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EVALEATIOE O THE SEuRHEZD COLLEGV EXEL PROGRAM o

. - . . - - .
- - <

in the s:ur:.zzg of 1973, Shepherd Collegs was authorized ;Jy the

‘hest Virginia State Deoartz:eat of Education to begin an .ype*mental

3

program in ele:nentary edutzat:.on (szz.) -mz.ch would be overated gza

')|A

;.—

add_tz_on to the regu..a. prograxs. The basic rchilosophy underi}?mg ib.s

new D*oc"a::, w*h:.cn was mdeled afier the Career Ouoortun. e.., Prcg-a’a._

4

was the belief 't?*at feachers m trammc need more contact garhg.. ’
wzth the public schcols,~- that alT, theory with practice de‘};ggz“ed until

ter resulted in little application of ‘theary at all because too much

time had elapsed before there was onportzinity for practice.
Semq bas:.c assu:m‘:.ons uaderly:mg the ceveloo:nent of the m:ogra.m
- sy

were: {l) Contac*c with’ chlldren m public schools early in the teacher

LIS ., . -

educat:.on progran concurrent wwm -theory and methods classes woul\ re-

»

- .suli:- ln more co%fldent,. cc:nbetent teachers. (2) ?arly and systvmax.ic

. i

?particz.pa 1én ln Dubl:.c school classrooms would heln .the students

. o ...

. "beco:ae. r;;ore realastzc about their asm.ras:.ons i.é., the program would

T ‘ ..
-

, —g——T "
g I? a reahst:vc screem.ng Drocess. {3) continuous suuerv:.szon and

N
.:.?' ‘ 'counselzng by both college ahd nub'i—:.c school r:ersonnel over a long

-
IR S

’-’,(.: © perigd of (tz.me would enhance the personal growth and development. of

* the pct.ential teacher. (4) A variety of field éxpexiences in different
[ ‘\E@T . 4 )

: settings {open, traditional rural 4 urban) v&ould broaden the options
o L .

v open, to prospectlvé‘ teachers as well as provide a sound background for

-

makzng chcnces. _{5). The e?teﬁa“ﬁ/fleld experience would’ encourage

closer cooge;:atlon and communication between public schqol teachers

-
N

* and college methods instriictors.




EXZL provided contAntous, fielé expexjence frcm the second
sexester of tﬁ? sophoxore year througn a final szy'weeks of skndent
teaching. The lntegratea wethcds was aban&oned arcd a series of five

special :ethods semlnars runnlng concu.*enely w*\b ¥ul1-daj ezber’ences

“in the publzc schools was dev1sed. The students nngan one aey s fieig

»

experience each week and a seminar in chyszcal eduCaukOB actlv’tzes the

second semester of their sopnozOre year. In following seaesters the .,
| 2

“subject matter of se:inafs changed to sccial studies, math and sciernce,

language arts and reedvnc nuasic and art, with the field experience

t
. . A . . . - . Ll .
increasing to two full days in the seconc¢ secester of the Junlor year.

»

The final semester involved ten weeks of two days per weex participa-

! .
tion followed by six weeks of full-time studen; teachlng. Dur;ng ihe
field experience, the student wes exoeceed to par e1c1nate as ax ¢
! o . N

,2instructional aide with specific responsibilities for conduéting

s

learning experiences in the various subjéct matter areas being taught

-

in the seuminar, : s

Participation in the program ﬁas'volﬁntary. Séveral orientation

~
-

sessions were held ian?e £all of 1972 and by spring 19?3, eighteeh'
,studenté _hud@ indicated their interest in the program. By end of that -

semester, six .had dropped out ~— two because they found the programn

[ s

too demandlng on tnezr tlme. These were scholarship studen
¢ N T

campus jobs.

)

her, and one was counseled to leave the program because of what

-

appeared to be'lack of commitment.  The remalnlng twelve have stayed

to complete .the program very succesefully this spridg.

L




0~‘r‘ Ln;.' S o .

grouo nly one éz:om:ed o'nt leanug twelre. _This .-group w:.l. :;m.em in

- ¥ay 1976, : . . .

PN —

‘ffze tlurd grouo to enter. .n tne/sn*’.eg of 1975 znc.eased to twenty-

[P

2. —' M

two 'Oiﬁ‘: o’-‘ thvs groud, cne gz.l was k 1led in an antomobile accident

L / P . . -
-

and one dr,om:e'd out, beaause she. d"‘t..oe-c x.eacm_ng w'as pot for her. #we. 13 .

>

exvect te’ adc a d‘ansfe"' studen‘ éo this group next £ 11 makirc. a total -

-

N . . -
L >

0;21 . - i S
s
1 1 *» B

: v . -
: A
Twonty—’three scnools ..a Jeiferscn, Berxe’ev,, “and Morgan coun‘c*es ~ L

- L . _‘:" CL .

i-feet Vlrgm*‘a .and Washlmton Cour"y, ?-’.a*'yland have sErved as Field 'h
locadions for nm students, ost of tnese scp.ools 2Zre in snall towns
- /- . . -
or‘ s,ezu.\rurai a:reas One is- quli;e ty'o-cal of Ama'lachla, a truly

’ r:ouni:am scaogl ‘s Some of ’t”le schc-ols in, i&eh.ngton. C{:cuney were in the

I .t - .

-

st:burbs 0'= aacerstown, a smal‘* c:.ty oSs. SST*OOO’beop?e. In some scbgo?.s .

- Ik T T e - -

- A}

0

' exz_stent S./ were very modera onan blass‘room buz.ldz.ngs.| In scxme o ?

schools there ‘was an abundance of z.nstruction.al materz.als- in others,

-

haraly any. An effort was mad*e to have eVery student .experience both

upper and lower e;l.ementary levels and open and tradz.tlonal c}.assroo:ns.

A
. ‘. - 1

Because t‘be adm:.m.stratlon of the m:og’f'am was done by a staff men-

ber over and above her full—t:.me teachz.ng load it was necessary to

»
..

depemi heav:.ly on feedback from Dublm schopl cooperatz.nc-.teachers. L=

» - ' -
»

Bvaluat:.on sheets for each ,f:.eld Dractlcum' were dev:.sad a_nd rev:.sed

\ * . I addztz.on to aeécrz.bmg the" particz.oatlon experi- 5

.

ences ~of the students, the /cqpperacmg teachers were asked each semester

>

about the profess:.onal potent:.al of the student ang whether he -should

.+ be encoyraged to continue in the prog:aam. - - o -




Y § - EVALUATICH

In an at te:nt to evaluate the success of the orocra:, varticulariy

“ip terms of the cua’ztj of the twe?ve graduatlng participants, two*

’

questicnnaires were devised.. Pr_ncipalg and cooperating. teachers 4n .

schools vwhere the fwelve gradvating EXEL participants were doing tnel. - -
. . N

student teaching weriz asked to rate these stugents ©on nine qualltles
: , .. .

{See Student Teachar Follow-up Questicrmaire, Zppendix), we had iden-

tified as being Importanit for success as z teacher. They were askeqd

& - . .
to rate the EXEL students zs t¢c whether tLe" exhibited these guzlities
r % N

¢ -

had supervized.. The results convééted to percentages follow:

. - » - - . -
. . s -
&

as ?s we‘l as Bﬂ ter than

o
[\J}
0
o
£
'-J

1, Academzc Edcncround . - O% 48% . 52%
2. Knowledge and “Use of Good . 0 48 52 g
. ,T.acnlng Methods ’ . . . : )
3, Crgative Input . R 57 43 ’
4. Confidence, Self-assdrance® 5 30 - 65 .
5. Professicnalism 5 45 . .50
6. Cooperation-Teamwork < - . .8 - s B2 43
- . Discipline . 0 1S, .. 52 33 °
8. Emotionall Stability - - 9 67 f - 24
9. Overall Performdnce . o g . 24 - 67

Returns on this guestionnaire were a bik disappointing in that -

‘several {at least/ﬁ} of thé coopérating teachers had not had student .
teachers before sp theﬁvfélt unable to complete the questionnaire.
- A1l of thése teachers, however, were well satisfied with the perform- ]

ance of thelr stuoent teachers and commented that they wished they

-

. had the wealth of pre-student-teaching experlence these students had

-
«

. brought to their asszgnment ‘ .

Allowing for individual differences and variablés over which we

-~ .

had no'control, such as personality clashes, persqnél biases, and the

.
-

EMC ' . '. . - ‘. ’ d ‘ o

. - .




. .
- s

\ Pl N -

.3

~
%
N
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uosszbllz.ty that y..hese teachers {as they e:roressed 1i:) found it dz.‘fz.-

cult to c;zapa.e ihdividuals unde. ‘different c:.rcx._seances. “the resu‘ts

h’ch“}’.s also a ccncern in terms of our arad-tzcnai DIOO’I.‘&’:I. One ex—4

Ll planat:.on given by cooperat ;ng teacne*s concerning giscipiine nroslem.,
: was that the shorter time ‘allcted to EXFL student ieaching 4id not "z.afe

the students a chance to develop and perfect their own standai:ds znd

achere to them consistently. Being in scqools two ua 2 a week tzx«-t

£ .

eros of fol l/c"ﬁing _

re not ccnsecutive days slse caused
» * . . v M .
through with sta.nda’rcis. There sermed £ her s‘,ro*:v~ ‘eelmg

£,

(%t: T’nis will con-,

. tinue %o be a ‘pronle:n unt.:.l we can_convinte colfe‘ce adzinistrators and

t

T that €wo non-consecutive days was nct go
- Tw

B

nrofes'-ors -€hat _yo‘a can teach a 3- nour course jusi‘:@s well on ¥onday,

4

luesdav, and ’fednesday as_ you can on Monday, "’edne day,: and Friday.)-
o T - ‘:{"-‘e

Certainly, however, t‘nese ’c’@inions. wouid suggest théf’{ﬁ, e glve more

. - /_*g

% p“‘!‘

\\‘
k11

L4

l
"\"\

attention in methods seminars to class management ané{ isc:f.plz.;ne tech-—
( i e S o4
. . P ® 3 £ .. .
nigques. Y - .-
qu i :
. . . { «_ s , .
The coordinator plans to follow up'these twelve dua"-es wn:h the

i

- \.

Nt

£3

\“\4
oV

same questlonnalre after they have had a year's experiaaée on ‘the JOb

Perhaps results then can be assumed to be more vgliad thang/zcny aata we -

could gather at this point. - . :?i’% ’ B
- : . . 2 ) ~ . LEE
. . . S 1
. . The second questionnaire, EXEL Perceptions, had two pazﬁs and con-
R . AT

-+ cerned worklng relationships and zntegratlon of off-campus sq;’g th campus

e:fperlence. We tried to measure the perceptlohc of publlc..ﬂfﬁool . per-

+ sonnel m as to thelr roles, the g:oie of the.

college ‘'supervisor, the communlcatlon between the collegeo ‘ﬁﬁﬁ"t'he "

.

publlc schools, and the 6ar1ety of experiences the students ‘h/ad

ERIC | | .

. »

seen fa’rly posz.t’ve- One obvlous conce*'n is in the area oz dis cipl;iae'--




Reswndents were asked’ to ‘checXk nzthj -successml average success, oOr

lz..,tle Or Rno success ceace-

e - -

respoases are given in three cafecories:

zng the zpllgxmg data.

-

teac«hers, and principals ami coone..af-z.ng teachers together.

v

-~

Qrinciva?",-esmd.ec cur of a vossibie 22. Sixty-two ccoperating
teachers put ef ms'*zole ios r ._..ul’ eé Ccnsidering the

P

ticipation in the :og*én coes back threz_ years, this was a

d e

-

sponse. Results are given in percentaces. g

Percentages of -

orinc ipals, ccoperating

fact that par-

fair re-
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Since cne of the objectives of the progrzm was to deveicp a closer

relaticnship oet ween the college and the cobnerating schools, I feel-soze

‘concernr about tbe nngatlve-zesoﬁnses to th.2 fi t three qnestzqns on the

. - . ’

nart of the n*.nc1nals. ¥y own perceptions werq_that_there had peen much

»

. more comunicaticn wlth public schools in this program. than in-our regu-~
-

lar program. I feel positive’this was true up until this semecter when

»

- . . -
. -

the 22 new students entered the program. There was no way to.identify

4
these new cocperating teachers and principals. Eowever, because of the 4
size of thzis. group as compared to the total group, it is reascnable to

suppose that approximately half cf the responses came from teachers who
had supervised these' 22 new entrants. .

~

(4
The second part of the guestionnaire dealt with data cn integration

* .

of on-campus instruction with field practicum experiences. ¥ost re-

7
sponses were quite positive. Again, since one of the cbjectives of the -

- z . .
-

program is’to help students integrate their on-campus cource work with <.
< " 4

their field experience and feséoadegts felt we had only moderate success

. here, I felt some concern. One wonders if the principals were entirely .
B - ® . !

‘aware of just what question 11 %as designed to measure for in question 13,

T

g S e . e sa s 5 e . 2
which is ggmilar ‘except that it is phrased from the pcint of view of the

public schOol, the response was overwhelmingly positive,

r The responses of ‘the cooperpting teachers seemed to indicate less. s
positive perceptions concerning working relationships than those reported

{ - s . LI
' Dby the prinbipals: Perhaps theré was more contact by the coordinator

- - !

with the principals than with the coordinating teachers. Often when the

s

oifdlnator visited a classroom, the codperating teacher was busy with

LI .

otliter teaching duties. 1t would seenm that .some serious conszderatlon

needs to be given to devising techniques to -provide better communlqatlohy

o J

,, (€) ) 1:‘- ’ ! —14 ‘ v >
EMC . : . . . » . .

o




Again, ptaff time is a factor here. B2Also, the cooperating t,eackéi' oust .
S . Py .
’ e willing to read the gu‘de.ines and ccurse z;au.renents angd aake soxe y

L)
ef‘ort herself to ccm:unlcata concernu.. There were many tives when X
= L

felt teachers hzé not locked at €he evaluaticn sheets until they were .

p
L
]
§
1]
2
et

. ready to serd ih the evalnpaticn ~ so0, of course, they w

- - EAE - - - *
wnat was expected. More inservice in the Zrea of expectaticrs is a
) . ’ » = : .

- - A - - . B - .
*"must”.- This is vhy, under recomrendations, I have suggested that semi-
= . -3

[

-’

nar professors must obMerve the £

AV

(P4

eld experierces of their students,

»
0
0
9}
o
Y
L
w
ot
’ ]
18
W
rr *
13
v
nl
®
a1
f
r
{Jl
1]

They wmust a2lso . have time to acguaint it T
becinning cf the semester with the obhjectives znd reguirexents cf the

field experience.

One other bit of feedback that was nct includzé in the guesticnnaire,

but*secmed co important to the cooperating teacher: that they included

some write-in recconses concexrned the erount of time spent in the c’ass-
*y _;?. »
rocm. Because of schedulin, Cifficulties, soxc IXEL participants have -

~

had to arrive after séhccl begZn or leave before it closed. This seemed
- . - . . .
to upset the topperating teachers snf some principals. They were par-

&

ticularly vehement about tk eTflrst ien weeks of the final semester when

students had only two @ays a weék {not consecutive) in schcols and were

A
required to do special lessons in music and art. .The f%nal six weeks |

LY

was full-time ffudent ‘teaching but the teachers felt this was not long

. - . .
. hd . -

enough and that EXEL student teachers were ovezburdened with campus ret ,

.. guirements when they crould Lave been fxee to give themselves totally to

o -

their student teachlng ekper;ence. Thls was especially acute for stu-

dents”in Early Childhood Education who had t3\5§vide the six weeks into

- two segments of three weeks each, one in kindergarten and the other in

an elementary grade. The EXEL students themselves were very outspoken o

ERIC | - ,
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about this, 'too. (See qzw;;es later ia’ the artz.cle ) I would aleso Eead to .

agree, ‘and we shave ccmsz.dered this in.planning our new elecentar 1 crogram.

-~ —".I

. In mterpzetmg the data gathered from the quastacnnaue severé" iy .

e
¢ - -

points srould be xe'ot in mind. - , Lo . -

-
- -

e

. . . . 4
. ‘(1) The, auest:.cn.na:u:e as‘king principals and teachers to.com- .

»

pare LEL studeht teachers with otner stuaent teacners went oﬁ.y 4:0

-

3

¢ A
‘perscnnel involwed w:.ta the twelve’ seniors . <. . Lo

{2) The second questicnazire \,ccacerniﬁg perceptidms and roles

went to 211 persomnel who have participated in EXEL, over the past titree
} * -

years w. Since teachers'.retire ané change

. >
- ¢ Y . 5 -

jobs, the sa:upllng ;ro:n the prewious two years was l.mz.tea. "'he coooer-

ating teax:hers who had the grouo tnat began this semeste. were readi ly .
!
avazlaole ard, ‘'since there were al!.zzzo;.s‘!:,~ vice as many in the 1975 beg:m-

n:.ng group (22 as opposed to 12) the response of these teachers influ-

-

"enced the total .resgcnse. The coordinator anticipated that the responses_

~

in the area of liaison between college supervieion and cooperating teacher

.« *

might be negative 'as time and load did not permit, 'the_ coordinator to

M-

-

visit these schools and teachers'as she had in the former t':»'o years., ~%“

Also, because of funds availabie through R::,SA, we had been a.ole to have .

an orientatién dz.nner For all coooeratmg teachers and prz.nc:.pals during

the fz_rst two years of the program.  Funds and tz.me were not avalle.ble

"to-continue that pract:,_ce for the Spring 1975 group: 'conseqﬁentiy, . .
there was definitely a minimum amognt of communicati?n. Also, because

of the size of this group, there-wés a necessity for using many schools™ :

and teachers not dused before. These conditions defmz.tely lz.znlted the .

»

commun:.catlon between coordz.nator and schools this semester.

. -
«
. . W B
s .
-~
. - Ad -
Y I
. .
. .

*

s
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. 2 r . N . °
. " o »e 1 -
- M 4 . . o .- - . . T
. - . . o . - . .
¢ (3) The graduating EYEL parti igan;s a’so qnectlcneu the cco-

. . -7 . s %, o

tmunicaticn tetween the college and the coonerag.ng scnool-.” Cne ‘s2?d
- .

that

(¥
cr

"often seemed schcols we*e,urlpzo-ﬂea. . ¥hen one congiders the °

reems of guidelines, evéluatioa sheets, course reguirerent, etc., that,

N . 4 . . .

- went out to each ccoperating teachcr, one wonders what beczme of them.

-~

.
g

Perhaps 'the answer is th there rist be persen-to-perscn communicatibn --
. . ]

paper worx just does not get the job done.

fu
ot

*
. TR T A e e a7 F 2ty o e
. SUBSrecI T T ~.._.‘.-‘r...ICZ\S, .
. .
.. [t " . & T - o aes Fa -~ - S Tl a s - = o ~ - - < . - -
ihe ClLIZLCLLTY ¢ gTar. Tying évalhmztive inforraticn i: well-kniown
) . ;
2 - R = S ee o - PN PR S e m— d
EnC we DxIC RO C.o3lT TC Raving any really cdefinitive inigrmation. Per-
N .
¢

.

- % -~~~ - S~ Y - ~ - % - Jaeo - &

nlrs thne sost valid obsérvaiicas are those made by our own staff volved

L4
- - - - - -
: in the rregraT and the sstudentig therselves. I Eawve tried to sumparize
- ~,. .,
s & ’ -
g 0 these, s : -

One of the subjective eveluifions that botg;collgge end ?ubiib .

' “'\ . . N A 3 ‘
: scleol superviscrs rade concerning EXFL was,t?zt trhese studenis seemed
to racn‘bofe cornfident and ready for é?eir.full-time stqdénﬁ teé&hing

® o™ . . * : : . *
cxp:ricnece than‘the stvients in our regular procram. To test this sv ﬁ- :

.
] - »,

: jcctiué evalugticn, TheesTcacher Assurance Index ee zppendixz), a quew-

- . e’

( ‘1oqna1r° designzd to assess the =tuoant teacher®s feelings of security
\J
ana preparedness as ho/she,acﬁroached various téaching tasks, was ad-
3 -—
v,‘~n1n1=tezed to all student toacherc-aSSLgned ta student ‘teaching in the’

sprina'semectcr'1975. Fiftéen statemente dealing wlth such Factors as

: prepbrlng teato,,&esaon nlans, understandlnc of developmental neecs’, .
verballzlng rauionale for cradlng, 1ndlv1duallzlng strubtﬁon know‘edge
of curriculum mkaterials, €tc., reaulred the student to chec a five-~
point rating scale ranging fro,m‘"strongly agree® to “strongly disa{gree." .

4 ‘ . A
- — "Y
*~e \) . ’ 1( i ;

.
P ,




"The scores were then weigﬂ%d, assicning 5 noﬁq to the zost cosz:=ve

:

rating arpd 1 to the least poszitive, Scorgg for EXEL studer. were iden-

v

v

-

. tified and corpzred with ‘those of students in the traditionzal program,

EXEL represented one-third of the c¢rcup. Since the total number was
- sm21l (thirty-three), no atte-pt wac rade to app!?'iests for significance

oI differcnce. However, wmeun and rcdian sceres seenm to show some inter-

- ra ,

esting éifferences, as shown belor.' Totzl poscible score was 75.

»

] Mean of the 'total grouvp (22) . 55.69
Mean for TAEL - . . €0.18
. Fean ¢t stafints in zraditicnzl progran 53.50
. ’ Medizn ZInr total ¢roup . 57
¥edian for EXEL . 62
. Yedian fox thé§e n traditionil progrem 55

wolt1ld seepr that one could‘co::lude that, as a whole, EXEL students digd
L I .
. - [ -
seem to feel wore confidence and assurance as they approached the tcach-

ing task thap did students in the, trad. iornal program. .

s
.
~ .
- -

. SO'-EE INFORM:.I, CBSI “?K&”TO?\ S - [

EYEL students seemed to be*morg aware of a rationale for doing what

v
-

- =

they were doing. Time and again I saw them consciously applying m. .0@-
L : i

ology &nd learning theory'covered in their,field expgrience seminars.

They seemed to know why they des1oned 7earn1ng~e79er1ences in certain N

. > .

ways rather than other ways and were able to diagnose the’r difficulties

. e

-« ° and relate them to a partlcular theory. They often ‘questioned manual

-suggestions-or methods used,by their cocperating-teachers on the groands
that they did not Leel they were edacaglonallj sound.. It was as though
they had already ‘come to terms with a philosopr of teaching that made

sense to them, that they'were:comfortéble with. ~ . - .

El{l : : _.18 ‘ :

v .
PR e )
. .




° ¢
I don't often see this with students in our traditiomal program.

They are usually very Eependeht on teachers' manua}s and ccoperating -
. . - .. ’ e

teachers' direction. Perhaps the reazson for this is that for most of—

s the first real classroom experience

b

these students, student teaching
- they have had -since they were in elementary scheol. They may have’
observed briefly or worked on a one-to-one basis +sit? elemsntary age

children during their Huwan Levelopment coirse, but they have had little

-

-
[

opportunity to relate theory tc rricilice. . Z¥=L students, on the ogher 4

hand, have besn in four other classrooms for sustained periocCs of tiwe
. . F 4

and have seen some gocd and scme bad, sore successful anf unsuccessful

teaching, and have had the coportunity to try out a variety of apnreaches

for thenselvés. They have core to terws with "cooperating tezchers® as

an.imagé, know thay are humar., aﬁa developed soue criteria for judgment.
- 4 - .
This kind of develoPE32? is no{'without its hazzrds. We have noted
- . <

an indepencence con the pirt:of EXEL g%udents that does not always endear
them to principals and cooperating téﬁc@ers. 1€ tney b;lieve in some- -
. 1
thing, it violates their integrity if they have to compromise. 2t the

same tire, they can tolerate some things sccure ip the confidence that

. . v L T, ‘ ) .
when they have théir cwn classroomr, they will orerate in terms of their

own basic beliefs. In other words, I have confidence that these students

L4

will not ca?itulate to a éystem that viqlates what they believe is ricght
and good for children. : ' ..

I have also seen this independence exhibited in other ways ~- in

4 P

the setting of priorities, in frastration with rigid scheduling which
o

limits exploration, irn & tendency to make unilateral decisions which ﬁa?

[

y] L)

"get them into trouble. EXEL stpdents:have had to be treated in speciai

ways -- in regard to scheduling, in respect to much more individualized

_attention and counseling than stuaents in the regular ﬁrogram. This has

.

LERIC, -, . 19
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tenged to dévelopjego—stréngth and nositive seli-.mage whlch ~of cour rse, - .

-
~

:esults 1n a moxe aggresive, conf dent aaoroach to decision makirg . <

Perhaps their devolo pzent is ~oweupat “anzla gcus to that of children %pJa

- -

L d

. truly open, individualized scheool program.

- ’ - -

wnere decisicn making 3is en- -

. couraged. It is rather ridiculous tc expect these children to be docile
acceptors of authoritative demands. . V

, unigue opportunity enjoyed by EXEL hac been their chance to work

0
'

with several teachers in a tezz

t- ation. In fact, .in wany instances
“ L4

)]

-

trey heve worked on tears con:isting of Yead

-

eachers, team tedchers,

ct
L)

~zcher aides, and.othér

teachers in our traditi<ral pr

“r
Q
N
N

P
cran,

o

tudéLn

v

tudents. This has enablcd t} g7 to unde

-

stznd differentiated

tn
A
[ e
[
m
ot
4

-

tuifing and to Observe the Vc*lOLS levels of competence and responsi- .

1G]

bil’*y that exist in an ungrzécd, open situation. It has also helped
. o .
the Lecome aware of roles and potential problems encountered in a teanm

- N -

situztion.

1

While the extended classrocm experience is the real stfength of the

program, it also has its hazards. In fact, we feel that perhaps five

d A - -
semesters «f participationp results in "over-k}ll“! ‘We'll let the stu™
dents ‘speak for themselves coﬁéerning this and other items. = ’

2
H . ~

'THE STUDENTS SPEAK .
The twelve EYEL graduateé summarized their feelings about the pro~- ;
gram in a written evaluation at the end of their student teaching block
much better than I could poséibl§ do. The following quotations.reflect

some of the subjective observations already noted. They also point out

some very important clianges that must be made. ' ‘ .

- - ~ * ~’
. v - -




COICIRNING LERGTH CF TINS

- - .

- *If anything, the EXTT proyram ras been teo ruch experience, if .
there .is_such a thing. I ggep.tired of doing for others and wighed only
for a class'of my. - cwn.* ) ’ . \

"*I feel...that the program is drawn out over tco long a pericd of .
= ~ A - -. 5’ - - -/ -
time. Perhaps it should be' four semesters instead of five,"

. "I strongly feel that the stuc¢ nt teaching semester should coénsist

of oply classes which can be finitched in the first 10-12 weeks of the

" - semester, leaving the last six to eight weeks totally free r student
tecaching. Even though I had experience in teaching, I found student
teaching every day a full-time jcb and it was nearly impossible to meet
otler class reguirements.® -

"I am frankly fired c¢f being in sc ccne-else's classrooh. T believe

tre prc- ram is one semester toc loiag.” ) .
. "On the opposii: end, thore are comc aspetts ¢ E¥FL that need to
+ - bé chanced. . First of all, +u.rz is'a tremendous vorx loud involved. .
Until tris final semester, it .as ncining that a little hrard work and
- Cedicztion could nct conguer. ¥wmwevrer, this last scnmester the pressure
) Lo get everything dore and écne vell secmed at tices alyost ‘tnbearazbleé.”
£ny nigl.t class during. stvdeint teaching is definitely esriinc for too
voch... I felt constant rrescgl’” znd tensidh Lo cet’ everything deries
those feelinge do not benefit awnyone, especizaily a siudeut icacher who
- must be ready to give 100% every cay of-the week." L
B .\ ) i S . . .t
"One final dravback~~I believe trat-EATL .is perhans .ofe semester .
. too long. Xlthougk I am enjdyirg this seme:ier, 1 feel that I hawe been | .
" 'wetched’ enough; waybe it's Just,z littid &f ny.imma
t 3 -

#ieng¥® surfacing,
‘it on my own!Y -

» + but z hawe ‘'practiced’ erousn-~1 wan

CX VZRIETY OF EXPERIENCES . . 4
- . - Z Lz ¢ - . ," 4 s '
T . - “.. the Dpportunity.the vrogram gives for teaching under different

programs, teavhers, and situations gives fhe student a more realistic

cutlook on the“teachi profession. In this respect, it gave me pexr-
. sonzlly the ability t0j)'roll with the punches’' and accept many differ-

ent ideas’.” = g : - -
- “I feel I learned much more from the semifars thzf. I could have
possibly learned fram-the integrated wethods course. ™ 7 :

- - 3

"Of course,- I have always realized that all indiviég 1s are unigue,
but the whole concept of individual differences has deiﬁantely been e
clarified for me in such a broad range of experiences..¥%¥ach school in
wvhich I have worked (from B-R, Elementary, aAtradigibnaluﬁiassrocm, rural
wountain schcol, to G----, open space, well-eqliipped mod
had positive and negative acspects. I have vQrked with e
except fourth and I'have found that each-off rs its owvn ¢
attractions (as well as drawpacks) for me as a teacher..

- 1 4 -
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With such a wealth of background experi ‘can I, hélp but be

a better teacher? Wwhen I defend or criticize a.particular reading pro- —
gram or when I suggest an effective way of dealing with a *Prehlem chilgdl,
I can offer my view based not only on what I Bave been told of what I
think, but on what I've actually seen and experienced in my own.direct
experience...there is no substitute for practical experience % & basic
learning process.," ‘ﬁﬁé,

" . ON PERSONAL GROWTH - ‘ . -

«

"I am perfectly at ease with children and have confidenee Hot only

in subject matter Put in myself...I think the secret of our success has
been the closeness and cooperation of our group sociklly and -profession- .,
ally, and most-of all our leader, Mrs, —-—--- Lo :

. "When I remember my first semester at ¥W-D Elementary, I see a girl
who was very seli-conscious and often unable to haf®le diffarent.s’fua-. 1
tions. I zlso remember the girl vho feli teachers were a¥says reorfect S
people, but I soon® found that they tco possessed many human gualities 3
that aresn’t always flattering. I was guilty, then, of being a teacher

who planned lessons only for thessazke of the, activity, ndt for the growth

of the chilgd." —;> A
. ; - .

"EXLL experience has/not only given me background for teaching, but
leadership and, most important, it has helped me grow and mature as =
person...it has been a 16t of hard work, some depressing times, and some
+of the most gratifying moments of mp life...Throuch all the semsters I
have acquired technigues for discipline, worked in open and traditional
.classrooms, seen good and bad.teachers, and I have discovereg@ whc I am."” .

. F .

-y -

4 ——

“Two.things I can say: I have enjoyed my manj students and I caxe-
what is taught.to each of them. - I want my ehildren to love life and - -

enjoy‘lgarning." . . v . 7

"Despite all the hardships, work, uncertainties;-51665,'sweat, and o
ditto masters, I am not sorry I was in EXEL., JIf I had it to do all over

again, I would do the exact same thing." ) ‘ ., - -
"I have drastically realized the extent to which dhildren are at .‘g_._
the mercy .of their teachers.” . . S LR

“A principle in which I have always believed has been re-affirmed:
People, whether adults or children, tend to live up to¢ yeur expectations.
Set your sights a 1little beyond what you.think capn be accomplished:, If.__
a child is never asked to reach-a little higher...how will He ever -

' realize his full potential? I am cénstantly amazed &t what elementary .
" children are capable of accomplishing.® ) . ’ "

-

Te




T PROPOSED CHAKGES IN EXEL - o
It is the 1ntention of the Division of Education to incorporate the

[$]

best ?eatures ‘of EXEL into thé regular elementary.teacher education pro-

gram, We plan to carry the second group (12) tﬁrough_to graguatiqn

under the original program wit&gsgne slight nodifféations,outlined below,
It is hoped that the third group (22) will be able to move into the

modified EXEL - elementary seqnenee in the spring semester; 1976.

EXEL II: "Modifications as a result of first group critigues

Art and Crafis in Elermentary é;ucation, Mucic Materials and Proce-

gures and School Eezlih :roblems wiil be.oaught during the first 10 weeks

"of the spring semester with a two-day a week -ie’o exnerience. During '

the last six weeks, the EXEL students will have full time student éeach-

~—~

iné with no additional classes efcept a weekly afternvon semlnar.i_

_EXEL Ii1.

_ This group will soitinue_tﬁe ovigina7 EXéL-seQuenee fail semester
1975: In the snring semester they will enroll in one»neu program, 4“
taking tne course in Methods and F‘e’d nxperienbe for Math and Soience
with a six ‘nour per week field éxperience. In the. ﬁall of 1976 they.
will "enroll in the rneach:’:rg of Reading and the Methoas}and Field Lo

' ‘Experience in'Larguage Arts with a six hour partieipation. Somewhere :.--'
; between.now and-sprino 1977, they w‘ll need to pick up the three courses .
; present?y aesignated for tneir final semester S0 th&u the final semester
"";l" may be 1eft free ?or full-time -student teachin~, Rémédial Reading, and
‘ Methods and Media in nIEmentary Education.
' The new elementary program abandohs the special field experiéhce

"and seminars 1n physical education, art, and mus&c, thus reducing the

A

- field experiences to four semesters instead of five. It also reduces




the hours snent in field experiences during the first three semesters to
slx per weeX rather than EXEL's twelve, and zncreases the_ actual full-
time student teacnlhg to 12-14 weexs. We feel that the reduced hours in
pre~student teachlng exoerience along witb'special methods will rot
materially alter rts effectivehess if the correlatlon between the fwe‘d

_exnerlence and €ﬁ§ methods seminars is maintained. - *

g st o

In resoonseito suggestions by both EXEL students -and coonerat.ng

teachers, we hogp to 1nvolve public school teachers more actlvelv in the

methods semlna.s. Since they are closer to current materials and

practices'in subject matter areas, their inout would be very. valuable.

- -

TwWO flnal recommendat*ons~ {1) Professors =nvolved in conductlng
speclal met ods seminars must be glven credit holr time to supervise

.field eiperlences of students enrolléd in those seminars. ¥o one is

-

suggestlﬁg that’ just putting students out into schools is the answer to
better teacher prebaratlon. Only 1f‘that exnerlence is based on solld e
teachlng learnlng theory and strengthened by a coﬁ*inuous opportunlty

. >
for feedbadk to the seminar w111 1t be a truly effectlve experlence.

vy '

Students need 1nput from the seminar for use in plannlng learnlng exnerl-

e -

encés in the classroom, and then ample opportunlty to dlscuss thein

£,

" Successes or fallures aFterwards in the seminar.’ The college supervisor

FREY SE

_must have time to consult w;th cooperatlng teachers coficerning the Ob-
_jectlves and requlrements of the program‘ This 1nterpersonal relatzon—
ship and commun1¢atlon is basic to the personal growth and deVelopmentJ~

‘of the participapts. ' - ‘ _ . 2

’ B

Research in teacher efféctiveness constantly reiterates the flnd-
ings that knowledge of subject matter and methodology do not necessarzly

make a successful teacher. It is the quallty oé the person that feter-

mines the effectzveness of the method and personal growth and develop- .

>

T T e

v
»




ﬁent come about through enhancing and.Sprortive interpe rsoaal relatlon~
ships with creative, committed, and.profeesidnal teachers.
(2) 2 Coordinator of.FieId ?1ueriencee charjed with the responsi -

bility of plac1ng students in the Dunllc schools and orlentzng publ*c
-Z- school teachers ang or1nc1vals as to their ro?e is a "must®. Prominent v
1n tne feedback from the questlonnalre was the des;re for more understand—.
ing and communication between camphe and copperating school. Ways must
pé found to enhance thle. Scae sugaestions might be ?\3 continuing the -
Dresenv:ce orientation dinner; (2) seminar Dro-essers:meetlng wi ith each

cooperating school staff in a regular racglty meeting at the beginrning

.0of eagh semester; (3) concentration b? field experience for any one aca-~

demic area in a minimum number of schools (thzs mi ght help the transoor- . ]
- 6 - "

tatlon/problem tooj: (4) more effective liaison with other lelelons in.

t -

" the. College in the matter of scneaullng so that etudents may have a lel

- day for each fleld exoerlence. _ , _ - -/

]

If there is to be personal contact then someone must ‘be glven tlme

I’ . s «

T to arrange orlentatlon and rnserv1ce meetlngs it seems tv the wrlter
that thls is 'the key to the whole process. There must be constant llalson
between the college coord:z.natorr the field practlcum method 1nstructor,

and the cooperatlng teacher and,thls takes time. The—COP pregram pro- ... . .

., vided an excellent example whlch the callege followed only halféheartedly. -

- ¢ .

Mrs Josephs, and two other staff members were employed full-time to R

te . coordxnate ‘the cop program which involved approx1mately lOO students at
. 5!
any given time. She was availablg. to both’ schools’and partlc1pat1ng

-

students at’any time. A college Drofessor worklng full- tlme in other .

-

areas and sharing a secretary W1th nine others,51mply cannot coordlnate -

. IS . . R 5. . B .
-

the field program properly. A . -

e -

- R . .
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When I copsider the resppnses irqm.the resea:éh queét;onnaire,.the

-

e comment@ of cconerat;ng school stazfs, the se}f—eva;uat=ons of the EXEL
. . LY .
DartMCLnangs, plus the .ntense ~.nd uersonal relat’bnshlu I have had ﬂlth
T v f et ‘.
) the twelve graduates, I camnot Belp but feel that we have all learned’
- a great deal adbcut tﬁé metamorDHOSLS o8 a beginning teacher. I'believe
-~ w -‘
1E;a“ assymptions outlined in the beg;uﬁing <>‘F this report were -
affirmed. I Zedl I can echo Beth's co::gnt that "de;nvte all the hard-
shirs, work, Uncertairties, bloéﬁ, cwezt, and ditto masters,” EXEL was °
. ) > o~ . / "
worth the eflort, : . : o .
) 7 : (/ - 5 1
. ~ +
, - . .o ) ; -
‘G -
. s . : Margaret H. Swann-
. - . ’ Yo o Coordimator
i . ; . o EXEL, Progrzm
s < Shepherd College .
o . Shepherdstown, W. Va. .
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VS

SHEPHERD COLLIGE
.STUDERT TEACHER FOLLOW-UP

Please respond as objectively, honestly, and frankly as noss.ble.
In using the rating scale, r=ad the characteristic and the descriptive
statement or question and then rate the student teacher on the 3-point

scale in terms of
+ as well zs,

whether he/she displayed these characteristics not
as well as; or-better than o;ber sttident teacners you have

"had from Shepherd College.

- 1. AC&DEHIC,B&C&SROUHD
- {(Did the student sess to know
and feel comfortable with the
Subject matter he was expected
to.'teach?) s

'KNOWLEDGE AKD USE GF GOOD
TEACHIRG METHODS

(Did the student use a variety
“of teachidg strategies and -
technlques such as - telling/
demonstrating, -discovery,
learning centers, experi-

ments?) .

CREATIVE INPUT,  —

+« (Was there evidence of orlglna11

ity, an ability to syntnes*ze
and utilize resources in
creative ways?)

CONFIDENCE—SELF-ASSURANCE
(Did the student displiay con-"*
> fideng
total teaching respohsibilities?
- ‘Was he seécure in the rcle of
. ) teacher?)
. .8 ‘

5. PROFESSIONALISM'. .
(Did the studeht exhibit podsi-
tive.attitudes toward the

. respopsibilities of teachlng in

' a pmofessional way? ' Did he/she

seem dommitted to &eachlng,as a

wprofession?)

. by .
s

.
=

. 64 COOPERATION‘TEAMWORK
(Was.the student able to
s cooperate Wholeheartedly and
* effectively with pther members
L’ .0f your staff’)

e in his ability.to- -Assumé |

-

. ) t

, - 3

Kot as well as BAs well as Bettex than

v
”
)

A




7. BEMOTICIAL STABILITY 4
{pid the student seex in
control of himself, organ- ’ ) )
ized, not easily upset, able c-
to“}oll with the puncheg”?) — T : S

8. DISCIPLINE ; R = S
(Was the studeff able to . .-~ pro= . .0 dd oo FTT Lo
han?le conflicts, unaccept— e 4
able behavior, etc., in a way 1 S . .
that provided a healthy learn- ’ ’

* ing env1ronment°) .

9. Please rate ‘the overall per- -
formance as compared to other . ’

" student teacners you have . : . B
%nown, - "

o ) '

Please add any addltloral comments you might 11ke to make that wovld help
us determine whether the eitended pre~student teacnlng experience in the
public schools, which the EXFL students had, does, in fact, Droduce more .
competent ‘Student teachers. -

*

- L4
. . .

DI

- " Return to:

- Margaret H. Swann . .
- Coordinator EXEL ) :
. ‘ _Shepherd College - | g
. . Shepherdstown, W. va 25443

2w
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EDUCATIONAL ASSURANCE TNDEX .

-

~s

cwzng are a ntzbe. o, statements lnd_cat.ng’nou

-

a

teacker might “eol regardirg waricus educaticnal respchsibilities.,

irdicate the degree ic which

Fy’czrc’.ng tha letters gvven.be’cw
S nerconarl" agree or disdgree wi
- "SA—S*crm:gzy. ;-.g*ee, A—-Ag*'ee, U-Tncertain, D-Diszoree, SD-Strorg

l’;’

th .each statémént as followsi™ o

-

Disagree.

cand;diy tQ each statement.

AT D

a.

u.nd.

D &b

There are ne right or wrong ahswers, €0 please respond

’ L *c " - P

If J were asked to plan a one-ticur lesson to-

teach a group of ten-year-old chiidren how to

use, a new classification schexe in categorizing

- certain objects, I would have a pretty gocd h
’ idea.of how to tut together the lesson plan,

’1.

When it cozes to deciding what kinds of things
should be.emrhasized in my class, I really
don't know how to approach the problex. .

Iif
5%
corpprated, in a teachin
to good results, I'm
a ve:y good answer.

"e‘l-ln_Ofmed'oa.ent_égved me to describe

2l instructional prirnciples which; if in-

ing sequence, would lead
sure I cculd supply

If I were teachlng a brand new course, I
believe I could employ technigues so that the
second time I taucht ‘the course it would be L
markedly better than it was the firs¥ time. ) .

SD

gD If I were askgd to part1c1nate in a coopera-

tive effort to evaluate school teachers on the

- basis of their instructional sklll -I believe
I have some insights, which would be quite use-

ful. _ , :

In the event that a &roup of narents sought my
help in attemotlng to determine which educa-
tional .aims should be emphasized in thei . .

SD

",- . children's school, I would be abile to descrlbe P

tangzble'ways of maXing such decisions. .

Although 1nd1v1duallzlng our educatlonal pro-

grams. has been a time-honored goal of most
teachers,-I am’ genuinely perplexed as to how /- .
I should artually individualize 1nstruct10n in - :
a classrooh. - . .

SD

I really don't know tery much about how ‘to™ -
construct valid tests which measure,lmpbrtanfv ..
k;nds of learner outcomes. | . .

SD

[

. .
. <
. '

“ v . Co. . . - . s

R s . L ’

. . . i
s A . . LI
N
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S 2 D D-SD 9. By and large, I think T krow cuite a bif about
. ‘. how to map cut an _nstructloygy seguence that
. . will really work.

T -SETA U D 5D 10Q. =If I Wwere~asked to join a school district's qp.- '
. _ ricolum des'gn staff for oreyear, it wounld

) . . prcbebly take me half tha¥ time just to learn

. ’ what was 1nvolved in paking enrricuimm deczs;ons.

SAa A U Db Ssp 11, If 1 were asked to address a parent-teacher
. association meeting on the topic "valuatzng
Instructhna. Znterprises®, T would have fo.do
an irmense amcunt of hoZework to prepare, for
" _ : it is a topic I'm not too. comfortableywith
' right now. ’

S2° 2 U D SD 12. 2assuming a group of teachers asked me to present
s . 2 mcdel thirty minute lesson which would incor-
# - porate principles of effective instruction, I .
thlnk I could do so rather well.

" 8 A U D Spb 13. Although most educators agree that there are
: . zmbortant educational goals beyond mere subject
- : . matter masfery, I don't feel wery comfortable
% about my ability to describe educational’ goals

[

o dealing with such things as learner's 1nterests, >
T - . attitudes, or values. . . *
SA A U D 'SD 1l4. If I were a supervising teacher to whom a student.—"
‘ - . teacher was assigned for a semescer, I think.I .
B T ' ©  could supply the studént teather'with a wealth of
’ el advice regarding how to select defensible educa- z
tional ‘gobals. , .

82 A U D SD 15. Judging the' quality of teaching is' a dlfflcnl“

] e .task, yet I believe I know some practical tech- .

e g . niques for helping teachers appraise their own < .
- ' ' ) effectzveness. " .

-

. : P .

Wy
N
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1. Cbserve children ir many formal and informal activi- 5
ties found in the elementary school, . =
. s :
1 1 2. Establish a personal rapbort with the class. _ -
' ) R i om?é::::
3. Become familiar with curriculum and materials :.n"%ll .
. ) subject areas. .. B
o :» ) - TN . j"A
G . . t':"
b » 4. plan, teach and evaluate a number of Tessons z.nvolvmg ,3.
’ a single child and a group of c‘hz.ldren. &
T
©2 "5. Become familiar wz.th the children in a classroom ana ?
. — . their general learnmg needs. ) 4
" 'l 6. Work with ch:.ldren in an :Lnformal analys:.s of z:ead:mg
. . *+ level and math skills. ‘ : ;- “-
g ' 7. cOnduct pupx.l—teacher conference and record observa—
) tions and mpressz.ons._ - -
' 8. Become Ffamiliar with the concept of groupz.ng for :Ln- "., °
structz.on on the bas:.s of fieed, - - LT et
' 9.,UsT m:.ous'ayaz.lahl.e kmﬁs '~o£ meﬁm an& Mi:e:q,a .
- » - . - Lo Ce .o ‘~ ’: 3' """"“ ‘o . Vo, :;.
e RS = mfz:"'-‘ - i e
10, Carry oui: some of fhe nanrmstniat’:.oz&al taskb of & %
. ..teacher. NS Rl e
L) : : oy e - -
‘(‘ - : i ! - h ‘ | < ’:
« 11, Relate ‘the on-caxnpus ‘ef cation course woz.‘k to éhe T
p ' | field experience in's Nars. - . , ; T

~ — 3 - . - -
. . . . " .
- ’ . - - - -
. . . .- 3& , Lk . - . -
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LITITLE OR NO 8UCCESS
t

1

»
HIGHLY SUCCESSIUL
AVERAGE SUCCESS

‘ 12. put into practice the concepts and procedure presented
- in the on~-campus. methods seminars.,

13. One of the major improvements in the EXEL program over

4 the traditional one is the opportunity for teachers in
the public schools to provide the kinds of learnlng

- L “— experiences students need i order to relate what is

’ being discussed and proposed in “methods* classrooms: .
. \ to the real world of children'and classrooms. '

14. The structure of the EXEL program and the more inten-
sive clinical experience develop a higher level of
competence generally on the part of the EXEL student.

v L

34 . -

Aruitoxt provided by Eic:
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EXEL PERCEPTIONS S PR
Gereral Instructions: Thzs questlonnalre is being itted to =XEL I .
(seniors), principals, and ting teachers whdo
have had these EXZL students in their schools and
. classes. Be sure.to irdicate the category which,
. yolk belong by checking below ‘

___ Principal- Cooverat.ng Teacher - EXEL Student

i @
‘-.

Please check in the column that best descrloes your nerceptlons of the
EXEl, progran.

DATA ON WORXKIKG RELATIONSHIPS .

LITTLE OR NO SUCCESS

[
o

HIGHLY SUCCESSFUL .

AVERNGE SUCCESS

A2

v

1. The EXEL program provides for a closer relatlonshln
between the Shepherd College f£aculty, the EXEL
cooperating teachers, and the building principals in .

. meetlng the needs of thé gellege-students

"

/
2. The EXEL program provides’ for adequate interaction be-
tween the college -and the scnools In ‘the program.

P2

3 The cooperatlng teacher has-the qpportunlty to = -
communicate the concerns and problems of the cooper-
. atlng sdhool to-the. ceilege"" "T' o -

LA .

e

4. The college superv;sor is an effective llalson between
the-college and the Ddbllc school. - : -

<

5. The college superv;sor is effectlve in znternretlng
the general requiremlents of the various field practl— .
cums to the cooperatlng teacher.

.
s .

6. The bulldlng prlnclpal is able to provide EXEL students -
- with information about the school, currlculum, student
. population, the. -ptaff, and the community.

7. The college eonveys thé idéa to cooperating teachers

.t and prineipals that it views them as valuable exten-
sions of the cellege 8 commitment to teacher educa- -~
tion, : : »‘ . . . :

5 o 8

! t i ) B Vii . . o - ’ :'
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L] *~ : - N -
% g Fres?zzan Year e 27 5
| Written mglz,sn 10, . . _3 'hrr:.tten pglzsh 1027 . %, .3 L
7 Bist. of civ. 101 - “ 3 _Hist. of Cciv. 102 A 3703
- Gen'l. Bipl,. Sci. 101 4 Gen'l. Bicl. .Sei 102 -?;—:." -
‘Prin, of Worild Gecg. 101 | 3 Pers. & Coxa. Hyg. 103 Y . 3
Intro. to Vis.*Arts 103. - 2 Music 2pp., 133 . TE 2
Orient. in P.E. 121 or 123 _1 ~ Orient. in'P.E. 122 or 124 % 1
. ) 16 ) SR 1]
” - * A ’ * . ‘ ’
s ' Sophcmore Year o L. B
Pand. ©F Speech 202 3 Pound..of 2m. Ed. 200 S
Gen'l Phys. Sci. 103 4 Gen'l, Phys. Sci., 104 s &
Sur’. of g. Lit} 203 3 Sur. of Am. Lit,..204 . 7. 3
Music as 2art & Sci. 100 2 "~ 2mn. Fed. ov't. 101 s .3
Rhythms 221 .. 1 Games 201- . -4
Teaching FPield 4 Field Exp. & Sem. in P.E., 201 % _2
‘\ 17 ’ » . ) "-};_ 16 -
. ) . a3
Lt ' Junior Year . S = : .- G
2mer, Eist. 201 .. 3 Amer. Hist. 202 ; s
Intrd. to Math 215 3 Math for Elem. Tchrs. 300 , - 3 7
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