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o
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SUALLER SESSIONS .BY TAKING BREAKS AFTER ° " -
FINiSHING THESE PAGES: ' ; ' ‘ "
‘) ) (a) {Page No, 29 ) :
. (b) Pageo. 54 CL .
(c.:)' Page Ho. 72 . = . iy
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in-Ab>ey, U, S. and Dwston, R. H. T., ."TASC:,
—- - -Transecticzal Analysis ino Social 2ad Communication .
‘ Training.” Chicago: Hunen Develocment Iastitute, 1973,

2. This program would 'not have been possible without:the pain-
staking developmantal work of my c?%feague, Or. Clive Beck.
i have borrowed liberally.from his'work. -"Moral Education ) .
in the Schools." ¥vherever 1 have spoken bf discussicns ’ -
belng most appropriate at 2 certain age level Beck has |
cautioned that development of discussion in these areas . .
should not be considered in a lirear fashion {(p. 2). | 7 o ]
. have overstated the ¢orrelation between ages and concern - -
-for particular values or concern with specific problems, '
How much of an overstatemént this is will have to be judged
" by the user of this program. . ..
-+ See: Beck, C., "Moral.education in the schdols: some practical
- . suggestions." Profiles in Practical Education,
_ No. 3. Toronto: The Ontario institute for
’ Studies in Education, F971.
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from, Torrance who has written extensively on creativity and :
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See: Torrance, E. P., "Give the devil his dues," in Gowan, J.C.,
et.al., Creativity: Its Educational
+Implications’, New York: Wiley, 1967. PR
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' Harper and Row, 1969. : , '
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25D THIS PAGE OUT LOUWD

Phiritifs,,
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,,_"ea ‘r.a*e:':al wriﬂ'en which is in capiftal

This book is designed as a discussion guide.

There is no leader for our group -— we use
:

this book fo help us organize our time together.

After | am through reading this page

I am going t¢ turn to the next pags and pass
?he book to ‘the person on ry teft.

if you

- letters don'f read I+ out loud.

Read the
fower case {naferial'ouf {oud

t
DON'T READ THiS: PASS THE 1BOOK

. ~.
’» i : l‘

H
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READ THIS PAGE OUT LOUWD
in order to gat started we should ‘ . .
be seated in 2 circié or aroynd ‘ﬂ'ie -
outside of a table. - Since we will be ST ]
passing the bbok oF other materials
o one another 1t will help 7o close : IR
up the circle or to remove any o -
et;pty c'hairsqbe‘hteen us. - .
- - ] ’ 3 )
NOAW: STOP READING OUT LOUD
TURN THE PAGE AND PASS THE - - .
BOOK TO THE PERSON ON YOUR LEFT. ’ -
¥ 2.




"

READ THIS PAGE OUT LOUD

4

o —

/ When 1 am finished reading 1'11 pass
the book to the person on my left so
that he (she) can turn to the next page

~

and read it fo us. Th!s is 1’h~e way we
use fh}; book -- by reaqihg ea;:!'a page,,
- doing what js. sug%es‘l'ed on H’,‘ a.nd then
giving-the book fo the next person -in our

-« group. - - %

£

- (NOW TURN THE PAGE'AND PASS THE BOOK)

<

M -
-

Y
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This discussloo:guide was designed to be

used by people who may not know one another. .

In case all of us don't.know each other fet's

go around the group and give our nzmes.

1'1] start.” My name is_ . . .

-

WHEN EVERYONE HAS GIVEN HIS/HER NAVME
TURN THE PAGE AND PASS THE BOOK TO
- YOUR LEFT,

bt
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This' discussion gifde was'designed to bg -~ ¢
S K .
. used by teéachers, pareats and students.-
- 1f people from more than one Gf these :
groups are present now, let's be sure \
. . 2 -
' . they're -rot-alfl’ siﬁing"side-/by-'-side, "7
(Shift chairs with someone.) Our discussion © ¥
‘ is not going to be a matter of taking sides .,
‘ s or ‘representing a group point of view.
- ‘ - P PASS THE BOOK \
l . - - ’ . ‘ ' . ”' PR
3 . ) . . - \ .
. _ ’ . « \

' M
- ' ’
’ . ‘
- ’
« . -
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"This program is about valuing.
Valuing is a.process that involves making

-

choices and decisions. The valuing process
is the bésis_for,maﬁy of our acf?dns in
which ideas of right or wrong, or goéé or
bad aée:[nvolved. And the same process

,is at the basis of making decfsions about
vofiﬁg, about helping others, or about

spéBding money,

PASS THE BOOK

A
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The purpose of this program is to describe ’ i
fheﬂvaluing process and to help us to g N ‘

expérience this process in a group.

.
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As a group we will have-an opportunity

2 13 look at the.valuing process in_two _
° ' ways. We will see. the process in the '
y ‘ abstract, and we will seg how the process = -
- 'A | .-
N ;o " cah be applied, ‘ .,
. T o ' . e
,_;’ Valuing is the name of one way of solving
) ,problems. 1t Is not the-only'way, nor-  * - "
‘ R . .
’ even the 'best for every problem that comes
. . ‘ . . e [ L
. ’ along. . ot ’ . R .
.- . . . M ﬂ\
. \ ) . 4t
PASS THE BOOK ,
. -t - “' 1 .
v
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So far we have not had ;nuch dfscuss}on

even though this book calls itselffa '

"discussion guide". It might pe u eful - T e

at thils poinf to see how {t feels to be

] reading' aloud to one another. 1'H start,

"when | read aloud from this o .

- *book | feel . . . v + o . " : . : .

<
’ -

. . {GIYE EACH PERSON IN THE GROUP ’ : ’
- A CHANCE TO SHARE HIS OR HERAEEEL INGS. L

- THEN, PASS THE W)Ka) : )

. ‘ . P

>




- This program is desjgned for use by meny
differeﬁf kinds of é}oups. There may ’
be timas when our désqpssidn takes us off
In ALreC?ions that éeem unrelated to the

" “originab question. :
¥hen this Qgppens we sﬂould let our

' own interésts and the amount of time

- we have djctate when to return fo this

. . .
o PASS THE BOOK - g
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Let's go back to the valuing process .

.- Here is a description of a probienm

~

v ) sifuaﬂon.:“‘ Listen to Tf‘cara»fullxj."} .

"A teacher of [iterature reafizes - -
«© o that many of her top students ‘o ’
have not read the assigned books. ) L.,
it is just before gradvafion and ~ ' -
if she gives them the mark she
feels they deserve many of them
m&y not graduate whea they expect
to." - »

Does anyone want me 1o read this again? . f
PASS THE BOOK
L.




¥hat couid the teacher-do?
(LET THE DISCUSSION G0 ON FOR
NO LONGER THAN FIVE MINUTES * °
THEN READ OUT LOWD:)
" This has been an exaupla-of;a problen

where the vaiuing process might be

" used in the solution. Now let's -

look at andther type of prgblem.

~ .

.

_ PASS THE BOOK
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1'm going to describe another situation f:haf

we might consider:

* "Two local swiermers, one aged fourteen] the
other seventeen, have recorded ‘the sa
times in their last two meetings. A
selection comittee to send one of . ..
these students-to the nationa] ‘champignships’
is being formed and you have beefi 3skad to
serve on it." '

-

Does Fhyone want e to read this again?

b4




v,

,

g . 3 :
P ¢ - . = 5 -
“which pre of “these two students would
‘ ,‘ 14. . .S. ., s . . -~ ’_
(,»’é:-_. . you chose jo send to the chdmpionship race? .

.+ (€Y THE DISCUSSION GO ON FOR
=7 * NO UDNGER THAN FIVE MINUTES: .
¥.. » KI THE END-OF FIVE MINUTES
S -9 %" INTERRURFTHE DISCUSSION AND
- TELL THE GROUP THAT: -

‘n = poth atheletes are.girls .
- pith have equal grade standings
- .theg fourteen year old has trained for 2 years
- fhe sevenfeen year 'old has trained for 4 years."
. »

e [

. THEN; PLEASE PASS THE BOOK

-

<

£
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»

o that we have this additional information

.

- does anyome want +o change their opinjon of
. who- should be sent? ASK: Why? DISCUSS: 2-3 MINUTES .
Is anyone more certain that his original decision

was correct} ASK: Why? DISCUSS: 2-3 MINUTES. - 4

PASS THE BOOK

. . . »
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The discussions we have jus? been having
prqbably have the valuing process at their.
roots. e

-

Before going on let's look at Figure | in

o S

fhe.Figures Book. There are several copieé

of the Figures Book and they can be shared

I

-

among us. Figure | presents the six basic

L%
steps in the valuing process.

"

PASS THE BOOK

-~

20
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Our first exarple of the teacher confronted

with students who #ad not done their assigned
reéding might not pose 2 problem for some )
teachers, nor some parents, nor .even some s‘l'uden;rs:.

Their response to, "What could the teacher dy?"

would be automatic. Some would say, "They R

« .

" haven't done the work — fail them!" Others

sgou!& say,‘ ’;Ef"ass them. They've come this far,-

they des_erve""l'of graduate." .
- 5

*

..

s PASS THE BOOK

—
i s
b " .-
.
B
LA ° 4 .
. .’ -
- 21 .
et

17,




e!

In our second examplie scme would solve -
the problem in an equally agfomafic manner. ‘ e
Their reasons for selecting the older student
might be stated in these termk: .

"Experience will pdy off."
"or "it's probably her last chance." L
or "She deserves it, she's wd%ﬂig for it." -
‘thers"reasons for selecting the younger student

. & ~ . .

might be: . I, |

"She can use the experience."

or "Always give @ youngster a break."
or "Let her prove herself early.”

"'- PASS THE BOOK , -
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) .ﬁs.«r’;/

These automatic choices or decisions may be

based on a consideration of rrany factors. ‘ln fact
the decision mfgh‘l’ be based c;nlears_of experience
so +that the statements we just heard -

could be a very short summary of the results of

many experiences. On the other hand, wH’ho’u‘l’

knowing who made fhese sfa‘l'erren‘l's, we migh‘l’ feel

‘l'ha‘l' the reasons ‘were re!aﬂvely slmp!e. If we

were being highiy cmﬂ'ca,t, we might-say ‘l'heg were

sirply ciichfs or."ctp-oufs",

b

PASS THE BOOK .

5




" . sot apply. However, in making a rational

\&{sv;@.‘[.

tefs take the problem of which swimmer to
N
»segecf' and look at it in the light of the’

vﬁluing process as shown in Figure 1.

. -

?

At the moment steps 5 and-6 probably.do

decisioh about- such 2 sélécﬂon how.wouid ]

-

steps | thru 4 bé applied?
ALLOW UP TO FIVE MINUTES FOR DISCUSSION - .

“ THEN.:.
e

© . ....PASS THE BOOK=_




The valuing process is a part of a style of- | — . A
r . g . . - /)/3/ﬁ
life,« The bigot, the prejudiced person, or the ) o
persdn who opera+es on the basis pf stereotypes '
has no use for valuing. Valuin§ asks him to Lo .
uestion the basis for his cﬁoices‘ Valuing asks
., him to predict the consequences of’ hls cbol;es
and_to pay é}fenffon to fhese resulfs. Valulﬁg B .
\\h/-"i . - » ~~; "- ]

leads t6 free choice not to rigid reacfions. P T . e R R
: ; ;

PRl

. “T . pAss.THE BOOK . . N
o ° - 3 .
- " 4 * . L4
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‘ ) v PO
in this program we will'see hox‘,fhe valuing . 3 \\
‘ . .y D ~
process is léarned and how it is used in mapy ’J -
v - . : C ..
' . different sifuaﬂons. Tor start with, tet's , = ¥ Nooe
. look at Figure 2. . o o N
g . WAIT UNTIL ﬁvsmrons CAN SEE FIGORE 2. - . o S
. ’The topics shown in Figure 2 are ones wmcﬁ * ’
‘ . . "
. ‘J have concerned rnany "children and adults. durmg
. T e . - 5‘, . Y .
the oM. It Is hkelf“fhaf some oftus in this® . IR
4 -group have also thought' about them .- - . ' :
." . . ) . " "' . . . . - . - % ‘
< . _ . ,
) . . ' .
' ' L . #ASS THE BOOK ‘ '
o S l - .
» B \l . ‘ . . . \
DG S— -
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Let's take a few minUtés to see when each of us

?

" first became aware of the fact that we might . v

A3

have some personal choice in one of these very s
important areas: .
Let!'s go around the group, -starting with the

person on my left and let's focus on number 10,

"Career decisiifs." Could you tell us when you,

first began to realize there might be choices

-opea Q@ you? How old were you apnd can you N
- remember what you-thought about at the time?

HOLD THE-BOOK UNTIL EACH PERSON IN THE GROUP
. N (INCLUDING YOU) HAS COMMENTED ON THESE
QUEST1ONS ‘AND THEN.: .

- .

. .
-

©o 5 ° +..PASS THE BOOK ° L
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What we all went ‘rhroug"h -~ or_what we may
stil1 be going through —- is usually a very

< .

intense set of judgments. ' - . -
. . ) ‘ ) — 4M

For some .the cholce is easy: they do what father did.

For others there is an awareness of choice: they can . -,

do what father. did or they can consider ~ . -

other al‘recgaﬂves. : i e -

Let's look at a comp'le‘rely different probliem that éou!d."

’ - 3 .
also"have the valuing procass bullit In#o its solution.

- r
LS4 »

»
. e o g

¢ ’ . -
PASS THE BOOK




In order to look at this problem you need to
divide yourselves up into grﬁugs ;f %hree s6 that
you c;n falk foge?her. KM sféy here with this
program so that- 1 can confsnue to read insfrucfxons.

IF THERE lS.AN EXTRA INDIVIOUAL (OR TWO} HAYE
HIM (THEM) JOIN ONE OF THE-OTHER TRIOS.

| would like one pergori in each trio to play
. ! < i
#he role of an eleven-year-old student. Hould

you please decide who will be the student = the

" others in fhe‘group are going tad play the parfé of

teachers and parenfs.

DO NOT PASS THE BOOK.TURN THE PAGE AND cowmus
READING. - N




N

«

° ‘DO NOT PASS THE BOOK.TURN THE PAGE AND KEEP READING.

- ?

) %u!d-‘fhose piaying the student please' raise your hand.

_WHEN EACH GROUP HAS ELECTED 1TS STURENT READ... e

e ¢ (4‘ .

how would you decide o ‘one person in fhe group

" who. i1l be the. teacher. . (HAIT ONE OR THO, MINUTES. ) i

,c s,

£ L]

hbuld ‘mcese m'fhe feacher role p!ease raase your haﬂd

{CHECK 70 SEE £ EAG{"GQOU? HASATEACHER )

The restof you in each group slf! play. the role of.. ‘

M 1 d
‘fhe sfuden‘r's paren'f or paren‘rs. ~

how hs?en to-the problem situation and how it shoutd

be .2pproached. - . s . - .

14

? —




"The student, who is eleven years old, looks. at least fifteen, and
wants cesperately to go with his older friends to a music festival
which is being held in 2 nearby rural comrunity. The trip will be
made by car which is benng orovxded by the father of .one of fhe .

other students,
The festival starts on a Friday at 6 p.m. and conclldes &onday at noon."

.
a .

Does anyone want me to read *his scene again?

Here are your roles:

As the student you want to aitend the entire festival and
will counter 2ny objection raised to your trip. Try to begin -
every sentence you make with the words "Yes, but ...". That 4

is, offer a counter argument Yo everything. -

As the teacher try to get the student to consider ofhér activitles
. ' which the school ;¢9h? provide for entertainment during that same

’perI’Od. . — ,‘

) ﬂs the parent ask to be convinced that your child can handle this
type of weekend, or use any other argument that occurs to you fo

>+ fully examine the poss:bil:?ies and alternatives,

You have about fen m:nufes ‘to. spend on this, .

JOIN ONE OF THE GROUPS AS A PARENT OR TEACHER IF YOU-HISH AFTER ABOUT

TEN MINUTES READ: . . . '

Let's form our circle again. Would fhe person playiﬁg the student

from each group piease tell us whethér he might have been persuaded

by any of the arguments he heard and if so why, or why not, . -

WAIT UNTIL EACH "STUDENT" HAS COMMENTED. ‘

" Would the teachers from each-grbup tell us about the alternatives |

that they offered and what happened to fhem. P

WAIT UNTJL EACH "TEACHER" HAS CONMENTED

Now lef's hear whaf success the parenfs had in geff:ng their ¢hildren

¢ to exanine—alfernaf!ves. . ‘ . .. .

] . .
L L ,  WHEN FINISHED, PASS THE BOOK

31 - -
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vew i1's time to de-rcle and describe some of your feeiines.

wouls each of you who took the role of a student tell us how

it telt. 1'd lixe you each- 10 begin your cescription by saying,
“when | was in the role of the stugeni | felt cooeecacccees n

WAIT UNTIL $ACH FAS ANSWERED, THEN READ,

4

would those of you who played the part of the parent tell-
us how it feit trylng to persuade the student in your_ group.

“1'd {ike each of you to begin your description with fhese words,
"when | was in the role of the pareni, | felt...o.ooceeo.l’ '

WAIT UNTIL £EACH HAS ANSWERED, THEN READ,

Finally, would those of you who played-the teacher tell us .
‘how you felt. Begfn with, “Hhen | was in. the tole of the -
k] -

teacher | felt.....ccvv.e ) ;

s .

AFTER EVERYONE HAS FINISHED,
THANK THE GROUP, TURN THE PAGE,
AND PASS THE BOOK. -

°s

P
<
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The-process we have just experienced was_intended’
to remind us of how difficult it is to reason with
someone whosé- approach is fixed or who refuses +o

exanmine alternatives or consequences. He are not

7n with the ability to engzge in valulng.

It is a skill that can develop-as we, grow and as wg
7 experienca different problems.- In the next section
‘ +  of this program we will see how children of different : ’ .

- . ages come in?e.cohfac? with problems and how they

.

tend to solve them!

A\J

.

3
» «

_ END FIRST SESSION OR-PASS THE BOOK AND CONTINJE Lo

.




v

A very young child, one aged five or six, ’ o
" .- is not Iikeiy to be concerned with q;.zesfions )
. _ : of civil liberties. On the other.hand, the
teen-ager has !ik.ely passéd the point \;rhér‘e
he expects a spanking.as the result of
breaking a parental rule. Small children

are frequenﬂ\; very concerned with what . - -

« ..
. é‘) ) their parents feel they should or shouldn't do. , -

. - . .
-~ - A - : '

- -

. ' - PASS'THE BOOK -

A
.
o
~
.




In Figure 3 there is a2 list of five types
% -
of values which can be disccussed with children
¢ I4 .

and students of various ages.

This figure does not mean that children of

.

age 11 are not concerned with personal and sociai /

values. 1t ﬁggﬁs that the interests and abilities
i .
of most students to deal with these issues tend

to follow an order-simiiar fo the one we seeg here.

[N . * *

- PASS THE BOCK




© 1'd 1iké to repeat what was just ’said At
each of the age levels shown in Figure 3 e ~'_ el e
chlldren or 9oung adults fend to be most T a

Interested in the problem areas described

as "Types of Values." As we. grow oider - C— -
our concerns tend to move out to larger and:

d €

larger questions.

; , - . 'PASS THE BOOK - .. .t

) . - -




Now let's look at Figure 4. In this figure s
we have.seven fopics which migh; be of interest - . .‘ . \'
to children of ages 5 t0 9. Using each .one of ° . ‘ .
P fhese topics it is possible to- examine fhe valp!n%
process to see how it mlghf be applied. 'Remember i
?haf the valuing process has six STepS“ recogn:zing S

a need for choice; |denf:fy|ng alterrnatives;

analysung consequences of each alfernafive, '

chosing from among the’ al?ernafives* lnfernalxzing ‘ o

~ or accepfung the choice and the reasons for it and-

re-evaluating the choice after seeing the results oo

‘

of our actions.

.

-

PASS THE BOOK -~ .
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Consider the-first topic™ from our lis¥ of persc'mal' o
: . Lo , ol Y

W

»* " ‘and social va I(ues. This, is the q'ué.g‘.itiqnvpf "i_'xe-lpir_\.g‘ ' S
ofher Peopie". For some' chi‘ldren“i'his' is auf_émaﬂc - 4

- Theyﬂhelp ;henéyef The& see the need. ' Fd%'ofhér§,’ |

giving 'help depends on a number of factors: who ;is Y .

it that needs the: help; how much is‘ it needed; wha’f . : c

are the risks in.giving the help;’_mha#- are;d-'ﬁe rewards. ° .

. “Which kind of child or’student do gach of ys in ¢

this group want to see developed In our schools?

L] - ’




‘

\ v . ¢ »
Do we want_to contribute to the development

of a gﬁgﬁénf who glves helpiwifhcmf question

. or do we wanj‘fb'confribufe fowara; 2 more'+hougﬁf-
-fyl epproach. The tirst is®spontaneous; the second
is analirﬂc.‘ ' L l, ' .

In order to put the valui:g process into operation

for ourselves, let's' approach this question of:

giving help to ofhérs.

! »  PASS THE BOOK

-t




Ay " ..
Lt ’ R TR P S
| et K
VRIT "~ -;l-.‘l‘ :
approaches towards glving help. - One a;ipr;c-xaqﬁ‘ Is- "‘ . ; ' .
. sg_gn'l'an‘eous -~ when help Is needed 1t Is given - = \ AR
V without question.. The second approach was -* co 7:\" kS . ‘
oalled analytic orl..‘!'h0ugh:ljful -~ help, fs\given ol P L R r
. . ° oniy after considering the risks and the rewards . .
" of glving the help. A society or a school §y§:l'em" . L ‘ h
. . . ’ / o, ‘ ! ’ ..
, L .« could be designed fo encourage elther ‘of these .
+ approaches, WOU(d l"i' matter whiéh approach was B - K
~encouraged? . - e ' e
e - _ DISCUSS THIS FOR THREE OR FOUR MINUTES;, THEN ... ;, . ‘.
- r . ' ’ ' B
. ) . ' - ) P : I n oLt ; P
i PASS THE BOOK ) ' T S
. . . - . . . . : . . E o - ) ) -7%%‘;’.:-’. . . .
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The fact that we have discussed the question at.

3l means_that there must be some.concern over .

the -answer. We might say that we discussed theu’ N

.

question because this program said we should but . -

this.is unlikety. We'can assume, then, that 2 . . . S

3 “ M

- . N - . v Y
discussion Like this has come- from.a recognition
¢ N ‘ -‘: . --:u :" . .._::/: ';:", ’ 1-1 {"‘:' - :
of a neéd to chose. ™Recognition 6%.2" need for -
choice", is the first step in'the valuing process. Y
o - AP . . s -

s . - : e . . - . ] ’ { i -y
7 . " " . ) 3 - P .
N PASS- THE BOOK - : :
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Let's assume J’ha’i_"}s‘o one Is fofally sp&g‘tanecusﬁ
about_giving help to. others. Does 1t fon'ou'

fha'f everyone aﬁays analyses sifuaﬂons before ..

N
‘ s, T
..

__giving he&p?
ASK THOSE IN THE GROUP WHO 'SAY ™NO™ THE FOLLO&NM;.

P

"When socneone asks you for heip how do you

declde whether fo give H‘ or nof? . ¢

%

>

’HMT FOR THE ANSWERS, THEN oo

[P b

™. PASS THE BOOK .
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i Most of us probably make our decisions about . _r
v Sl - .

giving help b} looking at who Js asking for it, a o

- .

what Is wanted, and whether ve can do I+, ..  °

Frequently we also ask ourselves, "What wi'!l_ .. AT
happen {f.| don't help?®- We may also wonder,’ ot A
- . ' "Ean | get someone else to do what is being T ' Y .
. o B . "L . . L. le
asked?" . . - ' e .. Tl
B . * .- ., . Y g , ‘ . » . . ; O
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1 . -
.- .

Honéerﬁng whefher we can-get soneone ei st to
» .do it means we, are conslderlng an a!fernaf-}ve. o
Honderlng whaf will happen if we don't g!ve

- the 'he!p ‘t‘haf 1s asked for means we are

- chwklug ou*r 2 consequence. Frequenﬂy, we

may feel fha‘l' Jf 2 oonsequence Is harsh or

-

seyere eoough 1'haf we have no cho:ce.

Oo you égree? Do we losé our free‘cfom of

- -f

,,.cholce If fhere are undeslrab!e consequences

e, - .

) for some of our alfernaﬂves? i

-

msc&?ss FOR | FEW MINUTES, THew ...

s

»
‘ed

_PASS THE 800K




. TURN TO THE PERSON ON YOUR LEFTW@%HE..
" . FOLLOWING TO HIM (HER): -
- , . ¥hen. a system —- vhe_tbef H’.isl,‘_a s_cboc’:l,"or' 'y
. 2 home, or a s‘oéfety - uses fo'llce or';;un{sh-_-
ment as a ;:onseq;.;ée f#r‘break!ng ‘rules, ' S
’ < what ;;nay happen to ctzlldren's_,abl“‘ry'_ to
engage in the _;al.u;ng process? - . ,' .
. TWAIT UNTIL HE OR SHE ANSWERS, THEN ASK,—< '
" Does amyone else want tocomment on ﬂ;i; T
, question? REPEEE ” .
B ' ALLOW UP TO TEN MINITES, THEN .3., MR
B P N
] S + PASS THE BOOK, -
Do, K . -
. ‘ T

’ ' ’
E lC‘,‘ . " -t ) ’ "
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ASK AT LEAST THREE QlF,FEREMT PEGPLE- IN THE GROUP
J’O REPLY TO THE FOLLO’n‘mG‘
witt you tell us whether your. faacherzs enoouraged

you to ,examine the sorts of toplcs Hsfed In

~
-~ 1

Flgure 4 when ,',rou werg young? Ganvyou reca“

any msfances where yOu were haiped to look at

2
“ »

. alfernaﬂves la thf of consequences?

' KFTER THESE THREE HAYE ANSWERED ASK,” | .

_ ¥ould anyone else-like to recitt hlg or her

> - - ~

. experiences for us?

ALLOW OTHERS TO ANSWER, THEN..%. . ..  +

’ g . * ‘ _A ",
. . »  PASS THE BOOK
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-

From your own éxperiences ¢an you suggést
ofher.jfbpiég. to one another-which you feel

_children of this age enjoy dfscussing or

v

, which yoll are, sure are of intersst or concern

o them? =~
s, - ’ o

WAIT, UNTIL GROUP MEMBERS HAVE EXCHANGED

ANY IDEAS THEN...

* ...PASS THE BOOK
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5 . Turn to Figure 5 now, and we can examine .
value questions that are of interest to |
N . - . - N - ‘. R %
. ) . ,
students at ages 10 and: 1. There is no- oV .
-harg and fast line around these age levels. . - .
The groupings suggested here are those that Lo *
have been useful in designing courses, for ; ' )
. " " the study of moral reasoning. T A e
< . . “w s *
. - D - 3 v .. \ H
o . A , - _
* 4 Fl : [y ‘ e’ M ¢
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‘The fifth topic in Figurs 5 provides an intsresting

vehicle for 's‘l:udylng .the valuing process.. Listen to

the following press release and imagine that you were

reading it to a group of ten-year-olds.

"In an attempt to offset the shortage of fresh-
water in several large clties, State plans are
belng.completed to' damnmajor rivers, thus
creating artificial lakes as_resevoirs. «

. Naturallsts complain that ‘the wildlife in these .
areas Is not.able to adjust and will be
severeiy affected. In sevdral cases whole

-, villages ‘may have to be moved to higher groﬁnd -
~ leaving farms and .traditions behind fhem ‘

Now, Inagine that you wanf to. use this news 'He‘m as

the basis forﬁiscusslng confl!c‘l’s of In‘l’eres‘l’, How

-
>

would you ~approach Lf? What ls the . rsf quesﬂon you .

would aks your s‘l'udenfs? Rémember we wanf 1'o bave ﬂxem

.
: & o
RS , o~

use ﬂae valulng _process. .

~

WAIT UNTIL SEVGRAL SUGBESTIONS HAVE, BEEN MADE, THEN B T
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»
-
[}
[

The f!rsf questions should'heighfen av;rene;s

of the kinds of confllcts invoived. For examp!e,
we mighf ask, "|f fhe cities do not get wafer
what wl1l_happen to thelr population -~ 8u1',$
what about the |ife of those. iri the. mtagesz" 1
Or we could ask "If the rivers aran'f usedq

how e]se will fhe cities survive -~ But, whaf

about fhe cialms that the wildlife nay be - ;

“ . v p

‘desfroyed?"

—_ ) »




+

This line of questioning could fead to a discussion

of alfema'hves, posslble consequenoes and the kinds of

chonces fhaf seem rost reasonable !n hghf of the publ ic

*

-needs and fhe personal values of ﬁne people Involved
Newspapers provide an exceHenf source of lnfomaﬂon
" for sfudy using the valuing process. - Frequgnﬂy, ﬂ’xe,

valuing proces::: of the editor or wrifer can be fnfei'red‘

. it the students can examine different versions of the

11
same events.
€

3 \ - 0, :
. [

-

PASS “THE BOOK-
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Before going to the next group of topics whic

Fré more Qersonal does anyone want to suggesf
other social problems which might be included
in.list B in Figure 52 " | R
TN

WAIT FOR ANY IDEAS TO BE: EXAMINED.

If we look at Figure 6 now, we'll find a list’

of topics involving bersonal decision-making
that might be of particular interest to Jhe

12 and 13 year-old student, ¢

‘e

10

.-
. S .

PASS THE BOOK
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We can extedd the iist in Figure 6 by considerlng

the problgms that confronfed hs—af fh's age. f

ﬁany physical, social and emofionpl ¢hanges hit the .

sfudenf as he goes fhreugh puberfy qnd makes maJor
.changes [n "his llfe style. Each of/fhe topics in
F}gure 6 can be apprééched from 2 leuidg standpoint
éven'fhouéh it Is sometimes diff?c?lf to be raflonar

about highly charged e&ofional-prodlems.
. “ N

-

PASS THE BOOK
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Pre-teens are frequently confronted with drives
and needs which they find difficult to express. -

Wher fhelr<$yesfions about these are met with

. [N .

. . h . i
blanket_disapproval or embarrassed silence they 7
i . . L .

" have the additional pressure of npt being able

- to-explaore reasons, alternatives or consequences.

;;;>2§3561e,}fhe adolescent who asks when he

. can'frékglcohql ﬁgy,bé met with a reply like,

7/

i
\ -
e, '

"When | say so."” or "When the law lets you.

+ PASS THE BOOK




Nﬁ; N
.L‘; - g iy
’. | , - . ' ) .
B o " Mefiher of thesel: plies’ encourages. valuing. ' ‘
_Yaluing Ir:'szeS e'bh'e:s's to questioning and this’ . ' : .
o .D"-Ia_ce;; demands on teachers and oa_renfs.' The o . |
child -- or the aduit -- who learns ﬂ-;e valuing .
y; technique _uill.'a,sk fof reasons°which are based ( )
© on' more than obedience to duthori ty or adherence '
:_ y : to ritual. This becomes even :nére“appa’rehf when e, -7
__we move tp to the next age level and look at the .- ’ . :
’ "’fopics “listed in Figure 7. . o ' . -
Remember, some of fhese" topics are-of interest / - B
' earlior in iife, but not uffh'ﬂ;e'sama intensity. a o '
' PASS THE BOOK + .o o < L o,
. d . . . " . i '.' =
Q. Y ia , ’ el «'I'..-"
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Introduction of the vajulné process- far this’

. s, - Vs . % R
age group can lead to extensive research.projects

L

* for both individuals and groups.- . U

« . . %

the kind of action .

’

'At a.more personal. level
which sstudents take off important questions
may frequently be {nfluenced as a result of

F4

e ‘_énga‘ging in valuing. For.exemple, a deciston

. to_work in volunteer‘agencies may be theresul+

»of a careful study of alternatives and -known

P -

or projected consequences .

.
- )

PAS¥ THE BOOK




Béfore gomg on £ would -H‘ke each of you fo

“add ona ?och ?o #he Hsf’ m Fzgurer’?s or’ g:ve'

A

perhaps fhose covesed ty *rhe mass me’dna -

- uhere s?uden‘ts or yoa‘fh of ffﬂs age are

ex;prsessmg ﬁleir cpncerns abouf hunan 7ssues..
. WAIT WITIL EACH MEMBER HAS GIVEN H15 /xomTton
" £0R UNTIL THERE ARE NO MORE. SUBGESTED), THEN...
- . - : .o “e e N

PASS.THE BOOK AND CONTINUE.
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1 wouid er to dlvide the gooup up Into thirds. vogid ail
. of.you who played the part’of ."students” a3 while g0 please ..
" gét idgetfer; a2l of you who were "teachers"™ plesse ‘get Into
-4 group all of the rest of you yere paren?s” . -
) For» this nexf exercise { avouJﬂ Hko 10 keep® your or!ginai AV}
‘rofes excepf that Snr student's hava suddenly. aged so, that they
are now 17, . ¢ ¢ s

-~ - -
4 - - ) R T

’

PR

.Izzgine that you.ars alf Involved 2t the sams school and '
.. thet you have just léarned that the administration js pre=-
- paring’to cut back expenses by réducing thes atheletic program
of your school.. Their announcemenf of ‘ﬂﬁs reads: - )

-

v "Unless addltional sources of funds can be |
- - found from within the comunﬂy we will have
" no altennative excepf 3 drastic reductlion
iperhaps 50%) in our pbysical education and

- sports: prograns < , .

¥hat. Is yorir respbnse m 'ﬂ'ris? That !9, vha‘r acﬂon wH! you
take? * At the end.of about ten nimrkas { would liKe.2
. spokesman’ from each group to present yhat yoo feel wou{d be

.. dojie’ b’y i‘hose ibgm you rspresen‘l' L. .

e - m THIS "BOOK mm« mmres. JOIN, irmcasvea Geow YOU WISH ™
N .,» -THEN AT THE. END-OF THE r;au;mﬂesg;ss THE B00K 30 THE PERSON
“You' mmgu.r Gws rr m ' ‘

'« . ‘
-,

- v

» »~




s stay in our three groups -

d we hear from the "students" first.
¥hat action would you take?
What alteranatives did you consider?
What did you feei would be the consequences
of the alternatives you rejected?
Please start your answers with,
"As stugents-we decided.

we hear from the "parents" pext?
What acfion would you take?"-
v what alternatives did you consider? .
¥hat kinds of tonsequences did you reject?
"Please start your enswers with, .
"As parenfs we decided..... . u’

D
. » . *

Now ‘let's hear from the teachers, -
what actions?
Which alternatives?
What cdnsequences?
Please start your answer with,
"AS teachers we decided

'KEEP THE BOOK:, TURN THE PAGE .




e

® . M

- - o
(Are there any minority reports from any of the
groups or did you all agree to the actions described?

Would anyone from any group like to suggest an
alternative that wasn't considered by another group,
7., or comment on any of the donsequences, that were suggested?

» ‘

WAIT FOR ANY COMMENTS THEN READ,

Fine, let's feturn to our original circle. .
. N g

PASS THE BOOK

61 o |




1 The exercise we have just been through involved you
. in taking the role of 17 year old students. At this o
age many sfudents are deeply concerned about what is

- right or wrong; what is fair or unfair; where do ve
turn for ultimete standards, and so on. .

¥We have simulated a valuing process that may be
close to some of the actual problems whith confront
young adults .in the educational system. Figure 8 . .
lists some-more of the topics which concern this

age group. ’ : ’

N
-

PASS THE BOOK |, S
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1 4

The group of topics In Eigure 8 Is headed Value
S

>

Theory. The reason for Including the word “Theory”is

<

* that at this age many young people attempt to organizé

their thoughts and concerns In 2 systematic manner.

They may seek out and read many theorists who write
about soc}al values. They héy carry on long bi5cusslqns
about Eé!igion; poli?ici, personai freédom ;nd-similér
topics. It Is an ége af:whicﬁ many may put together

1

a worid view. ' o .

e




+

“ 1n the statements fha‘r were Jusf resd we heard fhese

-
——

expressions, "may seek out, "may carry on long discusswns

S

and "may put :roge‘rher 2 wor!d wew. The choice of fhe
uora "may" is not acctden‘ral Nof all 18 year olds. . .
A : ‘ care abou‘r very many of ‘rhe issues Hs?ed in Figure 8. ‘

X o Not all 18 year olds are capable of ‘dealing with valuing ,
. L N

‘ . * for many of the topics {istéd. Some may lack ﬂie f’recessary’

- experiences ‘ro think of alfemaﬂves, some may have been

. ) ) ‘rrained to" ignore or deny the possibility of choice; some

o . ray ‘feel that they are simply victims of society and . . o

* reject the efforts to engage’ in valuing:. . ' : .-

0 . . .
*

9 .
K A ’ — . |

- PASS THE BOOK __
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If what we just heard sounded b’leak and
pessimisfic this -Is rot what was intended. °
‘It was meant fo remind us 'rh‘a‘l" many of the
“children and youth have experiencad _, .
Eac.:kgriounds that deny or reject choice.
Part. of ouri'fask;j in this program, is fo
look at ways of encouraging the valuing process.
I+ ?s_.a simple mattér to teach someone the
names .of the six s‘féps. ’H' is more dlfflcuijf

to help them to use the process. .

¢

- ¢
. i
] . . x
~ -
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We should also pause for a moment Lo consider . .

the very young cﬁjld. Many_childr n at age 8

I :- may be ready and eager to engage fn the-give-and- .
. take of selecting among aifernafi*es. Other

children a+ this same age may noi] have reached, )

the sfage of mental growfh.where{fhey can handle

-

« several a!fernafives and make judgmenfs-amoqg these.

.

Yaluing is like many other problem-solving fasks.

‘ . le .
It réquires a certain minimum level of experience
and 1.9. - .
’ \’ 4

.
- - . \

-
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ket me f6llow that: last statement ;lithanofher

way of falkir.ag about valuing. Up to now we.h ve'__\'
treated the valuing process as a very rigid p -ocedure.
We have heard It described in this program iT ways
that make it sound like -a highly verbal task.

_However,,mapy people can’consider alternatives

and make choices without being able to say ‘r'eclse'ly .

why théy did what they dfd. They are reactling &t a

non~verbal or emotional level.

PASS THE
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LT ) If'we believe that this program is saying, "Use the R
; * . ‘valging process to solve all of your preblems!" or - - . .
. . ’ . - “ nd -
- - - . - . ; 4 S - |
. - that* it Is saying, "The valuing process'is the bes+ .
. ." + epproach to 21! questions” then the program has talled. ~ =~ ~ '’ .
. . . ‘ . ' - . LU NI
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- . . . . '. . . . " . . - _ ’:’ .‘;‘
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in g way ‘ms' program 15 saying, "‘feach chiidren

-~ -

' '_‘ 'j7 . ﬂa,af ﬂzere :s 2 cho}ce in. ::osf mﬁe.rs and fha*r ﬁ\e.
. % . .‘ “ . >
yalu‘ing'procéss is bne xay -of naklng fha,f choite.".’

i". -

< - - v

. PASS THE aook |
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Up to this pom‘}' we’ a.'save aorked fhrvouch *‘I’Ms

», h r-"'

s et B

program vxfh very h;’"ﬁ‘e'-chetce.s Now we have an

opporfu’nity to dq‘l’emme uhich d!recﬂoa we van*?

‘l'o ‘mke'and wha‘l’ we‘uant %o s‘h:c}y.

.
. . s - - 8 -
‘- - :

tf we tu"n to Figure "9 we wiﬂ’ see ‘2 sort of‘ road -
-
nap 'l'haf Shows us where.we have been, where.we - .

. . .
-
- > i

are now ‘and offers us sorle-a!femahves for 'l'h.e
K },,

»

fufure. We wIH have ‘l'o Hot‘}( cru‘:' our ou;'l way of

-

decndirig whaf to do.a'l' ﬂus poin‘r-.

y v
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Don't panic! .Figure 9'is less compﬁcafed :mén -
» - " S 4 . .

setting an automatic timer on a stove or teaching °

~ . -

someone how- to play Monopoly. I1t.starts in the, upber
. r : . .

left hand’corner at the word "Start". Ffollow the .
arrows through the boxes to s2e where we've been -

Now we are’ at 'Fiqare 9 and our ch point Is . . - .
b 8 4 P <

2 «

coming Up. The cholce is quite simple. Do we want’

to continue straight through to the end of this™ ° -

“ -
program or do we want to cover one or two _additional
i ) ~ = ’I ) -.- ’. ' ‘.. - 'y
topics? ’ T . .
. - ¢ .« ’ . > ‘- ’ Y *
. - ,I . . e m
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about 30 minutes looking at how to create a2 elimate

o - ] -
for va[uing; and at some ways of giving feedback or

"It 1Tl take the least time fo turn the page and

compléfe the program. If we do this we will sﬁ%nd

* responding to others., If we want abdlf1onal

exercises In applying the valuing process we go-to o

the Exercise Book. There are two parts to the

Exercise Book and we can do elther or both of thess.

-

"The names of these exerclses are shown In Figure 9.

It will take approximately 30 minutes fo do each -

of these.

- .
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¥e must make a decision now between two alternatives:. -
‘_:‘ $ . “ . ¢ 3 : -
¥e can continue 15 this-book to the end of the program g

or. we cari do some work with the Exercise Book and then . /
. re‘l'urn ?o this Beok. ¢ L ' ¢ - .
Z L WAIT UNTIL A DECISION FAS, BEEN REACHED.. ° . 7 .
) . ] I. IF THE GROUP DECIDES TO CONTANUE IN THIS‘- -~ .
] ; *  BOOK NOW...PASS THE BOOK. " . . ' -

2. |F THE GROUP DECIDES TO LOOK AT THE EXERCiSES
« CLOSE THIS BOOK AND OPEN THE JEXERCISE BOOK .

- 7O THE'INDEX, PAGE (il). ., . N

.

-
' ’

[ -

-
.

THIRD SESSION MAY END AT THIS -POINT
< :
. . .
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P | would like each of the three persons -on my -
. . - ,’) - . "' - -

: r}ghf'fo give us ‘at Jeast one; way of—enéouraging'

.

3 chjld to quége in valuing. ) T ] |
co " IF THEY HAVE DIFFICULTY THEN.ASK THE = *  ° .
. . NEXT PERSON TQ THEIR RIGHF. THEN... '

" . . ‘ . * B . . . :——. - ) . ) " " .:g;
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#* . . 4
. Take timg to read al) of these steps, especially

.

. nuzbers fout and five. WAIT A MOMENT OR TWO, THEN °

v
>

8 . v .
READ.) These last two steps suggest that not

all affemp;s at valuing need to be evaluasted or
. . S

judged. Groups of children or young adults.can

provide a great deal of feedback or evaluation for s

one another. Valuing comes with practices

> -
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Let's look at the problem that is posed for the
person ‘attempting to teach valuing and to set the .

, proper climate. Thé first two factors listed in
Y - f

Figure 10 ask that “respect" be shown. The third

L] ’ .

factor, asks that we ''show that the student's ideas

. ’ ‘.
are worthwhile." In other wofds, show that we.

-

accept questions and-.ideas.-

"PASS. THE BOOK




“\ We show that we accept questions and ideas. . : - o

-
»

ASK THE PERSON ON YOUR LEFT. ) ' -

Do we accept questions and ideas e if we T
disagree with them or fesl they arED:of reblly wuseful?

_WAIT FOR AN ANSWER, THEN ASK THE PERSON TO YOUR

" RIGHT. D - - - .,

What happens to & child if we reject ideas that ) .

«

we ‘feel’ will not solve % problem?,

ASK THE REST OF THE GROUP, "Oces anyome want to ,
‘ . ‘ L o ’ ) ’ . / .
comment on eithér of these answers before we go on? .~ ' ' .

, [ . " H
- . R L’ - .
s i VL N -
.
. M :
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- I'm going to read a pair of very positive statements
to you. Iimagine that you have just given me an answer
¢ . ’ . o v . 4 )
. to aproblem and that what you hear is this: B : ‘
- , r P - - N . -
That's a véry.creative Idea, “thank yo .

Here is.éﬁq%h’er possible reaction to thy same ansuer: Y

. . . ; . - - .
You're, very creative, thank you. .o S
¢ rw N ‘.5 ," ’ - .‘ ' . ) ‘ * . ’ . ’ ) -
- Now lgt's ‘1istén 1p a pumber of other statemepits :
' € ¢ A - .,
. . . bt 4 - H
befqre: analysing what the difference is within each pajr. .
R - N » -7 - : ¥ e’ -
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- s s . 7 . . L] ‘
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Aruitoxt provided by Eric -
o -

) ) T ’ v e , .
’ Here -is another pair: \ .

The first statement is, "You're a fine person - ..

for helping me.” - - :
¥ re e~ R
The seoond“sfa‘remenf is: "You're a fine person.”

) <

Another pair, might be:

N
. First, "Your oon‘rrlbuﬂ‘on is certainly valuable
+6 our success." P P
Second, "We're glad you're here.h . . .
Here's the fast pair: T »
"That "line of reasoning doesn't seem to be working.”
"Ydilre a,dolt!" R
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Y Jus‘F i*o & hi xgh‘l‘ whai; ﬁsesetexamp# have-been *
‘ armxng af *xere {S dne mre pa:r- ‘K_ o

-

Firs? :enfeﬁce- ’*Thaf an5wer i s nof only creahve but

- -

. X . H ¥ afso ‘Likely to selve the probiet:u
S
.-' Second sen‘rence/

"‘fou re 2 genlus!" '

Nou 1ig hke each of you to fell me somefhmg abouf fhe :

.mfferences between the two statements in each pair )

Let'd go arqund the group starting on my left.,

IF SOMEONE CANNOT GIVE.AN ANSWER, ASK:

Would you rather have had the first or second statement

- “w -
sazd +o ypu? s ‘ )

WAIT UNTIL. tVEPYONE HAS rsNSWERED THEN PASS THE 800K
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Aruitoxt provided by Eic:

The pairs of statemen

to reflect on bajic'.diff‘erenoe.'. ‘The first state-

did, or thought,or said. The secdnd stefement

<

ment «ifi each pair ‘was a comment
N eac

in each pair was designed fo'-corrmenf more on |

. .

you as a person than on what 3:ou had dQne.
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; Sone‘ pbrsonal lfy ffreorlsts argus fhaf

. ', m generat peop‘ie weuid raﬂa hesi so"e?hmg

‘ ?

. wmcb is direcfed fo them as 2 .erson rafher :

’ . - ¢

fhan sonefhmg. darecfed 1’0 uha ‘rﬁey, havg done.

4
> s
¢

A Statement fhé'f' corments, off us as 2 person is

"ugcono‘ihonal," A sfafemen‘t ?ha;rf oomen‘rs on'

4

) avha? 'we~ have done is "condu?\ onal".

)

[

- © ek
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" .. .. vhen we feel accepted as a persoff-we can g o )
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. . exdmine alfernatives and take risks 3n chosing

- - N - « "
! 2 i . - - " . - o~ i .
- ] *  ‘among them. ] . ‘
' /] - IO B -,
, When we -fes! we must always do well or be - . .
O - correct in order 16.be dccepted then taking
. . . - risks or making cholces Is very difficult. o -
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] S g : 2 |
TURN TO THE PERSON ON YOUR RIGHT AND ASK,
. . ©e ) R . {
} " What would you have put in Figure 10 for the . . - \
R sixth factor? ’
WAIT UNTIL YOU GET AN ANSWER, THEN READ, .
One possible answer is, "Provide unconditional )
° . - ¢
support” whenever possible." .
My own suggestion would be: . i . .
- i,
GIVE AN ANSWER, THEN... °
.., PASS THE BOOK .
. s - "‘
] X . .
5 .
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Creating a2 climate is easier for some than it is

for others. Commenting in am unconditional waylis
also easier for some then for others. Here is a
‘short exer'cise that is usually helpful.in making -
us aware of what it is like #o-give or to receive

"an unconditional comment.

. .

I"d like each person in the group to direct an
unconditional statement to the person on his or

her left. ¥We are to comment on the person as a \
person -- not on what he or she does nor on how
*they look. 1'11 start and let's go-<around the group.
1f you want to pass when your turn comes up that's
0.X. 1f yau want fo comment in return that's ’
fine. ' ’ -

.

NOW ADDRESS THE PERSON ON YOUR LEFT. COMMENT
ON Hi¥ OR HER AS A PERSON -- NOT ON-HOW HE LOOKS
OR WHAT HE DOES. WAIT UNTIL THE GROUP HAS
COMPLETED THE EXERCISE, THEN...

%, - .

— .. .PASS THE BOOK.

14 ‘-.




{ Not all groups are able to do the exercise asy -

it was described, and not everyone is able to , >

give or to receive unconditional comments

easily. It is a matter of individual interest . .
and personality. How we use what we have just

- 4 .
8 . experienced is up to each of us. We will each

" *have to engage in our own valuing process about

. this.
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. This is the final page of this program.
. — When this program was written the author : : .-
had no way of knowing who would be in our
group. If the program has worked well . -
Is 1t because we were rigidly programmed, S L . 4
or because we were able to make cholces? -
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Figure |

Six basic steps in the valuing process
. . i .
| t
RECOGNITION 1., Recognition of need-fgr choice

ALTERNATIVES 2. Identjfication of alternatives -

7 .

. ’ -
CONSEQUENCES Analysis of alfernafﬁve7,in light of consequences

b4
CHOICE Free choice among alternatives // :

/ .

L . - .
INTERNALIZATION Internalization into behavior

>

RE-EVALUATION Re-evaluation.of chosen alternatives in the .

- . ] {
light of new experiences. :
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Topics to which the, valumg process
.o s - €an be appJ ied T
“ 1. Udes of atomic energy Ii R
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Figure 3
s« Types of values which concern
various agT‘grqups

‘ -
., A

PR )

Types of VS;;e

A, E?r’s‘bnal and Social Values in General
Human Relations (Social problems)

Decision-Making (Personz! probliems)

. r »

. "Human lssues in the World Today
- - * Y

Value Theory

-
*
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j ¢ Topics which may be .infroduced to children © - : i
R . ages 5 - 9 . “ . .
- ,\ * . "'. . ~
A, Perschal and Social Values in General, ) .
|.‘Helpifg other-people - = . . - ' .
; .2. The vafue of rules 1o qurselves and others - .
: . "3, Excepfions to rules .
4. ~Parent-child (feacher-pupil, pupii-pupi!) retationships. -, :
. - .. The ptlace f work in life ¢ . .
.o .6. Valuabie Goels in life .. .
‘ 7. - Punishment and- reward . : : \- »
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Topics which may be introduced to students of ~ -

ages 10 and 1 ) \
! < -

B. Human Relations (Social Problems) v = ;
. R »
1. The indiyidual®s need for other people - .
2. The place of laws, judges and poligt;.e - -
3. The place of the inner group of relatives . ) -
and friends ' ‘.
4. Differences in taste in our society and et e
around the world ' - 7 ﬂg‘
5. Settfing conflicts of interest in society . . . Fee
6. Cemmunications with peers and adults .0
* 7. interpersonal refationships between sexes ’ . )
8.

.

Honesty LT

¢ -,
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. Tepics which may te intreduced Yo stucen*s of | - T )
- - ages 12 and 13. °~
] C. ©Decisioa-Making {Personaf Prcblems) '
“ 1.  Alcohol and drugs <, . . ) T
2. Sexuai needs ) '
3. The value of education (or specific courses)
4. Personal appearance (diet, exércise, dress) ) .
“. 5. PAccepring authorities and advice o -
- 6. -Personaili?v ¢ifferences and problems _
. 7. Tre need to plan ahead. - - T, .
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. Topics which may be introduced fo s,uden?s o‘ |
’ - ages 14 and 15 i
3. * Human issves in the ¥World Todav . _ f .
‘ 1. War ang disarrament . : ,
. 2. Poliution and ecology . _ * ’ L
‘3, ¥omen's _liberation (including abortion) . )
. 4. Civil dieotedience and civil inberﬁes :
5. laternational law and world aovernnen. -_r
) - . 6. welfare schemes .. .o
’ 7. Aig to underdeve!oped people
. ‘8. ‘arriage, commwnal life. : ,
9, Rights of minorities of aH kinds * . - . ]
, {0. Euthanasia and eugenics’ . . >
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Fiqure 8 .
, -
) Topics which may be introduced to students of |
. E - ages 16, 17 and 18 . - .
I Vé!ge Theory 5’\! ". _ .
) v S -
’ 1. Justice . - ) ) .
2. Compromise :
3. 'Ethics (absolu‘fe...s:fuaﬂman : -
4, ‘orality . R )
"3, Politics, law and roralitv - ’ ’
) 6. Business, economics and roratitv '
7. ';ecrs:on-nakma *
N 5. Personal freedom and resoonsibiiify
v o, 'Pleasure, conscience . . .
. 1C. Valwzing . - . .
1 ] » -
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Creating a climate in“which to teach valuing

. 1. Be respectful. of unusual suestions ..

A "~ 2. Be respectfui of unusual ideas and alternatives .
_° 7 3. show thet the students’ ideas are worthwhile
o ‘4. Give credit for students' attemnts to create ¢
or to solve valuing probiems ’ ’
.. 5. Allow students o engdge in some valuing exerc—iseg
. - - * . onm their own, without evaluating their efforis.. -
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. s " Figure 14 < B .
\f : ' c K ¢
Lt . A comparison of the valuing process ~
and 3 general problem-solving model. !
“Valuina Process General Problém-Solving Mode! ° .
. . 1. Recognize need fof choice = |. Ask question . o {, .
. ) o . P i
: 2. .ldentification of aH’/ernaﬂves = 2. ldentification of alternatives
\l, " 3. Analysis of alternatives in = 3. Establish criteria
* .+ ’light of consequence 4, Rank alternatives
.. - 5. Synthesis :
4. Choice among alternatives .= 6. Conclusion.(Choice)
5. Internalization | " Co s L S .
’ . AN . . » ~
{ - 6, Re-evaluation \
e L e e i ,
,. .
. 4
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] \, !
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~ . . .
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Figure 15 L
"I, For each of the questions | felt that | had an immediate replyf'x ) A
€)Y )y )T 6y ()L T
Never 25¢% 50% of 75% Always

~the time

.
[

[ Iy . . - L 3 *
2. if-all of the A questions had been addressed to me, | would have passed:

>

S I S T Y )y 3
Never 258 508 of - 75% . Always. ﬂ
R / the. time o ] . .
3., The follownng topic caused me fhe most persogal effort.or concerns L.
- ) A, Freedom of cholce
- ) B. Responslbl!l*y to students and chlldren
() C. Responsibllity fo myself
. ( )'D. Society's norms and-rules
Co Tl ) *‘-. . ' ! - . ’ - N
4, | found it harder to:’ . , A o o ’

- M
, e

y E' ‘<) A Preafbf or describe what | woutd do (or did)
' () B.- ~'Describe w27x my school as a whole does

d ’ hd

»
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| () B.

£ t‘
{)C.
() D.

.

§ £
¥ ( )-ﬁ«
()F.

Based on my expersences with this exercise | feel +ha+
( ) A. “Valuing is a mor'e frequenf process thaf |

-

Figuré 16

4

o
v Lo e .

| can help others recognize when the val
is, involved an a personal problem, ‘

no+ a, "real" _process; .
E A -

I could probably explain the valuung process in terms

that an eight year old coqu undersfand ‘ ’

.

N could, probably solve mos+ valu*ng_guesfrons by

us'ing approprlafe rules. and regulations already ’ :
esfabllshedfby aufhorifles, . ’ . .
Val:éng ls a naturaft process. very little :nsfrucf:on . s
a1|y required. PN . , . *
, * LN . P R . ‘




Figure {7
R . Number in this group
. Positive Statements ' | Assigning ranks:
. l,20r3 -~ 3
" .
A. T™frequent process” s { ) R, oW
8. "help others recognize" g «
. D expiaan to eight year old" ( )
" ., ] Total of 6 = perfect agreement :
with this .exercise on posxﬂve .
statements. *
° b . ) * %'}ks- . . -
Negative Statements . . 4,50r6 '
C. "academic exercise". L) . o
E. "use rules...by authorities" ( )
F. #requires littie instruction” ( ) . .
. . * Total of I5 = pe?‘?ecf agreement . !
¢ . -with fh;s exercise on nega‘hve ’

s?a?emenfs . . -7 .
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Exerclse 1

Yalulng and a general problen
solving model

This exercise is a very structured one. It
to show how valulng can be approached as an example

Hempfs

Y

ot problem solving. .

If we operated as high’ly effucienf probl
we m:gh? follow this fodei. However, as.ve will see, '

&
solvers »
: it javeives mora than we really need fdr nany
relgdtively slmpit problems,
. . :
& . ‘ .o 2
: " PASS THE BOOK

- {.

=




s

['d 1ike the group to divide in haif and move apart

so that you'can work Independently.
¢ ——— ’ N~ Fi

. . WAIT UNTHL THIS IS DONE. -

As the first step In the exercise listen to the following:
"a young student is required fo pick an acadenic
program for the-€oming years. His parents want
him to enter a prdfessional school. in order to
assure them thathe will be-financially successful
in the future. His teachers and guidance counsellors
have told him repeatedly that his general performance
- probably is not high enough fos admission fo professional
school. The student himsal® Is not certain of whether
§ or not he wants %o continue in any form of formal
" education. He has many musical skills tbat give
him a great deal of sattsfaction gnd" has been .
offered a job with a theatre company for the )

coming year."

Would anyone like me_fo'repéa{ the story?

‘\\\\ : 2 L e

) ' TURN, THE PAGE )




¥

i

-

In the simplest of terms, the student Is likely asking
himsel f the question, "What should [ do?" -

Within your group, would you make 3 list of some
alternatives that seem reasonable. 1n order for an
alternative to be Included in your list at least

+wo pecple should be willing to support It.

It will be-helpful to look at Figure 11 before you
'start to 1ist your alternatives. ) }

-

Figure 11 shows_only 4 alternatives -~ A, B, C and D —
‘as answers to the question. Your group may wish to
have more. it will be helpful to write them down

as headings for columns regardless’of how many you
decide .on. Take about six or seven minutes to do

this. . : .

JOIN ONE OF THE GROUPS IF YOU WISH,
WAIT FOR 6 DR 7 MINUTES, THEN TURN THE ‘PAGE

-
. -

-

115-

-3,
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Now that you have identified the "al_ferﬁé.ﬁves' for
this question we need to find 2 way of choosing among

fhemo . -

tn order for the student to make a choice he has fo
think about the llkely consequences of each alternative.

Then he must relate these consequefices to one andfher:'_.
in terms of some common criteria, ’

Now let's look at Figure 12.
<

This is i}der;ﬂcal to Figure I1 excepf_ that a new .
heading has been added at the right called "Criteria”. ’

/

TURN THE PAGE

g
- W5 ‘“. .
z
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The alternatives which confront the student are like

apples and oranges. _They are difficult to compare

unless he compares thE€m on some common basis like

sweetness, or prlce, or food value. ¢

The five criteria shown_in Figure 12 do not exhaust
the .factors that the student mighk consider in
comparing his alternatives.

Within your group see if you want to add any other L '
* criteria on which you can compare your alternatives. . -

WAIT UNTIL BOTH GROUPS ARE FINISHED, THEN TURN THE PAGE.

> -
+ I -

/e, . -
'l

\
w,
¢
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i ’ ' ,
S The next step |s to make the comparisons among '
v the alternatlives. -~
v Yo do this we need to find a way.of judg}qb the worth -

or payoff 6f each of our alternatives.’

'He do this by ranklhg the value of each alternative
or each criteria. , ’
Look at Figure 13 for an example. f

. . Notice that on the 1ine for "Long-term security” the’™ \
- numbers 4, |, 3 and 2 have been written in. This '
means that the studént felt that Alternative B
gsve the highest chance of long-tern security,
"and, so on. : L ' ' o

~

TURN THE PAGE ‘ y

-
- i . .




‘ On the criteria of "Chance of success" the student
has besn unable to rank the four aiternatives so
he has put 2 question mark under each.

——c.
The final step shown in Figure I3 is to add up
the rankings for each alternative. These totals
are shown in the parentheses, This ling is a
Synthesis of all of the information in Table I3,

g - it is clear that Alternative B is the orie which
2 received the most preference. ~-Remember that a
rank of | was used for the h?ghesf or_gost
valuable alternative.

Now rank each of your alternatives on each of«
your .criteria and then obtain a total of ranks

for each alternative. c A
i _WAIT UNTIL THIS IS'COMPLETED THEN TURN THE PAGE . . - -~ .
v » L3 | - .J
-~ ‘I .
-]




.As ypu;'ee this is a highly mechanical way of
arrivige at a3 basls of reaching a conclusion.

:' L d
Imthis case the Conclusion woull be Chose
Alterdative B". | . '

we may feel a little uneas§ about adding up
numbers In order fo reach a conclusion. The

..* reat benefit of using this model is thal it

helps us to state both alfernatives and criteria.
t+. also helps us. to.find 2 way of- comparing-
many possible actions at once. '

Befors you compare the aljerqafives and the ‘
criteria which you generated -in your groups -
.1ook at Figure 14. -

As you &tan see the problem soli%ng model* is 3
description of how we can go from step-3 to
step, 4 of the valuing process. .. . ' -

.
£

TURN THE PAGE

= ,
. -

[ ]




. To conclude this exsrcise you may wish to
- examine the.written materiat-produced-in the ~ T
other group or perhaps you can elect 3 spokesm3n
to describe the process your group went }hrough -
and what conclusion it reached. . , .

After that if we want to do a second exercise
‘- we can do so by turning to the next pagp In
this book.

3

IF THE GROUP DECIDES TO DO THE OTHER ,
EXERCISE.... _ ~ . -
. vr .PASS THE ‘BOOK
.. IF THE GROUP DECIDES NOT TO DO THE OTHER . _
- EXERCISE READ, e T _ j’, o
To complete the original-program we should: .
. . return to our original circie and open the .
-+ "Yaluing" .book at pa_ge_73. . . . N

; ...PASS THE BOOK




ASK THE GROU{’\40 RETURN TO THE ORFGINAL CIRCLE.
&

Exercise No. 2

An extended valuing exercise

This bxercise asks us 1o examine our own values

about \a number of issues. 1f we o not feel
ready q give an answer we can pass when.ie have

heard ﬁhe quesf!on. Other peop!e In the group

can ask why we passed but fhay cannot press us

~ -

for answg{s.
' -
&£

ERI

Aruitoxt provided by Eic:




1

_Each page in this exercise has two duesfions

on it. The persbn reading‘?rom the book will

7
+urn to the person on his or her left and ask the

first question labelled A.. jf fha’persoﬁ héarlng‘
the question wants to pass he says so ~— but If

-

he glves en answer to A then he must answer the
‘ s

Second qguestion on that page, ] 7 .

‘ : PASS THE BOOK

I . Ty

s
} P




> 7 A

This exercise will work best 1f group mambers allou .

-answers 1o go unchallenged. The var"e of this exerclise

v

is that each person in the group can frame an answer .
for hfmself wifhout haying to justify it and-he can ___,,,;,
compare this answer with the one é!ven out loud. .
A§ the end of the exercise there wili be'a "shorf to-
¢ .-.erles of quesﬂons to help us summarize wha? ‘e - .

have learned abou‘l' our own values and how These

rocess. .- -
relate to f‘tf;_‘_valulng P s . . _

PASS™ THE BOOK: ot .

e . 4 =, - y
,

¢




TURN TO THE PERSON ON YOUR LEFT AND ASK "A":
: How lmportant Is freedom of choice? oo . .

WAIT FOR THE ANSWER, THEN ASK "B".
(IF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)

How would you feel if you had a child of 16 and s
l'{e wanted to leave schéql ?
WAIT FOR THE ANSWER: THEN... -t : . . . -
v ‘ . . .
. .QQPA.SS mE"mK . .
. ! ‘ / -
[] ‘ . -
- {\ A . 4"
. ’ 125 ‘€. ..
. < !
.. ‘. - -~
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THRNTOTHEPERSONONYOWLEFTANDASK”A"'_’ -

A. V¥hat do~you cﬁhslder—fc‘be the most imporfanf : tT

issue confnonfnng students to-day? ’

-

3
3 .
.

- WAIT FOR THE ANSWER, THEN ASK "g".,’
- . (!FHEPASSE‘S TURN THE PAGE. AND PASS HIM THE aooxa - .

B. What are you doing abiout that Issua? - - , ) .

WAIT FOR THE ANSWER, THEN... - Yo, . . .
|2 . . .
C, . R
. <. .
‘ .£.PASS THE BOOK .
d : “ " » B
04 'r"\ . L4 R
) ’ 7 - B4 -
» B . ‘. -
L 14 - . - L4 LY ,4.
- .
v ' . ) :




ASK "A":

What are the most important factors 1n deciding

upon one's course of s‘hxcfy or profession? -

-

\'IMT FCR THE ANSHER THEN ASK "g"
(iF HE PASSES TURN THE PAGE AND PASS HIM THE aoom

. B. .How did you choose_your courses or profession?

. "WAIT FOR {OMSHER THEN

. ..PASS THE BOOK




ASK 7A"; : « , p
]
A. Do you think that schools should change reguiations .

> b ~ L

' when the majority of parents or students- obJecf to ?hem’

WAIT FOR THE ANSWER THEN ASK "g" ) -
. . (IF HE PASSES TURN THE PAGE AND PASS HIM THE B00K) : .

B. How would you decide whether or not "to support a

demand for chdnge? For example, suppose they o

. s -

demanded a particular course should be.introduced. * .
"WAIT FOR THE ANSWER, THEN ...

PASS THE BOOK :

6.

.

-




.

ASK "A":

o

A. Do you believe in encouraging chiidren to be . _ -
sel f-reltant and responsible?

WAIT FOR THE ANSWER, THEN ASK "B"
(1F HE PASSES TURN THE PAGE ARD PASS HIM THE aoom

8. What would you say to 2 fen year old who was .

intent on organizing 2 walk-out or strike among

his classmates?

* * WAIT FOR THE.ANSWER, THEN... ) <

v

R

...PASS THE BOOK I .




ASK "A":
A. At what age do you believe that children understand
‘ the concept of "human dignity"?

WAIT FOR THE ANSWER, THEN ASK "8Y
(IF HE PASSES-TURN THE PAGE AND PASS HIM THE BOOK)

hd =

B. Do you believe that there are any instances when 2

" child of this age should be punished physicatly for .

his behavior? |IF THE ANSWER IS "YES", ASK, :
L
’ .jg) : ’ Can you give us some examples, please. . R S,
PASS THE 800K
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ASK "A": . . ' .
/ A. Do you bel ieve that feachers -exert 3 pouerfu! o
’Inﬂuenca on the kinds of behavior and values fh'a‘l’ ) ) I
their students acquire? o -
WAIT FOR THE ANSWER, THEN ASK "8" _ , o
(IF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK) - .- .
B. Would you supporf_‘-l'he hiring of a teacher who ! -
. - A
had once been convicted of growing marijuana? ’
= . WAIT FOR THE ANSWER, THEN... : ‘ P
. .. .PASS THE BOOK
. R
- . ) B St
v * 9 -




ASK "A":

Do you agree with fhe‘fo!loqlng sfa?epehf,

"Some of today's youth feels that society Is -

basically.cué%upt"?

WAIT FOR m% ANSWER, THEN ASK "g" '
(IF HE PASSES TURN THE. PAGE AND PASS HIM THE: BOOK)

L]

What Is the jmost recent thing you did to help
change that viewpoint or to change society?

WAIT FOR THE ANSWER, THEN... _

..PASS THE BOOK .
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" and the selection of staff?
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ASK-"A": ‘ . . - . . - %

Is lyour school concemed with social problems

. o
,as these pmblems are seen by the sfudenfs’ PR ' -7
- o

WA'!T FOR THE ANSHWER, THEN ASK "g" .
(IF HE PASSES TURN ’FHE PAGE AND PASS HIM THE mOK} . - .

How do the sjudenfs help to shape the cur{-; culum . / ‘.

-// ' ’ b;\. :

WAIT FOR THE ANSWER, THEN... . “ : "

. ..PASS THE BOOK

2‘ .
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ASK "AP: ) . .
A. s your school concerned ‘with large social Issues?, ) .
' RS s

~

" WAIT FOR THE ANSWER, THEN ASK "B"
(IF _HE PASSES TURN THE PAGE AND PASS.HIM THE BOOK)

- % \
8. How much does your school feach its sfudanfs ) "
about organized crime. Why so much, or so I‘H’:He? ' .
WAIT FOR THE ANSWER, THEN... . . n :
j i ) i
j .
A ...PASS THE BOOK ‘
t - i - °
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‘ ASK "AM: . Ny po s - o . N
[ : .

S S L - : ' i s X
A. Do thé majority of teachers In ydur school N .
believe in-the existence of.God or ina : ' y
: Supemafura Pouer’ _ ,’ ', ) . .. s
. “ .
WAIT FOR THE mswsa THEN ASK #gr ’
(IF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK)
B. How is their bellef transmitted to their students?: - '
' ©  should It be? . - | S o
- . WAIT FOR THE' ANSKER, THEN... , I
_...PASS THE BOOK
. : - ,,_;'.
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e We have just heard Lf least eleven and perhaps , .
~ . psamny 3s twerly-two quesﬂons direcfed a‘l’ our
, own beliefs and vaiues.. ; - C e e
Each of the lssues “which these quesﬂons ‘l’ouched
on has a valuing eleman+ in it. :
o . Before going on with this exercise It would .
: probably be helpful if we discussed any feelings
- we have as a result of hearing such a-wide variety
of questions and answers. \ .
_ .- ALLOW THREE OR FOUR 'MINUTES FOR DISCUSSION
* ¢ 3 . THEN..«
/ ; ) )
' ' : ' .~ ...PASS THE BOOK .
4 N
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_ .7 i IF A DISCUSSION IS GOING ON AT THIS TIME LET LT
. : 1T CONTINUE FOR ANOTHER THREE OR FOUR MINUTES® -— o T
L AT THE MOST THEN READ:

"Wo“ﬁ! you please look at Figure -!5-;10\1

Figure 15 has four questions which mlghf hefp us 4 . -
1’0 focus our feplings and irmress:ons ‘of this exercise. - G
) . ‘One way to start this Is for-each of us to decide S ‘
" on an answer for quesﬂon number I and then share these. -~ i

< .
L - ,~ - ;.r L4 )

.-How many of you feél your an,swer is- "Never"? (ASK .

LT,

- FOR SHOW OF HANDS) T T D , : )

Pice . ) . >

. How many answered n23% ot the time™?
How rnany‘falfr the answer  was n5051? ' o -
‘“How many felt the answer was."75%" or "Always"? .

N ' Vould anyone like fo comment onhouour group seems * ° © .
' to have felt about these questions? , . . ’ . -

g 4 . . N R
t
- »~ . . -

v - . . .

 WAIT: 'THEN PASS THE BOOK
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AFTER ANY DISCUSSION 1S OVER ASK: ) -
¥What about question 2 in Figure 157
How many answered - "Never"? {ASK FOR SHOW OF HANDS)
- 25;? ’ [y )
. - 50%? © ae . ’ . .
. : =755 ,
. s ’ "Alwayg" . . . ‘

. What do these answers seem to say about fhe kinds
of questions which were designed for this exercise?
“ What do these answers —- fo question 2 -~ say about

us? . / . . .
AFTER ALLOWING SOME JTIME FOR msc'uss:on.,.. .
) o ...PASS THE BOOK '
- ' ’ :
_ ;
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Questions 3 and 4 are-directed towards the same
type of prodlem.

Let's answer question 3 first. How meny would answer A? RS
£ How many would answer B? . .

" “ c? '
- . D? ’l

- i
£
’

a

What do our answers to these questions sayaabouf' .
. + the types of questions that were asked? What do
. our answers say about us?

B WAIT FOR ANY DISCUSSION, THEN READ:
Now let's consider question 4.. How meny picked A? B? R

Would someone who picked B tell us why this was ,
S sardest? - .

.
.- - * . . -

NS GET.AT LEAST ONE ANSWER TO EACH; THEN... ' B

- -
€

...PASS THE BOOK

4




* - - s ® . =3 - -
¢ 4 v ’ ~ 4 - ey . ’ e - ° -
. * - - I
- - . i - - ;'
. ‘1 3 - 4 pd
. ) :
4 -~ . . =
& ) *
*
[ ’
LY + ~
,‘{/"/“_‘-y /
— d A .
. 1
. - ¢
. A
. , .
. -
<
‘ ) ‘ h
L M e - °
Now let's consider Figure !6. < - - ~ '

Each of us should try to rank order the six
statements that are shown. Each of these s?afemenfs
reflects.a different attitude about this exercise
and its relation to valuing. ‘ L s

>

Use a | ?or the statement that best summarizes what = | ,
you feel nou, a 2 for the next best statement and

so on until you have ranked all six statements from .-

| through to 6. . ' . ;
GIVE YOURSELF AND-THE GROUP TIME TO COMPLETE THIS . N .

_ THEN, READ ; ] . ,
Wt ' g . ‘ had RS N

. \No: let's look at Figure 17. .

) » ERY B . o .
5." “, " . o . . - ese '.:;:" ’ ’

- ' LT s . . TURN THE PAGE - . é r-
’ . v - V' ‘ -

' b - ’ v ] N R »
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Statements A, B and D reflect positive attitudes

. about the valuing process. Add up the ranks that .
‘ you gave to these thres statements:. 1f you used :

ranks |, 2 afd 3 for these statements your total - ' )

would be 6, ‘.

’

How many scored 62 77 87. 97 102

"

- If most of us scored a fotal of -10or less for
statements A, B and D fhen we show agreement with .
the position taken in this exercise. ° .

in other words, a fow total of the, ranks given to "
v statements A, B and D means that we accept thé: ’
values of this program concerning the frequency B .
and importance of valujng. .
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’ IF THE GROUP HAS ALREADY DONE THE FIRST -
" EXERCISE IN THIS BCOK G0 TO PAGE 73 OF ] )
. THE "YALUING™ PROGRAM, ' ‘ . =

IF THE GROUP HAS NOT zme THE FIRST EXERCISE
IN THIS BOOK ASK, 1

l‘)

Do you now want 1o do the first exercise In.
£ .

fhls book on vah.‘slng’-'a;rid pmbfem -solvlng?

lF THE ANSWER IS “YES", Go Bacx 10 PAGE : ) .
OF THIS BOOK.: g )

IF THE ANSWER [S "NO" TURN. TO PhGE 75 0F.
THE "VALUING PROGRAM. o o

e




