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, . This report represents the record of project activity
C e whlch has rot already.been detailed in the First Milestone Report of
-fie second milestone project, "Exploring Teachers!' %
Cantezé - National Institute of Education Group on Schcol
Ca;ﬁ%" =#8T Prcblem Solving (GSCPS). has conducted a survey -to study
#0o0ts teachkers' centers as instances of locally generated and
es’gned attempts to change schooling. teacher center is defined as-
a program p&ov1d1ng continuing education for prac*Lc1ng teachers
(nostly elementary teachers), vhlch aims to be responsive to P
teachers' own defipitivhs of ‘their continuing learning needs rather
than to-the ’mposgd agendas of schogl admlnlstrators, collegé
professors, or curriculum cornittess. This.&tudy recommends that the
»  GECPS bring Yhese several strands of interested people together py
establishing a small agnecy that couLd sustain sthe informal
_networking now ex1s§9ﬁt. Xn e;gﬂ;ag for and @éout teachers' centers.
" should be designed fiot as a technical a551stqﬁce agency but as a
networking to perférm the followlng functiong: (1) collect, write,
and circulate information about teachers' centers; (2) sei‘up an
. information cCentral to receive respond to requests fo
information and to make referrvdls among people intefestedlin
+teachers!' csnters} (3) arrange fﬁr and subsldlze personne exchanges
and mecetings-among educators experienced im and 1nterested in e
‘ teachers!' centers; and (#) document activities ursuant to the. “above
functions and conduct résearch about the ef ef£ on networking 3and
about teachers® centers as a form of inserfice education. {2 :
questionraire ard aralysis of replies; a list of teachers' centers; ..
and a report of networking ‘decumentation are contained in the
. appfndijes.) (SK) )
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o : SUMMARY

15-month study - of the natura] informal network of American teachers'
A/]ehters concludes tnat the network i% characterized by decentralized structure
" and voluntary participation among educators sharing common premises and pur-

-

poses. relating t/,pnaet?c+n§~teachers cont1nu1ng E:Sfﬁiélgﬂa] development
. it SERS e

'»nathers must be more than technicians, must continue to’ée learners,
Long-lasting improvements if education will come through inservice

. ‘ prﬁ'?ﬁﬁ?‘th&t~rdent1fy individual starting points for learning in
g each teacher, build on teacher's motivation to take more, not less,

respons1b111tY\£pr curriculum and instruction decisions in the school

and the classroom; andwelcome teachers to part1c1pate in the design

of professional development-programs.

The project-produee? boék, Exploring Tedchers' Centers, and the project
staff's experience. in providing information and referral services have produced
significant expressions of interest in more widespread information ard resource
exchariges among tea nters, inservice specialists in school districts

);l/gné»stéfegaepaitfg;%é%é;:egﬁzifﬁon, and professors of education.

* At the same time the 'lational Institute of :Education (Group on School
) Capacity for Problem Solving), which has funded this feasibility study, has
- ,declared .its intent to study grass roots teachers' centers as instances of
locally generated and designed attempts 'to changé schooling, and alse has .
declared 1ts interest in studying the phenomenon of inforhal.®nformation net-
wokks as an a]}ernat1ve erm of d1ssem1nat1ng education innovations. , .

, The study's basic recommendaticn is that the GSCPS bring these "several

+ 7 strands of interest together by establishing a small agency that could sustain
the 1nforma1"network1ng now exw§t’ﬁt eTaborate the kinds of information and
resources being shared, extend the petwork to dthers holding the same basic

) premises attrihutéd- te“teacﬁer;.centers, and maintain documentation that could

e\vﬁl/be useg,both to study networking as-a-mey form of education diffusiop, and to

studf=the premises, practice, and product1v1tj of teachers' centers as a form

of professional deve]opment " . i

An Exchanqe for and about Teachers' Centers should be des1gned not as
a technical assistance agency but as a network1ng facility, perform1ng the .
~following“functions: * ) . ) N

T. Co]]ect, write, and circulate information materials about teachers'
’ centers: books, monographs, curr1cu]um materials, audiovisual materials,
g bibliographies, et¢.; 2. Set up an 'information central', to receive and
LN . respond to requests for information and to make referrals among people
" 1interested in teachers' centers; 3. Arrange for and subsidize personnel
exchanges and meetings among educators experienced in and interested in
teachers' centers; 4. Document activities pursuant to the above functions
and conduct research about the affects of networking and about teachers
centers as a form of 1nserv1ce education.
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FINAL REPORT OF THE FEASIBILITY STUDY ON
. NETWORKING AMONG TEACHERS' CENTERS

This report presents the record of project activity which has not
already been detailed in the First Milestone Report of Octoher 1974 and
the second mitestone product, Explor¥ng Teachers' Centers,  which we
pubtisired 1ast June. Both theSe documents are cited frequently in the

pages which follow.

This report is inm several sections. The first is a summary of re-

Sponses tothe 198 questionnaires which were circulated in June along with’

copies of Exploring, the second is a summary of the documentations we
have kept about the information exchanges we have been involved in since January
1975, and the third section contains our recommendations for a networking
teachers' centers.
\\ <

At the outset we emphasize the definitions of terms which we stated
in the. earlier publications, In our usage of "teachers' center" we empha-
size again that our use of the apostrophe, connoting the possessive, sets

Tapart those centers we have in mind from other organizations calling them-

selves "teacher center" or “teaching center." On page 3 of Exploring we
stated that a teachers' center '

is a program providing continuing education for practic-,
ing teachers (mostly elementary teachers) which aims to
' be responsive to teachers' definitions of thei -
ponsive to teachers' own definitions o eir con-
. tinuing Tearning needs ra‘ner than to school, administratons'
college professors' or curricylum committees’ imposed
-agendas. Such a program may He a place where teachers
come -to work together. and recgive instruction, or share “
self-instruction, or it may a~staff-ef advisors who .
go out-to -help teachers in their schools, working in the
same spirit of finding teachers' own starting points for
- ovement~ Thus the widely used term advisory is in-
—~LoPporated within our embrazinq definition of teachers'
/' center. . I . '

/
Y

We stated that teachers' centers ard simiiar in several ways :

4

e

1deas:ﬁemth§i;ing aétive, exploratory, frequéntly jndividualized e

T «clasgsroom wOrK, ‘not textbook and ‘workbook study. <

) - . - [

- 2;w»#ﬁ353 programs engage teachers ‘in making their own curriculum \
materials, byilding classroom apparatus, or involve them in some T~
entirely“new learning pursuit of their own so as to reacquaint -
them with the experience of being active, exploratory learners R "
themselves. k g,

. N
-~ .




3. Teacherg' centers instrugtors are themselves classroom teachers,
shar1ng_the1r own practical,! classroom-developed materials; or.they
are advisor<--formerly c]asgroom teachers--who view their job as

stimulatings supporting, and extending a teacher in her own directions .
of growth, not implementing a new instructional model or-strategy.

4, Attendance at teachers' center classes is voluntary, not pre-
scribzd by the school district; or if indirectly required (for
ins.erze, as a way te spend release time or to earn advancement
creglts), programs offered are based on teachers' expressions of
their own training needs, and several choices are offered.

] A?othir meaning which underlies our recommendations is our understanding
of "network," which in Exploring we credited to Mattétew Miles and to David

Clark and Egon Guba. Thus, on page 5 we talked of our experience of

a nation-wide, loose but operating hookup among teachers'

centers that meets Matthew Miles' definition of a 'net- o
- work': 'A dispersed structure permitting low-energy ac-

cess to trusted competence. Appropriate information, energy

and other resources can be easily located from physically

dispersed nodes to solve local problems.’

Further, we emphasized Clark and Guba's differentiation of a network or a
"configuration" from a system, and expressed our view that teachers' centers
produce, disseminate, and adapt "new knowledge" in configurational rather
than systematic ways: ' :

- Thus this network of teachers' centers is decentralized in
structure; the functions 1% performs'ére independent and dis-
connected from each other, not 'linked and sequential'; the
roles which people play as they partigipate in networking are °
'overlapping' not 'discrete'; participants' qoals are 'emergent
and indiosyncratic'; they view their primary function as 'keep-
ing school' not producing research; ority and responsibility

-~ are negotiated among the participants; no elegated by a leader;
members participate from intrinsic motivation~to get help with
local needs, not for the sake of networking; communications may
not be 'synergistic and permanent' but rather 'symbiotic and
temporary'-speople will interact only so long as they need each
other.

A11 of the above characteristics of a network remain directly relevant to
our thinking about teachers' centers' communications. Since then we have
also read Allen Parker's analysis of how "interactive networks" spread new
education practices. We beljeve this analysis also’ is applicable to the ~
network of teachers' centers we have observed. New insights and innovations
are disseminated informally, Parker says, among organizations which share
broad purposes but which may disagree about means for 1mp1emgnting them.
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Because we cannot determine the 'best' innovation to achieve
the goal of an interactive network does not mean that we,
cannot accomplish the spread of many innovations which .
. appear to be promising. In fact, since there cannot be a
'best' innovation given disagreement concerning objectives
and operational limits, the partial diffusion of many
. similar innovations can provide evidence about which inno-
“vations are 'good'-for which objectives and conditions...
No oge group or individual is threatered by this informal
evaluathan pricess hecause their practices are never openly
desigmated as Thfexjor and_because, not having been forced °
to defend their ngikjggg\dﬁYﬁng a formal evaluation, they
are free to change ther=>>Becatse he unit in the network
will be pressured to change, all intePested units are likely
to participate in the dialogue concerning various insights,
practices and innovations. "

~._ A continuing interactive flow of new ideas and of observations
© about tne impact of insights and innovations can thus be main-,
tained. This flow ig interactive in that the developers of
_1nsaghts and innovations, the nefwark's igaff, and all other
interested participants 'act upon each other' as equals in
discussions and experiments to refine the imsyghts and inno-
vations, rather than being “experts' who develop innovations,
versus staff who disseminate them, versus interested-partici-
pant$ who accept or reject them:...*

~

Section 1. Responses to the book, Z.ploring Teachers' Centers

A total of 133 questionnaires was circulated in June 1975 along with
copies of the book, which presented information and descriptions of 22
teachers' centers and discussed themes of their relationship to broader
issues in inservice education. The book was intended to serve as stimulus
to further information exchanges and was circulated to experienced centers,
fledgling centers, and other persons interested in alternative forms of
inservice education: college of education professors, state education
department officials, and lccal school district supervisors responsible
for inservice. The 25 questionnaires returned so far by readers
indicate that 1) information about specific teachers' centers is valued
and the format in which information was presented is endorsed by readers;
and 2) several functions suggested for a teachers' centers networking
agency in the First Milestone Report are endorsed as potentially valuable
by a wider audience, if no cost to users is required. These functions
are (as stated in the cuestionnaire): "a) continuipg descriptions of
centers, new program trends, reviews of the literature; b) inquiry center
to answer questjons, make referrals to people and p]ace§‘wi(Q expertise,

L ] ~ N

. o
_* Parker, L. Allen. Interactive Networks for Champions qf Yqnovation.

__ Cambridge: Center for Educational Policy Research, Harvard Graduate .
School of Education, unpublished manuscript, April 1971, 195-197 .~

‘
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and link people with shareq concerns; c) exchange of curriculum materials,
program reports, res€arch monographs, films, relating to teachers' centers;"
and "e) facilitation of short or extended visits to centers by people new .
to the concept, staff exchanges among centers, internships in centers for
people wanting tq start their own centers:"™ The other functions proposed
in the questionnaire received scattered endorsements: "d) task force or
study group on problems of governhance, finance, in teachers' centers," and
"f) spansorshtp of institutes or study groups on topics such as curriculum
development for inservice education/teachers' centers; centers/ input into
state certification requirements; school district/university collaboration
for inservice."
-';‘ ) ",\\ . .
However this body of response to Exploring is.as yet too slim tofﬂraw
fiym conclusions. Because the book was not mailed until the middle of June,
we suppose that many respondents have not yet seen it. When schoo! starts
in September we will send another mailing asking for return of the ques-
tionnaire or for other commentary on the book. We also will telephone a
representative sample of recipients and ask for responses over the phone.
We hope to have a more substantial assessment of the book's usefulness by
October 15, and we will submit that analysis at thattime as Appendix A to
this report.

Section 2. Summary of Documentation ofrour Information Exchanges.
S

Although our primary responsibility from October 1974 to May 1975 was

producing a book about teacher' centers, we also devoted time to experimental,

informal networking with centers people (many of whom we had met in the

Summer 1974 visits which are documenied in the.First Milestone Report) and

with educators outside teachers' centers: 1in universities, state and local

and county. school districts, professional associations, teacher organizations,

P & D organizations, and funding agencies. These onlookers weré interested

in researching centers, developing their own centers, or-adapting the teachers'

center experience into alternative forms.of teacher training.

Our interactions can be categorized under three main topics. These
topics are some of the functions in information sharing which we had cited
in the First Milestone Report as having been suggested by experienced teach- \
ers' centers: '1) providing information about centers, answering questions, '
making referralc to people and places with expertise, and 1inking people with
shared concerns; 2) increasing exchanges of curriculum materials, program
reports, research monographs, films, relating to teachers' centers and 3) fa-
cilitating visits to centers. .

A summary and examples of these personalized information exchangeS“ére
contained in Appendix B. This experience of information exchange tends to
confirm the definition of networking which we have emphasized above as well
as to corroborate the expressions of interest™in information exchange which
we heard from teachers' center people in Summgr 1974 and reported in the:First
Milestone Report. Appendix B thus 11lustrates nd partially substantiates
the recommendations for a networking agency which follow +nu5gg3i0n 3.

~
- o« )
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Howevar, the documentation does not show in any consistent fashion
what resulted from these interactions, what our correspondents did with
the 1nformat1dh we provided. Evidence of such results or effects must v )
be pursued and documented if networking is to be cgnsidered as an alterna- -

-~ tive disgemination mode. . . ., . \\\\\\\
Sth1on 3. Recommendatidiy to Plan and Start an Exchange fer and aboyt
\V\\\ Teachers' (enters ) - -
: The First Milestone Report detailed the interest émong established
teachers' center wider, deeper, and easier communicatiofis with each

other and with newcomers who share their basic premises. In Exploring
we emphasized that we think these shared premises are a prerequisite for
networking and on page 7 Qffered a generalized statement.of them: y

.Teachers must be more than technicians, must continue to

be learners. Long-lasting improvements ‘in education will

come through inservice programs that identify individual

starting points for learning.in each teacher, build on

teacher's motivation to take more, not less, responsibility T
for curriculum and instruction decisions in the school and

the classroom; and welcome teachers to participate in the

design of professional development programs.

In Sections 1"and 2 of this rencrt we have doéuﬁénted interest among
peop]e outside centers--co]]eqe of education professorsaand inservice
authorities in l.e.a.'s,s.e.a.'s, ar county off1ces——to find out more
about teachers’' center pract1ce

At the same time the National Institute of Educatiom {Group on
School Capacity for Problem Solving), which has funded this feasibility
study; has declared its intent to study grass roots teachers' centers as
. instances of locally generated and designed attempts to change schooling,
and also has declared its interest in studying the phenomenon of informal
information networks as an alternative form of disseminating education
innovations. : \\\\

Thus our basic recommendation is simply that the GSCPS bring these
1 *strands of interest together by establishing a small agency that
tain the informal networking now existent; elaborate the kinds
of informa 1on and resolirces being’shared; extend the network to others
holding the ‘safe basic premises attr1buted to teachers' centers, and main-
tain documentation that could be used both to study networking as a new
rm_8f education diffusion, and to study the premises, practice, and
productivity of_teachers' centers as a form of professional development.

™




Why "Networking" rather than technical assistance

Because the Scope of Work for the Feasibility Study spoke of using a
network to provide technical assistance, we have reflected about the
possible differepces in functions between an organization which would
stimulate and facilitate networking among teachers' ¢enters, and an organi-
zation which would provide technical assistance about them. The definitions
. of networking which we have cited above indicate that in a network the.
expertise and informaticn td be conveyed.reside in the network members
themselves,. and the determinations of who are the experts and how--especially,
whether--they are to be used are made by the network participants. .The -
\\ familiar forms of technical assistance which we have observed in earlier
work (ALERT, Dissemination Casebook, Curriculum Development in Elementary
Mathematics: 9 Programs) assume that expertise, as well as.strategies for
.deploying it, are defined and decided by. the: staff of the technical assis-
tance agehcy. e nave also inferred that the techpical assistance function
is largely pre-defined and tactical in the Leadership Training Institutes i
whicn have been provided by the Office of Educatidn and in the national
"backup centers" which Support OEQ Legal Services programs. For instance,
some prerequisites for effective technical assistance by a backup center

~ have been pinpointed by Kenneth F. Phillips, director of the Berkeley
; \‘\\céhter for housing law:

....high level specialized capability,...institution- |
alizing that capacity and ensuring its existence over 7
time,...a strategy orientation addressed both %o subject
area requirements and political exigencies combined with |
tactical diversity,...subject area specificity, con-
centration of. resources. <ciectivity of 1ssues,...
combining the functions ¢f research, advosacy and tech-

3\ nical assistance,...finding the considerable funding
necessary for such operations, and, ...protecting them
from the 1nevitable counter-attacks correlative to their
effectiveness. *

These elements mply a centralized, strategic, advocacy organization,
which seems to us quite different from the loosely and temporarily:
affiliated "configurations" or networks of information and resource
sharers, each with 1diosyncratic goals and peripheral commitment to the
common concern, which Clark and Guba describe.** Technical assistance
also projects, it seems to us, a much more focussed intent than the
brnadly-defined, non-prescriptive goals which 1ink the interative net-
works that Parker analyzes.

Whereas a broadly defined goal is necessary, specific
objectives for achieving that goal must not be desig-
nated by the network, .for disagreement among potential

«

3y - — e - _— e e = el

[

Phillaps, Yennoth [., Statement to the Nationa) Symposium on Corporate
Social "Policy, Qctober 4, 1974, 10-11.
**  (Clark and Guba, pp. 54-60.




and actual participants is likely\to exist concerning any
specific’set of objectives. If som bjectives are "endorsed"
and others are rejected, some potent™l or actual partici-
pants will be excluded from the netWwork. In order to
operationalize its goal, an interactive network has only one
objective--to assist participants in achieving their
individually-designated objectives.* \

“ne networking pattern, rather than technical assistance, is intrinsic
to the innovation--open education--which has stimulated many of _the teachers'
centers we first studied (First Milestone Report). American teathers'
center leaders Lillian Weber (CCNY's Workshop Center for Open Educdtion)
and David Hawkins (Mountain View Center for Environmental Education in
Boulder) have written admiringly about the gradual spread of British
open education through the networks of 1.e.a. and govesnment advisors and
the reports they generated and circulated. As Weber wrote after her visit
to England in 1966-67: : ‘

*  The work of the local inspectors and H.M.I.'s is, in
effect, a significant force creating similarities within
the freedom of practice. Their task...is tc make sure
that communication remains open so that information and
ideas can cirgu1ate. Sometimes they accompltish this by
getting heads released for courses, for visits, or for
the conferences...More often and more important, they
have stimulated.new ways of implementing ‘'informal' ideas
by sharing the good examples they've seen.

. They fostered the t+yirg-out of the (informal)
ideas, carrying news of aii this work in their reports .
and in conversations with heads. The experiments them- !
selves served as models which inspectQors then suggested
to others for visits and observatian.

In this setting, which allowed heads the freedom of action
and developed an encouraging but.non-interfering relation-
ship, experiments ha& time to become complete and achieve
depth. News carried in this unprescr1bed way was more
acceptable as suggestion than formally prescribed change
and was tried out with new variations and further experi-
mentation. The isblated experiments developed withth
this freedom became models for the spread of a concept
that molded all infant education.
R 4
. The (govérnment) reports have a very special place
~in what [ have called the 'mechanism of dissemination'.
~Their unique role goes far beyond legislative acts or
administrative rulings. They have been the texts, not to
be separated from the major educational literature, for
study of educational practice, studied not as prescriotion
but as suggested illustration. They were the pivotal

points of the evolving unity of concept.

\]

* Parker, p. 225. (
()




. A characteristic of this non-prescriptive liter-
ature was its derivation from the schools and the result-
ing interaction. Thus, case studies of experiments in
schools were published as such, without trying-to -
generalize to pPronounce absolutes. The:case was allowed
to stand on 1ts own and the generalizing and application
was made independently and variously. WNew reports arose
‘from these independent and various applications: * .

Hawkins contrasts this manner of spreading ideas with. the recent
American experience of educational innovation through technical assistance,
in which "improvement comes down from above or in from beyond."

then a small boom of interest in "British Priﬁary schools"
developed in the United States, it was often taken for
granted that there was some national plan quiding the new
trend ov some single center of radial influence. When on the
otner hand one actually hops from one part of England to
another one gains: the impression that rather radical improve-
ménts, still fresh in the minds of teachers and heads, are
seen as being almost entirely local and autonomous....

But when one backs off one encounters a sort of professional
+ network of local inspectors or advisers, national inspectors,
college lecturers, headmistresses and headmasters who get
. around. Such persons spend real -time working in schools,
they are involved in intensive holiday courses for teachers, ,i:
they get to some national and regional meetings. They con-
'ﬂstitute a sort of Drofessiona] circulatory system
We have stated that networking of this kindyhas been the pattern of
diffusion also among Amer]can teachers' centers. \We do notisthink this occurs
because a pattern 1s eliberately copied from-the Bpglish; rather we think
that networking relies on the same developmental interagctive learning
principles that the open education centers advocate r teachers and
children: the capacity and disposition to learn’ som ing new depends on
the store of exnerience and knowledge already familiar to the learner, and -
a personally felt discrepancy or problem which becomes a stTmu]us to seek
new 1nformat1on .

v

Without going more deeply into the matter we have considered that the
d1st1nct1on between networking and technical assistance is not just a fine .
point and that it is especially relevant to the experience, wishes, and
resources of the informal network of teachers' centers we have been look-

. ing at. Our conclusion is that these centers are more likely to collaborate
with the wider group interested in alterpative forms of 1nserV1ce, in the
context of a network. That is why we recommend an agency which at least

e - -

* yeber, Lill1an, "Creating Tradttion: The Mechanism of Dissemination,"
The Urban Review, Center for Urban Etducation.

** Hawkins, David, "The Bird in the Window," in his book, The Informed
vision: ¥Essays on Learning and Human Nature, Aqathon, 1974, 77.




in the beginning would perform functions limited to theJcommunication of
1nformation'and the exchange of personnel, and which would be called an
"exthange" and not a technical assistance agency. The point is made also
because, if the NIE intends. to do research about network1ng a¢ a form of .
innovation diffusion, it is essential to preserve the unique characteristics
of the existing informal network among teachefs* centers and not to distort
or transform it in the process of trying to extend it. It seems tous
that this will be possible if it is held firmly in mind that the glue
bindiuy informal netwcrks togetHer is agreement on ends and dgreement to
disagree on means.

Functions

The functions of an Exchange for and about Teachers' Centers are
recommended” to explore the dimensions of and to experiment with the
dynamics of a network which expands tq take in new participants without
losing its essential character. These functions are as follows:

1. Collect, write, and circulate information materials about
teachers' centers: books, monographs, Curriculum materials, audiovisual
materials, bibliographies, etc. )

2. Set up an "information central" to receive and respond to requests
for information and to make referrals among people interested in-teachers'
centers.

3. Arrange for and subsidize personnel exchanges anq‘meet1ngs among
educators exper1enced in and interected in teachers' centers.

4. Document activities pursuant to the above functions and conduct
research about the effects of network1ng and about teachers' centers as a
form of 1nserv1ce education.

. Some tasks which we can foresee to start the first three functions
are listed below. Others 'can be expected to arise from experience, SO
there should be provision to undertake new tasks as~we}1.

o publish descriptions of teachers' centers in addition to those in-
cluded in Exploring '

¢ visit new teachers' centers /

-

e identify and make contact with regional or topical groupings of
teachers'“centers (e.g., Chicago area, New York State) and offer
materials, explore collaborative projects

e attend meetings and conferences on inservice.and on curr1cu1um
. deve]opment which involve teachers as co-developers "y

e respond to phone and mail requests for information about centers .
(organization, progranming, finance, curriculum, evaluation, etc.,)

12
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e keep abreast of the literature re]qting to centers; edit and obublish
an annotated bibliography ‘ N

e write and publish articles and reports

® solicit contributions of papers, .program descriptions of centers:,
brechures, monegraphs, case studies, curriculum materials, and
catalog and store”these for circulation on request

o ctimulate circulatinn of existing publications of and about teachers'

centers
- \\
e myke matcnes--put in touch people who have 1ike concerns, match pegple
with need to people with resource \

' . - ! . '
® arrange and subsidize visits and internshios by staff of one center
- in another center; and consu]tanc1es,bx experiencgd tenter leaders
' to beginning programs
/ !

-~ A

Style and substance

, |

Conforming Lo a networking rather than a “technical assistance style of
® functioning, an Exchange would expect recipients of help to initiate their
own;requests, define’ their own needs for assistance; dnd as they develo
~shiare 'their strengths. . Further, an Exchange would expect initial giver
of her to be open to new ideas and to express continuing needs for assfis-
tance, but not necessarily to use the Exchange as a means for communicitﬁng
with people they already know. ’

¢ . . . S /
As we are discussing a network which already exists, it is important ~

to keep in mind that the experienced networkers will continue their infor-
mation exchanges and mutual problem solving efforts without going through
an organized central agency. Thus most requests for information and
referrals may be expected to come from beginning centers and people just
exploring the idea. “As Wted by Jane Siegel, an evaluator of the Office
of Education pilot teacher center project, officials in state and local
educatﬁon agencies and universities feel a "crying need" for an -organized
way to| get information about teachiers' centers and to meet and .exchange
ideas with teachers' center people. But there i$ no such crying need for a
ccordimator to irject a matchmaking presence into relationships among teachers'
centerg that are already communicating.

rhiis does not mean that there are no ways an Exchange might help the ex-
perienced cepters, The First Milestone Report (pp. 23-40) quoted their wishes
for support.for publication-«nonprescriptive but authoritative reports of the
kind WeBer admired in England; for exchanges of curriculum materials and of -
personney, Agrouqh workiing visits or internships in each others' centers; ,
and for mutudl work by centers to strengthen their voice to the outside=-
gain lay and policy-makars! understanding of their premises and mpport for -
their programs. . I
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(This awareness of continuing ‘need on thexﬁ%rt of the experienced
innovators has not been typical of the technical assistance concent of
diffusion in education. Conventional diffusion strategies usually assume
that the innovation is fully developed and ready to be marketed and.’
impTemented. This is pot at aJ’ the view of the develdpers of teachers!
centers or of the R.& D curriculu n proaects which have had major influence
on them, such as the Elementary Sc1e\ce Study, the Madison Project, and
others. These curriculum developers™have conceived of their deve]opmenta]
task as ongoirig, as ‘teachers adapt the\new materials.) -

The status of teachers' center deve]ogggk today, as a vulnerable
altérnative experiment within an education estdblishment which is itself
under-supported, poses a special set of needs En the part of the deve]operA
centers. An Exchange which seeks to gain the ‘experienced centers' assistance
to potential adopters must find ways to procure heip for the deve]oper
‘centers. . This help should take at least three forng, which are’ related:
sustenance, spot11§ht1ng, and self-improvement.

The benefits wh1ch the developer centers might stand to gain from an
Exchange are not sudgested as additional tasks to those listed above but
rather as contexts Yr themes informing those tasks, or perhaps as criteria
against which dec1s?ons would be made. about: pub]1cat10ns, meet1ngs, referra]s,
commdn1cat1ons med1é% etc. p R

Sustenance Se%era] of the longest experienced centers today face

$ phase-out or fund culs se severe as to distort their services beyond
reccgnition. This has happened not because these centers have failed to
prove their worth. @n the contrary, they-have steadily gained in teacher
participation and have attracted al’ies and ‘advocates among school principals,
system supervisors, currjculum SpeclleSfS, college,of education professors,
and parents. The cénters' funding crisis is brought on by the general cut-
back in funds fcr education. This misfortune affects not only the centers
themselves and their own school districts; it*1is also a potential loss to
educators elsewheré who, ook to these pioneer centers for ideas and
eXperience in re-designing inservice. A priority for an Exchang& would be
to find ways to heTD.sustain the most erer1enced centers. -

Spdt11ght1ng A basie probiéw in_.education T information networking
is not the dearth of 1nformat1qn but the p]ethor%r So much is being written
and said about education that 1t becomes almost impossible for the
practitioner to sort out the. wheat from.the chaff. Only communications
which strongly suggest app]*cab1afty 'to a Tg¢cal need are Tikely to be
attended to.  Only tanguage which tUrns listeners to reflect on thejr own

1 experience and then to act, thus breaking-the paralyzing cycle of endlessly
re-processing words, can reward the investmént by both broadcaster and .
Tistener. . —

Thus it would be e;géhtia] for an Exchange to avoid increasing the
flood of undifferentiated communications reaching educators. It seems
dubious, for instance, to Taunch a regular genera} newsletter on teachers'
centers. Caliing attention. to newsletters, journals, and other publications~

L ;
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already availetlae and values, 'and nelping then to survive and reach a larger -
audience seers « Hurg;usefu]&service for an Exchange, »
; .
Even the most s&tractive and insoiring pubiications about education
blight rather than stimulate if they reinforce*faddishness and-defliect the o
. ©concentration by which gﬁacators develop their own ideas, then rootL?nd cul- §
» “ivate the ', IT, as some critjcs say, Awerican adults as well-as c¢hildren |
. safrer from averstimulation, notrunderstimulation, then less Fttention should:
be giZ.. to outsidé "news" and more .to communications which stimulate inward
delving to Tocal exverience and reflection., The Yatter style is inherent N |
n teachers' centers relationships with teachers, and it should bt emulated '
by an informatisn agency disseminating the experience of centers. This means |
- that an txchange would hold a pripority not only for providing requested in-
formation but for encouraging infcrmation-seekers also to. Took at homgg for -
prowising practices and imitiatives to faster. In terms of its effeet on Lot
outsicers--parents‘and leg1s1itors especialiy--the Exchange would need to,
qather together and spotlight « few common therest what many people in 4i-
verse places sr=-10iny to restore the centrality of the ‘teagher im'schoo]likg _
ard to repair teathers' responsibility and capacity to make“meaningful edo- ‘
. cational decisions,. An Exchange also should try.-to counteract impressions
© drong laymer that education s a'baffling maze of untontrollable variables, _ .
a cacopaony, of atyuers, and that no ‘one know$ anything to do about it But |
talk. , - . ) b ’ ) .
. ] o R ] . fal s e i L e
Seif~irproverent. Qur acqudintgnge wipgﬁéxperienced téachers"cenﬁers
stens from a role of being listenprs and reporters of their own expressions
. of nead and 23piration, not of assessipg their oerformance. Thus the_use
. of the word “seif-irprovement” 33 meant to suggest that in the operation .
of an Exchange the definitions of rroeress should be seen as coming frem
-n “tne field. ﬂevertwe1ess.‘exp@rtvhvhd t2achers’ certer leaders know from
- / their own work witr tes hops that a concept of learning which plages a . g
S priority on tne voluntarisyof the iarner.muSt not make the mistake of -
over-estimating tre capiagity cf the Jdearner to diaqﬁqée need and31n1t1§te
- =3 comritment.  The manner 1r” ®Bhich a new course of Telrning will benefit
the learner muit be expressed clea¥ly, and the valuing of the ]eqrner's
sgontaneity and 1y tiative in regquesting nelp must be balanced with some
means for articulating possibilities for pragress and drawing. together
rotentiay cotlaboratons.  Ap Flchanace for“teachers'. centers Should draw
2 close parallel on this styie: bt st and wait for clients»touc§1]‘
niut recearch necorlc guﬁqssjfsnsilbilft*es, make extensions gpqn nitial
requests, draw togetner £0riadorgto, s, .ocate‘nper toichers.
L o ;
- ,  Lne suchb1ni§(§?ﬁjo bv an ¥vchange hight deal with the issue of "
voluntarism itseif, s 1t reiates o the rroblem of independent tgachers' .
centers moving into school systems and performing substantial portions - .
of regular ipservice functions jin return for hard-money institutional e
funding.” "Thic< i- o potentiel area for-bringing about give-and-take learn-
1

"

S

, 'ng among centers as well a¢ vetween centers, and anong-centers and AT
establishment ecucator: ami iteacher organizations concerned with imservice.
While most teacherst centers can cite compelling experience to show the .
tatlure of manaated vervooe, relative ly fow exhipit confident techhique
in conveyipq fhetr services convincingiv to.uncomyitted teachers. Thus
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teachers"volhntarlsm may be a frall urod toWards large- sca]e part1c1pat1on
in-g center. If 2 centéyr is. unW!1ling fogn ‘alondg with administrative
mandates: for teachers participation; “it'must negotiate a way for partici-
pation to-be compensated for, or .to be scheduled during.working hodrs. Or °
ith must step-u gzpub11t relatlons and incpease attention to the most mundane’
icity. There are a*lot of experience and techn1ques to share
around a widened network ' "o .o . .

e
A
*

ﬁnotner potent1a4 area for an Exchauge to foster'further self-improvement
by expérienced centers is that of center staffs " desires far further profess-h

‘fonal education.” [Internships for center staff in other centers attached to

uriversitdes already have provided instances of valued give afd take, the
intehn or feliow .provides pragmat1c competency in teaching teachers in .
return for ground1no ir theory and philosophy of 'education to apply te thé Aol
further development of a center. .An.Exchange should .ty to offer more such
opportunities. Also, xnterﬁgﬁﬁps as instructors in centers could be offered -
to. .those long- exper1en ed teac ;r part1c1pants in centgrs who now want to ;
step from classroor teac,p.mq fo” teaching bther féaﬁrti ‘ .

Furthér deve]opment of curriculum within centers /is another need an
Exchange could arucu]afp by offering to sponser an Anstitute ar several

Study greups for centers’ staff, researchers on ‘teaCters' and children's

* .
L I 3 N

The spec1f1c *asks which an Exchangé undertakes to address these ‘three
themes of the developer centers' needs should not be determiped in advance
but. shou]d»evo?ve from experience, in networkkng - , e PN
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de have, emohas1zed that the donstituency which we have 1dent1f1ed for
a network of teachers' centers cannot be served in the manner of* the

‘technical assistance agency: expert prescribing for the beginner.” Neither

can<an Exchange be effective if its style is.simply to compile and offer
informatfion .in the librariamship.style of a cledringhouse. Instedd, the .
style of teachers' centers toward teachers is recommended: peer- teach1ng,
mutual exchanges of ideas and expertise, and collaboratiVe problem so1v1ng
We*do not know whether. the funttjons and style we havé projected can render
the amount and kinds of assistance that-are. be1ng calted for by teachers’
centers themselves, as they try, 't6 cope with the problems of »a new level,

of deve]opment and by the outside observers of centers who think their .
experience might nelp to reform 1nsery1ce ~ Thus the fourth task wh1c2&¥§/”
stipulated for an Exchange was 0 document its worR and conduct a.res
program on its effecgs., ¥n the process of dding that, it sﬁBUTH‘%E‘pUssmﬁ;e
to,gather. some evidence on the effects of teachers centers themseﬁves as at
form of inservice. = - R

. ¢ ,
O:‘ . ‘50

Some..of the q% stlons which shou]d be addressed oyta“research program

-are as~follows:~, '+ ' R
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) - Do. new ceriters get started as réesult of the Exéhange7 Do they reveal
. * characteristics similar to those cxi\d\lgnExplorlng as definitive of teachers
. centers? Do néw.centers produce outhﬁe in teachers-similar to outcomes #n.

i participants at~expef1enced deve]oper centers?” Can these-ghd&ractterystics . -
and these outcomes in, the mew centers-be.traced to participation in the ., ————L

Exchange? What kirds of contacts and referrals and 1nﬁormataoneproducts : L ey
‘ prov1ded by the E&§h§ﬁ§E“have oved effect1ve, for what purposes,.in what, .~
.\’/f cirtumstances? - How does p 1c1patlop in an exténded network affect thé. R
' ‘develtper centers?q Do- they gain new 1deas¥ ew programs, and if so from 7/ :°
. _ where7 e 2 v - N
<. L ]
.. The ’ntent of a research program should net be to make comparisons of

network]n as'a form of education diffusion with other systematic forms

of diffusion but rather to-explain hdw -netw Pk1ng acts aé diffusiof and to

find out ‘to what extent it can be formalizdd, subsidjzed, and used for T
\\\\\;p spec1f1c purposes without d1stort1nq its’ n%tura] benefits to 0r1g1pators /

The\research program shou]d be des1g ed in. the context of a larger L
question about how to Yimprove schoo11ng whether local idiosyncr tic =
"problemn- so]vang" by school people results in greater provement than
efforts to import, "validated models"” for/change d)é’hé?1eye that.a dlffuswon
s . ,, technigue relying on networking is closely:related” to the problem-solving
S approach. Some.evidence for this be]1ef/1s availabte ih The Rand Corporat1on*s
. Change Agent Studyt'which concludes that 1mp\rte\ va]1da¢ed innovations dye il
- Ce usually OVErwhe]med by local” 1mp]ementaﬁ1on probieny, and that those change\

“ ‘projects in which Rand researchers found the most evidence of improvement

»

. were, thase chanactertzed by the "reciptivity of the institutiona ‘fettang
o - , to Shange" and the f]e¢1b1]1ty and adapt1b111ty of the innovationt*
re'search program on networP1ng shou™d try to discover whether the charafter- -
. " istics Parkerattributed-~to participants in intéractive networks are relat
_.to the’ tharacteristics the Rand researchers 1mpute to succegsful prob]e@
solvers Yo Y, . ‘.
l‘," . 5 ' B

In xp?drwn&,we stated that the teaqhers center deve]opment seems
. promising-on man cofints: it seems to be Hffering more experTénced-based .-
. “and thus mort h .pful ways %o prepare teachers for the ‘chanded.conditions
.« ,in s¢hools and therefore it:seems to restore. both their competency ahd
;- . . their fee]1ngs of, competence . From this'adequacy, it aopears can stem
T 1ncreasgd responslbliﬁty and® part1c1pat1on by working teachers jin educational )
) ¥+ désign and dec1swon -making. Thedeachers' center-also appears to offer a "
- matrid in wh1ch pﬁact1t1oners adm1n1strators, academ1c1ans, and parents
. -ca~ collaborate as equals, so-that teachers' g}per1ence, academac1ans )
, theory and research and commun1ty]s mandates ¢an be mediated and made - - )
\ - mutually enriching ‘na ther thand1v151ge, “These appearances are prom1s1ng Lt
e . enodgh to merit testing, so_gg,expen%ment—andefuswon which holds to the”
' - . purposes’and style of the teachers' cehters tiremsefves, seems an” 1mportant
ao . vitem for the educational résearch ag Y

A A :r" R . his M
- i - ~ ) Q' * . a ’ A . . . ‘ * R * ) N .
* Bermanr, Pdul-, et-al. Federal Programs Supporting Educational Charnge, -

¥

AN Vol. IV: The Find 1ngs in Reu1ew Santa Monica: The Rand Corporation,
o COH975, 9. T e, ] 9 . Yo .
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Smalt-scale, short-term operation of an Exchange is appropriate for

© .’ reasons wh1ch should-be abfious from the foregding: . An experiment designed,

to test 3 diffusion instrument that is defined as running mainly on partici-
- pants' own energy cannot seriously project large or permanent infusions of,
outside energy. We have .Meconmended an Exchange which would not substitute
for the existing network1ng among teachers' centers but would susta1n it
; during hard t1mes, Jfacilitate extensions.if possible, document it, and then
leave.  However, in rééommending’ modest proportion and temporary durat1on
we do not mean to suggest sk1ﬁp1pess or haste. The functions ‘discussed
aboveare "custom1zed" they caill for one-to-one persona] relationships,
and these cannot. be started and sustained on a brief-contact, once-over-
‘B 11ght1y basis. Time is essential: to read w1de1y, to write thoughtfu]]y,
to meet personally,.to respond attent1veﬂy and in detail, to documept every’
"interaction." There should 'be provision for gradual start during a year /
dévoted to mak1ng connections with the-existing network and with Tikely
newcomers, confirming needs and resources cited by the feasibility study,
for gathering the basic materials to exchange, and for keeping d6cumentat1on
-Another year or tyo "Should be allowed for .thorough.experimentation with the
- functjons out11ned above and for exploration of the initiatives from the
" field. A]] of’thls\act1v1ty ‘must be doéumented .Overlapping with this
ding past it for a year or “two should be a period for con-
ducting the resea program and for dispersing the coordinating services
which are valued into other organ1zat1ons or ex1st1ng sub- networks
At, the startaan Exchange should be nationwide -in scope because the
existing informal tedchers' .center network is nat1onw1de and the potential
- wider constituency is national. However, the project should expect that
networking relationships which prove to be self-sustaining probably will
be limited in numbers of part1c1pants, -either geographically or by topic.

.

™~ National Exchange. act1V1ty should not 1nexorab1y expand into one big natianal

" super-rietwork. Rather, growth in contacts by the=Exchange” should be
accompdnied By decentralization and ‘phasing into regional petworks or
topical task forces, such as the North Pakota Study Group, math centers
network, Ch1cago area networky Educat1ona1 Arts Association, etc.

)4-.-
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Stafannd resources » R

.

A staff wou]d -be required, and fund1ng for an office, 'Tong-d1stance
+ telephone and travel, collecting publications, and’ ed1t1ng, wr1t1ng, and
publisHing others. A fund for'subsidizing travel, consulting services,
and pub]1sh1ng act1v1t1es by network members shou]d be ‘provided.
Fromqﬁur experience of 1nformat1on exchanges during 1975 we estimate
that in the- first year of an Exchange two.or three full-time.professional-
staff would be requ1red to begin an information and referral program among
the existing teachers' center network and those people and organizations
who have expressed interest to us. ‘Support people.would be needed for
secretar1a1 and pub11cat1on production services and for beginning

-
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"documentation activities. If the Exchange proves to be * usefyl dur1ng a
first year, its staff would need to at least double-both to carry on its
increasgd program and to conduct researchn |

“ Ex hange staff shou]d have broad acquaintance with ex1st1ng teachers'
centerg and with educational .institutions and professional organdizations
currently expressing interest in centers and alternatives to conventional
inserviice. Besides such knowledge of the .field, staff members should

posseps capacity for art1quat1ng needs and communicating centers' program,
and disposition to be responsive, to requests from the‘field. Document
colfection and accessing; reporting, writing, editing, annotating, publishing,
‘fi)m-making (possibly); group-leadership, program planning and management,

. apd public relations skills would be requ1red The research effort squested
ould.require staff with backgroupd in obgervation, interviewing, and
escriptive documentation, data collection, gnd ana]ys1s rather than
statistical measurement. o

’

““Because of the NIE's expressed ‘interest in networking and in teachers'
cent it is proposed that funding for an Exchange originate with the
Instituté. However, as our feasibility study was begun by the Jo1nt
initiative with NIE of foundations which have supparted teachers' centers,
an. Exchange should aTso seek supplementary funding from these foundations.
" The~Rockefeller Brothers Fund and the Ford Foundation have expressed
; ‘1nterest in supp]ementar11y fund1ng a netwdrking program. . :\\v* ,

Eva]uat1on of the,staff and the activities of.the Exchanqe would not |

be easy because a successfu] interactive network will show its worth.mainly
_in teﬁms of. part1c1pants increasing (and increasingly self- sufficient) ex-

changes of their own 1deas and: 1nswghts Whatever "products" an Exchange . _ .»
sfaff Eroduces should be measured in terms of facilitation of participants’
commun1cat1ons, not on.their own terms. To the extent an Exchange staff
Fe]t«ob11gated to produce its own products, it would neglect the. read1ng, ’
researcq1qg, responsiveness to the field that would be necessary .to gain
high involvement by participants; and it would tend to hold on to the. v
‘e Funct1on§ we have suggested for the Exchange rather than wqu1ng to disperse
.them into* self-sufficient subnetworks and professional organizations.. Con- *
tract offAcers ‘and program monitors for an Exchange would need to under-
stand if npt endorse the networking approach and'work in partnership with
Exchange staff to develop consonant crjteria for evaluation of personnel

and accountability for‘expend1tures

k

-

* *

Organization and decision-making L T >

b g N .
The functions for an Exchange which were discussed earlier represent . -

amsagenda which the feasibility study has compiled from expressions from .

the field: from experjenced teachers' centers and from officials and.

“educators seeK1ng aTternat1ve forms of inservice.. This agenda requires

some .cdordinating organ1zat1on and, financial provisioning,’as outlined

immediately above. However, the first Milestone Report documented (pages

13-21) the reservations felt by leaders of the developer centers when they

. b ‘
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were asked their opinions about a national igformation and resource-sharing
agency among centers. Frustration and distrust of bureaucracy, the lack of
personal relationship, trust, and common focus in big organizations, were - «
, _ ocommon themés. These views are echoed in Vito Perrone's June 1975 report
| on thNorth,Das?ta Study Group on Evalwation, an informal network to which.
‘belong many of the centers visited in the’Fjrst Milestone .Report.

. Ought the Study Group take a more formal organizational
e, ; pattern? (or is it too loosely organized?)...From my
perspective, there appears to be 1ittle interest in formal
. “structure. (This“ought_not to suggest that some coordin-
- ating activity has not been desired. For the moment, °
_ coordinating tasks are being carried out within the Center
T " “for Teaching apnd Learning, University of North Dakota.). L.
The pattern which presently exists provides an effeckive ‘
- means of communication on a level which encourages personal
relationships, shairing of resources and voluntarism. .
Participants are able easily to establish individual - *.
directions...From my point of view, considerable enthusiasm
% " . and:a high level of moralé have been generated because
T ¢ hierarchical relationships, the bane of most formal
* structures, are absent.* :

,_" .. . &~ ’ .
* ws, . If the basic constituency of an Exchange were to be only such teachers' ;
. uéigtepters as belong to the North Dakota Study Group, organization would be no e

“problem, for .these centers' communication patterns are already established

and -fryitful, as Perrone has indiceted, on the basis of their common commit-
. ment to open education. But we have, stated our recommendation to try to

extend netyorking to educators who are interested 'in teachers' centers .

as a teacher-responsive and teacher-interactive form of inservice and #ho e

do not necessarily endorse the open education centers' developmental view. :

of leéarning.. A wider net implies greater diversity of belief and purposes

, among partictipants (as we noted in earlier citations from networking.
“analysis), and carries. the possibility for disagreement about the means
for attaining the.broader purpose of designing new formats for inservice.:-

/

One way to organize such a diverse constituency for.action is to o

~ assemble a representative group to set policy and.draft procedures for ‘§§5k~ ,ZE§
making decisions. The peril here is that if the participants represent Ty T T
diverse and partially conflicting or competitiVé irfterests, the problem & ¢
of the new organization's structure may precede and overwhelm its functjon. g
Parity in decision-making may become the main focus of initial effort * N
rather 'than the goal of serving teachers through centers.

rd

o Another'Qay_to'or§5hize~535§xchange would be to fund aﬁ%taff;ﬁprovide . 5
... them with directives a$ to initial program and policy spelled out in the ¥
contract; and instruct the contractor to begin building a constituency .

. - * Perrone, Vito. A Report to the Rockefeller Brothers Fund. Grand Forks:
North Dakota.Study Group on Evaluation, University of North Dakota,

_dune 1975, 'p. 1. .
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of part c1pants in the program. A later item on the staff's agenda ther\
woul 0 draw .represe atives from that constituency into a governance
ich sould revise pohigy and 6kgan1zat1on as needed. In fact ,this
is a pattern we have seen among the developer centers and cgmnented upon
in the First Milestone Report and Exg1or1ng Organization structure}and
governance\p011cy'take shape from experience with program and* part1c1pants.
A per11 in ‘this approach'is that the const1tuency may never deyelop bayord
an \n gtoup and the program may not be used--or, may be actively dbposed~-
by those who perceive themselves to be outsiders. This possibility seems .
part and parcel of the hQés networking experiment; the ability to gain a -

constituency, the identi that const1tu5ne&1 the dnteractions among

participants, and the necessfty .or dispensability of conventional organi-
zation are ajll asﬁects of an Exchange to be tried out and. tested rather
than prescribed in advance. ; N ' ~ ’ o

YIfanE change 1is begun without a formal representative governance
body, it might need an informa?l advisory body which woéuld include people
drawn from the various constituencies the feasibility study identified .
but not delegated from them or formally representative of a part1cu1ar point
of view. .Amopg those representéd might be. developed teachers' centers,

_colleges of education, insérvice officials from Tocal and state educatigp

agencies, teacher organizations, foundat1ons «Such an advisory group shou]d |
also include ork1ng teachers and persons 1nterestm;'urnetwnrk1ng as |
diffusion. This group without formal powers could advise.staff and help

eva]ué!e them|during the first year of an Exchange's,operation or for as

long as it takes to resolve questions of policy and part1c1pqtory dec1s1on—

making. ~ = -~ . . - .
In th1nk1ng about governance. it prebably wou]d be he]pﬁu] for an .-
Exchange'$ staff to heed the adv1ce of A% J. L1ght Joint Secretary for ;

Curriculum Devb1opment of the Schools Councii 1n.Eng1and This is the
quasi~off1c1ah collaborative organization among central government, .local L
authorities, and educators' organizations wh1ch has ‘spearheaded the deve]op-
ment of teachers' centers in the United K1ngdom Light comments, “There is
no point in establishing a vast communications system that takes so much  °*
coord1nat1ng nobody has_the energy to do @nything else." Recalling His
experience in the growtR of the English centers, Light s1ng1es qQut a
crucial cond1t1on . .o - B
\ -

We had one thing in common: ~ to learn from each other.

We met on neutral but professional ground. This unique °

ethos--and it's the ethos that is 1mportant--has been .
,~presgrved. It enables ‘people of d1ffer1ng status® in the

educat1ona1 profess1on-to-drop status and institutional

preJud1ce and work together “Also we‘ﬁEVé‘BEéﬁ—"brtunate

in having leadership by péople who were able to act in a )

s

. professional way. without pulling rank, to dperate on r
cred1b111ty as helpful people, to facilitate 1nterghdnge .
and gather people:together. , \F“%:._ . A e
Light's commentahy about a certain 1nevthb11:}¥ and i derability -
in networking is also worth heeding, for the lsake of staff p Fspective.
about the role and dimensidons of an. Exchange S . o
| , S
SN 21 I ~?@VVYq\q WL
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Just as an individual ha$ a threshold of readiness to accer
a new 1dea, so do organizations or School systems. -People
who get to the take-off point do so at> the sahe time as’ :
peoplie in other places. The poilnt i$§ that when they get to

. the,takg-off-point you need to have ‘ready ‘the résources and
1eade?sh1p to of fer them. : ol
- But-don't try to- 3ystemat1ze the. unsxstemat1c don t try to
mdd1fy andngassrfy the creative energies of teachers, We

hdve been trying to find burbaucratic. systems to d1ssem1naté ;

. good pract1ce

But ideas don

. flow through de11veny systems

aloné. They f]ow'1n the most lodd ways *
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g Appendi& A. Qesponses tothe bobk, Exptoring Teachers' Centers

’ (As of Petober 15, 1975) . s o
' N N N ..
o - 3 \\\ w *
.+ In .June 1975 questionnd ‘nc]osed with 198 comp11mentary copies %

of the book mafled to tedchers leaders (71), -college (43) and
State Departmenﬁ of Education persdanm®l (15), to.principals and Tocal $chool
district inservice departments (469,‘a to members of. tea her organizatiens
(23) A follow-up letter requesting™retuxn of the ques 1onn ires was mailed
in early September. (Copie$ of the guestidwnaire, coveri tter, ‘and fol-
low-up letter are included at the end ofNthissappendix.) y»m1d October 50
quest1onna1res, or 25 percent, have been Yetur d.g In additidn to question-
naires, we have received six commentary letters aﬁdfone phone.c 1 yeacting .
to the book. These raise the return rate to 28 percent. However, N
analysis be]ow, only questlonna1re responses are qounted . X

e

We’ have specu]ated about reasons for what is. tq us a d1sappo1nt1ng
sponse rate It may be that some respondents have not yet had adequate tihe
to reply. Books were ma11ed during the er when many recipients were
" away from their offices; we' tearned from sev that they did not receive the
book untitl September, and it is not the sort of boek one sits down immediately
to read all in.one sitting. Several also said that t y.had either not re- - ,
ceived or had m1sp1aced the questionnaire, We also have eXp ienced that several”
- centers' people make it a conscious practice not to respond to written requests
for information about the1r.programs because'_hfy simply do not hav time "to*
do other people's research for them." In any event, we continue to re e1ve
comments and questionnaires in dribbles, and wewwill comp1ﬂe these respopses
to "inform future ‘decisions.- . . . Con

¥

2

) ﬁf. As expected the 1argest return rate, about 50 percent, was from peop]e
* whose centers were described in Exploring, and the smallest, around 20 percent,
was from teacher organ1zat1ons,acenters not 1nc]uded in the book and loca1

education personnel. ° e e v . ,
: N - ‘ . '

- . ‘ \ R ~
Ana]zs1 s . »

Among the total group of respondents, 68 percent claimed sabstant1a]
fam111ar1ty with the text, and 24 percent said _they had "sampled seweral
portions.” All1°of these saw vatue in the. book. Sixty-two percent checked
that it was valuable.in assisting their search for further information about

. centers; and 78 percent checked that it "enriched their thinking" about re-,

' ‘V1s1ng the1r programs, designing new patterns or processes for preserv1ce on
inservice. - Sixteen’percent of these respondents Volunteered commmerits about
specific uses they were making of .the book (for ‘their -own research, for.plan-,
ning.site visits, for a state task force revising inservice patterns, etc. ).

A11 respondents 1nd1cated they thought the book would be usefu] as a future ..

L ,resource “
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fritique of the Intorductory Essay . ) . «

Etghty- s1x percent 'of the respondents 1nd\c ted agreement with the ques-
tionnaire item statlng that the introductory essay .presented a balanced rep-
.resentation .of inservice issues, and 71 percent checked that the essay- con-
tained thought provoking ideas and }ns1ghts (Twenty-four percent d1d not

» A

respond to the. 1atter quest1on ) - . , -

. ~ .
< £ 2 N . o
,

o~

€r1t1que of the Format for Descr1b1ng Centers

centers were helpful to them in sérting out differences among centers (68

percent) and in clarifying the ef1n1t1on of teachers' center (48 percent).

The latter purpose was designated as important by 72 pertent of those not cur-

_rently active in a center. Eighty-two percent of all respondehts said that

"_the content of descriptions was fully informative. Only 12 percent judged .

that entries should have contained more information about each centér, and

14 pertent advised ‘that they would have preferred shorter descriptions.

,Five respondents wo/}d have preferréd a directory w1th very short descr1pt1ons.
é / %-' ‘ : .

Guidelines for Vo1hme Two- . , - A

hespondents noted- that thed;Zrmat and\prgan1zat1on of ‘the prof11es on ‘

.
(%

Most respondents (82 percent) noted that their ideas or actions about

" centers could be extended or ‘elaborated by reading a secon volume of theé'book,
containing more descr1ptfbns of centers and issues papers.| This high response

dicates they would value & second book but it is not cledr what format it.
uld take. Thirteeri respondents (26 percent) said they d Tike to have de-'
\ptions of more centers. Among these 13, nine prefer the format’ remain as

e written commentaries following this sec on of the quest1onna1re,

and from letter and phone call commentaries, we have ga1ned suggestions for an
jindex, for, groyping the entries according to style \program or organizational
structure. We ‘also find concern,about the 'obsolescense of descriptions as
centers quickly change. Thege comments wil] inform our decisions about our .

second voJume. But we do not conmsider the quest1onna1re data to be sufficient ,

to giverus.a definitive answer about format and content of center descr1pt1ons
1n a, second voiume. .

. o
. . , -' “Ur: "-Iﬂ »
Funct1ons for a\Network1ng_Agencx‘ o | -

1%

Y

Respondents were asked what funct1ons of .a teachers' centers' exchange
they might use. For, this analysis returns ‘have been divided into two groups
One includes respondents indicating active participation in a center (29' re-
turns, or 59 percent); and the other group indicating those not. 1nvg]Ved in
a center at present. In the second group two people said they had never heard
of centers, eight said they were 1nterested in learning more, and 11 noted
they were exp10r1n? the idea. '

-
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As the following chart indicates,™all suggested funct1ons were v1ewed

" as useful by a large percentage of both groups

‘ -
FEASIBILITY OF A NATIONAL "TECHNICAL ASSISTANCE

\ L " AND HETWORKING AGENCY"
2
* 1 The following-functions for a "techn1ca1 ass1stance and net-

working agency" about and among” teachers' centers and staff
\:\ development programs have been suggested during a survey of
. \\\\\\ eachers' centers If cost were no barrier, which mightfyou

i &’t
NN S

ACTIVE \mr STED  TOTAL

cont1nu1ng descr1pt1ons of
“centers, new program trends,
reviews of the literature -
A inquiry center to answer ques- #
\ ™\, tions, make referrals to people
. ) by ° and places with expertise,- and
: link people with shared concerns
66 ; 48 58 c- exchange of cyrriculum materials,
. L : . phbgram reports, research mono-
AN . graphs, films, relating to teach-
v T " ers' tenters
55 23 42 . d. task force or study group pn prob-
lems of governance, f1nance, in
A .- teachers! centers’
79 52 \ .68 e. facilitation of short or extended
’ ‘Q\ ) visits to centérs by peop]e new to
the cdncept, Staff exchanges among
P centers, internships in centers
‘ . , for'people wanting to start their
- . . own centers \
59 w97, . 58 . f. sponsorship of 1nst1tutes or study
- ! groups on topics such as curricu-
. NP lum development for inservice ed-
. ucation/teachers' centens; centers.
. ~ input into state certification re-
' ‘ , quirements; school district/universi-

\\\\;; -ty collaboration for inservice

The only ‘function that 1]1ustrates disparate, concerns deals with a-task
force- or study group on problems of governance and finance in teachers' centers.
It is certainly not astonishing that the issue is seen as most directly rele-
vaht to those active in centers. Commentig-both on questionnaires and in let-

Y

ters--1nd1cate further funet1ons for a networking agency--deve10pment of an:
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\ L@ 0 . e \ AN
. . \\

’ ® " ho M 8]




: | .23 : " .
: N .

|

2

o ) : . i ' : ?
o, . ’ \.\!_ \\ s . . X
S N T
annotated b1bllography of theses and research papars,. exchange of curriculum
» materials on teachers' centers and op ppen educati n; data bank of consultants;
publication of a newsletter; data gathering abou state and national. efforts
to support centers; and political activity on b&haXf of : centers--]eg1s]at1ve,

- policy state%ents. T I v -
' cons1der the response pattern, taken as a who ‘$\8§ indicate a felt . ’
need‘Yor a networklng agency fulfilling such functions, not only in the com-

*munwty 1ve in centers’, but also among those educators who are becoming
1nteres%e\\ n teachers' centers as alternative forms of inservice,
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Networking Documentition during January --Ju]y,127§/ / .//////

.
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Our ecords of this pefiod consist of a separate "contact Fard” or each
of 65 teacher ' cénters (or organizations conducting similar kind§ o 1nserV1ce
h We have visited, talked with at length, or been refepred to by
0 has vésitel. Alse included in our retords a e contdct
ividuaTs or organizations who during this tim e act1ve1y
on about centers--these are teachers, teachers of ‘teachers, ™

“

Y . \ T
-83 Interactionﬁ L ' IR PO

rchers,,NEA or AFT or other profess1ona1 orga ization staff,

luded, at he end of :this appendix Durvng the January - J y period},

{
/

erfe, in ,om 1catnon w1Fh 44 of t nters {or inservice programs) and
/of he ntlerested o ts;ders, ithi some ¢enters we had [as maQ& as 19/,
cations w1tg others one or two. The coptact cards shgw that sometipmes
Te 1et%er dr phone call would covepy several topics; ‘or onverse1y th

seye a] commun1cat10ns woulld take place over time about a'single subject.

. some of these are, dup]1cat1ons )
A\ , & b

The categories are three recommended functions (First Milestone Report)

for an 1nfermat1on service for andj about teachers' centers: 1) Answering

questions about teathers' centers or programs within centers, making referrals "

tp people and places with experience, and linking people with similar concerns;

2 £1rcu1at1ﬁg information products: our-ewn reports*as well as researcﬁ mono-

‘graphs, journal articles, program reports and brochures from-centers, center-

developed curriculum ideas, efc.; 3) Facilitating visits among teachers cen-

ter staffs, or by 1nterested beg1nne,s to exper1enced centers.

We ﬂave not counted the contacts we had with peop]e who were sponsoring
the feasibility study, nor communications attendant to wr1tqng descriptions of
centers for Exploring, Nor havg we counted as "interactions" ouy conversations
with people at conferences we attended during this time (North Dakota Study
Group, AACTE, AERA, Airlie House, Educational ¥rts Association/Seattle, Wayne
State/ATE Teacher Center Seminar) unless these contacts were followed by re-
quests or initiation, 6f further information to us during the January.- July
time span. In pureﬁy informal networking, in which the networking agent does
not attempt to press ear'ly or rapid communications, there may be a Tong ‘lapse
of time between an initial contact and a follow-up request, and some contacts,
of course, never deve]op into communication.

¥ A

Netd%rking Function 1: Answering requests, providing 1nformat1on _ making re- ‘
T . : ferrals, linking peop]e

a3 e/, T, { v

of thes , 51x were about new programs be1ng start in experienced centers;

ST

istrators, state:or federa]lbureaqcnats (L1$ts of se cpntefs \
y

?

.




25 ) \ L, /,/‘

6’: B4
.. . < . ‘// ! ‘ , ; s ) fw
Iolve |
12 were about start1ng new cent s; four involved writers request1ng material *
or critique of manuscripts; deglt w1hh participation in.seminars about ‘

. | . centers (AACTE); and six involved center-related research. The rest wére_tru-
Ay, m1sce11aneou exchanges, ranging/ from ma1ﬂ1n lists (offer1ng our list of
teachers' centers t “North Dakota $ dy/Grouﬁ for disseminating the evalyation

g monographs) to writing an endorsement ]etter (Devaney to pres1dent of Uni- \
i verS1ty of Colorado on-behalf of Mountain y1ew Center). . f///ﬂ e
: i o I /

f[ ! At the beginning of our exper1ence with networking we ‘assumed that cente 4 ’

1. with establfiished programs would not frequently call or write us for referrals
g because the& alregdy were in touch with people whose opinions and experience R
they valued, With these people, the communication dynamic we expected-was e
that we would ask them for information or would volunteer’ information to them
when we learned of common concerns. We did. have these kinds of communications
but we also found that experienced centers offered us information and.réferrals
(Creat1ve Teaching Workshop. sent us an article on Teachers' centers from The
Instructor and referred the Fordham/District 3 center to us). And we fournd—
sthat our most frequent cofmunications were with centers who were planning new
programs and s€arching for comparable’ experience. (Examp]e. Education go
. federation, St. Louis, planning a new;adv1sory service, thinkihg about a work-"
® shop space for” teachens, concerned/about evaluation, interested in’a mobile '
science van, asked 'us for help on aill those itopics. We referred them to CCNY
Workshop Center, Kansas City Learn1ng Exchange, Chicayo Teacher Curriculum
Workshop Center, North Dakota Study Group; we sent journal articles, proposals;
and rece1ved back Confederation reports and proposa]s ) . .
Thus, the nycleus group of contacts were the exper1enced teachers' cen-
ters whom we had met during the first phase of the project, the Summer 1974
interviews, and the dynamic was not just that we sought information from them;
they volunteered. communication witH us, both to offer and to request informa-
tion. Of the 46 centers we met during the Summer 1974 survey, 25 cont1nued

in commun1cat1on with us during the January -.July 1975 per1od ’ - S
P v > FY .
, ] Beyond this nuc]eus were new centers and the people act1ve1y 1nvest1gat-
ing poss1b111t1es for starting similar programs. These "potential adopters ‘

o and tHose other inquirers whosé interests were research or writing found us
« by 'd variety of means: previous acquaintance, other centers, ERIC Clearing- .
house on Teacher Education, West Laboratory promotional actiyities or °~ .
staff, profess1ona1 confere , foundation” and NIE proaect off1cers, and our ’
book EXplor1ng Teachers Centers. oo . :

f ot . ..

. ' . " .

L4 ) . - i ’ 3 D .
&

. Networking Eunction 2: Circulating and eXChang1ng curr1cu1um mater1als, pro- -7
) " gram reports ‘research monogaaphs, f11ms,~etc., re1ated
. to teachers' centers. ?

’ ]
23 Transactions. ’ ‘ © : . ',: SO "o

s B ot O g
o

_ We have not counted individual i tems we sent or all the separate references
and citations we provided but rather trdnsactions. Some of these were two-way
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exchanges: we sent one or more documents or references and got some€h1ng back
Some transactions were fwultiple, 1nvo]v1ng our sending, our receiving, and our
stimulating exchanges among several centers. Still others were one-way trans-
s actions: - we vonunieered mater1a1§ or references because we knew of interest
in a top1c' or a center vo]unteered to us, .,
A’
The count of 23-does not. include a1l the materials e sent to followup =«
, information we providéd as “part.of Function 1,-reported above. (As part of - "
Funct1on 1 we sent our own reports, previous writing= i-especially Develbping.
. + -Open Education and Exploring,.as well as brochures, program reports, calen-
dars, newsietters, articles, proposa]s from centers. (Ear instance, responding
to Educational Confederation's 1nqu1ry about advisories ‘We.sent art1c1es by
L111an Katz, Mouhtain View Center's four-year. report, specific references to
;// £i17ian Weber s writing in Notes; and they sent back their proposals and reports.)
‘What we have coynted ‘in Function 2 are, transactions that primarily and simply
. inyolveq prepared media (print usua]]y——though these could have been film,
were it available) rather than our persomal research and response. Among these were
- newspaper clippings about the "Roots of Open Education" conference coverage in
the New York, Times, classroom cook1ng and environmental yard ideas and pub-
K . 11cat1ons,-xerox cop1es of articles slich as that on' geometry-with tiles from
. 7 Mountain View Center s Outlook,.and monographs op evaluation instruments for
" children's oral language. . Wuch of this activity was our;offerfng of material
we thought might be useful, based on our know]edge of a center's special cur-
ciculum focus or a need they had p1npo1nted . : T

S N . » ~

. Networking égnction 3. Facilitating v1s1ts among teachers center staffs, ’
' . or by neophytes td experienced centers. )
T * . [ ~ '.
16 Réferrals. . L ;

‘s,

. Six of these referra]s grew out of Funct1on 1 inquiries by three ex- .
perienced centers planning new programs. For instance, the Ch1ca§o center, .
embarkigg on an 1nternsh1p program, asked for assjstance in visiting Los Ange-
« les centers and San Francisco centers. Four were respofses to. Centens' people, .-
who were planning travel and wanted references to centers to visit in con- ’
- . . junctijon with their trips, (for instance, Ed Gaps of Culver City Open Space

- _asked if there wett.centers in llew Orleans, where he was attending a conference).
. Four referrals were'assists to people visiting San:Francisco and interested
8 '« . 7n.centers. (Ball State"education professor sent to- ‘Park-South, San Eranc1sco) .
- One re?erra] was. to a SUNY' Potsdam professor planning an ATE conference in St.

«_ . Louis, and one was to Swiss- mathematicians su?vey1ng active-learning mathe-
. matics deve]opment in the Un1ted States.

.8




o

. c R o Foe
" " CONTACT CARDS;-‘}EACHERS‘ CENTERS o jl‘ : : o
Coe CLIFRNIA - L
1. CIME Teacher's Center, Andrew Jeekson Sc@ool, Dan Diegg. ‘

. 2. Creative Teaching Center (Creative Pub]ica%ioﬁe) Mounta1n View. ~“‘ ‘ o
3. 'Cheat1ve Teaching Center (Creat1Ve‘Pub11cat1onsl Shefman Oaks (defunct) o fi;“
4, International Gentef\for Educational Deve{ﬁfment (V1rg11 Howes) Encino. -

, 2+ . -Math-Science Teacher Center Yira Vista School, Q1chmond. e, :

6. en Space Env1nanmenta1 Teacher Center Culver Q?ty:' \ 3 N

. 7, Park-South Teacher Center, San Francisco. 'A - ¢ ‘. - i;"n' ‘

8. San Jose Téacher Involvement Project (CTA) ’ “i .

. 9. START Inserv1ce Program (Bay Area Learning- Center), ~Uék1and

10. The Teacher Center (Archd1ocese of San Francisco), Men]o Park

/ 13. NiﬁnipegtTeaCher Cehtre Pyojecf.

11. Teacher Learning Center, San' Frahcisto. R )
= ! . .
12. Teachers' Act1ve Learn1ng Center, Oakland. L
.o CANADA™

..[ ~ . - ‘ ."
B 760L0RA00,<

L]
4

. 3
o ‘

14. Mounta1n View Center for Environmental Education (Um1vers1ty of Colorado),

Bou]der : Y o : . \
' ) ¢ ‘ . J2
CONNECT ICUT o S .
. R \ﬁe' \ .
.15, Center for Open éduca?ion_(Uniyersity of CohpeeEicut), Hartford.‘ o )
16. The Teacher Center, Nevrﬁﬁven ' . : | ‘
17. The Teachees CenteJ at Greenwich, 1,
: ' . . . - |
30 L N
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v s : ‘{ °- “i
. - ' " D..C.. N ¢
18, Advisory & Learnify Exchange ,
‘," .‘_;‘ ‘ ‘:wf . |
v M - A » ¢ s " LJ
- - .  GEORGIA
_19: ‘Aflanta Area Center for Teachers (4ercer Un1vens1ty)
20, Atlanta Area Teacher Educat1on Serv1ce (Emory University).
- ‘ ILLINOIS ‘ oy
21. Nettelhorst School” Adv1sory, Chicago. , '
22.. Teacher Cdrnncu]um Work @Enter!'Ch1cago. ,
23, The Teacher Centér, Nilmette. - ) ' N -
24, Teachers' 6eﬁte§.Proaect (Southern I1linois un1vers1ty), Edwardsville,
’ Belléville, and ‘St. Louis. v
‘\ﬁ! ! . - . . N ' ,
S LOUISIANA
. SYUISIATA
25; Teacheé Resource Service, New,Orlean; K )
26, Innovative Teaching Center, New Orleans"
.. MASSACHUSETTS ' .
27. Advisory for Open Educétion and Educational Arts'As%ociatioﬁ, Cambridge.
28, EDC Fo}ﬁow Through Project, Newton.
29, EDC. Jpen Educat1on Advisory (Louise Hauser), Newton,
. 30, Great r Boston Teachers Center, Cambridge,
| 31. Inst tute for Learning and Teaching (University of. Wassachusetts) Boston.
A‘&% .

“ .
"3
. . . .
\ - ' 31
'
> ’ . wt ~
\ . .
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.
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32. Integrated Day Program (University of Massachuséfis), Amhefgt“
33. Resource Center, Chifdreq's Muéeum, Boston.

34 Workshop for Learning Things, Watertown. %;
. \ . . | 1

N N

MICHIGAN

N ,
35., CASTLE (Intermed1ate School D1str1ct), P1ymouih ﬂ/~ N T

| ‘36. Inserv1ce Education Department (Intermed1ate Schoo1l D1str1ct), Ka]amazoo
. ‘ R

MINNESOTA ‘ o o

-

37. Mﬁnneapo11s/Un1vers1ty of Minnesota Teacher Center

MISSOURL . ¢

/38, The Educational Confederation, St. Louis.

~ . » ~

39. The Learning Center, St, Louis. i .
40. Learhing Exchange, Kansas City.. o - oo
. . R - ‘&'
NEW HAMPSHIRE . .

41,. Teacher Learning Center/Follow Through. (Far West Laborato?y), Lebanon.

| ﬂh : A . ’ o .
R ‘ MEW"JERSEY
L ‘ . ' ‘ ) N . -4

42, Center for Open Educatidn; Tenafty. . ’

NEW MEXICO

43. The pearn{ng Center of Sante Fe.

N ' b

) . _~') 32 *
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. + .
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44. Center for Learning, Gfeat’NeCk}: -
45. Child Development Resourcé Center, Great Neck. » °
46. Commun1ty“Resources Inst1tute (Brook]yn Co]lege)
7
! 47f Creative Teaching workshop, Manhattan.
- 48, Learn1ng Center of Community School District 3 and Fordham Un1versaty,\
* New York.
¢ 49. New Rochelle Learning Ceqéer o Lo
50. Project Change (SUNY), Cartlaad. S \ : K e
) o ' ) _ . CN
- 51. HWest Genessee/Marcellus/Syracuse Teaching.Center, Camildus. .
52. Morkshop Center for Open<Education and Open Corridor (CCNY), New\YbrE.
NORTH CAROL IHA 4
- }
‘ 53. Early Childhood 01V131on, State Department of Public Instruct1on,
S Raleigh and statevide. - "
. W e 7 ¢ ‘.
o ‘ NORTH. DAKOTA , - 'i
" 54, Center for Teaching and Learn1ng (Un1vers1ty of North Dakota), :rand
« Forks and:statewide. \ - N \\
- ¢ . \\\
\ ‘ PN ' = s , \
' ' . v "/ . i ( ¢ [}
oL R - «QHIO ©ole K
. . . : - f. ' v ‘
v T AéSi Greater,C]eve]and Teacher Center, Cleveland. v s,
. 4 ) v, .
hﬂ.
I » T | :
g * e © OREGOY o I

.
) ° -
)

56. Multnomah County Intermed1ate NDistrict (Jay ;reenwood) Port]and .

N s 2
' e

"i

33'..."',
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~ 6. Advisory Center (EDC), Keyser School, Philadelphia.
57.° Philadelphia Teacher Center (Rasmussen), Durham Schod].
* 53, FRELEA, Pittsburgh.
/ VERMONT
‘l

59. ACCES§ EdUCation Center Waterbury.

4

.
60. AdJunct‘Serv1ces Program of Prospect School, North Bennington.

61.

‘62,
" ’63.




PEOPLE AND ORGANIZATIONS — * "+ Lo

¢

-

American Federation of Teachers, Eugenia Kemble, New York Cjty
“Tom Ammiano, ESEA Coordinator, Buena Vista School, San’ Franedsco.

“Association for Ch11dhood Education Internat1ona1 Moané-fdhen; Director,
!h<h1ngton . ' S e

Assoc1at1on for Supervison and Curriculum Deve]opment, Geneva Gay, Washington.

Association of Teacher Educators, Commi $sion on Partnersh1p for Curriculum
and ‘Instructional Deve]opment through Continuing Teacher Education,
Brooks Smith -and Dave Wallace, Wayne State University, Detﬁo1§w
° Ann Atkin, Champaign, Illineis. . N ) RN

¥illiam E. Baker, Coordinator for farly Ch11dhood, Alameda County Schools
Department, HaywargA4

Ball State Un1vers1ty C@]]eqe of Educat1on, Indiana, John Pe1ghte1

Bank Street College of Education Follow Through Elizabeth Gilkeson.

>

Bay Area Learning Center, John _Favers,

¥t Yichael Bennett, graduqlé student, Ohio State Unlvers1ty ‘ (/

1 _Elaine Boyce, Field Service Center, University of Ca11forn1a EEHSET—bf Ed- »

ucation, Berke]ey . . o
. " CDA Math, Bob Beck and Barbara Dunn1ng, Carme] Ca]?fbrnga .
Lucianne Carm1chae1 Principal,, McDonough. Schoo], flew Or]eans nf ’ ‘
o Center for New Schoo]s, Don Moore, Chicago. '
~ , Cynth1a Co]e, Les]ey Co]]ege, Cambr1dge L . ‘
== Robert B Davis, D1rector Curriculum Laboratory, Un1vers1§y‘of I]]1no1s,

.Urbana.

' . . i

Winston Dean, Grosmont College,. San ﬂiédb '
. Educational Testing Service,.Develbpmental Research D1V1s1on, Edward Ch1ttenden .
i and Anne Buss1s, Pr1nceton, New Jersey. . \\ , '
~" David Elliott, EPIE, Berkeley. o e B

\ \

A

Exxon Corporatidn Community Development Program, George Agu1rre, Contr1bub1ons
AdV1sor, New York City. ~ "\

Harvey‘Go]penberg, Principal, I.S. 162, Bronx. VR




‘IGE (Ind1v1duaTTy Guided Education), Jon Paden and Chuck N1TT1s, Dayton,r

" University of Nevada CB Tege of Educat1on, Learning and ReSource Center, )
Kenneth Johns, Director, Reno. ) . .

u . N T .
H , ——
. N
B . . .
i .
> I N - - . . >
3 . . . 3 .
. N . -, . .,
Ca ) Lo . . . . * M
. . . .. » » . * ]
- - ’ . ~ Lo .9
v — - .
. -y . N .
e
.
.

Rolf Gubler, Mathemat1¢s and Logics Consultants, Sw1tzer1and

' Dorothy'Gutknecht graduate student Wauwatosa, N1scon$1n )

S0 L ~
Clalre Helm, Catholic Office of Educat1on, wash1ngton,\5767\*\L“ -

i A%
=

P

Roz Hastings, Mt. Diablo School District, Concord, California.

George He1n Lesley College, Cambridge, Massachusetts.

OhTO . . s .
“% .

I111inois ‘0ffice of Educat1on, Department for Exceptgonal Ch]Tdren, Sh1rTey \

é? Harris, Springfield.

<

Lilian Katz, Early Childhaod Education‘CTearinghouse, Urbana,'ITTinois.
Theodore Manolakes, College of Education‘ Unavers1ty of ITT1no1s, Urbana

Michigan State Department of Education, Teacher Preparat1on and Profess1onaT
DeveTopment Serviges, Ed. Pfau Lansing.

Michigan State Un1vers1ty, Department of Teacher Educat1on, Yvonne Wask1n,
East Lansing.

. < N
Ow

Matthew B. Milés, Center for”PoTicy Researchv New York City.

The MITRE Corporat1on, Pat Chatta, Bedford Massachusetts RO .

P

Nat1ona1 Education Association, Instruct1on and Proféssional DeveTopment,
Dave Darland, Bob/Luke, Bob McClure, Washington,, B.C. . o .

z (S

North Dakota Study froup on EvaTuation, Vito Perrone, Grand Forks, North Dakota.

OECD/CERI (Organization for Economic Co- operat1on and DeveTopment Center for
Educational Research and Innovat1on), Paris, DaV1d Thomas and Kim TayTor
. . J -
Oregon Math Educatjon Counc11,,Dav1d Rask1n SaTan.»- T :

Rand eorporat1on, John ‘Wirt (Wash1ngton) Dan we1Ter (Santa Monica). |
d1m Ratcl1ff wash1ngton State University Department of Educatqon, Pulean.
Research for‘Better Schools, Ph11ade1ph1a, Sue Merk1n
Rhode Island Teacher -Center’, «Edward Dambruch N
:

Rural Education Program, Northwest ReglonaT Education Laboratory, PortTand
Carolyn Hunter, Rowan Stutz, Susan Sayre. -
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, St Paul Open Schoo] Joe Nathan and’ Betty Lamp]and St Paul, Minnesota. :¢~ .

1A]1en Schme1der P110t Teather Centers Pr%nect 0ff1ce of Education, Wash1ngton,
_ Helen Sher]ock, Edith Landels School, Wounta1n View, Ca11forn1a . ko -

R L] .

lb’

Jane Siegel, Consad Research Corporat1on, P1ttsburgh (formerly Evaluat1on Re- e
search Center, Un1vers1ty of Virginia, Char]ottesV111e) . '

South Dakota Department of Education, InserV1ce Educat1on and Staff DeVelopment, .

" Patr1c1a Z1garm1s : .
\\ o

Bernard Spodek CoT]ege of Educat1on, Un1vers1ty of I]]1no1s, Urbana. ' o

o
Ernest Stab]er, Cb]]ege of Education, Un1vers1ty of. Western 0ntar1o, London,

Stanford. Research Institute, Knpw]edge Product1on and Ut111zat1on Study,
‘o b Harry K1nca1d ,) B} .
D1ana Jordon Sundberg, Research and Demonstration Center, State Un1vers1ty
Co]]ege at Potsdam, New York. ’

Te Xas, Center for the Improvement of Educat1ona1 Systems and Texas Teacher
3 Center Project, Kyle K11}ough *Austin., , L . .

& g

am Yarger,. Syracuse Teabheﬁ’Corps Project, Syracuse University, New York,
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Dear Reader, T v C S A .. -

i This book is being sent free to a selected group of Ametjcan‘schoolpeop]e”///i(/f

\ concerned with new forms of,’teachers' professional devetopment. It is an.. . :
‘ outcome of a study for the.National Institute of Education (Group on . * ‘

" Schools Capacity for Problem Solving) investigating the worth and feasi- i //f;
bility of a national information and resource exchange among teachers’® “r,
centers and innovative staff development®programs. The book has*been ) \\ \

" written to.share some of the information and ideas gathered during the v
year's study, and also to stimulate expressions of opinion about the worth
of such information and the potential for future resource exchanges. Thus
-2 questionnaire is attached, inviting your opinions of the book and your \
assessment of theuuséfqlness:of this sort of informationﬁfor your work. \

A summary 0f responses to this questionnaire will be included in the final \

report of the study. We are enclosing a self-addressed envelope, and because

of time pressures, will appreciate your returning the guestionnaire at your

very earliest conveniencex If you would be willing to be interviewed by A

telephone about your reactions to’ the book~-in the next two weeks--would you \

please fill out the form at the bottom of this letter, tear it off. and- return \
it instead of the questionnaire. Please indicate in the ‘same gggner if you

intend to forward the book,to someone else. - <Y

. . [

" Please view the book as an invitation to. ask for more information directly
from the teachers' centers described or from us. If the book raises questions
for which you don't find answers, or suggests ideas you'd 1ike help in pur-
suing, we will try to assist you and will welcome your communications. . _

P -
® v - [ - !

Sjn erely,

ridone 4
d Lorraine Thorn
(415) 565-3101

- Kathleen Devaney
» (415) 565-3097

r s

___1 would prefer to respond to the,qdestidnnaire_by_phone interview.

£y

€
@

v

o

{Name, phone, sugggEE\;:; and time of day we can moif/Fasily reach you)
. . ’\*& : _ . . ’

T am forwarding the bodkto R
. ﬁﬂ$5Name, position, address) *

3\

B

R A ~ .
. . v
. .
. e . -3
. .
L 4 ! . N
¢ T N .
D
~

___Please send me another cdpy of Ekplpring Teachers® Centers (check enc]osed)ﬂ‘v

3
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=%xp]oring Teachersteenters

: Questionngdre '

s
/)/) >~
. ¢ +

f
%xplres

_[ .7 "':- - - - -
Position : L s '
Teacher -
.Teachers' center staff '
. College of education staff
Inservice department of school district staff -

Building administrator . .

State department of educat1on or county offrce staff

Other . . -
Address

Phone = o

. -

L)

. -

i

i How wou]d you describe your acqua1ntance w1th teachers centers before reading

never heard of them d

heard the term, had Yague notion

was interested in learning more

,\ actively exp]or1ng idea (read1ng, conferring, v1s1t4ng)
*part1c1pat1ng in a teachers' center--taking workshops

rgangz1ng and runn1ng centers, etc.

o~

-

¥

ZXeaching workshops,

-
2’ Yihat publ shed informatdon aboutfjhe "teachers' center movement" have you read?

a'

a'

C'

U-

none

. have read Scholastic's 1973 " d1rectory of teachers
‘other

have ‘read about centers in England '

have, read Sam Yarger's and Allan Schmieder's work on "teach1ng Centers" in
Journal of Teacher E’giucatwn and/or AACTE monograph =

Centers

7 -

/ ~

’

«

sk1mmed the surface; get genera1 idea . : .
sampled\ everal .portions; get the flavor ) )
digested \substantial parts; assimilating” o .

\ . . ~ . . .
< ' * o N

"\

How well woulq ou say you understand the conzents of Exploring T@aehers' Centers?. '

7/75

N
-
.. /




\
o ‘ , - \
: . , .7
book can/ferve now? ! \ LY.
. a) ne further urpose(s) - o N | ‘

\ b." assist in My (or colleagues') search for furtﬁEr information about spec1f1c

‘centers o (correspond with, phone, or visit); for instance,

~, . Center. -
c. enrich my (and colleagues‘) th1nE*hg as we revise our programs, des1gn new
. patterns or prfcesses for preserv1ce or inservice. ! —

d. other« ) . ' A

5. If you have taken actdpn to carry out any of the purposes you checked 1n quest1dn
above, please descr1b briefly. /

. | N

L4 g <~ ' ”
T v ~

f .

+

@ -7 . . ) i)

.

6. Do you think your ideas or actions {in quest1ons 4 and 5 above) could be extended or
elaborated by reading a second volume of this book, containing more descriptions .of .:
\

centers and issues papers? Yés . No . ot
. & B . : . , },7,
Toe ! , - ' oy .
_ CRITIQUE OF. THE DESCRIPTIONS OF CENTERS = ' = -
7. The orgamzatwy and for'mat of the de,scr1pt1ons o A “ .o
a, he]ps me .sort Out differences among centers
b. helps clarify my own def1n1t1on of what a teachers' center. is X g
c. 1is redundant - ) . ) . . L
' d. is goafusing -~ . . , /
P R j . . ~ w ’ .

‘ P
8. Content of the scriptions? -, .

\ a._is fu],y informative . I s :
. b. shouh conta1n more “information on each center . ) )
2 (FF you have c&eckéd th1s opt1on please suggest other K
N ategories to add or to ep]ace the ones e have used-- :
> What—Gees—0n," "Pyrposés," etc.) ~ /

, . *,
___(.. ﬂ/l, S /Z / Y S

éc. should’ conta1ﬂ/;e§s 1nformat1on on each center / °:‘

o.\! " (1f you haye .checked this option, please 1nd1éafe what e h

. e categor1es you wodld combine .or delete.) | ' : ;
1 . ! N Y - ‘ / 17

N T " S N T " ]
. 0
‘ " s v L e ’
. e ,
. . , ) . .
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I wou]d prefer very- short ‘treatniepts on each penter and many mofe‘entr1es—- oo "
. like a dqrectocxz ‘ x ~-/ . Sd o g

e, 1 would 11ke td see additioefial de%crrpt1ons of. centers,.wr1tten dn tHi R
S same format or w1th th fofmat thanges Mhave suggested abbve (i ,onﬁq)::.. //</f/

.
. N

Yecommend the %o owin centers beﬁﬁgggglbed in:any frther pub]1cataon‘ .

PR . CRIJ'IQQE OF ESSAY

a. good representat1on of insexvice issues '
b. . biaseds *(If you select this option, -please’ exp]a1n why you
. / think tife selection is biased.

~
-, - ~
e R . - —
. -
4 2 —le
\

T

T o~ -
Y ’ ~

[ . v

irrelevant to my concerns ° U ST . i
e * ¢ /

fresh 1deas or u's1ghts provoked my .own th1nk1ng

full of clichés -
1deas.qnd'ana1yses superficial, unconvincing

-~
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L R . FEASIBILITY OF A -NATIONAL "TECHNICAL ASSISTANC -
- AR AND’ NETNORKING AGENCY" ;7 - ' , R ’ .
=] ‘- ) i S T
13, The fo]ﬂow1ng funct1ons for a "techn1caI ass1stance and netwo2k1ng agency" about,and
amgég teachers" centers and staff development. “pfograms have been. suggested during a
’ ey of -tedchers’ centers. If cost were no- barr1er wh1chrﬁught~you use?
*fﬁ‘f# a. cont1nu1ng descr1pt1ons of centers new program trends, reviews of the '
. ¢ - literature® | M-
» +  _ 'b. " inquiny center to answer questions, make referrals to people'and places | .
* ' . With’ expertise, and 1ink-people.with shared concerns
N c. exchange of curriculum materials, program reports, research monographs, A
- wto . films, relating to teachers' centers
oo task«force or study group on prob]ems of governance f1nance, in }eachers' P
g 'i'centers N
- e.”* facilitation of short or ext nded visits to centers by peop]e ney to the -
35 concept, staff exchanges amohg centers, 1nternsh1ps in centens,.for people
. wanting to start their own centers.
o . f. sponsorsh1p of institutes of study groups on'top1cs such as_curriculum
L e . deve]opment far inséryice education/teachers' centers},cenf’rs"1nput into
: , ’ state . cent1f t1on requ1rements, school d1str1ct/un1yers1ty collaboration .
V. for “ipservic ‘" ’\
, g. ‘other (p]ease Itst your suggesttons) /
e W -:‘ . ! _ /o N ~ -
S h. none ; ‘ ; - | 'b,, 2
. 14, Comments; other suggestions. ' ' N i - X -
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. September 9, 1975 * - - ’
) I+) ;3 ‘ , ¢ b
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Dear ...Reader" - R
. o L T
(We don' t know whether to address you as "reader” or not, because we have - . ;
_ not received frem you a questionnaire-which we included <in our book," .= - L
Exploring Teach&rs Centers, which we. sent. you last June.) e LA

Did you get 1or1n ?
Did. you Took at\it? |

" pid you skim it or ‘read it?

" We'd like to know what you.think of it and would be gratefuT «f you'd
return the questionnaire (a/return postage-paid enve was/enc]osed)~

ar drop us a note. A
- \ . ’
We need your dpinion for our report to the Hational Institute-of Education, T
-~ which sponsored- our-work producing the book. We particularly w0u1d HEe
to know whether you would value ore information about teachers'- rs
publication 1ike this, through an information center, by means of . -
perynal contact, materials exchanges, or meetings. —
— L , . . " ) - ¢ :
L “Many thanks! . : : \\;_,_/ o
. - L . // ) : ,/’/‘ 4 /
. P " .o L - = -
. A Ak AL i 2 A . e ’
w ~ é‘nén\&f/ _. ;. .n7/_ .. ' // . o, 8 ‘ .
‘__\./ - . ) , / ) . 9
S~ T "w,.-../u\.( J/'—“"“ , . / - . ¢
‘*\‘\\ . .. SN . . .
gorrgjne Thorn e X 0
- y . ‘ N )
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