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‘ Purpose Process Currréulum,Ftameu¢zkfls,a concéptual £

education. It is_cogpfised of two Sets-o cepts intended to

provii:g%/;raméuof reference for erstanding movement phenomena;
the fi group is derdived .fron the .purposes

ived f movement; and the
-sécond oup from the processes hy which € leadrns to move. The
purg%§g componénts serve as the foundatidn for describing the
functions of movement in .achieving g s and, thus, for defining the
scope of the physical 'education c

Ticulum., In order to determine how \
students view the 22 purposes

human movement defineéd by the
5 d of the responses of 420 seventh,
ninth, and eleventh grade students to thé purposes *for human

movement. X semantic differential instrument was used to evaluate the
responses; it permitted analysiscig/;erﬁgebf likeability and utility. A
This information can. be used in riculum development and planning -

of units that include those purposes for. moving that are considered. -
nost useful or best liked. (Foug charts of the study's results are

. e
-given.) (JMF) ‘
£ |
s -‘ - ¢
( - e
= . .
R ’ L ¢ i » I
» “ ) L) R
2 ‘ - o ’ | R " N , ' . - . o ,
., s . , LY cy . '. , . . i .
_*******f*******************;**************%ﬁ**%*******@&*************** Lo
v¥* -  Documénts acquired by ERIC include many informal tlipublished , ;. . #%.- . .,

ok te? e

* pmaterials not available from'other sources., ERIC makes, every effort * ...

* to obtain the best copy available. Neverthel ss;. itens of margipal *. ..

% reproducibility are often encduntered a;idyﬁﬁs affects the quality ,*

* of the microfiche and hardcopy reproductidns ERIC nmakes available . *_ & -
* via_ the ERIC Docunént Reproduction ‘Service (EDRS). EDRS is not *
* responsible for’ the quality of the original document,  Beproductions.# - |
: supplied-by EDRS are the peSt that can be made from the’ originag.”, * .~

.
R . : ;
. . ‘ ‘ dw

******?***f**************************#****i*************%*%*i*fﬁ*#ﬁ%%}ﬂ'




[}

¢

. Dr. Peygy A. Cha_pmanr/
Madison Public Schools
Mad&iSon, Wisconsin

U S:DEPARTMENT OF HEALTH, : :
EDUCATION S WELFARE . i '
NATIONAL INSTITUTE OF

EDUCATION

THIS OOCUMENT HAS BEEN R’E/Ro
OUCED EXACTLY AS RECElve%/F
THE PERSON OR BRGANIZATION BRIGIN-
ATING iT POINTS OFNIEW OR OPINIONS
STATED DO NOJI N%;ESSMHLV REPRE-
SENT OF FICIAC NATTONAL INSTITUTE OF
EOUCATION POSITION OR Pou./cv

- W . Y.
\., . . - .,r,
- Paper Presented at AAHPhltS()l}ox;vex{!t;on
| April 2, 16 4 T

Milwaukee, Wz,s\{onsm




-

%

>

.

/

‘J‘

§ El{lc'

D
Fulxt rovided by e [

-

- )

- .

, o

7'that the sources’for’éer1v1ng objectlve

~“who have developeqtcpnceptual schemes in the past fifteen yearsr have:

’accepted Tylerﬁs basic ideas.

of the céntent}

"serve as tlk foundation for describing the\?hﬁctio'ns of movement in
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y In most eurrlculum devéﬁopment bystems, theorlsts prepose that

%
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there are ,2 humbér of data’ sdlurces or referent groups that~should be

<o B ,
are the contént or subj§ct
. w . ' ‘

m/tter, thé stu§ent -and soc1ety

-

__Most curr1culum development specialists
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Goodlad and Taba have elaborated upon T
. ¥ .
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the Tyler scheme and both support the 1dent1f1cat10n of appropriate data
+ .
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sources as an E%portant element of curriculum development. ‘As a'general
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rdle, curriculdm planners when developing: rlfﬁ/um begln with an analysis
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area. Such is the case with the Purpose Proce s Currrculum
! . " T

Th;s framework is a conceptual structure for (acxlitatlng

‘ -
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Framework.

furrlculum dec§51ons in physical education. It is comprised of two sets

3 - —— —~—

oftconcepts 1ni§nded to provide a frame of reference for understandang

a M 9

movement phenomehon.

T

h one

learns to move. |, .. r s N
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The purpose: components of the Pux &' Process Cﬁiticulum Framework
. ) | 7 - <=

i “ 3 2 t
/
achlev1ng the goals of man and thus for deflnlng the scope of the—physxtal

c‘ S

o~

education curriculumf The three key purposes of movement dellneate the
s ~ “, . ',/‘/-;_/' M ! :

important currigulay content of physical education; that is, individual
<o v 4 A

o . o

development,Nenv;ronmental coplng, and sgcial 1nteractlon.
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(Transparency 1)
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Each of the key purposes has sub—"ﬁrpeees and each sub—purpose embraces -
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severaL essentla l cments which translates man's purposes for moving #nto
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consldered when maklng/cgrr;gulum‘aecisions; Tyler{’for example, suggests ot
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- rore deflnltlve purposes for act1v1tles appropriate to the ficld of .. . "
- N R -
. O physiéal education. The 22,movement purposeo represent a contemporary

)

o .

- extens1on of lpglcally identi eﬂconcepts. In a study by LaPlant

“p . *

A////,,,aprefCSS1ondl éducators selected through the use of Lhe AAHPER membershlp

11st demonstrated substantlal consensus .on’ the lmportance of these '

‘ ‘4 ~ . -
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. 3y . P hd
L _ . purposes as*des1red_student learning outcomes. -
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's_best-physiea: Ledug&ti&programs probably reflect - . 7 ‘

» -3 ~ P

pr6fess1ona1 judgmean about, ‘both present and future 1mportance to
‘(’T/’,‘ - 2 B

~Ifar;;rs‘of these purposes as ways of seeking personal meanlng through v , ]

. - " . .

, physical act1v1ty.*~1n addition to ‘professional Judgment, anothef/ ) : B
’ — —_— - L v - - s
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important component or sdurce of data in curriculum planning is, the student. s
// - i ' . N » L s
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) " _Inp-order to determine how students view the 22 purposds for hﬁmantmovemént iy
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. ' as defined in theePurpose Process;CurrlcuIUm Framework, I conducted/a ’ v |

e - ’
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o0 study inlwhich I used a'seinantic dlfférentlal instrument to eva44;te the’

. .
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affective responses of 420 seventh ‘ninth, and//leventh grade students
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ng’to these purposes for human moveafnt” The *instrument permitted analysis

. ' . fomr @ g
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%" in"two dimensions.  These two dimensions, which were 1
. . =

. e ’\/// T e °
of attihude. ,The data demonstrated that students valued’ some of the
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purposes for movlng slgnlfloant]y more than other purposes.

oL . (Transparency 2)
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ve The’ purposes th&t studénts considered most useful were circulo-
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e . ..respiratory cfficicncy, neurp—muscular efficiency, relocation, mechanical
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. eff101ency, teamwork and relatlonshlps. " The six that Were considered
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* .least useful were awarengss, competition, leadership, clarifilcation,

cultural undersﬁénding, and simulation. The ranﬁﬁhg\af purposes that

r

- were liked most was slightly different from the ranking of those

B U N - —— - ——— - - -

congidered useful. The top six purposes were the same for likeability

and utf%ity except for joy of movement on the likeability componggi

'
-

> and relatidﬂships on the utility component. These were nore differéYces~ .
between the two components among the bottom six. The three that apgéar .

. .
3

. .
on both components are leadership, cultural understanding, and simulation.

-~ , A ”

.
(Transparency 3) .
i ! ‘ k4 Y-

Of interest is the differences among the three grade levels. -
Seventh graders, for instance, were the only gro@p that liked to move for

.. the purpose of challenge. Ninth graders were the only groﬁp that liked -

» v e bl t

to move for the .purpose of ﬁoVemen@ appreciation: Whereas, eléventh
\S\ R 5 v . R ey . ~\\\ i L. ) R . 4
§\\\\§ .- gradersiyere alone in their liking to move for expre$sion, clarification,

. ' 1

I h ~ N .
. \gga*sglf—knowledge. When loo at those purposes that students considered .
¢ “ ) . . . < "

seful fo -m3ving, again the seventh graders rated moving for the

S '.- d / . )
purpose of challenge ‘as useful and the other two groups did not." The

e Y rninth gfqders'wé;e'really no different from either of the two groups on .
-7 \ ” w— ' [ I

::f;:?’ any of the sjx toérpurpoges.pgted as ,useful. The eleventh:graders were

the only group.thS%'considered moving for the purpose Of catharsis as
,
useful, . 7 o :

kN ~

Given this information about students' preferences’ for purposes
. thaé thiey consider- useful or likeable, how might this information-be used ,
’4’-“." ' N (Y '
. ipacugqiculum development? Assuming that stiudents are more lgiely to ‘
-~ - - il

4 ;
'A. : ‘willingly hecome involved in an activity if they have. positive attitudes
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toward the activity, initial curricular planning may involve development

of units to include those purposes: for moving that are considered most ~ \

. )
hl ® \

useful or beﬁt’liked, One approach would be to select a purpose for \

v i

+ . - e - -
. moving toward which students expressed a positive attitude and use thdt

. * ..-2
purpose as an organizing center to develdp a unit. For example, students

expressed a pogitive attitude toward moving for the purpose of relocation.

{
A unit called "relocation" could be developed in which opportunities would v
A P!

be offered for students to relocate in various~ways;.§ertically and

> s

horizentally, inverted and upright, with and without an object, for speea.J

apd/or distance, in more than one medium, that is land, water, or air.
T - There would, no doubt, be a strong emphasis on mechanical efficiency and

neuro-muscular efficiency in such a unit. Not all of the purposes for . N

moving lend themselves easily to this approach, especially at the secondary
’ . v . .
level. But I feel that with some creative thinking and with teachers who —

. et \)

> o

. are willing te set aside traditional patterhs, t25§;§;;reach would be
. RN
the most direct way of responding to students' interests in the attainment

~ -

of goals and could result in very exciting and dramatic changes in physical

‘education prdérams, kiﬁdergarten through twelfth grade.

Another approach to planning using information from students is

to use the traditional physical education activities as organizing centers.

? N ¢

) For example, in working on the curriculum for eleventh grade students, you

[ i

\ could begin by listing those activities or units of work that are currentiy "

“

¢ taught in the elegsnth grade'classes. Then each ene of those activities
- P - .

¥y

* . could be analyzed to determine which of the purposes for movement are
. " - . N ; . : .- v
emphasized. Using a hypothetical example, let us suppose that the activities
f . . - AN

listed Mere (Transparency4) represent the eleventh gradehcurriculﬁm: By
”

3
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anélyzing the objectives for each unit and the teaching strategies that
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‘tunities for expression.

are used to teach each unit, you can get an overall idea of those purposes

1’4 A

that are currently gmphasized. This bypéthetical\énalysis shows‘thar
- A . . . . . M
. . LY g
somé of the purposes that eleventh graders like or consider useful, such .

. . > e - . &
as "expression", receive very little emphasis. The options then are to
p Y p

.
<

change either ‘'the activities you are teaching or the specific strategies “

v ’ '

you are using“to teach those actiyities. Yoh might decide to offer fewer

5

competitive act1v1ti°s, s1nce eleventh graders did not perceive competition

ES

g

»

as particularly liLeable orx useful A logical replacement fox thef

] € ' .

competitive actiVities would be activ1t1es In which there were moxe oppor-

P - P . -

From among the total range of potential purposes, the curriculun

planner can use 1nformation from students to- deCLde which purposes should
[

bes emphasized.. It must be recognized, however,, that when students

voluntarily choose to move in an activit& setting, they ma§ not all be
moving for the same purpose. It is the responsibility of the physical
educator to pioviéé'opportanities for students to experience all of the
potential purposes of movementf The assdmption underlying tne purpose .
framework is that human beings are rational and capable of choosing from -

3

among all movement actiVities to which fime can be devoted those which ..

contribute to the achievement of individual purposes and to the satisfaction .

4k ’ '

of individnal needs. Programs designed to develop the individual's

3

capacity to make rafional choices would pravide opportunity for students
. ! - : . ¢ .
' - “ “ - .

to move in many ways for many reasons so, that they might find satisfaction

.
.. .

from their own sensory experiences. When an indivddual experientes moving

.
' . »
» . .

for a'bariety of purposes, personal stock of meanings and understandings

is expanded. In planning physical cducation experiences, the teacher

.,

< -
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should be concerned with the individualization of .purpose and the design

" L.
> 4 -

of ledrning environmentd to maximize opportunities for the dévelopment .

'
@ . ' .

of personal meaning thrpuéh movement experience. All legrners should have
.- . . N ,

access to programs which provide for the development of.each of the seven

"purpose concepts. Once aware,of the potential of physical activity in LT

~ N "

‘each of thesé dreas, the learner may appropriately be offered additional

¢ . .

- . L]
options for liis or her continuing physical education curriculum experience.
- “ L ] e -

Human movement purposes can then ,become increasingly personal goals of

physical education. : . ’ ,
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e /// STUDENTS' AFFECTIVE RESPONSES
. e /

- om0 -/ ‘ .
kWs TOR MOVEMENT s R
e L e~ ' ] - . -4
. urinamy - : \ 7 LIKEABILITY ]
: " ) FIRST SIX RANKINGS ‘ )
1. Ciréulo:resbirétorfu S 1. Teamwork «‘ , .
“ ) efficiency . . )
. . . v
‘ 2. Neuro—muscular;efficieégz/\ 2. Relocation \
‘ 3+ Relocation B L 3. - Joy of movement -
. N :
4, Mechanical efficiency . 4. Néuro-muscular efficigﬁcy
. " 5. Teamwork . ~ 5. Ciréuio~fesbiratory
efficiency .
. ~ 6. Rélationghips‘ ' 6. Meéﬁénicaimaggiciency, - )
, o " LAST SIX RANKINGS . ;
. ) 17. Awereﬁess ‘ s . 17. Relationships
| 18."Competition — 18. Cgtharsis a o
19. Leadership | : © 19. Leadership
20. Jtﬁarificationl ) ’ ‘ ;‘ 20. - Maneuvering weight’ .
o 21. . Cgltural understanding \ ~21. Cultural understanding
, 22. Simulation ) - 22, Simulation -
' o ) ‘ ~




- T . \ . ¢ g7/ /
: . . .- S io L. / . -
: - ’ ._u - © \-4 \m e >
N ® \ * ...\ \% ...“_. € \s .
. ) . ,\\ a R ..m.:u . \\\ ! ’
’ ’ * " .~.. ~ »\ ° . R . a P
; . ,mwﬁmeOHuMHmm L . :Maomweayr/ 19 sdtysuoTjetay °9. ’
S MUam.ﬂo.ﬂmmm TROTURYDIN \ ) mm..nm_mao..num.ﬁ,mv ‘g abuaTTRUD *Gy
AousToT33® hMHzoszIOHzmz\xu.v .- ‘LQOHuWUOHmm *y . AoueToTFIo IeTnosnw-oxnaN ‘p
T, ,~ \ . X ... = . . ) N
. m..nm(.nms..zmwom.M ‘€x ZouaTOTIFD TeOTURYDSW . € . . yaomwesy » ‘g .
. / ) .
. e " / ’ ' AoustoT3yge e fen
= ~ N cOHuMQOHmW ‘z . TeTnosnu-oIpaN e * “uoTjedordd  °g
. hocmﬂOﬂMWma o \Nuhocmﬁ T33° L KousToTzze ’
’ MHOMMHHmmmH|0H5uHHU ‘1 Kaojextdgsox- O °T Afozeatdsax- OHsOHHU T '
N ) - / / )

ol _ , . \/\ INENGWOS ALITILA , .
- . AN ' - . .t
L . . - - / ° ) . , - D ~ .

o e w.\. ) ~ /. . ~—
. C N { - AousToTIyge. 0
- ,mmv TMOuUd-319S .&x032x7dS®I-0TNOITD * *9 i
v/. - R ) P.l
i A KouaroTrzze TedoTuUeyOaR &£ juswasow yo Rop °g i
comuMOHWHHMHU - ~AoUsTOTII® AETNOSNU-OINDN p .
: T Hxomureay, T . - spusTTRUD " ‘€% -
, / . \ : © . e '
R / \ ] e
i , -
- OTssaxdxd JIomueay *z R
ucm m>oﬁ mo Kop o UOTIRO0Ta  °T 2
’ ' ! | \ L il ’ < .
I AR T / \xHH apead co L ®pevao .. . . - .
A . . :
L - : _ ) :
fod " ININOAWOD ALFIIGVaNIT ’
. - </ i . ? T . f . .
.. 154 v - /L “ - ! ) -t
- | ’ \ ’ / . »
‘ . 2
. . 1C
- &l

Aruitoxt provided by Eic:

)
"E




.
. L :’
» el ;j
;o . varqedraryaeg . I ' - /
. : - r H X . ‘ od«' ) ™
o TeanTn) " ) oo
. 1 P 2 * * : '
[ M - * B ‘ ( M
~ £ uoggetosaddy
,(j 9) . x ~i}e
- |45 AUDLAAO]] 4
v - -
) . CK)‘\\\p fo) - - ) i
L . © AR . . . ) <Pw,
" R mec | T uoTqed (013184 ] S ] N « ™
' QO . £~ » e i )
? [ 4 :5 > .o ) d:-T .I ) ‘ '
. . g kel .
- S P il e N e : .
L0, st Of—= v 7 :
b “ g uo T3 tgadwo %l A e
< 2.% | uoTyraaduoy Xl L .Z}qz
b 10 4] 7 - 1
S £ O FIORLRD], X X B N B
S p ‘ . > N '
™y 5 % S i \
hN g . v ., [ A
\\ i | TomEinms X e »
rl -
. 55l : ; ‘ R )
. L |3 9] Uer3edTITIRT) % ) s T I
;BB . :
' [$ 3] . . - N .
‘ - jo o uotssoxd:m o ] B S
- \:; R 3 G P
. } . uor3doos ke > M &
C FRCoo9u 1 o X o P s !
, q0904p {. ] .
. ! ’ ® ‘
s e} v * - »
ol \ . t
© | B ovemesfem| o I o |-
AR ] I 1309090 . s -
o Dy 3 . - NN e ‘ .
<y (5 O el PR - REAT
2 "
B ¥ o & . audten % . ~ :
9 . = = = 7 JDANDURY . ~ , ’
> > e A .
o ' . . . . ’
& .= Sl diustormeray A B
9‘) o 42 N
r~ ¢} - . ¥
. . e UOTYEO0ToY ] I ¥ . ' RA IS AR
(3] - P‘ Q)' 2. o <
- G‘ .‘_‘ ¥ . . - \ -' l't\\
2 51 SEAUDIRKY X ~ )
“ ) C 7 «
L % 4 A
, %A [ TR sl - >f ~ oo
g2 - »
S 3 ctoaegren | NE A I
\ e o sisaeqe) |
_ R [SRS] T
- e SN\ no ¢ Lo
O | N AENE of ap T
’ U ER gres| | 30 I
= Ny 3 g ‘
AN ’ . Kop ‘ of W’
fry - A -
o . .
O R & i} §
e [ A AL I SR ! B V) DR R o] .o
s [-1 ‘61 c -8 Q' :
423 wl
N 2) g P N
. il O L R S T I I ™~ ol D
| \ . 5 ol - ooy \ ! &
: I \ - ~
- ;‘) ‘I i N * o i B ' ' )
RN ©T 3
Ny [ Lt " N b 3] j) ~
. - | -0 -~ -
> . al v .
\ , y d Ol =zla i 3 '
3 N el H OE a . @ . ®
\ ool | B OB 2R .
| Bloel o8 8 Sk o ‘
‘ . ) O =k Zly =20 i o ’
: s Ol o] E| o & & ; i =
¢ < ) o ~ L '_|
. .. ol ool w5l bl ale : ~ A
4 t '] - . .
ERIC, '\ -7 .
“ : - ~ - 1 2 Y ) \ - ’
. » - + ~ ®




