122

562 ..,

1,097 (752 citizens) -'-

0396

310

1,192
'.

.

!

1,879

7 312 :

AdministrAion'and Planning is the service which coordinates immediate

and long-range ylanning among. the Vocational Education Planning Districts
to effect a biohil,programmatic effort to serve the, youth and adults of the

State of o444.

,Section II yocatiortal -Service Area Goals or Major Purposes

The purpose of the Administration and Planning Service in the Divisio

of Vocational Education is to stimulate and initiate administrative 151ans
for sound utanagement and operation of th,, vocational education program. In

fulfilling this purpose, the Administration and Planning staff will perform

the folldwing functions: '

A

Provide a repOcting and planning system for the Vocational
Education Planning Districts and the Local Education Agencies

for immediate-and long7rahge program projections,

Counsel and advise superintends is and, if requested, their boards
of ,education,on the -heeds, direction, and alternatives for sound
vocational education programming, and planning,

0
12
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1

Maintain and coordinate the necessary changes in plans with the
Ohio Department of Education for submission to the State Board
of Education for their review and actioh.

Actively participate in the Program.Review for the Improvement";
Development, Arid Expansion (PRIDE) in Vocational Education and
Guidance by reviewing the administrative reports generated through

' this program, and

Monitor and coordinate- the preliminary approval of"units for
annual budget projections.

Section III Management by Objectives \
The Management by Objectives system adopted within the Division of

Vocational Education does not apply to this servile area.

1Z.

Section IV PRIDE Field Activities

Region VEPD's

fNorthwest 5

Northeast 5

Southwest 4
Southeast 5

State Totals 19

Districts

Committee
Members

14 70

35 175

24 96
26 156

99 497

Section V. Findings and Implications for Direction

A. PRIDE Procedures and Materials

-

1. Assistant Director for Administration and Planning returned self-
review booklets and reactions personally to all VEPD's.

2. Manpower Training Service personnel did an excellent job of orien-
tation to local education agency personnel.
;

3. Administrative Review booklet still needs to be revised.

4.- Some VEPD reports do not report all items of concern.

5. Objectives for administration road more like goals.

64 VE-33 form seems to be adequate for PRIDE follow-up visitation.

B. PRIDE Follow-up of FY-73

1. All VEPD's were contacted for follow-up visits.

2. Ten VEPD's reeeivedifforlow-up visttb by the Assistant Director
for 4dminiseration'and Planning

1- '13
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3. Nine VEPD's di,' not initiate follow-up visits as requested by
the Administration and Planning service.

4. Most school districts appreciated follow-up vit.its and were able
to show progress or a plan for implementing recommendations.

C. Administrative arighles

1. .Board Policy and Administrative Procedures

a. Patterns of line and staff relationship seem to be a concern
of some administrators.'

b. Relationship of sending students to vocational centers are
not clearly understobd.

c. Job tasks or rationale for supervisors or directors is not
well understood. -

2. Finance ro

a. Fiscal accounting and bookkeeping procedures are reported
as adequate.

b. -Many clerks of boards of education attending in-service meetings.

c. 'Same Concern expressed for more state aid to vocational education.

cl.s Interest expressed for additional construction dollars for
vocational education in major centers as well as sending to
'schools for up-grading'existing facilities in Agriculture'
and Home Economics.

3. Program Development

a. Local plans of 1969 are invalid.

b. Usb of.advisory committees for exploring need for new programs
. is non-existent.

c. In JVSD, program development is totally their responsibility.

4 . Occupational analysis is lacking in the development of the
course of study.

e. Many courses of.study are in the process of updating.

f. Public schools are unable to advertiFe for adult education the
,same as other post-high school institlkions.

Z. Instruction

a. .Advisory commitec-es are deemed advisable.

b. Lack of classroom supervision by administrators and vocational
supervisors;

1.4
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c. Site and-facilities of new centers are well planned.

5. Staff Personnel
1

a. Staff and administration generally have sound working relation-
ships.

b. Encouragement for instructional staff to gain professional
growth is reported."

c. All staff are generally reported as having full certification.

6. Pupil Personnel.

a. A total guidance progiam of activities is lacking in many
local districts.

b. Policies of admission and student handbooks are either in
process or recently have been made available.

7. School-Community Relations

a. Coordination or responsibility for public information is lacking
in many districts.

1
b. Administrators are aware of needs for public information but

how to do it is apparently a problem.

c. No valid means of assessing public information programs.

I ,

8. Evaluation and Accountability

a. Fiscal accounting procedures do not allow for research activities.

b. Vocational centers are well aware of federal and stat6 funds
for youth and adult programming.

c. Inventory lists are maintained by the vocational centers but
lacking in local programming efforts.

Section VI, Conclusions and Recommendations

A. PRIDE Procedures and Materials

1. Guidelines for revising the Administrative Review booklet-need to
be available from RSEE service.

2. Process of reporting state reactions to the Local Education Agency is
satisfactory but consumes.three months of the Assistant Director's
time, and scheduling many times is awkward. Therefore, there is a

need for a full-time supervisor in the area of Administration and
Planning.

3. Service area report outline and instruction needs to be more
explicit as developed by RSEE service.

15
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4. Due to the LEAP pritgram establinhini,.; objectives for planning and

programming, the objectives of the/administrativd review could
become more measurable.

5. Continuation of the. VE-33 for follow-up visitation is highly
i-ecortunended.

B. PRIDE Follow-up of FY-73

1. Coordination of a_ollol,-up systervis lacking, and the time avail-
able for staff to cObrdinate follow -up between services is ,

restrictive, therefore, it is recommended that follow -up be aLcozplishe:
by each service with the lime and efrorE available.

2. Follow-up-of state PRIDE reports for state directioa is lacking
and should be monitored by RSEE service.

C. Administration Variables

1. Board'Policy and Administrative Procedures

a. Role of local vocational di ctors varies from district to

district;. therefore, state staff needs to be aware of the
rationale for various patterns through regular meetings with
local directors and supervisors.

b. Supervision from the'JVSD to the home school needs clarification
and intent as outlined through agreement forms for VEPD
supervision.

2. Finance

a. Additional or increased state aid for vocational education
needs to be supported by thq Division of Vocational Education.

. Pat.terns,of supplemental equipment and remodeling funds need
to be analyzed as a function of program maintenance.

3. Program Development

a. Project LEAP hai updated local plans,and a system for annual
updating is essential for utilizing sound planning_procedures.

. b. Advisory committees need tp be operational for all instructional

programs.

c.. Occupational analysis is needed for sound curriculum develop-

ment in each occupitional area.

d. Changes in statutes is recommended to allow public schools to
advertise and promote their potential for serving adult

learners.

4. Instruction

a. Teachers and supervisors should have written minutes of adv,isory

'committee meetings.

1(3
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b. Local supervisors need greater in-depth training to assist
teachers in the classroom.

5. Staff Personnel

a. New state standard on extended service should be carefully
supervised by state supervisors of the various services.

6. 'Pupil Personnel

a. The Division of Vocational Education should continue to
cooperate with the Division of Guidance and Testing to promote
a total program of guidance activities in thesChaols of Ohio.

b. Student handbooks need to be developed in all vocational
centers and updated annually.

7. School-Community Relations

a. Vocational directors should receiv&Tnstruction on how to work
with mass media in their area of service.

b. Methods of writing news releases and new articles of public
interest should be included in theam-service programs for
local supervisors.

8. Evaluation and Accountability

a. Written guidelines for coordinating North Central with
should be mad available to all VEPD superintendents by RSEE
service.

ADULT EDUCATION

Section I Vocational Service Area Description

Adult Vocational Education is administered, managed and supervised in
the following manner. The fall 'Orientation meetings are handled by the four
Manpower Training supervisors under the direction of their assistant director.
?here supervisors capably represent Adult Vocational- Education in.the four
PRIDE regions (NW, NE, SW, SE). They, review with the local VEPD's the

dates and deadlines of the adult review'and adult report odtline. The

Manpower Training supervisors avehd the team captain's meetings and meet
with adult service representatives'. The Manpower Training supervisors
instruct local adult representatives to have adult review reports sent to
them at Manpower Training Services. The Manpower Training supervisor then
forwards adult fillorts to the state supervisor of Adult Vocational Education.
(During these stages, there is close coordination and communication between
Manpower Training and Adult Vocational Educ ?tion services).

The state supervisor of Adult 'iocational Education reviews and reacts to
PRIDE reports. He then personally visits each local Vocational Education
Planning District and will spend a minimum of one day to a maximum of two
week:, with the adult represktatives evaluating the'total adult vocational
prowam. He then completes the final PRIDE review and submits the final

'l4 17



report to the adult service representative.

Section II Vocational Serv.ree Area Goals or Major Purposes

The. goals pf the adult vocational education PRIDE_xeview are to imprij/e the
quality and quantity of adult vocational education in Ohio. The adult review
is also used as an idstrument to encourage the` local planning district to
fully commit themselves to full-time adult vocational supervision, where:
1977, each district will have afull-time adult vocational supervisor. The

review is to establish local objectives, encourage sound administration and
organization with improved program development and operation. Another go.1l

is locating competent instructors and improve autilt instruction with in- service

training. The goals are further expanded to improve recruitingxechniques,
to enable every possible adult learner to have the opportunity to take advantage
of local facilities to prepare or upgrade himself or herself in his or her
occupational pursuits.

Section III :42nag-ement'by Objectives

The PRIDE report is used in conjunction with LEAP, Local Educational
Agency Planning; and through the PRIDE review, each local district is
encouraged to provide vocational education programs for persons who already
have entered the labor market and who need training or retraining to achieve
stability or advancement in emolOyment. Each Vocational Education Planning

District will play a 'role of the state objective whichis to provide by 1982.
retraining and uggrading adult vocational-education programs for seven percent
of all adult workers, adjusted to 1978 to provide for 253,678 ,or 5.1 percent
of the five million adult workers. Theie goals and objectives are brought out
in each local district where they are urged to provide adult vocational
training to seven percent of .the local working population. Adult enrollments

will consist of approximately 42 percent of the total in the trades and
industries, 25 percent in business-and office occupations; 17 percent from
distributive, mine'percent in agriculture, and seven percent in joh training

home economics. In addition to this, each districf is expected to reach
a high percentage of hotgewives in homemaking courses as well aS family living.

Section IV PRIDE.Field Activities
.,

. ,

Number of administrative units, programs and personn61 involved:

Region VEPD Districts
High
Schools Programs Instructors

Committee
Members

9Northwest 5 11 11 33 30

Northeast 5 10 19 : 11 74 41

SouthWest 4 13 6 7 32 34

Southeast 5 7 7 7 61 - 40

Totals 19 43 41 36 200 145

.

* A program inadult vocational education is the total adult program
consisting of many courses or taxonomieA% For example, the adult preAram

at a joint vocational school is considered one program, If three

satellites also have an adult, program, then it is Sour programs (One at

the HSthree at the satellites).
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.Regional breakdowns:

.Hilgh Committee
Region VEPD Districts School:, Programs Instruetors Members

Northwest' Vanguard JVS
.

5 5 5 12 4

Washington L.- 1 1 1- 6 7 4

,Putnam Co JVS 3 1 3 3 *6

Sandusky C. 1 : ' 1 1 8 8,
Oregon C. 1 -1 1 4 ' 51

Totals 11 9 11 33 -30
,

Northeagt SW Cuyahoga
Maplewood
Area JVS

4,
2

.

4

2

4

. 2-

16

1,,2

.

6

7

'P lain L. 1 ' 2 ,.2 18 6

Cleveland C. 1 9 1 28 16

Trumbull Co. 2 2 2 0 6
. .

, .

Totals 10 19 11 74 41

Southwest Upper Valley 10 3 4 32 19

JVS

Ohio Valley L. 1 1 1 0 5

Lawrence Co. 1 I 1 0 4'
JVS
Southern Hills
JVS

1

c.

1 1 0 6

\
Totals f3 6 7 32 34

. ) .

Southeast E. Liverpool C. 2 2 2 15 7

Licking Co. 2 2 2 12 '15
JVS
Springfield L. - - - , - -

Knox Co. JVS 2 -2 2. . 22 12

Belmont' Co. l' 1 1 12 6-

JVS

Totals 7 7 61 40

These field activites represented the evAluation activities of one person,
which means that this one person reviewed 19 VEPD's, 41districts_in_41
separate buildings, personally came in contact and viewed 200 courses and the
instructors. Many of the instructors were also interviewed, as well as the
Adults in the clases.

Section V Findings and Implications for Direction

A, Administration and Supervision

PRIDE review is the best tool for making the superintendents aware they
need a full-time adult supervisor.
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B. Adult Education
61.

N/A

C. Curriculum and Instruction
There is a growitig need for developing course outlines. There needs to
be more in-service trainingfor instructors. There are too many
Secondary=instructors not-interested or willing to teach adults.

D. Facilities and Equipment

There needs to be continued stressing that for every high school program
kith facilities and equipment there should be 'generated On'e and one half
adult vocational courses.

E. Instruction and Staff

If high school instructors are not willing to teach, then we must bring
in autiide instructors from business and industry. The attitude of too
many, instructors is that if they are personally not involved then they
do not want outsiders handling their facilities and equipment and, in
some cases, stock rooms. This attitude must not prevail and administrators
must continually alert themselves to the fact that facilities are there
forthe convenience of the adult learners, not the teachers.

A plus factor is that there are many good secondary instructors teaching
two to four adult courses a year. (Approximately 40 percent of all adult

courses are being taught by-high school instructors.)

F. --Students (Adult Learners)

Too heavy of an emphasis is being placed in recruiting adults from brochures.
There needs to be more emphasis placed on using advisory committees to
help adult programs find adult learners through the many community
organizations that exist. The adult supervisor must extricate himself from
clerical duties to spend moretime face to face with business and indbstry
in determining needs: c'

G. Product Review

More attention needs to be placed on the follow-up of adults, in order to
measure the effectiveness of adult training in preparing or upgrading
theSe adult4 in their occupational goals. Continued effort must be

a extended in measuring the end results of adult vocational training by
ascertaining; the progress of adults on their jobs.

Section VI Conclusions and Recommendations

In order to maintain. quality in Adult Vocational Education, assistance should

be given in the PRIDE review by utilizing more stateadult supervisors from
other service areas, so that the evaluation of adult programs can be made on t,

team basis rather than one person covering all Vocational Education Planning
Districts.

20
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Section VII Summary

PRIDE in adult vocational education is a worthwhilt: and meaningful'
process. It Li making each Vocational Edtcation Planning District aware that
adult vocational education is part of the total educational process. It is

establishinli sound supervision,is helping local VEPD's to recognize the

importaneeof advi,,ory committ.:es, where many have learned 'to use them for the
first time. Through this process of supervisory and advisory lelderqhip,
the total program will be 'improved and the emphasis then can be placed on
the development of curriculum, better instriction and more public relaticns.
As a result of this, the total program will expand.

Statistical infdrmation indicates that, prior to full-time adult
supervision, enrollment stays,static at about 350. After the first year
of full= time Supervision, edrollment doubles and three years later it .

triples.

SPECIAL NEEDS
EDUCATION

,Section I Vocational Service Area Description

The Special Needs Service adMinisters several areas of special vocational
services within the Division of Vocational Education. These services are
clearly mandated through the Vocational Education Amendments of 1968 (PL 90-576).
The primary responsibilities of the service are derived from sources of Part A
(102 b) to serve concentrated areas of disadvantagement and Part B identified
as set asides to serve disadvaataged and haddicapped persons. In addition,
the Service administers Part H, Vocational Work-Study Programs, provided
to assist disadvantaged youth enrolled in regular vocational programs.

The Special Needs Service is charged with -the responsibility to initiate, /
develop, and provide new innovative vocational programs to serve identified
disadvantaged and handicapped )ouch and adults--in school and/or,out of school.

The disadvantaged and handicapped are identified according to the Division
of Vocational Education, Special Needs Service Guide which requires the Local
Educational Ageincy to assess aad specify the disa.duantagement and/or handicap
that a participant demonstrates which prevents him £rbm succeeding in a regular
cationa.Lprogramwirassis_Lance...,_,

Upon approval and implementation of special programs,and services to assist
the target populations," it is'the responsibility of the Special Needs Service
to be certain that the district's implementation procedures are as approved
and that approved budgets are adhered to. Also, on-site visitations arc
schedu4ed in order to observe implementation first-hand and made recommendations
for program improvement, development and expansion.

Inasmuch as some Special Needs programming and servicestsupports man'y
of the other services (AG,TS,I, etc.), it is also necessary to maintain an
adtive working relationship with these services .to have effective programming.
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Section 11 Vocational Service Area Coals or Major Purposes

Comprehensive Special Needs Programming

1. Provide supplemental service., for disadvantaged'and/or handicapped,
persons who would otheiwise be unable to benefit to their fullest
potential through their involveMent in careitr motivation, career'
orientation, career exploration, job training and upgrading vocational
programs.

2. Provide modified ia9tructional progiamming designed to enable
disadvaeaged and/or handicapped persons to'achieve vocational
education objectives that would otherwise be.bevond their reach.

3.. Proiide adequate in-service activities for those staff persons who
aio assisting vocationally disadvantaged and/or handicapped persons.

Section III Management by Objectives

Not Applicable

.Section IV. PRIDE Field Activities

VEPD Districts
Funded Special
Needs Programs

Committee
MembersRegion

Northwest - 5 -19 1 27

Northeast 5 39 15 44

Southwest 4 34 0 19

Southeast 5 30 3 32

.otal '19 . 122 , 19 122

Section V Findings and Implication for Direction

Special Needs review instruments were generally completed very poorly, if
at all.. Districts in many cases did not initially form a committee even after
being told to do so because they "didn't have any special needs programs".

It was pointed out . d committee was to he formed, regardless of the status
of special.needs,sprogramming in the VEPD in order to provide for deVelopment
of prograniming. The probrems of this year have led to a change in the process

for next year. A state supervisor will make a presentation to the review
committee and conduct a discussion to answer specific que8tions,and prOvide
,additional input to the committee. Only after that session has been completed

will the committees react to the-In tUm-ent-in-turms-ol -theix,Macational

Education Planning District. It IS felt that by this process the committee
will have a better background from which to make recommendations.

Section VI Conclusions and Recommendations

The main -concern of the Special Needs Service is not that of reviewis.k
implemehtation of existing programs. Instead, it is one getting admihis-

trators to extend themselves to develop effective progr. fc -.vocationally

disadvantaged :Ind vocationally handicapped youth and ado including

the Special Needs Service in PRIDE, it forces administrators to take a bard'
look at the sjrvilees (or lack of services) they are providing to the handi-

capped and disadvantaged.
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Section VII -Summary

Ag-in next year, it is anticipated that as Special Needs moves into the,
field.on PRIDE that most of our effort will be directed toward the development
of Special Needs proaammipg within VEP4's. Statewide, with the exception of

- Cinciunati,'there is a ium of programming_available in the VEPD's
scheduled for review which would _require efforts in the direction ofimprove-
ment or ' :.pansion. The major thrust of ,be Special Needs Service; therefore,
will again be that of getting a'"foot in the Qoor" in order to help districts
realize the inadequacies of their present special needs programming and to

' help. them understand what steps met be taken to correct the situation.

:DIVISION OF

GUIDANCE AND TESTING

Section I Vocational Service Area Description

A guidance program Lthe vocaiio651 service area consists of organizpd
and sequential services in which each staff member of the school _is a responii-
ble participant. As a result of a totally coordinated team effort, such
guide services should be an integrated part of the school program,-both
instructionally and administratively.

Services basic to guidhnce haVe been outlined as nine dimensions in
Guidance Services for Ohio Schools and include: Information Service, Pupil-

Appraisal and Record Service, Group Guidance Service, Individual and Group
Counseling Service, Consultative Service, Parent Conference Service, Resource

4 Coordination Service, Placement Seryice, and Evaluation and Planning Service.

It is recommended that these services be developed building-and system=wide
as a result of needs assessment, and that they be written and approved by the
Board of Education.

:

Al

Also, the Division of Guidance and Testing stresses the compliance ,

with the 1968 Minimum Guidance Standards for Ohio Junior and Senior High
School regarding proper certification, proper student-counselor ratio
(400-1), adequate instructional materials and equipment and appropriate
physical facilities to meet the needs of the guidance program.

Administrators contribute to the accomplishment Of guidance objectives
by cooperating with the counselor in his performance of staff functiogs and by

1. interpreting too.t6e community and board of education the
objective:;, services, accomplishments, and needs of the.

gui dance program;

2. initiating guidance in-service-education of total staff;

3. establishing policies, regulations, and ,job descriptions for
conducting the guidance grogram; and by

4. securing financial and clerical support for guidance functions.

Te,tehers contribute to the accomplishment of guidance objectives by
cooperating with the counselor in his perloimance of guidance staff functions
and by 23,
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1. presenting the educational and vocational implications of
subjects being taught;

2. understanding the- abipties, needs, interests, and goals of
student- and using this understanding in planning instruction;

-- 3. helping students develop study skills;
4. providing a classroom climate which promotes po'Sitiye,self

concepts and inter-per-tonal relations; add by 4
5. supporting student activities which promote the achievement

of guidance objectives.

Section II Vocational Service Area Goals or Major Purposes

Funds are available under the Vocational Education Amendments of
1968 for the employment of vocational guidance counselors or vocational
guidance coordinators. These'terms are used interchangeably. In com-
prehensit.re schools the vocatioRpl guidance coordinator is -a member of the
guidance staff, employed as an expansion-of the school's ongoing guidance
program, and.is under the professional supervision of the school's system-
wide director or supervisor of guidance. In joint vocational schools,
_vocational guidance counselors or vocational guidance coordinators are

. employed on the basis on one counselor for each 300 stunents: In either tease,

the person so hired is responsible for providing leadership for the de-
velopmnt and coordinatiOn of the vocational guidance activities in.their
own schAl setting and in home schools. The 'coordinator provides current

vocational and technical education inforfilation to all"counselors, adminis-
trators, and teachers in the system to make sure that it is used together
with )they information regarding training opportunities as they work with
student:s and parents._

-
The following duty statements encompass the major goals.or purposes

of the vocational guidance coordinator:

1. -Takes initiative-in bringing various groups together ,to
" provide a forum for discussion, planning and action.'

2. Involves community-employers, service agencies, and,
local vocational educator's in the-total guidance program.

3. .Plans and coordinates activities to assisi the community to
understanci the vocational guidance prdgram.

4. ,Develops and organizes vocational guidance informat,ion,
and initiates procedures for the use of this information by
counselors, teachers, and students.

5. Plans and coordinates group guidance activities which
facilitate the vocational career development of students.

6. Identifies the student information which is needed to facilitate
the vocational guidance program.

7. Consults with,administrators and vocational educators concerning
the placement of students in vocational education.

8. Counsels with students individually and in groups.

9. Coordinates vocational guidance research and evaluation
activities including placement and follow-up.

10. Provides descriptive data for staff and administration to
point up achievements and needs in the vocational education
program, and for use in public relations.

2 4
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Section. III Manageffient by Objectives

. - Quantitative and qualitative goals have not -been set forth in a
Gunance Management by Objective statement.

Section. IV PRIDE Field Activities

The number of administrative units, programs, and personnelCisited
In PRIDE during 1973-7'4 are:

Cs

. r
. s

Region VEPD
*..

Districts

High

Schools Programs Counselors

Committee

Members

Northwest
N rtheast

thwestS u61
Sou beast

Totals

5

5.

4

5

19

.

17

44

27

''7

17

60
33

. 29

-'

,

17

60

33

29

,38
204

64

62

% 136,
486

.,- 264

232

115 139 139 368 1,112

4

Section V Findings And Implications forDirectiop

A. Guidance Staff

1. -A. majority of the employed counselors have earned the School
Counselor Certificate.

2, A number of schools are not meeting Minimum Standards for Ohio
1ligh'Schools by employing at least 'one full-time courlselor for

every 400 students.

3. Most counselbrs are. assigned fulltime

. 4. A,number of schools have not employed at least one-fourth-time
secretary for each full-sile 'counselor.

5. A majority of the counselors have attempted to sensitize themselves,
to the needS of the student population, and show evidence of-keeping

. current in the guidance profession.

B. Guidance Facilities and Equipment

1. A maj6rity of counselors havea private counseling facIli67 in
the building to which assigned even thOugh some are very,small

and enacted. .
.'

2. Moss guidance offices have files for reports and materials, book-
shelf space for references and informational materials, and a
telephone for intra-school and out- of- s.chool Use.

3. Reception areas too often did not have adequate shelves for informa-
tional materials which can be ,used by pupils, space for ,secrexary,
a telephone which controls incoming cal.is to school counselors,
files for guidance records and informational materia16, and secure
storage space for tests and other materials.

4. In too many instanpes guOance facilities wvre not separate from

the administrative\officvs.
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5. The availability of a tape recorder and other nedded audio-visual
equipment was not-in evidence in most schcois visited.

Many schools ,are providing spitce for informational materials in
the school library.

7. It was Tare that space is provided in the school plan for group
guidance sessions for all students:

C. Guidance'Coordination and Administratitm

1.' Until the PRIDE visit, few schobls had a guidance advisory committee

_..
consisting Of'stUdents, parents:teachers, Administrators and
counselors that was organized so concerns and needs related
to the guidance program can be effectively discussed and acted upon.

2. Very few schools have written -)biectives, 'policies and procedu'es
and job descriptions that, have been'approved b the supdrintendent:
and the local board of education.

3. Building principals are not always aware of
4
their responsibilities in

a guidance program.

;

4. Very few of the schools visited had a.guidance'coordinAtor (departments
chairman) wit.° was responsible for coordinating the guidance activities

and communications through periodic staff meetrugs.

5. Too Sew schools have made provisions for the employMent Of counselors
on an extended year basis due to a lack of finances:

6. Financial provision via a guidance budget was lackih, in most schools.'

D. Guidance PrograM. Activities

1. 'Informatiohal materials were often limited in number and were outdated.

2.' Curreht information appearing on bulletin boards vaies in completeness
and attractiveness. '

3. Effil apprilisal and record service was handled` effec tively in many

schools, but left much to be desired in others.

. ,

4. Group guidance was a need identified in most scliools with the common
)compizine of the unavailability; of time and/or space*.

.5_ Most counselors assumed thelresponsibility for individual counseling.,

, .6. Many schools use group counseling sparingly'.
'

-.
. . .

.

7. Time can be used more effectively in most Schools in assisting
or prepaiing'to assist other school staff members.

*.
8. Most schools indicateda need for closer relationships w.i.th prents.

9. da,SUme inters sting approaches have born developed in understanding and
ut .11.141nii community resources, but most school personnel indic:ated

a need and a desire to do Wore'' in the area.

2 3,
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10. Some vocational conm:elors are involved injol)ylacement but most
sucocsses are in the area of educational placement.

11. Where follow7up studies are conducted, it is usually -for one yen.

only.

E. Administrator and'Teacher Participation
I I

4 1. It 4was generally determined ttiat there is a need for more involvement

i of tbe,adminiatraOr in interpreting to -'ommunity and the board

of education the guidance objeetive:4, activities, accomplishments and

needs for further development. .

2.. Many references were made for additional use of such 'resources
as newspapers and parent-teAcher groups to announce guidance program

activities.

3. There wereanumerous 'requests for the building. principal -to meet

periodically with the guidancestaff to review the progress of
the guidance program and to plAi future guidance activities.

4. SlOw but steady progress seems to be made for each teacher pre -
senting the careef implication of subjects being taught.

5. The same is true with the leacher presenting the future educational
implications of subjects being taught.

6. Numerous times reference was made to the need for teachers to
instruct students in the study skills appropriate for the subject
matter areas.

Section VI Conclusions and RecoMmendations

An overall conclusion is one of high praise for the seal: study approach

in each school that has been establishill a's the.procedure for PRIDE. As a

result, more school publics are involved in reviewing guidance programs
each school than has been done previoWsly. Frequently the members of the

self review team expressed a desire for a continuation of their meAine. .

Below are some of the more frequently mentioned recommendations:.

1. Either the same Program Review Committee, or a reorganized'

guidance advisory committee, composed of a cross segenii:11--tbe._,
school and community that includes a member of the board of

education, should be established apd maintained so that concerns
and needs related to the guidance program can be Weetively
communicated to the various schobl publics. Perioditaly, they
should revio: the prepared PRIDE Report to note progress .in
implementing tile suggettions contained in the report.

2. A written program for guidance services needs to be cooperatively
developed utilizing input from the Guidance Advisory Committee
so that a monthly calendar can be developed that will highlight.
priorities of the guidance program at school identified. The

4 program should be approved by the zwhool superintendent and the
school board of education.
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3. Consideration should be given on how best to publicize the
guidance program at school identified so as to reach the -various

publics, of the school. It was indicated that a real weakness is
communication with the various publics the,schOol serves.

4. It was suggested that there is a need, to review group guidance
for a more formalized approach. this should involve all students

' on a regularly scheduled basis.

5. A need was expressed for, an expanded program of in-sergce for
the staff. -This.could be particularly helpful to alert them
to the importance of making their courses more relevant by
identifying the practical uses of their course in a work setting
or in an educational one. It would also be useful in alerting the
teachers as to the guidance functions at school identified and how
they can .ipecome more a paEt of the ongoing guidance program.

6. A budget review should be conducted to determine the wisdom of
developing an annual budget for the guidance program.

7. A need'for professional secreitarial help was indicated in addition
to that which is presently being provided by students. The Division
of Guidance and Testing recommends one full-time secretary per four
counselor units or the appropriate fractional equivalent.'

8. Planned meetings fot-the guidance staff with the administrators
to discus the guidance program were. indicated as being helpful.

9. It was indicated that space limitation and cramped facilities for
the counselors make confidentiality difficult. It was also stated
that the reception areas'were too small to be comfortable for
incoming students, and students seeking information. Interruptions
with counseling sessions with students and others need to be held
to a minimum if maximum benefits are to be derived from them.

a
Section VII Summary

A. Program Improvement-

PRIDE has proven invaluable to guidance services for it is alerting
the many school public's to the contents of a guidance program. Adding
the section in the PRIDE review booklets for identifying the recommenda-
tions and their priorities for improving the guidance activities with
the approximate costs anu suggested dates for implementing the .

recommendations provides stimulation and direction for action.

B. 'Program Development

As a result of PRIDE, guidance programs are being expanded to fulfill
the intent of the nine dimensions identified as the content for an
ongoing guidance program. An awareness is being developed among
administAtors and teachers as to their roles in expanding, and im-
proving guidance programs. Counselors are assuming new leadership
roles in helping, to ident.fy the contributions' that can be made to the
guidance program by the various publics of the school.

25
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C. Program Epan.:ion

A s a result of xAmining and discuesing the guidance program activities
by and with the guidance review c014.1ittee, it is reported that as many

as 70 percent of tins reeommendations are either implemented or are in
tile process of implementation one year after the PRIDE initial visit.
This is a success story that clearly indicates the value of PRIDE.

AGRICULTURAL EDUCATION'7

Section I General Purpose of Ohio's"Agricultural Education Program

The purpose'of the Agricultural Education Program is to provide quality

education as a part of the total program of public education in agri-business,
natural resources, and environmental_ protection. Programs shall be for all
persons in all geographical areas preparing for employment in, or employed
in, occupations requiring knowledge and skills in agri-business and related

sciences at the pre-vocational, vocational, and technical levels. Programs

must be commensurate with the employmefit, technical and economic needs and
demands of the state's total agri-business and natural resources industry.

Section II The Primary Purpose of Supervision of Agricultural Education in Ohi:

The primary purpose of the state supervisory staff in Agricultural Educa-
tion is to provide educational leadership and management to maintain present
programs at an efficient and effective level; to expand present programs
reach more people; to extend, by adding new programs; and to improve programs
with the development of local leadership and supervision. -

Section III Agricultural Education Service Program Objectives from July 1, 1972

. to July 1, 1977

A. To provide a career orientation program for 270,000 students in the -next

five years at the seventh and.eighCh grade levels.

B. To provide basic educational programs in Atari - Business,,, Natural Resources,

and Environmental Protection for 10,182 ninth and tenth grade students

each year.

C. To provide specialized Agricultural Education programs for 12,091 eleventh
and twelfth grade students in Production, Agri-Business, Agricultural-
Industrial Equipment and Services; Agricultural Products, Horticulture,
Resource Conservatiiin and Recreation, Environmental Science, Forestry,
disadvantaged and' handicapped youth (AWE).

D. To provide a statewide FFA program of leadership and citizenship develop-
ment as an integral part of the instructional program for all students

enrolled in all agricultural education instructional areas.

E. To continue to maintain and develop a Conservation Education, Leadership

Development, and Recreation Center to serve in-school and adult. greups at

FFA Camp Nuskingum.
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7

F. To provide post-secondary prograu; for 2,000 students to be trainee Is
agricultural technicians.

G. To provide continuing preparatory End supplementary educational pro,rams
for five percent of the adult agricultural work force.

H. To provide continuing preparatory and supplemental educational progr.zs
and a statewide Young Farmer organization for 2,500 young farmers enrolled
in organized instructional programs.

I. To develop a statewide environmental management center for training ,ad
retraining semi-skilled and skilled people for environmental control
occupations.

J. To provide assistance and leadership to 625 teachers in selecting,
procuring, and using curriculum materials.

K, To provide and conduct a pre-service and in-service educational program
to meet the needs of all teachers, supervisors, and state staff meecrzrs
in Agricultural Education.

0

Section IV PRIDE Field Activities

Summary:

NW NE SE SW TOTAL

N. of VEPD's Involved 5 5 5 4 19

No. of School Districts Involved 17 28 18 27 90

Nu. of High Stchools Involved 17 28 18 27 90

No. of Ag. Programs Involved 14 13 16 26 69

No. of Ag. Committee Members Involved 112 114 128 208 562

Summary of Statewide Activities

1. Sixty-nine Vocational Agriculture programs were completely evaluated by
a local review committee and a member of the state supervisory staff
and recommendations made to develop and expand each prbgram.

2. Nearly "600 Vocational Agriculture teachers, farmers, agri-business
employees, guidance counselors, and lay people in the community helped
to review, develop, and recommend changes in the above programs.

Section V Findings and Implications for Direction

The review of all programs had outstanding leadership from the Vocational
Education Planning District administrators who served as coordinators of :ae
19 VEPD's. In many cases, the local agricultural supervisor or a teacher
selected by the Coordinator served as the agricultural education chairman.
These people were very cooperative: had excellent attitudes, and maintain,J
a time schedule which helped conserve time and made materials and resourc,s
-available to us.

As a result/ of the self-review reports and personal visits to all ex:-4ting

Agrieultural Edukation programs, the following findings from PRIDE activities
are:

3 0
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A. Curriculum

1. Most programs have a well-planned yearly curriculum in detail
orgy pized by week in the year.

2. Off-farm agricultural program instructors are doing very little
group%instruaion during the summer season. The majority is
individual instruction.

3. Fifty percent ofthe production agriculture instructors are not
. up-grading the curriculum to meet the up-to-date information

available to teach to high school students, adults, young farmers,
'agriculturalists.

4. Ninth and tenth grade programs are not available to all students
in all schools.

5. Instructional materials need to be up-graded in many schools. An
average of $300 nilr department needs to be spent.

6. Many program curriculum plans do.not include. sufficient instruction
to meet the performance and behavioral objectives needed by the
students.

7. Additional programs in some taxonlmies'need to be added.'

B. Facilities

1. Housekeeping in the laboratories is a common problem.

2. Fifty percent of the schools have a need-for the expenditure of
funds in redesigning laboratory spdce, heating, ventilation
problems-, and reconditioning usable equipment.

3. Storage of materials is a constant problem.

4. Many schools do not have available the minimum tool requirements
for small engine instruction.

5. Existing land laboratories have-not been developed to make them a
good instructional aid.

6. Budgets have notbeen established by the local school board to
purchase needed consumable supplies and additional equipment as
needed.

7. Transportation is a problem to many schools to conduct field trips
to supplement classroom instruction.

C. Staff

1. Vildational Agriculture teachers are doing an excellent job of
participating in in-service training programs available to then.

2. Many teachers need secretarial assistance.
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3. Career orientation must take place to insure the, enrollment of all
students who desire skills and abilities in agricultural occupations.

, =

1.

4. The use of community resources are necessary to up-grade the instruc-
tional program.

5. More teacher time must be available and used to properly supervis6
the occupationaltexperience of the students. Each teacher should
visit every student four - six times annually.

6. Twenty-five percent more adult education is needed in all taxonomies
of agricultural education.

7. Many teachers need to improve the local leadership development
program through the FFA.

8. Teachers need to perform on a full-time year-round basis in
productiomagriculture'and no less than six weeks basis in all
other taxonomies. of the\program. Production agriculture programs
need to be continuous programs throughout the year.

D. Students

1. In general, most students are enrolled in Vocational Agriculture
programs because they have a desire to gain skills in the
agricultural taxonomies.

2. All students in all programs at-the eleventh and twelfth grade
levels need the ninth and tenth grade plant and animal science and
shop skill program as a part of a total program of agricultural
eduCation.

3. All students in all programs need to develop a more complete super-
vised occupational experience program.

4. More students must be guided to the specialized agricultural
education programs at the high school and technical levels.

E. Administration

1. Most school administrators in these 21 Vocational Education Planning
Districts are providing excellent leadership toward the development
and expansion of Agricultural Education programs.

2. Some administrators need to give leadership toward improvement
of public relations, provide a more complete guidance program,
and help to improve physical facilities and classroom instruction.

Section VI Conclusions and Recommendations

Conclusions:

1. Fulltime Agricultural Education Supervisors are needed in each Vocational
Education Planning District to coordinate and supervise all programs in

agriculture. By 1977-78, all program and teachers would be twitted and

administered through the Vocational Education Planning District.
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2. More career orientation coordination mast he used by the Agricultural
Education and guidance personnel to make it possible for all students
wanting and/or needing skills and abilities in agriculture at all
levels have an opportunity to enroll.

r

3. More teachers must conduct adult education programs in all taxonomies
of agriculture.

4. Most local schools need to up-grade laboratory facilities and equipment
to meet the need or their students.

5. All schools need to establish an annual budget for the securing of
instructional materials.

6. Better use of community resources are necessary to up-grade the
instructional program.

7. Additional units of off-farm programs must be added where there is need.

8. More local schools need to add ninth and tenth grade agricultural instruc-
tional programs.

9. All teachers must continue to up-grade themselves by participating in a
well designed in-service training program.

10. Teachers employed in the specialized non-farm programs must offer a
program of group instruction including 30 hours of instruction per
student during the summer months.

Recommendations:

Local Planning and Administration

1. The local Agricultural Education staff in cooperation with the local
administrators will develop quantitative objectives for a five-year
program in the local school district. The State supervisory staff
would review and assist in the revision of these objectives.

2. An advisory committee recommended by the school administration and
appointed by the Board of Education will review, at least once a year,
the progress of the'total program and make recommendations for develop-
ment and expansion of each program of Vocational Agriculture.

3. The local AgricUltural Eductition staff will review monthly the progress

of the five -year plan.

4. The local Agricultural Education staff will develop a list of resources
available and plan for the use of these resources in accomplishing the
objectives.

5. Communications and public relations need to be strengthened between
teachers, administrators and home schools.

6. Local supervisors need to continue to.up-grade programs, including
the establishment of budgets for equipment and supplies and help to
reduce criteria standard infractions.
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State Field Activities

1. The members of the supervisorystafi responsible for the programs and
activities in the lovational Education Planning District shall develop
a yearly plan and Lime schedule with sufficient allocation of state
staff time to evaluate rh" implementation and completion of thc:.:

. recommendations as indicated by the programs and activities in meeting
objectives.

2. DevelopNith the Agricultural Education personnel in the Vocational
Education,Planning District the management by objectives concept.

3. To develop and implement a plan of communication between the state
staff and local districts.

4. To assist the local Agricultural Education staff in developing its
qualities'of leadership that are necessary to manage and direct a
total program of Agricultural Edudation.

5. The Agricultural Education Service'has developed specific quantitative
objectives with programs and activities to accomplish these objectives

within the next five years. Local programs will be "geared" to meeting
these statewide objectives.

BUSINESS AND OFFICE
EDUCATION

'Section I Vocational Service Area Description

,Business and Office Education is designed to give initial preparation,
refresher, and upgrading instruction for occupations relating to the facili-
tating office function including activities of recording and retrieval of

data, office supervision and coordination, internal/external communications,
and information reporting.

The goals include providing BOE programs for at least 18 percent of

all high school graduates. Adult and technical programs will be offered
in the overall goal.

BOE programs are established by criteria approved by the State Board
of Education and are developed, administered, and evaluat6d (PRIDE) by
the staff.

Section II Vocational Service Area Coals and Purposes

A. Establish programs in all schools which have the student base to
support a program.

B. Continue the program approach to Business and Office Education as

opposed to the subject approach.
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C. Develop quality programs to enable the students to be contributing
members of society through the development of Jibe necesslry skills,
attitudes, and work habits.

D. Duplicate the modernoffice of today in the tchool laboratory en-
compassing the open concept and office landscapingand,up-to -date
equipment and full-size office furniture.

E. Develop and establish programs where needed for new and emerging
office occupations.

F. Promote youth club activities as an integ:al part of the curriculum
of all programs.

G. Promote and establish adult programs.

H. Continue to support the PRIDE program as an effective means for
improvement and evaluation of programs;

Section III Management by Objectives -

Statistical assumptions' used on the following fable (page 34):

A. All JVS programs will use Type 00 programming (1 unit per class).

B. All other schools will project at the rate of current operation

(Type 00, 01, or 02).

C. A minimum average of 20 per class will be used. All programs will be

less than maximum enrollments.

D. Programs will be initiated according to the dates.

E. Projected enrollments are assumed to be accurate and realistic.

F. Programs projected by districts were planned on the basis of employment

opportunities in the respective districts.

G. Programs were planned on the basis of needs of the students in

the respective districts.

11. Staff projections for FY75 did not delete currently operating programs
unless stipulated in Local Planning District Plan, and at the same
time assumed enrollments might fluctuate on divergent patterns from

plan.

I. Unit count projected to FY75 is inflated on the basis that additional
programs planned to JVS situations were assumed to go to the JVS at

the /..at4! of Type 00 programs (1 unit per section).

J. .A11, Type 02 programs will d)perate at .67 unit.

K. Staff assumes that FY75 projections will be subject to yearly
revisions and adjustments including review.
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L. If programs were proposed to exceed the 23 percent of enrollment in
tIL( Local Planning District Plan, these programs were accepted; if
planning by the Local Planning District fell below 23 percent, pro-
jection to FY75 was made to 23 percent.

M. Local projections of the Vocational Education Planning District too
often do not reflect communication, agreement, and total planning
by ALL districts within the VEPD and must be supplemental by leader-
ship and clarification by state staff. ,
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Section IV PRIDE Field Activities

The number of administrative units, programs, and personnel involved in
PRIDE during.1973-74 are:

High Committee Lay
Region VEPD Districts Schools Programs Members Members

Northwest 5 18 18 23 149 104
*Northeast 5 31 48 92 552 , 386
Southwest 4 13 16 25 174 114
Southeast 5 30 19 31 222-= 148

Totals
Y

19 92 e`- 101 171 1,097 752

The number of administrative units, programs and instructors visited in
PRIDE during 1973-74 are:

Region

0

VEPD Districts
High

Schools Programs Instructors

-\
Northwest
*Northeast
Southwest

Southeast
\

\

Totals\

5

5

4

5

19

14-

22

13

19

68

14

37

16

19

86

23

92

25

31

4

O'i
44

5.4

171 325

* Northeast included Cleveland and all staff members were involved_in'
order to complete the task.

Section. V Findings and Implications for Direction

A. Administration and Supervision

Working with local administrators where local BO supervisors are employed .

to help tham to understand that the supervisor lids responsibility to
all programs in the VEPD.

B. Adult Education

Full-rime programs have no, materialized as anticipated. Local schools

indicate that potential enrollees are having difficulty acquiring
tuition fees. Also, promotion of programs in the community does no,t
appear to be adequate.

C. Curriculum and Instruction

1. Coordinated planning of a course of study between teachers of the
junior and senior sections of a program.

2. Integration of learning areas arthe junior'year and simulation at
the senior year as methods of instruction are increasing.

3. Lack of adequate facilities and equipment tend to inhibit the
development of curriculum.,
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D. Facilities and Equipment

Improvement has been found in many cases; howtver, facilities and
equipment remain a problem in the comprehensive high school because
they are not eligible for a building project: nor do they have a
large number of vocational units to consolidate the funds provided
for supplemental equipment.

E. Instructional. Staff

1. Majority of teachers meet or are working toli#rd meeting thp
qualifications for teaching in a progam

A
.

2. Weaknesses arq-^generally found in the specialized programs.such
as.office duplicating, and data processing.

F. Students

A

1. Communication with students9 proyiding information about programs
prior to sign up is weak. Students should be aware of the back-
ground necessary for success in a program; the objectives of the
program, and the availability of programs.

_-.
.

2. Youth club activities are more extensively being used to maintain
an interest, in the program and to develop leadership and follower-

, ship abilities.,

G. Product Review

Follow-up is being done be Someone other than the gathers; hence, it
has become a gathering of numerical data, and has no.direct bearing
on.curriculum improvement. .

Section VI Conclusions and Recommendations

A. Continue working with teachers in development of courses of study through:

1. Task analysis

2. State guidelines

)

3. Effective use of active .advisory committees

4. Expanded follow -up studies conducted by teachers

..B. Better communicaCions with students, prior to entering high school so

they will hOe a basis for program, selection. Until career edusation., ,

is a part of every school curriculum, this responsibility becomes a
cooperative effort between the vocational BOE teachers and the

guidance department,

C. Continue to upgrade faybli.ties and equipment. Supplemental d,quipment

funds-be allocated to schools involved with PRIDE. ,
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D. Promotion and implementationof adult programs for more efficient-Use
of present facilities and, equipment.' Additional programs did not

.developas plaufted. Review of criteria for adul programs should be
undertaken. ''..

. 4

E. Teacher, education programs should be reviewed' to provide adequately

Lrhned teachers in specialized fields.

. , tet.ion VII Summary

Program improvement and development will result through emphasis on the

A. Establishment and effective use of active advisory committees.

B. Local BOE supervisors working with .all vocational BOE teache'rs in

the VEPD.

,C. Promotion of full-time adt0 programs.

D. Working with adminAtrators and teachers in Upgrading facilities

*a.

and equipment.

e E. Providing in-service conferenCes,throgh teacher education ins,titutions
emphasizing integration and simulation as teaching methbds in block

programs.

D I S I BUT I VE ED U CA T.I O N
. ....

. .

,---,

Section I Vocational Seryi(e Area'Description
. .. %

Distributive Education 0

,
The purpose Of distributive edUcation is t,o provide quality education -

as a, part or the total program of public education, ,to meet the needs of

all persons who desire to.enter, progress, upgrade and improve their skills,
ateitudes,knoWledge and ability in occupations inv4Ving one or more a
the marketing functions involved in the merchandising, marketing or manage-,

, -

vent of.the distribution of all manufactured or produced commodities, goods`
a Iand services. 0 p .

The fUnctions'of marketing include buying, selling, storing, 'trans-

' ,porting, risk bearing, financing, marketing research, standardizing and
grading, as performed by proprietors, managers and employees in all retail,

.
whtilesale and service busenesses and in Lho.s.i.:-marketing activities performed

. by, all manufacturers and producers of comthodities, goods and services.

r

$1.

Y
The Distributive Education Services of the Division of Vocational Education,

Ohio Department of Education, has the responsibility and authority to provide
ledership to and administer a statride program of distributive education
that is organized and conducted in cooperation with public schools and
private schools and educational agencies that are operated under the control
of or contract with the SUitte Board of .Education.
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Occupational Work Adjustment

The purpose of the OccupationAl Work Adjustment program administered
by the Distributive Education Service is to provide a meaningful career
oriented educational program for 14 and 15 year old under-achieving, drop -out

prone youth.

The program is designed to allow the students to become re-oriented
and motivated toward education and explore careers through work-em/rxience
and thus becomes a means of helping students move into the educational
mainstream and participate in any educational prograM which fits the indi-

vidual student's interest, needs, and abilities.
5

The Distributive Education Services of e Division of Vdcatioual Educa-
tion, Ohio Department of Education, has the responsibility and authority to
provide leadershtp-to and administer a statewide program of occupational
work .justment that is organized and conducted in cooperation with public
schools and private schools dad the educational agencies that are operated
under the control of or contract with the State-Board of Education.

Section II Vocational Service Area Coals .end Purposes

Distributive, Education

A. Provide leadership.for the improvement of on-going and for the de-
velopment of new pre-vocational, vocational, technical and adult

programs in distributive education.

B. Develop standards for tand approve programs. facilities and equipment
for pre-vocational, vocational, technical and adult distributive

education programs.

C. Approve programs in distributive education in accordance with standards
for Ohio School Foundation units and allocate state and federal vocational
funds for programs approved.

D. Provide leadership for tht further develnpment of youth organizations
as an integral parr of distributive education for students preparing
for employment ox further education in,' the field of distribution.

Occupational Work Adjustimmt

Provide leadership to the it provemetit of orb -going and the development

of new programs in occupational work adjustment.

B. Develop standards for and approv40e programs, facilities and equipment

for occupational work adjusLTent programs.

C. Approve programs Sn occupational, weak adjustment in accordance with
stand:rds flr Ohio Schi..c1 Found3tion unit.: and allocate state and

.federal vocational'funds tot lrograms approved.

D. Provide leadership tp the further development of youth organIzations
as an integral part of ooupalional work adjusrmenr for students
preparing for further educai:ol. or employment.
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Section III Management by Objectivec

Distributive Educ:Itiun

Objective #1: .

fro prdvIde basic educational programs in distribution and marketing for
18 percent, of the secondar# level students with 10 percent of the programs
being in specialized programs of'instruction to serve the needs of the
following numbers of persons:

Scope 1974-75 1975-76 1976-77 1977-78 1978-79

Coop & Project 11,399 12,236 13;073 13,910 14,812

Specialized 1,266 1,359 1,452 1,545 1,645

Total Students 12,665 13,595 14,525 15,455 16:457

Total New Units 40 60 . 62 62 64

Total Units 429 489 553 615 679

Objective #2:

To provide information relative to vocational education programs in
distribution and marketing for improvement, development, and expansion

to review the educational process variables identified as (1) curriculum
and instruction, (2) facilities and equipment, (3) instructional staff,
(4) students and (5) product review.

Number of 1974-75 1975-76 1976-77 1977-78 1978-79
Programs
Reviewed 86 98 110 122 136

Objective #3:

To provide a statewide DECA program of leadership and citizenship develop-
ment, as an integral part.of the instructional program for students
enrolled in all secondary distribution and marketing areas.

1974-75 1975 -7.6 1976-77 1977-78 1978-79

75% Mem. ,80% Mem. 80% Mem. 80% Mem. 80% Mem.

9,499 10,876 11,620 12,364 13,165

Objective #4:

To provide continuing ;,:eparatory and supplementary educational programs

for 15 percent of the adult distribution and marketing work force.

Projected
Number of
Persons to

be Served

1974-75 1975-76 1976-77 1977-78 1978-79

.51,661 53,607 55,553 57,499 59,448
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Occunational Work Adlnstment

.Objective #1:

To provide basic hducational programs in OWA to meet the needs of
students considered as potential drop-outs, 14-15 years of age.

Scope 1974-75 ]975 -76 1976-77 1977-78' 1978-79

Total Students 7,440 8,240 9,040 9,840 10,640

Total New Units 50 50 50 50 50

Total Units 399 "449 499 549 599

Objective #2:

To provide information relative to occupational work adjustment programs
for improvement, development, and expansion and to review the educational
process variables identified as (1) curriculum and instruction,
(2) facilities and equipment, (3) instructional staff, (4) students and
(5) product review. Total Vocational Education Planning Districts --
109 -- with 20 percent of the programs reviewed annually.

Number of 1974-75 1975-76 1976-77 1977-78 1978-79
Programs
Reviewed 80 89 - 100 109 120

Section IV PRIDE Field Activities

Distributive Education

Units involved:

PRIDE School High Committee
Areas VEPD Districts Schools Programs Instructors Members

. (2

Northwest 5 8 8 8 8 45

Northeast 5 21 30 38 38 246

Southwest 4 5 5 5 5 40

Southeast' 5 17 10 13 13 65

OWA-Ohio 16 32 54 58 58 310'

Units visited:

PRIDE. School High

Areas VEPD Districts Schools Prod rams Instructors

Northwest 5 8 8 8 8

Northeast 5 21 30 38 246

Southwest 4 5 5 5 5

Southeast 5 17 10 13 13

OWA -Ohio 16 32 54 58 58
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Section V Findings and Implications for Direction

Distributive Education

A. Teachers arc becoming more involved in program planning as a result
of a critical self-review through the use of PRIDE.

B. The majority of coordinators lacked individual training plans for each
student on his/her training stations and need a better understanding
of why training plans are needed.

C. Existing facilities and equipment are being used more efficiently;
however, many programs lack adequate equipment and equipment is not
properly supervised when other classes use the laboratories.

D. Local administrators are becoming mere aware of the program goals and
objectives.

E. Some coordinators needed more up-to-date curriculum materials, text-.
books, etc., for use in the program as well asa defined and planned
course' of study.

F. More coordinators are becoming involved in the.promotion and develop-
ment of adult courses in distributive education and are teaching these
courses when necessary.

G. Better use is being made of instructional media in the classroom,

H. More adequate records need to be kept on all program graduates.

I. Teachers, employers, administrators and counselors are working more
closely together in determining the qualitieS necessary for success
on the job in various distributive occupations; however, local
advisory committees should be utilized on a continuing basis.

J. Most of the teachers hold a four year certificate :in distributive

education. A few n:hools had staff that needed additional pro-
fessional hours in distributive education.

K. There is a need for coordinators to place more emphasis on vocational
training in place of consumer education.

L. More work needs to be done by local coordinators with the individual
training sponsors of students in training.

M. Youth club activities are on the increase in nearly all of the districts
involved.

N. Several districts couldsupport a full-time distributive education program.

0. Nearly one-half of the schools indicated improvement was needed in
work with local advisory committees. .

P. Intensive in-school laboratory programs are needed for juniors and

sophomores in the area of distribution.
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Most students are placed in acceptable distributive occupation:: for their
training stations; however, there is a need to accept students in programs
having an oecupational objective in distribution:

R. A need for more full-time distributive education local supervisors.

S. Consideration was being given to specialized programs in distribution such
as broadcasting arts, fashion coordinatinl, mass merchandising, display,
warehousing, etc. -

T. Some districts reported a need for more equipment and a better variety of
equipment.

Occupational Work Adjustment

A. Curriculum needs to be developed to meet, individual student needs as well
as to incorporate more vocational and job orientation;howeer, remedial
work in most units is well developed.

B. More administrators are well informed and enthusiastic about the
objectives and results of the progrhm. Expendable student materials

in the curriculum area was generally inadequate. .

C. Facilities, equipment and expendable materials are inadequate for most
OWA programs. Special equipment needs should be identified in cooperation
with the vocational division.

D. The coordination aspects and activities of coordinators need to be
strengthened, particularly in visitations and the relating of work to

.school.
A

E. eoordinators are doing an excellent job in selecting students who meet the
criteria for entrance in the program.

F. Less than one-half of the students are employed in private business or
industry. An increase in minimum wages and the lesser amounts of student
stipend funds available for local programs are having a direct hearing
upon development of new programs and student placement in private or

Public industry.

Section VI Conclusions and Recommendations

Conclusions and recommendations are based upon the reports given and

findings. The local reports can become the base for program improvement and
will be referred to in follow-up visits of state staff.

Distributive Education

Conclusions are:

A. Follow-up studies arc being carried on; however, more comprehensive five-

year follow-up studies need to be conducted.

B. Teachers are using audio-visual instructional aids to a greater degree
in their individual programs.
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C. Communications and public relations need to be strengthened-between
teachers, administrators, parents and employers.

D. More teacher education services need to be provided to meet the needs
of in-service training as well as pre-service training.

E. Work with local advisory rommittecs has improved but more effort needs
to be expended in this area.

F. The use of training plans has improved but much more work needs to be
done in the development of individual training plans for each individual
student on his or her particular training station.

G. Coordinators want and need a better variety of equipment for their
individual programs. -

H. Coordinators need to become more adequately involved in the student
selection process and the development of criteria for student selection.

I. More programs need to be developed to meet the needs of juniors and
even sophomore students.

J. Supervisors, directors and teachers are revising program offerings and
they are looking for programs that will better meet student and
community needs.

K. Youth club activities are involving more students but efforts need to
be expended at the local level to involve, to a greater, degree, all
students in the youth activity chapter.

L. Teacher education needs to develop courses that provide instruction for
specialized program instructors and for project program instructors.

M. Home visitations should be made by teacher coordinators during extended
service and throughout the school year.

N. The distributive education program is educating and training students
to meet the needs of employers.

0. Students should have a career objective on file which xelates to their
program of instruction and job placement.

Occupational Work Adjustment

Conclusions are:

A. Coordinators need to provide and make the time necessary for visitation
of students on-the-job and then, relate the work to the school curriculum.

B. Communications and public relations need to be strengthened between
teachers, administrators, parents and employers of students enrolled in
OWA programs.

C. Space, facilities and equipment continue to be anarea of concern and
need for OWA programs.
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D. Mort studynt need to by placed in private industry by local coordir,:tors.

E. More teacher education services need to be provided to meet the needs
of in-serviZe and pry-service training.

F. A better follow-up program needs to be developed to identify what*
programs of education are being followed by students completing the
OWA program.

G. The OWA program is working ef:ectively in meeting the needs of students
in relevancy in education and dignity in work.

Section VII Summary

In summary, the PRIDE activities at the local level have pointed up a
variety of functions that need to be improved --- but PRIDE is working an'l is
of value to local districts. Much improvement has been in evidence as a

result of PRIDE (1973) and subsequent follow-ups by state staff personnel.

New programs have been developed-as a result of recommendations made
by local personnel involved in past PRIDE activities although only a few
programs have expanded at the local level as a result of PRIDE activities.

HaE ECONOMICS
EDIT CAT I ON

Section I Vocational Service Area Description

Vocational Home Economics is a multifaceted program requiring extensive
administrative, management, and supervisory functions as Programs are
implemented at secondary, post-secondary and adult levels throughout the
school districts in Ohio.

The major emphasis of Vocational Home Economics is'directed toward
helping individual students prepare for the occupation of homemaking and far
jobs related to home economics knowledge and skills in a career oriented
society.

For both youth and adults the prol.tram encompasses:

1. Consumer and Homemaking Education \

2. Impact

3. Consumer and Homemaking.FHA: HERO-FHA

4. Consumer Education

5. Job Training Education

6. Adult Education

7. Family Life Education

8 Technical Education
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To expedite the administrative, management and supervisory functions,
the Vo(.ational Home ELunomics Section staff personnel carry out the following
responsibilities:

1. Develop policies related to all phases of the Vocational Home
Economics program for approval by the State Board of Education.

2. Prepare annual budget.

3. Review budget requests and affidavits for reimbursement of contracted
services.

4. Review and approve all secondary units.,

5. Promote, review, and evaluate local programs at all levels.

6. Interpret the state and federal laws and regulations relating to
Vocational Home Economics to fellow educators and the general
public.

7. Direct thoin-service training program for teachers of home economics
and consumer education.

8. Plan and conduct conferences for state and local supervisors.

9. Plan and coordinate activities for Consumer-Homemaking FHA and

HERO-FHA.

10. Coordinate the program requirements of the nine universities approved
for the training of Vocational Home Economics teachers.

11. Develop curriculum materials.

12. Serve on a wide variety of committees to maintain contacts with
service agencies, professional and lay groups.

13. Promote and direct research studies, surveys, and investigations
related to the field of home economics.

Section 'II Vocational Service Area Goals and Purposes

A. Consumer and HomeMukihg programs are designed to help young people
and adults to understand, the importance'of decision-making while
coping with life's many roles. The program is especially designed
to provide help to males as well at females in two basic roles (dual
role) cf establishing a home, with all the complexities, as well as
working outside the home, simultaneously. The emphasis is on how

to manage

1. Personal and Family Relations

2. Consumer Economics

5. Foods, Nutrition, and Health

4. Clothing and Textiles

5. Child Development 4 8
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Due to inadequate time to perfect all of these skills duting classtime
at the secondary level, students participate in home and community
experiences to strengthen and extend classroom activities.

Disadvantaged students in grades seven `to nine in economically depro,,sed
areas are given help in personal improvement and homemaking education
to improve self-images, to gain positive attitudes toward hOme, family,
and school and to develop basic homemaking skills. Parent involvemont
ig an integral part.

Consumer Economic Education is of vital concern for all individuals.
By-giving leadership in coordinating the educational efforts through-
out the entire school curricula and for adults, home economics has as
a goal to encompass six areas of ltiarning related to this pertinent
Aubject. The areas are:

1. Economic System

2. Income Procurement

Consumer Behavior Determinants

4. Consumer Alternatives

5. Roles, Rights, and Responsibilities

6. Community Resources

Adults are provided opportunities to develop supplemental homemaking
skills to better prepare them for meeting the many demands of homemakers
in this changing society.

The goals for families it inner cities and rural Appalachian areas are
to improve conditions of home and family by helping residents of these
disadvantaged areas to make the best use of their resources and to
improve self-image and relationships within their families with the
ultimate goal of breaking the poverty cycle.

The purposes and goals of the Home Economics youth organiation are
to provide opportdnities for young people to grow as individuals, to
work on improvement of family life, to become involved in community
activities and to prepare for jobs and careers.

B. The second major purpose or goal is to prepare high school students,
16 years of age or over, as well as adultS, for jobs requiring home
economics knowledge and skills. Through relat&I classroom instruction
ana intensive laboratory or on-the-job training, skills can be developed
to prepare students for child care services: community anti home services,
fabric services, food services,-aud multi -area services.

Adults can be helped to develop preparatory and supplementalemployr.ent
skills through intensive job training programs.

The technical programs prepare individuals for,Imra-professional res-
ponsibilities in the areas of child development and food service.
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Section III ,Imlagement by Objectives

This data can be more accurately achieved from finalized computer
printouts in the Research and Survey Section. (The federal descriptive
report will contain the same information).

Section IV PRIDE Field Activities

See"chart on next page.
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Statistical Information
Schools - Personnel - Programs';nvolved in PRIDE in 1973-74

O

Regions VCPD
Dis-
tricts

high School
& Junior
Hi0 School

)ro-

;rams

Committee
Members

Instructors
Involved in
PRIDE

Non-vocational

Instructors
Visi red

NORTHWEST 033
Sandusky City

1 1 HS 5 31
.

6 0

080

Putnam Co JVS
9 9 HS 31 77 13

059

Oregon City
1 HS

Jr. HS
3 13

4

085

Vanguard JVS
12 3 HS

1 JVS
. 9 19 10

NORTHEAST

*Plain

\

\'

078

Maplewood Area
JVS

7 6 HS

1 Jr. HS
30 63 21

,

093

Local
2 2 HS 3 19 6

099

Trumbull Co JVS
5 5 HS 9 37 1.1

019 ,

Cleveland City
14 115

10 Jr. HS
-57 319 76

028

Std Cuyahoga

Co. JVS

5 HS

1 Jr. HS
10 56 20

SOUTAST

.

107
Ohio Valley .

Local

4 4 HS 19 81

.

007

Southern Hills
JVS

6 6 HS

1 Jr, HS
14 . 73

,

11

.

054

LaOrence Co JVS
8 5 HS

1. Jr. HS

13 56 11 1

069

Upper Valley
JVS 4

12, 10 HS

2 Jr. HS

28 97 , 20

SOUTHEAST 006

Belmont Co JVS
12 11 HS

1' Jr. 11S

1 JVS

17 75 13 3

051

Knox Co. JVS
7 -6 HS

1 JVS

2G 84 15

106

Springfield'
Local

1 1 HS '-''('

,

,

I

1 7 -

j
0

016

East Liverpool
City

2 2 HS

2 Jr. HS
8 47

055
Licking Co. JVS

3 3 HS 5 38 6

TOTALS 18 VEPD's 100
.

117 Schools 282 1,192 261 17

0
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Section V Findings and Implications' for Direction

A. Administration and Supervision

1. Four of the 18 VEIT's have a vocational home economics supervisor
employed and it is evident that greater proi;ram litiprovement could
be made if the remaining 14 had more direct supervision at the
local level.

2. Two of the districts have employed a consumer education coordinator
at the writing of this summary. One was hired after the PRIDE
review.

3. Most administrators have an understanding of the vocational program;
however, there was evidence of a strained relationship between
teachers and administrators in two indildiduai schools.

B. Adult Education

,4. JP"
1. It was evident that districts which empl ed full-time adult

education directors had offerings which were comprehensive and
.included the home economics areas.

2. In smaller school districts few, if any, adult classes were
operational. In,three schools the administrators acknowledged that
they offered ,no adult classes and showed no desire to initiate
classes. A majority of*the home economics classes offered were
related to the area of foods and clothing.

C. Curriculum and-Instruction

1. There was evidence that the curriculum content covered in the programs
went the fnll gamut from, strong comprehensive vocational emphasig,

to a few teachers:7717Mtra0mg too much time in the foods and
clothing areas. ReferenCes were made that more emphasis should
be placed on child development, management, family relationships
and_honsing. A great number of teachers related that consumer
education was integrated. In at least six districts consumer,
education was taught aa a separate course.

1

2. Seeral teachers expressed the need for help in using the new home-
making guide and assistance in teaching consumer education.

3. Some individualized instruction was being initiated.

4. In at least two schools there nCedsto be greater coordination of
programs at the junior and senior high schools.

5. The Programs of Work do not indicate the extepslYeness of consumer
education integration.

6. The use of advisory committees are more readily found with job
training programs than consumer and homemaking programs.

7. There it a lack of local courses of study.
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S.

I

8. Individualized extended,experiences need to beyitalized in two
districts and the home visitation patterns need. improvements in

thice schools, .
fj

.

9. Up-to-date references, the use of more outside resource persons,
apd more field trteps ace needed in many .schools.

e

10. In-service help is needed for a few inefective, and sometimes
tenured, teachers.

.

11. FHA should-be integratdd within thb classroom setting to a greater
degree and several teachqrs need up-dating,on FHA. ."

12. A rotation plan for replacing textbOoks, audio-visual,Materials and
reference books is often ineffoctive.or non-existent.

13. There is a greatdx need for more job training programs and tea4ers
need to plan a'Course of study baed on task analysis.

14. Many teachers need to analyze the home economics program content
to determine the essentials which students mustr.know to assume
the occupation of homemaker anlor wage earner.

D. Facilities and Equipment

rr
V

1. Laboratories often need improvement of aesthetic qualifies
overall, the departments were adequate in space and equipmeht. A

,few departments were exceptionally attractive, and.functional:

A

2. 'Storage areas were insufficient in at least three schools.

3. Audio-visual equipment was often in short supply.'

4. Small electrical appliances need to.,be added in many schools and
for improved teaching techniques `i.1 the area of management her

needs to be many time-saving,appliances added. With.job training

.programs in cpmprehensfve high schools there appears to be a greater
need for specific pieces of equipment such as a broiler, freezer
units, proofing cabinet, or sound system for child care program'.

S. In several schools the equipment consignment plans have recently
.been'discontinued -so there is a definite need for replacement plans

-'on large equipment.

6. Housekeeping and department management needed to be stresged in

two schools.

7. Equipment for areas other than foods and clothing need to he

added in several schools. In one yEPD all schools did order

the child care equipment;

8. Demonstration tables are'needed in many schools

9. Insufficient budexts for operation of the home economics'departments

are bvident in the majority of the schools.
-
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30. Some schoOls did not'maintain equipment inventory lists and had
no system for setting forth priorities for purchasing.

E. Instructional Staff
z

1. In a few schools there is poor coordination and commnnfcation
between the junior and senior high Leachersso.there is not maximum

. use of facilities nor an overall plan for a comprehensive home economics
program.

i
, .

. .

2. All teqchersGin consumer and homemaking hold at least a four year
proviional certificate.

3. yeaCher-coordinators visit job stations regularly.

I

4.' Professionalism must be constantly stressed with teachers since
only abodt one-third of t e teachers-are members of OVA,and/or

,

AHEA.
.

1

5. Teacher are generally enthusiastic about the program; but in
cases where a teacher is not, there is'evidence that studeRts
iikeWise seem less motivated. . Hi

6. In at least two instances the percentage of special education
students being mainstreamed into the replier classroom is unreal -
i.stic for successes with any of the students in the class.

7. Several staff memberi need, upgrading in,cormnt areas;,however,
teachers on the whole do attend state sponsored in-service meetings.

8. Better classroom discipline and management needs to be stressed with
at least five teachers. , .

. ,
; ,

.
1

Students

1.. The percentage of students reached through home .economics programs'
varies from 10 percent to 74 percent of the schools repreSented in .thi-S
summary. One home economics program reached a high of 84.5 percent of
the girls inIthe school. In JVS districts the percentage reached in
home economics is often less than 10 percent. In at least six schools
no boys were enrolled in home economics.

2. In three schools there"was a lack of motivation in the students enrolleJ
in the home economics program.

3. Concern was expressed by 'two job training teachers that students often
were not intending to find employment in the field of training. ,

4. There is a lack of adequate.student selection procedures and a lack
/ of involvement with FHA-HERO. In three school districts there was

a youth organization but it was not state Affiliated. About half
of the schools has Consumer-Homemaking FHA organizations and five
others were making some effort in initiating an organization.
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5. Somf.: studehts are not orien ed toward a goal and lack respect for
business and .naustry rules and regulations.

6. Student fees shJuld be eliminated to permit all students access t(
a vocational program.

7. Therc is evidence that inner city students have less interest in
me:libership iu the yolith organization.

8. Home economics teachers on the whole are greatly concerned about
the welfare of their "students.

G. Product Review

1.
/

In jdb training programs student placement in jobs relrted to
/

/ preparation is equal to that of other vocational servieesAbut
/ placement must cohtinae to be stressed with teachers.

. Business and industry support id evident by thelr invS1%;ement in
0 program planning, advisory committee work and hiring of students.

/3. In most job tr 'ning programs there are follow-up reports of
substance; however, consumer-homemakiqg teachers are just beginning
to initiate such surveys.

. More state direction is needed for more valuable follow-up reports
for consumer-homemaking programs.

5. Early placement of child care students as well as co-oping experiences
have been greatly hampered in some sections of the state due
to strict enforcement of the child care licensing law.

6. In one scho,o1 the' teachers related that all follow-up data is

collected by,the guidance staff and the information is not shared
with the teachers of specific vocational programs.

\ Section VT Conclusions and Recommendations

A. Administration and Supervision

1. Most administrators were very supplrtive of vocational home economics
programs.

2. Full-time vocational home economics supervisors are needed in each
Vocational Education Planning,Distrit to coordinate and supervise
all programs in home economics. Only four of the 18 VEPD's had
localsupervisord.

3. Local supervisors must continue to aid public relations, promotion
of local programs tot-help meet state objectives and assist in
follow-up activities to :lee that local priorities as defined by
PRIDE are met.

4. Local supervisors should cont:nue their progress in working towards
,devlopment of job training programs based on job market information.
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5. Local supervisors should work with consumer and homemaking teache%rs
to nee that subjeet matter content is based upon the changing lige
of the homemaker in today's society.

6. Local supervisors need to take greater responsibility with leadership
of VEPD youth activities.

. As consumer education programs inert:a:A-locally, there is a need for
each VEPD to employ a coordinator to give leadership to this area of
instruction at all grade levels and all disciplines involved. Two
of the 18 had employed coordinators.

B. Adult Education
oo

1. Local home economics teachers and supervisors are being urged to
help;promote and encouragecadult classes-on a more comprehensive
basis. They,are further urged to use community surveys to deter-
mide if home economics job training classes should be offered and,
if so, lend support to the implementation of these. Full-time
adult programs must be encouraged where justified.

2. Adult education supervisors need to be employed in all VEPD's to
extend adult offerings throughout the state. Some local adminis-
trators show no desire to investigate nor initiate adult activities.

C. Curriculum and Instruction

1. Teachers need to more carefully analyze the role of homethakers and
critically review curriculum in light of current data and trends.
Assistance needs to be given to teachers in using the new guides
developed at the state level.

2;. Assistance is needed for the development of individualized learning
\ packages.

3. Local courses of study are needed which reflect changing needs of
,business and industry. Much more emphasis must be given to job
analysis in curriculum develOpmedt.

4. Encouragement must be given to local administrators to see that
kiiere is coordination of programnpg at the local ley 1.

5.' In-service must continue to be made readily available to all

teachers. The area of consumer education must still be empha-
sized with all teachers. .

6. FHA must be more widely adapted to integration within the classroom
and teachers must be brought up-to-date on state and national
direction.

7. Advisory committees must be used with all vocational programs.

8. All program areas of home economics must have up-tu-date resources
eadily available for student and teacher use.headily

6
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D. Facilities and Equipment

1. Local schools need help in unuerstanding the need to h4ve plans
for replacing-equipment And resource materials to enhance an
up-to-date program of instruction.

. Job training equipment and facilities need to be continually analyzed
to see that they are com-A.ensurate with needs of business and industry.

3. Financing for replacement of equipment must be incorporated in
local budgets.

4. Through PRIDE follow7up, supervisors must encourage teachers to
determine priorities for improvement of instruction.

5. Aesthetic qualities within all classrooms must be stressed.

6. Improved storage areas, work tables, demonstration tables, and
small appliances must be adequate for programming.

E. Instruction and Staff

1. Teachers need help in developing and using measurable objectives..

2. Teachers must more nearly meet the needs of all students by providing
opportunities for all individuals to meet program objectives
through varied teaching techniques.

3. Advisory committees must actively assis:E-teachers for program
improvement.

4. A great percentage of teachers attend the in-service meetings
organized by the state staff, but many teachers still need to be
encouraged to up-date their knowledge in subject matter
content.

5. Relevant and motivational teaching methods for consumer education
are needed by most teachers.

6. Greater encouragement must be given to teachers to become members
of their professional organizations. \,

7. Classroom management and discipline must be of-major importance
to the teacher.

8. A realistic percentage of special education students integrated within
the regular classroom must be maintained.

F. Students

1. Students need to realize the demands and the opportunities of any
of their chosen fields of study and employment so that they are
making choices.

2. Greater student involvement in youth organizations needs to be
promoted. This is especially true of the major city students.
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3. The.e:imination of student fee:: for laboratory type classes is
essential.

4. A greater number of schools will have to open enrollment to boys
as well as girls.

G. Product Review

1. A state plan needs to be developed to help local teachers conduct
follow-up studies to determine former home economics students'
success on the job or in the home.

2. Emphasis must continue on placement.of all job training students
who are available and desire employment.

3. State legislation must be amended to allow child care early place-
ment or cooperative experiences.

4. Teachers must be directly involved with placement and follow-up
of students.

Section VII Summary

In light of the'PRIDE reviews of 1973-74, the following recommendations
for enactment by the Vocational Home Economics Section of the Ohio Department
of Education seem apparent:

A. Additional local supervision for Vocational Home Economics in the area
of consumer education. (Encourage hiring intern-supervisors during

JVS planning stages).

B. Increased hands-on workshops for job training teachers.

C. Devise a systematic means of record keeping for follow-up purposes.

D. Increased funds for local leadership and program operation.

E. Guidelines for minimum space, equipment, and supplies in job training.

F. Encouragement of teacher educators to follow-up recent graJuates who
need assistance in the classroom early\in the year when it is
impossible for state staff to assume this responsibility.

G. Continue to work closely with local supervisors to keep abreast of
local needs and maintain open channels of communication.

H. Emphasize professionalism with all teachers.

I. Continue to .seek support and advise of state advisory committees for
program improvement.

J. Continue to encourage teacher educators and local supervisors to give
direction and emphasis to all areas of home economics including FHA,
programs for adults and the disadvaataged and handicapped youth and
adults.
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K. Iwaigate an amendment to Ohio Day Care Licensing Bill.

L. Encourage local adminitrators, teachers, and/or adult supervisors
to make local needs asse,sment for the home economics adult program
and establish a plan for implementing.

M. fanourage all home,econonics teachers to establish a systematic method
of determining and reporting needs ranked in priority to their respective
adlainisttators and include with each stated need educational justifi-
cations,

N. Stress with teachers the importance of regarding homemaking as an
occupation whi,h necessitates the teaching of basic skills and individualized
extended experiences are still another means of gaining these skills.

O. Continue to stress that more'home economics courses should be available
to students, both boys and girls.

P. Initiate a fall FHA leadership session for teachers and selected studentS
to enable more persons to become involved in leadership activities.

Q. Provide leadership in improving classroom management and educational
techniques.

TRADE AND INDUSTRI-AL
EDUCATION

Section I Vocational Service Area Description

The manpower demands of our modern technological society and the needs
and interest of youth and adults necessitate an educational program designed
to prepare persons for productive citizenship in the world of work: Oppor-

tunities for vocational preparation at the secondary and post-secondary level
are essential to insure a realistic, practical, meaningful education for
non-college hound youth. Adult vocational trade and industrial education
is essential to insure up-to-date skills and/or.knowledge in the individuals'
chosen occupation, or for potential advancement.

Vocational trade and industrial education is that part of public
education responsible for theapplication of mathematic and scient..fic
principles to the problems of an occupAtionand in relationship to the
manipulative skills essential for occupational proficiency.

,Section II Vocational Service Area Coals and Purposes

Trade and industrial education provides instruction for the development
of basic manipulative skills, safety judgement, terhnical knowledge, and
related occupational information for tln purpose of fitting persons for
useful employment In tt-ade, industrial and technical pursuits. It is-dc signed

to assist both youth and adults to make satisfactory adjustments in their
economic, social and occupational life.
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Training In trade and industrial education enables men and women eb
prepare for initial employment in trade, Industrial and technical occupations.
It also enables adults who are already employed to -dvance in their chosen
occupation,;, and retrains those who are temporarily unemployed. The basic
principle of trade and industrial education is learning by doing. The needs
of the individual worker are the foundations upon which all instructional
activity is based.

In'order to accomplish these punposes, provisions should he made by each
school sy-,tem for a well balanced program of trade and industrial education to
satisfy the need of all ability levels of in-school youth, and'adults.

For in-school youth, preparatory programs should be planned which will
enable high school age youth, having a'variety of interests, abilities and
motivation, to prepare for successful entrance into a trade, indUstrial or
technical occupation of their choosing. For out-of-school youth and adults,
both preparatory and upgrading programs should be made available in order
that they may satisfactorily obtain employment or prepare themselves for
advancement in their chosen occupation. .

Special attention must be given 'to those who(are potential school
drop-outs, are physically handicapped, or are disadvantaged emotionally,

,educationally or economically. Trade and industrial programs must he designed
to.make it possible for learners of all types to profit from instruction.

Attention must also be given to that segment of the youth population
who withilniw .from school at an early age and possess little marketable skill
for satisfactory employment. Many adult workers may also find it.necessary
to make occupational adjustments because of scientific and technological
changes and therefore need opportunities for retraining.

Vocational trade and industrial education is an integral part of the
public school program and should be regarded as one of the offerings in a
well-balanced chrriculum. All teachers must coordinate their efforts in
helping to guide into trade and industrial education thoge students who may
be expected to profit from such instruction according to their attitudes,
aptitudes and capacities.

Some of the basic needs of youth are the devellopment of salable skills
and knowledge and of desirable work habits and social attitudes that will
enable them to take their places as productive members of the communityiand
society. The contemporary high school must accept responsibility for preparing
responsible citizenship for those who are not planning on a baccalaureate
or higher college degree as preparation for a career.

Section III Management by Objectives
41

The following descriptive report containing those objectives and goals
of trade and industrial education are those as s.:'t forth in the Ohio Plan
for Vocational Education.

Objecti've #5'

"To provide by 1975 a preparatory job training vocational education program
for 40 percent of all the high school youth 16 years of age and above, and
other qualified groups, adjusted to 1973 to provide for 106,972 students.
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This includes 75 percent of the disadvantaged youth who have academic,
socio-economic or other.hinditap:. thtt prevent them from succeeding in
a regular vocational education program. It also includes 50 percent of
the handicapped high school youth, who because of their handicap, cannot
succeed in a regular vocational program.

Since approximately 40 percent of the employment opportunities in Ohio
are in trade, industrial and health occupations, this percentage is
used to calculate input toward this stated objective.

Objective fi6

To 'provide by 1982 a post-secondary vocational program for five percent
of persons 18 through 21 years of age adjusted to 1973 to provide post-
secondary program for 19,350 sttglents.

Objective 07

. -

To provide by 1982 retraining and upgrading vocational education programs
for seven percent of all adult workers, adjusted to 1973to serve 148,980
persons.

Section IV PRIDE Field Activities

Number of administrative units, programs, and personnel involved in PRIDE
during 1973-74 are:

lion VEPD Districts

-High
Schools Programs

Committee
Members

Northwest 5 17 _14 45 258
-Nortfieast 5 36 53 181 1,086
Southwest 4 26 30 50 '156
Southeast 5 27 29 68 379

f .

Total, 19 105 126 344 1,879
. ,

Number of administrative units, programs, and instructors visited in PRIDE
during 1973-74 are:

Region VEPD Districts Schools Programs Instructors

Northwest 5 8 8 445 65

Northeast 5 25 41 181 261

Southwest 4. 20 20 50 50'

Southeast 5 15 12 68 76

Total 19 68 81 344 452,

Section V Findings and Implications for Direction

The following observations represent significant strengths anfl walatesses
of curriculum, facilities, instructors and students as reported from lotal
and state reports.

61+

58



A. Curriculum and Instruction

1. The time requirements designated for-program deptii are generally
being adhered to in the majority of school systems evaluated. There
is, however, a continual effort Onv,the part of many teachers to
provide scheduled breaks during the three- hour block of shop or
laboratory time. In most cases found, this situation has been corrected

2. Texts and reference materials generally are kept current in most -
programs. Most administrators have accepted the concept of revision
every five years.. Some trade areas, however, lack effective related
materials for classtoom usi'2. The exist primarily in new or
emerging occupational areas. This does give basis for consideration
of materials which may need to be developed through the Instructional
Materials Laboratory.

3. Audio/visual material use is somewhat limited in use in a majority
of programs. Avaidability of softwear and knowledge on the part,

the instructor toward developing materials niay contribute to
the problem.

4. The effective use of deVeloped courses of study continue to he
identified as a major weakhess in the instructional program.
While most teachers have developed a' course of study, less than
half of them use it effectively. Effective use must be emphasized
in the iii- service' teacher education program. Supervisors must
also giv,attention and help'teachers in this area.

5. A statewide review indicates that advisory cotmittee input into
curriculum is less than desirable. While thismay have been
functional at one time and somewhat rejuvenated during the PRIDE
review, this needs to be a continuing process% In most cases, the

. knowledge of new 'product, procedure or proqesses,of industry is
gained only through the initiative of'the instructor.

6. Many systems have not acceptecrthe activities of VICA as a needed
part of the instructional program. Many instructors are 'not

encouraged by the administration to be involved in leadership and
citizenship activities which.VICA can provide. Thexe is a need
to strengtheb this area through supervision and by developing

. (cachet education courses for teachers.

B. Facilities and Equipment

1. The: majority,vof facilities meet space requirements except in older

established programs. Programs for disadvantaged are still, however,
be_ing.organizePand conducted in disadvantaged facilities. The

PRIDE review has identified man needed areas.for facility improvement
such as lighting and ventilation. Follow-up reportS indicate this
activity has been assigned top priority.

2. School systems have taken advantage of Ihe supplemental equipment
monies and thi-.s use has tended to .I.,eep shops and laboratories

updated. t s c hoo ;.; s however, do not have in e f 1pt-4 iVe equipment

amortizntton policy or sNy-tem established. It is recommended that

consideration be*given td provide .aipplemental equipment belpto
schools identilled through the PRIDE review for needed equipment.
replacement or additions.
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. There Is generally a weakness in the amounts and timiu-of needed
supplies fqr programs of instruction. ' raditionally, when budgets
are cut in systems, needed supplies ve affected, therefore posing
instructional difficulties. Many.pieces of expensive equipment are
idle and student progress is hampered by lack of sufficient parts

or supplies.

C. Instructional Staff

1. Certificatiod requirements continue to give strength to the emihoy-..:

ment of competent staff. There is, however, a tendency toward

employing instructors who lack 'depth in occupational areas. Some

administrators seek certification on the basis: of crisis rather than

evaluatjon of'ddpth of experiences gained by a.person his

occupational area.

2. Most instructors are proViding me9ningful activities during school
hours; however, Any terminatet6eir efforts at the close of'the

school day. Very few teachers are involved in advisory committee
activity except during PRIDE evaluation. Then,'much of the

responsibility is-given directly to them.

3. A.great number of teachers do belong to their occupational profession

groups; however, many do not belong to the AVA or OVA.

4. In general, trade and ineustrial teachers are'qualified; however,
many have not kept abreast 9f changes in their occupational areas.
This observation does provide a basis for planning upgrading
workshops and activities for trade teachers.

5. A rdview of the PRIDE activities has suggested the need for a local
professional ir-service program. Supervisors have been slow to

respond to this need; however, state activity has planned organiza-

tion in this area.

Students

1. In general, school systems are initiating a more effective Student

selection program. There is a tendency, however, to still place

students in:skidlee areas which offer little opportunity for success.
EMR students have been placed in skilled programs, which has handi-
capped the instructor because of his inability to know how to
work with this kind of individual. Instructors have shad to spend

mare of their time serving a few handicapped students while., the

,greater number of students receive less attention. Greater efforts

must be made to establish programs for the handicapped with teachers

trained to meet their needs. Administrators must realize that

most craftsmen have little patience with imperfe'Ction, which is

usually a trait of the handicapped student.

2. Most students interviewed' have an interest in their activities and

progress in their chAvn occupation area. Some students interviewed

indicated their peOgram of instruction was not their first choice;

however, this was .Cho closest offering to their choice. This .

predominatAy oecured in systems having limited vocational offerings.
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Section VI Conclusions and Recommendations

Bpsed upon the findings and im:flic:itions presented in Section V, the
following concInsions and recommend;aftons are presented by the staff in
Trade and In..16.trial Edncaton for the purpose of strengthening the PRIDE
process and 'the quality of programs of instruction.

Conclusion: Meaningful advAsory committee activity is- seldom organized.
before the PRIDE review.
Recommendatin: Continued eviden:e_be presented annually'of a functioning
advi:ory/cralt committee for each occupational area.

Conclusion: Additional Ind /or new equipment and supplies are needed in many
programs.
Recommendation:. PriolriCies be established for the use of supplemental.A.
equipment monc for schools which have been identified through. the PRIDE
review. Adequate supply money be required by a built-in formula through a
foundation support.

Conclusion: Inadequate facilities for disadvantaged programs, particularly
01:E, are being; used by many school' systems.

Recommendation: That standards for program facilities be strictly adhered to.

Conclusion PRIDE reviews are being conducted and written primarily by teachers.
Recommendation: Establish co-chairmen Of each review committee and involve

! more industrial people.

Conclusion: 6urse o study and lesson plan use in instructional programs show
weaknegs.

Recommendation: Greater input from teacher education and particularly by
the local supervisor.

Conclusion: InstrUctional supervision is not being given by many local

supervisors. Other non-related duties and responsibilities given to the
supervisor prohibits effective instructional supervision.
Recommendation: Evidence of :1 functional instructional supervisory- program

be reported on a "regular basis to,,the superintendent.

Conclusion: The majorityof teachers are not involved in VICA activities
as a part of the instructional program.
Recommendation: Greatenemphasis and'support be given by local administratOrs.

Conclusion: The NR1DE instrument requires a listing of priorities to be
established as a part of the review process. This isicausin problems, as
a review team has little authOrity to s'et priorities. This shopld be

P determined.by the administrative Ataft. .-. *

Recommendation: This be t4en out of the review process, but still he required
,-

in the final report as a result'orthe total finding and implications as
reviewed by the local administration and board.

. .

. .

4 Cone,Insion: .Too,mnch, Lige is .spent in, chef rec?tding,:;process of state supervisory

personnel. The process of recording comments in two instruments is confusing
and time consuming and makes little sense.

,

Reeemmendation: Develop a "one report form" with copies° to beTart of each
.._.. .....,...._

review instrument: This procedure was condinted,previotisly and was effective.This , , y
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Cony) r ion: There : definite weakness' in the select ion, p acement and

follow-up of students. *

Reck)mrlendatipu: requ trted to develop a meaningful 'program

on a statewide basis. Incrta:,ed activiti with local- guidance personnel, as

well as the state, be initiated.

Cone)u-ion: The as.ignment and time requi r((1 by the slate supervisors during

the PRIDE teviw causes for the on-going and total operations

of the Trade and IndmAri.i'l St-rVie. Major problems or 'Tires" which occur

during this period of time b.eme somewbIt critical and are not always handled

with the urgency required. The PRIDE process usually is conducted during the

t c of new program planning in local systems. State supervisors are not

sah e, therefore, to be involved in this activity with any depth. As a conse-

qu.nce, desirable facilities kith less than acceptable staff has not had

adequate time to spend tqward promotion of program growth. Realization'

must be given to the number of programs reviewed jv the T & I staff in

relation to other services. The same periods of time e scheduled -for

Kview of one program as given for.the'review of ,elve or more programs.

Therefore, supervisors in other services still continue.to give needed
promotional and review services to local systems Ohile the T & I staff

cannot.

Recourilendation: Obvious

6
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