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NOTES TO TPE CONVENER OR
ORGANIZER OF T441S STUDY GROUP

fi

. -

I. THIS PROGRAM I* DESIGNED FOR. CROUPS OF NINE

..TO FIFTEEN PERSONS _

2. IT4ONBINES SOME FEATURES OF PROGRAMMED

LEARNING WITH EXPERIENTIAL iO3RKSHOP TECHNIQUES

3. IT WILL TAKE BETWEE4 AND.EhIGHT HOURS TO

COMPLETE THE PROGRAM

. 4. 'IT IS POSSIBLE TO BREAK UP THE TIME tNTO

. ,

SMALLER SESSIONS,BY TAKING BREAKS AFTER

FINISHthbTHESE PAGES:

(a) Page No. 29

(b) Page No. 54

(c) Page No. 72
. .-

5. TO START THE PROGRAM TURN TO PAGE I

3

(I)

t.
1

,1



ac r.,,eter.ercec

1. The fora.: of tnis program has been ertensively tested
in.Abtef, Lr, S. and Owsr &n, R. H. T., .FIASC:.

-TraqsactLanai-
.

Training." Chicago: Hunan Develo:nent Institute, 1973.

2. This program would not have been possible without the pain-
,

staking developmental work of my cigteague, Or. Clive Beck.
1 have borrowed lilierallytfrom his work. "Moral'EducatiOn

iR the Schools." Wherever 1 have spoken of discussidns
befng cost appropriate at a certain age level Beck has
cautioned that developmdnt of, discussion in th&se areas
should not be.considered in a linear fashion (p. '1

have overstated the Correlation between ages and concern -

-for particular values or concern mith.specific problems.
How much of an overstatement this is will haye to be judged

by the user of this program.
See: Beck, C., "Moral.education in the schdols: sore practical

suggestions." Profiles in Practical Education,
No. 3. Toronto: The Ontario institute for
Studies in EdUcation, 1971.

3. The material on setting a climate for valuing is adapted
from,Torrance who has written extensively on creativity and
how to set a climate for that high-:level process,.

See: Torrance, E. P., "GiVe the devil his dues," in Gowan, J.C.,
et.ar., Creativity: Its Educational
.1mplicationi'l New York: Wiley, 1967.

4. The material on "conditional" and "unconditional" statements

.
is derived from Berne, E., Games Peopte Play. New York:Grove Press, Inc.; 1967.
See also: Harris, T, A., I'm OK - You're OK., New York:

Harper and Rag, 1969.

.t,
David S. Abbey, Ph.D.
Toronto, January 8, 1973
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, _READ THIS PAGE OUT LOUD

ea

1

This book is designed as a discussion guide.

There is no leader for our group -- we use

this book to help us organize our time together.

*After I am through reading thli page

I a; going to turn to the next page and pass

the book to the person on my left. If you

s`ee material written which is in capital

letters don't read it out loud. Read the

lower case material-out loud.

DON'T READ THIS: PASS THE BOOK

. I

5



-

READ THIS PAGE 'OUT LOUD

In order to get started we should,

be'seated in a circld or around the

outside of a table. -Since we xiIl..be

passing the book or other materials

to one-another it will help to close

up the circle or-to remove any

empty Chairs between us.
5--

r

NMI: STOP READING OUT LOUD
TURN THE PAGE AND PASS THE
BOOK TO THE PERSON ON YOUR LEFT.

6



READ THIS PAGE OUT LOUD

/-----When I am finished reading 1 1i pass

the book to the perqon on my left so

that he (she) can turn to the next page

and read it to us. This is the way we
.

use this book -- by reading each page,.

-doing what is suggested on it, and then

giving-lbe book to the next person-in our.

group:

=

.(NOW TURN THE PAGE:It/40 PASS THE BOOK)

7
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This discusslop-gulde was designed to be

used by people who may not know one another.

In case all of us don't.know each other let's

go around the group and give our names.

I'll start.". My name is

8

WHEN EVERYONE HAS GIVEN HIS/HER NAME ,

TURN THE PAGE AND PASS THE BOOK TO
YOUR LEFT.



..

This.diScussion giadawas'designed to ba

used by tdachars, parents and students.-

It people fro'm more-than one of these

groups are present now, let's be sure

they'reRot-air sitting-side-by-bide.
-/

(Shift chairs with someone.) Our discussion

is not going to be a Platter of taking sideS

or 'representing a group point of view.
-41F

1"
4 '

PASS THE BOOK

9

5.



This program is about valuing..

Valuing is'a.process that involves making

choices and decl'sions. The valuing process

is the basi.s_for many of our actions in

which ideas of right or wrong, or good or

bad are involved. And the same process

,is at the basis of making decisions about

voting, about helping others, or about

spending money.

PASS THE BOOK

- 10
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The purpose of this program is to describe

the valuing process and to help us to

experience this process in, a group.

1.1

PASS:THE BOOK

44

1
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.

As a group we will have.an opportunity

td look at tha,valuing process in.tWo

ways. We will see.,the process in the

abstract, and we will setthow the. process

can be applied.

Valuingt.ls the name of one way of solving

,problems. It is not the.only way, nor

even the'best for every problem that comes

alopg.
4

12,

PASS THE BOOK

8.
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So far we have not had much discussion

even though this book calls itselffa

"discussion guide". It might De u eful

at this point to see how ft feels to be

IFtiidinglaloud to one another. I'll start,

"When I read aloud from thiS

book I feel

:

. (GIVE EACH PERSON IN THE GROUP
A CHANCE TO SHARE HIS OR HER.KEELINGS.

-THEN, PASS THE BOOM r/

1



t

a
.

1

.10

A

. This program is designed for use by many

different kinds of 4oups. There may

be times when our discussion takes us off

In directions that seem unrelated to the

."-

-J:trIginal. question.

When this happens we should let our

' own inte'res'ts and the amount of time

we have dIctate when to return to this

book,

4

PASS THE BOOK -

4

ob.
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Let's go back to the valbing process.

Here is A description of a problem

situation." listen to iticare4ufly.

"A teacher.of literature realizes
that many of her top students
have not read Vie assigned-books.
It is just before graduation and '

if she gives them the rark she,
feels they deserve many of them
may not graduate when they expect
to."

Does anyone want me to read this again?

15

PASS THE BOOK



.

lihat could the teacher do?

UST THE DISCUSSION GO ON FOR

NO LONGER THAN FIVE MINUTES '
THEN READ OUT LOVDO

This has been an example. of 4 problem

where the valuing process might be

used in the solution. k,w let's

loolc at another type of problw.

4
PASS THE BOOK

04;



I'm going to describe another situation that

we might consider:

- "Two local swimmers, one aged fourteenj, the
other seventeen, have recorded the sa
times in their last two.reetings. A
selection ccamittee to send oneof.
these studentsto the hationarcharp ships'
is being formed and you have been:is d to
serve on it."

Does Nth*one want i to read this againT

.rk

PA$5 teig0$iC

. ;

t
14,0-41 r, tf *'+.

14; ;

-

111111111

4

17 _

13:



*41 ; 11, r. '...

4 4... v 4. ' "
, 4.

i , I

Iirj

"s)

P.

1.itAchjane orthesetwo students would
1%

you c.ttose Jo send to the chimpionship race?

telt TVS'DISCUSSION GO ON FOR

NO R THAN FIVE MINUTES:.
AI THE END:.OF FIVE MINUTES

.4" INTERRU--THE DISCUSSION AND
TELL THE GROUP THAT:

'" = eoth atbelefes
- ,t5Oth have equal grade standings
-4h , fourteen year old has trained for 2 years
- fe seventeen year-old has trained for 4 years."

44

1-8

THEN; PLEASE PASS THE BOOK

'14.



8
1

that we have this additional information

does anyone want to change their opinion of

whO-should be sent? ASK: Why? DISCUSS: 2-3 MINUTES

Is anyone more certain that his original decision

.was correct? ASK: Why? DISCUSS: 2-3 /MUTES.

19.

PASS THE BOOK

15.



f

The discussjons xe.have just been having

probably have the valuing process at their.

roots.

Before going on let's look'af Figure 1 in

the Figures Book. Thee are several copies

of the Figures Book and they can be shared

among us. Figure I presents the six bisic
4r

steps in the valuing process.

20

PASS THE BOOK

16,



4 Our first example of the teacher confronted

with students who tad not done their assigned

reading might not pose a problem for some

teachers, nor some parents, nor even some students.

Their response to, "What could the teacher do?"

would be automatic. Some would say, "They

haven't done the work -- fail them!" Others

would say, T6ass. them. They've come this far,

they deserve--to:graduate."

2

PASS THE 600K

174



r

in our second example scale would solve .

the problem in an equally aromatic manner.

Their reasons for selecting /be older student

might be stated in these fermik:
%-t

"Experience will pay off."
or "It's probably her last chance."
or "She deserves it, she's world for it.."

'Others' reasons for selecting the younger student

4
might bet

"She can use the experience."
or "Always-give a youngster a break."
or "Let her prove herself early."

PASS ME BOOK

22
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These automatic choices or decisions tla be

based on a consideration of many factors. In fact

the decision might be based on years of experience

se that the statements we just heard

could be a very short summary of the results of

many experiences. On the other hand, without

knowingvho made fhe.se statements, we might feel
. .

that the reasons 'were relatively simple. I f we

were being highly ctiticarwe might- say: they were

tiMply ichis or"c61);-ont-s".

."

A

La 71

PASS THE BOOK
. .



Lets take the problem of which swimmer to

44
seiecgand look at it in the light of the'

vIluing process as shown in Figure I.

At the moment steps 5 and.6 probably.do

not apply. However, In making a rational

decisioil aboutsuch a selection how would

steps I thru 4 be applied?

ALLOW UP TO FIVE MINUTES FOR 'DISCUSSION
THEN...

.21, 1,

4.

.,-

$0.

PASS THE BOMAN

7 I

20..
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t

I.

The valuing process is a part of a style of.
r

life,,- The bigot, the prejudiced person, or the

person who operates on the basis of stereotypes

has no use for valuing. Valuil asks him to

uestion the basis for his choices, Valuing asks

m to predict the consequences of:hts chotces

an to pay Mention to these results. Valuilg
NN/

leads to free Choice not to rigid reactions. . -4
0

I.

25

PASS .THE BOOK( .
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In this program *e.will'see how the valuing

process is learned and how it is used in /navy

different situations. To-start with, let's

look at Figure 2.
4

WAIT UNTIL EVERYONE CAN SEE FIGURE 2.

The topics shoiT in Figure 2 are ones which

and acluits,ducing
: have concerned many'children

the pa f. It Is likelf.that some oi4us

'group have .also thought' about them.

..1,

./

in this

"sf r

26

,

LASS THE BOOR
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Let's take a few minutes to see when each of us

first became aware of the fact that we might

have some personal choice in one of these very

important areas: ,

Letts go around the group,starting with the

perion on my left and let's focus on number 10,

"Career decisi ns." Could you tell us when you,

first began to ealize there might be choices

-open to you? How old were you and can you

remember what you thought about at the time?

HOLD THE-BOOK UNTIL EACH PERSON IN THEGROUP
(INCLUDING yqp) HAS COMMENTED AN THESE
'QUESTIONS 'AO THEN.: e

Yr

...PASS THE BOOK

.27

73.



t

What we all went through ol....wtiat we may

still be going through -- is usually a very

intense set of judgments.

For'some_thechoice is easy: they do what father dif:1_

For others there is an awareness of choice: they can

do what father. did or the can consider

other alter,Iatives.

Let's look at a completely different pr blem-that Could'"

also trave the valuing process bulit'inko its solution.

t o

,28

PASS THE BOOK

a 24.



In order to look at this problemyou need to

divide yoursel-ves'up Into groups of three se) that

you can talk together. J'll stay here with this

program so,that-1 can continue to read instructions.

IF THERE IS AN EXTRA INDIVIDUAL (OR TWO) HAVE
HIM (THEM) JOIN ONE OF THEADTHER TRIOS.

I would like one pergon in each trio to play

ilhe role of an eleven-year-old student. Would

--, you please decide who will be the student 2- the

I "

others in the, group are going to play the parts of .

teachers and parents.-

DO NOT PASS THg BOOK.TURN THE PAGE AND -CONTINUE:
READING.

29

%Or



rt Would -those playing the student please, raise your hand.

WHEN EACH GRDUP HAS ELECTED ITS STUQENT READ... -

- P'
tioui.d you decide on one person in the group.

who'.yi l l be the- teacher.. OMIT ONE OR TwomiturE5.)
-

Would ukase 'in "the teacher role please raise your harid.-

. -tCHECK TO SEE IF EACH.GADUP HAS A TEACHER.)

The'rest'of you In each grbup kilt! pl-ay. the role of..

- the' sfudent's.parent or parents' -

.

Noy. listen'to-the problem Situation and ho;%, It should

.

be approached. -; .
.

"00 NOT,PASS THE BOOK.IURN THE PAGE AND KEEP READING.. . . . - ...
A . A

.
,1

3 0 *.

26.



"The student, who is eleven years old, looks.at least fifteen, and
wants desperately to go with his older friends to a music festival
which is being held in a nearby rural community. The trip will be
made by car which is being provided by the father of one of the
other students.

-

The festival starts on a Friday at 6 p.m. and concibdes lbnday at noon."

Does anyone want me to read this scene Again?

Here are your roles:

A's the student you want to attend the entire festival and
will counter any objection raised to your trip. Try to begin -

every sentence you make with the words "Yes, but_...". That
is, offer a counter argument to everything.

.)

As the teacher try to get the student to consider other activities

which the school miAbt provide for entertainment during that same
period.

As the parent ask to be convipced that your child can handle this
type of weekend, or use any other argument that occurs to you to
fully eZaminethe possibilitieg-and alternatives.

t

You have about fen minutes 7o.spend on this.

JO Ill ONE OF THE GROUPS AS A PARENT OR TEACHER )F YOU WISH. AFTER ABOUT
TEN MINUTES READ: .

Let's form our circle again. Would the person playirig the student
from each group please tell us Whether he might have been-persuaded
by any of thb arguments he heard and if so why, or why not.

WAIT UNTIL EACH "STUDENT" HAS COMMEnTED.

Woad the teachers from each.group tell us about the alternatives
that they offered and what happened to them.

WAIT UNTIL EACH"TEACHER"HAS cpmmEiTED.,

Now let's hear what success the parents had in getting their children
' to examine-alternatives.,

WHEN FINISHED, PASS THE BOOK

31 . -
ad,

27.7



Ncx iT's time to de-role and descril%-a sore of your feeling:..

woulJ each of you who took the role of a student tell us how

it rely. I'd like*you eachto begin your descriptiop by saying,

"when I was in the role of the student I felt

WAIT UNT1L,pACH HAS ANSWERED, THEN READ,

Would those of you who played the part of the parent tell

us how it felt trying to persuade the student in you ;group;

1'd like each of you to begin your description with these words,

"When I was in the role of the parent, I felt
If

WAIT UNTIL EACH HAS ANSWERED, THEN READ,

Finally,would those of you who played the teacher tell us .

-how you -felt. Begin with, "When I was in. the tole of "tfie

teacher I felt
11

AFTER EVERYONE HAS FINISHED,
THANK THE GR(UP, TURN THE PAGE,

AND PASS THE BOOK.

32

28.



4

The-process we
.

have just experienced was intended'

to remind us of how difficult'it is to reason with

someone whose approach Is fixed or who refuses to

examine alternatives or consequences. We are not

born with the ability to engage In Valuing.

It is a skill that can develop-as we, grow and as we

experience different problems. In the next section

of this program we will see how children of different

ages _come into contact with problems and how they

tend to solve them:
4

END FIRST SESSION OR-PASS THE BOOK AND CONTINUE

IWO

-29.



A very .,oung child, one aged five or six,

is not likely to be concerned with questions

of civil liberties. On the other.hand, the

teen-ager has likely passed the point where

he expects a spanking.as the result of

breaking a parental rule. Small children

are frequently very concerned with what

their parents feel they should or shbuldn't do.

PASS THE BOOK

.34

;

O.

-30.



S

In Figure .3 there is .a list of five types

of valves which can be disccussed with children

and students of various ages.

This figure does not mean that children of

age II are not concerned with personal and social /

values. It kAns that the interests and abilities

of most students to deal with these issues tend

to follow an ordersimiar to the one we see here.

PASS THE BOOK

5

C

t. if

31.
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4

I'd tike to repeat what was just said._ At

each of the age levels shown In Figure 3,

children or Oung adults tend to be Most

interested In the problem areas described

as "Types of Values." As'we.grow older

our concerns tend to move out to larger and

larger questions.

36

PASS THE BOOK
7.

-

32.
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Now let's look at Figure 4. In this figure

we have,seven topics which might be of Interest

to Children of ages 5 to 9. Using each one of
.

thede topics it is possible to-examine the .valpingt

process to see how It might be applied. Remember

that.the valuing process has six steps: recognizing

a need for choice.; identifying alternatives;

analysing oonSequences.of each alternative;

chosing from among the-alternatives; internalizing

or accepting the choice and the reasons for it and-

re-evaluating the choice after seeing the results

of our actions.

C

37

PASS THE BOOK

4

33.,



Consider the first topic -from our 1is4-of personal

and social values. This.is the quettion of "helping
? e

other people". For some children'this is automatic

they help wheneyer they see the need.' For others,

giving help depends on a number of factors: who 4s

it that needs the help; how rduch is it needed; what

are the risks in.giving the helpL1atare6 rewards.

"WO kind of child or'stuOent do Bach of vs in

this group want to see developed in our schools?

PASS THE BOOK

`38

34.



Do we want.to contribute to the divelopmeqt

of a Audent who gives help, without. question
6

or do we want tp contribute towards a more.thougtit-

_NI approach. The first lespontaneous; the second

is analytic.

In order to put the valuing process into operation

for ourselves, lettt' approach this question of:-

giving help to others.
o

.3

r.

.00111,4

,,

PASS THE BOOK

.39
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.

We just heard the'claim thtit there are::_t:

approiChes towards giving help. One aPproachS-

spontaneous --when help is needed it is given

without question. The second approach was-4

called analytic or-thoughtful helpsi>b:4ven

bn.ly after cons(dering the risks and the rewards

of giving the help. A society or a school, syStem.,

could be designed to encourage eithei.of these

dir

approaches. Would it matter which approach was

encouraged?.

DISCUSS THIS FOR THREE OR FOUR MINUTES; THEN
, r,

P

40

PASS THE BOOK



The fact that we have discussed the question at

all means hat there must be some concern over

thaenswer. We might say that we discussed the.)

question because this program said We should but

this .is unlikely. We: can assume, then, that a

di scuss ion Li ke this has come- tram _a -Tecogni tfon
, .

A

of a need to chose. -"Recognition ert...*--need for

choice", Is the .first step In'the y a 1ulni process.
. r.;

op

41,

PASS- THE BOOK

o N. f.0"

-
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I

Letts assume that' no one is totally spontaneous'

about_giving help to.others. Does it follow

that everyone
yoneailays analyses situations before

-;:/-:

,
giving help?-. ' 4 4.

ASK THOSE IN THE GROUP WHO SAY "NO" THE FOLLOWING:

"When someone asks you for help how doyou

decide whether to give It or not?

WAIT fOR THE ANSWERS, THEN

4*

1

PASS THE BOOK .

4



Most of us probably make our declsibns abodt
_

giving help b# looking at who Is asking for it,

. .

what is wanted, and whether we can do it.

,,Frequently we also ask ourselves, "What will

happen If . I don't help?"- We maY attio wonde;

"Can I get someone else to do what is berng

asked?"

,

r.

7

Ao

4,*

' r
4

PASS THE -900K .

. 7.
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V

Wondering whether we can -get someone else to

do it means ,wd.are considering in alternative.
,

Wondering what will happen if we don't give

the /yelp that-is asked for means we are

cheZ)(1r.g out a consequence,' Frequently, we
.

may feel that If a consequence is harsh or

severe -.enough that we have no choice.

.
Do' you 'egree? -Do we lose c,yr freedom of

.% .

choice if there are undesirable conseque.nces
.

for some of our alternatives?

-prsciitp .FOR FEW MINUTES, THEN-
-

.

01

..
PASS THE BOOK
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to 1

TWIN TO THE PERSON ON YOUR LEFT AND READ THE -.

FOLLOWING TO H1H (HER):

Acme system -- whether= 1+. Is, . school, or

a home, or a society -- uses force or punish'

meet as a consequende fdr breaking 'rules,

what may happen to.chl idren's abi4 ity tb

engage In the valuing procesil
.

WAIT UNTIL HE OR SHE ANSWERS; THEN
6 '4' sDoes anyone else waht to%corrnent on this

qUestio417

ALLOW UP TO TEN HIM/TES, THEN

4

.PASS THE 1310K.
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t .
0 a ,

4.

ASK Al LEAST THREE Q-IFFEREIff PEOPLE IN THE -GROUP

TO REPLY TO THE FOLLOWING:

WI11. you tel 1 us whether your. teachers, 'encouraged

you to exert,' ne the' sorts of top fcs listed

Figurte 4 when:you were young? Canvyau recall
- - .

any instances where, you':iiste helixes' to look 4t

. alternatives-1n light of consequences?

AFTER TjiESE THREE HAVE ANSWERED ASK,

- ,

Would anyone elselike to reca1 his or her
.

expeilences for us?

ALLOW OTHERS TO ANSWER, THEN 4 *4

.

.

PASS THE BOOK
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s.

Froo your-own experiences can you suggest

cdher.topics to one another-which you feel

_children of -this age enjoy drstussing or
. .

which yogi are, sure pre of interest or concern,

to them?

WAIT, UNTIL GROdPLMEM3ERS HAVE EXCHANGED

ANY 'IDEAS THEN...

C.

...PASS THE WOK
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Turn to Figdre 5 now, and we can examine

value questions that are of interest to

studen+sat ages 10 anti,. II. There is no-

.harfanq fast line around these age levels.

The grOupings suggested here are those that.

have been useful in designing courses., for

the study of moral reasoning.

PASS THE BOOK ,
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C.

The fifth topic in Figure 5 provides an interesting

vehicle for -studying _the valuing process.. Listen to

the following press release and imagine that you were

reading it to a group often- year -olds.

"In an attempt to offset the shortage of fresh
water in several large cities, State plans are
being:completed to.dammajoF-Hvers, thus
creating artificial takes as,resevoirs:

Naturalists complain thatthe wildlife in these
areas is notable -to adjust and w`ill be

severely affected. .1n several cases whole
villages'may have to be moved to higher ground---
leaving farins and:traditiohs behind them:"

Now, imagine that you want to. use thispews Item as

the basis for discussing conflicts of interest., How
,

would you oipproach Lt?,. What (s, the first question you

would aks your students? Admember we want to have them.
.

t . ' '
use the valuing prociss.

. .

. ,....

WAIT UNTIL SEVERAL PGGESTIONS-HAVE BEEN MADE, THEN.'...
. , . .

......._ . . ; i ,.
. . 6 4

.' 4.0 .4
3'A: PASS THE BOOK

. (,.. . , ..

.; or .

,

,
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4

The first questions should-heighten awareness

-

of the kinds of conflicts involved. For example,

we might ask, "tf the cities do not get ;rater

what will happen to their population --

what about the life of those. in the.villages?"it

(Jr we could ask, "if the rivers aren't used,.

how else will the cities survive -- But, what

about the claims'that the wildlife may'be-
-,

:deitroyed?"

c

50
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C

This line of qUestioning could lead to a discussion

of alternatives, 'possible consequences and the kinds of
I :

Choices that seem most reasoRablein lIghfof the public

'needs and-the personal values of The people Involved.

NewSpapers provide an excellent source of information

for study using the "valuing process.- Frequently, the,

valuing process of the editor or writer can be inferred

if ttie students can examine different versions of the

same -events.

,

PASS THE 1300"K
0

4,
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Before going to the next group of topics whic

pry more personal does anyone want to suggest

other social problems which might be included

.
in _list B In Figure

\

WAIT FOR ANY IDEAS TO EXAMINED.

If we look at Figure 6 now, we'll find a list.

of topics Involving personal decision-making

that might be of particular interest to the

12 and 13 year-old student.

52.

PASS THE BOOK
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We can extend the'list in Figure 6 -byconsidering

the probIlms that confronted ils;at this age. ,

jany physical, social and emotkonpl 4hanges hit the

student as he goes through puberty and makes major

ci

changes 4n.his life style. Each of/the topic's in

Figure 6 can be approched from a luirig standpoint

even 'though it is sometimes difficIllt to be rationat'

about highly charged eMotionalprothems.
.

1

PASS THE BOOK
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Pre-teens are frequently confrpnted wi-th- drives

.

and needs whiCh they find diflicult to express.

When their \questions about these are met with
. .

..,...

blanket_disapproval or embarrassed silence they

have the additional pressure, of not being able

"to- explore reasons, alternatives or consequences.

For e le,',the adolescent who asks when he

can-try.alcohol iriay,be met with a reply liRe,

"When I say so." or "When the law lets you."

4..

-PASS THE BOOK
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.

t

14erther of thes plifts'eAcourages.valuing.

rliValuing implies hriegs to questioning and this

. places demands on teachers and parents. The

child -- or the adult -- who learns the valuing

technique will- ask fOf'reasons'which are based

on'more than obedience.to authoritj, or adherence

to ritual. This becomes even more appareht when

we move Up to the next age level and look,at the

topics listed in Figure 7.

Remember, some of these topics are-of interest .

earlier in life,' but not with the same intensity.

11`

PASS THE BOOK
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-

r

Students_ in. this .aae group; are testing their
* 4 . .

pertonai- integrkty and their personij stringi-hi
.

'they are+ looldng ,for.peaning
, .

im'whetitb-ey,..-See" and bar a(alli them. They .

- .
looking- for t .sense of personal -*firth.

fiq probi Wrfa and I-Ssues are.iftractt've ..
'Cause:of their Acope-.,ang...Importance. flow' ever,,' .`

a::;gfre4:.-tdea.1 of disll,ixisiorAmen,t _frequently atises-

s,#he itudjt compares'hiindividua.1 s+rength .. -

7,3 -4

.--"i -,
the size of 'the tract tam.,

.. /. , i.,... .

,-./ .1 r '''.11-...::: -.' -. ' / -4. ' %

. ,..;,!, a. ; '. .- . .

. .,1....e ,q'a

- A".."';4,..i. 4;''.." ; ... : l'

........._ 5.; ...,..... '-' . .'.: e ...

, : :0' ,
..;;!.. '11
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3,

6

. f.

Introduction Qof the valuing process-for this
.

ace group caniiead to extensive rqsearch,projeCts

'for both individuals and groups.-

, - .

amore personal. leVel the kind of action .

which students take 9d important citi§stions

may frecfUently be fnfluence8 as a result of

engaging in valuing. For.example,a decision

tckw,ork in volunteer'agencies may be the"result

of a careful study of alternatives and.known t

or . projected consequences:
-

f

:

57

PASSrTHE BOOK

ey

. .

I

P
-

;3

.

1C#_
low.

o. "*.

;

. _ ,

"`" S ; . 5;
-

,
'

4.40 r



-
t .*"

41

1

or

444

I
=

0.1
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,, ' , 4 i
:. . . 4

More- lsoraj on would fice each,of -you to
4 'I

:add one tOpLc -to the Ilst%in

a spetifIc ,example for .some.'af scs used.

s.=;

See if wt.', can think of some Spicific Iss ues

perhaps those coved ty the mass media

-4- where students or youth of this igeare,'

expressing their cpnce rns about. ts urnan 7 ssues

VAST UNTIL EACH 1MBEI HAS GIVEN HIS ADDITIM
-(011 'MN: MERE MEMO 143FE. 'SOOGESTE01, THEN...

4. 4

%Ewan,

1
1

'-' END SECONDSESSI. WOK AND CONTINUE..

4
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1 woiltd iike,fo divide. the group up- Into thrlis. 446041 allofyol;who played the parrof -"students" a irtale ago please
ggt iigetime; all of you who Were "teachers" 'please get into

. *a group; all of the rest of you were "parentsP.
*

For, tliis.tiext exercise i would liketo keep!your original N/
'roles except that Bur students have suddenly. aged so, that they

.are now 17 . .

. Imagine that you ,are all involved at the same school pnd 1.
that you have just learned that -the administration is -pre z-.

paring'to cut back expenses by reducing the atheletic program
of your school.. -Their announcement of this reads:

J

"UniesS addltional sources of :funds can be
foubd free within the community we will have
no alternative except a dr-ast4c, reduction
tperhaps 50) in our pbysical education and
sports procjramskr

What . Is yofr "response #6. th is? Thai' 1,97, what "action will you
take? At the end.of about- ten minutes I would !Meta '

. spokerfi.an- froti each group, to present' what. you. feel ircetcl be
,,. ,. 4010. li'y-j-h§se--)%Vm you -represent. . '2

--
_ . : ,

.._ .

NEEP7 Ili IS -BOON FOR nil 1411411t..S. JOIN, Writ GREYER OROLIP YOU WISH;
. ': .VE1) AT THE, EtpOF.,-Ttle T)7N_InNUTES 'Ass THE '8041c.,TO THE PERSON

`-'7 YOU fibRkiLLY ant- 1T,TO. . 1 , .
, - ....-._ .- ...--., - .

'= : . , . ,, .r:

a.

,

;

I

5,9
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Let's stay in our three groups

Could we hearyfrom the "students" ,first.
hat action would you take?

What alternatives did you consider?
What did you feel would be the consequences
of the alternatives you rejected?
Please start yqur answers with,
"As students-we-decided

Could we hear from the "parents " -next?

What action would you take?'
Mat alternatives did you consider?
What kinds of consequences did you reject?
'Please start your answers with, -

"As parents we decided

Now let's hear from the teachers,
What actions?
Which alternatives?
What consequences?
Please start your answer with,
"At" teachers' we decided re-

'KEEP THE BOO*, TURN THE PAGE

ay

60

1
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r.

Are there any Minority reports from any of the
groups or did you all agree to the actions desCribed?

Would anyone from any group like to suggest an
alternative that wasn't considered by another group,

2.; or-comment on any of the consequences, that were suggested?

WAIT FOR ANY C0114ENTS THEN.REA10,

Fine, let's r=eturn to our original circle.

PASS THE BOOK

is
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The exercise we have juit been through involved you
in taking the role of 17 year old students. At this
age many students are deeply concerned about what is
right or wrong; what is fair or unfair; where do
turn for ultimate standards, and so cm.

We have simulated a valuing process7 that may be
chose tcrsome of the *actual prob-lens whith confront
young adults In the educational system. Figure 8
lists some more of the topics which concern this
age group.

--
1

62.
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F.

The group of topics in,Elgure 8 is headed'Value

Theory: The reason for including the woceTheory*is

that at this age many young people attempt to organiz

their thoughts and concerns in a-systeliatic manner.

They may seek out and read many theorists who write

about social Valuei. They may carry on long discussions

about religion, politics, personal treeddm and-similar

topics. It is an age atwhich many mby put together

a world view.

f,

63_
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p

In the statements that were just read we heard these

expressions, - "may seak outs',. "tray carry on long discussions",-

and "may put together a world view." The choice of the

word "may" isnot accidental. Not all 18 0.arolds.

care about very many of the issues listed in Figure 8.

Not all 18 year olds are capable of dealing with valuing

for many of .the topics fisted. Some may lack the necessary;

experiences to think of alternatives; some may have been .*

trained to7ignore or deny the possibility of choice; some

May feel that they are simply victims Of society and.

reject the efforts to engagein valuing;

6

PASS THE BOOK



.1

If what we just heard sounded bleak and

pessimistic this is hot what was lntended.

It was meant to remind us that marry. the

children and youth have experienced .

4

backgrounds that deny or reject choice.

Fart of our task.; in this program, is to

look at ways of encouraging the 'valuing process.

It rs.a simple matter to teach someone the

names.of the six steps. it IsPmbre difficult

to help them to use the ,process.

o

fs

PASS THE BOOK
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We should also pause for a moment o consider

the very young child. Many childr n at age 8

may be ready and eager to engage In thegive-and-

. take of selecting among alternaties. Other

children ,at. this same age may no have reached.

the stage of mental growth.whereithey can handle

. several alternatives and make.judgments- among these.

Valuing is like many other.problemrsolving tasks.

It rbquires a certain minimum level of experience

.
and I.Q.

66
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bet me follow that last statement with,another

.
way of talking about valuing. Up to now we .h ve.1 I

.

treated the valuing process as a very rigid p ocedure.

We hive heard it describedjA this program ii ways

that make it sound like-a highly verbal tas .

Howeverlm0Y people caeconsider alternatives

and make choices without being able to qay precisely

why they did what they d'r. They are reactli ng at a

non-verbal or emotional level.

67
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This prog

S

el s 1.

A

is not an argument fo'W' rIly

logical, unemotional responses.

.6 8

PASS THE BOOK
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lf'we believe that this program is saying, "Use the

. .

valuing proceks to...so-lye all of your problems:" or
ti

that'ii is saying; . ""ftws valuing Process'is the best

. .
, approach to all questions" then the progrAm'has failed,

-. ,. . .

..

ThrS'program' isfrying to say-that whenever` possible
. .

: .
'

. .,
we should be aware4of choice. We can chose to. use

.
. 1

the valuing process'or we can operate according to

tradition or instruction's.

. ,4

/
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i n. a-way . ttiis..pzograto. I i , sail ng, "Teach children
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rosy. thet. there is a thojce in _rosy ma. tter. i. end, that fite.
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e
Up to this point we-.nave worked throUch

6 7

program with 'very Noo_we
s

opportunity to determine which direction we want

to take-and what we want to study:

1f-wet-urn to Figure 9 wewill seers- sort- of

As f-
.

map that shows us where-we have beep, where-.we,- .

are row 'and offers us -socie -a I ternalves for the
a -

4. '4
,

r ,
... < . .

. .fliture.
We xi it --.have to wcr,lc out-obr ow0 way of

. ..

.
.

- .,

decidiAg what to dqat fills- Point:
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1

3

4.

Don't panic! Figure 9 -LS less complicated 4than
. .

setting an automatic timer on a stove Or teaching

'someone how' to play Monopoly. lt,starts4 10 thpupper .

left hand'corner at the word 'Start". Follow the

arrows:through the boxes to sae where we've been

Now we are' at F lgiare 9 and our ch pOint Is .

coming Up. The choice- 1s quite simple. Do we want'

to continue straight through to the endof this"

program or do we want to cover one or two,addl-tional

topics?

PASS T.!-IE'BOOK

e
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2.

'It I take the least time to turn the page and
.

. complete the program. if we do this we will spend

about 36 minutes looking rel- how to create climate

for valuing; and at some ways of giving feedback or

responding to others. If we want additional

exercises in applying the valuing process we go-to

the Exercise Book. There are two parts to the

Exercise Book and we can doeitber or both of these.
.

The names of these exercises are shown in Figure 9.'

It will take approximately 30 minutes to do, each c

. of these.
\

.,

,

\

. .

,

4
\

'PASS THE BOOK
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3.

We must make a decision now between two alternatives:-.

We can continue io this-book to the end of the program

or we can do some y ork xit h the Exercise Book and then
( .

feturh-fo thtstiobk.

WAIT UNTIL A DECISION IIIAS:BEEN REACHED-

I. IF THE GROUP DECIDES TO CONT4NUE IN THIS
BOOK NOW...PASS THE BOOK.

2. IF THE GROUP DECIDES TO LOOK AT THE.EXERC1SES
CLOSE THIS BOOK AND OPEN THE EXERCISE BOOK
TO THCINDEX, PAGE (ii).

THIRD SESSION MAY END AT T#IS'POINT

76, .

.
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4

I would like each of the three persons.on my

right-to gire us at least one, way of encouraging
e

tt .chl Id to engage InvaluIng.

IF THEY HAVE DIFFICULTY THEN. ASK THE
,

NEXT PERSON TO THEIR Rf6HT.

4

-
..."PASS THE BOOK
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r

Take tiro .to repd,all of these steps, especially

,

numbers fowr and five. WAIT A MOMENT OR TWO, THEN

READ.) These last two steps suggestythat not

all attempts at valuing need to be evaluated or
1

judged. Groups of children or young adults can
44I

provide a great deal of feedback or evaluation for

one another. Valuli!g comes with practice:

PASS THE BOOK
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t

.sue

Let's look at the peoblem that is posed for the

person 'attempting to teach valuing and to set the

proper climate. The first two factors listed in

Figure 10 ask that "respect" be shown. The third

factor, asks that we "show that the student's ideas

are worthwhile." in other wot-ds, show that we.

accept questions and ideas.-

.

O

.4

80

.PASS,THE 1300K
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4.

We show fialt we accept questions and ideas.

ASK THE PERSON ON YOUR LEFT.

IN, we accept questions and ideas e if we

disagree with therri. or feel they ar not really- useful?

WAIT FOR AN ANSWER, THEN ASK THE PERSON TO YOUR

RIGHT.

What happens to d child if we reject ideas that

we:feel'will not solve) problem?. 7

ASK THE REST OF THE.GROUP/Iboes anyone pant to

comment on eithdr of these answers before we go on?

81

. .

' PASS THE BOOK '
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I'm going to read a pair of very positive statements

t

to you. Imagine that you have just given me an
. . t.

to a:problem and that what you hear is this:

That's a ve'N.creative Idea, "think yo

Here is.aficittier 'possible react Yon to thylsame an r:

.'
%sr..

You'xe.very Creative', thank you.
,, -1. '.. ' .

.

Now tot's ?listen tp a g of other statements
. -

:r

beftlre:analyiigg.wtot the difference is within each pair:
. - : . .

- ..

. .
. .

- -

andwer

4
IL a.

7 054 4
5

,44

4,
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'AY)Here is another pair:

V: 74 ;

,.. -.. k...1,,a4.:44.;

' * e
..., a_

..' a'
%. a.;!: e *- '1' ,.. - '

..'..----e,.':i- 1,..----at...,,...... .,,,.. a el'
.:. it,..,
: _

-- ; S''''''-:,,- ), . va ..,, ... e`..t..:-:.:'' t. . . ...

.

The first statement is, "You're
for helping -

a fine person

The second statement is: 'You're a fine person.."

Another pair might be

. Firit,.7Your contribution is certainly valuable
to oui' success."

Second, "We're glad you're here.;;

Here's the last pair:

"That line of reasoning doesn't seem to be working."

"YOL7-re a.dolt:"

.83,
1

, .

tiSS THE BOOK
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. ,

Jusf to 8 "6hligh.t what ttiese,-4.triP

_aiming-at here i50ne 21:ire pair:_

havebeen

Ffret,sentellce:.That answer js got only creative but

°16 *ft ft ai50-like1y to solve the problem."
. 7

ondt sente :"You're a genius:"

Now lid like each of yob to tell me-something about the

xlifterences between the two statements in each pair.

Let'l/go pleund the grow° starting on 'my left.
,

IF SCONE CANNOT GI VE.AN ANSWER, ASK:

Would yob rather have had the first' or second statement
a

said to ypu?

WAIT UNT1L_tVERYONE'HAS ANSWERED,'ThEN PASS THE BOOK

-1114*

4

84
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The pairs of statements we heard were designed --i-;--H

to rieflect on' balic.difterence: first.state-'

, .
.

.
.

mentfia each pair `was a comment something you

did, or thOught,orsaid. The se d statement

in each pill- was designed to- comment more on

you as a person than on what you had n .

A

85

!

PASS T11E BOOK
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A.4*, 4..

.a

_ 1.

.

k,

. '

/

- -

2- ..-..

4

SCi)e-pirional ity:fire:ririStS argue that,. .?

in genera(, p `3e womld Tait hear 'scki.ethina .

'which \is directed to them as a arson rattier .

.

than. soceth trig.directed fo wha tfiey, have done.

,
A statement thaT corxrents, or; us as a person' is

"uhcondltional,". A statement thaccomments

=..what ore have done is "condifs>01,".

ff

86
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".

blhen w e feel accepted as a perso*we can

exei=tihe alternatives and-take ras in chosing

among theca;

When we -feel we must always do well or be
.

correct In order -no . be /tccepted :then taking. ,

risks or anakina choices is very difficult...

,

-
I

PASS THE BOOK

I
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I

c)
dr

TURN TO THE PERSON ON YOUR RIGHT AND ASK,

What would you have put in Figure 10 for the

At
sixth factor?

WAIT UNTIL YOU GET AN ANSWER, THEN READ,

One possible answer is, "Provide unconditional

support" wheneller poss -ib I e ."

My own suggestion would- bet

GIVE AN ANSWER, THEN...
ti

8 8

. ... PASS THE BOOK

.1 z

Ar
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AIM

Creating a climate is easier for some than it is
for others. Ccurenting in air unconditional wa' is

also easier for some then for others. Here is a
Short exercise that is usually hiTO-ful.in making
us aware of what it is like to-give or to receive
an unconditional comment.

ga.

11d like each person in the group to direct an
unconditional statement to the person on his or

her left. We are to comment on' the person as a
person -- not on what he or she does nor on how
they look. I'll start and let's goaround the group.
If you want to pass when your turn comes up that's
O.K. If you want to comment in return that's
fine.

NOW ADDRESS THE PERSOp ON YOUR LEFT, COMMENT
ON HIM OR HER AS A PERSON -- NOT ON. HOW HE LOOKS
OR WHAT HE DOES.,WAIT UNTIL THE -GROUP HAS
COMPLETED THE EXERC1n, THEN...

4

...PASS THE BOOK:

I

89
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Not all groups are able to do the exercise ast

it was described, and pot everyone is able to

give or to receive unconditional comments

easily. It is a matter of individual interest

and personality. How we use what we have just

experienced is up to each of us. We will each

,have to engage in our own valuing process about

this.

I

90

PASS THE BOOK

86.
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.1

This is the final page Of this program.

When this program was writ+en thi author

had no way of knowing who would be in our

group. If the program has worked well

Is It because we were'riiidly programmed,

or because we were able to niike choices?

...1 1,

91- as

41

87:



FIGURES HOOK

for

"VALUING:.

A discussion guide for

participants in

Project SEARCH."

Prepared by

Dr. D. S.. Abbey,

Evaluation,Researcb Limited

for

The Division of the.,Arts and the Humanities

.4=1101
The New York State Education Department

S.

. Albany, New York

Toronto, Canada

ci

A.

A



SLx basic

RECOGNITION

ALTERNATIVES

CONSEQUENCES

CHOICE

INTERNALIZATION

RE- EVALUATION

Fioure 1

steps in the ing process

I. Recognition need -for choice

2. Identification of alternatives-

3. Analysis of alternative', in light of consequences

4. Free choice among alternatives /
5. lhternalization into behavior

6. Re-evaluation.of chosen alternatives in the

light of new experiences.
.

b

93,
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a

Figure 2

Topics to which fhe,valuing process

, , can be appiied ,,,,,.

..

1. Ulei of atomic energy' 1'

.

..: 2. Mercy killing,fr .
a (: 3"

.4.:
3. Honesty ..-

.7/..< .." c
4.'Humane actions to an enemy%.,
.$.i' ,,' " 7 .* i .! r-Capital punishment .-

s ....,. .. A s ,- PPI IU:1109" r, ..r.' i e. ,. . 10N,Etioh, , . *
7.,.. . a

. k .s.. ' ' 't e, -B. 4aral behavior
*., . 7 , , # % 9: Re.ligious observance

.f.
-. » 10. Career decision

1

. . etc.

,
etc..

8)'

.
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Figure 3

...Types of values which concern
various

Ty0e4 of VacsAae

5
4

- 9 A. Preipnal and Social Values 1n. General

10 - II B. Human Relations (Social problems)
. ,

12 - 13 C. Decision - Making (Persorial problemS) 0

- 15 D.- 'Human Issues in the World Today

16 - 18 -E. Value Theory

so .

r

-

44 .
1 1
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Fi-gure 4 . .

1°2.. i

1 ' Topics which may be .in1tro.duced to chi Idren otf
ages 5 - 9.

04

4

A. Persolia I and Soc fa I Values in Genera I,

I . He I p tig other. people -

2. The value of rules to ourselves and others

;Except i ons to rules k

4. Parent - child (teacher-pup i I , pup i I-pupi I) relationships.

Y The, place pf work in I ite

.6. Valuableels in I qe

7. - Punishment and- reward

'
N

It

)

96
1, 7 .

.;

f
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Figure 5

Topics which ray be introduced to students of
ages 10 and II

B. Human Relations (Social Problems)

1. The imdWdual's need for other people
2. The place of laws,-judges and police

.
'3. The place of the inner group of reTatives

and friends
4. Differences in taste in our society and

around the world
5. Setffingconflicts of interest in society
6. Communications with peers and adults
7. Interpersonal relationships between sexes
8. Hohesty

97



Figure

Topics vnich ray to intrTduced to students of
aces 12 and 13.

C. Cecision-tasting (Personal Problens)

11,

' I. Alcohol and drucs
2. Sexual needs
3. The value of education (ot specific courses)
4, Personal appearance (diet, exercise, dress)
5. Accepting authorities and advice
5. 'Personality differences and problers
7, Tne need4to plan ahead. -

98

se.
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- _ _ Figure
. .

Topics wl,ich may be introduced to students of

- ages 14 and 15

D. 'Huron Issc.ies in the World Today ...

I. War and disarmament

2. Pollution and ecology .

'3. Women's_liberation (including abortion)

4. Civil disobedience and civil liberties

5. International law, and world government

. 6. Welfare schemes
7. Aid to underdeveloped people

"8. :larriage, comrruhl life.

9, Riohts of minorities of all kinds'.

10. Euthanasia and eugenics'

-f
r

a '

99 $:"
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Figure

Tonics which may be introduced to students of
aces 16, 17 and 1$ .

E. Value Theory

sf

1. Justice
2. Compromise

3..'EthicS (absolute...situational)
'40ra 1 icy .

5, Politics, law and morality
6. BusinesA, economics and moratity
7. -Cecision-makino.

5. Personal freedom and responsibility
9. 'Pleasure, conscience

IC. Valuing

100





a

Tioure.C.,

Creating ,a climate in'which to teach valuing

1. Se respectful of unusual nuestIons
,

2. Be respectful of unusual ideas and alternotives

3. Show that the students' ideas are worthwhile

4. Give credit for students: ettemots to.create

or to solve valuino problers

5; Allow students to engace in sole valuino exerci

On their own, without evaluatinc:fheir-efforts..

5.

. 102
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Floure 14,

A comparison at the'valuing process
and a general probtem-solvino model.

-Valuino Process,

I. Recooniie need fof choice

2. -Identification of altiernatives

3. Analysis of alternatives in E.

licflt of consequence

4. Choiceamona alternatives .E

5. Internalization

6. Re-evaluation

a 106.

General Problem-SolVing Model

1. Ask question

2. identification of alternatives

3. Establish criteria
4. Rank alternatives
5. Synthesis
6. Conclusion.(Choice)

4

11



Figure 15

I. For each of the questions I felt that 1 had an immediate reply:'

( ) -( ) ( ) (-) ) ( ) -

Never 25% 50% of 75% Always
, -sthe time

, :
2. if-all of the A questions had addressed to me, 1 would have passed:

-
. .

( ) ( ') ( ) ( ) ( )

Never 255 50% of 75% . Always.
/ the. time

-

-.

3. The following topic caused me the most persoDal effort or concerns

( -) Freedom of choice
( ) B. Retponsibility to studehts and children
( ) C. Responsibility 1'6 myself
( )*D. Society's norms and-rules

:=. ,

4. 1 fount, it harder tot'

) A. Prct or describe what I would do (or did)
( ) B. Describe wh t my school as a whole does

'

107.
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,

Figur-6 16

5. Based on my experiences with this exercise I feel that

( ) A. 'Varuing is a more frequent procesi thafi iCagined; .

,
( B. I can help others recbgnife when the valuing process

ios,InVolved in a personal problem;

( ) C. The valuing process is an,academic experience,
not a,"real" process;,

N.4

,

4'

$

( ) D. I could probably explain the valuing proceis.in terms
that an eight Oar ald couid understand;

,

( ).E,. I could,probably solvemost valuiLagpuestions by
usi=ng appropriate rutei.and regulations already

. .

, establi'shedfbY authorities;
. - -

( ) Valuing is' a naturat process:very little instruction
is really required.

103 't
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Figure 17

il
.

Positive Statements Assigning ranks:
1 2 or 3____ ..

..

A. "frequent process" ( ) ,i

. .

B. "help others recognize" ( )

D. "explain to eight year old" ( )

.. Total of 6 = perfect agreement____
with this -exercise on positive

statements.

A

Number in this group

1.

Negative Statements
Rankt,

4 5 'or 6

C. "academic'exercise". ( )

E. "use rules...by authorities"
F. 'requires little instruction"

109

Total of 15 = perect agreement
;with this exerciseion negative
statements.
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Exercise

1. Valuing and a general problem

solving model

2. An extended valuing exercise

4.

Pane Number Figures.

- 9 11-

10 - 30 15 - 17

WV.



Exercise I

Valuing and a general proble6
solving model

This exercise is a very structured one. It attempts

to show how valuing can be approached as arf example

of problem solving.

If we operated as highly efficient probing solvers

we might follow this Model. Nowever,asiwe will see,

it4Incefves more than we really need fo'r many'

relAtively simpA problems.

113
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I'd like the group to divide in half and move apart

so that yoti'can work Independently.

WAIT UNTIL THIS IS DONE.

As the first step in the exercise 11Sten to the following:

"A young student is required to pick an academic

program for the-toming years. His parents want

him to enter a prOfessional school, in order to

assure them tha*--he will be financially successful

in the future. His teachers and guidance counsellors

have told him repeatedly that his general performande

probably is not high enouO fog admission to profeisionai

school. The student himself Is not certain of whether

or not he wants :to continue in any, form of formai

education. He many musical skills that give

him a great deal of satlsfaction pnd'has been
offered 4 job with a theatre company for the

coming year."

Would anyone like metorepeaithe'story?

a

.114

TURN,THE PAGE
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4

In the simplest of terns, the student Is likely asking
himself the question, "-What should 1 do ? ".

within your group, woul4 you make a list of some
alternatives that seem reasonable. in order for an

alternative to be included in your list at least
two people should be willing to support it.

It will behelpful to look at Figure 11 before you
'start to list your alternatives.

Figure 11 shows only 4 alternatives -- A, C and 0 --

`as answers to the question. Your group may wish to

have more. it will be helpful to write them down
as headings for columns regardless'of how many you
decide.on. Take about six or seven minutes to do
this.

JOIN ONE OF GROUPS IF YOU WISH,

WAIT FOR 61m 7 H1NUTES,THEN TURN THETAGE

115.
4.



Now that yob have identified-the itterhatives for

this question we need to find a way of Choosing among

them.

in order for the student to make a choice he has to

think about the likely consequences of each alternative.

Then. he must relate these consequences to one another

in'terms of some common criteria.

Now let's look at Figure 12,

This is identical to Figure 11 except that a new

heading has been added at the right called "Criteria"..

1

TUPiN TIE PAGE

116
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2

The alternatives which confront the student are like

apples and oranges. They are difficult to coare

unless he compares thilm on some common basis Ii4ce

sweetness, or price, or food value.

The five criteria shown.in Figure 12 do not exhaust

the .factors that the studentmighlctonsider in

comparing his alternatives.

Within your group see If you want to add'any other

criteria on which you can compare your alternatives.

WAIT UNTIL BOTH GROUPS ARE_FINISHEO, THEN TURN THE PAGE.

I

'

117
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The next step Is to make the comparisons aMong

the alternatives.

To do this we need to find a way.of judging the worth

or payoff of each of our alternatives.'

We do this by ranking the value of each alternative

or each criteria.

Look at Figure 13 for. an example,

Notice that on the line for "Long-term security" the-

numbers 4, I, 3 and 2 have been written In. This

means that the student felt that Alternative 8

gave the highest'chance of long-term security,

and, so on.

118

TURN THE PAGE
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On the criteria of "Chance of success" the student
has been unable to rank the four alternatives so
he has put a question mark under each.

The final step shown in Figure 'F3 is to add up
the rankings for each alternative. These totals
are shown in the parentheses. This line is a
Synthesis of all of the information inTable 13.

It is clear that Alternative B 14 the one which
received the most preference. Remember that a
rank of I was used for the highest"or_most
valuable alternative.

Now rank each of your elternatiyes on each ofl-
your.criteria and then obtain a total of ranks
for each alternative.

WAIT UNTIL THIS IS.COMPLETED THEN TURN. THE PAGE

a"

119
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As you,

;
ee this is a high mechanical way of

:arrivi at a*basis of re ching a conclusion.

inkthils case the Conclusion would be "Chose

Alternative B".

We may feel a little uneasy about adding up

numbers in order.to reach a conclusion. The

real benefit of using this model is that it

helpS us to:stata both plfernativag and criteria.

II. also helps us-to-find a way of-compartng-

many possible actions at once.

Before you compare the alternatives and the

criteria which you general-se-In your groups .

Jock at" Figure 14.

AS aan see the problem solving modelis a

description of how we can go from step-3 to. .

step" 4 of the valuing process.--,

S
TURN THE PAGE,

4//6\
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To conclude this exercise you may wish to

examine the.written materiat-producedin the

other group or perhaps you can elect a spokesman

to 'describe the process your group went :through-

and what conclusion it reached'.

After that if we want to do a second exercise

we can do so by turning to the next pagp in

this book.
. ir

IF THE GROUP DECIDES TO DO-THE OTHER

EXERCISE....

..PASS THE'BOOK

AT THE GROUP DECIDES NOT TO DO THE OTHER

EXERCISE READ,

To complete the original.program'we should
return to our original circle and open the

4Valuing".book at page 73.

.:-.PASS THE BOOK

121
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ASK THE GROUP "T0 RETURN TO THE ORIGINAL CIRCLE.

Exercise too. 2

An extended valuing exercise

I3

...

This xercise asks us to examine our own values

about a number of issues. if we`dd not feel

. ,

ready sr% give an answer we can pass when-e have

heard the question. Other people in the group

can ask why we passed but they cannot press us

for answvs.

v. 122

, PASS THE BOOK.
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.41

Each page En this exercise has two questions

on,it. The person reading from the book will

turn to the person on his or her left and ask the

first question labelled A., y the" person hearing

the question wants to pass he says so but if

.

he gives an answer to A then he must answer the

second question on that page;

.1.23

PASS TUE BOOK f .
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This exercise will work best it group members allow

sanswers.to go unchallenged. The vartle of this exercise

is that each person in the group can frame an answer

for hfaself without haying to justifi it ands he can

compare this answer with the one given out loud.

Al the end of the exercise there will be'a short

series of questions to help us summarlie whatlfe-

have learned about our own values and how these

relate to the valuing process.
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TURN TO THE PERSON ON YOUR LEFT AND ASK "A": ,

A. =lion Important is freedom of choice?

WAIT FOR THE ANSWER, THEN ASK "B".
(IF HE PASSES TURN THE PAGE AND PASS HIM THE BDOK)

B. How would you feel if you had a child of 16 and

he wanted to leave school?

WAIT FOR THE ANSWER: THEN.... ..

P.

...PASS THEBOOK

13.
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TURN TO THE PERSON ON YOUR LEFT AND ASK- "A":

A. What do-you cdnsider.-to 'be the frost important,

issue cbAfnpnting students to-day?

WAIT FOR TiiE ANSWER, THEN ASK "B".'
(IF HE PASSES TI &4 THE PAGE. AND PA§S HIM THE BOOK.)

B. What are you dging a$dut that Issue?

WAIT FOR THE ANSWER, THEN...

126
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ASK "A":

A. What are the most imi:sortant factors 4n deciding

upon ones course of study or profession?

WAIT FCR THE ANSWER, THEN ASK "6"
(IF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)

B. HOw did .mu choose your courses or profession?

'WAIT FOR EMSWER, THEN...

127,

...PASS THE 200K



ASK "A":

A. Do you think that schools should change regulations.

when the majority of parents or students object to them?

WAIT FOR THE ANSWER, THEN ASK "B"
. (IF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)

B. How would you decide whether or not to support a

demand for change? FOr example, suppose they

demanded a particular course should beintroduced.-

WAIT FOR THE ANSWER, THEN .6.

A

o
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ASK "A": .

k -

A. Do you believe in encouraging children to be

self reliant and responsible?

WAIT FOR THE ANSWER, THEN ASK "B"
CIF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)

B. What would you say to a ten year old wha was.

intent on organizing a walkout or strike among

his classmates?

WAIT FOR THE,ANSWER, THEN...

...PASS THE' BOOK

JO.
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ASK "A":

A. At what age do you believe that children understand

the concept of "human dignity"?

WAIT FOR THE ANSWER, THEN ASK "B"
(IF HE PASSES-TURN THE PAGE ANO PASS HIM THE BOOK)

B. Do you believe that theie are any instances' when a

child of this age should be punished physically for

his behavior? IF THE ANSWER IS "YES", ASK,

Can you give us some examples, please.

PASS THE BOOK

:

6
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ASK "A":

aI

A. Do you believe that teachers exert a powerful

`Influence on the kinds of behavidr and values, that

their students acquire?

WAIT FOR THE ANSWER, THEN ASK flan
(IT HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)

B. Would you support.the hiring of a teacher who

had once been convicted of growing marijuana?,

WAIT FOR THE ANSWER, THEN...

13,1

...PASS THE: BOOK
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ASK "A":

4

4

A. Do you agree with the'following stAemeht, -

"Some of.tody's youth feels that society is

basically. currupt"?

WAIT FOR TH ANSWER, THEN ASK "8"
(IF HE PASS S TURN THE. PAGE AND PASS.HIM THE BOOK)

inbB. What is the.) st recent thing you did to help

change that viewpoint or toichange societyt

,WAIT FOR THE ANSWER, THEN...

: ...PASS THE BOOK

-
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ASK"An: 4

A. !tour school concerned with social problem5

these problems are seen by the students?

WAIT FOR THE ANSWER, THEN ASK "B"
(IF HE PASSES TURN THE, PAGE AND PASS HIM THE KOK),

B. How do the students help to sh.ape the curricurum

and the selection of staff?

WAIT FOR THE ANSWER, THEN...

133
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ASK '!A":

A. -,Is youi. school concerned 'with large social issues?,

WAIT FOR THE ANSWER, THEN ASK "B"
PASSES TURN THE PAGE AND PASS.HIM THE BOOK) I

a. How much does your school teach its students

about organized crime. Why so much., or so little?

WAIT FOR THE ANSWER, THEN...

...PASS THE BOOK

134
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ASK "A":

A. Do the majority of teachers in yOur school
- ,

believe inthe existence of.Go4 or In a

8.

Supe'rnatu Power? .
. .

WAIT FOR THE ANSWER,. THEN ASK "8"
(IF HE PASSES TURN TIjE PAGE AND PASS IBM THE,800K)

How is their belief transmitted to their students.
.

Should it be?

WAIT FOR THE'MS;IER,

'tolIPP

i 35

....PASS THE BOOK
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We have Just hefard fat feast eleven and perivps

_mss zany as teqt-two questions directed at our

own beliefs and vatues.. , r

Each of the issues which these questions tauched-

on has a valuing elementin it.

Before going on with this exercise it would
probably be helpful if we discussed any feelings
we have as a result of hearing such, acwide variety

of questions and answers.

ALLOW THREE OR FWMiNUTES FOR DISCUSSION
:g!

I

G,

136

...PASS THE BOOK.
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IF A DISCUSSION IS DOING ON AT THIS TIME LET
IT CONTINUE FOR ANOTHER THREE ORFOUR MINUTES.-
-Al THE MOST THEN FEAD-

Wded your please look at Figure 5-now.

Figure 15 has four questions -which might,heip us.
to focus out' feelings and Impressions-of'thIs exercise.

One Tway to start this Is for each of us to.deckde

on an answer for question number I and then'sbare theta.
0..

-How many of you fed:1 yqur answer. Ls.."NaVer"? (ASK,

-FOR SHOW OF HANDS)-

Now many answered 725%-, of the time?

How many felt,:the answer was "50%"?

-How many felt the answer was."75%" or "Always"?

sok

Would anyone like to comment on how our group seems
to have felt about these questions? ,

WAIT: THEN, PASS TIE BOOK- .
25.
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AFTER ANY DISCUSSION IS OVER ASK:

What about question 2 in Figure 15?
How many answered - "Never"? (ASK FOR SHOW OF HANDS)

- 25%?

- 50%?
- 75%?
- *Alwayer

What do these answers seem to say about the kinds
of questions which were designed for this exercise?
What do these answ s -- to question 2 -- say about
us?'

AFTER ALLOWING SOME 1IhE FOR DISCUSSION...

MM.
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Questions 3 and 4 are: directed towards the same

type of problem.

Le't's answer question first. How many would answer A?

How .many would answer B?
C?

D?

What do our answers to these questions say about,

the types of questions that were asked? What do

our answers say about us?

WAIT.FOR ANY DISCUSSION, THEN READ:,

Now let's consider= question 4, How many picked A? B?

Would someone who picked B tell us why this was

.harldest?
*

GET,,,AT LEAST ONE ANSWER TO EACH; THEN...

139
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Now let's consider Figure 16.

Each of us should try to rank order
statements that are shown. Each of

reflects%a different attitude about
and its relation to valuing.

Use a 1 for the statement that best
you feet how; a 2 for the next. best

so on until you have ranked all six

I through tor6.

GIVE YOURSELF AND'THE GROUP TIME,TO

THEN, READ:

.

let's look at Figure 17.

'

rr

1 49.
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t

the six
these statements
this exercise

summarUes what
statement and
statements from

COMPLETE THIS

TURN THE PAGE

,te4-77'
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Statements,A, B and D reflect positive attitudes

about. the valuing process. Add up-the' ranks that

you gave to these three statements:. If you used

ranks 1, 2 aid 4 for these statements your total

would be 6.

How many scored 6? 7? 8?, 9? 10?

. ,
If most of us scored a total of .10;or less'for
statements A, B and D -then we shok agreement with

the position 'taken in this exercise.

In other words, a low total of the, ranks given to"

statements A, B and D means that we accept .-_the

values orthis program concerning the frequency
and importance of valuing.

-

TURN THE PAGE

141
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IF THE GROUP HAS ALREADY DONE THE FIRST
EXERCISE iN THIS BOOK GO TO PAGE 73 OF
THE "VALU1NGn PROGRAM.

IF THE GROUP HAS NOT DONE THE FIRST EXERCISE
IN THIS BOOK ASK,

Do you now want to 40 the first exercise in.

this book on valuing-and problem-solving?

IF THE ANSWER IS "YES", GO BACK TO PAGE I
OF THIS BOOK;

. -

IF NE ANSWER tS "NO" PAN TO PAGE 73 OF,
THE "VALUING" PROGRAM.

1

4,
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