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EVALUATION 0? THE SHEPHERD COLLEGE EXEIpROGRAM

In the wring of 1973, Shepherd College was authorized by the

West Virginia State Delo_ t of EducatIon to begin an experimental

program In elementary education (EXEL) which would be operated

addition to the regular program. The basic Philosophy underlying -Cnis

new Program, which was modeled after the Career Opportunities Proleam,

was the belief that teachers in training need more contact parlzer

with the public schools.-- that arT.theory with practice del-iged until

'Later resulted in litfle application of theory at all because too much

time had elapsed be'fore there was opportunity for practice.

Some ,basic assumptions,underlying.the development of the program.'
, .

---

were:. 0.).con-tIde with-childrenin public schools early in the teacher
.. .

. , . _ .

edlication program concurrent iih,theory and methods classes woul46re-
7

:
, .

.

'-'.sult-.in more abhfident,,competent.teachers. (2) Early and systematic
-.. . -

,' .. . .
. .

:.
,

?PPLVVci-PitiOn in public school clissrobms would help.the students
t .. e . .

-We
. . became. rctore*Yealistic about their aspirations i.e., the Program. would-.- . ___,....

.., bg a reaf.i..ititc screening procesS. (3) Continuous supervision and
, ..e.i s , - ,.. ,

.

.,: : counspIing by both college ail' cf "Dub- Tic school personnel over a long
.,. r, .

. . .
.

4

.

. .. reels:A,' time would enhance the personal growth and detrelopment, of
. ..

,

' t he potential teacher. (4) A variety of field experiences in different

settings (open, ttAditional,rurallurban) would broaden the options

open to prospective teachers _as well as provide a sound background for

:Making.choicds. (5) The exteadaield experience would' encourage

'closer cooperation and communication between public school teachers

and college methods instructors.

s
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EXEL p,rovided cont4mous,field exneKj,ence from the second _

semester of sophoaore year through a ginal sue: weeks of Ocadent

teaciosing.. The integrated methods was abandoned and -a series of five

special methods seminars running concurrently wil!h full-day exveriences

-in the public schools was devised. The students began one day's field

experience each week and a seminar in Physical education activities the

second-semester of their sophomore year. In following semesters the .

"subject matter of semi nags changed to social studies, math and science,

Language arts and reading, music and art, with the field experience

increasing to two full days in the second semester of the Junior year.

The final semester involved ten weeks of two days Per week partic2pa-

tion followed by six weeks of full-time studept teaching. During the

field experience, the student was expected to Participate as an

,instructional aide with specific rebDonsibilities for condudting

learning experiences in the various subject matter areas being taught

in the seminar.

Participati6n in the program ..4asvolUntary. Several orientatio

sessions were held in the fall of 1972 and by spring 1973, eightee

students /ma indicated their interest in the program. By end &f 'that

semester, six.had dropped out -- two because they found the pr 'ram

too demanding on their time. These were scholarship studen
4

who had

campus jobs. These students later finished in the tradi onal progr

Two dropped out of school completely, one decided teac ing was not for

her, and one was counseled to leave the program because of what

appeared to beilack of commitment. The remaining twelve have stayed

to complete the program very successfully this spring.

J
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mompumg. In' addition to-de4cribing the-partIciratiOn.experi-

ences. cif the students, thejcopperating teachers were asked each semester

about the professiohal potential of the student and whether he-should
;

I

secodn group of thirteen began in e.spri# of 1915. Of this

group nly one cbcopped out, leaving, twel e. .f.rnls:group will 4' pis in

-y ,19T6-

lie tai rd grolip to enter i4 theApriai of /975 1Hcreased to twenty-

two. Odt pf this group, one girl us killed in an automobile accident
.

. .

/ ,and one'drpp-oed out, beeause she.detided teaching was not for her. iii.

expect t`kdd Veranscer,stu'dentirp thiS group next fall naking,a total
. .

'of 21.
..f

Twenty- three schools in qiefferson, Berkeley %and Morgan counti,es
, .-

/ ...,=

o West Virginia .and Washington C&unty, Maryland have stirred as field

loca ons for E2EL studentsf post "of these schoolsare in small towns
_ .

, / . ,ors rural area.4. One is qUite typical of Appalachia, a truly

rountain school :4 Some offi:he sc116-61s inye4ingts*Cquntywere in the
- .

-

suburbs of '33agerst.own, a 'small city -of.,,85r7OCKrpeople. In cone schools

th- black popalation wag' quite _high;. in others; orSctically.non-:

existent. Six were very modern oP4n.t.lassToom buildings.. In some
-

schools there was an abundance of instructional materials; in others,

hardly any. An effort was made to have every student.exPerience both

upper and lower elementary levels and open and traditional classrooms.
I

Because the administration of the program w!s done by a staff mem-

bek over and -above her full -time teaching load, it was necessary to

depend heavily on feedbaak.from public sc*?5,1 cooperating teachers.
, % . -, - -. . .,,.

Evaluation sheets for each ,field practicuni were devised and revised
..S

be encouraged to (continue in the progz,am.
4
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EVALUATIM

n an attempt to evaluate the success of the program, particularly

'-in terms of the quality of the twelve graduating varticiPants, twos

questionnaires were devised- Dr.._:ncipPl and-.-oBoperatii-t-eachers

schools where the twelve graduating EXEL participants were doing their

student teaching were asked to rate these students on nine qualities

(See Student, Teener Follow--up_Questicnnaire, Appendix), we had iden-

tified as being i'nportant for success as a teacher. They were asked

to raterate-the EXEL students as to whether they ekhibited these qualitieS

not as we;1 a's, as well as, better than other student teachers they
-

had supervited- The results conveArted to percentages follow:

. , .

1, Academic:Background .

Z. Knowledge and dse of Good
,Teaching Methods

3, Crgative Input
4. Confidence, Self`-asstirance*
5. Professionalism .

6,.. CoOperationvTeamwork' ,

'T.: Discipline
8. 'Emotional Stability
9. Overall Performance

Not as well as As well as

-.

Better than
. 0%

0

9-

5
5

,-5-
.,. .9

.
15.

.

9 .

48%
48

57
30
45
-52

. -52
67
24

f

,

52%
52

43
65
.50
43
33
24
67

Returns, on this questionnaire were a bit disappointing in that -

several (at least 5) of the cooperating teachers had not had student

teachers before sp theyfelt unable to complete the questionnaire.

- All O:k these teachers, however, were well satisfied with the perform-

ance of their student teachers and commented that they wished they

had the wealth of pre-student-teaching experience these students had

. brought to their assignment.

Allo?0.ng for individual differences and variabl4s over which we

had no'control, such as personality clashes, persginal biases, and the

7
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41
possibility that these teachers (as they expressed it) .found it diffi-

cult to compare ihdividuals under'different circupstances,"the resultt

seem fairly positive, One obvious concertl is in the area of discipline
.

which-its also a concern in terms of. our traditional program. One ex-
.

planation given by cooperating teachers concerning disciplide problens

was that the shorter time alloted to r..ZEL student teaChing -did not give

the students a chance to develop and perfect their own srandir.ds,and

adhere to them consistently. Being in school,:,- two d'ys a week that

were not consecutive days alsilicaused problems-in ..e:Ft7,s of follewing

through with standa'rds. There segmed to be a rather strong feeling
0, 1

that two non-cona-ecutive days was not,goc,G% ....lent: This will con-
.42.

to be a 'problem unt,i1 we oan_,.convii)te colle#Ex a&-aini,strators andtinue

. _professors-fhat you can teach a 3 -hour course jus s.well on Eonday,
. .

' ,...., -4._Tuesday, and Wednesday as, you can on Monday, Wednesdw and Friday.)
.

-*:,
Certainly, however, these bpinions. . would suggest thatWe give more

g
. --2.!,; -----,

.

attention in methods seminars to .class management and I-scipline tech-
, . &,--,4.. ,.

!,,niques.

The coordinator plans to follow Lip ;these twelve

same questionnaire after they have had a year's' experi4le on'the job.-

Perhaps results then can be assumed to be more valid thsaiinany data we

could gather at this point.-
4

Z-'144=The second questionnaire EXEL Perceptionshad two parts and con-
.

duates with the

cerned working relationships and integration of off - campus-

experience. We tried to measure the perceptions of publi
,

sonnel 4101.01.111.11111 as to their roles, the

college 'supervisor, the communication between the colleges
. .

v/"..

th campus

cool per-

474e of the.
;.131

Ittki-the
< it

public schools, and the variety of experiences the students



L

a

Respondents were asked"to check highly -successful, average success, or

little or no success conce im4 the followiE4 data. Percentages of

responses' are given in three oat'egbries: principals, cooperating

'teachers, and principals and ciZop!erating teachers together. Eighteen"

priniPals.reponeeil out of d Possible 22. Sixty-two cooperating

teachers put of possible 108 reolia Considering the fact that par-

ticipation in .-tM,progeb.= goes back threC- years, this was a fair re-

sponse.' Results are given in -percentages.

t

I

9



I
t
e
m

ti

1
.
 
T
h
e
 
E
x
e
l

p
r
o
g
r
a
m
 
p
r
o
v
i
d
e
s
f
o
r
)

a
 
c
l
o
s
e
i
 
r
e
l
a
t
i
o
n
s
h
i
p
 
b
e
t
w
e
e
n

t
h
e
 
S
h
e
p
h
e
r
d
 
C
o
l
l
e
g
e
,
f
a
c
u
l
t
y
,
 
t
h
e

E
X
E
L
 
c
o
o
p
e
r
a
t
i
n
g
 
t
e
a
c
h
e
k
s
,
 
a
n
d

t
h
e
 
b
u
i
l
d
i
n
g
 
p
r
i
n
c
i
p
a
l
 
i
n
,
m
e
e
t
i
r
i
g
'

t
h
e
 
n
e
e
d
s
 
,
o
f
 
t
h
e
 
'
c
o
l
l
e
g
e
 
s
t
u
d
e
n
t
s
.
.

2
.
 
T
h
e
 
E
X
E
L
,
 
p
r
o
g
r
a
m
 
p
r
o
v
i
d
e
s
s
t
o
r

a
d
e
q
u
a
t
e
 
i
n
t
e
r
a
c
t
i
o
n
 
b
e
t
w
e
e
n
 
t
h
e
,

c
o
l
l
e
g
e
 
a
n
d
 
t
h
e
 
s
c
h
o
o
l
s
'
 
i
n
 
t
h
e

p
r
o
g
r
a
m
.

3
.
 
T
h
e
.
p
o
o
p
e
r
a
t
i
n
g
 
t
e
a
c
h
e
r
 
h
a
s

t
h
e
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o
 
c
o
m
m
u
n
i
c
a
t
e

.
t
h
e
 
c
c
 
n
c
e
r
i
l
s
 
a
n
d
 
i
)
r
o
b
l
e
m
s
k
.
(
e
f
:
t
h
e

3
3

6
0

c
o
o
p
e
r
a
t
i
n
g
 
s
c
h
o
o
l
 
t
o
 
t
h
e
'

.
0
1
1
e
g
e
.

0

4
.
.
;
T
h
e
.
c
o
l
l
e
g
e
 
s
u
p
e
r
v
i
s
o
r
 
i
s
 
a
n

e
f
f
e
c
t
i
v
e
 
l
i
a
i
s
o
n
'
 
b
e
t
w
e
e
n
 
t
h
e

,

d
b
i
l
l
e
g
e
,
a
n
d
 
t
h
e
 
p
u
b
l
i
a
 
'
s
c
h
o
o
l
.

5
.
 
T
h
o
 
c
o
l
l
e
g
e

s
u
p
e
r
v
i
s
o
r
 
i
s
"

e
f
f
e
c
t
i
v
e
 
i
n
 
i
n
t
e
r
p
r
e
t
i
n
g
 
t
h
e

'
'
g
e
n
e
r
a
l
'
r
q
u
i
r
e
m
e
n
t
s
 
o
f
 
t
h
e

V
a
r
i
o
u
s
 
f
i
e
l
d
 
p
r
a
c
t
i
c
u
m
s

t
o
.
t
h
e

c
o
o
p
e
r
a
t
i
n
g
 
t
e
a
c
h
e
r
.

E
X
E
L
 
P
E
R
C
E
p
T
I
O
#
S

b
a
t
h
 
o
n
 
w
o
r
k
i
n
g
R
e
l
a
t
f
o
n
s
h
i
p
w

I

P
r
A
p
i
p
t
I
l
s
 
a
n
d

.

P
r
i
n
c
i
p
a
l
s

c
o
o
p
e
r
a
t
i
n
g
 
T
e
a
c
h
o
r
s

C
o
l
l
o
p
e
r
a
t
i
n
g
 
T
e
a
c
h
e
r
s

,

I
,

r-
I O

...
...

''
rj

44
(I

)
(I

)
t
o

`
01

(I
)

(I
)

W
.
.
.
4

2
4)

Li
0

0
Li

0
V

c
.
)

0
c
.
)

c
.
)

.
V

0
0

u)
$4

t
o

,
t
o

$4
t
o

N
ti)

1 
0 

If)
U

)
0 

u)
W

>
1

to
4)

C
.)

>
1

0
)

C
U

0 C
.)

r:
4

R
S

rI
 (

)
r4

((
I

rI
 0

14
A

4)
 0

tr
or

E
T

)
w

4.
)

t
o

07

5
3
%
'
 
2
9
1
%

2
9
%

2
1
%

3
3

e
l

4
8

5
2
.
.

.

4
4

,
5
6

Q
.
;

'
2
48

2
0

2
1

0

L

7
3
%

6
%

6
1

1
2

'

6
1

1
5
,

0

1
7
0

1
2

5
3

2
7

2
9
%
 
6
3
%

,
9
%

2
O

7
3
.

2
3

5
4

2
3



O .

I
t
e
m

A
E
t
i
P
E
C
E
P
T

'

D
a
t
a
 
o
n
 
W
o
r
k
i
n

6
.
 
T
h
e
 
b
u
i
l
d
i
n
g
 
p
r
i
A
c
i
p
a
l
 
i
s

a
b
l
e

t
o
 
p
r
o
v
i
d
e
 
E
X
E
L
 
s
t
u
d
e
n
t
s
 
w
i
t
h
 
i
n
-

`

f
o
r
m
a
t
i
w
a
b
o
u
t
i
t
h
e
 
s
c
h
o
o
l
'
,
 
c
u
r
-

-
 
5
9

4
1

-
r
i
c
u
r
u
m
,
 
s
t
u
d
e
n
t
.
p
o
p
u
l
a
t
i
o
n
,
 
t
h
e

'
<
s
t
a
f
f
,
 
a
n
d

t
h
\
d
o
m
m
u
n
-
i
t
y
.
.

0

.
.
0 g

O
N
S
,
 
c
o
w
e
d
.

1

R
e
l
a
t
i
d
n
A
l
l
i
p
v
t
:

P
r
i
n
C
i
p
a
 
s

1
,

7
.
.
 
T
h
e
 
c
o
l
l
e
g
e

c
o
n
v
e
y
s
-
 
t
h
e
,
 
i
d
e
a

'
t
o
,
'
 
c
o
o
p
e
r
a
t
i
n
g
 
t
e
a
c
h
e
r
s

a
n
d

p
r
i
n
c
i
p
a
l
s
 
t
h
a
t
 
i
t
 
v
i
e
w
s
 
t
h
e
m
'
'
 
a
s

v
a
l
u
a
b
l
e
 
s
x
-
t
Z
h
s
i
o
n
s
'
o
f
 
t
h
e
'
:

,
c
0
1
1
e
g
e
'
s
 
c
o
m
m
i
t
m
e
n
t
 
t
o
 
t
e
a
c
h
e
r

-
,
e
d
u
c
a
t
i
o
n
.

.

5
9

4
1

,

r
T
A
 
0
0
 
I
N
T
E
G
R
A
T
I
O
N
 
O
F
 
'
O
N
 
-
C
A
M
'
U
S

T
h
e
 
t
u
d
e
n
t
 
h
a
d
 
t
h
e
 
o
p
p
o
k
t
u
n
i
t
y
.
t
o
:

04
1

1
.
 
O
b
s
e
r
v
e
 
'
c
h
i
l
d
r
e
n
 
i
n
m
a
n
y
 
.
f
o
r
m
a
1
)
-

a
n
d
 
i
n
f
o
r
m
a
l
 
a
c
t
i
v
i
t
i
e
s
 
f
o
u
n
d
 
i
n

,
=
 
t
h
e
 
e
l
e
m
e
n
t
a
r
y
 
S
c
h
o
o
l
.

-
E
s
t
a
b
l
i
S
h
 
a
 
p
e
r
s
o
n
a
l
'
r
a
p
p
o
r
t

w
i
t
h
 
t
h
e
 
'
C
l
a
s
i
.

B
e
c
o
m
e
 
f
a
m
i
l
i
a
r
 
w
i
t
h
 
c
u
r
r
i
c
u
l
u
m

i
n

9
0

1
0

5
9

4
1

'
'
4
7
,

5
3

a
n
d
 
m
a
t
e
r
i
a
l
s

a
l
l
 
s
u
b
j
e
c
t
 
a
r
e
a
*
*
1
,

r
w
1

C
o
o
p
e
r
a
t
i
n
g
 
g
'
 
T
 
e
a
c
h
e
r
s

t
i
f

tn a) 0
4

C
.)

'.'
44

."
'

'
..M

I

,-
-4

L
W 0 0 

- 0 L
k

,>
-,

7-
4 4

'"
t3

'

U
) N 0

-
0
. 0 N a)

.
. g

i

(1
1 A

o 14
in

0 
co a)

(1
) 

I.
)

rt
i

C
.) 0

4-
)

u)
-r

i
IA

5
3

4
4

3

4
7

4
9

4

D
 
F
I
E
L
D
 
P
R
A
C
T
I
C
W
 
O
F

E
X
E
L
 
S
T
U
D
E
N
T
S
.

.
5

t
)
t
t
.
i
.
n
c
i
p
a
l
s
 
a
n
d

C
o
o
p
e
r
a
t
i
n
g
 
T
a
a
d
h
a
r
s

/
'

* 
y 7
4

t
'

2
6

Q

(
J
-
0
1
-
4
4
.
.

6
3

"3
5.

2

6
3

.
6
.

(I

(/

0

U
) a)

,

0
0 t..

)

0)

..A
 _

0 0 1.
4

ti)

0'
.0

11
1"

(
I
)

t
l
:

mt
n
.

r°
1 

8
4.

1 
0 to

-
4-

1

D
il

*

4
A

4
4
3

.
3

5
'

4
7
 
.

3
.

. I

7
7

2
3

)
,
)

2
35

'
,

`
4
0

t

"
.

,



:o
f

1)
7

'4

'
.

)
0

.,
lf

.

V
%

t
.:

0
.

D
A
T
A
 
O
N
 
I
N
T
E
G
R
A
T
I
O
N
:
C
e
:
O
N
7
C
A
M
P
U
S

A
N
'
 
F
I
E
L
D
 
P
k
A
C
T
U
M
 
o
r
 
E
X
E
L

S
T
U
D
E
N
T
S
,
 
p
o
n
t
i
d
.
'
'

,
.

P
r
i
i
n
c
i
p
a
l
s
'
'
a
n
d

.
A

I
t
e
m

,
.

1
.

.
,

P
r
i
n
c
i
p
a
l
-

r
C
o
o
p
e
a
t
i
n
g
 
T
e
a
c
h
e
r
s

-
%

C
o
l
p
e
r
a
t
i
n
g
 
T
e
t
h
e
r
s

t

.
.

,
.
-

.
.

.
0
-
1

,
 
.
4
.

,
,

-
-
-

-
*
.

o
i

.4
.

44
m

w
 s

m
.

o w
!

a
)

u
.
0

u
o

,
$
)

.
.

o
,

c
.
)

C
.1

Z

.
,

4
\

i
1.

1
A

S
r-

I
t.)

4'
to

0.
) 

0
1.

"
0

0
M

41
 M

.t\
.

IA
>

04
v.

."
.1

-1
>

.1
-1

14
4

4
.

4
0

0
.

4
1
.
,
 
p
l
a
n
;
t
e
a
c
h
 
`
a
n
d

e
v
a
l
u
a
t
e
,
a
 
n
u
m
-

*
(
7

.

b
e
r
 
o
f
 
l
e
s
s
o
n
s
 
i
n
v
O
l
*
i
n
g
 
6
 
s
i
n
g
l
e

1
0
0

0
'

c
h
i
l
d
 
a
n
d
 
a
 
g
r
o
u
p
 
o
f
 
c
h
i
l
d
r
e
n
.

%

.
.

.

5
.
 
B
e
c
o
m
e
 
f
a
m
i
l
i
a
r
 
w
i
t
h
 
o
h
i
l
d
r
e
n
'

l
i
n
'
a
 
c
l
a
s
s
r
o
d
m
a
n
d
 
t
h
e
i
r
 
g
e
n
e
r
a
l

l
e
a
r
n
i
n
g
 
n
e
e
d
s
.

*
6
.
 
W
o
r
k
 
w
i
-
E
.
h
.
.
c
h
i
l
d
r
e
n

4
R
 
a
n
.
 
i
h
-

f
o
r
M
a
l
 
a
p
a
l
y
s
i
s

o
f
\
r
e
a
d
a
n
g
 
l
e
v
e
l
,

a
n
d
 
m
a
t
h
 
d
k
i
l
l
s
.

.
,

7
.

C
on

du
ct

, op
u
p
i
l
-
t
e
a
p
h
e
r
 
c
o
p
-

f
e
r
e
n
c
e
s
 
a
n
d
 
r
e
c
o
r
d
 
o
b
s
e
r
v
a
t
i
o
n
s
'

1
6
.

8
4

a
n
d
 
i
m
p
r
e
s
s
i
o
n
s
.

:
.

0

,
8
.
 
B
e
c
o
m
e
 
f
a
m
i
l
i
a
r
 
w
i
t
h
 
t
h
e

c
o
n
-

*
-
C
e
p
t
 
o
f
 
g
r
o
u
p
i
n
g
 
f
o
r
,
 
i
h
s
t
r
u
c
t
i
o
p
.

,
,
4
8

4
8

1
1
,
'
t
h
e
'
b
a
s
i
s
,
 
o
f
 
P
e
e
d
?

) 
ks

°,
,

'

.

6
5

3
5

6
5
'

3
5

9
.
 
U
s
e
 
v
a
r
i
o
u
s
 
a
v
a
i
l
d
b
l
e
 
k
i
n
d
s

o
f
,
 
M
e
d
l
a
 
a
n
d

m
at

er
ie

ls
1
O
.

C
a
r
r
y
 
z
.
,
u
t
 
s
o
m
e
 
o
f
.
 
t
h
e
 
n
o
n
-
,

i
n
s
t
r
u
c
t
i
o
n
a
l
-
 
t
a
s
k
s
 
o
f
 
a
t
e
a
c
1
2
x
4
,

0
1,

,
.
6
9

3
1

. '
5
9

2
9

12

.
(

,
.

)
.
4 

.
"

*
E
X
E
L
 
I
I
I
.
(
2
2
 
s

e
n
t
s
)
 
b
y
,
n
a
t
u
r
e
 
o
f
 
.
1
1
e
i
r

a
b
s
i
g
n
m

.
w
o
r
'
k
 
i
n
 
t
h
e
s
e
 
a
 
e
a
s
.

v
.

*

4.

6
4

3
5

'
 
.
1

'
6
2

2

*
,

«
4
g

5
3

2

`
2
2

4
2

3
6 4
,

4
5

'
4
8

5
.

/

6
0

.
4
9

o

4.
4 6
3
'

3
6

1

t

1-
.'"

Pe
lf

"r

5
0

4
8

5
1

2
8

I

4
6

4
/

7

6
2
,

3
8

0

!

4.
8

4
7

5
.
5
4

3
9
.

7
0

t
 
(
p
h
y
S
i
c
a
1
 
e
d
u
c
a
t
i
o
n
)
 
h
a
d

l
i
t
t
l
e
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o

4
,A



I
t
e
m

6
A
;
1
?
i
k
 
O
N
 
I
N
T
E
G
R
A
T
I
O
N

o
r
 
O
N
-
C
A
M
P
U
S
 
A
N
D
 
F
I
E
L
D
.

Pn
A

C
T

IC
U

M
O
P
 
E
X
E
L
 
S
T
U
D
E
N
T
S
"
c
o
n
t
'
d
.

.
i
.

.
.

,

,
-4

..
.'

.
,

..
.

_.
_,

_,
P
r
i
n
c
i
p
h
1
a
 
a
n
d

L
.

.
:
.

.

i
 
P
A
n
c
i
p
l
s

C
o
o
p
e
r
a
t
i
n
g
 
T
e
a
c
h
e
r
s

4
Q
o
o
i
x
t
a
E
i
n
g
 
T
o
a
C
h
o
r
n
.

1
1
.
 
R
e
l
a
t
e
 
t
h
e
 
o
n
-
c
a
m
p
u
s
 
e
d
u
c
a
t
i
o
n

.
c
o
u
r
s
e
 
w
o
r
k
 
t
o
 
t
h
e
 
f
i
e
l
d
 
e
)
;
p
e
r
i
o
n
c
e

i
n
 
s
e
m
i
n
a
r
s
.

1
2
.
 
P
u
t
.
 
i
n
t
o
 
p
r
a
c
t
i
c
e
 
t
i
l
e
 
c
o
n
c
e
p
t
k
l

a
n
d
 
p
r
o
c
e
d
u
r
e
s
 
p
r
e
s
e
n
t
e
d
 
i
n
 
t
h
e

'
o
n
-
c
a
m
p
u
s
 
m
e
t
h
o
d
s
 
s
e
m
i
n
a
r
s
.

1
3
.
.
 
O
n
e
 
O
f
 
t
h
e
 
m
a
j
o
r
 
i
m
p
r
o
v
e
m
e
n
t
s

i
s
 
t
h
e
 
o
p
p
o
r
t
u
n
i
t
y
,
 
f
o
r
 
t
e
a
c
h
e
r
s

i
n
 
p
u
b
l
i
c
 
S
c
h
o
o
l
s
 
t
o
 
p
r
o
v
i
d
e
'
 
t
h
e

k
i
n
d
s
 
o
f
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
b
n
c
e
s

,
s
t
u
d
e
n
t
s
 
n
e
e
d
 
i
n
 
o
r
d
e
r
 
t
o
 
r
e
l
a
t
e

W
h
a
t
 
i
s
 
b
e
i
n
g
 
d
i
s
c
U
s
s
e
d
 
a
n
d
 
p
r
o
-

p
5
s
e
d
 
i
n
 
m
e
t
h
o
d
s
 
c
l
a
s
s
r
o
o
m
s
 
t
o
 
t
h
e

r
e
a
l
 
w
o
r
l
d
 
o
f
 
i
c
h
i
1
d
r
e
n
 
a
n
d
 
c
l
a
s
s
-

.

r
o
o
m
s

r
*
.

1
4
.
 
'
A
l
e
 
s
t
r
u
c
t
u
r
e
 
o
f
 
t
h
e
 
E
X
E
L
p
r
o
-

g
V
a
T
I
V
a
n
d
 
t
h
e

o
r
e
 
i
n
t
e
n
s
i
v
e
 
c
l
i
n
i
-

l
c

4
0
.
 
e
x
p
o
r
i
e
n
t

d
e
y
e
I
p
p
,
a
,
t
4
g
h
e
r
_

,
l
e
v
e
l
 
o
f
'
c
o
m
p
e
 
'
o
n
c
e
:
g
e
n
e
r
a
l
l
y
-
o
n

t
h
e
 
p
a
r
t
 
o
f
 
t
h
e
 
E
X
E
L
 
s
t
4
0
e
n
t
.
v

e

3
3

6
7

0
3
5

.
1
%

'
5
6

4
8

Q
3
9

8
7

1
3

,
6
9

12

,
.

.

6
5

t
9

6
,

'
.
6
3

s
a

5
3

3
1

3
6

7
3
4

'
6
2

4
,
3

5
.
1
.

k
0

7
1

2
9

7
6
3
'

3
0

4 0 7

r

11
1



Since one of the objectives of the program 'was Xo develop a closer

relationship between the college and the cooperating Schools, I feel. some

concern about:the n7.,gative.e0conses to t%e. first three questions on the

part of the principals. 1.4, own perceptions were,, that there had been much

tore communication with pUblic schools in this Prograb.than inour regu-

lar program. I feel positive*this was true up until this semester when

the 22 new students entered the nrogram. There was no way to. identify

these new cooperating teachers and principals. However, because of the -

size of this. group as compared to the total group, it is reasonable to

suppose that approximately half cf the responses came from teachers who

had supeilvised these' 22 new entrants.

.The second part of the questionnaire dealt with data cn integration

of on-campusinstruction with field practicum experiences. Most re-

sponses wereauite positive. Again, since one of the objectives of the.

program isito help students integrate their on-campus course, work with

their field experience and respondents felt we had only moderate success

here, I felt some condern- One wonders if the principals were entirely

aware Of just what qbestion 11 Was designed to measure for in question 13,

which is sjimilar except that it is phrased from the pcint'bf view oflthe

public schbol, the response was overwhelmin-gly positives

e- The responses of 'the cooperpting teachers seemed. to indicate less.

positive perceptions concerning
.

working relationships than those ;reported
I a

by the prinbipals. Perhaps there was more contact by the coordinator

with the principals than with the coordinating teachers. Often when the

coordinator visited a classroom, the cddkerating teacher was busy with

ot'h'er teaching duties. It would seem that some serious consideration
1

needs to be given to devising techniques.to-provide better communicationr,

4



Again, IOtaff time is a fact_or here. Also, the cooPertang teackermalst

be willing to read the glridelines and course zeauireents and nake some
_

effort herself to comminicate concerns.. There were many tim'es when 1

felt teachers had not looked at 461e evaluation sheets until they were

ready to send ih the evaluticn - so, of course, they were vague about

what was expected. More inservice in tnesarea pf expect-at-if:1m is a
*

stipusta.- 'This is wlay, under recommendati6ns, I have suggested that
s

nar professors must ob@erve the field exterienceE of their st. dents,

They must also_have tize to acquaint the cc=.rating teacher at the

beginning cf the semester with the objectives and requirements of the

field exteries.ice.

One other bit of feedback that was nct includad in the auestionnaire,

but'seemed so important to the cooperating teachers that they Included

some write-in resmonses,conct,illed the au:ount of time spent in the class-
.,

room. Because of scheduling e.ifficuIties, some =I particinants have

had to arrive"after sehool begdn or leave before it closed. This seemed

to upset the toonerating teachers anal some principals. They were par-

ticularly vehement about the7first ten weeks of the final semester when

students had only two days a tw'eek (not consecutive) in schools and were

required to 'do special lessons in music and art. .The final six. weeks

was full-time student teaching, but the teachers felt this was not long

enough and` that EXEL student teachers were overburdened with campus reL.

quirements when they should have been flee to give themselves totally to

their student teaching ekperience. ThiS was especially acute for stu-

dents-in Early Childhood Education who had to vide the six weeks into

two segments ok three' weeks each, one in kindergarten and the other in

an elementary grade. The V4E1, students themselves were very outspoken



-

- &-
Al9out thig;too.', (See quoKes later-i.nthe article.)

t

agree,-ands4shave considered this in .planning our new elecentary.prooram.
--,.*.

. -'!:,
. -

In iptgrpreting the data gathered from the questionnaire several ,'ti

I would., also tend to

points should 'be, kept in mind...- .

.

.

aging principals and teachers to.Fom-,-.
..

other student teachers went odly.to.

(1) The questionnaire

pare Fq.:EL'studetit teachers with

'personnel inlolved with the twelve seniors. .4

12) The second auestionnanirefoncerniiag perceptions and roles

went to all personnel who have participated in =*.r..7.4. over the past three

years umilmftimmumilmilimmprommilimpummt . Since teacher v.retire and change

jobs, the sampling from the previous two years was limited. The cooD'er-
,

ating teachers who had the group that began this semester were readily .

available alri,'since there were alm.O.stl'twice as many in the 1975 begin-

ning group (22 a* opposed to 32) tice response of these teachers influ-

enced the total reaRonse. The coordlnator'anticipated that the resnonses_

in the area of liaison between college supervision and cooperatin9 teacher

might be negative'as time and load did not permit. the coordinator to

visit these schools and teachers'as she had in the forger titqo years.

Also, because of funds available through RASA, wg had been able to have.

an orientation dinner for all cooperating teachers and principals during

the first two years'of the Program. Funds and time were not available

'to-continue that practice for the Spring 1975 group; cotsequeatly,
C

there was definitely a minimum amonnt of communication: Also; because

of the size of this group, therewas a necessity for using many schooli--:

and teachers not used before. These conditigns definitely limited the-

communication between coordinator and schools this semester.

r
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.

(3) the graduating 'EXL-7.; particiants also 4nestione'd the eoT-
.. ,

municaticn between the college and the cooperating schools.F. One 'said

I

that it "often seemed schools were =informed.". Iihen one considers the

requirement, etc., thatreams of guidelines, evaluation sheets, course

went out to each cooneratimg teacher, one wonders rhat becase of them,-
Perhaps the answer is that there rest be person -to- person communicatibn

,peper work just does not get the job done.

SUBJ57-="E E7AnT2i.:ICNS,

of at,7,-..'y1nc; infonation i well-known

and v.e no.cla17-- to lavinl.; azy

rs the ,r-,c...et valid observao..lo
in tl:e prec;ra7-, and , themselves. I havp tried to summarize

are

definitive info-nation. Per-
.

those made by our own staff involved

sr--ne of these.

.

One of the subjective evaluations that both college and miblic
-

seLo:1 supervisors rade concerning EXEL was ,thet These StuCents seemed
_ .

lo r-lch't:pre cOnfident and ready for iiheirfula-time

exniance than the

_student teacning

students in our regular program. To test this sub-

evaluation', The.*Teacher Assurance Index
2 -

jste Appendix), a clues-
:

<"-.:,iorvnaire designed to assess the student teacher's feelings of secuHig

ana preparedness as ho/she_anbroached various teaching tasks, was ad-
.

Iministered to all student teachers,assigned to student teaching in the'

_spring semester 1975. Fifteen statements dealing with such factors as

preparing tests, ,2.sson plans, understanding of deve14mental needs,.
.

verbalizing rationale for grading, individualizing t7strliction, knowledge

of- curriculum raterials, etc., required the student to check a five-

point rating scale ,ranging frolli"strongly agree"

4
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to "strongly disag ree."
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-Tht scores were then weigfipd, essicniilg 5 PoiRts to the most positive

rating and 1 to the least ppstive, Scores for EXEL studel. were iden-

tifled and comp :red with those. of students in the traditional program.

EXEL represented one-third of the grcup. Since the total number was

smmll (thirty-three), rib attenpt uric node to app! tests for significance

of difference. Bowevei-, mean and redian scores seam to show some inter-
,

eszing differences, as shown. Total possible score was 75.

1
Mean of the'Toltal crol:p f22) 55.69
Mean foe- EXEL , . 60.18
Mean fct st'4.dants 4:-. tra.6it:=7-1 Dr cram 53.50

Median for toted c-r..p 57
Median for EXEL 62
Medianfor those t-adil-:.on71 .o,-og.,-ar 55

17115.1.e no statistical stets were made todetermine significance, it
.

would seep that one could.co:clude that, as a whole, EXEL students did
0

O
seem to'feel trore confidence and assurance as they approached the teach-

task. than did students in the traditional program.

/K.aOME CBSERVATIONS

EXEL students seemed'to be-moie aware of a rationale for doing what

they were doing. Time and again I saw them consciously applying m, sod-

ology hnd learning theory covered in their,field expatience seminars.

They seemed to know why they designed learningIeperiences in certain

.

ways rather.than other, ways and were able to diagnose their, difficulties

and relate them to a particular theory. They often questioned manual

'suggestions or methods used.by their cooperating- teachers on the grounds

that they did no feel, they were educationally sound.. It was as though

they had already 'come. to terms with a philosophy of teaching that made

sense to them, that they were comfortable with.

18
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don't often' see this With students in our traditional Program.

They are usually very dependent on teachers' manuaiks and cooperating

teachers'dirdction. Perhaps the reason for this is that for most of-

these students, student teaching is the first real classroom exterience

they have hadsince they were in elementary school. They may have"

observed. briefly or worked on a one-to-one basis with elementary age

children during their Human Levelonment coarse, but they have had little

opno,-tunity to relate tYeory to trze-Lice.
. Z=1, stue.ents, on the other

hand, have been in four other classrooms for sustained PeriaCs of time

and have seen some good and sore had, sore successful anf unsuccessful

teaching, and' have had the opportunity to try out a variety of an-)reaches

for themselves. They have core to terns with ''cooperating teachers" as

an. image, know they are human, and developed sone criteria for judgmthit

This kind of development is nofi'without its hazar4s. we have noted

an indenenCence on the prirt-of EXE'L itudents that does not always endear

them to principals and cooperating teachers. if they believe in some-
'

thing, it violates their integrity if They have to compromise. At.the

same tire, they can tolerate sone things secure ire the confidence that

when they have theif own classroomr, they will operate in terms of their

-
own basic beliefs. In other words, I have confidence that these students

will not ca ?itulate to a system that violates what they believe is right

and good for children.

i have also seen this independence exhibited in other ways -- in

the setting of priorities, in frustration with rigid scheduling which

limits exploration, in a tendency to make, unilateral decisioni which may

get them into trouble. EXEL stpdents'have had to be treated in special

ways -- in regard to scheduling, in respect to much more individualized

attention and counseling than students in the regular program. This has

19
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tenped to develop:ego-strength and positive self.-:image which, of course.

results in a more a§gresive, confident approach to decision makirrl.

Perhaps their develorment is somewhat analagous to that of children In_da
-

truly oven, individualized school program.whe=e decision making is en-
.

couraged. It is rather ridiculous to expect these children to be docile

acceptors of authoritative demands,

A unique opportunity enjoyed by EXEL har been their chance to work

with several teachers in a team sit-ation. In fact, .in wany instances

they reeve worked on teams con:,istinq of .1.ead teachers, team te4Cilers,-

tt.ildr_nt teachers in our traditie:%al prograrr, reacher aides, and ,other

E=_., students. This has enab2cd them to understand differentiated

and to observe the various levels of competence and responsi-

bil:`y that exist in kl ungradad, open situation. It has also helped

thc;-, ;_ecome aware of roles and potential Preplems encountered in a team

situEtion.

While the extended classroom experience is the real strength of the
(: -

- .

program), it also has its-hazards. In fact, we feel that perhaps five

semesters-of Participation results in "over-kill": 'We'll let the stir-

dents'speak for themselves conderning this and other items.

THE STUDENTS SPEAK

The twelve EXEL graduates summarized their feelings about the pro-

gram in a written evaluation at the end of their student teaching blosck

much better than r could possibly do. The follpwing quotations reflect

some o,f the subjective observations already noted. They also point out

some very important changes that must be made.
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CONCMININGJ,EbGTH CIFTIm

'If anythIng, the EX= pr Tram has been too ruch.experience, if
there.is_such a thing. I tired of doing for others and wished only
fai a class 'of mpown.'

rI feel...that the pro Tram is drawn out over tcololig,a period of
time. Perhaps it should be four se7esters instead of //vein

"1 strongly feel that the stun nt beaching semester should consist
of only-classes which can be finished in the first 10 -12 weeks of the
1-ellester, leaving the last six to eight weeks totally fr-ee ;or stuaent
teaching. Even though i had experience In teachirig, 1 found--student
teaching'. every day a full-time job and it was near:v impossible to Meet
other class requirements."

"1 a frankly tired of being in sc. ..?cne else's classroo. 1 believe
: e. -ore an is One semester to

'On the opposit: end, t:-Lcre Lre EV7C aspects of ID :FL that need to
b& changed. . First of an, 4-.L-...ra is'a tremendous ,fcrk load inyolved.
Until this final semester, L >as nothing that a little hard work and
it.,dication could not conqu(,r. iNwever, this last sezJeste:: thepressure
to get eveirything done and done veil see73ed at tires a2;,,P1;t'unbearable.'

nigl.t class during.stvCc.rt-taching definitelI ask:.nq for too /
felt constant_prand tensiah tp get ever7thing done:-

t--ibre feelingz do not benef2t aLyone, especially a teacher who
. t-.ust be ready to give 100% every day'ofthe week."

.

"One final dravback--I believe thibe,t7,7L,is perhaps -ate semester
too long-- .filthough I are enj6-itrg this seme:ter, 1 feel-that I hay.e 32een
'watched' enough; Maybe' it's jAist,sa. litt16 of my.-,impatIten* surfacing,
but I have :practiced' enotAh-71 want, a chace= to dd'it on my ol;:n2"-

ON W.P,:r.ETY OF EXPERIENCES

"...the.-opportunitythe Pro7ram gives for teaching under different
programs, tearbers, and situations giveTs the student a more realista,c
outlook on the-teacicitg. profession. In this respect, it gave me per-
.sonally the ability to4sroll with the punches' and accept many,differ-
ent ideasz."

"I feel I learned Luch more from the seminars that. I could have
possibly learned fra46-the integrated methods course." -:.

4"Of course, I have always realized that all indiv* is are unique,.
but the whole concept of individual .differences has def,Wtelybeen ,clarified forme in such a broad range of exEieriences.:A4ach school in
which 1 have worked (from B-R,Elementary, a trad.i.tronal-Allassroom, rural
mountain school, to G----, open space, well-equipped iiiod school) has
had positive and negative aspects. I have corked with e y grade level
excpt fourth and I' have found that each-off .rs its own icular
attractions (as well as drawba)cs) for me as a teacher,

21
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With such a wealth of background exper_ can I belt) but be
a better teacher? When t defend or criticize a.varti lar reading pro-
gram or when I suggest an effective way of dealing with a 'ptallemchild',
I can offer my view based not only on- what I have been told of wbat 7
think, but on what I've actually seen and experienced in my wavdirect
experienee...there is no substitute for practical experience basic
learning process." .

ON PERSONAL GROWiTI

am perfectly at ease with children and have confidence riot only
in subject matter Yut4 in myself...I think the secret of our iiaccess has
been the closeness and cooperation of; our group socAlly and

and most all our leader, Mrs. .
H

"When I remember my first semester at W-D Elementary, I see a girl
who was very self-conscious and often unable to haile different.sLtua-.
tions. I also remember the girl who felt teachers were always Perfect
people, but I soon' found that they too possessed many human qualities
that aren't always flattering. I was guilty, then; of being, a teacher
whb planned lessons only for then sake of the,activity, nbt for the growth
of the child."

"EXEL experience ha not only given .me background for teaching, but
leadership and, most important, it has helped me grow and mature as a.
person...It'has been a lot of hard work, some depressing times, .ard_sOme
of the most' gratifying moments of mp life...Through all the semteters I
have acauired techniques fordisciplirine, worked in open and traditional
,classrooms, seen good and bad.teachers, and I have discovered who I am."

"Two.things I can say: I have enjoyed my many students and I care-
what is taught to each of them. -1 want my children to 1(Xre life and -

enjoy learning."
t - /. ,

"Despite all the hardships, work, uncertainties,:oldOd, sweat, and
dittomasters, I am not sorry I was in EXEL. jf I had it to do all -over
again, I would do the exact same thing." , -

"I have drastically_ realized the extent to which d;hildren are at
the mercy-of their teachers." .

.

. . .

.

-.
...

.

pririciple in which I have always believed has been re-affizmed:.
People, whether"adults or children, tend to live up to your expectationg.
Set your sights a little beyond what you-think can be accomp4shed:...If,_
a child is never asked to reach-a little higher..-how will be ever

"realize hip full potential? I am constantly amazed at, what elementary
children are capable of accomplishing."
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PROPOSED CHANGES IN EXEL

It is the intention of the Division of Education to incorporate the

best features of EXF.T. into the regular elementary.teacher education pro-
.

gram. We plan to Carry the second group (12) through to graduation

under the original program with some slight modifiCations_outlined below.

It is hoped that the third group (22) will be able to move into the

modified EXEL - elementary sequence in the spring semester, 1976.

EXEL II: 'Modifications as a result of first group criticues

Art and Crafts in Elementary Edudation, Music Materials and Proce-

dures and School Health i'roblems will be -taught during the first 10 weeks

of the spring semester with a two-day a week field experience. During

the last six weeks, the' EXEL students will'haVe full time student teach-`
ing with no additional classes except a Weekly aftern6on spreinar...

,EXEL

This group will Continue the original EXEL sequence, fall .semester'
V , -

1975. In the spring semester they will enroll in the new prograM,-

taking the course in Methods and-Field Experiente-for Math and Science

with a six hour per Week field expertTnce. In'tho fall of 1976, they

will-enrollin the Teachi ng of Reading and the Methods7aporField

Experience-in Language Arts .with a six hour participation. Somewhere_ .

betWeen now and-Spring 1977, they will need to pick up the three courses,

presently designated for their final semester so that the final. semester

'ma,:y be left free for full-timerstudent teaching, Remedial Reading, and

Methods and Media in EIeMentary education.-

The new elementary program abandons the special field experidhce

'and seminars in physical education, art, and miaic, thus reducing the

field experiences to four semesters instead of five. It also reduces

1-
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the libus spent in field experiences during the first three Semesters to

six per'weei rather than SL's twelve, and increases the actual,full-

time student teaching. to 12-14 weeks. We feel that the reduced hours in

pre-student teaching experience along with special methods will not

materially, alter s effectiveness if the correlation between the field

_experience and etit methods seminars is maintained. -

In rbsponsejto suggestions by bo,EXEL studentS and cooperating

teachers, we ho to involve public school teachers more actively in the

methods seminars. Since they are closer to current materials and

practicsin subject matter areas, their input would be very. valuable.

Two final recommendations: (1) Professors involved in conducting

special methods seminars must be given credit hots time to sureevise

.ield eXperiences of students enrolled in those seminars. No one is

suggeSting.thaw.Dust.liuttin4 students out into schools is the answer to
. .

better teacher lOreparation. Only if hat experience is .based on solid

teaching-learning theory,and 'stren;gthened by a conti
,

nuous opportunity.

for feedback to the seminar will,it be a truly effective experience.

Students need input from theseminar for use in planning learning experi-
,.. 4

epces 511 the classroom, and then ample opportunity to discuss their

*Successes or failures afterwards in the seminar. The college supervisor,
.

must have time -6o. consult With cooperating teachers concerning hire .db-

jeAl.Ves and 'requirements of the program. This interpersonal relation-

ship and communication Is basic to the personal growth and developmeTit,

of the participants.

Research in teacher effectiveness constantly reiterates the find-

ings that knowledge of subject. matter and methodology do n6t necessarily

make a successful teacher.
.

It is the quality of the person that deter-

mines the effectiveness of the method, and personal growth and develop-,

24.
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orient come about throu*4h enhancing and burcortive integpersonal,

shits with creative, committed, and. professidnal teachers.

(2) A. Coordinator of Field Experiences charged with the responsi

bility of placing students in the public schools and orienting public

school teachers and principals as to their role is a "must". Prominent

in the feedback from the questionnaire was the desire for more understand-

ing and communication between campus and cooperating school. Ways must

be found to enhance this. Some suggestions might be (1) continuing the

presa-vice Orientation dinner; (2) seminar professprsalsrwith each

cooperating school staff in a regular faculty meeting at the beginning\

of each semester; (3) concentration of field experience for any one aca-

demic area in 'a minimum number of schools (t his might' help the transvor-

tatitproblem too); (4) more effebtive liaison with other divisions in

the.College in the matter of scheduling so that students may have a full

day for each field experience;

If there is to be personal contact, then someone must be given time

to arrange orientation and i3service meetings. It seems tt: the writer

that this isthe key to the whole process. There must be constant liaison-

between the college coordinatSr, the field practicuM methodsinStructor,

and the cooperating teacher ancl_this_takes time. The COP Program pro-_

vided'an excellent example-which the college followed only half-rheartedly.

Mrs. Josephs and twoothe'r staff members were employed full-time to

coordinate the COP program which involved approximately 100 students
I

at

any given time. She was avallable.to both schools' and participating

students at' any time. A college professor working full-time in other

areas and shAring a secretary with nine others,simply cannot coordinate,

the field prOgram properly.
.



-PERSOML SUMMARY

.

When Z copsider the responses from the research cueitionnaire,th e

commentt, of cooperating School staffi, the se,lf-eva,luations of the EXEL
-

Participants, plus the intense and personal relatiOnship 1. have had with

the twelve graduates, I cannot ftelp but feel that we have all learned .

_

a great deal about tile metamorphosis of a beginning fieacher. I-believe
..z.k

our iniV.al atsupptions outlined in the begithang of thi* report were.

affirmad. = feal 1 can echo Beth's coe -it that "-despite 'all the hard-
-

shit-is, work, ancertaipties, biodd, sweat, and ditto masters," EXEL was

worth tilre effort,

ti

ti

4

Jr*

."

Margaret B. Swann-
Coordinator
EXEL Program
Shepherd College
Shephprdstown, W.*Va.,.2
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SHEPHMD COLLEGE
.STdENT TEACHER FOLLOW-UP

Pleaie resound as objectively, honestly, and. frankly as Possible.
In using the rating scale, read the. characteristic and the descriptive
statement or auestfon and then rate the student teacher on the 3-Point
scale in terms of whether he/she displayed these characteristics not
as well as, as well' as; or- better than other strtidnt teachers you have
had from Shepherd College.

1. ACADEMIC BACGROLIND,,
(Did the student see to know
and feel comfortable with the
subject matter he was expected
to.t.each?) '

2. 'KNOWLEDGE AND USE OF GOOD
TEACHING METHODS
(Did the tudent use a ,variety

'of teachi4g strategies and -

techniques such as - telling;
demonstrating, -discovery,
learning centers, experi-
ments?)

3. CREATIVE INPUT,
(Wag there -,evidence of original
ity, an ability to synthesize
and utilize resources in
creative ways?)

4. CONFIDENCE- SELF- ASSURANCE
Mid the student display con -'.
fidenige in his ability.to4ssthme
total teaching rescohsibillties?

'Wes he secure ,in 'the role of
teacher?)

5. PROFESSIMIALISW.
(Did the student exhibit posi-
tive..attitudes toward the
iespopsibilities of teaching in
a .pitofession'al way? Did he/she
seem Committed to teaching as a
.profession?)

. 6e COOPERATION- TEAMWORK
(Was.the student able to

o cooperate Wholeheartedly and
effectively with pther members
of your staff?)

.

Not as well as As well as Better, than
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7. EMOTIONAL STABILITY
Did the student seem in

control of blnself, organ-
ized, not easily upset, able
to'groll with the ounchesu?)

8. DISCIPLINE
thd'studefit able to

han4le conflicts, unaccept-
able behavior, etc., in'a way
that provided healthy learn-
ing environment?)

9. Please rate'the overall per-
formance as compared to other .

student teachers you have
known.

lot as well as As well as Better

Please add any additional comments you might like to make that would help
us determine whether the ektended pre-student teaching experience in the
public schools, which the EXEL students had, does, in fact, produce more,
competent -ttudent. teachers.

a,

a

.1

-t

V

Return to:

Margaret H. SWann .

Coordinator EXEL
Shepherd College
'Shepherdstown,. W. Va. 25443'
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EDICATICSAT, ASStR.A1Z7B

._.
.... . .

1DLRECTICNS: Fq14to wing are a nt=ber of, statements indicatitLg'how i
t eacl=er might 'del regarding various educational restoisibilities.
By the*Ietters given.balctig, indicate the degree to whicb
you reersonirlly agree.or dis-4ree with _each states t at f011owii-1(
-SP.-Strongly. Agree,.A-Agree, U-Uncertain, D-- Disagree, SD-Strongly
Disagree. There are ne right or wrong answers, .so please respond
cand4c4y to each statement.

SA A- U D SD - 1.

S4p1 A U D SD 2.

SA A U D SD 3.

'

SA A U' D SD 4:

SA A U D SD 5.

SA A U D SD ,6.

SA A U D SD. 7.

SA A U D SD 8.

41*-

If. J were asked to plan a one-hour lesson-tO-
teach a group of ten-year-old children hori:'tp
use,a new classification scheme in categorizing
certain objects, I would haye a pretty good
idea. of bow to put together the lesson plan,

When it comes to deciding what kirds of things
should be.emthasized in my class, I really
don't know how to approach the problem.

If well-informed-parent_atked me to describe
.sJEfif al instructional principles which; if in-
corporated,in a teaching sequence, 'ould lead
o ,good results, In sure I could supply
a very good answer.

. ,

If I were teaching a brand new course, I
believe I.could employ techniques so that the
-second time I taughtthe course it would'be
iga7-ked3.y better than it was the firstt_time.

If I were a'skedto participate in ,a coopera-
tive effort to evaluate school teachers on the
bads of their instructional skill, .I belieye
I have some itisiglIts, which would be quite use-
ful.

, -

JRAP

In the event that a group of.Parents sought my
help in attempting to determine which educa-
tional.aims should be emphasized in their
children's school, I would be able to describe
tangible ways of making such decisions;

Although individualizing our educational pro-
grams, hatbeena time -honored goal of most
teachers,-I mm genuinely perplexed as to how, %
I should actually individualize instruction in
a classroork.

,
I really don't 3g1.6t4 tery much about how't6N-, .4

construct valid tests which measure_imVortant
kinds of learner outcomes.

. 7 .

30'
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a

SA' A U D SD 1.- By and large, T T know ite a'''bit about
bow to ma out an instructio _1' sequence that

. will really yotk.

A ,
1Mg- A 1U 'D SD 14). i'gere.ask-pd to join a schodfdlitriqt's qur-

riculum design staff for ote-lyear, it would
probably take me half tbPf time just to learn
what was invblVed in making curriculum decisions.

SA A U D SD 11. If I were asked to addregs a Da.tent-teadher
association meeting on the tonic "Evaluating
Instructignal,Entervi-isesv, I would have to, do
an immense amount of ho.-iework to prepare,.-for
it is a topic I'm not too.comfortablerwithf,
right now.

SA' A U D SD 12. Ass g a group of teachers asked me to present
a model thirty minute lesson which would incor-
porate principles of effective instruction, I
think I could do so rather well.

SA A U D SD 13. Although most educators agree that there are
Important educational goals beyond mere sub3ect
matter mastery, I don't feel very comfortable
about my ability to describe educational' goals
dealing with such things as learner's interests,
attitudes, or .values.

SA A 11 D SD 14. If I were a supervising teacher to whom a Student
teacher was assigned for a semester,, I thinkI
could supply the student teaeher'with a wealth of
advice regarding how to select defensible educa-
tional goals.

SA A U D SD 15. Judging the' quality of teaching is a difficult
task, yet I believe I know some practical tech-,

*

'

niques for helping teachers appraise their own
effectiveness.

a

31
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The studezit had the opportunity to:
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1. Observe children in ;may formal and informal activi-
ties found in the elementary school.

2. Establish a personal r4.bort with the plass.

Pft.
3. Become familiar with curriculum and materials in' ate.

subject areas.

.

4. Pian, teach and evaluate a number of l'essons inVolving
a single child and a group of Children.

.
. . . ...,,

S. Become familiar with the-children in a classroom and
,-..:their general learning needs.

. -...:.

.--t

_
.

6:Work with children in an informal analysis of reading
,

"- level and math skills. .

.

1

. .

.

7. Conduct pupil - teacher conferen-ce and record observa-
tions and impressions.,_

- ,

,,

. , -

8. Become familiar With the concept.3or. 4roup3.44,:;f4r. i43-
.

struction on the basis of:--need, - ,, t-:.--;. . --- .

,

. . .
9. usr VariQUS.: '-av-443331,,e k' s.!ofx61.0.1.4:.alict;t4L24:04: .'. -- .:. ,.:-:..,.- ,..-c:- -; . -.---4.._.(-. :-,, . - ,

.
, .,; _,-

1)3. Carry ou"-torcte .-af the non;4.1-0;trviertiOnal task)a *0
. . . teacher:4- -. - ;-:" -- -- ,-.T--' . -=

;., .
.

- o

J.
.

11. Relate the -on-campus e ucation .6ourse wiiik to Ithe
fie ).4 ejsiierience iii-s ars. -..

-. . ,. ,
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12. Put into practice the concepts and procedure presented
in the on- campus. methods seminars.

:

-

.

.

13. One of the major improvements in the EXEL program over
the traditional one is the opportunity for teachers in
the public schools to provide :the kinds of learning
experiences students need in order to relate what is
being discussed an proposed in "methods" classrooms
to the real world of-children'and classrooms.

. .

.

.

14.'The structure of the EXEL program and the more inten-
sive clinical experience develop a higher level of
competence generally on the part of the EXEL student.
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EXEL PERCEPTIONS

General Instructions: This questionnaire is being - ... 'tted to F771', 7
(seniors), principals, and .4,- ting.teachers Vito'
have had these EXEL students In their sdhools and
classes. Be sure. to indicate the category to i4hich,
yolkbelong by checking below: ,

Principal- Cooperating Teacher EXEL Student

Please check in the column that best describes your perceptions of the
EXEL Program.

,

.
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DATA ON WORKING RELATIONSHIPS
,

.
. ,

.

.

-

,

. r
1. The EXEL program provides for a closer

.

relationship
between the Shepherd College faculty, the EXEL
cooperating teachers, and the building principals in ,.

. meeting the needs of the 9ellege-students.
.

/
.

2. The EXEL program provides for adequate interaction be-
tween the college -and the sOhools im.the program.

.

. '

3. The cooperating teacher has the opportunity to
communicate the concerns and problems_ of `the cooper-
ating school to--.the.college;- -Z :- : . -

.

l -
.

--
-

4. The college supervisor is an effective liaison between
the college and the public school.-

_

.

,

.

.

.

.

5. The college supervisor is effective in interpreting
the general iequiredents of the various field practi-
cums to the cooperating teacher. .

- .,

. -

.

-

6. The building principal.is able to provide EXEL students
with information about the school, curriculiim, student
population, theftaff, and the, community.

.

.

,.

. . ,

7. The college conveys the idea to cooperating teachers
and principals that it views them as valuable exten-
sions,of the college's Commitment to teacher educa- -.*

tione :

c . 4
t

3 4
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- SUGGESTED SCHEDULE FCR STUDENTS
732 F"rr.mr..riTA-Teit MUCAtION,

Fresh=an Year

Written English 101. . 3
Civ. '101-

-Gen'l. Biol. Sci. 101 4
'Prin. of World +Geog. 101- 3
Intrb." to yis.vArts: 103. - 2
Orient. in P.E. 121 or 123 1

16

Written fish 102
Jillst. Civ. 1'62
Genii. Biol..Sci 102
Pers. & Comm: yg. 103
Music Apo.,111 .

Orient. ireP-.8. 122 or 124

Sophomore Year

Pond. o'f Speech 202
Gen'l Phys. Sci. 103

3
4

Suf. of 'Eng. Lit: 203 3
Music as Art & Sci. 100 2
Rhythms 221 _ 1
Teaching Field 4

17

Amer, Hist 201
Intro , tb Math 215
Gen. Soc. 203
Human Bevel. 301
Field Exp. & Sem. in S6c.

Sci. 314
Art i.n Elem: Ed. 320 -

W. Va. Hist. 209.
Prin. of Econ. 205
Background of Lit. 202,.
Teaching Field

Junior

Found..of Am. Ed, 200
Gen'l. Phys. Spi. 104
Sur. of Am, 204
Am. Fed..Gov't. 101
Games 201.
Field- Exp. & Sem. in P.E. -201 , 2

16

Year

3 Amer. Rise.. 202 3
3 Math for Elem. Tchrs. 300 , 3
3 an Deyel. 302 ,3

3
2'

17

Teaching_ Field - -5
Field Exp. & Sem. in Math Ec*

Science -315 . 4
18

'Senior Year

Field Exp. & Sari. in Lang."
Arts -.5c Reading 410

a

?
,

3 Music Mat. & Proc.. 236 . 3
3 Art & 'Crafts in El. Sch. 322 2
3 School Health Problems '360 3
3. Field Exp, & Spot. in' Art &

Music 4
.12-4

16
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