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STVARY

,A 15-month study of the natural informal network of American teachers'
centers concludes tnat the network iS characterized boy decentralized structure
and voluntary participation among educators sharing common premises and pur-
poses relating t_g_practri-o7i.n.g--teachers' continuing professional development.

'Teachers must be more than technicians, must continue tole learners.
Long-lasting improvements in education will come through inservice
p-r0-gtis-tfraira-t- identify individual starting points for learning in

each teachers build on teacher's motivation to take more, not,less,
responsibilitpr curriculum and instruction decisions in the school
and the classroom; and welcome teachers to participate in the design
Of professional develogoent-programs.

The project-produeedlg:, Exploring Teachers' Centers, and the project
staff's'experience in providing information'-and referral services have produced
significant expressions of interest in more widespread information a-01 resource
exchanges among tea ..4-' nters, inservice specialiSts in school districts

a e depa ...(41 edUc ion, and professors of education.II-

At the same time the Ndtional Institute of:Education (Group on SChool
Capacity for Problem Solving), which has funded this feasibility study, has
declared.its intent to study grass roots 'teachers' centers as instances of
locally generated and designed attempts to change sGhooling, and also rhas
declared its interest in studying the phenomenon of info024-tnformation net:
woi-ks as an'a4ernatiVe fgrm of disseminating education innovations. ,

The study's basic recommendatiOn is that the GSCPS bring these "several'
strands of interest together by establisJoing a small agericy that could sustain
the informal-,networking now exiMilt; efaborate the kinds of information and
,resources being shared; extend _the network to Others holding the same basic
premises attribu-tcf--te-acherl. centers, and maintain documentation' that could

2 be Used both to study networking as-a-ney form of education diffusion, and to
stud 4'1e premises, practice, and productivity of teachers' centers as a form
of professional development."

An Exchange for and about Teachers' Centers should be designed not as

,a technical assistance agency but as a networking facility, performing the
following'functfons:

T. Collect, write, and circulate information materials ebout teachers'
I centers: books, monographs, curriculum materials, audiovisual materials,

bibliographies, etc.; 2. Set up an 'information central'pto receive and
respond to, requests for information and to make referrals among people
interested in teachers' centers; 3. Arrange for and subsidize personnel
exchanges and meetings among educators experienced in and interested in
teachers,' :centers; 4. Document activities pursuant to the above' functions
and conduc't research about the affects of networking and about teachers'
centers as a form of inservice eduCation.

at R
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FINAL REPORT OF THE FEASIBILITY STUDY ON
NETWORKING AMONG TEACHERS' CENTERS

This report presents the record of project activity which has not
already been detailed in the First Milestone Report of October 1974 and
the second milestone prgcludt, Exploring Teachers' Centers,' which we
published last June. Both these documents are cited frequently in the
pages which follow.

, This report is in several section's. The first is a summary of re-
sponses to the 198 questionnaires which were circulated in June along with
copies of Exploring, the second is a summary of the documentations we
have kept about the information exchanges- we have been involved in since January
1975, and the third section contains our recommendations for a networking
organization among teachers' centers.

At the outset we emphasize the definitions of terms which we stated
in the. earlier publications, In our usage of "teachers' center" we empha-
size again that our use of the apostrophe, connoting the possessive, sets

:apart those centers we have in mind from other organizations calling them-
selves :'teacher center" or "teaching center." On page 3 of Exploring we
stated that a teachers' center

is a program providing continuing education for practic-
ing teachers (mostly elementary teachers) which aims to
be responsive to teachers' own definitions of their con;
tinuing learning needs rat:ler than to school, administrators'
college professors' or curriculum committees' imposed
.agendas. Such a program may 'a place where teachers
come to work together, and rec ive instruction, or _share
self - instruction, or it may a-staff-o&advisors who

- go out .help tgachers'in t eir schools, working in the
same spirit of finding teach rs' own starting points for

yemeFte Thus the wide y used term advisory is in-
------"-TCbtporated w4lhAn our embra ing definition of teachers'

/ center.

We stated that teachers' ceriters are similar in several ways:
9

They tearer fish curriculum materials and /8r um
ideas,"----efqpiaksidarj a 'rye, exploratory), frequdntly individualized
.clAssroom work* not textbook and'worf600k study:

2.- programs engage teachers In making their owp curriculum
materials, bOlding classroom apparatus, or involve them in some
entirelintw learning pursuit of their own so as to reacquaint
them, with the experience of being active, exploratory learners
themselves.
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3. Teachers' centers instruptors are themselves classroom teachers,
sharing their own practical,classroom-developed materials; or,they,
are advisors -- formerly cla400m teachers--who view their job as

stimulati-no supporting, and extending a teacher in her own directions
of growth, not implementing a new instructional model or-stratgy,

4, Attendance at teachers' center, classes is voluntary, not pre-

scribod by the school district; or if indirectly required (for

ins.c,rze, as a way to spend release time or to earn advancement
crecl:s), programs offered are based on teachers' expressions of
their own training needs, and several choices are offered.

Another meaning which underlies our recommendations is our understanding
of "network," which in Exploring we credited to MattAiew Miles and to David

Clark and Egon Guba. Thus, on page 5 we talked of our experience of

a nation-wide, loose but operating hookup among teachers'

centers that meets Matthew Miles' definition of a 'net-

work': 'A dispersed structure permitting low-energy ac-

cess to trusted competence. Appropriate information, energy

and other resources can be easily located from physically

dispersed nodes to solve local problems.'

Further, we emphasized Clark and Guba's differentiation of a network or a

"configuration" from a system, and expressed our view that teachers' centers

produce, disseminate, and adapt "new knowledge" in configurational rather

than systematic ways:

Thus this network of teachers' centers is decentralized in

structure; the funttions it performs are independent and dis-

connected front each other, not 'linked and sequential'; the

roles which people play as they paeticipate in networking are

'overlapping' not 'discrete'; Participants' goals are 'emergent

and indiosyncratic'; they view thr primary function as 'keep-

ing school' not producing research; ority and responsibility

are negotiated among the participants; no elegated by a leader;

members participate from intrinsic motivation--tp, get help with

local needs, not for the sake of networking; communications may

not be 'synergistic and permanent' but rather 'symbiotic and

temporary'-7people will interact only so long as they need each

other.

All of the above characteristics of a network remain directly relevant to

our thinking about teachers' centers' communications. Since then we have

also read Allen Parker's analysis of how "interactive networks" spread new

education practices. We believe this analysis also is applicable to the

network of teachers' centers we have observed. New insightS and innovations

are disseminated informally, Parker says, among organizations which share

broad purposes but which may disagree about means for implementing them.

5
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Because we cannot determine the 'best' innovation to achieve
the ,goal of an interactive network does not mean that we
cannot accomplish the spread of many innovations which
appear to be promising. In fat, since there cannot be a
'best' innovation given disagreement concerning objectives
and operational limits, the partial diffusion of many
similar innovations can provide evidence about which jnno-
vations are '.good'.'.for which objectives and conditions...

No oe group or individual is threatened by this informal
evaluSt-i-o,0 priss because their practices are never openly
designated as ia.f..e 'or and,because, not having been forced

to defend their P C--41e s difriAg a formal evaluation, they

are free to change thee: ---- Because unit in the network
will be pressured to change, all inte sted units are likely

to participate in the dialogue concerning various insights,
practices and innovations.

A continuing interact\ve flow of new ideas and of observations
about the impact of insights and innovations can thus be'rrair-,

tained. This flow is interactive in that the developers of
lwghts and innovations, the ne k's staff, and all other

interested participants 'act upon eac oth r' as equals in

discussions and experiments to refine the in 'fights and inno-

vations, rather than being "experts' who develop innovations,
versus staff who disseminate them, versus interested-partici-
pantS--who accept or reject thew:..*

Section 1,. Responses to the book, Eqloring Teachers' Centers

A total of 193 questionnaires was circulated in June 1975 along With

copies of the book, which presented information and descriptions of 22
teachers' centers and discussed themes of their relationship to broader
issues in inservice education. The book was intended to serve as stimulus
to further information exchanges and was circulated to experienced centers,
fledgling centers, and other persons interested in alternative forms of

inservice education: college of education professors, state education
department officials, and local school district supervisors responsible
for inservice. The 25 gjestionnaires returned so far by readers
indicate that 1) information about specific teachers' centers is valued
and the format in which information was presented is endorsed by readers;
and 2) several functions suggested for a teachers' centers networking
agency in the First Milestone Report are endorsed as potentially valuable
by a wider audience, if no cost to users is required. These functions

are (as stated in the questionnaire): "a) continuipg descriptions of
centers, new program trends, reviews of the literature:, b) inquiry center
to answer questepris, make referrals to people and placeS-vith expertise,

Parker, L. Allen. Interactive Networks for Champions

Cambridge: Center for Educational lPofiCY Resear-a, Harvard Gra. ate

School of Education, unpublished manuscript, April 1971, 195-197

novation.

6
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and link people mith shared concerns; c) exchange of curriculum materials,
program reports, research monographs, films, relating to teachers' .centers;"
and "e) facilitation Of short Or extended visits to centers by people new
to the concept, staff exchanges among centers, internships in centers for
people wanting to start their own centers:" The Other functions proposed
in the questionnaire received scattered endorsements: "d) task force' or
study group on problems of governance, finance, in teachers' centers," and
"f) sponsorship of institutes or study groups on topics such as curriculum
development for inservice education/teachers' centers; centers/ input into
state certification requirements; school district/university collaboration
fOr inservice."

However this body of response to Exploring is.as yet too slim todraw
firm conclusions. Because the book was not mailed until the middle of June,
we suppose that many respondents have not yet seen it. When school starts
in September we will send another mailing asking for return Of'the ques-
tionnaire or for other commentary on the book. We also will telephone a
representative sample of recipients and ask for responses over the phone.
We hope to have a more substantial assessment of the book's usefulness by
October' 5, and we wi.11 submit that analysis at thartime as Appendix A to
this report.

Section 2. Summary of Documentation of our Information Exchanges.

Although our primary responsibility from October 1974 to May 1975 was
producing a book about teacher' centers, we also devoted time to experimental,
informal networking with centers people (many of whom we had met in the
Summer 1974 visits which are documented in the. First Milestone Report) and
with educators outside teachers' centers: in universities, state and local
and county school districts, professional associations, teacher organizations,
R & 4 organizations, and funding agencies. These onlookers were interested
in researching centers, developing their own centers, or'adaptirig the teachers'
.center experience into alternative forms4of teacher training.

OUr interactions can be categorized under three main topics. These
topics are some of the functions in information sharing which we had cited
in the First Milestone Report as having been suggested by experienced teach-
ers' centers: '1) providing information about centers, answering questions,
making referrals to people and places with expertise, and linking people with
shared concerns; 2) increasing exchanges of curriculum materials, program
reports, research monographs, films, relating to teachers' centers and 3) fa-
cilitating visits to Centers.

A summary and examples of these personalized information exchanges-are
contained in Appendix B. This experience of information exchange tends to
confirm the definition of networking which'we have emphasized above as well
as to corroborate the expressions of interesiNn information exchange which
we heard from teachers' center people in Summ#r1974 and reported in the. First
Milestone Report. Appendix B thus illustratesand- partially substantiates
the recommendations for a networking agency which follow tn.Section 3.

Silmaa111
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However, the documentation does not show in any consistent fashion
what resultedfrom these interactions, what our correspondents did with
the informatiOh, we provided. Evidence of such results or effect$ must
be pursu and documented if networking is to be considered as an alterna-
tive dis emination mode.

,

Section 3. Recommendati to Plan and Start an Exchange for and almt
Teachers' -Centers 4

The Fir Milestone Report detailed the interest among established
teachers' center i wider, deeper, and easier communications with each
other and with newcomers who share their basic premises. In Exploring
we emphasized that we think these shared premises are a prerequisite for
networking and on page 7 offered a generalized statement'of them:

.Teachers must be more than technicians, must continue to
be learners, Long-lasting improvements'in education will
come through inservice programs that identify individual
starting points for learning,in each teacher, build on
teacher's motivation to take more, not less, respohsibility
for curriculum and instruction decisions in the school and
the classroom; and'welcome teachers to participate in the
design of professional development programs.

,In Sections land 2 of this report we have documeRted interest among
People outside centers -- college of education professarsAand inservice
authorities in 1.e.a.'s,s.e.a.'s, or county offices -to find out more
about teachers' center practice.

At the same time the National Institute of EducatiOp-(-Group on
School Capacity for Problem Solving), which has funded this feasibility
study; has declared its intent to study grass roots teachers' centers as
instances of locally generated and designed attempts_to change schooling,
and also has declared its interest in studying the phenomenon of informal
information networks as an alternative form of disseminating education
innovations. r

Thus our basic recommenclation is simply that the GSCPS bring these
'seCt 1 'strands of interest together by establishing a small agency that

Could s tain the informal networking now existent; elaborate the kinds
of informa, ion and resoGrces being'shared; extend the network to others
holding the'safrie baSi.c premises attributed to teachers' centers, and main-
taih documentation that could be used both to study networking as a new
formef-e4ucation diffusibn, and to study the premises, practice, and
prcrd4ctivitY-bf teachers' centers as a form of professional development.

V.
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Why "Networking",,rather than technical assistance

Because the Scope of Work for the Feasibility Study spoke of using a

network to provide technical assistance, we have reflected about the
possible differegces in functions between an organization which would
stimulate and facilitate networking among teachers' centers, and an 'organi-
zation whi.ch would provide technical assistance about them. The definitions
of networking which we have cited above indicate that in a network the
expertise and information td be conveyed. reside in the network members
themselves, and the determinations of who are the experts and howespecially,
whether- -they are to be used are made by the network participants. .The
familiar forms of technical assistance which we have observed in earlier
work (ALERT, Dissemination Casebook, Curriculum Development in Elementary
Mathematics: 9 Programs) assume that expertise, as well as. strategies for
.deploying it, are defined and decided by. the:staff,of the technical assis-
tance agehcy. We nave also inferred that the technical assistance function
is largely pre-defined and tactical in the Leadership Training Institutes
whicn have been provided by the Office of Educatidn and in the national
"backup centers" which support 0E0 Legal Services, programs. For instance,
some prerequisites for effective technical assistance by a backup center
have been pinpointed by Kenneth F. Phillips, director of the Berkeley

\'',\ceihter for housing law:

....high,level.specialized capability,...instituticn-
alizing that capacity and ensuring its existence over

time,...a strategy orientation addressed both to subject
area requirements and political exigencies combined with

\i,
tactical.diversity,...subject area speci icity, con-
centration of, resources. cciectiv'ity of issues,...

combining the functions cf research, advo acy and tech-
nical assistance,...finding the considerab e funding
necessary for such operations, and, ...protecting them
from the inevitable counter-attacks correlative to their
effectiveness. *

t

These elements imply a centralized, strategic, advocacy organization,
which seems to us quite different from the loosely and temporarily'

,

affiliated "configurations" or networks of information and resource
sharers, each with idiosyncratic goals and peripheral commitment to the
common concern, which Clark and Guba describe.** Technical assistance
also projects, it seems to us, a much more focussed intent than the
broadly- defined, non-prescriptive goals which link the interative net-
works that Parker analyzes.

Whereas a broadly defined goal is necessary, specific
objectives for achieving that goal must not be desig-
nated by the network,JOr disagreement among potential

Phillips, Kenn,th F., Statement to the National Symposium on Corporate
SocialTolicy, Qctober 4, 1974, 10-11.

** Clark and Guba, pp. 54-60.
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and actual participants is likely to exist concerning any
specifiC'set of objectives. If some bjecttvs are "endorsed"
and others are rejected, some potenti 1 or actual partici-
pants will be excluded from the netWor . In order to
operationalize its goal, an interactive network has only one
objective--to assist participants in achieving their
individually- designated objectives.*

Tne networking pattern, rather than technical assistance, is intrinsic
to the innovation--open education--which has stimulated many o the teachers'
centers we first studied (First Milestone Report). American tea ers'

center leaders Lillian Weber (CCNY's Workshop Center for Open Educ tion)
and David Hawkins (Mountain View Center for Environmental Education in
Boulder) have written admiringly about the gradual spread of British
open education through the networks of 1.e.a. and government advisors and
the reports they generated and circulated. As Weber wrote after her visit
to England, in 1966-67:

The work of the loC'al inspectors and H.M.I.'s is, in
effect, a significant force creating similarities within
the freedom of practice. Their task...is to make sure
that communication remains open so that information and
ideas can cirplate. Sometimes they accomplish this by
getting heads released for courses, for visits, or for
the conferences...More often and more important, they
have stimulated new ways of implementing 'informal' ideas

by sharing the good examples they've seen.

. ..They fostered the t,yirq-out of the (informal)
ideas, carrying news of ail this work in their reports .

and in conversations with heads. The experiments them-
selves served as models which inspectors then suggested
to others for visits and observation.

In this setting, which allowed heads the freedom of action
and developed an encouraging but.non-interfering relation-
ship, experiments had' time to become complete and achieve
depth. News carried in this unpfescribed way was more
acceptable as suggestion than formally prescribed change
and was tried out with new variations and further experi-
mentation. The isolated experiments developed with*
this freedom became models for the spread of a concept
that molded all infant education.

0

. . . The (government) reports have a very special place
in what I have called the 'mechanism of dissemination'.

,.Their unique role goes far beyond legislative acts or
administrative rulings. They have been the texts, not to
be separated from the major educational literature, for
study of educational practice, studied not as prescription
but as suggested illustration. They were the pivotal
points of the evolving unity of concept.

* Park4er, p. 225.
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. A characteristic of this non - prescriptive liter-
ature was its derivation from the schools and the result-
ing interaction. Thus,case studies of experiments in
schools were published as such, without tryingto
generalize to pronounce absolutes. The=case was allowed
to stand on its own and the generalizing and application
was made independently and variously. New reports arose
'from these independent and various applications: *

Eiawkins contrasts this manner of spreading ideas with the recent
American experience of educational innovation throe h technical assistance,
in which "improvement comes down froi above, or in fir beyond."

When a small boom of interest in "British Primary schools"
developed in the United States, it was often taken for
granted that there was some national plan guiding the new
trend or some single center of radial influence. When on the
otner hand one actually hops from one part of England to
another one gains. the impression that rather radical improve-
ments, still fresh in the minds of teachers and heads, are
seen as being almost entirely local and autonomous....

But when one backs off one encounters a sort of professional
network of local inspectors or advisers, national inspectors
college lecturers, headmistresses and headmasters who get
around-. Such persons spend real time working in schools,
they are involved in intensive holiday courses fOr teachers,
they get to some national and regional meetings. They con-
stitute a sort of professional circulatory system..."

We have stated that networking of this kin .las been the pattern of

diffusion also among American teachers' centers. We do not think this occurs
because a pattern is deliberately copied from-the glish; rathqr we think
that networking relies on the same developmental in rilaive learning
principles that the open education centers advocate 'sr teachers and
children: the capacity and disposition to learn som ing new depends on
the store of experience and knowledge already familta to the learner, and
a personally felt discrepancy or problem which becomes a st'mulus to seek

new information.

Without going more deeply into the matter we have 'considered that the
distinction between networking and technical assistance is lot just a fine
point and that it is especially relevant to the experience, wishes, and
resources of the infOrmal network of.teachers' centers we have been look-
ing at. Our conclusion is that these centers are more likely to collaborate'
with the wider group interested in alternative forms of rnservice, in the
context of a network. That is why we recommend an agency which at least

* Weber, Lillian, 'Creating Tradition: The Mechanism of DisSemination,"
TheUrbanRev_iew, Center for Urban Education.

*t Hawkins, David, "The Bird in the Window," in his book, The Informed
Vision: Essays on Learning and Human Nature, Agathon, 1974, 77.

1.i



9

in the beginning would perform functions limited to 'the
4
communication of

information-and the exchange of personnel, and which would be called an
"exchange" and not a technical assistance agency. The point is made also
because, if the NIE intends to do research about networking as a form of .

innovation diffusion, it is essential to preserve the unique characteristics
of the existing informal network among teachers' centers and not to distort
or transform it in the process of trying to extend it. It seems to'us
that this will be possible if it is held firmly in mind that the glue
bindidy informal networks together is agreement on ends and agreement to
disagree on means.

Functions

The functions of an Exchange for and about Teachers' Centers are
recommended-to explore the dimensions of and to experiment with the
dynamics of a network which expands tq take it new participants without
losing its essential character. These functions are as follows:

1. Collect, write, and circulate information materials about
teachers' centers: books, monographs, curriculum materials, audiovisual
materials, bibliographies, etc.

2. Setup an "information central" to receive and respOnd to requests
for information and to make referrals among people interested in,teachers'
centers.

3. Arrange for and subsidize personnel exchanges and meetings among
educators experienced in and interested in teachers' centers.

4. Document activities pursuant to the above functions and conduct
research about the effects of networking and about teachers' centers as a
form of inservice education.

Some tasks whichwe can foresee to start the first three functions
are listed below. Others can be expected to arise from experience, so
there should be provision to undertake new tasks as well.

publish descriptions of teachers' centers in addition to those in-
cluded in Eulorju

visit new teachers' centers

identify and make contact with regional or topical groupings of
teachers'-centers (e.g., Chicago area, New York State) and offer
materials, explore collaborative projects

attend meetings and conferences on inservice.and on curriculum
development which involve teachers as co-developers

respond to phone and mail requests for information about centers .

(organization, prograMbing, finance, curriculum, evaluation, etc.)

12
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6 keep abreast of the literature relating to centers; edit and publish
an annotated b'bliography

write and publish articles and reports

6 solicit contributions of papers,.program descriptions of centers,
brochures, monographs, case studies, curriculum materials, and
catalog and stord'these for circulation on request

6 stimulate circulation of existing publications of and about teachers'
centers

6 mike matcries--put in touch people-who have like concerns, match People
with need to people with resource

arrange and subsidize visi-ts and internships by s aff of one center
in another center; and consultancies,b)), experienc d 'tenter leaders
to beginning programs

Style and substance

Conforming to a networking rather than a -technic 1 assistance styl of
t. functioning, an Exchange would expect recipients of h 1p to initiateth it
own; requests, definer their own needs for assistance; and 'as they develo
-s-hare 'their strengths.. Further, an Exchange would expect initial giver
of help to be open to new ideas and to express continuing needs for ass s-
tance, but not necessarily to use the Exchange as a means for communiclting
with people they already know.

As weare discussing a network which already exists, it is important A
to keep in nind that the experienced networkers will continue their i for-
mation exchanges and mutual problem solving efforts without going through
an organized central agency. thus most requests for information and
referrals may be ectel

Nk
to come from beginning centers and people just

e?cploring the idea. As ted by Jane Siegel, an evaluator of the Office
of Education pilot teacher center project, officials in state end local.
education agencies and universitivs feel a "crying need" .for an-organized
way to get information about teachers' centers and tp meet and ,exchange
ideas ,ith teachers' center people. But there is no such crying need for a
coordi ator to inject a matchmaking presence into relationships among teachers'
center that are already communicating.

This does not mean that there are no ways an Exchange might help the ex-
, perienc d Oepters. The First Milestone Report (pp. 23-40) quoted their wishesfor sup ort.for publication--nonprescriptive but authoritative reports of the

kind We er (dmired in England; for exchanges of curriculum materials and of
pers.onne hrouqh working visits or internships in each others' centers;
and for n tu I work by centers to strengthen their voice to the outside- -gain lay nd policy-makrs' understanding of their premises and ort
their prokrams.

13
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(This awareness of continuing 'need on the'Art of the experienced :
innovators has not been typical of the technical assistance concept of
diffusion in education. Conventional diffusion strategies usually assume
that the innovation is fully developed and ready to be marketed and. '
implemented. This is p6tate.J 1 the view of the develdpers of teachers'
centers or of the R,rD curricAm projects which have had major influence
on them, such as the Elementary Scie\nce Study, the Madison Project, and
others. These curriculum developers have conceived oftheir developmental
task as ongoing, as 'teachers adapt the 'new materials.)

The status of teachers' center development today, as a vulnerable
alternative experiment within an education establishment which is itself,
under-supported, poses a special" set of needs to the part of the developer
centers. An Eichange which seeks to gain the xperienced centers' assistance
to potential adopters must find ways to procure'hel for the developer
'centers. This help should take at least three for , which are'related:
sustenance, spotli4liting, and self-improvement.

ttv

The benefits kiich the developer centers mightistand to gain from an
Exchange are not sgested as additional tasks to those listed above but
rather as contexts VT themes informing those tasks, or perhaps as criteria
against which decisions would be made-aboutpublications, meetings, referrals;
communications medq, etc.,'

0
.,. i

Sustenance. Seieral of the longest experienced centers today face
0 phase-ot or fund c4S so severe as to distort their services beyond
recdgnition. This WaS happened not because-these centers have failed to
prove their worth. 91.1 the contrary, theyhave steadily gained in teacher
participation and haVe attracted A'"ies and advocates among school principals,
system supervisors,,,,curriculum speci41iSts, college,of education professors,
and 'parents. The centers' funding crisis is brought on by the genera] cut-
back in funds for education. __This misfOrtune affects not only the centers
themselves and their own school districts; it is also a potential loss to
educators elsewhere whoplook to these, pioneer centers for ideas and
experience in re- designing in'service. A priority for an Exchange would,pe
to find ways, to hel. sustain the most eNerienced centers. .s

.,,

Spotlighting. A basic rob in,education 1 information networking
. is not the dearth of inform'atiiin but the plethor Soimuch is being, written

and said about education that it becomes almost,imposSIble for the
practitioner to sort 'out the,wheat from,the chaff. Only communications
which strongly suggest appiicab)itty-to a local need are likely to be .

attended to.' Only language which terns listeners to reflect on their own
!experience and then to act, thus breaking-tht paralyzing cycle of endlessly
re-processing words, can reward the investment by bath broadcaster and ..

listener. - --2

Thus it would be es0e/ntial for'an Exchange to avoid increasing 'the
flood of undifferentiated communications reaching educators. It seems
dubious, for instance, to launch a regular general newsletter on teachers'
centers. Cal4ind attention-to newsletters, journals, and other publications

14
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airec,dy avail le valued, 'and neloing them to survive and reach a larger,
audience s-eems ldre-dseful service for an Exchange.

Eveo the most a,d-tra,ctive nd inspiring publications about education
blight rdther than stimulate If they .reinforce faddishness and-deflect the
eoncertratiob by which Arcato,s develop their own ideas, then rootjand

. tivate tht . If, as some critics say., American adults as well .as Children
,:sJfter froc' averstimulatton, not'understimulation, then less lttentionshould

be gi L., to outside "news" and more to communications which stimulate inward
delving to local exnerience. and reflection. The latter style is inherent
in teachers' centers relationships with teacher's, and it should be_emulated
by an information agency disseminating the experience °reenter's. This means
that an Exchange would'hold a priority not,,3nly for providing requested in-
formation but for encouraging infcrmiatia-seekers alsb to_lool(At hoNO for
promising practiees and initiatives to foster. In terns of its effect on
outsiders--parents'and legiars especially- -the Exchange Would need to',
gather together anJ spotlight few common theres:. what many people in 4i7
verse ,places ar-,.loing to restore the centrality of the'teakher irschoollhg
and to repair tea:hersliespo%ibllity and capacity to make meaningful edb
cational decisions,. An Exchange also should try,to counteract impressions
among laymer that education; -ls a.baff1;irg Maze of uncontrollable vaiables,_

a cacophony of aiy.rers, and that no 'one knowS anything to do about it but
to

Self-.improvement. Our acoudintfine wit'9, xperienced teachers''centers
stern from a role of being listeners and reporters of their own express ions

, of need and aspjratior, not of'as6essihq thev perforMance. Thus the use
of the word 'self-improvement" 1 meant to suggest that in the operation
of an Exchange the defini0.00,s of'r-ress shobld be seen as coming fr9m
the field. Nevertheless. exper:d_td teachers' ce'rfiter leaders know from

1 trieir own work w;t:' te.lrhLrs. t'-,at a concept of learning which placs a
priority on tv, voluntarisf the learner. muit notwke the mistake of '

over-estimating tne capacity of the ' learner to diag se need widjnitiate
-4a commitment. The manner ir":hich a new course of le rning will benefit

the leasner 7.-iu:t he expressed leal'ly, and the valuing of the learner's
sOontaneity and 1,;t.litive in 'requesting nelp.must be balanced with some
means for articulatin-g.possibilities fore progress arif drawing. together
r-tential collaborat'Os. An F:c0inne forteathers'i. centers should draw
a close parallel on this style: 0)t sit and wait for clients to,calli
nrAt r-Learrh ne--tc, sutlge :.-,ssitlilittes, lake extensions upon initial

requests, draw tc.-tner,k6ioti'Lveto., iocatesneer teictiers:

.....

(ne such4ini tive by an ' Exchange Might deal With the issue of
voluntarism itself, as it rotates tr' the :'roblem of independent teachers'
centers movinu into ',,hoof systems and perfctrmi-ng substantial portions

4..
of regulr insPrvic, functions in return for h'ard-money institutional
funding.' 'This i- d potential area forLringing about give-,an&-take learn-
ing among cente,rs Is well as )etween centcrs, and dmong,ceners and

.

establishmerq e(!uctors ardzteaciter orgAnizations concerned with inservice.
While most teacher st (enters cmn cite compelling experience to show the
talIurt of n3nr;qt,''l iTervl'A-, rohtiv,1y `,,,Y exhitjt confident technique
in conveying rheir wrvirec convincingly to,.unco*itted teachers. .Thus

x'l

1
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,, teachers"vol'untarism may be a frail`Prod toWirds large -scale participation.

in a' center. If a center j s runwi 1 1 ing to "go' along .wi th adminis,trati ve
. ; mandates for teachers' particip,ation,H.Vmust negotiate Way for partfci-

pation tobe compensaled, for. or to be scheduled during. working hogs. Or
it nnirst step u' public relations and increase attention to the most mundane'*

dcitails of ptIblicity. _There are a 1 ot of experience and techniques td share
around a _widened netWork. . , :

, , I
.-, . ,., . . . -,

0 .

Anbther potential area for an Exchange to foster-further self-improvement ...

by experienced center, is that of center, staffs' desires for further profess-,
ional educatiOn." ,,Internships for center staff in other-. centers attached. to
urriversiNes already have provided instances of valued give and take; the
intAn 'or fellow.,provide5 pragmatic competency in, teaching teachers in
return for .grounding it theory and philosophy of education to apply to, the '''''.
further development of a cut r. .An Exchange should try to offer more such
oppot'tunities. Also, internlips as instructors in centers could be offered ' .

tothose long-experienced teat p-.participants in c,erj s who now want to ,,

. .. step from classroorrteactLing do teac,,njng other. tea A t
. 41,1._,

Further development of curriculum within centers is another need an- .

Exchange could articulate.by`offering to sponsor an n_stitute or several
Study groups for 'centers ' staff,_ researchers on teachers' and Children's
thinking; and professors inv.olved in curriculunvdevelopment. ,:.

, J
o ,

.. u t a

The specific .t.asks which ,an Exchange undertakes to address these three '
. p i

themes of the devetoper centers' needs should riot be determined in advance
but. should, evolve' froln experiente, in networking. . . .k.,.. ' ---

m

Research

r'

-----,--....
N 2# rt

We have,,emphasized that the constituency which we have identified for
a network of teachers' centers cannot be served in the manner of' the

, te,chnical assistance agency: expert prescribing for the beginner.'Neither
canan Exchangete effective if its style is-Simply to compile and offer

style
.in the 1 i brariarTship,style of a clearinghouse. Instead, the ..

style of teachers'. centers toward teachers is recommended: peer-teaching,
mutual exchanges of ideas and-expertise, and .collaboratqe problem solving.
tWe'do not know whether. the funttions and style we have projected can render
the 'amount and kinds of assistance that:'are teing called for by teachers'
centers themselVes, as they try,t6 cope with the' problems of 4 new level.
of deVelopMent, and by the outside observers of centers who think, their
experience eight help to reform inseryice,7 T,,hus the fourth task which we
Stipulated for, an Exchange was ;to document its work, and conduct a.......res cty

program an its effec4,s. 'in the process of tiding that, it sh-61.715-5rposs-ib.le
.

to,gather, some evidence on the effects:of teachers' centers themseit'ves a.S. a.`
form of inservice. ', , : .

.

(7

Some .of the cf6estions which should' be addressed by wresearch program
. are as-follows:, '

Ii

3"o
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Donew centers get started as result of the Exetra nbe? _Do-they.reveal_
liaracteristicssimilar to those.cite in;Exploring as definitive of teachers'

centers? Do new-centers produce ouccOe 'in teachers.siMiltir to outcomes in..
participants at- experienced developer centers?' Can these -0.11-rarteristic$ .

and these outcome's MI the Meld centers-be,traced to participation ifr the ,

Exthange?
by

Icingsof contacts and referrals and informat00:productS
provided by the ExIaan0-haveprOved effective, for what purposes, ,in What., `
ci?btlinstanceh?- How does, parficipatiop in an ,extended network affeCt the ,

\--/4 develtiper centers?1,.Do fhey gain,new ideas liew programs, and if so from
.

where? `

-1,
.

. 4,
..-4.

,.,
,,

, . . -. The intent of a'researCh,program shou not be -to make comparisons of

snetworkin asa form ofeducation diffusion with other systematic forms
. of diffusion but rather to-explain hdwnetww, "racing acts as diffusion and to

find out to what extent it can be formaliz d, sUbsiAzed, and used for
specific purpOises without distorting its'qtural benefits to origipators."

The.:reseakhprograM should, be design/fed in,the context of a larger
question about )ow to)improve schooling: whether local idiosyncrltic :

"probleth-solving" by school people result in greater provementfthan
efforts to import "validated models" for hange. 4 belieye thatta diffusiOn'

techniqUe relying on*networking is closellyirelate to the problem-solving ,I1L ',

approach. Someievidence for this belief/is availabie. ip ille Rand Corporation4s
Change Agent StudylNhich concludes that imPbrted validated innovations lere

. .. usually overwhelmed by locarimplementatiOn proble-M and that those change'
I

'projects in which Rand researchers found the most evidence'Of improvement'
were those charaeterTzedby the ureciptilvity of theinstitutionaletting
to elci*nge" and thefleribility and adaptibility of the. innoVatiori* A '-

research program on netwOr'kingshov'd try to discOver whether the char ter-

. istics Parker-Attributed,to partkipants in interactive,networks are rela
_to Oe%theracteristics the Rand researchers impute to successful problely
solvers, ., %:, -', .., ,

,- I.0'a ,, .

.

In ExpIdring,we'bstated that the teachers' center develoRment seems

.propising:.on many cants: it seems to be,bffering more experTbnced-based
'and thus moi'e heZpful ways to prepare teaChert for the 'changed -conditions
,in schools and therefore it. seems to restore both their Competency and

.
.-....

.7 their feelings of competence}. Fromthis'adequacy, it appears,can steth ,'

. increas0, responsibility andparticipation by working teachers! in educational
-'4 . design and depsion-making. The4teachers' centerflalso appears to offer a

matriAin which practitioners, administrators, acadethicians, and parents
ca,', collaboratt,as, equals, so-tgat teachers' Operience, academicians',

, ,theory and research, and communits''..mandates an be medjatedjandinade
mutually enriching imther thdri,gdivisive, "These appearances are promising

enough to merit testing, sciie4p_e-r-inenttin.diftirsion which holds to the'

. purposes'and stile of the teachers' centers t4emseves.seems an- important

item for the educational research agehda.
r- ....-

.,'
.

. ,
. .

** Berman, Paul., et,al. Federal Programs Supporting Edixational Change,''..

Vol. rV: The Findings-in-Review.' Santa Monica: The -Rand Corporation,

175, 9. %. ,. ,:c . ;,7, , ', -
.,
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Small-scale, short-term operation of an Exchange is appropriate' for
,

reasons which should.be ob/ious from the foregOing: ,An experiment designed,
to testa diffusion i strument that is defined as running mainly on partici-
pants' own energy can of seriously project large or permanentinfusions of,
outside energy. We 4 veJlecommended an Exchange which would not substitute
for the existing networking among teachers' centers but would sustain i,t
during hardtimesfacilitate 6teissions if possible, document it, and then _.

leave.. However, in rdCommending'modest proportion and temporary duration
we do not mean to suggest skiMpiness or haste. The,functions'discussed
above'are "customized': they catirfor one-to-one personal relationships,
and these .cannot be started and sustained on a brief-contact, once-over-

a lightly basis. Time is essential,: to read, widely, to write thoughtfully,
to meet personally,to respond attentively and in detail, to document every'
"interaction," There' should 'be provision for gradbal start during a year
devoted to making connections with the-existing network and with likely /

newcomers, Confirming needs and resources cited by the feasibility study,/
for gathering-the basic,m#terialsto exchange, and for keeping d6cumentation.
'Another year or tVO'should be allowed for thorough-experimentation with the
-functiont outlined above and for exploration of the initiatives from the
fi d. All of this activity-must be dodumented. ,Overlapping with this

stage an ding 'past it for a year or-two should be a period for con-
ducting the resea program and for dispersing the coordinating services
which are value0 into other organizations or existing sub-networks.

r ..

I ;

,

At; the starta in Exchange should be nationwide in scope because the
existing informal tedchers' .center network is nationwide and the potential
wtder constituency is national. However, the project should expect that ,

networking relationships which prove to be self-suttaining probably will
be limited in numbers of participants, either geographically or by topic.

- National Exchange,activity 'should not inexorably expand into one big national
super-KetwOrk. Rather,; growth in contacts by theAExchange'sbould be
accompanied by decentralliation and'phasinb into regional networks br
topical task forces, such as the North pakota Study Group, math centers

- network, Chicago area network Educational, Arts Associations etc.
/.

Staff and, resources' -
,

(

A. staff would.be required, and fOnding for an office, IOng-distance
telephone and travel, collecting publications, and'editing, writing, and
publishing others. A fund for'subsidiiing.travel, consulting services,
and publishing activities by network members should be'provided.

,,..< , , , . e ' ,
14
*4. Fromur .experiente of information exchanges during 1975 we estiMate

that inthe-first year of an Exchange two,or'three full-timeprofessional
staff would be required to begin an irtformat'ion and referral program among

the existing teachers' center network and those people and organizations
whO'have expressed interest to us. Support people.would be needed for
secretarial' and publication production services and for beginning

Y

. ,. ,, .
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'document tion activities. If the Exchange prove5 to be'Useful during a cr

first y r, its staff would need to at least doUbleboth to carry on its
increas d program and to conduct research-,

Ex hange staff should have,brbad acquaintance with existing,teachers'
centers and with educational Anstitutions and professional organizations
curren ly expressing interest in centers and alternatives to conventional

. inserv.ce. Besides such knowledge of thejteld, staff members should
posse s capacity for articulattng needs and communicating centers' program,
and iisposition tb be .responsiye,to requests from the'field. Document
col ection and accessing; reporting, writing, editing, annotating, publishing,
'fi m-making (possibly); group leadership, program planning and management,

. aid public relations skills would be required. The research effort suggested...
ould_require staff with backgroupd in observation,, interviewing; and
escriptive docuMentation, data collection, 4nd analysis rather than

i

statistical measurement. . 1

r.
`Because of the NIE's expressed 'interest in networking and in teachers'

cenle-r.Qt is proposed that funding for an Exchange originate with the
Institute. ,However, as our. leasibility study was begun by the joint
initiative with NIE of foundations which have supported teachers' centers,

li

an. Exchange should also seek suppl.ementarj, funding from thtse foundations.
ThOockefeller Brothers Fund and the Ford Foundation have expressed

,interest in supplementarily funding a networking program. \,,
,

,

Evaluation of the staff and the activities of.the Exchange would not
be easy because a, successful interactive network will show its worthmaiiily
in ter\ms of,participants' increasing (and increasingly self-sufficient) ex-
change of their own ideas andt. insights, Whatever "products" an Exchange 1*

staff Produces should be measured in terms of facilitation of participants'
I communications, not on.their own terms. To the extent an Exchange staff
felt.obllgited to produce its own products, it would neglect the. reading,
researching, responsiveness to the field that would be necessary to gain
high involvement by participants; and it.would tend to hold on to thq
functions, we have suggested for the Exchange rather than working to disperse
,them into self- sufficient subnetworks and professional organizations.. Con- '

tract officers and program monitors for an Exchange would need, o under-
stand if Hot endorse the networking approach andwork in partnership with
Exchange staff to develop consonant criteria for evaluation of personnel
and accountability for expenditures.

Organization and decision-making

t

The funCtionS for an Exchange Which were discu's'sed earlier represent
a agenda whidh the feasibility study has compiled from exprgssions from:.
ttie field: from experienced teachers' centers and from officials and. .

`educators seeping aIt4native forms of inservice, This agenda requires
some,c6ordinating organization and.financial provisioning, as outlined
immediately above. HOWever,,the first Milestone Report documented (pages
13-21) the reservations felt 6.Y leaders of the developer centers when they

0

$
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were asked their opinions about a national tnprmation and resource-sharing
agency among centers. Frustration and distrust of bureaucracy, the lack of
personal relationship, trust, and common focus in big organizations, were
/common ,themes. These views are echoed in Vito Perrone's June 1975 report
on t..eNorth kota Study Group on Evaluation, an informal network to which':
belong many -ke centers visited in the-First Milestohe,-Report.

Ought the Study Grodp take a more-formal organizational
pattern? (or is it too loosely organized?)...From my
perspective, there appears, to be little interest in formal
'structure. (This'sought,not to suggest that some coordin-
ating activity has not been desired. For the moment,
coordinating tasks are being carried out within the Center

-'*pr Teaching apd Learning, University of North Dakota.)
The pattern which presently exists provides an effective
means of communication on a level which encourages personai
relationships, shailng of resources and voluntarism.
Participants are able easily to establish individual
directions...From my point of view, considerable enthusiasm
and,:a high ltvel of morale have been generated .because
hierarchical relationshipS, the bane of most forMal
structurRs, are absent.*

If the basic constituency of an Exchange were to be only such teachers'
-caters as belong to the North Dakota Study Grou1:1, organization would be no

-problem, for these centers' communication patterns are already established
and fruitful, as Perrone-has indicated, on the basis of their common commit-
ment to open'education. But we have,stated our recommendation to try to
extend networking to educators who are interested In teachers' centers
asa teacher-responsive and teacher-interactive form of ins.ervice and Who
do not necessarily endorse the open education centers' developmental view.
of learning.. A wider net implies greater diversity of belief and purposes

r.
among participants (as we noted in earlier citations from networking
analysis), and carries,the possibility for disagreement about the means
for attaining thebroader purpose of designing new formats for intervice.-

One way to organize such a diverse constituency for.action is to
assemble a representative group to set policy and draft procedures for
making -decisions. The peril here is that if 3,1_111p participants represent

diverse and partially conflicting or competitiWinterests, the problem
of the'new organization's structure may precede and overwhelm its funct on.
Parity in decision-making may become the main focus of initial effort
rather 'than the goal of servino teachers through centers.

Another way t)-orgliiiiea-nixchange would be to fund 4staff, provide .
them with directives as to initial program and policy spelled out in the
contracts and instruct the contractor to begin building a constituency

* Perrone, Vito. 1 Report to the Rockefeller Brothers Fund. Grand Forks:

North D#ota.Study Group on Evoluation, University of North Dakota,
June 1975,*p..1.
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of p cipants in the program, A later item on the staff's agenda the
woul be o draw,represe atives from that constituency into a governance
body uld revise po icy and Organization as needed. In fact, this
is a patte n we have seen among the developer centers and Commented upon
in the First Milestone Report and Exploring: Organization structure and NN
governance Ipolicitake shape from experience with program andiparticipants.
A peril in this approach Is that the constituency may never develop.bayond.
an in- group', and the prograM may not be used - -or, may be actimelY opposed -4
by those who perceive themselves to be outsiders. This possibility seems
part and parcel of the' 1 networkingexperime61; the ability to gain a '.

constituencY, the identiti that constituency, the 'interactions among 'AI'
participant , and the necessity,or dispensability of conventional organi-
zation are all aspects Of an Exchange to be tried out and. tested rather
than prescri

.1 If an E
body', it Mig

drawn from t
but not del e

of view. .Amo

colleges of e
agencies, tea
al-so include

diffusion. T

evalu* them
long as it to
making.

ed in advance. ti
change is begun Withobt a formal representative governance

need an informal adviso6, body which would include people
e variou.constituencies the feasibility. study 'identified
ated from them or formally representative of a particular point
g those represented might be. developed teachers' centers,
ucation, inservice officials from local and stateeducatigp,
her organizations, foundations. Such an advisory group shOuld
orking teachers and persons interested im networking as '

is group without,formal powers could advise.staff and help
during the first year of an Exchange's,operation or for as
es to resolve questions of policy And participatory decision-

,

In blinking about governance, probablyyould be helpful for an
Exchange'§ staff to. heed the advice of A: J. Light, Joint Secretary for
Curriculum Development of the SchoOls Council in, England. This is the
quasNofficia collaborative Organization among central government,Jocal

, 1
authoritie, and educators' organizationS Wkfch has'spearheaded the develop-
ment of teachers' centers in the United Kingdom. Light comments, "There is
no point in establishing a vast communications system that takes so much
coordinating nobody has the` energy to do anything else." Recalling his
experienCe in the growt of the English centers, Light singles gut a
crucial condition:

We had one thing in common: to learn from each other.
We met on neutral but professional gOund. This unique
ethos--and it's the ethos that is important--has been -

,--preskryed. It enables 'people of differing status' in the
educational profession to .dropstatus and institutional
prejudice and Work'together. -Also 'we Mieb-Ceifotunate,
in having leadership by people who'were able to act in a
professional way. without pulling rank, to dp&ate on
'credibility as ,helpful people, to facilitate interchange;
and gather people. together.

. .

.

Light's commentary about a certain inevi,tabili and
in ne orking is also worth heeding, for thelsake of staff p
about th role and dimensibns of an.Exchange.

derability
ctive.
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Just as an individual has a threshold of readiness to acce
"a new ideat, so do organizations or S ool stems.. People
who. get to the fakeroff point do so at he same time as.'

,,,_

peopre in other places. The point i,S that,when they get to '.
the,take-off.-ppint yod need to have 'ready the resources and ,

leadership fo offer them., I.
--%':--.

. But don1 t try to4ystematize. the .unsystematic; don't try tp
tdo'clify andrjessify the creative energies of teac,hers, We .

have been trying to findtur ucratic systems to ,dis.seni-nate,_
good practice. But ideas don flow through delivery systems
alone.' They flow'in the most odd ways.*

,--,

0

#11

r

4

o

. I

a

2

It Ch.

t

* Conversati-on with the writer at Wayne State University insitute on
teacher centers, Detroit, June 9, 1975.
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Appendix A.. Responses to\the bob*, Exploring Teachers`' Centers
(Ai of e_ ober 15, 1975),

\,
\ ,,:

. tn,June 3975 queltionna ncloSed With 198 Complimentary copies (,

of the book mailed to teachers leaders (71), -college (43) and
,

State Department of Education pe s n1 (15), to.princi is and local school

district inservice departments (46i, a. to members of,tea her organizations
(23). A follow -up letter requesting et n of the ques lore ices was,mailed

in early September. (Copies of the mestiognaire, coveri tter, 'and fol-

low-up letter are included at the end ofNthi appendix.), 31\m-10-October 50

questionnaires, or 25 percent, have beenretur, d.i In addit n to question-

naires,` have received six commentary letters aid one phone ,c 1 eacting

to the book. These raise the return rate to 28 percent.' However, the

analysis below, only questionnaire responses are counted.

Wellave speculated aboutreasons for what is.to us a disappointing
0 ' I

. sponse rate. It may be that some respondents have not yet had adequate ti e
to reply.' 'Books were mailed during the er when many recipients were

away froor their offices; We'tearned from sev that they did not receive the ' ...

book until Septembbr, and it is not the sort of b .one sits down immediately

to read all n,one sitting. Several also said that t y,had either not re-

ceived or hadthisplaced the queStionnaire. We also have eXperjenced that several'
centers' people make it a conscious practice not to respond to-Wr'tten requests
for information about their,programs because TEey simply do not hay time "tot

do other people's research for them" In any event, we continue to receive .

comments and, questionnaires in dribbles, and weiwill compile theserespdinses

.
to Inform future'decisions.. . .

. . , ,,,

. . ,.

. As expected,ithe largest return, rate, about 50 percent, was from people
whose centers were described in Exploring, and the smallest, around 20 percent,
was from teacher organizations,*.centers not included in the book, and local

education personnel. if

Analysis

AMong the total grodp of respondents, 68 percent claimed sqbstantial
familiarity with the text, and 24 percent saidthey had "sampled several'
portions." ,All'of these saw value in the book. Sixty-two percent checked
that it was valuable.in assisting their search for further information about

, centers; and 78 percent checked that it ",enriched their thinking" about re-.
vising their programs, designing new patterns or processes for, preserviceor

fi

inservice.,Sixteen'percemt of these respondents-Volunteered commmerits about
specific uses they were Taking of the book (for their-own research, for.plan-,
ning,site visits, for a state task force revising inservice patterns, etc.).
All respondents indicated they thought the book would be useful as a future. .

,resource.
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Critique of the Intorductory Essay

Eighty -six percent.of the respondents inditated agreemdnt with the dues-

.

tionnaire item stating that the introductory essay,presented a balanced rep-

,resentation of inservice issues, and 71 percent checked ,that the essay.Con-

,
tained thought-peovoking ideas and insights. '(Twenty-four percent did not'.

respond to the .latter questiOn.)

0

Critique of the Format for Describing Centers

1

,
. .

Respondents noted, that the'f rmat and\organizatiOn of the profiles on
centers were helpful to them in, rting out differences among centers (68
percent) end'in clarifying the efinitjon of teachers' center (48 percent).
The latter purpose was,designated as important by 72 pertent of those not cur-
rently active in a center. Eighty-two percent of all respondehts said that,,
the content of descriptions was fully informative., Only 12 percent judged ,

th4t entries should haT contained more informatiOn about each center, and
14 percent advised tha. they would have preferred shorterdescriptions.
,Five respondents would have preferred a directory with very °short desbriptions.

4

Guidelines for Volume Two-. 0.

Most respondents (82 percent) noted that their ideas r actions about

centers could be extended or htboraXed by reading a secon volume of thebook,
containing more descriptfons of centers and issues papers. This high response
dicates they would value a second book but it is not cle r what format it.

uld take. Thirteen respondents (26 percent) said theyd like to have de-

sc 'tions of more centers. Among, these 13, nine prefer te format'remain as

it , three recommmendit be lengthened, and o &suggests d revised format.

From e written commentaries following this sec on of the questionnaire,

aand from letter and phone call commentaries, "we ha e gained suggestions for an
\index, for grouping the entries according to style program or organizational

structure. We also find concern,,about the'obsolescen\e of descriptions as

centers quickly change.. Thee c6mments wil inform,'our decisions about our ,,

second votume. But we do not consider the questionnaire data to be sufficient
to give,us a definitive answer about format and content of center descriptions

in a,second volUme.

Functions for a\Networking Agency
. r-
Respondents were asked what functions.Of,a teachers' centers' exchange

they might use. For: this analysis returns'have been divided' into two groups:
One includes respondents indicating'active participation in a center (29 re-

turn's, or 5p percent); and the other group indicating those notinvglVed in

a center at present. In the second group two people said they had never heard
of centers, eight said they were.interested in learning more, and 11 noted.

they were expl&ring the idea.
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AS the following chart indicates,'all suggested functions were viewed
as useful by a large percentage of both groups.

411..

FEASIBILITY OF PCNATIONAL "TECHNICAL ASSISTANCE
AND NETWORK/NG AGENCY"

The followingfunctions for a "technical assistance and net-:
working agency about and among' teachers' centers and staff
development programs have been suggested during a survey of
pa hers' centers. If cost were no barrier, which mightfyou

ACTIVE STED TOTAL
,

--.5- ,

52 -' . .64 a. continuing descriptions of
centers; new 'program,trends,

. reviews of the literature
66 . 62 64 \b. inquiry center to answer ques7 4

.
tions, make referrals to people,

3 and places with expertise,- and
link people with shared concerns

58_ c.- exchange of curriculum materials,
program reports, research mono-
graphs, films, relating to teach-
ers' Centers ,-...

5"51 42 d. task force or study group on prob-
lems of governance, finance, in

. teachers' centers
79-' 68 ' e. facilitation of short,or extended

A
visits to centers by people new to
the concept, 'Staff exchanges among
centers, internships in centers
for* people wanting to start their

4. . own centers 1
, \

59 1(. 57 , 58 f. sponsorship of institdtes or study
i groups on topics such as curricu-

lum devqlopment for inservice ed-
ucation/teachers' centers; centers.!
input into state certification re-

, quirements; school district/universi-
y collaboration for inservice

'66 48

23

52

The only function that ill4uStrates disparate, concerns deals with atask
force-or study group on problems of governance and finance in teachers' centers.
It is certainly not astonishing that the issue is seen as most directly rele-
vailt to those active in centers. Commen --both on questionnaires and in let-
ters -- indicate further fun tions for a ne working agency--development of an,

\

a
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.
, \; .

. .

annOtated bibl iography. of theses and resear pap rs, exchange of curriculum
material's on teachers' centers and op open ed ati n; data bank of consultants;
publ icatIon of a newsletter; data gathering abou s ate and -national . efforts

to support centers; and political activity on belt of . centers -- legislative,

policy s ta teMents . .
,

... ,

.

\We, consider the response pattern, taken as a who o indicate a `felt

need fpt-,a networking agency fulfilling such functions, n only in the com-
munity c\t\ive in centers', but also among those educators Wbo are becoMing

"interest d in teachers' centers as alternative forms of inservice.

-if

O

o

I
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Appendix B. Networking Oocumenti;tion, Siring January --July,19751

'

,
, ,

Our_sco ds of this period consist of a separate "contact card" or each .

.:

65 teacher cnters,(or organizations conducting similar kinds 0 inservice
programs) which 0 ,pave"visite talked with at

w know o has v4sit . Also included n our redordsja e co tact

i 6 ind id151-s or organizations who du ing this timei w e activply mik

lip orma on abouj centers - -these are tea hers, -teachers o t achers,,

ors, res rchers,,NEA, or,AFT or other professional orga mstaff,, ,

t ad ini rators, state'or federal bureaulcpats. (1.4ts of to centers\

e,

lude at ,he end _of this/appendix. During the January -'d 4), period il \

wi

e in om nication with 44 of le nters (or inservjje rogr, ms) and 'I

of
,1 , . 1 1

he rlerested outsiders; it Isome nters we had as ma0 as 19
,,Co cati s , with other .one or two. !the cp tact cards sh w th# someti es

tase al communications-would take place (*ter time about a sin le subject.
le letter dr Phone cpli would cove sever 1 topics; -or onversely th

Jh we cannot arrive at a total number of separate contacts -but rather we
i! re ort interactions in.each of three categories' of networking.and point out

t fsome,of'these are duplications. .

.
, a

The categories are three recommended functions (First Milestone Report)'
.

f r an information service fol., and about teachers' centers: 1)' Answering

q estions about teachers' centers or programs within centers, making referrals'

t people and places with experience, and linking people with similar concerns;
2 Circulati g information products: our-own reports as well as research mono -
'graphs, jour al articles, program reports and brochurds from-centers, center. -
developed curriculum ideas? etc.; 3)'Facilitating visits among teachers' cen-
ter staffs, oriby interested, beginners to experienced centers.

11

We ave not counted the contacts we had with people who were sponsoring '

the feasibility study, nor communications attendant to writing descriptions of
centers for Exploring, Nor havp we counted as "interactions" our conversations
with people at conferences we attended during this,.,:time (North Dakota Study
,Group; AACTE, AERA, Airlie House, Educational Arts Association/Seattle, Wayne
State/ATE Teacher Center Seminar) unles& these contacts were followed by re-
quests or initiation,ff further information to us during the January- July

'time. pan. In purpfy informal networking, in which the networking agent does
not attempt to press early or rapid:communiCations, there May by a long lapse
of time between an initial contact and a follow-up request, and some contacts,
of course, never develop into Communication.

ength, or _been refeked to ,

NDWOrking Function 1: Answering requests, providing information, making re-
ferrals, linking people.

- 83 Interaction.
.3

.six were about new prog ams being start

.

/

n experienced centers;

4
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12 were about starting new cent ; four ,involve writers requesting material
r 'i

or critique of manuscripts; dealt with par icipation in seminars about
centers (AACTE) and six involved center-relate .research. The rest were_tru-
,ly miscellaneou; exchanges, ranging from mail/in lists (offering our list of
teachers' centers tO'NOrth Dakota S WI' Group or disseminating the evaluation
monographs) to writing an endorSeMent letter .(Devaney to president of Uni-
Versityof.Colorado on behalf of Mountain Liew Center),

,

At the beginning of our experience with networking we
,

assumed that centers
,

- .

1 with estabWshed programss would not frequently call or write us for referrals
becabse thei alrery were in touch with people whose opinibns and experience
they valued. Wit these people, the communication dynamic we expected was

4'

that we woupd asll them for information or would volunteer;information to them
iwhen we learned of common concerns. We did, have these kindi of communications .

but we alSo found that experienced centers offered us information and referrals
, (Creative TeaChing Workshop sent us an art4cle on Teachers' centers from The

Instructor and referred the Fordham/District 3 Center to us). And we fouTr'r

vthat bur most frequent cotmunications were with centers Who were planning new
,programs and searching for comparable' experience. (Example:- Education Con:-

federation, St. Louis, planning a new..abisory service, thinking about a work -'
'''' shop space forteachms, concerned/about evaluation, interested,infa'thobile .

science van, asked'us for help on all those topics. We referred them to CCNY

Worlshop Cerifer, Kansas City Learning Exchange, ChiCao Teacher Curriculum

Workshop Center, North Dakota Study Group; we sent journal articles, proposals;
and received back Cohfederation reports and proposals.)

Thus, the nucleus group of contacts were the experienced teachers' cen-
ters whOm we had met during the first phase of the project, the SumMer 1974
interviews, and the dynamic was not ,just that we sought information from them;
they volunteered,communication with us, both to offer and to request informa-

tion. Of the 46 centers we met during the Summer 1974 survey, 25 continued
ih communication with us during the Jarivary,- July 1975 period.

Beyond this nucleus were new centers and the people actively investigat-
ing possibilities for starting similar programs. These "potential adopters"

. and tribse other inquirers. whose interests were research or writing found us

by'a variety of means: pfevious acquaintance, other centers, ERIC Clearing-

house on Teacher Education, West Laboratory promotional activities or
staff, professional confereORS, foundation-and NIE project officer's, and our

book Ekploring Teachers' Centers. ,

.
'

.
.. / , .

Networking Eunction 2: Circulating and exchanging curriculuM materials, pro-
gram reports; research monogipphi, films,-etc., related
to teachers' centers. ,

t-
,

.

. J.

23 Trarisactions.
,

,

We have not counted individual itenswe sent or all the separate rSerehcas
and citations we provided but rather transactions. Some of these were two-way

.
,

28.
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exchanges: we sent one or more documents or refe'rences and:got something back.
Some transactions were Multiple, involving our sending, our receiving, and our
stimulating exchanges among several centers. 'Still others were one-way trans-
actions: we vonunteered material.or references because we knew of interest
in a topic; or a center volunteered to us. ,

The count _of 23' does not.include all 'the materials We lent to follow up
information we provided ds par y.of Function reported above.'-' (As part of

Function 1 we sent our own reports, previous writing =- especially Developing.
_Open Education and Ex lorin ,,as well as brochures, program reports, calen-
darS,newsietters, artic es, proposals from centers. {For instance, responding

to Educational Confederation's inquiry aboUt advisoriesNe.sent articles by
Lilian, Katz, Mountain View Center's four -years report, specific references to
Lilllanlieber!s writing in Notes; and they sent back their proposals and reports.
What we have counted in Fun-eriITH 2 are, transaction's that primarily and simply
inyolve4 prepared media (print usually -- though these could have been film,
were it available) rather than Our personal research and response. AMong these wer

newspaper clippings about the "Roots of Open Education" conference coverage in
the New York, Times, classroom cooking a9c1 environmental yard ideas and pus?'
lications,.xerox copies of articles such as that orrgeometry-with tiles from
MountainView'Center's Outlook,.and monographs on evaluation instruments for
children's 'oral language. Much of this activity.was our.,offeriffg of material
we thought might be useful, based on our knowledge of a center's special cur-

.

ciculum focus or a need they had pinpointed.

Networking tFoction 3. Facilitating visits among teachers' center staffs,
or by neophytes to experienced centers.

(

16 Referrals.
r

Six of these referrals-grew out of Function 1 inquiries by three ex-

perienced centers planning new prograMs. For instance, the Chicago center,
eMbarkiqg on an internship program, asked for assistance in visiting Los Ange-
les centers and San FranCisco centers. Four were responses to, centers' people_

who were Planning travel and wanted references to centers to visit in con-

. junction with their trips, (for instance, Ed Gans of Culver City Open Space
asked if there weft- centers in "Jew Orleans, where be was attending a conference).
Four'referrals Were'assists to people visiting San:Francisco and interested
in centers.(Bdal State"education professor sent to-Park-South, San francisco).
One referral wat,to a SUAY'Potsdam professor planning an ATE conference in St.
Louis, and one was to Swits:Mathema-eicians surveying active-learning mathe-

matics development :in the United States.

4' 29
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CONTACT CARDS,-*TEACHERS' CENTERS

CALIFORNIA

e

A-RP,

. ,
. 1. CIME Teacher's Center, Andrew Jackson School, Dan Diego.

--..- ,

. 2. Creative Teaching Center (Creative Publications), Mountain VidW.

. COeative Teathing Center (Creative` Publications), Sheeman Oaks Idefuct)%

4. International Centee-f-or Educational bevelopment (Virgil HAes), Encino.
_I $-7--- .

.
.

5. .-Math-Science Teacher Center, 'Kira Vista School, Richmond. ,

6.,GOen Space Envingnmental 'Teacher Center, Culver City:

7, Park-South Teacher Center, San Francisco.
. _

-- . -
.

-'8. San Jose Tdacher ,Involvement Project (CTA).

5. START Inservice Program (Bay Area Learning:Center),-Orakland.

10. The Teacher Center (Archdiocese of San- Francisco), Menlo Park.

11. Teacher Learning Center, San'Francisto.

=12. Teachers' Active LearningCenter, Oakland.

.

CANADA .

.

13. WinnipegTeadher Centre Project.

COLORADO,

14. Mquntain View Center for Environmental Education (University of Colorado),

Boulder.

CONNECTICUT

.15. Center for Open Education (University of Conpecticut), Hartford.

16. The Teacher Center, New ven.

17. The Teachers' Cente4 at Greenwich.

30
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,

D., C.

,

,
.

18; Advisory & Learni E,xchange

-4.,

.1
, -

GEORGIA

Atlanta Area Center for Teachers (Mercer university).
,

20. Atlanta.Area 'teacher Education Serv,ice (Emory University).

4 ILLINOIS

1. Nettelhorst 5choolAdvisory, Chicago.

10
22.' Teacher Cdrriculum Wank ter, Chicago.

23. The Teacher Center, Wilmette.
.

24. Teachers' CentN,Projecta(Southern Illinois
Belleville, aad'St. Louis.

LOUISIANA

25: teacher Resource Service, NewArlAns,;

26. Innovative Teaching Center, New Orleans,

MASSACHUSETTS

university), Edwardsville,

27: Advisory for Open Education and Educational Arts'Association, Cambridge.

28. EDC Fol ow Through Project, Newton.
.44-

29. EDC. en Education Advisory (Louise Hauser), Newton.

30, Great r Boston Teachers' Center, Cambridge.

31. Inst tute for Learning and Teaching (University ofMassachusetts), Boston.
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32. Integrated Day Program (University of Massachusetts

33. Resource Center, Children's Museum, Boston.'

34.- Workshop for Learning Things, Watertown.

MICHIGAN

35. CASTLE (Intermediate School District), PlyMoAK.

Amherst.

,

:36. Imservice Education Department (Intermediate School District), Kalamazoo.

MINNESOTA

37. M4nneapolis /Univef'sity of Mihnesot& Teacher Center.

MISSOURI

-38. The Educational Confederation, 'St. Louis.

39. The Learning Center, St. Louis.

40. Learning Exchange, Kansas City..

;NEW HAMPSHIRE

41.. Teacher Learning Center/Follow Through (Far West Laboratory), Lebanon.

.sNe'

NEleJERSEY

a

42, Center for Open Education; Tenafly.

43. The Learning Center of Sante

NEW MEXICO

X

32
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WEW YORK

44. Center forlearning, Great'Neck.-

45. ;Child Development Resource Center, Great Neck..

46. CommunitPResources Institute'(Brooklyn College).

.4 47. Creative Teaching Workshop, Manhattah.

48. Learning Center of Community School District 3 and Fordham University,
New York-.

49. New Rochelle Learnirig Center
11 .

50. Project Change (SONY), Cortland.

51. West Genessee/Marcellus/SyracuS'e Teaching.Cbnter, Camillus:.

52. Workshop center for OpenAEducation and Open Corridor (CCNY), New York.

NORTH CAROLINA

I

53. Early Childhood Division, State Department of Public Instruction;
Raleigh and statewide.

NORTH. DAKOTA

...
. .

54. Center for Teaching,and Learning (University.of North Dakota), Grand
Forks and ;statewide. t

.

- \\.
.

. \

")HIO

A1.551 Greater Cleveland Teacher Center, Cleveland.

OREGON

.ri

56. Multnomah County Intermediate District (Jay Greenwood), Portland.

3 3
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PENNSYLVANIA

56. Advisory Center (EDC), Keyer Sch ol, Philadelphia.

57.: Philadelphia Teacher Center R mussen), Durham School.

a" 58. FRELEA, Pittsburgh.

4

4

VERMONT

59. ,ACCESEAcation.Center, Wa er-bury.

60. Adjunct-Services Program o Prospect School, North Bennington.

WASHINGTON

61. Teaching-Lear niing Center Seattle.

4 WISCONSIN

'62. The Madison Exchange (P blic Schools), Madison.

'63. Junior High Math'ematics. Center (University of Wisconsin), Whitewater.

v
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PEOPLE AND ORGANIZATIO:IS

American Federation of Teachers, Eug

Tom Ammiano, ESEA Coordinattr,- Buena

Association for Childhood Education
Washi ngton.

enia Kemble, New York City.

Vista School, San Eramisco.
_4.

International, Monroe:When', Director,
.4..

AssociatiOn for Supervison and Curriculum Development, Geneva 'Gag, Washington.

Association of Teacher Educators, Commitsion on Partnership for Curriculum
and Instructional Development through Continuing Teacher Education,
Brooks Smith and Dave Wallace, Wayne State University, Detroit.

Ann Atkin, Champaign, Il l inois.

William E. Baker, Coordinator forlEarly Childhood, Alameda County Schools
Department, Mayward,,

Ball State University Cbllege of Education, Ilidiana, John Peightel.

Bank Street College of Education Follow Through, Elizabeth Gilkeson.

Bay Area Learning Center, John.Fav'ors.

Michael Bennett, gradua/te student, Ohio State University.

Elaine Bqyce, Field Service Center, lniversity of California School of Ed-
ucation, Berkeley. ,

CDA Math, Bob Beck and Barbara Dunning, Carmel,,Cafltornia.r

Lucianne'Carmichael, Principal,, McDonough. School, New Orleans._.]

Center for New Schools, Don Moore, Chicago.

Cynthia Cole, Lesley College, Cambridge.

Robert B. Davis, Director, Curriculum Laboratory;.University-of Illinois,
,Urbana.

Winston Dein; Grosmont College, San -Diego.

Educational Testing Service,,Develbpmental Research Division, Edward Chittenden
and Anne Bussis,-Princeton, New Jersey.

David Elliott, EPIE, Berkeley.

Exxon Corporation Community Development Program, George Agufrre, Contr'ibutiens
Advisor, New York City.

Harvey' Goldenberg, Principal, I.S. 162, Bronx.

.1 o
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Rolf Gubler, Mathematics and Logics Consultants, Switzerland.

.

Dorothy -Gutknecht, graduate student, Wauwatosa, WisconSin.

Claire Helm, Catholic Office of Education, Washington, te,,L_

Roz Hastings, Mt. Diablo School District, Concprd, California.

Georg& Hein-, Lesley College, Cambridge, Massachu

IGE `(Individually Guided Education), Jon Paden and Chuck Willis, Daytoni,

Ohio. .

Ill inoi s 'Office of Education, Department for Exceptional Children, Shiri ey

Harris, Springfield.

Lilian Katz, Early Childhood Education Clearinghouse, Urbana,' Illinois.

Theodore Manolakes, College of Education, University of Illinois, Urbana.

, .

Michigan State Department of Education, Teacher Preparation and Professional
Development Services, Ed Pfau, Lansing.

Mic-higan State University, Department of Teacher Educatioh, Yvonne Waskih,

"East Lansing.

Matthew Center for 'Policy Research4 New York City.

The MITRE CorpOration, ,Pat thatta, 'Bedford, Massachusetts.

National Education Association, Instruction and Professional Development,

.. Dave Darland, Bob 1Luke, Bob McClure, Washington,, p.c.

University of Nevada Clege,of education, Learnihg and Retource Center,
Kenneth Johns, Director, Reno.

c .

North Dakota Study Group on Eva)uation, Vito Perrone, Grand Forks, North Dakota.

6ECD/CERI (Organization for EcOnomic Co-operation and Development, Center for
Educational Research and Innovation), Paris, David Thomas and Kim Taylor.

Oregon Math Education Council David Raskin, Salem.
.

Rand Corporation,. John "Wirt (Washington), Dan Weiler (Santa Monica).

dim Ratcliff, Washington State University DepartMent of Education, Pullman.

Research' for,Better Schools? Philadelphia, Sue Merkin.

Rhode Island Teacher -Center", .Edward Dambruch.

Rural Education Program, Northwest Regional Education Laboratory, Portland,

Carolyn Hunter _Rowan Stutz, Susan Sayre;

a6
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,St. Paul OpenSchool, Joe Nathan and Betty Lamplarld, &t. Paul: Minnesota. ,

,Allen Schmeider,,Pilot Teather Centers r6jact, Office of Education, Washington.

Helen $herlock, Edith Landels School, Mountain View, California.,-.

Jane Siegel, Consad Research Corporation, Pittsburgh (formerly. Evaluation Re
search Center, Universityof Virginia, tharlotesVille).

South Dakota Department
Patricia Zigarmit

st,

"N-Barnard Spodek, College

of,Education, Inservice Education and Staff Development,

of Educationk:University of Illinois, Urbana

Erne# Stabler, College of Education, University of Western Ontario,, London.

Stanford.Research Institute, Kn9wledge Production a'nd Utilization Study,

Harry Kincid.

Diana Jordon Sundberg, Research and Demonstration Center;
College at Potsdam, New York.

TeXaS Center for the Improvement of Educational Systems and Texas Teacher

Stife University

Canter Project, Kyle Kilqough,'Austin.

Sam Yarger,.Syracuse Tea"chej Corps Project, Syracuse University, New York.

. lc
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FAR WEST. LAB RATORY
FOR EDUCATIONAL RESEARCH AND EVECOPMENT

June 1975'1

Dear Reader,
' 0

N = .

This book is being sent free to'a selected group of American schoolpeopl
concerned with new forms oVteaChers' professional development. It is an ..
outcome of a study for the,National Institute of Education (Group on .

,
Schools Capacity for Prob.lem Solving) investigating the worth and feasi-
bility of a national information and resource 'exchange among teachers'
centers and innovative staff development'programs. The book has'been
written to.stlare some of the information and ideas gathered durffig the '
year's study, and also to stimulate expressions of opinion about the worth
of such information and the potential for future resource exchanges. Thus
-a questionnaire is attached, inviting your opinions of the book and your
assessment of the,usefulness' of this sort of information' for your work.---,

.

'A summary of responses to this questionnaire will be included in the 'final
report of the study; We are enclosing a self-addressed envelope, and because \
of time pressures,will appreciate your returning the questionnaire at your ,

very earliest coriveniencer If you would be willing to' be interviewed by
telephone about your reactions to° the book--in the next two weeks-r:woul d you

\please fill out the form at the bottom of this letter, tear it off: and return
it instead of the questionnaire. Please indicate in the .same. rl ner.if you
intend to forward the book,to someone else. .. :

\
. . 1-. S \

Please view the book as an invitation to ask for more informaiion directly
from the teachers' centers described'or from us. If the book"raises questions

, for which you don 't find answers, or suggests ideas you 'd like help in pur-
suing,. we will try to assist you and will welcome your communications. ..

, /

Sin erely,

r1/24.4.3c.c.%,61.0td
Kathleen evaney, d Lorraine Thorn
(415) .565-3097 (415) 565-3101

I woOlCIprefer to respond to the ,questionnaire by _phone interview.
.

O

(Ram, phone, sug est day and time of day we can most pasily reach you)

I am forwarding the bo
`k\ (Name, position, address)

Please send me another copy of E)ploring Teachers' Centers (check enclosed).

1855 FOLSOM STREET AI- SAN FRANCISCO. CALIFORNIA 94103, st- (415) 565 -3000



Teachers -Centers
Questionn Ore

\OM$ o..51-S7036

Approva. .----xpires 7/75

Position
Teacher _.

:(eachers' center staff ,

College of education staff
Inservice department of school district staff -

Building administrator .

State department of education or county office staff
Other 43 ,

Address

Phone

How would you describe your acquaintahce with teachers' centers before reading
Expi °ring Teachers' Centers?

never heard of them
----b heard the term had vague notion

was interested in learning more
actively exploring idea (reading, conferring, visit4g)
participating in a teachers' center -- taking workshops, .teaching workshops,
rganizing and running centers, etc.

?/ that publ shed informat*on about the "teachers' center movement" have you read?

a. none

b. hay read about centers in England
,

c. have, read Sam Yar9er's and Allan Schmieder's vork on "teaching centers"
Jour Z of Teacher *cation and/or AACTE monograph

d.. have ead Scholastic's 1973 "directory of teachers' Centers
e. :other, ,

How well woulou say you- understand the corIents of Exploring Teachers' Centers?..\
1

.
C..)

.

. . /

a. skimmed
,

the surface; get general`
"---b. sampled, everal .portions; get the flavor

c. digested substantia3 parts; assimilating"

4
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4. What.pur os'e(s) do' yo book can /Serve now?
.,

/
.,..

.
a. no further urpos (s) o _

b.. assist in y (or c ,lleagues') search for furtKer information about specific
centers ,o (correspond with, phone, or Visit); for instance, ___ ;&

. Center. '

c. enrich my (and colleagues') thinking as we revise our programs, 'design neW
.

patterns or prpcesses for preservice or inservice.
d. other- ,

5. If you.have taken act n to carry out any of the purposes you checked in questidn
above, please descr1b briefly.

. 6. Do you think your ideas or actions (in questions 4 and 5 above) could ip extencled br
elaborated by reading a sec6nd volume of this book, containing more descriptions` of
centers and issues papers? Yds No

CRITIQUE OF. THE DESCRIPTIONS OF CENTERS

7, Ther,orgaia4atioti and format of the descriptions

a. helps me -sort Out differences among centers
b: helps clarify my own defjnition,of what a teachers' center, is
c. is redundant
d, is confusing

8. Colt?nt of the scriptions?.

. a.' is ful y informative

----b.--ftal contain morie information On each center

thy,
.,

('f you have ctieckedthis,option, please_suggest other
ategories to add or to replace the ones y,re have used--

MbatG4614-0n,"'"P oses," etc.)

I

i
should"contai les information on each center /

(If you hake .checked this option, please indicate wb4t
categories you wodld combineor delete.)

......10
ti

.
A
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,/ 2 /
z short/d r I would prefer very- treatn1

.:like directory ,
--.Y .. ..- .

....
ie. I would 1 ke to`,.--see additi al deseri.pfions of. centers, .written .in ls

., ,.... same forindt, or with th- folnat names I...have suggeSted abbve .(i or ...

\, f. .
r.econinend the fo owing .centers 'be-'dis'cjrli.bed -in:an.y f(rther-pi4tic'ation:, 2

-(ple-aseo,give-nam and dress) , ..

r

z

41>:
t.

<

s on each enter and many motf.e'' entries,,
,)

, s 0, I

Commens on besdri-ptions of 6'entqrs,,

MIL

P' 1.

.f%

Lion and; balance of topics.

A

CRITIQUE OF ESSAY

O

,
a. good representation of insarvice issues
b. . (If you select this option,. please' explain why you

think tIfe selection is biased.)

c. irrelevant to my concerns

.
I

Content

-8

,a. fresh ideas or,i4sights provoked my own thinking
full of cliches -

e. 'ideas and analyses superficial, unconvincing .



,

12. Comgents

4

w

FEASIBILITY OF A-NATIONAL "TECHNICAL ASSISTANC.
. .

: AND' NETWORKING AGENCY" f X.
,

.- ,x, . , , ,D .

13. The following functions for- "a "technical assistance and networking agency" about= and

, .
'' "imlo7r? teachers' centers and staff developmentWogras have been suggested during- a

su e of - teachers' centers. If cost were ncr barrier`, which nttght %you use?,- L.:- .
a. continuing descriptions of centers, new program trends, reviews of the

A

../

literature - ..5
,,, , 'b. inqui,r,y center to answer -questions, make referrals to people- and places

with'expertise, and link-people-with sharedconcerns' ,
. .

c. exchange of curriculum materials, program reports, research monographs,
. films, relating to teachers' centers ,,

,..

a
-d,'. task -force or study group on problems, of governance, finance, in )eachers' ,

0 .1 ,t'( 'centers . ,,

é ." facilitation of short or ext nded visits to centers-bY people new to the
,

concept, staff exchanges amo g centers, internshiPs in centers,for people
' wanting to "tart their own -centers.-

. .

.' f. sponsorship of institutes or', study groups on 'topics such as curriculum
. . develpment f&.r inservice education/teachers' centers; _centers'input into

state .aertif13.dtion requirements; school district/un5jersity collaboration ..

farl.pserviCE,
.

g. 'other, (please, list your suggestions) , _
; /_ . ,

h. none

14. Comments; other suggestions.

1.

:t- O

1 s4

L

)

J.
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FAR WBSI LABORATORY

0

Dear ...Reader? .

FOR EgiiCATIONAL RESEA

September 9, 1975

AND DEVELOPMENT

(We On't know whether to address you as l'reader" or not, because we have
not received from you a questionnaire-.which We included -in our book;',
Ex lorin Teach. s! Centers, which we. sent.you last June.).

Did you get lorin ?

Did you look at

Did you skim it or 'read it?

We'd like to know what you.think of it and would be grate if- you'd
return the questionnaire (a--return postage-paid enVe was enclosed)T
or drop us a note.

We need your Opinion for our report to the Hational Instituteof Educaticin,,
which sponsored' our -work producinig the bopk. We partitularly wOuld_ille

z--- to know ether you would value More information about teachers'afnters/- _fy

---7- publication like this, through an information center, by means ofl
per".nal contact, materials exchanges, or meetings.

,Many thanks:

Kathlete-Deyaney

AATline Thorn

A

A

43
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a

1855 FOLSOM STREET st SAN,FRANCISCO. CALlyRNIA 94103 (415) 565-3000

1,


