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In most eurricullit development system3,,,theorists,propose that,
m

a
.there are.a humber of dataCcurces pr referent group-s- tha.tshould,be,,__
% -

,

1,-considered when Inaking-curri -decisions', Tyler -,- for example, suggests
. .

`T

__----.----- .

sours fof"that- the deriving objectives -are the content or snb5pct
es._,---

---ir -:
.

. , 1

._---;- , _

- ffietter, the student, -and society.
___Most curricanth development specialists

0 1
__-- ,
who have develoW.conceptual schemes in the pest fifteen years,. have

accepted Tyler's basic ideas. doodled and Taba have elaborated upon

the Tyler scheAe and both-,Support the identification of appropriate data

sources as an iportant element of curriculum development. 'ii a general
,

curricul planners when developing.oarriulum begin with an analysis
,

of the cOntentlarea. Such is the case with the Purpose Process Curriculum,

FraMework. Thts framework is a conceptual structure for facilitating

Furr14lum de4sions in physical education. It is comprised of two sets
.

4of?- concepts inkprided to provide a frame of reference for understandang

A

movement,phenoton.
,

first group of concepts was derived.from the

purposes of mo ant and second group from the,proceSsie_s_loy_hich one

learns to move, ,

.
The purposacomponents of, the-Pux Process Curriculum Framework
.r

i --__. ..-

serve as tit foundation or deScribing thef-dfietions of movement in.

achieving the goals of man an thus for defining the scope of the-physical
.

/"
education curriculum The three key purposes'of movement delineate the

Important curri4ulaxi content of physical education; that 15, individual

deyelOriment;.env,lrontriental coping, and social, interaction. (Transparency 1)
. g

f,..........//:---
, .

. . -_
tech of the key purposes has sulo-71515-rposs,and each sub- purpose embraces

several, essential,djements which translates man's purposes for moving Into
,

.
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More definitive purposed for activities appropriate to the field of
.

. -

------7,----
.

.

. r
...-''.

physidal education. The 22 movement .purposes represent a contemporary

.extension of Lpgi6ally identi

rofesSional dducators selectqd,through the use of the AAHPER membership

'14st, demonstrated substantial consensus .on'the importance of these

concepts. In a study by LaPlant,

.N0

4

purposes asdesired student learning outcome's.

, ,j4

bost-ppy61-cal-education programs probably reflect

praessional jUdgments dluott,both present and future -importance to

earners of these purposes as ways of seeking personal meaning through,

physical activity.--In addition to'professional judgment, another

-0' .

important component or source of data in curriculum planning is the student.

_IV-order to deterMine how stpdents view the 22 purposs for hilman
t
movement

0

as defined ip the,Purpos4 e PrbeesSepA rricultm Framework, I conducted/a

study in-!which I,used a'seMantic diffbrential instrument to ev tra-J:e the

affective responses of 420 seventh,"ninth, and_gleventh grade students

to these purposes for human movement, The,instrument pert" ted analysis
114 . .

-0' in'two dimensionS. 'These two dimensions, which were 1 .eled likeability

'
and utility,'Were as§uMed to include b. ognitive andaffective components

.--.
__.---4- _.:--,--... ----of attitude. The data demonstrated that

.

student, valued some of the
*.. "

.-. ,
',-

.

purposes.for moving significant]y more than other purposes. ..

. -. , ..--,
.... --. ..

(Transparency 2)

The',purposes that stud&its considered most useful were ciroulo-
. '

rcispiedtory efficiency, neurp7muscular efficiency, relocation, mechanical

efficiency, teamwork,'andAlationships. The six that'ere considered .

. /
4
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,least useful were awareness, competition, leadership, clarification,

cultural understanding, and simulation. the rapingot purposes that

were liked most Was slightly different from the ranking of those

constiotred useful. The top six purposes were the same fdr likeability

and utility except fdr joy of movement on the likeability component

and relationships on the utility component. There were more differepcea

f'
between the two components among the bottom six. The three that appLar

on both components are leadership, cultural understanding, and simulation.

4
(Transparency 3)

Of interest is the differences among the three grade levels.

Seventh graders, for instance, were the only groUpthat liked to move for

the purpose of challenge. Ninth graders were the only group that liked--

s.

to Move for the purpose of movement appreciation: Whereas, eleventh

1
gra e -ere alone in their liking to move for expreSsion, clarification,

an self-knowledge. When loo at those purposes that. student's considered
.

0
, . .!

.

seful f,c2x=4ing, again the seventh graders rated moving for the
N.........------

purpose of challe ge as useful and the other two groups did not: Ther,
.

...-,......_

---- --fninth graders were'really no different from either of the two groups on,.
'

_..- e .
.

any of the ,s,ix top purposes rated as ,useful. The eleventh ,graders were
,

the only group,that'considered moving for the purpose Of catharsis as

,useful.

Gilien this information about students' preferences' for purposes

that they consider- useful or likeable, how might this information=be used,
.

in
0curiculum development? Assuming that students are more lkely to

4 '

willingly become involved in-an activity if they have.positive attitudes
-

C

5
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toward the activity, initial curricular planning may involve development

of units to include those purposes for moving that are considered most

useful or best/lik-ed. One approach would be to select a purpose for
, 1

moving toward which students expressed a positive attitude and use that
,

purpose as an organizing center to deveIdp a unit. For example, students

expressed a po§itive attitude toward moving for the purpose of relocation.

A unit called "relocation" could be developed in which opportunities would

be offered for students to relocate in various.ways;,irertically and

horizontally, inverted and upright, with and without an object, for speed

and /or distance, in more than one medium, that is land, water, or air.

- There would, no doubt, be a strong emphasis on mechanical efficiency and

neuro-muscular.efficiency in such a unit. Not all of the purposes for

moving lend themselves easily to this approach, especially at the secondary

level. But I feel that with some creative thinking and with teachers who

are willing to set aside traditional patterns, ch woula be

the most direct way of responding to students' interests in the attainment

of goals and could result in very exciting and dramatic changes jn physical

education programs, kindergarten through twelfth grade.

Another approach Ao planning using information from students is

to use the traditional physical education activities as organizing centers.

For example, in Working on the curriculum for eleventh grtde students, you

could begin by listing those activities or units of work that are currently

taught in the el*evgnth grade classes. Then etch one of those activities
,01R

could be analyzed to determine which of the purposes for movement are

.01.

emphasized. Using a hypothetical example, let us suppose that the activities

listed Were (Transparency4) represent the eleventh grade.curriculum. By

analyzing the objectives for each unit andthe teaching strategies that
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are used to teach each unit, you can get an overall idea of those purposes
. . .

,

that are currently emphasized. This bypothetical,analysis shows-that

, 0.
some of the purposes that eleventh, graders lil.e or consider useful, such.

...

as "expression'', receive very little emphasis. The options then are to

change either'the activities, you are teaching or the specific strategies

you are-usingto teach those acUivities. YoU might decide to offer fewer

competitive activities, since eleventh graders did not perceive competition

as particularly likeable or useful. A logical replacement for the

competitive activities would be activities which there were more oppor-
,

'tunities for expression.

From among the total range of potential purposes, the curriculum

planner can use information from students to-decide which purpOses should0

be-emphasized.. It must be recognized, however., that when students

voluntarily, choose to move in an activity setting, they may not all be

moving for the same purpose. It is the responsibility of the physical

educator to proVide'opportUiiities for students to experience all of the

potential purposes of movement. The assznption underlying the purpose

framework is that human beings are rational and capable of choosing from

among all movement activities to which eimie can .be devoted those which
",

contribute to the achievement of individual purposes and to the satisfaction .

of individual needs. Programs designed to develop the individual's

capacity to make rational choices would provide opportunity for students

to move in many ways for many reasons so that they might find satisfaction

from their own sensory experiences. When an individual experiences moving

for aariety of purposes, personal stock of meanings and understandings

is expanded. In planning physical education experiences, the teacher

'4

7
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should be concerned with the individualization of purpose and the design

of learning environments' to maximize opportunities for the development
.

of personal meaning through movement experience. All learners should have

access to programs which proxiide for the development of.each of the seven
.

purpose concepts. Once aware,of the potential of physical activity in

each of these areas, fhe learner may appropriately be offered additional

options for Lids or her continuing physical education curriculum experience.
rt

Human movement purposes can then become increasingly personal goals of

physical education.
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TRAN'SPAI2ENcY 2

STUDENTS' AFFECTIVE RESPONSES

----17114QSESFORMOVEMENT a

a
ti UTILITY LIKEABILITY

FIRST SIX RANKINGS

1. Circulor.respiratory
efficiency

1. Teamwork .

t
2. Neuro-muscular.efficiency 2. Relocation

Relocation 3. Joy of movement

4. Mechanical efficiency 4. Neuro-muscular efficiency

5. Teamwork 5. Circulo-respiratory
efficiency

6. Relationships' 6. MechaniCal...efficiency

LAST SIX RANKINGS

17. Awareness 17. Relationships

18. Competition 18. Catharsis

19. Leadership 19. Leadership
°

20. 'Clarification 20. Maneuvering weight,

21. Cultural understanding 21. Cultural understanding

22. Simulation 22. Simulation
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