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ABSTRCT :
N ,— At least four factqrs are important to comsider in
contesporary teacher education programs: the demand for increased
accoustability; ,the emphasis on field-based instructiom; the need for
. respousiveress to field“input; and the need for responsiveness 4g
student inpdt. In Hew York, the demand for increased accountability
has been trapsiated into a,state requirement for .the development of
competency based teacher education progfams. This paper describes the
Syrdcuse Teacher Corps Project, which recruited 31 interns who had
* completed tvo yeaTs of undergradumate training, and prorvided. teacher
- education that led to a bachelor!s degree and an initial teaching
‘ certificate. The program is field based to the extent that the
interns spent approximately half of their time on instructional teaas
. in an inner city school setting. The other half of their commitment
vas girected\toward the university courses necessary to-coxplete .
> their academic program. Competency agreements vere negotiated between
the preservice interns and either a field-based team leader or a -
field-based clﬁnical instructor. (DNT) = : '
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in ticral reader wxhio Lappered toce;veintot.gh.story
of {e2 avtra.ni:ginmricamnldﬁndt:emdﬁ: fairly guil,
Typicelly, preservicé teackers cc::pleue two years of liberai arts

study end ave atmitied 10,2 teacher training progrem. Cnoe emrolled,
m. prospective teacher encounters a fairly rigid series of prescribed
_courses. Toough admittedly a gimplified overvies, thig courze of
Insiructicn cemmonly tegins with study in wiet is gemera™y referred
10 &s the ?om:da‘*&ﬁal areas, ireluding tke kRisiory, shilcsophy,
sceiplegy, apd psyeholcgy of educaticn. ¢ Subeequently, the fledgling
scher takes 2 geries of methods courses in the content eress, i.e.,
eadi_.g, methematies, =ocia.. studies, science, and le.nguage arte.
rinsuly, tte stydent teaching experience cancludas ike teacher prepara-
ticn progrer, with tke studeni receiving a backelor's degree and en L
initlal teaching certificate. Secondary preservice teackers cusiam-

?i)'

-

arily irade in a few methods courses for a content. ephasis in their’ .

.teathing specialiy.

As nrevious'.!:y’ stated, tha‘h.'s history. Becen‘b];;, thmgs have
begun to happen in teacher educaiicn and dra::a,d.c changes can be seen
At least four factors are im*tant to ncnsider in conte:morary
teac:;..r education progrems. Though not in any ‘particular order, thesq

include: l) the dezand for increased eccountability; 2) the emphésis-

on field-be.sed instruction; 3) the need for responsiveness ‘bo field
_input, and; 4) ‘the need for responsiveness to student dinput.

In New York State, the demand for incressed accountability
he2 been translated into a State reguirement for the development ‘of
competency-based teacher education programs. In the cese of The
Syracuse Teacher «orps Program that proﬁded the data for this ’siuﬁy,
the demands of field based instruttion have been transla‘bed into an ,
intemship in the schools The State has reqnired field. immt into
program development in teacher education, and Teacher Corps has a
history of encourdging pztogram sensitivity to student input. Conse-
quently, an analysis of the type of progran about to be described .,




differs greaily from the brief! historical deseripticn Tresented
H . - .
earlier. .

’ ¢

—_— -— . Tre Syrecuse Teseter Corps Project— —

The deta for this study were gatheved es a funsticn of tme
Eigznth C:,'c:.le Syracuce .Tgacter Corps program. Briefly, iuis progran
recruited studerits wno had corpletéd two years of unfergreduste train-
ing, afd prqvided' a itezcker educaiicon -progran tret led 1o e backelor’s
degree end an infifal teechirg cemtificate.

"Toe progranm wes field based to the extent thet ihe interms -
. spent 'Jurozimpel; of ikelr tire cn an instructicnal team in
< 2 school setiing. The otber half of their co:d?.z:er; was directed
. towerd the pm‘sual of m.versity courses necessary to corplete their

o

- academie program. : .

Lo Toe field-besed involveremt of the interns provided :;ésis "
for inree hours credit eacH sg:eeter ‘end three hours credit

ntdrvening sumier. This fifteen-hour block of field-besed ./

*

_ prograd, provided the ‘date for this study. Itisimtan‘
to note that the ca::pns-based part of the interns? progra::x, botn ‘;/
s liverel artz and professicnal education, are not reflected in the
X SV aste. _ ey _ i
The unit of amalysis in this etuﬁ:y is ‘t&z,_______year progran. o el
- 'ih._ wenicle for analxsis is the mmmemm, ~ 4 -ccrpetency . i
.- L aMa negotiated eontract involying the presgervice intern oLt
: and eithér 2 field-based tean leader or a field-baced clintcal- _ 1:.
_ : instructor. A1l progran persomel, along with the thirfy-one interns, _ |
s.r were itrained in the process of developing competency statements and ‘ \
: negotiating co:rpetency agreements. A competerty agreement includes: 0
. ' 1) e retionale for competency selection;,2) a nombehavioral statesent col

. 0' - ’ o
’ B - luam J Yarger ana Zndrew Lebby, "ike Writing end Rat . .

of Competency Agree—ents,™ Syracuse Univeraity, Fall 1974. (Uppub- *- .
.lighed mizecgraph.) / .
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of competercey; 3) precise cbjectiives from which @,mpetmcx@:n
be inferred; 4) a siatement of itke siipaticn under wnich the compe-

‘tency ¥l te c’.e:ncrstratc-d 5) indieators of compeiencies which

specify tkte ascessment tools; 6) 2 statemetfvof the learning activi-
ties 10 te uzed in pursuit of co:w.,mcy develoment; 7) a deserip-
tion of the needed instruetiomal support, end; 8) en esiizmte of tke
time involtved. Compelency agreementis were viewed es tot’ailunits,

thus not 23lowirg for digjointed a;,;pzoaches to'an injiviguel's pro-
graz

o - < -
s z.
. < < ) 2
Pricr 1o ike {raining,. ihe pregran participents were
informed theti ihe process was desigred =b that eazeh individuel .

izmtern's progrem could reflect epecific reeds both in terme-of

g

the intern end In Ierms of ihe school seiting. Ko reguirgssnis were
made of Tield perecrmel in regard to the combent of tre eompefenty
agreement. Indeed, it was explaifed ihat this .yrocess was 2 pro-
graeiic atiemdt %o 't;e Jesponsive to fieid input, 10 be responsive

10 the needs of gtudents,. as well as ta allow for an indepezzfdent and

perecnalized awroacn vO téacher edm;a
)  .University D°I‘80m1.l in the progran did, however, nrovzde
co:moyenc:,-oaseu field materials that couid be easily translgted into
cg'*oe‘bency a.ev'eements. This was done in an effort to provide content
fer cozpe.‘,ency ra\gree:nents wnen de_sfred, particuiarly at the onses.
Alego, i{ did meei the requirement that university program personnel
were obligeted to, in fact, conceptualize and z)lan the program. It
was enphacized,’ nowever, that there *as no intent tc view thece com-
De'bency z:odu_.es as mzyfhing but a single source of possible options.

_ University profesecrs ‘themcelves did not pegotiate competency
agreements. Théee' were negotiated between interns and field pereon-
nel., University persommel did, however, serve ag i_nstmcti'c:;al
recources and ac insiructors upon demand when competency agreezents
€5 required. In soze cases, interns negotiated common or group
agreezents, and mini-courses of varying types were taught by uni-
versity persconnel. 7
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- Tre primery role of ibe tniversity progrenm perscorel wes -
teat of bookkeeper for the progra:n. A1l regotiated cczpetency agree-
Dents were subtmitied io mmiversity offices znd 2 couplete record was
. Xept of e2ch imiern’s pregress. Virtuelly no rejeciion of competency
agreezentc was perforred by wmiversity perscmmel. Ii wes thought that
this stretegy would create 2 ouicPer znd more widespread accepience of

ithe compeiency sgieement mcess, as well as provide ricker informe-. .

ticz concerning field peres reeived needs of mreservice'teachers

T - ~

Schopl Iavironment and Sudjecis

Tre dava for tbis study reflect the perceived irainirg needs -

—rweefrrio—ttaakertatforrdemereri ety bbﬂ/ud—b pass
Syracuse, New York. The students In the scnools zre corzidered to
be from s lower and‘working-elass socloeconcaic popmletion. The ]
gchools are :r.,ixea racielly, with & nre&c::xi..ance of black ehildres, ;a-
;_.ir;szn uj’ of white children, and a very limited muzber of Ezoan.sh- -
sneanng chiidren. ,‘? -

_ Tne thirty-cne Teazéhner Goros interns were distritm%ed in :.h. -
scbools on instructional teems thal conmsisted of 5 or 6 in:bems, 1 - '
tean ieader, and 2 ia 4 cooperating teachers. 'ihe 2z Aeacm Gorps
iAterns consisted of 23 femmles: 12 black, 10 white and 1 Oriental, N
plus 8 males: -6 black and 2 wiite. The Pive teem leaders, selected '

because _of their perceived competence &3 classroom teachers, con- -

A

sisted of 3 white males and 2 black females. The tio-Glinteal rield -__.
_ instructaors, who were university. employed but exclusively field- 7 e
based, consisted of two white females. < :

' The interns selected for the Syracise Teacher Corps Project -
were chosen on the basis of 1) stated coxmitment to imner-city
teaching through Teacher Corps application; 2) & complex prograzz-
patic screening process involvi.ng group interviews, and, 3) et]mic ",
and gex distribution concerne { altbougn tne emphasis z'aezm recruit-
ing males rather than fereles). Traditionzl academié require:?ents
of the university were not employed, though the ecreening coxxittiee

. I
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sometines nsed these data a5 part of itke total decisic-n—zéking pro-
eess. 1Ike pean emitrance grede point average for tke thiriy-cne
interns was 2.35 (ca a 4.0 scale). Tee individual grade point
averages rerged fram 1.72 %o 3.80, with & standard devisticn of
.425. It should be moted thet ithe mean gra@ point average of ihe
incoming inierns wes zpproximeiely .15 below the minime) accepiebie
grece point average {2.5) for admissicn 1o tre wniversity's tradi-

ticnal tesckber edussticdn prega:. ‘ '

D2i2 Colleciion and Anaiysics

+  The sasic date for this siudy, 642 negoiiated cozpetency
agree:ents were colliecied beigeen Sepferhben 3, 10?3_32111533 30,

1975. The mean zuzber of ccr.motency agreemenis per intern was 20.77,
‘*alowoleandah:.gho?ﬁ. .
Otker daii were aleo used for purposes of analysis. Theze

data were programmatically gener.ated and were poi obtzined specifi-
cally for purposes of thic study. Bowever, their availsbility ren-
"dered ihem useble. These data inclyde the interns' grade point aver-
age, both for education as well as noneducation courses, and the Watson-
Glazer Critical m.izﬂd.ng Appraisel. Personological data such as

age, race and sex were also avallaole..

Definitions

The data were analyzed along iwo dimensions thati required
interpretation, and therefore the tra.ining'of coders, plus three
dimensions that requlred only clericael trenseription. The two dimen-

* sions requiring interpretation were labeled "Competency Area® and‘*!
"Professi;mal Intensiiy” while the three requiring clerieel trans- -
cription were entitled "Role of Negotiator,” "Source and Individuality
of Agreement,” and "Progrem Phase." The definitions of these basic
dizensions constitute the analytical vehicles for this study.

~
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L chuetencya.’-easareseenas,ﬁbasicp*ofess*mﬂmining
> areag ﬂza‘ cozprise ihe tota.ity of tke "ield-n_eed trairning pro-
Content. --G'cmten‘ cwr,er;cy agreemenvs are desigmed -
for the de"elom* of some nowledge base. _They
reguire no .nt_-erae%imz *ith children and no m—
etreiion of any insiructionel skill. .4 Coni
cc:meté'cy egreement may be 8eveloped in refer-
ence 10 g diseipiine, or may be ceve.cz:vr-d in sz
é.edagegical and/or- iiztev'berscnal éomein, The key
erizerion ig that it relates only to knowing ebout

sozething, not acting on that kmowledge within .
the teaching role. Exe=mples include leerning con- . a‘ '
versational Spanisn, 2 review of three science” pro- )

grams, and the operation of audiovisusl equi;mentf ) ¢

i ,
: ' Izzterpersonal —Interpersonal eo@eteney ag::fee-

- pents were designed to gid the preservice studen‘
in developing w113 in relesting to others’, either
children or adults. They are distinguished from
Content competency agreements ‘_in that they go

.o beyond learning about interpersonmal skills and
" relate to the noninstructional use of that informa- .
tion. They are distinct from either Behdvioral | '
' Management or Instructional Planning of Management
categories in that they do not require the use of
. the skills within the classroom.

Behavioral Management.--A Behevioral Management L
competency agreement is designed to “develop the ° ' /
presérvice student's abilit to manage-a class- '
room environiment or the behgvior of children
within thé classroom. Althdufh it has purpose

* fe
) : . ',
8
. - ‘%‘
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o
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'" (cbjectives, goals) ete.), it does mot relate 1o
-~ ‘tenry agreements focus cm such things as diseiplirne,

epetial ari-angmts, the noninstructional placement
.of chi.d.*en, ami Procésces thal are izz‘meracnal
yet noninstructionsi in ’:atm‘g, e.g., elassroca!
rales, clagsroon meetings.

Instructionat Plarming end Managerent.--Insiruc-
‘tionel Plarming egreements include those that are
"intended %0 tezcH.preservice students how o plen?
and/or prepare for imsirucidon. Imsiruciionsl
Management includes those agreements which in-

" .siruct the student in either a specific ethod

or a oore general instructiocraily related manage-
ment techmique. Agreements falling within this
category go beyond knowledge and content and .
reguire either instruectiomzl plamingf or aétual
interaction and instructional procedures with

Integrative.——An Integrative competency agree- .
ment is one that calls upon the preservice stu-,
dent to %put 'boéether" variqus cocmponents in a
meaningful way. It may require that the student
implement a total progren for an extended period
of timg, or it may require that the student
focus on the maintenance of two or more abtivi—
* ties simultaneocusly. It goes beyond either of
the menagement categories but may utilize ele-
ments of both. In short, it is an upward exten-
. iion of either menagement category ‘and focuses

~~ on requiring the preservice student to finetion
more like a "regular teacher.;\ %

9
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t e Professicnal Intensity . ce . -

Professional inten.sity refers to the level of prof'es@l .
involvenent necessary to sm:c.ssﬁzlly complete the ctmpetency agree-

Tents. The & more imolveasnt neces%:r:y the more the vreservice. . stu-
dent %ill te acting 11ke a "reguler teacher." - -

a

. : - Preparatory.-‘i’nis category includes those agreesents
) wnich prepare a preservice tsac}..zer for an active
teaching role, through traditionsl study. It mey . °
! u_tilize teaching materials and tle observation of
teachers and/or students. Though the activity is
logicelly linked to preparing for actuel instruc-
tiopal involvement with children, no involvement
- is required. '

- - . ) —- ;‘:"1‘. . ' - “'.
Mnitidl InfersctivelZiAn Initial Triteradtive compe- .

tency agreement requires ‘the preservice stu&ent +o
interact with children and/or with parents in an . )
instructional setting. There are limitations.on - )
the _invol.veaent, however, since the student does ]
not ac;:ept total and/or extended instructional . T, ) \
responsibility. The activity is short renge end ' S,
- usually unidimensional in naturve. * In may demand .- -
supervision of a cooperating teacher. l - *

Advanced Intéractive.--Advanced Interactive compe- -
tency agreements require the preservice students
to .teach for a longer period of time (one-half day
or more), and assume the responsibility of~the',
clagsroom. .These responsibilities are likely to o
be more multi-dimensional in nature than those
, which fall in the Initial Interactive category. PP W
It suggests that the preservice student is abl€ to
behave in a more integrated rashion, like an experi-

enced teacher.

-
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e RBole of .Oompetenc.y Agreement Negotiator . L , ' ) .
. - -

g School-Based University Personnel.--This category \
refers to those individuals, who were called
"Clinicel Field Instructors.®, They operated .
\mly within the Field, though,were _ - -
_ employed by the university. Their rble w&s8
the negotiation of competency agreements with
regards to the school needs of the preservice .
Interns rather then needs that might_have been )
expressed by university personmel The primary
concern of the school-based universityV person-‘ , .

nel focused on the development of the student's
gkills in the classroom where they were assigned.

© . School Pergonnel. --School persommel refers to

- those individuals who Worked with interns as S
employees of the city- school distri%ts‘. Typi- , '

o ,eally thls role was fulfilled. by 2 team leader, : .

.?. though on occasion other instructional persozmel ¢

5 . !
became involved. ' ) t

. ! ’
e Sburce and Individuality of
Competency Agreements .

Px:ogi‘am Generated/Shared. 2 mpetency agreement:s
;f'alling in this category aretthose prepared by
tmiversity program personnel in isolation from ,
ihtems and offered to interns as options ']:hey
were negotiated by a #ngle intern or . a gréup of
irgterns. If the agreement was negotiated by a
sﬁngle.intern, that competengy agreement must '
have been utilized by at least one pther intern -
to be included in this catego:c’y :




) Field Qenergted/éhared.—This category ‘ineludes those
competency agreements developed in the field by the
interns and 'field-based persomnel. They may have-been.”

- ne.gotiated by either an intern or a group of interns
"If the agreement’ wa.s negotiated by a single i.ntern.!

. the agreement mst have been uti]ize\d by at least, one

.other intern. . . . -
' ?
Unique --A Unique competency agreement.is one that

was negotiated by an individual intern for his or her
ovm perscnal use. There are no other competency

3

agreements identical to this one

e Program Phase d . R T

For apalygical purposes,  the program was broken into five
separate phises, - - . L ~
Semester. I.--September 1,.1973 through December 30, 1973.
Semester II.--Jaruary I, 1974 through ¥ay 30, 1974.
Intervening Sumne;g --Jude 1,7 1974 through August 31, 1974
Semester III. --September i, 197, through Deeember. '31 1974
oot 2
Semester IV —-January 1, 1975 thrpugh May 30, 1975 .

§ .
'y . .

ot

. Traimng of Coders

Two undergraduate students at .swracuse Univetrsity ¥ere [
employed for purposes of interpreting the competency agreéments in
. terms of the coding categories. Training of the coders took place
in two segsions of approximtely three hours each. Suhsequtmt to
study of operational Hefinitions of' the coding categories ’ the students
. attempted to interpret the competency agreements in smaJ.l groups of . _
ten, selected in an unsystematic fashiom. +Yeen the coderd had reached |
Proficiency so that they could achieve 80 per cent or more agreement |
on three consecutive groups of tem, coding for the Epurm'se_ ©of analysis &}
. . . ) - i ' s - ’
~ L
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| " was begun. Trote octpetency agreements used for training purpoges
-%rerethenretmedtothetotalgmlp. . )
[ Ire interpretation of the cazpetency agreements required )
\ approricately twenty hours on five separate occasions. Both students
coded all of the egreements. * In the Cocpetency Area dimensicn, the
coders achieved’93 per cent agreement om 2ll petegories. These
{nstances where disagreement did decur were discussed and agreement N
was reached with the help of & regearch 4ssistent. The sazme process y
was utilized for Professicnal Thiemsity, with e 9¥=per cent agreedent
with 211 corpetency agreements and the disegreezents were negotiated.
Ao the three categories requiring cnly cleriecal transeription, there
were beiier then 99 per cent agreement, &nd when errors were found,
. they were the.result of clericel_.mistranse‘ripti?n. . .

.
» . ¢

Anah'sis gi_’_ De.ta .
The data were first cast in a descriptive mode. Subsequautly; . .
the -‘degeriptive stat istics were anelyzed and auestioas,were géﬂe:gated ) t
mese aﬁestions yere then propased in a statistical,framework. ﬂ?x;e . \:
resultant data are Post hoc.in nature end presented for the better . .
of tne important. aspects of this study. ° - T I
- - . . - . - c._
’ Findings

mente.| Additionally, data will be presented that focus on cozzpariaons
of the|basic data with other available progra:zmatic infon::ation
Table 1 presents the distribution of the tota.l nugber of .

competency agreements over the entire program The distribution .
appears to be nnspecte.cular_ with the exception of the thirg sezester,

" when a significant irop in the mumber of initiated competency agree-
rents occurred. At <least two possible explenatione.exist for this -
phenomenon. First, the third semester began liireetly on the heels

’

,
y
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of ke cnly wacaticn the inierns had during‘tne m-"eaz—;.mérience. .
It is possible that after eway frbo the rigors of a very S
volved program, there rgs%o::e dgifficalty experiernced :’m zeor*ent.n,,
ikexcelves to the tesk g hand Second, and -the Gata are not eorplete
awugh to verify ihig, /;.t is possible that there were many wmecrpleted
ccw—z:»etenc" agreemenid negotiated ear ior in the prégrem; thus the
-/ in%, cmﬂ,dna"eseentnisastheauprbpriatep”iodboﬁ.nian
‘m:cmle wawasés beford imitiat ting new pres. "
' . Table .z precenis ine negotiated agree:ezzte By cozpeiency arez.
Several infbest_ng findings emerge. rizvst, it is- izporiani io note
] ms very "bw muzyer of Integrative corpeféncy sgreemenis. Although
- . J.e s;u;zent.., were all reguired io tezch far efiended periods of times
prior 'bo '-v-aduauicn, it eppears that in p;-apera*ion f‘or thig asgignment,
thezre was- liitle need Dnrceivea to de*elqp specific iraining procedures.’
1%/ is possible that fieid Dnremﬂ exoe*{ad, erronecusly or sotherwice,
‘that seecmd year interns could *put it t-oggfhhar" r}.tﬁout the benefit

/’ of specific {rajning. - .-
ya Conirary to the writer's suspicioms, ikere wes 2leo 2 paucity
o ) \of Intérperscmal competency agreements. It is possible that oc;.h stu—
dents and 1‘*:i.e?.d personnel perceived this to be en drea where it was
difficult to negotiate an agreement within the prescrioe-d guidelines.
In other ?ords, the act ivities associated %Ltn Interoarscnal .COoTDe-
tency agreerent may well nave occurred af a higner rate. than is
reflected in these-data. - ' ¢ K - . - .
_At appears that learning about things (content) was not per- °
geived as a high priority need. It rey be that field persomrel believed
‘l}hat'aztea'to te the domain of the university, or it may be that in
light of the highly interactive nature of the field-based progran,
that content needs were simply overlooked.” A more frighiening possi-
- bility is that the heavy emphasis on interaction with children in &
field-based progran simply blotted ocut the important need for knowl-
edge and understending. It should be noted, however, that such an

analysis clearly goee beyond the available information.

“
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Betavioral Mamagezent and Imstracticnel Plarning srd lemages
ment copstitute the tul¥ of ithe comretency egreements {mearly 85 per
_cem), ‘with Instructicpal ’1..::::1115 ‘end Menagement éoublirg thati of
Beheviorel lanmegement. QOne cbeervaticn is thai xhile Behaviorel
Yaragement corpetency agreefenis tended to decrease as the prograz
progressed, Instruciicnal Prerming Mernsgement corpeiencies tended
4o incresse. This would appeer to be eonsistent wiih 2n enalysis
'of how a fidld-baced tescher educaticr progres cught to procesd.: In
other wordeg, it is rea_.caable 1o assre that as precservice tezcher
‘education siudentis ‘becoze more s\,:illful in de=ling with tbe bebavioral
meregerent of giudents, then they cen betier focus their e¥ills on
plarnirg and implementing instz-uc't‘imal procedures. -
Table 3 precemis the data concerning ihe .Professiorel Int
ity of ihe competency é'gi‘eements. The x.dvanced Interactive category
is similar to the Integrative cétegory the previous deseription,
with the excepiion thet ike Advehced Interactive category reguired
studente Yo spend lar"e; bloeks of time in ihe ‘instruciional process.
3t would appear, however, that the co-dmg conventions were .mof guf-f
flcien tly detailed 1o senarata Integrative fron Advanced Interac tive,
or that there was little if any difference. . Regardiess, both ca‘bc- .
gories 'oic..ed up ithe seme ecmpetency agreemenis. - -
‘ ' There is po marked shift from Preperetory to Initial Interae-

tive as the progfam progressed. One would expect that field-based
teacher education studenis would spend less time involved in develop-
ing skills that are clasgified as prerequisites {0 teaching and more
tire in develo'oing actual Mcning skills as they proceed throu.gn a
t¥o-year program. Sueh wes not the case.

, Becau.,e the coopetency ggreement process was develdped in
an effort ¢ ailth' for a greater control by an intern of his/her
field experience, as well as to provide an opportunitiy for oore
individuality, ‘Pbe data concerning the-source and individuality of
cozpedency agreements were e;cmined (Table 4). MNearly half (42.8
per cent) of the comouen%agree::ents were written from caterials
provided oy tno university facdlty. This occurre@ #ith absolutely

‘17
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g o) exnnc‘taticn of iis ccewrrence by universiiy progras persommel.
ﬁ:ere'lasas._ght m;’orm field-generated co=petenay
agréem&s tomestbepmgmpro*eeded a.thcwghthism
w28 ot great. Finelly, cmls?Ucu‘»oféLZ(lOﬂpercenﬂemt@cj
egreements were unigue, that is, cme of 2 kind., It cen be zrgued
that chered corpetency agreememis ave programmatiicelly efficiemt,
though that claim is noi mede. Yet, the faci remeins ihat individu-

aliza zation in its pure forz 4id noi occeur a2t 2 high rate.

Tsble 5 presenmts the data concerming the role of the Eego-
tiator in the compeiency agreement process. Nearly €0 per cent of
ite competency agreements were negotizted by echosl district percon-
mel. Usuelly, this was the Teacher Corps team leader, though ox
some ozcasicns other sehool persornel such es cooperaiing teachers
became involved. It was zoi unuseal for "this B have occurred, as
school persommel were primerily responsible for the interns' field-
based exp°rienﬂe. A:idioima.ly tne scno’o’ is 'ﬁ'here the intern spent
ﬁe greztest amount of time. Al.,o there is a noticeable ghift - from
school-baged umversi:t" persormel to schoof distriet personnel as the
program progressed.  In other words, more end more of the resoonsibil-
ity for development of the preservice teachers program at least tnat
portion that was field-based; was assuzpdgy school pereommel.
Parenthetically, it ap'oeared ‘bo program persozmel that as the semés-
ters went« by, school perscmzé:. became pore intereeted in the in'bems’
university program, and were more willing to provide support to -
versity personnel in working with an intern #who was having difficulty.’

A1l in all, tkis was considered to be one of the most positive
results of the entire endeavor.

' ' The Instructional Planning end Management category was-

analyzed for children's subject mt-‘t;er content. This particular.

. category was selected because it was the only category where it

would have been logical for the intern to focus on the development

of instructional sgkills in a given subjec‘t: matter area. These

results are presented in-Table 6.

,.‘h
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_ The most notable finding is that neerly one-half (47.9 per
. cent) of the competency agreenents in the Instructional Plamming
ani Managerment category kad either no subject ratter focus or the
coders couldn't discern wheibe¥ or not there was cme. It would be
en unwarranted extension of the,data to suggest that these were all
"process"” competency agreemenis, yet there cen be little doubt that
a great muzber of them fell into that category. Additionally ‘many
of the egreements in this area focused on the developrent of e gkill
(e.g., developing lesson plans)where the intern was given his/her ' . \
selection of the subject mtter, and it was never specified. 1In
thege instances, the criteria for successful completion of the com-
beiency agreements were not subject matter area dzbedded.
The other data appear to be e dne mfgﬁt"expect. The greate& ’ ’
bulk of subject matter cofipetency agreements was in the reading and . \, ’
’ matn areas, with science and social, studies tra.iling Where subject
matter could be dlseerned only, twelve compoteney agreeéments (3. 2 per
. cent) fell into- sﬁnject matter areas outside ‘those Iisted. This may-
7 have been the result of the strong emphasis in imlér-city schools.om. .
basic skills i‘or children.

! >

Do A’da'itional Anslysis Using Personobgi’cal Data

) In an_ effort to ga:’m a rlcher mderstanding of the eompetency .
_agreement dimension of ‘the Eighth Cycle Syracuse Teacher Corps Pro- ., ...:
“gram, it _was ‘decided to cb;zzpare the competency agreément data-with .

_ : other informatzon. .The process by whlch this oceurred is relatively N
P simple, and pro’bably as yet incomplete. The writers simply gathered .
| the other data that were availsble and, after studying the descriptive .
information presented earlier, posed .questions that fell within the '
scope of both sets. Although the questions were not totally capri- .
cious, they do reflect hunches and observations held by program per-
:somael who spent two years ‘working with the project. Certainly,
- ._tp,ere are other questions that could be ‘Posed, and other analyses

Y
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that eould be mede. No claim is made that the following amalyses ~
represent either 2 comprehensive bicture, or even a wise seleciion.

Grede Point Average

.

:.""or purposes of gnelysis, the interns' transdripts were analyzed
for botl: education and noneducation grade point average. The mean
educat Py grade point average was 3.56 while the mean noneducation
grade point was 2.35. The deviatién for the education grade
point .éverage was .25 while for the noheducation grade point average
it was .42. Tne low stendard deviation of the education grade point
average rendered it less than helpful as an amalytical tool. Because
the Pearson-Product-Moment Correlation is sensiiive to variance, and
because the education grade point average had such & limited veriance,
it could not be used profitebly for purposes of ‘analysis. Aled, by
ranklng the edueation 'grede point averages, one blotied out the
limited variance and ascribed a great deal of “importance g grade
poi;:t dlfferences as low as .03. Consequently, only analyses or
comoarison_s perforned with the noneducat ion grade point average will ‘ i
be cited _The nonedueation grade point average\i's essentially i:resege‘
1nformatlon, though thsre were spme nqneducation courses taken by the
interns once entered in the program -

The questien was ssked"@ether or not students wi‘ch higher
noneducation grsde point averages would complete more competencf_
agreements than those with lowdr grade point everages. A rho corre-' v
lstion of 393 obtained (.01-> P > .601).

s, Also, the question was asked ‘whether grade point average
could be used to predict the number of unique competency ag'reements
students might perferm, {r the "program phase" that competency agree-'

) ments might be :{nitiated (NOTE For program phase analyses, the

" progran was broken into two ' phases. The firet phast included the

" .first ‘and second semester plus the sutmer,%and the second phase

included the third and fourth semester ). A chi equare was used to
test this question, with very limited results. There was no sigriificance

P S ;.
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-

" ¥hen _cozparing education grade point averages with the proportion of
: uz::zf«.aut= cozpetency a.gree:aats negotiated nor| when cc=maring noneduca-
tion grede point average with the progrem pkace that cormpetency agree-
pents were nmegotiated. The cozmarison of educational grade poini.
.ave*age ®ith progrem phase yielded a ch. saulare of 4. 7(.2>p >-1,

3) - . ey & -

1 ‘

tge 3 ,
When comparing competency agreezents with intern age, several
findings emerged. Age wes positively related to the number of com-
petency agreements completed (rs = .312, .05 > p> .02). Also, when '
the comparison was made of age with program phese, it was discovered
that older students tended to eompleteimre competency“agreemmts in
" the first phase of the program, while younger ‘Interns tended to L
plete more competency agreements toward the-end of the program
(x2 = 8.172, .05 > p > .02, af = 3). There wes also a tendency for
" age to distinguish between the interng' selection of content of com-
peteﬁcy agreements. . Blder interns tended to negotiate less cempetency
‘agreements in the Behavioral Management/lnstructional Planning and
)énagement area than did younger interns, with the most Simited selec-
tion in the area of Insthuctional Pla.rming and Management (x2 = 6.667,
.1 >p> .05 & = 3) ‘

Race o ,

-

Because the children in the target schools were predominantly
black, the question was asked as to whether black irfterns would have
a tendency to become more interactively involved with children than »
would white in'terns. A chi square yielded nonsignificant results, as
did the chi square compa.ring race with total number ‘of competency

agreements negotiated.

s - . ‘
.

-
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‘ . i ‘ 2. .
Sex g | S
N meonlyanahsisoysezrasrelztedtothecuestiono? ’
' mhether rale or female interns would negotiate a larger mirber’ of
competency agreements. The chi square relating to this question
was nonsignificant. . X )
¥aicon-Glaser Critical ) !
Y + Tninking Appraisal o A

Séveral questions were asked related to ithe. results of. the
Wzison-Glaser Criticel Thinking Zppreisat, with 1ittle infort.;ation
generated, Using chi sguare, it was found that there was g tendency
for students who scored higher on ke Watson-Gleser to complete more

competency agreements during esrlier phases of the progranm 2.
(x? = 6.103; .2 > p > .I, af = 3). Cozpgrisons attempting to utilize i

-~

Te ﬂt;on %o the number of competency

tu:ie of competency agreements, and ~
eements performed were all nemsig-

%he Vatson~-Glaser scores
agreements done, ;.he interactzve
the number of umaue competency :
nificant, h ., .
These data canhot be overgeneralized, Jet they do suggeS'l‘Y
that noneduca’cionk'grade point average as well as age can be predic- ’

' tive of certain types of program ach:.evements. . .

: £
-

—— Discussion . {s

BRE Any étudy that is post-hoc in nature, -and ::iiuxd-to an i "
enalysis of information that was generated for pro tie Qpurposes,

®  must suffer the vagaries of incomplete information }as well as*glaring
«ata ‘holes. This study 38 no exception. However, within the trade- .

program, and is directly related to that which ig feasible and that -
. ¥hich is-real. Again, this gtudy is no exception. s, q
. Within the above context, certain findings appear, worthy of

) high&.ighting The se include: . .
’ 3 .o : .

S
off, one obtains information that is directly related to an ongoing . ™ % |
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' " as the rate at which the work was perforzﬁed

. very cautious in generalizing from these type of data. 'mese constraints .‘
notwithstanding there appears to be at least a glimmer of. implieations -
for- program developers in teagher education. ~ .- :

. i - ’ ’ LI .G

, . 1. The progren encouniered.zn extended *down iime®

- ~3
- r
- -

as evidenced by tke marked drop in competency .-
) agrezneuts negotiated during the third secesters . ) ’_,/-’

This drop!asunm‘iced‘byprogzmpersoamel /

Intergs did ziot negotiate meny co-petency agree-'_ .
pents in either the Integm‘tiveor,ﬁdvanced .
Interactive eategories.

There was a rarked shift over #me from nego-
tiation,of Behavioral lh:;ege:nent to Instruectional
Pleming and Management coxzpetency agreements.

. . There was a ¥yery limited muber of Unigue com)e-
tensy eg-eements negotiated.

Ehere was a marked ghift over time from agree-
-»  ments negotiated with university persomnel to
agreements negotiated with school-based perscn-
nel. - ”

-,

6. ‘There were few cozpetency agreements- relati'ng :
to the development of skilis in children's sub- ] Y
ject matter eonte:at

-

Age ‘and nonedueation grade po:'.nt average were
related to tﬂe amount of work co:—::pleted as well

Iy

Tnis‘was a unique and specialized program, as most Teacher
Corps m‘ograms aré. The students were specially selected and not
representative of the teacher ‘education students at Syracuse Univer-
sity. The schools were carefully selected and represented predomin-
antly poor and ‘minority commmity. The®field-based component of the .
program was one-half time over two years. Consequently, one must be

‘ ’ | - : " I
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" Hore r-‘ensitive +o the sequencing of progrem comporents. ‘i’ais study

" tency agreements in Telation to perceived needs of both the echools

-

?ii's*, -tmaybe that mmiwmgramersm

that atndeatscanintegratemnydiscordautemtsarﬁadcpt

an integrated teaching'style without specific training in thet pro-

cesgs. Teacher educaticn programs eppear to have directed i1ittle

effort toward developing the s¥ills necessary for assuming tbtael
czasmresmsimty 'In this study, that ?acimglanngh -
evident. N - e e - -

-

Second, it appears that orogran developers ehonld beco:e -

suggesus that taacner educaticn students 'oerceive a]d.;‘:ls in Benavio"a.l
Managezeni to be precursors to skills in Instructional Planning and
Yenagerent, Although this is consistent with a gr;od dezl of conven- . s
'}/icnal wisdom ev’i'dent for meny years, there is some guestion as to
how well it fiis the sea'uence of most teacher education progrems.
Uxidoubtedly there are other seauencing issues, not evident' in thHis -
study, that progranm developors should seek out and develop a gensi-
%ivity towarde: . g . e

Third, it appears that individualization of” nrogram is not
SynRoOnymous with individual uniqueness of program, If one ‘assumes., * ,
that in this study field persommel gelected the content of the co::gae-

and the etudents, then tt;.’_limted number of unique compéyency agree-

ments generated suggests that individualization can occu_i' with a great
deal of commonality. Again, this probably g?resente a "cozmon sense”
approach to program development, but at the ?ame time dppears to con-

tradict a lot of the current thmghts concerning individualization ' .
and personalization of teacher education programs.

. Fourth, and one of the more importent,implications of this .
study, {s that school district employees are,rilling ta assume respon-
sibility for teacher education. However, teacgzer edueation program-
merg must be sensitive to the fact that a geod deal of material'asd
support frc’ﬁ\ﬂm the university is still required. It.may Be that although
gehool district persommel want to become increasing]y anolved in the
tea;:her t; g effort, they do not want to assume sole responsi‘bility.

FeY
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. & fifth irplicatich for progren development suggests thai ~
Plarrers ghould be censitive to-ike danger of blotiing oui subject
metter content in the develcprent of compeiencies znd skdlls., It

might be thai the intemse involve—ent wiih reality aiqunitigates
against the development of instrueticnel gkilis in gubject maiter
arezs. Regardless af resson, field-—'baseiimgrazn developers probably’
ought to teke sieps necessary to emsure that zrees such 25 Bahavioral
lznagement do not.operate at the expense of learming how to teach sub-
Jecis to children. '_ . )
Finally, this situdy offers mini=al gupport for the meinten-
ence of some of the traditicmel predictors of studenmi suceess. I{ has’
been kxown for some time that grade point average predicis success on
university campuses, but this study suggests that the entering grade
__point average might also be a fairly good predictor of not cm;y' tha,
amount of work a student will do in a ﬁeld-'based environment « but®
also the rate at which'a student will work. Aithough idios:mcratic
to this study in $hat there were a greaster nucber of older stmieuts 9
one suspects that a question onght o be raiged conceming the jage {and
implied maturity) of a student entering a tedeher education program.
It is possible that in traditional teacner educaticm prograns, we
enter students too young. - . “\.\'
In conelusiom, ,this study may well raise mope questions thah .
it answers, but perhaps good post hoc field analyses are meant to do
that. Beyonﬂ the analysis of these data, the writers would suggest
that research be initiated which attempts to relate the campus compon-
ent of a teacher education program to that which occurs in ‘the g£ield.
Although not dealt with in this study, the snspicion clearly exists
that the linkeges are scenty and the relationship too 1imited.” o
The question also looms as to whether students who complete
programs such as Teacher Corps with an intende 4nd extended field-
baged component are, in fact, K different from students in a mote
traditional program. The movezertt towsrd field-based teacher prepera-
tion has been baged on the implicit assumption that more field involve-
meng is not only different, but alSo better. Both essumptions ere
! , .
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" ~“cpen o questicn. -Ig, in fact, e field-baced program likely to pro- ,

duce teachers wiith different gkilie then e tampus-based progrem?
Ard rore irportent, are teacher educaiicn students involved in pro-
grams with & beavy field-baeed capomenmi, in fact, zore efféctive
d teackers upon coxpletion ¢of the progren? A corollary gquestion asks:
wheiger ihe program is zore .or- less efficient ithen trediticnpel. pro~ * -
gmxzs,aéitisyéllmmattheyaremcosﬂyandmredemnﬁb )
ing” of professicpal time and effort. ' C
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