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FOREWORD

. Seutheast Alternatives, serving 2500 students, is a five year federally funded projéct
designed to explore altermatives in education. Students may choose to attend Marcy Open
School, Pratt Continuous Progress School, Tuttle Contemporary Schoel (all having kinder-
garten through 6th grade levels), the Free School (K-12), or Marshall Uniyersity High
School (6-12) which offers alternatives within the school. Southeast Alternatives not only
offers choices in educational modes, but also strives to increasg commumty participation in

_ the educational process and seeks to decentralize the administrative stracture. . A strong

Community Education program. "brings together the whole community with programs

. available morning, afternoon and evening seven days a week. Ongoing evaluation measures

the progress of the project. A Teacher Center serves as the hub of staff deyelopment and
teacher training and operates with aneapohs Pablic Schools, University of anesota.and'
federal resources. '
Teachers, admmrstrators, sfiidents, parents and schoo! board members have contnbuted
the twenty articles contained in the SEA Journal. These individuals have frankly discussed
accomplishments, shértcomings and concerns for the future, thus giving substantlve msrghts
into the five year federally funded project. ’
The. publication further reflects the efforts of Southeast A}ternatlvcs to mvolve many
people in the educational process.
- . Special recogmtlon and thanks also must be given here to Dr James K Kent former
- _director of Southeast Alternatives. . - v
His ’ceurageous leadership and dedication to prowdmg a humane envrronment for those
involved in education have caused many changes in pubhc education in aneapolls during
the pasr,enght years. - ’ < B - -
B bo- -7 Sqlly French, Editor ‘
.- . © 7" October, 1975 T

- - . 3 , . ' :
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Educat 1011 for th 3 F'uture “
S 'By_ Dr. JamesK. K.e',nt A
- ~ J - \, .
“We must break our patterned ways of thought and reassert thau
students must be treated as lndlwduals ina humane Iearnlng envrron-
ment - " - <
. To dare to speak to the awesome topic of alter- " and factor of our time. Margaret Mead speaks of
native education these days with any degree of | the prefigurative cultural revotution, CharlesRelch
clarity is a humbling experience because there are , speaks of Consciousness III, and ;t seems wise to
no easy answers. H. L. Mencken once said. “There say that no significant or lastmg~ issue can be in-
‘15a solutwn to cuery problem. simple. quick, and telligently considered without reference ta change/
wrong.” It must be asserted that there are no I believe our society — old and ygung alike *_\are
panaceas in public education and certainty not in undergoing a profound culfural revolution and
the alternative schools movement. Rather, alter- the so-called. problems of the schools™ are the
‘native” schools should be viewed as.one sensible problems of society at large.

. way to demonstrate what so many know so well — Like it or not, if we are to deal meamngful]y )
that children learn in myriad ways, that effective with educational reform -~ we must break our
teaching strategies vary, and that parents, students, pattemed ways of tHought and reassert once more
faculties and staffs have a gight to be involved in that students must be treated as.individualsin a ".

o school decisions for, after all, we are public insti- humane learning environment. If you accept the.

tutlons under elected citizen boards of educatron
It would be appropriate to begin with an aver-
- view of the national alterative schools movement
and its Minneapolis city-wide environment before
presenting some of itd particular application in
Southeast Alternatives. As a practicing adminis-
trator in the field, I hope that my observations of

.» various facets of our efforts might be relevant.to ..

your interests and concerns,

Before. develpping this ovemew one should-

acknowIedge the proposition that change, evolu-

o 1ary and. revolutionary, is the dommant fact

,5'

_proposition that we do live in a revolutionary
‘changing society, let us also acknowledge Alvin

"' Toffler’s observation in Future Shock: “'successful
cqping with rapid change will require most of us .

to adopt a new stance toward the,future a_new
sensitive @wareness of the role it plays in the
present . . . (and) the disturbing fact is thet the
vast majorzty of people, including the educated
and otherwise sophisticated people, find the idea

of change so threatening that they attémpt to )

deny its existence.’®

To mentton alternative schooIing in 197 lasa
. 3B
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publi¢ schools reform strategy was akin to Jona-

than Livingsten Seagull standing in the Center for

.Shame surrounded by the disapproving roar of

tus fellow gulls and being banished to a solitary

life on..the Far Cliffs. While we might chuckle

today, many of us here know the sometimes lonely

eustence of life in the unknown and often un-

... . knowable world. Alternative schogaling in a public

- school system is the opening .of Pandora’s box to

- the_hwrricane .winds of change. Sometimes there

are fair winds ‘but Jften, there sre st seas as

we search. for more effective instructienal "pro-

grams testing and breaking the Council Flock’s

comfortable and accepted ways. This is by way of

acknowledging that the climate for discussing and

developmg alternative schooling has become more

acceptable in recent years Kut both for good and
bad reasons.

There, are a variety of motlvatlons that have'
drawn people to support the altermative schools
. movement. This writer should djsassociate himself

from those who are using the movementto destroy
.the public school system and those th would
use us to create or maintain raciilly segregated
. _-schools exclusively white or predommantly,
/ minority group. I would also-disassociate myself -
,f{_om those who use the movement to cop out of

v

-

—

The movement natmnalty has some
"scalawags . . . but a growing body
of research ¢an’t be swept under ‘

- | ouradministrators’ rugsany longer.”
R s R -
. . - B

teaching the mastery of basic, skills. Let’s be can-

*  .did. The alternative schqols movement nationally
has some scalawags and carpetbaggers but, in my
judgment, it contains an overwhelming percentage
of educators and citizens who simply. don’t regard
the status quo in Minneapolis or elsewhere as the

 most effective educational, system if one really
wants to treat different individual children dxffer-
ently. This is no’t to d1Sparage our schools. I¢ is
to recognize a growing body of research, evalua-
tions, and informed opiriions ‘that smpiy can't be,
swept under our. admrmstrators fugs any longer. |

While it is true fhat alternafive school people
represent many shades and smpes of educatronal -
phxlosophres and value systems, ’it has only been .
true in recent years within the public” school
sector that the alternative schools movement has
begun to develop L .

It is generally agreed t there Have bcen
different types of schools for decades for particu: _ '_ ;
lar groups of children such as vocational‘schools, |
private and parochial schools and special educa-
tion institutions. Too often a family’s econoemic.
status, religious beliefs, or a studenf’s learning . "~
disability determiried the schecol these students
attended. Some of these might be deemed alterna-
tive schoqls; others would npt. One’s operatzona] )
definition of an alternative school is allimportant™ |
for a common pomt of discussion and direction. -

A —

R o

. Of course, there is no consensus agreement in the
educational oommunlty a‘bout a definition but I

would hazard one.
While there are probably as many deﬁmﬁons
of alternativé schools as there are altemnative — °
schools,. mreoent years the term has generally / .
included- thesecharactenstm . = -
1. Students enroll voluntari]y and the educa- e
tional consumers — - students and their parents
- determine their cheice among programs, -
not administrators or faculty members.
.2. The program i$ a total curriculum for ;he
whole day and prov;dec the range of curricu-
; Ium offerings including the basic skills and
affecuve lmmmgs o oe
. 3.The local_school cofmunity of students o
parents’facu]tres and admlnrstrators arethe - '
- key.decision making commumty and alt these
_ groups are ‘substantively involved in the.plan- ~
" ning, development Operatron, andevaluatron
. of the school. . c.
. With this deﬁmtron of aitematave schools in
mind and acknowledging the, pervasiveniess of

' change in society, one would assert no srgmﬁcant \

and lasting changes in tlie educatronal experiences "
will resujt unless and- until education’s participants
— parents, students, faculties and principals — are
provided full access to that school’s decision mak-
ing processes and’ encouraged to make educational .
decisions that make the most sense to them.

Full pamcrpanon in the many decr'slon makmg

a processes is at the heart of any opexn, ‘re$ponsive,
. alternatiyes approack. Nothing less will suffice.

Our present idea of what public education is and
should be is absurdly- narrow for the world .of

) revolutronary "change our children will inherit.

Education is for .the mdlvrdual and as Charles .
Relch states 60 well in The Greening of America:
. he (should) Jeakn to search for and develop

h ,hzs own potential his own individuality, his own

umqueness That is what the w rd educate literally

means. What we urgently nee dze expansion

of each indiyzdual a process’ contmumg through

life,” in a word, educition for intelligent choice

making for an unknowab‘le future. o
Asea #ity 4and as a public school system, how PN

has aneapohs responded in the pést few years T

to” the altematxve sc}rool movement? What kind
e P
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o of envu'onmenl was condudive to this type ofA

... programmung? It must be remembered that the
Minneapolis Schools suffered from all the ills
.- usudlly associated with large urban districts but

a few short years ago. too many poor test scores .

of students in basic skills, old and inadequate.”
facilities, limited funding, dissatisfied parents, a
growing minority population, and inadequately
trained faculty with few opportunities for pro-

. fessional growth, and the list could go on and on..
."Suffice it to say that under the leadership ofa

3 remarkable Board of Educatipn and Superinten-

" dent John B. Davis, this situation Has been prac-
© tically reversed since 1967.
During 1970-7) it became apparent that many
white .parents were leaving or threatening to leave
the city over the desegregation/integration effort.

major focus on the documentation and ‘evaluation

of the projects, experimental schools will serve as

a bridge from research, demonstrafion, and@xperi:

mentation to actual school practice.” ‘
In the spring of 1971, SEA was funded to tést °

the concept of coimprehensive change including.

such variables as school-organization and govern-

ance, curriculum devélopment, the use of forma-

tive evaluation in decisien making, commumty

and¢ student mvolvement and teacher training

* sbroadly defined. * P4

. Minneapbdlis decided upon the altemat:ves
schools theme and selegted the geographic aréa
known as Southeast for the project. SEA stands
for parent choice of schools. Five schools of the .
85 schools in the district are in the project. Like ‘
Jonathan Livingston Seagull we spent many days’ |

-

“Comprehensxve means the prov;saon of suﬁ’lcuent ed'ucattonal optlons and altec-

native schools so alt learners could meet with success . R

LY

Other large parent groups were pressunng the
Board for an open school. Minneapolis had none.

. Student dropouts and pushouts were another con-
cern. Out of these and other concerns grew the
genesis of Southeast Alfernatives. -

edge of hosv children learn. We are familiar with
. the thousarids of piecemeal changes thrust upon
, .the national scene in the past — the new math,

team teaching, environmental educatiori, pro-

grgmmed “instruction, modular scheduling and all

.the rest. This- piccemeal approach to .cifange

brought some successes and many failures as
+ massive national reform efforts in curriculum
developisent, compensatory- education, and inte-
grated education were tried. At the end ,of the
1960’s a different reform approach was proposdd. —
This different approach was espoused in the
President’s 1970 education message to the Con-
gress and by the end of that year the national
government had created the Experimental Schools

Program in the Office of Education to test the .

efficacy of comprehensive change.

'"The Office of Education stated its rationale of
the new Experimental Schools Program. “Dissatis-
fied 'with the results.of piecemeal or individual
component changes, educators have sought the
opportunity to address the need for total change
by placing a number of promising practices into
operation. The first phase of the new Experimental

. Schools program of the Office of Education is

What was called for was the necessity of desxgn-_' ‘
.ing educational opportumtles based o the knowl- .

desigried to test and demonstrate the. relative

efficacy of combinations of promising practices.
By supporting a limited number of large-scale
evoenments of comprehensxve programs with.a

EKC
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alone testing our wings as we, ventured out beyond
the Far Cliffs and we learned more each day. While
fo some comprehensive meant an approach to .
school imiprovement, to others it meant the prod-
uct or results of implementing a combination of
promising practices in concert. Comprehensive
in this lafter sense means thie provision of sufficignt
educational options and alternative schools so that
all learners could meet with success in the pro- S
gram of their choice. It is to this latter concept of [ =
comprehensive” change that the SEA program ls
committed as parents, students, and faculti
bécome the key.decision makers. ‘
Southeast Minneapolis had 29,749 citizer

its community in 1970 with 17% of those faf
on aid to dependent children status. Seven

. percent of the area’s children are recorded asfliving

i “with both parents and a like percentage of the
adulfs have completed a high school edvfcatlon
Economic diversity is also evident by t e 1970
Census figures w1th 14% of families’ hcomes
under $4,000; 43% of families weré hetween
$4,000 and $lD 000; and 42% were over $10,000. "
The racial compgsition of the five alternative
schools in 1974-75 was 81% majority group menf-
bers and 19% minority group members. Over 500
of Southeast’s 2,200 public school students have
transferred into,the Southeast Schools from out-
side the geographlc “attendance area to get the
alternative program,of their choice. Southeast’s
adult population also contains .many students
ittending the main campus of the Umversxty of
Minnesota. Southeast is bounded by the Mississippi
River on its western border, by St. Paul on’ its
east and composed of a bewildering amalgamation
of railroad yards, factories, flour mills, commercial

-

. . L.




shopping areas, residential neighbortioods, and

housing projects. Southeast has a citizenry and
public school population which is.as diverse as_
almost gny American urban area can project in '

. creafing a tolerance for diversé education options.

.

high schqol students, developed the_ ‘proposal
which was in keeping with the emphasis on local-
ized decision making. This proposal wag enthusias-
_tically supported by the central admlmstratlon, ’
the Schéol Board, and ultimately won in competl- ‘

A

Prior to 1970-71 the Southeast public schools
were somewhat typical of those in_the remainder
of the city although several innovative practices -
were in evidence. Four sepamte K-6 neighborhood
elementary schools exis isted, with each having its
own-textbook basal curriculum. There was a single
secondary school, grades 7-12, to which all.stu-
dents were expected to attend “The grades 79

" junior kigh school curriculum was required while
the senior hlgh was on the stantard semester or

year-long course plan.

What were, the prmect-vnde goals establlshed
for Southeast Altérnatives? Clearly the fqur main’
goals related dlréetly to those major parts of the
definition given to alternative education. The four
project-wide goals were and are as follows. '

"‘

. Sea Goals . o

t

\

1. “Prov1dmg a curriculum whlch helps children .

””

- master basxc skills .
2. *“The project will test four altematlve school
styles (K-6) and selected options inschooling
programs “for grades 7- 12, articulated upon
, the elementary alternatives.”” »,
3. “The project will test decentrahzed govern-
ance with some transfer of deaslon—makmg
* power from both ‘the aneapolls Board of
Educatlon and the central administration of
the Minneapolis Public Schools.” ~,
4. “The project will test comprehenswe change
" over afive year penod from 6/1/71-6/30/76
comblmng promising school practices in a
. mutually reinforcing design. Curriculum, staff
. training, admlmstratlon, teaching methods,
intermal résearch, and governance in SEA
make up the main - mutually relnforcmg
parts.” t .

A thirty member school commumty planmng
team, composed-of faculty, parents, ptincipalsand

> (:\

| “A thirty member school commu-

ity planning team developed the
foposal 'in competition w:tl) 489 .
Igeol districts natnonw;de

L4 ’” -

_with 489 sthool districts nation-wide.

gh extensive inyolvement of faculties and

. parents, four altemative programs were delineated
each with its. different educational philosophy, its.
_ ;ssumpnons abdut. learning and knowledge, and
its éxpression of parental values and perceived
‘childrep’s needs. These streams of educatlonal
. philosophy and practxoe range along a continuum

at the elementary level from the Tuttle Contem-
porary School to Pratt Continuous Progress to the,
Marcy Open School to the Southeast Free Schooi.

“The. Free School, being a X-12 program, also

serves secondary youth. At Marshall-University a
student self-registration trimester electives pro-

_ gram was established at the senior high level, while =

for grades 6-8 the faciilty has been reorgamzed
into teaching teams in the middle scheol program
and serves as extensions of the open, continuous
progress and graded contemporal:y elementary

" alternatives. f’arents of ¢ 51xth _graders can elect

to have their students rémain at the _e]ementary
program of enfer the Middle Sch gram dur-
ing the school year.

The fact that each alternative program has a.

rich. hlstery and practice to draw upon has been -

well stated in a 1972 Harvard Educational Review
article by I:awrence Kohlberg and Rochelle Mayer.
They identified three “streams” of educatlog as
being roaantmsm (free school), progressxve»)ess

[ R -
’ "

. “Each’ a!ternatlve program hasa nch
hustory to draw upon . ; \

13

(open educatlon) and cultural transmlssxon (con-

temporary).
Continuous progress is also busilt upon the cul-

b -
Mo

“fural trdnsmission philosophy but moves:children

* ‘through a basic curriculum on an individualized

‘basis according toa child’s learning rate, _

A free school based on “romantic” principles
defines knowledge and reality in terms of the im-
mediate inner experiences of the self. There is no.
set body of knowledge through whlch all children

- must pass or that all children myst 1éarn. Skills and

achievements are not satisfying in themselves but
only as a nreans of individual awareness, happmess
and mental health. Survival skills are stressed, but -

and students, espec1ally, establish the curriculum,
Romanticism is antithetical to the cultural trans-
mission phllosophy _which has dominated Western
and American society over the years,. Simply put
thlS view holds that education consists of trans-

1

<.
-

,

(

- the free school community of parents, teachers, ™




: fnittihgaset body of knowledge, skills, and values

of the culture to all students. The teaching fatuity

largely determmesavhat is to be taught where, ‘
. when and how.

In the Tuttle Contemporaxy ptogram children.

- .
’
.. -

“The intent is not to compare pro-
grams to find the best one. Rather
it is to evaluate the ob}ecuves ‘each
program has established ...” = .

. are largely grouped by single age grade levels \'vhile .

at Pratt.an ungraded team teaching approach is
used.

Progressivism 1s the other basxc philosophy

" ated by Kohlberg and Mayer. In this open school

alternative approach, knowledge is equated, not,

. with nner expenence like the romantics nor with

sodietal defimitions of reality, but with the resolu-
tion experienced by an individual mteractmg with

- ones environment. Piaget’s theory of intellectual

devélopment has been richly drawn upon by open
ed’uéation proponents in recent decades.

Within each alternative mode of education,
mastery “of basic skills i n the cegmtlve and affectlve

-

areas have beén emphasued in d:fferent ways Tg*
' date after four years, both the crty‘w:de norm

xeferenced tests and” an mcfependent outside

. evaluation- team’s objective based mathematics .

and reading testing prograra have both indicated
that students‘m all foirr alternative elementary
programs are leammgwell The intent is not fo

- compare programs’ ‘to find the "besf one. Ratheg..
“the purpose is to evaluate the, objectives each

program_has estabhshed for those families jhat
select that particalar program. This evidence has

refuted those who would claim that children: don’t

learn to read well in open, continuous progress,
and free sehools. In short, e feel that the project- -
wide goals of mdstery of basic skills and of provid-
ing. distinct altermative modes of education are
being met well. ’ -

In eference to the third goal of governance and
decision making, the project ha$ pioneered many
approaclfes in Minneapolis. Again, to harken back
to the definition of an alternative progran, there
must be sx;%stantxve involvement of parents, facul-
ties, principals and students in determining their
own program. Several examples could be cited as
illustrative: <

1. Parents have their choice of programs and

... can change schools if they wish.

2.Each school has its own ad¥isory ,council”
that range from the Southeast Free School’s -

-+
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« Governing Board to ‘the Tuttle PTA.
3. A Southeast Council with elected student,
parents, faculty and communify agency
representatlves gave major drrectron to me as

-. area digéctor.

-~

~  Ar

.#Southeast Alternatives could not
sustain the instrucfional prpgram
“yithout this fantasﬂc commumty
partici patron in thelr,(schools c s

Lt . ’

: . 4. '

4. A Management Team of adlhinistrators, K-12
staff and two parents have managed by a .~
consensus process the- program budget of
over 3 million annually.

5. Student determmatron of many curr,lcular

offerings ﬂounsh at_all five schools rangmg
. from Pratt’s intefest electives to Marcys
Commumty Day tb Marshali-University™ sself-
registration system.

6 A community volunteer program regularly

" brings in over 200 parents, citizens, and other
volunteers into the five schools each week,
and the community education program that
had but 75 adults four years ago commg one
night to classes now embraces over 4,000
students and adults weekly. Yes, one can -
truthfully say that the schools and commu-
nity are interdependent in alternative educa-
tion.

‘Southeast Altematlves, where parent satisfac-
tion runs from 75 to 98 percent at the five schools,
_simply could not sustdin the jnstructional pro-
gram without this fantastic co mumty participa-
tion in their schools. - .

A final illustration of deck tralized decision
making and goverhance woql be the Teacher

, Cént,er. The Center started i in Southeast Alterna-
tives in 1972 as a way of having an elected group
of faculty, staff, and parents determine currieulum

" and staff dévelopment priorities and to fund pro- «

‘grams. The followmg year, the University of Minne-
sota coacluded a formal contractual agreement
with the Minneapolis_School Board, and today

. the Teacher Center stands acknowledged national-
ly as an innovative approach The institutional
support of the Center is an mtegral part of the
development of effective educational alternatives
for students as well as a premier setting for the

_ implementation of various alternative ways of
delivering preservice and 1nserv1ce training pro-
grams. As an institutional partnershrp in education
the Teacher Center is a model worthy of state and

.."‘8‘,. . ‘. R ] i TR e 10

‘ natronal emulatron

The questron is often asked, wmther altematrve
education? Speakmg of Mlnneapohs, the direction
is unmlstakenly clear. Alternative education for
all students is a School Board formal commifment.
Due to the initial success of Southeast Afternatives
in 1973, the Schoo! Board unanimously approved
— liberal, moderate and conservative — the creation |
of a city-wide alternative educational System at
the elelentary level by September, 1976. Dunng
the 1974-75 school year, .there have been almost
8,000 students, or 30 percent of the elementary
age population, who are jn parent choice of alter-
native” programs. At the~secondary level, the
Schgol Board voted in Octdber,- 1974 — -again
unanimously —. in favor of alternative programs

city=wide. o

.- -

“Alternat_ive'education for all (MPS)/
students is. a school board formal
"~ commitment,”

”

The city’s interest in elgmentary alternatives

has resulted in a re-examination of secondary pro-
grams and the attempt is being made — in Marshall-
University’s Middle Sehool program and elsewhere
— to provide a continuity of learning environments
and an articulated K-12 cumculum for families to
choose among. -, f :
Substantial changes have been made in what
once might have been called traditional junior
high programs. Minneapolis has reorgamized most
of these schools to provide faculty teaching teams,
seventh and eighth grade centers, and a vast ex-
pansion of electives and options. At the senior

.high level when students increasingly make their

own decisions_and articulate their educational
program, all ten high schools moved to a common
trimester student self:registration model u'r‘l974
proneered at Marshall-University. The expectatron' .
is that students will use the city as their leammg
laboratory and take courses off campus, in voca-
tional centers, at other hlgh schools and in learning
statlons in community, civic, business, and cultural

. agenc1es Over 10,000 students spend part or all

of their day off campus in a wide variety of learn-
ing sites, including some who attend alternative
secondary programs allied with the various high
schools. ‘

What have we learned in Minneapolis about
alternative schools within a public'school district?
Although it is hard to make definitive statements
at any given point of time, several obsetvations

*
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" are certainly . pertlnent Above all the publlc
schools have been and are quite responsive to the
varymg needs of chrldren and to parental expecta-
tions. . -

Alternative schools in aneapolls have been
able to encourage the bountiful energy, common

sense_and dedication of parents faculty, adminis-

trators, and students in reforming .their own
schools to fit their needs. The goal of mastery of
basic skills remains an essential prrorrty for’ all
schools, — e

have merit in your eyes and those you serve.

0
W

A

Alternative education can be frustrating, ex-
hilarating, confounding, and complex, but it is
never dull for one moment..

And, wnen the going gets rough wrth my good
friends in the so-called establishment, I'just recall
with envy thé message sent by the Warden and -
Fellows of Wadham College, Oxford, to a group
who/had just presented nonnegot1ab1e demands.
“Dear Gentlemen, we note your thréat io take
what you call ‘direct action” unless yoz‘zr demands "=

Though the 1nstructlona1 approaches and em-
phases vary, these survival skills (as the Southeast

Free' School deems them) are acknowledged as

essential to today’s learner. ‘Parent satlsfactlon in-
creases as does cornmumty partlmpatlon in school
affairs in alternative schools since people have been
welcomed and .have taken an active role in their
school’s,program.

Above all, a)ternative schools have made all of

tis rethink our patterned ways by foyusmg on the

implications of the reality that children leam in
many different ways and that the individual stu-
dent’s education is the “raison d’etre’’ in 2 demo-
cratic society. As we continue to focus anew on
child development, learning theories and observe
children as they really are — unique individtials —
we come to realize that alternative schooling is
here to stay and to flourish! .

This overview of Minneapolis and its Experi-
mental Schools project or comprehensive change
centering on the theme of alternative schools and
multiple educational options has served.to provoke

. Mmany thoughtful questions for those instrumentgl

in reforqr‘mg public education in the nation. At
this.point we might remind ourselves of Jonathan’s
remarks to Poor Fletch: “Don’t believe what your
eyes are telling you. All they show is limitation.
Look with your understanding, find out-what you
already know, and you’ll see the way to fly.”
Jonathan vamshed and Fletcher Gull faced a new
group of ‘students.and said: “To begin with .
you've gbt to understand that a seagull is an un-
limited idea of freedom and your whole body,
from wing tip to wing tip, is nothing more than
your thought itself.”’ .

With these comments perhaps ave'can sense
wrdemng horizons for what alternative schooling
in public education can be if indeed the concepxts_-

", 3.The school community has become substan-

are immediately met. We feeI that it is onIy sport-
ing to lef you know that our governing body in-
cludes three experts in chermical warfjre two ex-
commandos. skilled with dynamite ‘an ‘torttring’ -
prisoners, four qualified marksmen in | ot]t “small
arms and_ rzﬂes two ex-artillery men, one holder
of the Vicforia Cross four Karate experts, and a
chaplain. The governing body-has authorized me
to tell you that we look forward with donfidence
to what you call a confrontatzon and . may even
say with anticipation.’ .
As aresult of this successful 1nnovatlon, several
findings havg been reported: 1, ° -
1. Students in all five schools are mastering the
basic skills in.reading and mathematics as
measured by norm referenced and objectives '3
based tests.. .
2. Parental satrsﬂaqtron with theirpu licschools - - .
has increased from 35 percent th 1971 to ~
over 85 percent in 1974, :

. tively involved in school activities including ’
curriculum, budget, evaluation, and personnel
““\matters.
4. Distinct alternative modes of education -
, (cgntemporary, continuous progress,|open,
f and free) have been established succe fully.
S. The racial composltlon of-all five schoqls has -
" been enhanced in each of the past four|yers S
by voluntary family choice of programs
"6. The School Board has unanimously supported
the program and it city-wide adoption by’
“unanimous vote. Fnanzlcommltments ave
‘Been made with local Board funds. -
*According to the project-wide goals estab-
lished, Southeast Altematlves has beén a suc ss,
but the past is prologue and our thoughts are 1 xt
ttllmed toward the future,

{

’

Dr. James K. Kent came ‘to Mtnneapolts in 1 968 as Super-
intendent John B. Dattts administrative assistant. He became
Director of Marshall-University High School in 1969 and
subsequently managed the writing effort for the -Southeast
’ Alternatives proposal to NIE. He served as Director of South-
east Alterniatives from its inception until June 1975. He is’
now Superintendent of Schools, Marlborough, Massachusetts
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T By Bep‘y Jo Zander
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“It’s an exciting; overwhelming’ roqeﬁt no one. mvolved in SEA B
would have it any other Wway — and that’s the Spmt of/1 976.” e

1976 will
mental Scho I Project in Southeast aneapofls
and since"it is, h /} to imagine | that anyone who
has ever read. o 4rticle that purports to talk about

+ “The Role o he Principal’ would ever, want to
pne, the writer will endeavor to con-
nd “76” with a forward look as to*

tors especla,lyf: are fond of. making le
le:&med lists wh1ch detail éxhaustively the kinds of
dutles funétlons, and respon51b111t1es

/

e, §tops meaning anythmg to thejreader. It
mtion of. this .article to comment on

Cowill 'try to Fook at some of the aspec
' """ICIpdl’S job that must accompany any

,[Kc ‘

= //
| o
ark the end’of the five year Experi-

L f

b

- “,,_-4

mlttment to educatlonal change
Before undertaking that weighty assignment, lt
will- be helpful to understand some terms that will
l‘;:e used. It is my hope thdt constant. referral to
he definitions will not be necessary, est one
have the feeling of geading the cast of characters
in War and Peace, but it seems important for an
understanding of the topic that some names used
by the Minneapolis Public Scools and the South-
east Al;ematlves project be understood.

Cluster: g : et
Cluster is herein deﬁned asa group of elementary
sc‘hools which feed into a Junior High School and.
a Senior High Sch%zl in a pasticular geographic ..
area of the city. It'1s the K—12 grouping through .
which children move dum{g theu' school years 5 — -
18. ’ . Y.

‘Management ‘Team: ~ - -

*The Management Team is the orgamzatlon of pro- .

feggional educators.m the clustér concerned with
tters thdt are pertinent .to all the schools. It

includes the principal of each gchoel, the; cluster

director, support.staff, and is attended by com- o

mumty representatlves ) , L

s

P
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Southeast Council ;
The Southeast Coundil is the over-all governing
body of the (luster. It 1s made up of representa-
tives from the vanous programs (usually . teachers)
and members of the community from each school.
It 15 charged with the policy recommending fun.
tions of the cluster. The director of the cluster
serves as the executive for this group. and’it op-
crates within the bounds established by the Min-
neapolis Buard of Education for advisory councils.

-
>

SEA: c/'\ !
Southeast Alternatives (SEA).is the desngnated
. name of the clus
of a five year, six and one-half million dollar
grant from the Natiopal Instltute of E-ducatlon,
testing the 1dea of whether comprehenswe change
can be accomplished through the grouping of many
bromising practiees ih one small geographical afea.

L. (N

Educational Serwce’s Center:, ~
The hducatlondﬁSemces Centerstill commonly
known as 807, s flic office of the central.-admin- .
istratjon. It househ the superintendent” and the
staff who serve a central furiction even though the
district has dpcentrzﬂlzed into the East, West,xand

:Northareas Lo .

) Startmg with the school yearrl975 76, SEA
will become a Lluster within the West Area. Prior
to this time, dunng the ﬁrsf four years of federal
fundmg, it ‘has operated as a relatively autonomous
cluster,’ reporting direcfly through the SEA D1rec-
tor to the superintendent and staff of the’Educa-
tional Services Center. One of SEA’s main purposes
has been to find out whether. this kind of decbn-
tralized model contfibutes to comprehensive
change in shcools, After. SEA began in 1971, the
school district,”’ wRich already had 4in East-angd
North pyramid, extgnded the decentralization idea
city-wide, and for two years this administra,tiveO
model has operated in Minneapolis. Each of the
areas, West, North and East, is served by an area

_Superintendent who reports through_ the. deputy

- superintendent _to the superintendent of schools.
The idea that schools be organized as’)K=12 clus-
ters within_decentralized units of administration, »
is not few. In aneapohs, SEA’s efforts in this
dlrectlon are ahedd of any other cluster -in the

" city. By “ahead” is meant that SEA has been at
the process'janger and has had the benet'rf of the
federal assistance aimed at measuring what the ef-

fects of such decentralization are. -
. . ) - -

I have haa foug years of experience in SEA, two
of which have betn as principal of the continuous
progress school/ As ong begins.describing what
leadership de ands,l expectations, and responsi-

.’ \‘ )

U

—

. SEA has béen the beneficiary °

.

bilities fall on the principal who is operating in
this kind of decentralized model, one major point
- stands out. That point is that there are no guide-

lines or job descriptions, or textbook recipes which *

say how the principal is to operate. There are no
.landmarks which allow one to know that the prod-
uct is completed and can now be replicated in
school districts all over the country. Rather,

" there is the sure knowledge that what takes place

is a process, which changes and evolves on a daily
basis. .

. The best-that can be managed as a d&ccnptlon
of what a principal does, is what could be des-
cribed at a particular-point in time as .taking place

- at that moment. If the principal is doing a good

job, the process of evolution and change will con-_

tinue. The accumulation of experiences which take
place in that process can be written down: and
talked about and used, as a jumping off place-for
new ideas and ways of working, but they cannot

.

.

“The main objective . . . with de-
‘centralization is to increase the |
. amount of participation.” | - §

Y

‘& N

+be presented as definitive answers to questions

about how to be'a principal. The process is one .-

which raises questlons but doesn’t offer many
answers. It présents a departure from the way the
-principalship has traditionally operated, and per-
haps stands a chance of breathing new hfe into
an old venture. ) v

.The main-objective that most authostles seem
to associate with decentralization is to increase
the amount of participation in decision making by
the people most affected by those decisions.*_

The main vehicle which ysually develops for
accomplishjng this kind of partncxpatory decnsxon
making is the advxso-ry council.

“Fhe assumption is made that advnsory councils
made up of parents, comnlunily members and--
school staff; will be able to make better decisions

for schools because they- know more about them

~and care more about thefn in ways that a central—
ized governmg body canndt achieve. ° —

4 "There is also’ the underlying assumptlon that
such local advisory groups cap plan ‘better.for the
long range future of cluster schools and are not as-
likely -to have to make short term and crisis/re- «
action decisions fhat seem to typlfy the kind of
planning, with which city-wide boar;ls must con-
tend, even though they.try very hard tg,accqmphsh
long-range planmng

13,7
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“The principal is the key person to see that — communication channels are 'open'.‘”

.
" LN

. - £
Decentralization brings with it greater control the schools.
over mattérs which affect curriculum, personnel, . ® Third, people need to be edumted to partipate
and budget for individual schools, and as the per- in this process, and need to be brought in whtn
son traditionally responsible for the§e areas, the plans are in the developmental stage, not after
. principal’s role in their management is. radically Ahings have come to the point where it is merely
. altered. Several courses appear to be open. The assent to what has already been decxded )

- principal can continue to make many of the deci-
sions by herself, or<himself, or the principal. can
work very hard to establish the kind‘of contact
which gives serious entry into that decision making
process for members of the student body, staff,
and, community. The experience in SEA has gone
a great distance toward muking this latter kind
of participation a reality. All of the SEA schools
maintajn advisory groups which range along a con-
tinuum of participation (as might be expected).

Further, since obviously not everybody can par-
ticipate in all decisions at all times, a representa-
tive group and the principal must take the responsi-
bility of informing theNarger family and com-
munity groups of progress regarding a partlcxpa-
tory undertakmg . /

SEA has developed a reasonably effectwe meth-
od for communicating the latter kind of informa-
tion at least in the elementary schools. :

Wednesday, every student takes home a

For anmme- z
. - Brown Envelope which contains items which are
Tuttle Schobl; the Contemporary school, has a necessary for parents and family to see. The en-
_PTA with advisory powers; l velope is brought back to school on Thursday with
o Pratt, the Continuous Progress school has both whatever responye is requested from the student’s
the traditional PTA and an advisory council. Spme family, whether it be lunch money or tear-off
merger of the two groups may bg on'the horizon, - sheets, indicating parents’ reaction to a particular
with decisions to be made Jointly by staff and proposal. Obviously, such an institutionalized
parents. method of communication can be of great assis-
Marcy, the Open 5°h°°1 has a parent advisory tance in keeping people informed about what is
council which maintains an active role in all af- - happening and allows quick response when ideas
fairs of the school; need to be tried or the community needs to be
Free School, has probably gone the farthest as solicited for people willing to serve on partic-
- ‘the governing board would like to be delegated - ular committees of projegts. .
real decision rgaking powers from the centralized The principal is the key person to see thax these
board of education. Members are very activeinthe ¢ kinds of things happen and that communication
arena of decision, taaking with the power to carry channels are Open so that broad representation
out those decxﬁ)’ns father than simply being ad- ~  f oplmon is maintained and that people are’
visory to the principal. L . brought .in when plans are in’the developmental
. Marshall Unlvers;ty High School, A principal’s stage. The principal also has to be sure that
Advisory council is advnsory only and has nopower. facilitating procedures are carried out, which ifi-
There seem to be some key attitudes and be- " clude such matters as scheduling meetings at con-
haviors that a principal must develop to function verfient times, seeing that adequate records are
effectively in a schgol where many people are kept, and providing the nec&csary secretarlal as-
really participating in the decision making process. sistance. '
e Fi t, it seems obvious that the principal must As such advisory counc:ls gain experience, it
~ be sincere in the effort to develop avenues for would seem logical that they would be extremely
participatory decision making and not try to pass valuable to the centralized board of education in
off decisions made by the principal as having been the area of priorities and goals that the school
_made. by all affected by them. district as a whole should pursue. Thisisin L keep-
® Second, whatever group there is that akes up ing with the democratic idea of governance moving
. the advisory council, or whatever device, is used from the bottom to the top rather than from the
to get a ot of people involved, needs to represent top down. Making the process work places a great
the. entire community and not just peop]e tradi- burden on the principal as the person most logi-
o *innally found to be interested in the affairs of cally assigned to work with advnsory groups 13
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If I were to pomt out one par‘hcula.r task that °
should fall on the school principal in.the dc;cen--

tralized cluster it would be-to have that person N . . .
msponslble for developing what could be called the. .* ~ ' _

“spirit” of the sgpol. The spisit of ‘the school “The spirit of -the school comes .
“should not be con with that great, good relic . . . -
of the past, known as “school spirit”, which is from .freo.? give apd take ci-ls?us§|ons'
associated with winning athletic teams and feeling where widely diverse opinions are

that one’s school is the greatest in the world. "listened to with respect ,..”
- Rather, develaping a spirit of the school means T

engaging all of the participants in that school —

students, staff, parents, and community in discus- ' L,
_ . sions about what the scheol ought to be doing, S o :
. and having had those discussions, figuring out how SEA schools and programs, and a strong feeling
the,achool should do what it decides is important. of cooperation, not rivalry. Alternative schools are
» Th;s,dcvelops a spirit of the school which is unique scuccessful in SEA.in large part due to the pre-
or each School. It establishes the climate that vailing spirit which says no one program is better
ﬂnu prevail at the school - hopefully, 2s a warm * ‘than another, only different. The continuous prog-
inviting place where visitors f€el welcome and ress sthool is successful because students and fam-
sense that it is a place where everybody counts. ilies have other choices if the continuous progress
*The spirit of a school comes from free give and . programloes not meet their needs,
take discussions where vndely diverse oplmons are The prmcxpal is also répmented through the
listened to with respect and the decxs:on-mak,mg Management Team, on the Southeast Council, the
process carefully includes all segments of the advxsogy group wiuchmodelsfor individual schools .
school community. - what participatory decision making is all about.
Perhaps, the spirit of the school can be extend- At the time of this writing, SEA is moving for-
ed to encompass the spirit of the cluster and a ward in the process of merging the Management
few brief comments, in closmg, on the prmc1pal s Team and the Southeast Council. Is that the final *
relationship to the two groups most responsbﬂe answer? Absolutely not. It is just another example ¢,
for that cluster spirit. _ .. of the change and evolution that becomes the no%
. As a member of the Managemeﬁt Team, the in a2 decentralized cluster - for'all the part1c1p 2&3
principal shares responsxbxhty for administrative including the pringipal. It’s an exciting, at tim
decisions which affect all students i the cluster.’ overwhelming process, but no one involed iri SEA
In SEA; there is sincere concern on the part of . would have it any other way, and that s the sme\

administrators for what is developing in alt the of 1976 s

Betty Jo Zander has been prin-
cipal of Pratt Continuous Prog-
ress School for two years. She
served on the ongmal planning
group for SEA, and as the first
chairperson of tie. citywide Al- - .
terngtives -Advisory Task Force.
"Ms.” Zander holds a Doctor of
Education degree and was a par-
ticipant on the North Central
Association” Task Force which

" drew up -standards for the ac-

" creditation of alternative schools.
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Te achmg at the Free Scho ol -

A Personal St atement

.

- By"Donald Bru,nddget v

always the ul
others

This is an article about the role of the teacher
1n an alternative school, more specifically, it is on
the role of one teacher, myself, in one alternative
school, the Southeast Free School. Because I have
been with the School since its beginning in 1971,
and because it 1s my first teaching job, my idehtity

as a person has been entwined with the School as

3an institution in a very intimate way, so any state-
ment I make about it must by ecessity be a highly
personal one. Since [ do bnng so much of myself
to the School, I feel [ should describe some of my
own background and preparatidon before looking at

the concept of the School itself and its }ustoneal i

development. Sometimes, I must admit, the *
selffitself” identification with the School can go
too far. More than once I have found myself jump-
.ing to an emotional defense when a visitor makes
a thoughtful criticism, expressing concerns that T
" myself share. Not~unlike, 1 suppose, an older
brother coming to the aid of his younger sibling
. in a conflict, regardless of “whostarted it’". Maybe

a successful free school requires a certain degree .

of emotional atéachment from those involved in
order to make it work. It certainly has had its

f'e"' share from me.
’

.' "" o : 16

~

L

o

ate goal was teaching, sharing what | learned with

. P4

I . .

I grew up in a working-class family in South
Minneapolis, and becoming a teacher wasn’t some-
thing that occurred to me in my sophomore yéar
of college as a third option among potential future
plans. I recall my fourth grade teacher at Bancroft
elementary school, Mrs. Kissinger (a name notwith-
out its irony) smiling with a degree of condescgnd-
ing amusement when I told. her the reason fhat I_
‘had learned all the names, dates, and political

parties of all the presidents ‘was that I wanted to

beeome anh American history teacher. My excellent
/ civics. teacher at"Folwell Jr. High School, Mrs. Wer-
*me;sklrchen, took me a Iot more senously when'l
chose “High School Social Studies Teacher”’ as the
/%plc for the “occupational outline” that all ninth-
graders in Mpls. public schools did at the time.
Between then and 1971 I was, however, diverted a
féw times from that goal. When I graduated from
Roosevelt high school in" 1963 (living in the same
house that my, mother lived in whenshe graduated

" from there in 1926), my main interests weré in _

music and in German, but always with the ultimate
goal. of teaching, of sharing what I had learned
with others (and I have managed to teach both of

these subjects at the School) "

v, . . C , 17
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“Things have changed™, ihey say, since started
the University of Minnesota in the fail of 1963. At
that time John Kennedy wasmWashmgton, Came- ~
lot, only forty-six Americans had died in Indochina
" (a place few Amencans, I would venture, could
have even located on a map), and"all seemed right

Cin hmven and on earth. Just two years later the

" President _had been assassinated, and the man who

mplaced him had gotten the Gulf of Tonkin Res _ )

olution passed by the Senate. A former Black Mus-
lim _named Malcolm had also been silenced, the
. media was paying more and more attention to a
former Harvard professor named Leary, and the

" samg “Gulf of Tonkin Congress” passed the Ele-

mentary and Seconda:y Education Act, which for
the first time pumped large amounts .of federal
, money jnto local school districts, eventually af-
fectmg the existence of SEA and the Free School.

Since that time there has occurred in the nation
and the world such intellectual ferment, social and
political  explosion, and cultural florescence
that it seems hard to imagine anything comparable
happening in revent history during such a short
period of time. Maybe because I've lived through
this period partaken in its passions, and drunk of
its experiences that I am so 1mpressed by.itsinten-
sity, but nonetheless it now looks as if American
society, its people, their values, and _basm insti-
tutions have changed in fundamental, irreversible
ways, and far from the least of these changes has
occurred in the instifution of pubhc education. A

decade ago there were no pubhc alternative schools
in edaation had .

(the “progressive movement”
been one of the indirect casualties of the McCarthy
.Era), and now they are increasing, both “public
and private, m communities throughout the coun-

try.

When 1 graduated from the University in l9§7 -

it wasn’t with a teacher’s certificate. I somehow
felt that my public education had.let me down
and had not prepared me adequately for what was

.happening in the world and the nation. I felt.very

confused, and wasn’t personally yready to join in
the “fiasco™, and help pull on younger, more vul-
nerable people the fraud that I felt had been perpe-

trated on me. After working for the City forayear, -

and travellipg in Europe and the U.S. for another
year, | felt my world view had been pulled together.
I"had become, Jeeply radicalized, and I wanted to
return to school, get a certificate (in anthropology,

<

. en, but without the regimentation, pressures,

" put up with. By this time (1970) many educaxors -

. my student teaching 2t Mpls. Centyal. Then a social

- L o~

hlStOl'y, and German), and help students get theed o
ucation in pationial, world, and human issues and :
.concerns that I somehow_never got from my teach-

competition, and/or indifference that I hiad had fo

(Holt, Kozol, Kohl, Dennison, Goodman) were elo- ..
_quently describing in books the thoughts znd feel-
“ings that many of us were having, and the fact that ,
so many_sensitive and intelligent people were think- ]
ing along the same lines segved as added encourage- -
ment. Where to do this type of teachmgseemed to .
"be a problem. By need and person,ai d experience the

mner-cxty seemed to be the most Iogical, so I did

_worker friend told me Hiat a “free school™ was
going to be started in Southeast Mpls. It seemed
{oo good‘to be true .

B 4
- .

“1 felt my publ__ic'educ;ition fet me down.

*

happening in the wortd.” -

L
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Imtlajly, the overall proposal for SEA salled for

a Free schooks;z{h..a “head teacher”, assisted by

two other teachers for seventy K—12 students:
Thirty people had applied; and through screenings
and interviews this was nanoy/eddown todighteen,
then nine, and finally six, the original funds being

-~divided equally among us, with one person, Tom

O’Connel, being designatéﬂ head teacher. Except
for TonrO’Connel, who had begn a founder of the

" Community School in St. Paul, and-a few parents

and students, all of us were neophytes in the “free
school business”. What bonded everyone, parents,
staff, and students, was a very strong sense of com-
mumty identity — “we’re all in this together,; and
we're gonna make it work™ - plus commonly
shared ideas about what e didn’t want, based on

] past expenences For mstance, we didnt want -

. e
.

’ -3
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b to build an msf’tutlon from
the ground up,. a lot mere than.

magic is required . . ."”" .

i

L
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credits, or grades or rigid 'age groupings, or re- |

quired attendance , or a regular school building,
etc. What we.wanted, [ suppose, wa$ for everyone
to get together with all their good intentions and
ideas and have a little “magic”™ happen. (One of
the interview questions that a parent asked me was
“do you believe in magic?™) Maybe What we over-

. looked was that in order to bu:ld an institution’®

from the ground up, a lot more ‘than magic is re-
quired, as we found out in our first year. We found

‘a builtling (a few rooms of one, at least), butthe .

building had to be maintained, and every stick of ,
furmture, every pencil, had to be requisitioned,

' . borrowed or begged, Records had to be kept,both

on material§ nd. people. Activities had {p be plan-
hed and executed, while constantly redesigning the
physical plant, and reevaluating what we had just
done. And=all the while, the spirit of community
had to be maintained. All-school meetings every

" morning, community. pot-luck suppers almost ev-

ery week, evening or after school staff meetings ~
every schoo] day, and sometimes on weekends.
“How can we keep Colin from losing his glasses?
Does Cassandra want to learn to read yet? What
are we going to do with that group of older kids
, that:just hang out and don’t do anything?”* When
people asked me during the first year “what’s the
Free School like ™, I would offen reflect if back

Z

a chunk of money, a buildmg, and the task of
fnaking akomp}etely new schopl, and imagine what
you'd come up with, including the -problems”. _ -

Out of all of this, z-school took form. Most of .

the secondary students were there because there

was something or many things about their old

schqol or about our- soclety, or about the state
. . /

-

; . . given complete. freedom, we
began to ampose our own structure.’
‘k.

~ 4
@

of the world, that was unsettling to them mother
words~“alienated youth”. Being somewhat of an
alienated youxh myself, an instant, spontdneous
rapport developed bétween me and most of the
older students. What started out to be “rap groups™
ended up as ongoing classes. Therg were no areaor
subject” assignments for the staff, we were free to
do Whatever we felt we could do best, and affer
a While it became apparent that the most success-
ful endeavors were coming from those who were
defining a specific role -thh ¢ither an age group
ora subject area..

* In other words, ,, given pOmplete freedom, we
began.to impose our own structure. A slogan
painted on the wall, “Freedom is doing what you
want, as long as it doesn’t interferc with anyone
else”, whs (perhaps symbolically) painted over in

'the summer, between the first and second 2year.
: 0verseemg ffns transformation wasour twenty-four

year old head teacher, Tom O’Connel, who often
secemed to me like he was the only one who truly
had. a lopng range vision, who really had 4 feeling
for “what was going on”. Tom wrote a lengthy
proposal for the coming years that called for dou-
bling the student enrollment, the staffsize (inctud-
ing teacher aides) and the building space, organiz-
ing the school into age and subject resource argas,

each staffed by specific people, merging the School .
with the Glendale Community Street Academy,
makmg speuf’e prov:smns for re€drd- keepmg and -
.“acyountability™, putting decision-making in the
‘,' hands of a community governing board, and then

he resigned. Disenchanted with our own youthful-
ness and lack of experience, and r¢alizing the need
for us to gradually “merge into”, the Minneapolis
School system (“Hey, gang, we're not just a one-
shot deal™), we were looking for a new director

with concrete administrative skills and experiencc.' )

We settled on Tony Morley, whose goal was “to
show that a free school could be a viable alterna-

tive within a public school system using the nor-.
mal number of dolfars per student ’

18
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Tmnsldtmg thls goal mto a workmg reality
wouldl mean the School would become less fike a
“free school™. and more like aregular. public
school. For instance. where small group or tutdrial
_sessions were often the in-school learning mode.
‘more and more large “claSses™ wduld Ifappen.

 Where spontancous mp-groups centering around

topics that students often brought 4p were com-
nton. now there was a regular Schedule of classes
that changed at a regular period of time. that stu-
=dents sigged up for. el Spont.mut) had to be
“scheduted in™. in tcrins of free time on the teach-

er’s schedgle. during which 1 could talk informally

with studénts abour any problems. give a flute

lesson or a German tutoridl. play around in the

gym with a few studm& In order to work ef- -

fectively in the School. the teacher (or this teach-
er. anyway} had to become kind of a by brid be-
tween a close niend with whom a student friend
shares mtformation and experiences. gid 4 class-
room teacher who deliberately and consistenity
offers a rathgr formal body of content. such as
world history  And therein lies. | feel. the trick.
or the “"art”. or whatever you want _to call it. of
bemg a-free school teacher. | would tend to devm-
phasize the importance of “teaching method™ per

«
-

“What is important is ‘style’.

) . t.

se  use whatever met.dd works for you pergonally
at the time. What is important is “style™[ how
you arg pereened or presented 'as a wholef human
being. How tb open up your Inlmdnncss afid show
Jove, outrage. irony. genuine concérn. pabsion for
what you are doing, disdain tor,[tl)c disdainfut.
while at the same time being a ““teacher’. an adult
who hdas something to offer in jerms
information. perceptions on values: and isn’t afraid
to offerit in ascrious und \.U"blbtbj why. Jonathon
Kozol says he believes in a sclrool “if w hich effec-
tive adults do not try, to seuh}ws 1an. in reality.
they arg, {and) in which the ‘teachdr does not striye
to simulate the status or u)nd/mon cither of an
accidental resource- person. tangential conscious
ness. wandering mystic, or Mmovable reading-lab.
but, comes right out. in mH/mv. of the children.
with all of the richiess, Jiumor, desperation. rge.
self-contradiction, strufgh Jand pathios which he
would reved® a5 well. to other grown-ups.”® |
gucss 1 agree with tl{n.f"nc human being.

* Jonatho 1Koz I.FrecS'c!}j_)bls (Bmmu.Huught-
Mifflin Co.3 1072, P58

{insights.,

)
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During: these last three gears the size of the
student enrollment and the structural organization
of the School (primary, middle. secondary, with
resource centers) has remained about the same,-and
so has my defined role as **secondary social studies
teacher’”. What I have spent these years doing, then,
is refining the definition of this role, expanding
the areas of my expertise, and generally trying
to get better at what | do. What [ *“do™, in some
form or another, has been current events, history,
economics. sociology. eiQnic and minogity studies,
geography and area studies, youth and law, drug
ed.. American and world politics, sex ed, antliro-
salogy. and German (at least in years one and two)
+ while learming Chinese from a volunteer along with
the-students {on years one. two and threce), playing

" saxaphone ip various school music groups. and
bemg a slude‘m -advisor, and an in-school “politi-
cian™ {more on these two functions later). While
_“the_vanety of things that I do or have to do midy-
e, a httle extreme. | really.don’t think that it's

all’ that unusual for a free school teacher. Of the .

. original staff. I am the only one left, and that’s
why the fabled burn-out rate™ n this type of
institution is so high: you have to handie s@ many
Jareas (all'social studies. in my case) for all students
of a given age group (ages fourteen to eighteen for
me). and be revising and addihg to the carriculum,

because you've had many students several years m'_

4 row. A student teacher recently remarked tha
“teaching at 4 free school is g little like béing
the only doctor in a small town™. Maybe so. One
person can only do 4 good job within a linmted

N

»~

“Teaching at a free school is a little |,

like belng the only doctor in a small
town.”’ . / '

ared. however. and somy things get clasped to the

bosom. while others. unfortunduly ggt kind of

neglected.
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_The role of advisog is one of the most |mport‘mt" )

functions that any free School teacher can have,
and ‘paradoxically it is one of the least **organized™
in terms of regular time allotment and writtendef-
inition. Each teacher has from ten te twenty stu-
dent advisces of the age group that the teacher

., ordinasily works with, and what you do with the

advisee can be divided into two categorics. paper-
work, and “relating”. The papes-work that | do
with an advisee is: help with the schaduling, parent

.wonferences, work with the sfudent ngraduat:on
dnd make out quarterly reports.
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The “relating™ .asput ofeit varies from student
ta student Wxth new students I usually want to
give my “rap™ on what I féel the school 1sabout
find out where they’fe at, what's smportam to
them, why they chose this school, mlroduc; them
to other students, and generally make fncnq.s,mt_h
them, pretty much on an adult-to-adult kevel. With

' ongoing_tudents it is building the relationship, .

talking about world-view, laiighing and complain-

ing together, helping with problems, and some- .

l‘imes being “heavy™. This is another area where
" the * of it all comes in. sometmles a good
workmg relationship and friendship’ dcwelops nat-
urally. sometimes never. It’s implicit for the sur-
vival of free schools (practicaly al} have a similaf

advisee system) that the form'lr happensalotmore -
than the latter. 1t takes time, though. and caring: _

_ it really does.
When [ say part of my role is that dfpoh(nc:an

“. . Jif you're starting new'schools,
you'd better have some basis of
philosoghical departure.” = .

{

’” .

P
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this is what | mcan. Free schooly are by nature
political institutions because they afe part of that

larger m9v;mcnt for social change that | alluded

to earlier. Also, if you're,going to go around start-
" ing completely new schoals., either within or with-
out older, existing school systems, you'd -better
have some basis of philusophical departure from
the schools that are already there, otherwise your
reason for existing can be somew hat shaky. Defin-
ing these points of departure. this “new philoso-
phy ™. is often a clunisy. organic political process.
especially if it is to_be ‘be done democratically, with

. a5 much commumty lnm‘:‘f ay pessible. Since al- -

_ smost everyone has their own ideas on “what the
Free School should be like”. and since certain
‘people’s ideas are ‘bound to be-along similar lines
due to past experiences, sharéd perceptions and
interests, factions tend. to form on whatever
Boards or committees the Free School has estab-
lished for community mput and you have some
pretty hot-4nd- -heavy in-school politics. Politics
are as much a part of free schools as are bluejeans,
and having been with the Scliool since its begin-
ning, plus being inclined toward that sort of thing

by nature, 1 have found: myself “in thc thick of* * -
- it”, so to speak. In this capacity as politician Fhave

serVLd on our governing board, personnel ‘com-

EKC
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mittee, accreditation committee, and others. This -
has been a redl leamning experience, one of 'my .
most significant. It is beyond the scope of this
article’ to discuss any of the isues - some are
" still too fresh for me te handle objectively Il .
save dll that forwny pon-fiction novel. Inany po-
litical struggic howeyer, some mdmdualspr groups .
are going to vome out better than others, What i is
lmportant for the growth and .survival of the
“School is that you don't gloat too much if your
. side comes ‘out better, or don’t be.a “poor sport”_
if your side doesn’t fare so well. This hasi)ccn ;
one of the most damaging things to “the move-
* Faent” in general, and free-schools are no excep-
. Aion. An attempt showd always be made to main-
tain ¢hat ever-important spirit of community. )
’\, W ‘ :
In summmg up. 1 must, ask the question. V(hat
more can | say?"*{f writing about an activity that
hds ‘been as absorbing as this one-has béen to me
for the last four years. it:is’as dlff'cult knowing
what to leavé’out as it is saying what | fnally de-
" cide tolinclude. There are ‘a thousand scenes and
- anecdotes, goodtimés and badtimes. storics about
Kkids (the fisSt time | have used’ that word in this
article) that I'm sure every lOdLhCI’ must have. but
—somehow 1 feel they must be much more intense
at the Free School because of the size of the school
and the familidrity and closeness of wuyonc in-
volved It may sound like i cliche. but you really-
" do get to know “othér people. and in so doing
learn to know qursclf a lot better. As 4 result of
my assocfation with the School 1 hdve been to
Mexico, Toronto,,.(‘huugo on ficld trips with stu-
dents, been in homnes as a guest and met people ind
whole families that I never would have (or never
dreamt | would have, for'that matter) otherwise -
laughed hard, cried-harder. faifen in love, and gen:
crally been picked up andxgowd in ways that 1~
never would have thought a “joh” could do back
in 197T when | mnOuntly walked into a room at
Tuttle school with my’ dpplication for the position
of “teacher” at thc Southcast Freg School.
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o D;mald Brun-

age is a teacher
‘& the Southeast

ree School.
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"~ How to. Spc)t:f__"‘:'
| Open Teachegism™

expenence and-is not llmlted

i -
»

In this article we’ll be looking at i listing of
teacher behaviors that might help in-spotting
people who would feel comfortable and hope-
fully successful, in an open tlassroom or open
school At the outset. it,is important that we be

) very cear that this is not an analysis or taxonomy .
. of the umpteen characteristics a teacher must

have *in order to be a successful open school
teacher. Such teachers will have some  of the
behaviors listed. It should also be very clear that

many teachers have some of these same behavjors

but _choose to continue in their wsual school
setting without puttmg a Jabel on what they are
doing and without joining a faculty of people who
want to evangelize openly for what they believe.

This listing has been arrived at through a nine
year foray into open education. preceded by

. three Intensive summers working for a foundation-

supported group. developing and trial teaching ex-

" perience-based science. The monfentumof involve-

ment has-snowballed through the years reaching

- mammum proporations in my present position at

Marcy Open., Schobl. . .

~22(‘ ‘o

Marcy itself can be bneﬂy described as being’

somewhat like. the British Primary“Integrated Day
schools and having within each classroom a three.

. year span (K-2, 3-5, 3-6). The school has changed, .

sometimes drastlcally, from year to year through

. the four years of the experiment and is still evoiv-

ing as it goes into the fifth year of the experiment. _
In the school, though, the day is roughly d1v1ded
jinto horne base time and choice time. -

In an’ open school children have control
over what they will do and when and where.
The school has strong community involvement, so
many adults of all ages and types are working and
teaching in the school. They are often available

when children need to follow ,special interests H

‘out into the commumty on othet.than a whole s
class basis. All adults in the school are called by . .

their first names. There i is in the staff a strengthen‘

ing belief that children learn readmg, writing and L

math through functional activities connected to .

their own needs and mterests Careful - record
keeping and Tots of one.to ‘one and small group

contacts encourage attention to indiyidual prag- ST

- - L.
v




ress skxll-wnse mterest-wnse and learning style-
wise.
~ Much importance is placed on activities that
build individual and group awareness and valuing
_of others. Whole class meetings are one means of
building group awareness and are organizational
necessities as well, but children do few other
things as a whole c(lass. Another kind of valuing
cofties as a bonus of the multi-age classrooms and

an effort to bring younger and older children to- .

gethcr often enough for real knowing andappreua
tion. ¥ . -

The staff and -.ommumty are developing skills
in becoming conscious of children’s development-

al levels. Expectations of children, suitable exper- ;

iences and materials for children are becoming
more and more closely tied to each child’s develop-
mental needs. The staff and school community
are increasingly applying what they have studied
and observed about child development.

When Lillian Weber, author of The English
Infant School .and Informal Education visited

‘Marcy one of the things she said was, “The school _
" obviously belongs to the children arid they know °

it.” Indeed the classrooms, the school as a whole
and the playground (a school-designed extensjon
of the, open school) belong to the children.

ERS]

‘ How to Spot Open Teacherism In The Field

Look for a teacher who seems alert to the
feedback coming from her students. Both posi-
tive and negative feedback come in in any Jass-
room. Look for the teacher who shows woncern
'and makes adjustmentg_when feed-back. inctudes.
boredom, hosfility, r ness. non-.ooperation,
low commntment Look\for the teacher who is
concerned and tries to get the rest of thes;hooleon-
cemed when feedback from the school as a whole

includes: many remarks erm staff dhout incor-

rigible kids, more effort on*controllmg the kids
than on listening to them, much “ho-hum’” afti-
tude toward . teaching, mueh of grxplng and
cntmzmg,_httle of praising an;i support,

- Look for the teacher or tepm of teachers who,
when their adjustment to feddback doesn’t scem
to be working (maybe beeause of a plan involving
"too much scheduling) will try somethmg new
(maybe a plan with elbow 5oom for kids and
teaeher to reduce tensions a d tollow interests).

=

i
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—Look for the teacher whé gives children Jnho"

o have strong\mterests a chance to pursue, them at

length But who helps foster mterests in chlldren

»




1t1es, flms, papers and pencrls Look for the teach-

whose projtcts ate short- hvcd or who haven’t yet i
dlSCOV&.l’J.d what their interests are. .. - erwhose students seg more and more clearl}f_that .

T legitimaté leaming €xperences can’ rncIude‘ dra-

-

* - Louvk fora tLdLhLl' who hu.db the feedback and
sceks hclp in adjusting her_dassroom scene by.
shanig® idcas with other teachers trymg to make a
vhange, getting into helpful vourses o workshups,
readmg articles and books on how' to cf feot change,
takmg big st’émw stepsTin risk “taking in
order.to “hdp it happen”.

Look for a veteran teacher who requests stu -
dent teachers and young volunteers, who shages
thé years™ eapericnee with young people but who
lcarns from- them by finding out what they 're do-
ing, rcading. talking about in their coursework
_and their lives and how they lntcract thh thc
children.

17
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~ Louk for the teacher who finds waysto listen to
parents not only at PTA and confurence times but
by guing to homes andjor inviting parents to take
part 1, the school day in some way.

- Look for the teacher who sees that thg school-
.room does not have to be so different physically
" from homes and communities and who will: incor-
porate into the classroom the reality that child-

ren should move about as other peopledo at home. .

and in their jobs. be realistic about how children

" as well as adults have an ebb.and flow to their
productmty that should. be au.eptt.d rn school
.. asclsewhere. . L

- Look for a_‘teacher_ who has«a classroom that
has the children’s mark upon 1t, whose classroom
shows . joiht. ownership, KID’S ADULTS lNC

- Look for the teacher whq prnlons about -
many thrngs and makes some of thcm pown.and

- Look for the teacher who is becomrng comfott- .
ab]e‘ with sharing the teaching, but who paces the,
. flow of helpers and who limits ts teachers and help-_
ers to prov]drng for partlcular needs which might
“include: helpers who provide depth in an area;
heJpers who enable children to get out into the’
community on other than a whale class basis; ;help-
ers who increase optiornis; helpers who enlarge the
range of teachers (age, lifestyle, educational back- -
. ground, exXpectation Style, ethnic emphases

cconomrc niche, sex)

“e
PO

- Look for the teachcr who 1ncreasxngly accepts
the 1dea that learning is facilitated by experiences
and isnot limited to workbooks, tcxtbooks,author

matic play; messy trial and errorconstructmgwrth
blocks, hammers, sand and water; confronfations
with-real and $§imulatell problems situations; games
of many kxnds dealings with the totality of people
" and events within thie sclioolroom, the school as
‘a whole and, thc commumty.
~ Look for the teacher who communicates“You're
o.k.” to herstudents by lots of bne-to-one contacts -
over the weeks and months, contacts involving
sensitive qdestronmg and hstenmg by the teacher,
involving comfortable, confident respondrng by
_ the student.. - '

— Look for the teacher who gradually accepts the

fact that recordkeepingis vital in a classroom where

children work at their own pace, where they often

gain their 3R skills through involvement in pro-

- jects of interest to them. Look for the teacher who

understands that the open school ‘and the open

. school teacher are as accountable for the 3R’s" ;
a traditional schoot and_ its teachers but that “the‘. '

proof of the puddmg rs complex to record.

" Look for the teacher~ who recogmzes the fact
that options coming from outside the school and *
. from special’ adults are not for the purpose of pure .
cntertammcnt or for over spoon-feeding kids
their 3R’. Look for the teacher who issensitive to
the fact that though :an opcn school goal may be -
to have chrldren initiate pew projects and make
first moves toward secunng materials and teachers,
open school reality is that kids will amve at this
particular goal at different times because they
v show a whole raiige of readiness. .The children -
range all the .way from 1o expenence with initiat-"
ing thmgs to thinking ,that many options and
teachers are for enfertainment,’ to knowing * 9f

I need something special it’s up to me to, make LT

some. moyes to get it.” Because of: thiswrde yange -

of réadiness, the key adult needs a firm handleon ~ * ‘

where children are in .this spectrimn ol’{readmess
e children may-need help to discover and take
adva tage -of outside. help, some may need a cut-
off because of perceiving | theSe opportunitles as
entertainment, others may need tempering of jn- . .
dividual needs in -the 1ntercst of their- role as a

group member ; ‘

*

Look fora teacher who rll re!quest the heIp of
outside observers to taIIy actmty and behavror m

I}
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€ ihe classroom in _order to -settle a problem.

- -

_ : - y -
~ Look -for a teacher who begins to sec that
when children very &6ften work alone or in small
gmups they may need experiences attum.d to help-
‘ing them listen to and caresabout the larger grbup.

- Lo k for feachers who have walked a tightrope
in.some other phase of their carcer or life, been

risktakKers. In many many schools there is still a.

wide range. of how one manages aschool day: if
you're up for,the day you can do the role-playing
or brirt?g' in the equal riﬂhts for women speaker. if
youw'rc ;n neutral or do¥n you can assign thework-
book pages.or textboo asmgnment In the Open
Suhoolyour school goffs may have been published.
the commumty has ad a- big hand in gvolvmg
them.Fou are dedicatid to them yourself, and ypu
find yqQurself 1n the ﬂﬁ)bowl So you are constant-+
ly dskmg “Will thes¢ things that we're doing get
us to our goal?” . Eve 1f-yom. involved scéms to know
what should be happening in your open classroom,
‘but you arc the cdg that gets it all in mation.
. So you are balancing-on a tightrope and probably
_vulnerable as well to_criticism. Lots and Jots and _ -
lots of teachers know exactly what they 're “Sposed
to do”. It helps if this pioncer has pioneered be-
" fore - has been'4 risktaker in politics. social ac-
tion, switching careers or school }obs, Lhangmg
" life style etc., ete. : -

Look for the’ tm,d&,ht,l’ who van aceept the rolc of
schoolroom manager in a new sense. It might seem
that the “one mdn show” type schoolroom would__

~-be the super-manager scene but it turns out that .

having 4 multi-age bunch of students, doing things
at their own pace. often with other adults, does
invalye high level managing. No small part of man- .
aging has to do.with the gear need for the wideage -
range wlm.h is .aceesible to children at gﬁl times
-of the day.

~ Look. for the teacher who cane concerned but
cool when a-visitor says, “Johnny was building his
circus all day. He didn’t read a book or-do a math
problem. How: can you allow that to. go on?”
Look for the teacher who does not get overly de-
fensive, who tries to explaih the values she sce
for Johnny in building a cirus, but who can say
. good-by to the visitor knowing that everyone who
obsérves the open classrobm in action is simply
‘not at a point of readiness to value circus building
as a whole day activity. The visitor’s day in the
classroom is part of his “getting recady ™ or maybe
part of his *“getting turned off by’ open teacherism.

Look for the teacher who tries one tack, then
another, in the quest for quality. An open class-
&nom oropen school with all its options can be seen

y
)

’
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by children as a continuous-$morgasbord (a “sam-

ple it all-don’t eat heartily” place). If the teacher
scnses the sampling, look for evidence of increased

valuing of specill effort, of completion, of fine

craftsmanship and of attention to the growth

from month to month of the child. There should be -
less of token efforts in an open classrouii bueduse

a child doesn’t have to chop up his ;lme and do
something he has no commitment to - but, how
is she/he using tfits luxury? Many younger children

growmg up through ‘an open school haye less
problem with hO\://rU'use this luxury becausc
they don't know it’s a luxury. For them the free-
dom with responsibility often comes naturally.

But the,_older children who may have come from
another school settmg may _be dlsorlented unsure
about the open school. Look for the teacher who
keeps her antenna attuned to the childrgn who
need help in making a good % of their involve-
men} of a quality type for them.

- Look for the teacher who is ‘accepting of’the

fact that if there is a frue community ihvolvement,

volunteers of all types (especially parents) will

see the bitter with the better. If this is a gutsey

involvement it means volunteers secing the teacher

at a low ebb it means sharmg a bomb-out field

trip -it means secmg the classroom at |ts peacful .

T
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productive level and its hostile non-productive
level. When community involvement is going for
real it means questioning from volunteers and
teachers like, “How can we work together at up -
times and at down times?” This won’t work at all .
if volunteers are judgmental and teachers defen- =
sive. It won’t happen either with spotty, short
" term volunteer commltments
~N
How To Spot Advanced 'Open Teacherism In The -
Field -
Again, it is unlikely that no advanced open
school teacher will have all these characteristics.
_ Some of these behaviors like the earlier ones will
bé spotted in.other than open school teachers.
cof - T .
- Look for a teacher who is communicating to
other staff members ‘““You’re o.k.”. Co-workers ,
. have ap periods of productmty and down periods,

wll Toxt Provided by ERIC .

strong and less strong points to their teaching style.
”Advanced” teachers will notice strengths, inquire
. about them, ask for help in gaining such strengths
for themse]ves and get into other classrooms to
see the good things happen. Such support byilds
an “I'm o.k.” spirit in the vulnerable open school
experiment.” > '

— Look for teachers who are evolving an indivi-*
dual style of using volunteers best suiteéd to thieir
way of operating. There should be clarity for all
* ®oncerned about: care that a volunteer know what
is the expectation; that the teacher know, though .
not $upervise, what the volunteer does; that the’
teacher limit the amount of people and options’
so kids plus adults don’t have a fragmented day;
_ that a teacher always ask,.“Is this activity, this
volunteer, this student teacher, this trip building
the children’s independence or creating more de-
- {
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pendence, is addmg thxs persons actiXity 4t t
time going to foster athree ring circfisa phere
or a fairly serene” atmosphere? - _

- ' B &
- ,Fmally¢ Took for teachers ‘in thxs open school’
or team who demonstrate that becapse of the
natural thythm of staff\turnover, new people can
best be tuned in to the school phxlosophy by
great congern and actx ‘from every staff and sup-
port pe . Th cern shguld not be solel
oriented toward “Yow know nothing — we know
everythmg » Experimen “schools like every other
schooj should be alert to what strengths new
staff brmg to the school .

¢

’ -
v £ ) - - L

Mary Lou Hartley began teqtching in Minne- L 4=

. _apolis in 1950 with special interests in-outdoor
gducation and sdence. ‘In' addigion fo class.
room t8ching in Minneapolis, she has also
developed science curriculum (EES)in Boston,
trained Peace Corps volunteers, taught college
lab courses in the English lmeirated Day and

is current{y a teacher on the staff af Marcy

o Npen School.
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Teachers Comment on-SEA
- R S - 3 ) 4
RN . : : ; t- - .
S o - By David O’Fallon : . l
“The money bought tlme —to thmk to write, freedom to try things.I -
mlght not-have done c.. _ . > )
Slowly, the dust settles, the expensive experts . ered. Asa begmmng and out of 3 concern for the
pack tHeir bags and board planes beund for the teacher’s perspective, six: questions were asked
, next innovation. The hall carpet wears thin and of some 24 teachers. They were asked: whether .
fades; the shiny curricular packets become dog .. their role had changed and what they had gained . e
eared, The community volunteers and resource . -as reSources in a personal way compared to their
. teachers fall back into old routines or disappear. own development two,or more years ago .
The classroom teacher looks up to ‘see thirty- Individuals spoke of role changes in as many )
. three kids, no aides, the woodshop closed due to ways as tHere were respondents. Many feel their
lack of funds, and no clay for the potters wheel. roles are now evén more difficult and demandmg )
This is a picture of a fear often mentioned in than before SEA. “There has been a steady accel- N
an informal and conversational’survey conducted eration of tasks and responsibilities — where will
by Teacher Center staff. The questions were asked it all end?” asks a staff person from the Continu-
in personal interviews in an effort to begin flesh- ous Progress School, “Much magye difficult but
_ ing Out the raw data of the SEA experence. also more p05|t1,ve,” said a Marshall-University
Clearly, teachers carry the brunt of the pro;ect _ High School staff member, who added, “I’'m more
HOW have they ha:ndled the sfresses of change aware of the mdw]dﬂa[ needs of, pup’rs mofe "
How do they manage their changing roles? How a facxhtator than a teacher, a guide and not a dic-
have, aburidant money and. resources affected . tator.” m . BN P
.. :-.ﬂ;em" In short, what effect has the SEA ex- Others ampht' ed the feeImg that he.struggle
periment had on the men and wonien who each of changing old roles and programs has brought
day accepy_the responsibility for the grthh and with the arixiety a sepse of personal growth and
. learning of obr «children? . strength. “ I'm. stﬂ? classroom *teacher;’y said
Thefe i§ no doubt that SEA has had a strong - - another staff person at MarshaiI-Umverslty High,
impact on the personal and professional lives of “but I'm more flexible because of the many
its teachers, if the survey is any indication. But % changes (I've been through),” At the same school *
" the nature and extent of this impact, as described another teacher said, “I’m much more .a facilita-
m fheir own words, 1s only beginnmg to be gath- tor of learning, much less a disciplinarian. I'm
5 - : S S
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more of a counselor now, more a group- leader.”
A teacher at the Open School spoke for many
when she said, “My personal -growth. has been
tremendous and 1 feel considerably better equip-

ped both as a teacher and as a person.” A Free
. School aide wrote, “Yes, I've gained knowledge
continuously, besides bging able to create learning
experience, my Kknowledge, growth, new skills
and work with people have really blossomed, I
,canR, see lots of new avenugs open. On the other
hand, the project has been personally detri-
mental — taken ten ygars.off my life and created
dire hardship financially. I was considering other
career options that I have sacrificed.” And'a

Contemporary School teacher answers the question

concerning her personal growth with, “Definite
growth, for the first time I have the resources
at hand to do what I was, tramed to do. This has
been a great source of personal satisfaction.” And
is joined by a Continuous Progress teacher, * Al-
most ‘infinitely (more resourceful). Taking into
account low points, a kind of growth has begun
. that will never stop . And many simply
answered Yes! :
.

«

“On the other hand ~ o refletts the duality of
stress and growth. All i is not flowers and the sweéet
smell of success. There was sacrifice too, great
amounts of time were glven, time and energy be-
yond. any nfeasure of money. ’I’1rne taken from '
family and private life and given to the pursurt ‘of
an idea. Teachers were asked what they had given
up. The answers were often very brief and pomted )

" “Private time,” and another “Private time.” and

again “A lot of time!” And more: “Only thing
I’ve grven up is personat trme,” and “sleeping well _
at night,” were joined by some who said they had
given up “peace of mind.” An Open School
teacher said she, *“‘(has) given up the organizedc class-.x- ’
room where the teacher always knew what was
happening. In, an individual program you car’t
know because of individual choices ard interest*
and projects. It’s harder to keep track of every-

. thing because so many things are going on atonce.

I gave yp personal life to get this started There s

» - more strain.”

It is difficult to' speak of personal Qacnﬁces
and many of those who mentioned losses of time *
and sleep almost immediately added' thaf. thb‘




sacrifice was worth the retumn. ,
“The teachers felt - ’ is a misleading phrase.
They are as individual as the children they serve.
- Yhatever common patterns seem to emerge must
be placed within the picture of an individual
teactier, faced with great dpportunity. fo develop

-new skills and concepts and confronted by tremen- _

dous pressure to do so. As shown by ong whosaid,
“All that staff training we went through about
‘how to be efficient” was the content of the first
~ workshops. We could have been a group of junior
corporation executives. The content of o,ur real
teaching experience wasn’t dealt with. It was ‘let’s
.whip this group, our staff, into shape,’ just like a
football team.™ Or by another who said, “I've given
up time  so demandmg - and there has Been
pressure to give up time,, knowmg “thé money
won't last foreveljl that the opportunities will .be .
-fewer. In every ofher respect I've gained.”
So there was certainly a great deal of pressure
placed on the SEA teacher, partly by the need
and desire to work some basic changes in theirown
teaching and in the schools with the accompanying
uncertainty, and partly by the sense that this
plenitudevf money and nchness ofresourcts would
end. . . -
And the money wascntxcal It bought matenals
. supplies, films, and space, but most sf all, it~
bought time. Time %o think. Time to write. Time
to-learn. Time to reflect, renew and often change

old values, old methods, old skills. When asked -
what impact the money had had on her teaching .

role, one answered,<:It has given me freedom to,
try things that I might not have done if I had to
do it all on my own. Encourages me to take a
risk - "I m willing to use more of my time and
An Open School teacher 'answered

smoney.”

perience. . : : .

p L
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“The money has made materials available. (Ithas)
stimulated _ personal growth in _many areas in-
cluding affective as well as cognitive.” And a
Contemporry Schod! staff person said, “It has
" allowed my time in the building to be twice
what local support ‘would provide.” And antothér
teacher at the “same school added, “It has
_ provided me the oppOrtumty to get to see and

know every child-in the school every day rather

than the once a week gym amgmﬁent that 1
previously functioned thh, It builds a strong
relatxonshxp and good understanding "of what a

child’s needs mlght be as well as that of the

duce new.courses.’

“ There isstrength in these teachers. They acknow-
ledge the tension and anxiety ‘induced by achange
process, and also assert that their own growth,
their own commitment to I:hlldren learning was
worth the effort.

A Free School teacher said that the SEA exper-
iment overall had *“allowed the creation of a school
that was wide open for people to be as creative as
they want to be. Allowed people to take risks,

good and creative risks without always having to’

worry about whether or pot it was a “safe’ risk.
. My definition of a successful learmng experience
has been.broadened.”

. And now? The money is almost gone. Staff

§ reductlons are taking place. “I fear,” said one,

“that even more new responsibilities will be added
on top of other work for me with no additional
pay.” And anotlter, “I fear loss of resource cen-
ters and of people. More child-adulf relationships
are ifnportant, equipment should be less important.
It’s a waste of money to teach new methods of
reading; I’d rather get more people into school.”™
,And more than a few fear for their own jobs.

Perhaps the only fair, gnerahzatlon to make néw

-t

is that a cloud of future uncertainty blurs the _

. strong sense of. excitement and accomplishment

th4t otherwise charactenzw much Qf the SEA ex-

R4

———- AL . N s,

David O’Fallon came from Philadelphia in
1972 to begin a theatre program for the South-

. east Free Schoul. Finding the need to include
theatré, in the other SEA schools, the SEA”
Theatre Project was developed. to become a
‘K-12,program ranging from creative drama,
* and-dance, to .play production. Elements of -
thls—pmgram are now funded Iocally '

- Dr. ? O’Fallon. recgived his doctorate in
theatre in 1974 from Union Graduate School
and now serves as a city-wide consultant in _

- theatre through the MPS/UM Teacher Center.



EN

. ' -‘ | ) ‘ ‘ y &
ks vt 1. S P
The Teacher Center ~

- B l?rederick V. Hayer and‘Mar;garet Shrg{er S
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~ “Centers must be consumer controlled, clearly and' unequivocally.”

— . YL cr
The Teacher Center is now a c:ty~w1de service stafﬁng. The- resources of the Center are in
agency for”® Manneapohs Pubhc School staff and" ,., much greater control by the chentele of the
comrhunity groups, with a primary responsxblllty” Center than would be found in most orgamza-

, to assist, schools developing alternative programs. tions. Autonomy is. given the elected in-service,
Although alternative program support is the committee for distributing in-service resourcesto
Center’s primary mission, staff of the Center are teachers, aides, administrators and commumty in
available as trainers and resource staff in other the Southeast Alternatives Program of the Minne-
areas of training for school personnel In addition, apolis Center Board whose members are appointed
the ‘Center serves as a program development by the Dean of the. University, College of -
agency for the College of Education and attempts ' Education, and the Superintendent of )
to bridge the College’s development efforts with . Schools, aneapohs.
personnel and programs in the schools. ’ ) The Center is”staffed with public school

The Teacher Center is perhaps umque in teachers and administrators, University faculty
its relationships to the’ parent institutions, cand community. All serve a comprehensive
. University of Minnesota and the aneapolls function in .the ,Center’s activity without a
, Public Schools, and in the role it plays on= .. rigid leveling of staff reles based on educa- .
their. behalf. . tlonal background . . LT

.o It is first of all ‘a dehvery system for - . , . s LT
training progfams jn teacher education. Com+ ; .o T B -

/ mon priorities of in-service, pre-service and ’ L. B T
,curriculummn development are combined when ) How the Teacher: Center BCS‘“ ~ ,';;,‘,'53
possible. ’ 4 ‘Staff Development® semces in. the . Soutli~ ,

In a second role, the Center provides a ~ east Alternatives Program were . initially lmited /
resource facility to which faculty, staff, ad- - . to in-service .training program for staff. Needs,

B ministrators, community, students and others plans, and ideas were presented by individuals. .
are attracted. Thfough informal and inten- ., or staff representatlves from the component . |
tional contacts.new ideas_ germinate and new “schools to the -staff. development director.

. solutions to problems are_- found. P - These ~were shaped into- program _ designs, - . %

. In addition, the Center is anh experiment in  funded, and 1mp1emen,tedl Budgets were .. .-
organizational ‘governance and differenfiated loosely drawn ‘on each ‘proposal. Budget man- . ..

. . Public Schools. Other program resources are agement, however, was, pentmhzed';as a respon-

I under the policy direction of a joint Teacher sibility of ffhe Dlrector ot‘ Sfaff Development

"C32 LD B e
£
.7” - / ’ ,1"' : ’ ) " - - 7 [ ; . ‘E-'g R “, oo ‘j'w*, - )'-/'.' »,.,;z/
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. Southeast: Educational Council,

During the first year (1970-71) of South-
east Alternatives, it became apparent ~that

some system for student - program and staff
training needs asesment and in-service pro-

- gram design had to be developed that would

involve faculty, panants, admlmstmtors, stu-

_dents, and others in “the ‘processes, and in .
the findl decisions on the. resources to be

applied. During that first year, a Director of

Staff Development functioned™ with consider-

able autonomy within that process.
Overtures were mdde to NIE to approve
the formulation of 4 SEA Teacher Center
to serve the Southeast Alternative program’s
m-semee needs. It was felt that a Twche.

.Center would be better able to:

1. Support K-12 plannlng and training
activities.

" 2. Bring the skills of component teachers and
others as trainers into programs desigred
for their own school and other com-
‘ponent groups.

. 3. Pr}ude/ a_mechanism "to share training
_programs generated with a given com-
ponent, with the 'staff from another
component.

4. Prdvide an organization through . which
University and
ages -could be tested and formalized
with all SEA schools.

5.Provide better access for community

local Minneapolis link-

members including parents and students. .
as well as others to be involved in a

' trainer or trainee role.
e 3

In early October, 1972, the second year of
the project a board of thirteen members was
elected and appointed as follows: 7 facuHy/
staff and- .1 administrator from the SEA
schools, 3 community appointments from the
and SEA
secondary students The organization was con-
sidered a major improvement over the first
year when the administrator made all of the

. decxslons

early fall

1972, just as the new SEA
TeacLer Center was getting underway,

of. the Unwersnty College of Education, and

~ others began to discuss the possibilities of ,

.changing the focus of the relationships between
"schools and “the University. ‘A Teacher Center
model’;. was. discussed .and. various concepts-

and desxgns were suggested.
It ‘was .clear that there . were compelling

- .teasons for both- institutions to look at a

EKC

wll Toxt Provided by ERIC

new relatlonsth

ﬂfher and take some " risks. i .

.

the,
Director of SEA, one_of the Associate Deans.

that would extend K-12.-
Both institutions had to ‘reach out to the

An agreement was forged from these d1$~
cussions and was presented to the Board .

of Regents and the Board of Education.
Both approved and on July 1, 1973 the ~
MPS/UM Teacher Center was established. -

An eight member Board wads appointed b'y

_the Dean of the College of Education and ,

the Superintendent of Schools and included
University admlnlstrators, faculty appomt— X
ments, public “school teachers with both in-
stitutions appointing at ‘least one community
representative. The Teacher .Center Board,
in ‘turn,
of fourteen candidates from the  University
and the schgols.
The circumstances
the establishment of the MPS/UM Teacher '
Center were. undoubtedly unique to the Uni-
versity of Minnesota and thé Minneapolis
Public Schools. - - :
It is, however, reasonable to assume that
similar conditions are at work in other
places. Perhaps the most significant factors’

. are those that relate to- the NIE fund which

allows a reaspnable time to test the model.
and a. chance to take some financial risks;
and the willingness of individuals to, transcend
historical perspectives and nsk new relatlon-
shlps .

e
-
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~ IN-SERVICE COMMITTEE —

A Dfcision-Making Body
The Insemce Committee, with its mem- .

'bershjp and scope of responsibility, is always

a surpnse to those outside SEA partlcularly

- when it i Iearned that th15 group) made up

4 33
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selected a Director from a field _we :

which brouglit abont |
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largely of teachers and parents, is ~the  de- Tz ~
cision making body for all msemce\_lg SEA.
- . This essenfially autonomous group is based ,
.~ % " "on -the concept that the persgnal and pro- ] .
: grammatic” needs of an educational staff.and _ |. ' Funded Projects :
ﬁmmumty c?n edbCSt thbe ;net when akthe mem- . le Txammgsesszons for parent volunteers and tutors in
rs are involyed in the decision making proc- reading progréms conducted by a University pro-
T -essing. . | . fessor and the community coordinator Who isai.
The In Service Committee is "‘composed of parent at the Contemporary School. .
. twelve voting members elected by the schools ® Release time for a teacher to attend 2 workshop on
or constituency they represent. three ele =~ Family Relationships conducted by. the ﬂmnesota
mentary “schools, the junior/senior high school, ™ Council. .
the Free School, the Southeast Council, the @ Planaing session”for 9-12 Open School staff W»Pf"f
. Management Team and the. University of . Pam curriculum’ and gather Tesoyroes for dammm '

¢ Minnesota. A teacher  on special assignment

to*the Teacher Genter acts as‘Coordinator. o Re]“” time for a teach:r to participate in 3.

“Language Arts Convention and to present a work-

. .The' Cofnmittet? has major }'&cponsibility for ‘ shop on “wordless” books.
i reviewing, ‘evaluating and funding staff develop- ® A tranmng session for each oftheelementatysdlools
. ment plans, that are submitted in the form on how to prepire, plan and execute cross-country.-
Qf ﬁroposals. A policy statement and set of . ’ sknngorsnowshoemgachwnes
_»  guidelines reflect the Committee’s perception ® Curnculum Development for an open school teaches
. of staff development in relation to the goals to help facilitate his plaoement as ‘kindergarten
and objectives of the SEA plan. Proposals’ teacher. .
are often represented by a ,de]eg'ation, usuauy 1@ Fundmg fOl’ Tment Partmxpaﬁon Pro;ect at COﬂ'

temporary School in which parents work with small
groups of students for one week. Parents and stu-
. dents plan activities and evaluate prOJectupon com-

the proposal writer and those whom the
.proposal serves. This participdation is en-

., couraged for two -reasons. First, the Com- . pletion.

‘mittee membe.:rs ngt'flrst-hand, 1'n dept_h | ® Release time for two teachcxs to obse‘rve team } ,
answers to their questions and secontly, the - teaching at another school.
proposal writer can see how thoroughly and .| ® Fuads for twelve high school students of 1he year
thoughtfully proposals are reviewed. A . book advisory staff to attend ATC Forum. .
simple majority funds a proposal with the ® Funds for a workshop for volunteers, to learn
coordinator voting only in case of tie. Once. photographie skills, darkroom techmques and how
funding is approved, an important {task is * to work with small 8f°UP5m ﬁllsacm'ﬁ)'
the monijtoring and -evaluation prgcess. < -

Another Inservice Committee Task is assist- - = . -

ingZin the annual needs assessmemt. Examples . ’ o
of-the funded projects are listed here. e ) - o ]

o

o - .
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S STAFF DEVELOPMENT — A Coliective Term

' , otaff devélopment receives the broadest inter- "not by any weli-def' ned group, but by individuals

. pretation and application possxble in our system . as part of a broad chss-sectlon of staff.

of inservice. . Certain activitieS automatically require repre-
“Staff,” ﬁrst of all, includes all of the people sentation from every segment of the staff. | ,

who work with children in or out of the school One such activity is the px:e-fall workshop. This
building. In Southeast this mieans aid€s, com- is a two-day workshop for “all staff to join in a

munity members on an off-campus site, parents discussion of goals, Setting priorities and planning.
who volunteer in the ¢lassroom, resource * The SE Free School, for example, held their
specialists, coordinators, students, . paraprofes- workshop ip a retreat sefting at a “Y” camp..
sionals, student teachers, interns, as well as . The goal .for the two days stated “The ‘'major
 teachers and administrators. " need of the Free School is to begin the year with
In a program- dedicated to bnngmg about a renewed sense of its phxlosoph& and purpose,
change, this “all-inclusiveness” is essential. . including the range of basic agreement and dif-

1 'I‘hrough partxc;patlon comes ‘“‘ownership,” ference among staff.” Individuals contributed to

s 5.
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the aggnda and through small grotp discussions
conducted by in-house leaders, the staff shared
assumptions and values regarding curriculum,
public schooling, community needs, teat.hmg',
progrdins, responsibilities. Without input from all
tig“at_ this imitial stage, unplementatlon of
" pl4nning goes haltingly at best] 3

-

" “Staff includes all of the people who
"work with children.”>” -

o~

Commitment and mutual support are built in
when programs are cooperatively planned.

As we use the term staff development, it is
important to understand that it designates any
area of. skills, knowledge or expertise that staff
members identify as a-need. Spec1t‘ Ic example‘s

" will be cited later, but consideration is given to a

wide range of ideas and plans, - whatever staff
1nd1cates they need in order to fulfill their roles in
a system of alternative schools. Thus the need to
put together research and ideas into a curricular
unit falls within our definition. Out of involve-
ment of a staff member in a learning srtuatlon,

curricular idea takes shape and personal develop-
ment and curriculum design develop' alongside
each othes. It becomes an interdependent process,
particularly when teachers and students enter into
a training project to build curriculum out of the
learning situation. One such project - Creative
Movement/Drama - was funded by the MPS/UM
Teacher Center Board. The master teachers were.

a speuahst in Theatre Arts on the Teacher Center
Staff and a University instructor in Dance. Class-
room teachers, dance students from the Uni-

versity of Minnesota and about 50 children .

ranging in ages 9 through 12, worked together for
an hour twice a week over a period of §ix weeks
followed by workshops for classroom teachers
and.dance students. -

The. objectives of the project were to: (1)
develop a training process through which teachers
improve their sense of and skills in movement and
drama, (2} provide “students in the U of M PE
Departments dance program a chance to apply
their movement skills to an interdisciplinary
approach in the elementary school, and (3)
examine the impact that an interdisciplinary pro-
gram in the arts can have on the K-6 program and

the way it relates to the child and his ways of ~

Iearnmg and the teacher and ms/her perception of
¢ skillé and roles.

G : e
; .

The teachers felt confi dent that the pmject had”
helped them acquire the skills necessary to con-
tinue the activities. Out of this emergéd a curri-

" . culum in which teachers were given opportumty .

to develop an integrated program using an 1nter- .
dlscnphnary approach

.

. NEEDS ASSESSMENT — A Process
. - of Involvement

The staff development needs of the Southeast v
Alternatives Program are deterrmned through a

needs assessment process that was first initiated

by the Teacher Center in 1973. At that time a
procedure and time line were drafted' and an
initial budget allocation was made Tor.each
school. Approxrmately 18% of the total budget
was reserved for ‘the Inservice Committee ~
(descnbed above) to use during the year as a
“response fund™ for programs in which assess-
ments fell short or in whlclrunannupated needs

- - developed. .
The needs assessment gets underway with

assignment of Teacher Center staff members to
each of the schools to assist them in developing
their plans that focus on the program for the
following school year. The Teacher Center staff
member meets with the principal and school staff
to review the overall goals of the Southeast Al-
ternatives program and then work with individuals
and small groups as they. attempt to articulate and
identify their own needs within the larger pro-
grama j needs. - C.

Th,tough personal interviews and a quesﬁon
naire, answers are sought to, the question. “What
do yoi1 need in order to contribute effectively to
the resolution of the orgamzatlonal needs?”” The
responses are sorted and mutual needs coordinated
so that the diverse staff needs and the comp'e-
hensive organizational needs. are both represented
in a narrative statement of the pldn.

There is at this point a strong temptation to

impose a course of action - in the form of a

source, seminar of a ¢ ‘packaged” trarmngprogram

It 1s~essent1al however, that staff be very much

involved in the design of the training. Involve-
ment is Solicited,.in part, by the statement. “If
desired, give ideas as to how the needs listed may
be met, Describe the Activity/Training/Experi-
ence.” These ideas and plans become the basis for
a training model which bgst ‘resolves. the need.

The training design is extended to include a cost
figure. All of this mformatron is returned to the
school staff for review and’ prioritizing. The In-
Service Committee i in the final review may, where
necessary, alter- training plans to accommodate
budget and staff t1me limitations,

-
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An important part of all programs is the pro-
cedure for evaluation and dissemination, which
varies according to the kind of project. A mini-
. mum requirement is a written report or summary,
but other evaluative techniques include de-
briefing, live or via video-tape, sharing through
informal discussions, agenda and minutes of meet-

3

-

_ing and monitoring all projects.

view, coordinatof Visits to projects. Members of
the committee who are teachers in the schools,
where many of the funded projects take place,
are a direct pipeline to what is effective. This
inforniation is important in the process of assess-

Excerpts from the final staﬁ’ development plan _

ings; outlines of- pl,gnning,'tapeirecorded inter-- . follow. g o >
T STAFF DEVELOPMENT PLAN y e :
CONTEMPORARY SCHOOL . o : \ B
’ Program Needs Individual Staff Needs Activity/Training/Experience |~

i) Entire staff ‘needs to be involved

H
1) Development of curriculum, in-
¢luding its revision and exten-,
sion, as it relates to the entire .

icedin industrial
photography.

’

12) Within the context .of the

12) Individoal staff members de-
velop *“‘packkits” for .use by
persons, particularly aides and

b&nnteeu to recéive inserv-

1) A, two-day workshop prior to

in focusing on the major thrust: theme, staff needs to sort out and_ opening of school that in- E
“Helping Kids Feel Gpod About individual levels of awareness lb) cludes participation of teach. "
Themselves at School.” andunderxtandmg. ers and aides. OQutside con- -
| t sultants will prqvide mijor
1b) Need to develop strategies lIeadership,
that emphasize acceptance by
peers and positive self-con- .
cept. . . :
2) Provide opportunity for staff to 2) Individual teachers need to: 2)  Six two-hour sessions invqi_v-'_ .
address specisl interest curri- : . ing faculty and staff. Meet- -
culum needs. — discuss successes and fail- ings will be scheduled :
- - ures and share ideas for the- throughout the year. ™ .
_ , ) ¢hild who has been mun- .
- streamed. <. <
'I . . - — rewrite and mlnate CAM \
- objectives. s -
- . — evaluate reading charts.- ‘.
— review systematically new
math. . -
. . —~ become more informed in ¢
the area of affective be- 5
r . . havior. .
CONTINUOUS PROGRESS R
 Program Needs Individual Staff Needs  Activity/Training/Experience” <[, :

The ';‘extended-dxy” sessions
throughout the school year involv-
ing the entire staff for a total of

scope of the contmuous progress volunteers, who teach in- 12 sessions. . "
program: -terest groups. . : - <.,
v . . | .
1b) Outline stritegies, agteed
. upon, to build positive. rela: - ’ .
) . - - tionships between. SEA and -« - K
. : : other areas, part:cuhrly, West . ,
e : Areas. * . ST
- - c . . r—————'/ﬁ / 'y ¢ [
f, -~ ) lc) Explore the use of ‘interior “1¢) Develop alternative curricu- .
‘ RN space with option to use con- _ lar materials to IMSmdABCA
. .y csultant, . .- Holt. Y .
o . ’ ld) Optnoxu for teachers, aides, I_f) Examine practices, e.g., the

* Marcy Community Day as a
way of developing the inte- -
.mted day, -, .

_arls, pottery,
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"JR.SR. HIGH SCHOOL

 FREE SCHOOL

Program Needs

-

« %

1) To start the yesr with-a renewed :
. sense of Free school staff philos-

ophy and purpose, .

2) To start_year with 2 common’

base of information and famil.
iarity about total school re-

-, sources.

.

OPEN SCHOOL
P.rogram Needs

1) Child Development theory and
application to Open School pro-
gram for staff and volunteers.

Leadership and management
skills:
a) adults — adufts
b) adults — ki
¢) kids — Kids

.o Program Needs

‘ 1
1) Develop interdisciplinary curric-

ulum 'for 9-12 Open Scho;ol.

1

2a)

‘ 2b)

-1a)

1b)

ic)

1d)

1)

curriculum, issues, groupings

, appropriate to the leamner's -

degree of maturation. The
development of critéria to
to judge the appropriateness
of ‘specific learning- environ-
ments and activities, is related
to such understanding.

Staff needs to learn more
about the dynamics of deci- *
siom-making and the processes

of change, to understand more
about their effectiveness as --
change agents, additional
training in working as a team

. (teachers, aides, volunteers).

Continue to develop skills in/
helping children structure
their day, their learning, in-

dividually and in groaps.

Teaching older kids to teach
" younger kids. N

-

" Individual Staff'Needs -

o
Need to planfoutline curric-
ulum, gather resources, devel-
op off-site leaming places.

-

Individual Staff Needs . Actxptyl’l"nxmng/Expeﬁcnce
Discuss assumptions and 1) Az,two-dayworkshopmvolvmz
values re: curriculum, public * and ennrestaff e s -
" schooling, teaching, commu- ) .

nity needs in structures group . -
sessions, - i N
Sharing and showing space,
materials, equipment.
Explaining p'rogra.z,n's'and‘re'-
sponsibilities.

g ~

AN .
Iodividual Staff Needs . Activity/Training/Experience
A . . . - .
Néed to increase understand- Through the Community Day model
ing of the several developmen-  for release time, workshops with
tal dimensions in order to consultant services (to be identified)
provide materials, resources,

or in-house.experts will be scheduled -

by and for participants.

Activity/Training/Experience.

1) Two-week session, for ’Seniox
High Open Schodl staff (six).

‘

» ot

The program need stated above is the tnp of the 1ceberg in.the glanmng md development of the Open School for gradw

. 9 through 12. .

" The anupohs Pubhc Schools’ commitment to a c:ty-w»de sygtem of alternatives hu placed great
the junior and senior high school to respond to qmgrgmg educational patterns of the elementary

PR

espons:bihty on
programs. It is

from the expanding Open Middle School that the Senior High Open Schaol option has received its impetus, This two-

week session during

¢ summer includes articulation with Open Middle School and the current senior high program. A

number of departments hne designated part of their curriculum development for courses' designed to meet the requu-e-

_meats of the Senior High Opm School plan, e g., Home Economxcs, Sc:ence and Math.

Y
A
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development p]an Jl becomes clear, very q_mckly,
that time is the precmus commodu;y The schools
have expenmented with a variety of ways to pro-
“vide compensation_ for staffs’ time beyond their
regular gssignment, e.g., starting the students’

schedulmg a common prepa&at;on hour, integrat-
ing a_planning time into the program, uuhzmg
- additional adults in the prog?g\ 'Tearranging in-
dividual schedules on an ed™ basis. Inthe
Commimity Day model for releasmg téachers,

with some of the staff and voluntee(s {lowing
others to spend time on staff development pro;ects
There' is no question that the demands upon the
time of schools” staff is fhe critical factor i im-
plemeg_tmg_staff development :

Problems/Duectnons

. The Teacher Center has grown 'so rapidly
through the influx of project funds (East Area

.that achieving cohesive development of the organ-

growth, involving externdl funds, is the question

In glancing over the training models in the staff

. school day an hous later \han the teachers® day, .

students are scheduled out into fhe conpnunity ' _not have worked. to get “them. However the jury-

_activity-of the Center. | 7:’;1 ' 1

Teacher Center, The Exchange-and Teacher Corps) )

ization is very difficult. Associated withthisrapid .  ly looking outward at what is going on in their ‘

_ of whether the Center is, conscmusly and dehﬁer- . .f,:—_,

ately taking its own dmecuon or whether it is
being unduly influenced by the conditzons‘xmpqsed'
from the funding sources themselves. . .

There are approximately three Federal project " “;';
dollars for every local. (Umversxty/Pubhc School) , .
dollar. Is this a reasonable ratio? Are the federal.
programs sufficienitly compatible with our local-~
ized priorities that they do not deter us from our _ )
goals?

We obviously beheve that these’ pmjects support
our central purposes and functions or we would,”

is still out on this i me and careful attentxon must
continuously be given to. re~thmk1ng ‘the role and

The Center is also taking o1 more sxgmf‘ canf L
involvement in what might be.termed “profession- . J.
al careerdevelopment,” Weare attracting teachers,” i
administrators, ‘and University - faculty to - the -0
Center for sabbatical and leave of absence pro-~
grams. These individuals view the Center as a ..
place from which they can gain new insights into
their own professional careers, while simultaneous- -

own, and othe:, systems. The Center commlts' .

.....
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. some_of its sfaff time and training resources to’ structure is far different’ from a public school
“these individuals, and in return the_participants system. The filtering-down "or filtering-up proc- .
~assume functional roles in the programs and ser- esses are .not the same at all. Individuals within L.
vices of the Center. It’s a productive relationship the. faculty of the College of Education are the” =~ .
_that requires the self-referred staff members to~ . key. .The Center. may influence curriculumpro-. .- .
take great initiative in shaping their own future, grams ahd system interaction only insofar. as it . .. , _
. From.the graduates of the group, however, emerges impacts individuals in the faculty. That is nof to o ae
< a new. problem for them and their system. How say that the admlrustratloﬁ of the college is not =
" can these “new” professionals on ‘returning, be . 1mportant. The support of the college administra- © . .
. placed in their own organizations so that their tion is critical to the survival and roles of the T
_. . _new found skills and self image. will be utilized ~ . -Center. But other collaborations, other avenues’ 7 "
2 e effect:vely" - _ must be used, and new ones folind, to respond fo. = *

’ Are we creating unreasonable expectations/ Umversny faculty members at personal aswellas =
needs within which these indjviduals cannot be departmental levels.. Above all the TeacherCenter, . . .-
satisfied on return to their own s;fstem" The should be characterized as an organization which -

~_ulfimate questxon is: will these returning profes- ) helps others initiate problem solving activity.< It i
__sionals impact change in their system or will the is not an 4nswer place. It functlons most effective- .
system overpower them so that they ultimately ly when it collaborates with its cllentele, helping . .
are completely defeated?’ to define problems, identify options, and. then -
P & . support the clients as they attempt toresoive their °

- - - - “own problems,
v When the-Center is viewed as a signifi cant help-
. ‘ . . ing agency, when it.can sglicit and respond effec- .
e o . . . tively to the individual needs,.it will be used by .
Lo .WWIH re,mm",'g ,professtonali ! them, and will be able to influence greater system
tmpact char_tge in theirsystemor’. .. (Umversxty/Publlc School) interaction and can
- - then become the catalyst for improving education.

- . .
PRI
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- Frederick V. Hayenhas - -
been-in public. educa-

‘tion 28 years as a. — -
teacher, counselor and - - -
administrator. Twenty
of those years have
been with the Minnea-
_polis Public Schools.
. He joined Southeast
"Alternatives program as

Perhaps one of the. most exciting and venture-
some activities of the Center is the dissemination
process in which we are now engaged. This process
involves the establishment of Atea Centers, under
the management and control of teachers, adminis-
trators and community representatives.  Ulti-
mately, we hope that significant portions of the
training funds available throughout the city will
be delivered through these satellite’Cent

" At the same time it is.import t these . s -
Centers, take _their own form, adaptf ir own ’ :2;;01:;:3:'“:’{"}52%{ L
structure and serviees to fit the needs dhich are_ _ ' tiation of the pr01ect -
in the field, " It is"difficult to create 2 model and e T ;
then-disseminate that model — asa startingplace — . - ‘ T 'l Margaret Shryer be- . .
while trying to make clear the- model can be afid . .11 .- 'ganher career in public .
probably should ‘be changed . B y - educaﬁon in Ch_lCl! -

in 1953 teaching Ger- . .
man and English.and . . -
- joined the Minrieapolis - = ' ~
_Public Schoolsin 1963.
... During 1965-66 she .
. wrote and developed
curriculum materials
“with "Carl Schurz. A T
" ‘saciajes, She is now _ .
“the Inservice Coord- =~~~
 nafor for. the UM/MPS T
_ Teacher Center Inser-.

This process ‘of dissemination is probably the
most important activity whnch faces us in the
immediate future.
. Centers which are client controlled must become
a reality for more of our MPS staffand community. _ ___
When Centers have personal meaning to our staff
_ and parents, when they become important to these
~ people, they will be reshaped and feformed to o
become even more useful — provided we donot _ _
lose that essential charactensfw — they must be .
consumer controlled, clcarly and uncquxvocally
Overarching all of these issues is the one re-- - S : —
'ohng to greater Umversxty impact. A Umversnty ) T, '_vlce Committee,'
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’

“Grve psychology away to the students in order that they may hve more .

effectrve hves

.

A few years back George A. Miller, then presi-
dent of the American Psychological Association,
urged psychologists to “give psychology away to
the people™ (Miller, 1969). Miller felt that with
the shortage of frained - psychologists people
would have to be. their own psychologists and
make their own self-conscious applications of -
principles of psychology. It was his premise that
by this process of the practice of psychology that
people would change theif conception of them-
selves and what they can do. Miller saw particular
institutions  hospitals, prisons, schools, indus-
tries as promising sites for this innovation.

For several reasons the pubhc schools seem a
most appropnatc setting in which to give
psyuhology away to the students - in order that
they may live more effective lives.

First there has been a growing concern over the
negative effects of schooling. A host of writers and
researchers have documented these results from a
variety of perspeotives Space does not permit a
c.ompreher;swe review of these studnes, but they ,
are perhaps. best summed up by Sprmthaﬂ and
Ojemann (in press) who after revtewmg ‘the
effects of schoohng conctuded: "o
Thus the failures of schuoling to prov:de for
« healthy personal and psychological growth
are general, Negalwc effects cut across class

1z

Deliberate:
Psyohologroal Edu on

. having students think and respond to such outer

“studies, science, and English. In fact, it may well’

";‘ - . 38 DA
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Rustad ‘

*,

lmes aﬂd pervade every grade levél from the

beginning of schooling to an i mc com- .

mencement.

‘Secondly previous attempts by schoo)s to re-
verse these negative effects and promote positive
psychological or personal growth have not been
particularly successful. Often this s so because no
real deliberate attgmpt is ever made to have learn-
ers think and respond to inner experiences that
would help them relate more effectwely thh
themselves and others - '

Most school experiences are .directed toward

areas as science, history, math, etc. Many falsely
assumed that positive personal growth would
emerge as a by-product of the “new”” math, social

be that in some instances, mastery of cognitive

tasks may well lead to negativévalues or attitudes .

(Krathwohl Bloom, and Masia, 1964) o
Even in thosg instances where €ducators ‘"have el

shown enough concern about the emotional and

social development of children t6add personal

growth objectives to the goal statements, the re-

sults have at best been sporadic. Most of the

only lip service was given to these personal

growth objectives because educators didn’t know

what to do about them since very little hmé
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cally develop perso wth programs. Borton:

energy, and rnoney'}; as been devoted to systemati-

(1969, p. 56) aptly*summarized the impact.that .

peksorial growth o echves havé had upon school-

"'mg

* There are two seetzons fo aImost every .

‘ schoolsstatemen.fof educational o'bjectives —
.one for real ang one for show. The first, the.
real one, talks about academic excellence,
subject inastery, and gexéing into a college or

" ajob. The other discusses the human purpose

of school - values, feelings, personal growth,
the full and happy life. It is included be-
cause everyone knows that it is important,”
and that it is central to the life of every
school. But it & only for show. Everyone
knows how little schools have done about it.
It is oBvious that there is a need forthe develop-

«

_ ment of curriculaand neweducational interventions

that wilf promote healthy psychological growth.

]

“The DPE goal is to prorhote the
pca(rsorial growth of students.”

,

he Deliberate Psychological Education Program
is an attempt to fill this need. The program is de-
signed to create a series of high school courses
whose basic goal is to promote the. personal

‘growth of students

Deliberate Psychological
Educatiorr Model
The curriculum approach developed in the SEA
Deliberate Psychological Educational Program is
based upon the Sprinthall-Mosher model (1971).
The following dimensions of personal growth form
the general goals of the program: (1)a: more com-
plex and integrated-understanding of sélf, (2) the

t

" formation of personal identy, (3) greater personal

autonomy, (4) greater ability to relate and commu-
nicate with others, (5) the growth of more complex
ethical reasoning, and (6) the -development of
more complex skills and competenca(es

The program has several - lmportant character-
istics that® distinguish it from mo$t previous at-

tempts by the schools to promote personal'

growth: v

1. The program is a pnmary preventlon curri-
culum intended as an elective quarter credit class
open to all studepts. The classes are taught by
regular classroom eachers and/or counselors and

0 e R .. N . [T
. .. - ) S

B v p “
regular cumculum ane supenor to coattarl pro-

grams, = .
2.The DPE~program 'contmry to fnost psyL’

 “chological education programs,has a,solid theore- T |

. tical fdmework to guide its. cumculum dexelop-

 social workers. It i§ our belief, that deliberate pro-
Srams which are in trtutronalrzed by being in the .

cal congepts of cogmtlve-deVelopmental psy: , .
chology, especially Piaget’s (Ginsburg and Opper,
1969) work on stages of cognitive development,
Kohlberg’s (Kohlberg, 1971) stages of moral
development, and. Loevinger’s (Loevmger, 1970)
stages of ego. deyglopment. Since #he concept ,
“that*growth proceeds by stages is.basic to the - *
model, the program attempts to design”inter- :
ventions to stimulate growth either. across thg: R
stage or to the next higher stage. Movementon :
-the stagesvof growth along with specific skili
development is the aim of any of the conrses.
Our experience leads us to believe that, role
taking ability 'is a key variable in promotmg this
personal growth; that growth comes about -
through experiences of takmg the perspective
of others.
3. The basic teaching strategy employs the
seminar-practicum format commonly used by pro-
fessional graduate schools. The practicum places
the students in a significant adult experience in-
volving a particular aspect of psychology. This
“learning of psychology by doing psychology” is
va direct attempt to broaden the experience table -
of Adolescents by putting them in roles whose
success demands taking the perspective of others.
" For example, students become involved in cross-
age teaching, peer counseling, and nursery school
work. The seminar provides the student the oppor-
tunity for an exaniination and reflection of the ex- ’
perience.’ Readmgs, films, mini-lectures, etc., are
integrated into the seminars. .Thus the stress is
placed " on. learning that is real, that involves
A S - i '
) —

l

l

Lo

ment. The program draws-heavily on thetheoreti- . "
l

|

“o stress is placed on Iearmng
that is real v

genuine responsiblity and is. followed by a rigor-,
our analysis “and reflection of the eren‘nce .
4, The curriculum -development includes a dycle’ g
of curriculum tryout accompanied with formative
evaluation. The measurable objectives, of each
+ class ate, considered wjthin two assessment areas: . ]
.. (1) the level of psychologrcal maturity of the stu-
dents, and (2) the acquisition of partioular psycho-
logical skills. In each class the first obJectrve is

»
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. 1ence table of each pupil,

4

. - -
¢ - L]

. alwa)\s the Same while the second objectwe depends %’

-upon, the particutar a¥pects 6T psychology under'
. deliberate instruction,

An array of assessment

prosedures arc employed as proximate measures of |

psy t.hologn,al,ehaph ge such as the Kohlberg Test of
Moral Maturrty,
velopment, rntervrews, ~linical assessment of

" writing assignments and studeni journals. For the

~assessment of skill development, measuresemploy

ed are®specific to each class. counseling skills in
the counseling lass, inféhviewing skills in. the
women's class, and teaching,skills in the teaching
classes. Propponents of the cognitive-developmental

ing in these areas essentially provides meansand/or
methods to. teenagers so they experience the,
world differently. Thus, theoretically the technique
training is a procedure for broadening the exper-
thereby producing a
higher level of psychological maturity.
Results of the Psychology of Counseling class
(Rustad_and Rogers. 1975) and the Psyt.hology of
Women’s Class (Lrn.kson 1975) indicate signi-
ficant movement oceurred pre to post during ¢he
one quarter curriculum and that this change held up
in a one-year follow-up. The Moral Dilemma class
(Schaffer, 1974) was developed without an ex-
perience component, and changes indevelopment-
al growth .were not obtajned in theMdiscussion -

,‘only design. Complete evaluations of the Psychol-

ogy of Teaching, the Child Development, and the
Two-Person Relationships classes will be complet-

ed later this year. Thus the completed evalua- .

tions and the trends in partial evaluations indicate
that-1t 1s possible to achieve the stated objectives
of increased psychological maturity, better under-
standing of self and, others, and increased skill
development for thciqprls enrolled.

- ¥

Course Descriptions

‘A brief description of the. content and.

) methodology of each class follows:’

1. Psychology of .Counseling

e Loevinger Scple of Ego De- .

- e}

thg MeSSALE. e Skllls .aze- ;prachced by r&spond-
ing to audio and’ video tapes, by role play-
ing, and by helping. with the real” concerns
of peers. The final phase (Phase 111) .con-
fcentrates  on: the transfer of thesé skills to
the real life of students in "their interactions
at home, school and work. The goal is not
to create a professional cadre -of . teenage

. counselors as one class of hélpers with the

. position would ‘maintain that effective skills learn- -

* This curriculum consists ‘mainly of leammg .

to actively listen and empathrcally respond to
the concerns of others through peer counsel-
ing ‘experiences. ‘The curriculum consists of
threc phases. Phase 1 concentrates on build-
ing relationships and promoting
classroom. climate. The opnmary vehicles are
self-introductions aud - various communication
excercises. Phase’ 11 focuses. on teaching the
skills of active listening and ‘empfiatic respond-
ing. “This phase incorporates relatively high
strut.tured micro teaching units stressing the

\\eounsolrng skills of Tistening for and reflect-

Q

‘ng back both thc contefit and* t,'eclmg of
9 - .

¢

4

a positive

balance of the school population "as helpees.
Instead, “the concepts of helbing, Laring and
active - listening remain an mentndly demo-
cratic responsibility.

2. Psychology of Women’s Growth

The focus of this class is on both the
content and the process of female develop-
ment. Field interviewing of girls and women
across the life span provides a means of
viewing the process . of female development
through diffierent ages, .stages; and tasks. Con- -
tent areas chosén “for interviewing
general value questions and social role, ques-
tions' related to votational, edugationsl, in-
tellectual, and marital roles of women. This
pr:ictrcum experience is coupled with semmar
sessions to further examine, reflect upon, and
integrate the experience. Seminars are ¢ alsp
used to reflect on current articles’ on sexual
stereotypes, language and inéquality, the é&-
qual rights amgndment, and selected” Yalés- of
women portrayed in literature. In_ this. »day .
there is a continuous, on-going, thiee-way
connection _between field interview data, works "
of literature, and an examination of “the'

-

seif.” This class is ‘offered only to females,’ +

Both theory and research support the posi-
tion that teenage girls are more likely to.
fully explore topics related drrectly td thelr
own development if - the class -is not mixed.

T

3. Chrld Development ”'"",

This course has as its, cross-age component
the _direct and continuing involvement of |,
teenagers in helprng and teaching roles ‘with
three and four year old neighborhood .child-,
rewr who are enrolled in a “play school” at
the high school., Theories of child develop-
ment and skills and materials for teaching
young childten are explored m the related
seminar sessions. However, ajor, seminar
focus is the experience of thM school
students in the teaching role
to ftheir own self-petceptrons, their psycholo-
gical growth; and their psychol.oglcal skrlls in
the area of* chrld care.
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4. Advanced Psychology“of Counseling . ... . In addltron to "the hrgh school grogram, AR
' The Advanced. Psychology of * Counseling upper eléimentary studénts have been, mvol»:e;l
class was created to meet the requests’ of °  teaching Tower eleme'x'rtary students. The .con- \:,_,.,‘_&"';
- _students who had taken Psychology of.Coun- " tent of the curriculum {aught to the younger Lo
selmg and wished to pursue this topjc in “students has mcluded mtormg in the: baﬂe :
greater depth, The coups .proc&ss is ex- ‘ Subjects,’ teachmg mtemt greas, ﬁrscussmg o
tended and stresses the creation '6f deeper role taking dilemmas, and teaching affective -~ L
" understanding  through advanced accurate em- edu,[:igson through puppets, filmstrips, postes = =~
" pathy Tapd, the change of behavior "through _  pictdgs, role plays,, creatxve dramatrrs and . .
- the fomiulatron and try-out of. actron plans. =  story reading. o T . . "":“ 1
o . - : . ' : ~-4 .. T ~

' ‘_f’" B . Two-Person Relatronshxps
'S. Human Bghavior and Moral Dilemmas . . - .The goal of this ‘class -is * to p_rorlnote«‘

This .course is designed to promote growth growth along Eriksdn's ({968) psychosocial: o
along, the six developmental stages of moral stages of identity formation . and mtlmacyo e
thinking as outlined by Kohlberg. His through ¢ qualitative changes in the/pmcess of “~,, )
. theory provides the “framework by which pro- interpersonal relating. The course examines
. gress in moral development is not only " the nature and skills of interpersonal rela- "
monifored ‘but also facilitated. The major tionships _ through interviews, discussions, se- < .
__teaching strategy . consists ‘of the discussion ected readings, films, action plans and gpoup l
"of moral djlemmas. Dilemmas used include process observation. Recognition, unders%—
some available in print as well as those " ing, and practice of the qualities and char-
created by class members. Topics range from acteristics of growth producing relationships
mercy killing to ®abortion to war and poli- ..as opposed to mnegative and destructive as-
tics. Problems involving ' personal relationships 2o peets wrl.l be stressed.s . - ‘ )
‘are .used as well as problems Having- wider <. 7 ) : T
social implications. The rationale, for disCus- - _ Y et . = o .
:ﬁgnog (:lt%g::tas rsls clrla?l‘errg r:;V thrtlls'r I:er::snoz:frd 8. Fulfilling Your Potenﬂ;f?" ' : T
one- stage above his presegnt gage of moragl This course is a recent -addition to the .
rasoning.. - : gram and is offered to .adults through .

_'~-f' ) L . community education program...The cumcu- . )
- ‘L - ) fum consrst§ of - activities from the Psychol- * . _.
o . . ogy of Coun§elmg and ; the Advancgﬁ Psychﬁ n
s . - e logy’ of ‘Counseling classts. THis course B (| o
6. Psychology of Teaching - . fers from most. adult personal growth .cougses” . .. .-
This course is desrg?ga' o ihcrease the which’' tend to focus on isolated techmques‘ -
level of .personal development by having stu- by placmg the adults in_the responsible role . .
_ ' . dents assume two social roles — that of a _ ~ of peer counselor. In this role as a psycho- I
responsrble teachgs and that. of the learners logist the adults can be. provided the method_
they are jeac Hijgh. school students em- * . aiidfor means to change , their conceptron of .
ploy teaching 'skrlls with elementary and what they are and what they cdn do A
junior high- students thtoigh ‘the use of - B . BN
_questionaires, simulation games, interest area-_ T o, T B!
topics, and. moral dilemma. discussions. The '~ S e R .
seminar fo‘cuses on, aspects of teaching ‘and . »- . 'General Comments N Sra, -
L learnmg Systematrc examination of the . T N e s
teachmg process utrlrzmg the Flander’s cate- . After nearly three’ years of expenence the -

e

) gones within a micro, teach-reteach framework . followmg porﬁts are worth notmg.
" is employed Students”® enggge in a variety- of ., g

teachmg activities including giving directions, . Staff selectron .and ‘trainingis extremely L
non-verbal. communication, questioning:, tech- important. The training method employed uti- .
niques, sending “I”" and “You” messages, ac- lized the practrcum-semmar _model ~ with in- (o o]
tive listening, and process. observation. Video ~ service e_training occurring simultaneously with ’
-recordings and, peer process observation a tfle instruction of the pupils and the deyelop- o
.y 10ng with class djscussions are used for feed- '~ ment of new materials. Experienced and in- -
" " "back and debriefi ing after each teachmg se~'v, experienced, teachers were paired. as classroom .
mence. ‘ - - teachers. The teachers who wqued out best” '
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had high initial interest, saw the need for
alternative "Yorms of education, were interest-

" willilg to ‘share , themselves . with students.
There seems to, be no significant difference
hetween teachers and counselors as effective
teachers” of these courses. "Effective teachers

LI

as the other. -Thus deliberate psychological
Ce education _can . be effectxvely carried ouf ‘by
some ,but not [ all -teachers or counselors

2. Scheduling of classes fust be given care-
ful consideration. Either two two-hour blocks
,per weék or fone. three-hour evening block
per week seems to provide the best organi-
zation of time. Evening hours seem especlal,
“+ *.Jy conducive for. talkmg ahout’ peisfmal is-
. Ssues with early morpipg—of late afternoon
' being the led ective. Time blocks jof at
ours age necessary to effectlvely
—cairy out the practicum actlvxtxes of counsel-
-+ ing, teaching and supervising - .

"~ 3.Since the teaching process is basxcally a

™ clinical approach the curriculum .needs to be
. sufficiently flexible: fo adjust’ te intervention
“v ‘# to the needs of the _Students. No one set of
- actmtlés .can be Jaid on all groups of. stu-
dents in :an ‘invariant sequenco

t ’ 4 Expect the normal kinds of hassles:
“leammg psychology by -doing psychology”

@

e
.

»

“for social . studies, English, home economics
mrcdjt",o is thls sens1t1v1ty trammg" etc. ’I’hese

ed, in ideas and experimentation, and were

are just as likely to come from one group. -

;;.':,c-,, . clegltrmate credit?; is the content appropnate,

kinds of issues were raised and perhaps al-
. ways_ will be. Perhaps .the following excerpts
from a stutlent’s personh] Joumal provides the
begt -answer. .

e ull

42

“My bekavior and attitudes have chang-
ed. I am not quite so quick to pass
judgement on. people, and}I am a little
more frzendly to everybody. I still
. have a -lot .of, hangups though Another
D.P. class could really help.
“I see that I do have something Io
offer to the people around me to make
them and me a little. more of a_person.

“Other people _have--something to offer
_also- 1-¢dn respect someone for what..
they are. I &m -not. so closed ‘to other
people and their feelings, + - .z

“I learned a lot about myself and ot/zersil
in this class.. Lots of people ‘need lots
of help and this ‘class has - taught me
Yhat I have the agility to provide some -

that they need. Also, if someone needs, ..
“help, you must be able to find, out
what ~kind of help, and. ‘you can do-
_that only. by observing thezr words and .

‘understand " ,that you want to help’ them
of communicating”

Ed Angerhoffer '
Age 17 -

of the people "with some of the help |-

actions, Then your must get them. to‘.

and with some people that takes a-lof
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Env 1ronmental Studles :
: and Pr acnc al 01enees

;

i

;—'éy Billie Jo sm'ith and Kénnet,‘h_ Jeddeloh L

r

Two cumcubum endeavors developed on a par-
allel course dunng the early years of the SEA are
the. Environmental Studies program and ..the
.- Southeast Science Center. .

Now ‘merged, they represent an approach to
education that broadens the outlook of both
~teachef and Jearner. « - )
- The’ original Southeast Altematrves proposal
provided for a cadre of resource teachers, one be-.

. ing an- environmental- education specialist. The
specialist ‘'was responsrble for developing and im- ~
plementing an environmental studxes program in
the, fivé SEA schools.. . e

The program wasidesigned to meet the desires °
of the schools and community for outdoor ex-
periences in urban and hatural environments,to
meet the needs of Lhe many multi- and*inter~ \
ciplinary “courses taéght in the schools, an
augment the overall educational philosoph xo :
- SEA; provrdxng children with the basic skills nee
red fo function in society.

X The- goals of the Enwronmental Studxes Pro-

[
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gram are to. proyxde fearning experiences in many
disciplinesswhich: "~ ¢ -
1. Develop:an understandlng of irfterrelation-
ships in natural -and social- syst,ems and how
. man affécts them. - ’
2. Develop a’ sensitivity te human needs and
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the importance of cooperation and respect -

. among people. ..
3. Develop and apply the inquiry and ﬁctron
skills needed to ask "and answer questlons

and solve problems. e
4.'Develop an enthusxasm for leamrng and hv- .
ing.. 3 -

These goals should a1d the’ students in formtng
_ attitudes and values which will posrtlvely af’fect
” their total en\gronment .

The initial ﬁe‘velopment of the program mcﬁd-
ed an extensive survey of published curficulum *
,materials which were examined and tested by-the
envxronmental studies specrahst The resulf was a .
curriculum guide for grades K-6 ‘containing elghty
“~ e,
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* 1
“The units in Juded real experiences in the ur-
ban community and natural areas, introduction

"and application of skills and interests in math,

»

social studies, suicnee, language arts art, music,
and physical education. | -

-Related activites. are clustered . in the guide and
orgamzed into suitable grade levels althoug_h-the
srade level recommendations are extremely flex-
glgﬁ;'}:)'ecause of the large aumber of ungraded
classrooms in the SEA schools. .

The,guide also includes a short description of’
cash activity, mentions the environmental con-
cepts incuded in the activities and indicates the
subject afeas involved. These features make the
guide useful to teachexs as they planm to use the
activities with their classes.

Puring the second year of the project, the K-6
curiculum was nmplemented A matenals center.
was established 1n comjunction with the science
materials center that furnished’ kits of supplies
tothe teachers;

Numerous workshops 1nvol»ed teachers in the
admtnes helped thém to plafi how the matenals |
could be used ‘with their classes. and enabled
them to schedule the units for their classrooms.
The environmental studies specialist assisted
teachers.in the classroom and in natural.and ur-
ban community experiences. , ..

E

B

\\
"

commumtnes, the wintes ennronment pesncxdee,‘

- air, and numerous other areas.

¢ Environmental Studies was also mmated in
the secondary schools. Senior high students were
already involved in environmental'studies threuigh
project A.W.A. R E. (A Wildemess and Research
Experignce). This separate, but related, project
bnngs together up to 30 students full-time for a
tnmester. The students work on extended proj-
ects, many of them enmonmentally related.
A.W.ARE. students also participate in bike trips,
_sessions at_the state legislature, and wildemess
backpackmg, canoeing, and mountain climbing. )

® Additonal environmental expenences were
.added jn the regular junior and senior high classes )
Teachers tested matenals‘durmg the second year
of the project and chose many to be used the fol-
lowing years. These materials and projects iriclud-
ed poetry and’ short stories on the concerns and
nature of man, a historical study of a commupnity

. in southeastern Minnesota which vanished due to

poor environsfiental practices, studies of the city
community, cemetery, pollution, environment,
prejudice, the future, geological studies, water
studies. astronomy, and the use of cards with ~
open-ended activities on. the human and natural
environments.. oL -

“
-

" Other Aspects of the Program-~ .
Camping, canoeing, snowshoeing, and cross-

" country skiing are additiohal yet important parts

e >

’ [ - * . f

P

" As a result of the curriculum, students began
to examine their world. The ecologu:al basis for
environmental studies was met using the SCIS
(Science Cumculum Improvement Study) mate-
rials in conjunctlon with the science program in
the schools. Some of the addmonal experiences
follow: . . :

® Kindergarten children mcreased their aware-
ness through nature huats, visits to the river bank .
collecting sand and soil of different. colors for
soil paintings, and observations of tiny things be-
“low them and huge things above them. P

® Primary children visited stream banks to col-
lect rocks for sculptures studied acorns, oak
trees and squirrels, mvestlgated shadows.and shad-
ow clocks, became birds collecting colored toath-
p}ck msecgs, watched their own tree through the
sgasons, searched for colors in natural and man
made environments, explored the community
around theu_school identifying the locations of

" photographs of things they often overlook, and

O

studied how nature recycles dead trees arid leaves.

® Students in. the intermediate grades investi-
°gated trash and recyclmg, noise,_ the city and
‘“ommunities near the school, Energy., natural

RGeS

IText Providad by ERIC.

Lo . ‘ 24D

_ long and,inv

~ of the program. During the second and third years

. of the project a ,ﬁeld assistant helped teachers in-
troduce these activities. The field assistant sghed-
uled the events, ordered the buses, cared for the
equipment, planned the activities with the teach-
ers and students, and helped conduct the activi-
ties dunng a trip. -

Camping trips are, aimed at the relationships

.that can be. developed through this type of experi-
ence as well as the learning which takes place
. during the trip planning and studies performed at
the camp site. The +rips for elementary and sec-
ondary students are usually three to four days.
é%ve groups of fifteen, to thirty stu-
dents. Most camping trips are made to county
parks near the metropohtan area. Some outstate
trips have. occurred and, in wmter _nedrby camps
provide basic heat and shelter at mexpenvae ]
rates . PR
- The snowiftoelng, sk#ing and canoemgnexpen-
ences ifress studiés in the,areas explored. Snow-
shoe;ng has been partlcularly successful as cldsses
are scheduled out (sometunes two per day) every,
day during°the snow season. These trips to city. .
and county parks mclude numerous investiga-
_ tions of the winter-environment. The three canoes
“%are used for aquatlc studies of streams and Iakes

-
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in and near the city and on some camping expe-

ditions in the Boundary Waters Canoe Area.

* Sclfool Srtes
- Another important aspect of the project has
been the development. of school sites for environ-
mental studies. Students and teachers at Motley

-school developed a natural areaon a “small triangle-

of park land across the street from the- school.
Students Surveyed and mapped the lot, distrib-
uted a questionnaire to everyone in the school for
* their opinions on what should be done,” drew
plans for the lot, and.then, began carrying out the
.plan- They designated areas for prairie, deciduous

forest, pine woods, and wetland habitats, made . -

wood chip paths; dug a small pond, built.a bridge
over the pond, built a hill, installed stump bench-’

- es, carried rocks for 4 rock pile at one end of the

hill, built’ feeding stations; .and planted trees,

.grasses, and wildflowers in ~the desigfated areds.

The area has furnished learning experiences dur-

. ing its development and its presenge by the s¢hoot-

makes it an excellent_study sité for many activ-_
ities. Because everyone was involved jh its develop-"

ment, vandalism-has been non-exxstent

Another site developent project, a courtyard )

at Tuttle school was initjated through ‘the envi-
roninental studies program, Students forméd a’

P -
-

~
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bucket bngade to transfer ten tons of gravelinto
th¢ area, kindergartners made -a pool and foun-
-tain, plants were put into areas receiving sunhght
spool tables and benches were constructed -and
decarative hangings suspended from cables. Again
the success of the project was due to teachers and
students workmg together to create an environ-
ment that would be useful in their educational
programs. ‘ ’

. A New Approach to Science

~ At the same timé the environmental studies

program was developing, a move toward revamp- '

ing the text book approach to sctence was under-

taken.
In the fall of 1971, a science resource teacher

- for the elementary schools was hiréd as the ele-*

mentary resource cadre person. The major respon‘-

sibility of this resource teacher was the develop-.

ment and coordination of a.K-6 science program
. %ask and the development of the Science Center.
The pnmary purpose of the Science Center is

" the 1mplementatxon and continuing development.

of the science curticulum. The Center is a fooél

*", point for science curriculum implementation. 'I’he :

i rst step in forming a Center then, was the deter-

" mining of‘just what the cumculum waS*tQ be. The ™
phxlosophxcal gu:dehnes of the sc;ence program
49
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" has called for { program that emphasizes an open-

ended, process-oriented approach to science
teaching. In addition, the program was to stress
the following conceptual strands:

Variety and Similarity .

Symetry —~Pafterns - ’

Interaction and Interdependence

*  Continuity and Change

Evolution.and Adaptation

This emphasis requires large quantmes of ma-
tenals that are student manipulative in nature.
Materials that fit these criteria were ordered from

such innovative curriculum projects as Elemen-.

tary School Science (ESS) and Science Curricu-
lum Improvement Study (SCIS). In addition, Min-
neapolis Units, which were in some cases, modi-
fications of some of the ESS units were also pur-
chased. As the science center developed, over
minety science units became available to the, class-
room teacher. -

The model of operation for the Science Center
«alls for the participating schools to pool funds
to be used for the. purchase and upkeep of the
curricular matenals. These materials are then
shared from school to school. The Center acts as
a .facilitating agency that coordinates and -main-
tains the science materials as they go from school
to school. There is a substantial savings in dollars
through the shared use of these materials. This
sharing of materials provides for a wider range of
science units than could be afforded by a.single

» . - -
-

* -

school. A thirty hour aide is éssigné& the r&s{:dn- ,

sibility of maintaining and delivering the science
units in the Center.

Naturally, with the addition of the vanety of -
materials avdilable to teachers, inservice démands
increased substantially. The final half of -the
1971-72 .school year was devoted primarily
to in-servicing teachers in the use of the materials
and the philosophy inherent in the sciénce pro-
gram. Workshops, retreats, teacher to teacher

meetings, small group meetings and cooperatiye .-

teaching all aided in the process. .
Another major function of the resource teach-
er’ was the establishmient of a governing model
for the center that would insure the Center’s exis-
tance after the federal funding ran out. Asteenng
committee was established to govern the center.

The steering committee members are expected to -

have a thorough understinding of the scnenc*
curriculum including its goals and. obJectlves
They are constantly involved in the evaluatlon of’
curriculum materials, as well as 1dent1fymg areas
of need. Based on their knowledge of the science
curriculum and the needs of the Center, the steer:p
ing wmmlttee ‘generates a year]y operating bud-
get. The” ‘committee then presents this _budget to
the principals of member schools for their evalua-
tion and final decision. Once money has been al-
located to the Cehter from the schools, it is the
decision of-the steefing cSmmittee on how the

money will bespent e ..

.

&
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“The only real ivray to ¢valuate the science pro-
gram today is to recall the pro prior t6 the
". SEA grant. The program has moved from a non-,

articulated textbook based,* content centered '

progiani, to a ﬁrampulatrve materials based- pro-
gram that tries to,stress science processes, affec-
tive” dévelopmeént and content. in a balanced
) ap_proach JDuring the 1974-75 school year over
250 science units were sent out from the Center
to_classroom teachers. This is a rather impressive

T number when one considers that there are less

than 45 classroom teachers in the SEA schools
that are served.by the Cepter.

The Living Materials Center will continue to
operate as a city-wide ‘agéncy serving the SCIS
portion of the §cxenw program. It has already

functionted one full year under strictly local funds

.so for all intensive purposes it is no longer a
federal program. Because of the apparent success,
secondary teachers have expwésed an_mterest in
the feasibility of hhving the Center provide not

only organisms needed for their programs, but to .

also serve as a teaching site for students. v
. The environmental studies program continyes
into* the fifth year of Southeast Alfernatives
without the aid of the environmental studies
specialist or field assistant. This Has been gossnble
. because of its connection with the science ma-
" terials cénter, as the science resource teacher adds
the administration of this program to his already

heavy list Of responsibilities. The field activities

(camping, canoeing, snowshoeing, and skiing) are
still high in demand. Because teachers need help
to schedule and conduct these activities and
because a great deal of time is required for repair

!
.
.

and maintenance of the eqmpment the need .for
. the full field aslstant becomes more and more . .
apparent.®? St
The future years present manysenousproblems
. as there will no longer be a full time resource . . -
teacher serving the five schools and administering .
the Materials Center. The ,Center will remain, . . -
staffed by an aide. This will enable teachers to . L
continue using™ the activities and supply kits. . -~
However, new _activities, ideas, and inservice .
" training will decrease considerably and the
* assistance with the field activities will no longer, . -
exist. . Because. the schools consrder the field -
" activities as a high pnonty, different types of
equrpﬁrentﬁre selocated in designated buildings
. = The success of an environmental studies pro- =
gram depends on its.integration into the totﬁl- "
. school curriculum. In this respect the progr P
. has been extremely successful, especially at :
.elementary level. More' than five hundred actlv;ty 3
" kits are used in the classrooms of the five schools
during a year, and the schedule for ﬁeld activifies
] 1scompletely filled.

Most important, however is the fact that the
environmental studies program has caused teach- .
ers to see that this kind of educational expeqence
is successful and a valid part of learnjng. This,
fhen, has sparked their creativity .enabling them )
to use the techiiques offered by the program .

.- activities to expand and ‘augment other activities
they develop for their classesc*Consequgnt}y,
numerous environmental activities are now takmg
place in_ the schools spawned by the program and
going far beyond it. .

KN

.

-

Billie Jo Smith served as the En- -}

‘Southeast Alternatives'Teacher Cadre.
Before joining Southeast Alternatives
she had been a classroom’ teacher in
-both secondary and elementary schools
and had worked in curriculum develop- .
ment and teacher training at the Min.
nesotd Environmental Sciencés Foun-
. dation,In¢c. . » '
She is now coordmating Title 1y,
Part C Urban Environmental Studies N
Curriculum, developing curriculum,~
materjals. and implementing them in
the Minneapolis Schools.;

vironmental Sciences .Sﬁ.ecialis't on the

.
<

Kenneth' Jeddeloh has been - teach.-
ing Science since 1964, first in Cali.

", fornia, then at . the University of
« Minnesota Laboratmy School and in .,

the Minneapolis Public Sci;ool system ¢

"¢ He served as”an SEA K-12 Science v

’ Resource teacher for. swo -years andis =~ . e
cumently a secondary s¢ience resource - s
" teacher for Minneapolis PublicSchools. . -~ -~

e .
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© Inside |
| Commumty Edue a,tlon..
A Total Leammg Expenenee

F o, All Ages Interests Needs

© By James Cramer and Eltzabeth FuIIer
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) “The dedication is to recogmze needs, changes and mnovataons, and

respond to them o

1y B - . N !

“To see something where nothing existed be-
fore™
of thé more than 11,590 peOple currently learn-
ing, growing, contributing to the Community

* Education programs offered ‘in Southeast Al-

ternatives. N

* Communify Education began in aneapohs
in 1968; during those early years Becky Lattimore
was coordinator for the Southeastarea and work-
ed to bring an awareness’of the potential commu-
nity use of the schools and to\mvolve as many
commumty residents as possible in the develop-
ment of programs, use of space, people, and
placés. Cooperation and harmony built through
the years has resulted in” a’ unique cooperative
effort which includes the schools, parks, and even

local busrness people. in dev1s1ng programs and

courses to méet the needs of people and to fit
these 1_nto appropnate spaces wherever they may
e found,” . - T - | .

is a, basic, personal need identified by one

»
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The largest sxngle part of the community learn-
ing program is concentrated at Marshall-Unlversrty
High School (MUHS) This is a curriculum-
broadened ptogram which offers classes, seminars,

. workshops and qther Ieam‘lng expenences, many
_of thém available‘ nowhere else in the Twin Cities. -

One of the goals of the Marshall-U program is to be
respansive to. community intergsts and individuals, |

A foundation for learning ‘in ‘the arts, literature ~

and in activity-oriented experiences is integral to
the course offenngs since it is through life en-
hancement that” education becomes relevant.. ¢

~ Part of the success of the MarshallU program P
is its location, according to Melissa Marks Assis-
tant Coordinator.”“The University area hasapopu-

lation coneemed with learning and self improve-

., ment.” But the programs at Marshall-U also reach

acommunity that extends beyond theaneapohs-
St. Pau] urban area with nearly 55% of the students
travehng from areas as near as Northeast Minnea-

Pa—1
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“polis and as far away as Wisconsin.

In addition to adult oriented courses. which
attract people from upper elementary schoo! age
to senior citizens to Marshall-U Monday through
Thursday evenings, there is an activity center for
children. As one ten-year old sys, “I was afraid
it would be for babies, but it is just for kids. I
paint and ptay games like Scrabble and I fove the -
leader.”

L]

1)
1

“dpport,unitigs exist for a 12 month,
12-18 hour learning day.” °

”~

SBA Community Education stresses individual
and community involvement. Opportunities exist
for a 12 month, 12-18 hourlearning day. Programs
are available every day Jf the week, rather than
being confined to the usual five day school week.
For example, an putdoor actmtne.s series on week-
ends and.a family recreation program have proved

suecessful_during the past year. Because educa-,

tion is inter'preted as a life long process, an exper-
ience essential to the growth of'éach human being,
a proctess that " is fun, rewar;img intellectually,
socially "and personally, Southeast Altematlves
Communrty Education attempts to provide learn-
ing opportunities without age- - restrictions and
available throughout the day, week and. year.
Choices in curriculum and learning style are offer-
ed school age children in the regular program each .
day, but also it is offered to pre-schoolers, adults,
and older adults threugh Community Education.

The particular dedicatién of this part of the total
learning program is to xecogmze needs, changes
and innovations and respond t6 them.

.Each quarter nearly 150 courses ranging .

from bike repair to horseback riding to Russian are
offered. Each of the Southeast schools has some

) Commumty Education activities. Pratt Continuous

Q

Progress, Marcy Open and Tuttle Contemporary

elementary schools and Sougheast Free Schoo}.

(K-12) provide programs on_ a regular basis and

‘also schedule activities as needs arise. Tuttle school

in coopeYation with Van Cleve Park has provided

_many bpportumtles for senior citizens. Bruce Graff,

Coordinator, reports that nearly 100 senior cm-

zens-each week participate in a program based at -
'Van Clevé. Among contnbutxons the senior citi- *

zeris have made to Tuttle are developmg and mak- ’
:ing games for the readmg‘cente;
Another program whicl} originated at Tuttle is

,Ec

»

>

the Latch Key, and after schooI actmnes prb-' i
_ gram for elementary students whose parents work,-

Latch Key developed when it was dlscoveped that - .
an important neighborhood toncern was programs _ ,

for .kids between school time and the end of the

work day. Recently the S.E. Free School became .

a second Latch Key location. The program is fund-
ed by the Minnesota Child Care Facilities Act and
fees paid by parents. Latch Key is a licensed.pro-
gram.and currently serves close to one hundred
Southeast area children. A day-long summner pro-
gram will also be available.. M

Tuttle School hopes to help establish a Meals
on Wheéls program and a group dining site for
senior citizens in the near future. Neighborhood
churches and service groups may become partners

-

-

to Community Education in developmg thls-ven- .

ture
Shaping pro

pointing individual and community.concerns have

, taxlonng them to ﬁt the par- -
ticular peeds of people and devising ways of pin- .

become important processes. Polling community

orgdnizations such as the Southeast Improvement
Association has resulted in many programs not
usually found in Community Education. A good
example of meeting communify needs is found in
'the “New Life for. Your Old Home" semina¥s now
in its fourth year. The seminars originated, as a
practical need for information about caring for
remodelmg the typical homes found in the area.
The seminar was developed by a community design
committee which gathered information, secured
support from city officials and professional assis-
tance from housing experts. The committee also
arranged for demonstration houses and instruction.
It continues. to, function as a review committee,

revamping the semifiars and its content as needed.’

For example, it was dgcided to divide the seminar
in two parts this year. Winter quarter concentrated
on rehabilitation of old homes; the Spring quarter
dealt with the maintenance skills and helped par-
t1c1pants build confidence. in his or her ability to

‘care for a house. Next year the -seminars will

eﬁpand to mclude othercommunitiesin theMinnea- .

polis” area based upon -the SEA model,

Parks, schools, the University of Minnesota .

shops the-loft of alocal bookstore, a mothcycIe

repair shop agd nelghborhood churches.currently .
provide learning spaces in Southeast. Some courses .

are short, only one or two sessions, whlle others
last elght weeks or longer. Some have # kind of
floating . participation, with people reglstermg

for the- entire course or specific sessions. The *

courses have been described as a “cure for the
blahs,” or-as “refreshing as a. winter cruise.’

People call community education an oppertumty
for building personal relatlonshlps reriewing or

updating old skills, acquiring new knowledge ina. .

sense of adventure, and as a Journey for personal
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Norma Olson, a thhly involved mstmctor, de” N

veloper of courses, and shaper of ideas, says in her
. painting courses that she encourages people to
“try to paint like a child, enjoy the color; just
relaxing along. Jbump a second color up against
. your favonte colog and see what happens” Shar-
ing ideas,. philosophies and”ipsights is an impor-
tant part of Community Education for, its faculty
membBers. Insemce trammg and evaluation are a

" of co

learn to see things dxfferently and her attempts
to try new things were a part of that. “I don’t
think I would have gone to the University Yorit, . .
because T was experimenting.” ’
This freedom to experiment seems to be impor- -
tant to teachers and studenfs. Lee Colby, ateacher
%.ges in SEA Community Education, says one 7
of her ebf onal rewards avas taking a belly dancing A
course, of the classes Ms. Colby conducts . .
are based o her 1deas about the need peoﬁle have A

“An opportumty for renewmg relatlonshlps updatmg old skllls\a.nd as/a journey

for personal adventure .. .

Tk . 1
- e

part of thlS process with trammg provided” at
every level. The Minneapolis Public Schools con-
ducts city-wide training sessions for coodrdinators,”
Marshall-U High has quarterly orientation and

. training opportunities for- instructors. These ses-

sions cover a wide variety of toplcs frébm curricu-
lum .theories, to teaching techmques, to personal
observations and experiences.

Harlan Copeland, Professor of Adult Educa-
tion, University of Minnesota has been particularly
helpful to Marshall-U instructors. Regular informal
sessions have been held for instructors and poten-
tial instructors. The diversity of Subject matter,
what constitutes quality = adult instruction in

_ various kinds of courses, as well as methods,

matenals, skills to be developed, and understand-
ing the motivation of adult Jearners are amongsiib-
jects at these sessions. -A strong feeling of coopera-
tion and meaningful concern charactenzes the
sﬂim among Southeast Comin ucatiod -
structors. One of the most encouragmg aspects of
the program is that so many students in one sub-
ject become instructors of another. - .

Diane Amussen, a former New Yorker and
teacher of a course in children’s literature i in Com-
munity Education is also_a student of weavmg
“What I realized was that I’'m in my forties, and:

" .IP've been chugging along .and doing all sorts of

thmgs and my mind is. set in a certain way. In
weavmg I had to try somethmg new. I and every-
" one else in the weavmg class thought,‘'we’ll
never be able to do it.” I think that’s the first re-
action of\an adult, or someone coming back, Ill
never be able to do 1t and we all find out we cans”’

‘held to school attendance during tHE day, and

_expressed for a sense of personal involvement and

emphasis on change, changing roles and self aware-

support, especxally .in today’s society wi}h xts
ness. “I do believe there are a lot of women out

_there who need to and want to be with ot er

people dunng the time when kids are in school
nursery school. They don’t want to be isolated or
stuck at home. It’s just a matter of reaching them\
so they come to a ourse,” she says. Ms. Colby’s
Life ‘Awareness course ‘began as an eight-week '
seminar, more than a year later the ongmal group
is still meeting. What began as an experiment has
now become an institution. According to Ms.
Colby, “Community Educa#ion is a way to rub off,
rust, regain confidence.” People liberation =, male
and female, is a strong forcé in educatioh, especial-
ly community education, she feels.

A good deal of discuséion has focused on the
high 'school student dand Whether he or she could
receive credit for community education programs;
The potential is good, but‘theré are some obstacles} ~, ..
for example, traditionally’ youngsters have beern

SRS
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teachers Have had to be & part of a particular sys- o
‘tem or school in order to bhe considered qualified. - sl
The recent involvement of persons of all ages and
the' development of day and evening pregrams )
make changes in this system possible. The flexi-,
bility in programmingTearning experiences appro-
priate to high schopl students and_ adults ‘would
serve both gronps better thar the more trad,ttlonal

o o
P B R
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~approach., Gommunity Education is assxstmg the

traditional K¥12 appioach to programming in re-"~
evaluating and in breaking down artxﬁcxal bamers )
based on agg and expenence . -

'
-
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“There is a great deal of interest “ throughout
Minneapolis and particularly in the Southeast Al-
ternatives schools in building alliances in the com,
munity. and in integrating learning which takes
place outside the school. SEA is an innoVator in.
this integrative process and it is paying off for+
students, fg%ulty and community peopl As
schools beco mmunity-centered, seeking to
serve educational needs rather thar control,them,
they become more of a community force, more
reflective of_ the individuals who support them.

High school students are beginning to realize"
opportunities in SEA and other parts of the city for
learning outside the traditional school day. Volun-
teer work, group dgctivities with teachers acting as
facilitators, working with mdmduals of all ages.

-

*

__Through this extensior’ of learning, solutions for

v

v

many formerschool problems seem to be emerging.

A learning exchange, an educational resource
network, will,soon be a part of the Community
Education program in SEA. This network will at*
tempt to connect student and teachers . . student
being anyone with a specnﬁcieammg need not now
met througil regular channels, and teacher being

anyone who possesses the skills and who is willing

to share them. It is anticipated that this would °

set up one-to-one opportunitie§ for short.or more
long-term leamning experiences ,from studying a
foreign language to becorning a juggler.

SEA Community Education receitly joined
with the University of Minnesota, Southeastanea-
polis Plannmg and Coordinating Committee, thg

, - .

-
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City of Minneapolis Planning and Development De-
partment, the Minneapolis Housing and Redevelop-
ment Authority and the City Council to conduct’
a  survey ‘““Ehe Southeast/Cedar Riverside Com-

munity: Finding Out How People Feel About .

" Their Neighborhood”. The results of the Survey”

are important to those working in Community.
Education programs and services and also made
" the community aware of a process which could’
bring together and encourage vanoqs organiza-
tions and individuals. It is expected that the new
relationships will go beyond the ifitial usefulness
of this survey.

A random sample of the 9 435 hodseholds in
the Southeast cemmunities was developed with
.1,314 héuseholds actually queried. More than 91%
of these returned their questionaires. .. ° .

Among comments made by survey respondents
- were séveral favorable to developing more com-
munity leamlng experiences. As one resident put
it, “This is the center of so many cultural and
entertainment possibil lities. It is alive, moving and
different from any ofher commuthity I know.”

More than half of those surveyed said they would

like to use public school facilities for adult educa-,

tion classes and special workshops. Many referred

-
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'to an interest in expanded ppportumtles ineduca: ~

tion, community activities and. special events’
they feel are unique to the, Southeast area; several
felt the schopls - elementary, ngh ‘school and
the Umvers1ty and other c"oneg&c in the area.— in-
fluence their desire to live in this ared. “’I’here is
plenty of food for the m’md and ul . . . oppor-
-tunities to learn and interact mth others,”
"according to one resxdenf

Community Educatio SE‘A;s almk ameans
JEsources, ideas and com- "

©of copnectmg people,

munlty needs in a viable way. SEA has been ih

a unique position regarding Coifmunity Education -
" because, it is committed to breaking down barriers .
between schools and other commumty agencles
and between people rgm various areas and neigh-’
borlioods. SEA is proving itself as a special entlty
developed by people who assessed their own needs i
“and who contmue to bave a strong voxce in deter-
mining ways to serve themselves and 'their child-
ren. It has been po fble for SEA Community Edu-
cation to become part of the life lo,ng search for
learning, the,need/ to ‘be in meaningful confact
with others which central to people of all ages
and backgrounds. Iis this need which will con-
tinue to foster Community.Education.

x“
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“It is obvious-that educatd‘rs and famrhes baswally haye a cooperatlve
rather than a competltlve mterest regarding chjldren’s educatlon '

b ‘ v . l

Community Involvement in the schools is. more
than an idea whqse time has come. Scattered about
* the country are ‘school digtricts in which it is one
of the realities of public e&ucatron

While any member of the community may oc-
casionally interact wit the-schools, it is among
the school staffs,. the parents and the district ad-
ministration that the relationships ‘are most signif-
icantly changing. Members of these groups make’
a new impact on each other and on the schools:

Student choice, within and between programs, is*

of central rmportance in SEA and is discussed else-
where in this volume Later in the paper there will

be note of the remarKable degree to which Free ]

*Schoot students partrcrpate in their school s gov-
ernance.

The major power yreld in thrs process is by ad-

* ministrators_ — the building administrator and the

area or district administrators. Through building .
councils and enlarged possibilities of staff§peet- .

ings, through the project-wi ouncil and .two
Jeacher Center boards, staff, parents, and for thq

P
- . 4
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on decrsrons which affect them and the chrldren
Official advisory and-governance badies are the
most obvieus aspect of community intervention
inté the operatrons of our schools. Yet even more
immediate in impact are the hundreds of volun-
teers who teach and tutor.
here was community will mdre essentlal

/ than'in the initial decision to request public ed-
udation alternatives™ for Southeast Minneapolis.

Local citizens were respondifig to the natronallyJ

known, writings of Charles Silberman, Jonothan
Kozol, Herbert Kohl, and several others. The cli- .
mate was ripe in 1971 for radical experimentation.

In the Marcy commumty, parents wege inter- *
ested in an open school especially to provifle con-
-tinpify from 4 graifying. co-operative nursery:
school. From the Tuttle and Pratt-Motley com-
munities, siniilarly ca

"National Institute ducation generated the idea
of alternatives, and the local community, as well
as school offic1 Is, found the idea highly appro-

b s,

: share of progressivé ac-
- tivists. The Expemr'géntal Schools office of thé¢
of

. secondary students are incréasing their influence

‘EKC e .‘ '

1 Toxt Provided by ERIC -
by . . -~ B 0 "

pridte to the idedjogical variety of Scuitheast.
: B T |
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"Having professionals who anticipated the po*
tive value of community participation wasseminal
to the whole community involvement movement.
*®=e.Dr. James Kent, then Director at MarshaII-Um-
) versity ‘High School, became “the mstxgator and

planner fot Ihe formal proposal to submit to NIE..

. He chose” to h;re one lay person  feom each” of.
Southaast S £<hree comumunities to join the lonﬁdl&
cussion fneet;ngs which developed the proposal. «
‘He added a professional person repr&sentmg each
proposed mode]. This committee brainstormed and
wrote 4nd’ kepl m reguiar contaet with the com-
murity. Flyers went homc from the schools eauh
Friday ouﬂmmg (he questlons for discussign on

L J = . ty .

» .
i

or revolutionariness of the program. Hence Tﬁ.tﬂ-e
Conternporary School has maintained its PTA as.

: Zthe vehicle for parents and that community has

not, chosen to intervene broadly in the running of
the school. It is Boteworthy that the PTA did es:
tabhsﬁ' the screening committee to ﬁnd a new

the pnncxpzl on matters regardmg conﬁ!a{uty in-
volvement. |
Pratt-Motley Contmuous Progrgs Schpol main-.
tainéd the PTA with'its traditional functions and.
added a coordinating committee of volunteer par: .
.ents_and staff to provide good communication be-
- tween the two buxldmgs of the program When the

< -
»

5

“Parernt pamCIpatlon in adwsmg has been

2

v revolutsénarmess of the program .

Ze 1

in fairly direct proportion to the . . .

Saturday, and community people attended the
Saturday sgssions dccording to their interests.  *

The eventudl proposal, as approved and funded
by ‘NIE) provided specifically for bringing tHe
community whose children were bemgs;:nmd into °
the decision-making process.

The degreg_of parent participation in advnsmg
has been i m fairly direct proportlon to the néwness

1\/

program was compressed into the Pratt building

by a Principal’s advisory council comprised of
elected parents, teachers on a rotating basis, sev-
eral of the sUPport staff, and the principal, who
were to advise on matters of personnel, program
and budget. Frequently, the interests of the Coun-
¢il and. the PTA overlapped and the community

- v .. -

principal in June, 1974. The Board also advises = -

in 1 97;, the coordinating committee was replaced-

-
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hopes to arrive at a smgle advxsory and support The pnnapalgadwsory council at MUHS eon- . 2 |
body by June, 1976. Parents have served, through sists of reprasentatives from the student council,
one or the «:her, on mosi of the ‘personnel selec- _ -the staff and the PTSA. It has not yet been called
tion commiftees since the birth of the project. " upon to serve as broadly as many observers swould i l
. The bodies joiritly undertook an evaluation of - "~ like. While most academic planning is'done within :
2. the school’s mathematics curriculum in 1974. the separate departments, the council could poten- _ .
. "Within the first year of the project, Marcy Open tially be very helpful on all pertinent aspects of
School and the Free School organized systematic .- school and program management by reacting to
involvemént of parents in decision-making for the ] proposed changes and offering suggestions, by
school. Marcy’s Advisory Council was formed De- easing the isolation of the principal in tough de-
cember 6, 1971, after very real consideration of cisions, and by improving commumeanons with 4
making a policy council instead. “The majoﬂty their sending bodies. )
felt that a positive foundation for mutual trust . The new. elements in the 1973-76 plan for .
and cooperatiosn could best be built with (an advis- ~ MUHS were a response to concemned parents who =
ory touncil),” the parent coordinator reported in . wanted continuity from the three feeder elemen-
the February, 1972, SEA newspaper. The Council “tary programs. The faculty and administrators had
' agenda indicated priorities, induding “many items to be persuaded from- outside that secondary al-
concerning the operation of the school and various ternatives were desirable. The various school coun--
policies refated to it, such as peliceschool liaison cils also persuaded NIE’s pro;ect officer, Cynthia .
, programs, M- U ngh Policy Board governance is- Parsons, of the need for junior high alternatives,
sue, desegregatlon plans, Marcy budget, and com- and.she in turn prodded the planning committee.
munication to and feedbaek from all parents via Some departments solicited student and parent
. .small group meetings.”. * The, Council subsequent- evaluation outlining needs for the future planning. :
ly dropped ‘Advisory’ from its title. - . Parents did some of the. writing. The process was
In Ap_'ﬁi, 1932, the Free School elected a gov- slow and tough but produced a program the com-
. eming bpardscomposed of parents, students and ' ) : " .
"~ staff. which was to be the dec\fsxon-makmg bady .. f . ’ ~
" for’ the school. The board was intended to review - " - ‘
" policy. make policy. and assist in the hiring and B '
selectlondof' staff. At the end of that school year, | “ . We have .accomplished sub-
Y the board issued this statement: “The Free School * 1.
Governing Board will be refined to create a model Stantla‘ }ong-ranged plannmg N P
. of representative community decision-making that . . '
- . works, and in so doing. set a precedent for pareit, - . - —_
staff agd’ student decision-making for Minfeapolis  ° . - ' ]
as a whdyle . T o .
The' 1974 election of fifteen-year-old Chris . munity supported. (Interested parents subsequent- o
“Capra s Churperson-of the Free School Govern- ly accepted the invitation to help define the goals’ .
\mg Board was a landmark in student participation _. and_objectives of the junior high open school, and o
in school governanee Ms. Capra believes the board u]tnmately performed. the same task -for the 9-12 .
S . . ‘ . open school whose mceptlon had beén generated p
, o similarly.) - N A g
z = i a q For the faculty, it was a'rare . achievement. “We 5 -

have completeq a professional experience known
_ only to a minute percentage of educators any-
| ) lt wasl a place fo{ powehr StrUg " where. We have accomplished substantial long-
- gles,[recently it is a place where we range planping . . . ” said Dr. Wﬂham Gaslin of
» work toward team decision . .. " the MUHS faculty, Chief Planning Coordinator
T ‘Y _ for the 1973-76 plan. .
x + Hiring school personnel is a stunmng advanCe-
ment in community power. For non-prq‘fessxona}
.. people to participate in h;rmg school personnel in

~N

.

~ has gradually come to be taken more seniously ., school districts anywhere is rare. In SEA it is part
~ %In the past it was a place for power struggles; of the record.
- reeently xt is a plaec where we work toward team Free School parents and students have selected

. deusmn A major achievement in the 74-75 year “the school staff from thw very beginning. They
was the wrifing in committee and approval by the ¢ conducted the search and hiring of the principal |

Governmg Board’ of the first three articles of the in 1972, Thé Marcy Council selected its new prin-
‘m creditafion stdrcment ~cipal in early 1973 a Praft PTA oommxttee chose | Ea
ol . : ' . . 63

56 - L




-

Q

IText Providad by ERIC.

. four yeats of struggle agd frustration.

a principal wr 1973, Tuttle’s PTA. asnoted.Screen-  ~

ThelSoutheast.Council approved the appointment
of the new MUHS pnncipal in 1974, but no true
choree was involved. A committee of the Southeast
Counul mterviewed the candidates for difector to
replace Dr. Kent for the final year of the project..
\hst Arca Supunntmdcnt Dr. Marnvin Trammel

wepted the committee s choice. Marcy s Council -

ed In,d{datcs and sclected the prigcipal in 1974,

) hds had good cooperation from the MPS pe rsonnel

department to fill positions. with teashers well
suited to th& Open School. The principal(s) at
Prat‘t {and Tuttle) have generally. included paren'ts
on the sclection Lommm:.e for new classrodm
teachers. T

*The evolution of thc Free School Coummg
Board. and the Marcy Coundil 1s continuing. Mem-
bers have Iearned imiportant skills by which fo
meet the challenges and tasks they have accepted.

It has taken nearly four years of experence for

those bodies to becume as sound as they are now.

Liewhere in,Minneapolis. other xnergetic school
commumities hope they can stpdy what these two*
counuls fave come to Be. and replicate for thcm-
selves a body much like one or the other, saving

w0

That dream ismays some of, th; defeply com-

e <+

* their SEA counterparts, but also that SEA must

.

EKC‘"’_ T s

mitted members of SEA governing councils. They  *
believe newly forming councils can indeed benefit
fron: understanding the successes and failures of

“find.a way to teach the intrinsic value of that
Jevolutionary process. They -believe that many
lessons on governance caa only be learned by _
working through séme tough questxons Moreover,
the administrator and the staff and” parent mem-
.bers require extended time together to develop.
the mutual confidence and trust essential “if a
counci] is to become a gentine power. . |
Both the councils of the Teacher Center beneft A

from community representahon One of the eight
- members of the Teacher Center Board is an inter-
ested_lay parent, and three are professiondl public
school staff members, all named by the superin- _
tendent at the recomméndation of the director
and the Southeast Council. The Council names
-directly three community: members, while each
member school staff, accordmﬂ to its size, elects
one or two_staff members to the In-Service Com-~
mittee of the Teacher Center, a Jbody immediately

" responsible for allocating staff-development re-.
sources. The diversity of the membersh:p of both

.. groups seems cléarly to enrich dehbe,ratlons and

~

generate faith in the decision making process" .
. ! ..

>




(It is fair to say that without a courgeous
ministrator willing to initiate and back the
ble of tommunity participation in governance,
one who encourages councils to take risks, fo

venture past the traditiopal limits and to labor_to, )

tablish their credjbility, the Southeast Council
ould fall markedly short of the self-confidence
nd external respect it has gained. Dr. Kent estab-
ished the Southeast Council in 1972, stating his
easons. ,“ want a strong Coeuncil forsf we are to

" jmprove, public education, we need to be open to
.. wise counsel, 1nciud1ng constructive criticism. I

. . pelievg that suuh a eouncil, when fully organized,
#will be able tq help give leadership and direction

o the Southeast Alternatives Program.” Smue the
harter of the new Council intruded upon Boatd
f Education functions, Dr.Kent,negotiated that
harter with the Board in order to test new forms
f governance and nz(forms of decentralized

"

_ decision-making.-

:} The Council is compbsed of students, parents,
culty and staff elected from their respective

.o hool'orgamzatlons it  is the project-wide

odel of community involvement in decision-

aking and has numerous responsibiliteis in addi-

—

[} r")

o |2 program, resource allocation and personncl

EKC st L Vo

oo ProvieT oy EHC 6 . ’ : .

- tipn to advising the SEA director on matters of
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For example, it reviews evaluation reports and
may inake recommendations for future evaluation
plans, serves as the Community Education Council
for Southeast schools, determifies membership on _
screening committees for K-12 positions; evalu-
ates the director. monitors progress towaeds/the
" objectives of the Southeast cluster; informs itself
by internal exchanges among the memibers; serves
as a o.ommumty]staff sounding, board and keeps
— .athe Several “schools informed about its dehbera-
tions and actions.

By nurturing fhe Southeast Councxl to healthy
indeperidence Dr. Kent has sent an example to the ,
school principals and other administrators in the,
project and beyond to dare parallel ventures.’ By
permitting ghe Southeast Council to assess annual-
ly the director’s performance, he has invited all
.those * .administrators to “accept evaluation by
their respective councils. Thg Southeast Council
. members have evaluated the ditector fo three,
years now,and the results ‘have been madeiwublré

£

-

Not all the SEA pnncxpals have yet invitéd the ,'

same assessment.

In thie 72273 school year, the Council de-
voted six .or.seven meetings to the *73-176 plan,
reviewing and making ‘recommendations.

The smgle largest achievement of tho’73-’74year

. , . . 65
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was wxnmng a year'$ delay from Superintendent
" John Davis in having SEA placed administrative-
ly in one of the district’s three decentralized
Areas.- After considerable study of developments
throughiout the city, Council members concluded,
the move would be premature. In the fail of 1974
" the "Council again focused on making an informed
area choice and in maintaining good information

exchange with the Southeast comniunity on the - -

issue. The ‘Council voted unanimeusly- to recom-
mend inclusiag in the West Area. Dr. Davis con-
curred.

‘Council members anticipate that the work of
the Long Range Citywide Facilities Committee .
will. be “its prime interest in ‘75-‘76. .South-

east’s séhools are small and old, hence vulnerable. -

No one- believes that the vitality.of community
" inyolvement in -its scheols would remain if the
schools. were to be cloSed and students bused to
sxmllar programs elsewhere )

~ -

. 1
¢ t

v

“No one “believes that the vitality
of commupity involvement in its
schools would remain if the schools

LI 2 X

were to be closed . ..
L)

o

t

for many years had open
of the community as a resource through Crban
Arts and independent study contracts. The in-
ception’ of SEA brought the Off-Campus Léam-
ing Experience which has now, unfortunately,
lapsed.® SEA has enlarged the sphere of students
eligible for schooling’out-of-school.

Marcy and the Free School emphatically seek
to have, available to even the youngest children
the facilities and.expertise of the cities. For ex-
ample, 4 twelve-year old Freg School student for-

mally interned. at’ the state legislature with his R

district represeritative, and an Open School pri-
mary classroom studied paper and toured thc

. .Minneapolis Star 'and Tribune plant and the °

University of Minnesota press. .

Elementary school teachers have always taken
theztrouble to.arrange instryctive and. recreation- .
al field trips for their students Now, W1th flexible
“school schedu’lmg, a working pohcy to use the
communxty as laboratory, and a staff person ‘with
" sorfie time dedicated to finding sitesand’ makmg

arrangements,\he frequency of such venfuresmul— ..
e opportumtles, mVOlvm g people in; dec1sxon~makmg,
N . . S

~

nphes

- ‘EC

*

Marcy’s Other People, Other Places center .
exists to help. children individually or in small_ L
groups discover, investigate and use the resources
of the community or the city. All staff members .
_have a copy of the._reference resource book so that
“students can miake plans to use community
resources for their schoel projects. '

- -

] * »

“Rehable volunteers can be the
" lifesavers m the t:dal _wave of in-
. flation .

k3
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In March of 1975 an entire sixth grade class at
Tuttle, in groups of five and six, moved out into

" the city guided by parent volunteers, fo get real

life experiences in finance, advertising, consumer-
ism, nutrition, modern medicine, sewer treatment
* or the state department of weights and measures.
A parent shared his/her expertise at each visit.
It is tighly- unlikely, perliaps impossible, to
" maintain the alternatives and their heavy enfphasis
on' individualizing education, without large num-
bers of vblunteers. A possible exception is MUHS,
for which there exists no basis for comparison
sifice it has not yet had appreciable numbers of
, volunteers in ‘the classroom. - In the three K-6-
schools and the FreeSchool, volunteers contributé
immensely to the children’s education through
titoring, teachxng skills and enrichment, keeping
records and taking on any support tasks a teacher
requests. Reliable volunteers can be the lifesavers
in the txdal wave of inflation.

Paying 4@ Community Resource Coordinator at
least 'a half-time salary to recruit and place volun-
teers is an investment that pays off in SEA schools
at several times its cost. In addition to bnngmg .
‘community resources into the schools, the co-
ordinator assists in educating the .community.- .
There is widespread school and community sup-
port for permapent locai funding for the CRCs.

It is in Community Education that the broadest
spectrum of the public «mvolves Jitself with the
,schools ~ as planners, teachers and learners. Di-
verse commynity members comprise the,advisory
council. Many #f the instructors live in Southeast
Minnegpolis. The néarly 2000 students enrolled "
quarterly -represent every segment of the popula-
tion from schoolchildren to octogenarians. - .

.. When the Southeast Community Educatian staff
“set goals, plan programs and define their own jobs,
they wogk wlth these intentions. hfe—long leaming _

L d
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: Lommunity, improvement, cooperation in the plan
. nmg and deliveriag of social services, better use of
huﬁman, phystcal and financial resources, increased.
. us¢’ of school facilities as needed, and aceclerated
. program and autmtus for children, youth an
adults. . -~ .

_ Mmnmeapolis re\,exved the }\atlunal C—ommumt)
Education Asso¢iation’s 1974 award for serving as .
an outstanding modelin the ficld of community ed-

~ucation, and SEA"sMarshall-University High School

* has the city’s largest community school.

Internal evaluation provides a systematic means
to tabulate the reactions of all parents to the
.sthools via an annual parent supvey. Nof only arc .
responses to all items tallicd, but every individual
remark a parent wrtes is forwarded to the appro-

, priate personnel, -The SEA ncwspaper pubhshes
+ the results of the survey. The Level I Evaluation
Team makes -recommendations to cach school
based upon the survey results and requests cach
school to present a plan for implementation. or
explain, wity it chooses not to implement.

In June. 1972, the internal evaluators conducted
a week-long seminar,'workshop for 37 stipended

. parcnts to explain cyaluation tu,hmques solicit
suggestions regardmg emluatlon and volleet over

. four hundred ‘concerns’ which w«.re passed on to

the administrators.  °

SEA’s newspaper has ‘buen a good vehicle for
communication, informing parents of distipctive
events and programs in ¢ach of the, s/ools and
reporting project-wide matters elearly Although
the overall tone of the paper is congratulatory;
the editor and project director do not censor, and
do print, parent columns and letters, whether

cheering or critical.

As a farther help, the suhools have alwag.s cn-
vouraged parents to visit and sce the programs in
operation, _especially if they are eonsldcrmg a
transfer within SEA.

~ - The partigipatory process is undcmably cumber-
some. Most parents, since their vocations are ‘not
in“the midst. of school affairs, need extra time and
_ matérials - bygwhlch to- inform themselves. The -
diversfty of bacKgrounds and viewpoints on ad-
visory councils makes discussions often Iengthy and
“ far-ranging — sometimes irrelevant.
But the pdyoffs are substantial. In the first place,
» there are *“lots of good ideas lymg around in the
, “community that school people haven’ttappedyet”, °
» as one of MUHS’s most involved and respected
teachers states. Advisory councils provide an’
official forum for such good ideas.

In the second place, the schools adopt practices
the community is more likely tosupport. Notonly , -

.. have commhmty.representatlves helped make the
.. .. decisions, but the ratfonale has been thrashed out
" in‘a public setting,

In the third place, lay council mcmbers and ob-..

»
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servers receive an educdtion in the complexifies of
,.. administering public education. More often-than

not, they gréw to appreciate” the tough job of a
principal and ‘a supermtendent instead of-criti-
cizing and condeming as is commonly fhe reactto_n
to decisions arrived at silently; out of the public
, viaw. Support is growing for incieasing community
participafion in all the city’s schools. The Account-
ability Project was an independent study coglmit-
tee of citizens sponsored by the Minneapolis'Pub-
lic Schools and funded by the Minnesota Council
on Quality Education. For the final year of the
+ 1972-1975 project, the citizen advisory board’
selected as its topic Community Participation in
" the, Minneapolis Public Schools. Among the com-
mlttee s conclusions after its seven-month study
was that, “Even though there has been an in-
creasing amount of citizen participation in the
schools during recent years, and despite efforts
at administrative decentralization, it appears that
-the decision-making power of the professions -
in terms of planning. operation and evaluation -
has ‘mot been significantly influenced by the
‘cohsumers’ (parents, community and students)”.
Its recommendations were firmly in the direction
. of incréasing real,community participation and
in facilitating that through improved com-
runications. The Minneapolis Tribune, on May

»

29 editorially endorsed the entire report, con- -

cluding that “The stddy’s recommendations

. provide a good basis for nEw efforts to assyre

" real, broadly-based t.ommumty participation
in the commumty S schools .

It is obvious that edacators and families basical-

ly have a tooperative rather than a competitive

interest regardmg children’s education. Recog-
nizing parents and profess:onals as partners in the
raising of c.hlldren is the conceptual under-

girding for drawmg parents into significant direct

participation i public schooling.

Meredith Poppele is a Southeast resident and

parent with three-children in SEA schools and one
pre-schooler. She has served terms on the Teacher
Center In-Service Committee, T eacher Center
Board, Pratt Advisary Council, Soytheast Coun-
. cil, worked as the Motley’ CPI visitor coordlnator,
and repwtef for the SEA newspaper. ”
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“Schools will be more effective if the peopj_/e\vvfho teach]lezirn_ in t_hém'_'
) ' 1 {

. together ‘pa‘rticipate in the gdu;agional program . .'.”” Here named .
are some of thé volunteers who helped in 1975, o LT L

" = -~ o » -
Peter Ackerberg Brian Aldrich Holly Armijo Joe Armijo Heather Baum Katheryn Bennett Ronald Bennett Joan Carson Bill Carlson .
Linda Crutcher Agnes on Carole Drake Jim Drake Diane Fitzgerald Dan Fitzgerald Medra Grandquist Luther Grandquist
Cindy Hoppee Sigurd‘Hoppee AnnJaede Eric Jaede Tom Johnson Dainin Katagini Luke Lam Wanda McCaa Bob McCaz
Pat McCrary Esther McLaughlin  Dave McLaughlin JoAnne Metz Lester Metz Linda Ojile Michael Ojile Ruth Anne Olson
Vivian Patton Linnea Peterson Marilyn Peterson  Mary Ann Roland Jerri Sudderth Bill Sudderth Dorothy Marden Donna Sherlock |
Linda Freed Jeffery Youngstrom Beth Holz Sue Wallin Frances Eggen Kathy Ackland Glenice Anderson Alan Anderson Joel Barker
Iraj Bashiri Carol Bashiri Tisha (lary , Bob Claty Bill Crutcher Cindy Cutter Arlene Drier Ted Farmer Pat Franczyk Liz Fuller
Judi Heath Derek Legg Matti Marfow Marilyn Matheny Dave Matheny David Peck Michael Priadka Cindee Priadka Jantie Simpson
BoiZ-ﬂax Jerri Sudderth Marx Swanholm Marlene Valentinetti Mary Varvares David Warden Ben Zimmerman Brenda Zimmerman
‘Le Johnson. Kathy Ackland Rich Spencer Debbie Cann Viola Tucker Susan Wallin Terri Odegaard Peggy Hagpen Sara Burstein
“Kathryn Bennett Lorraine Orth LouAnn Wood Rosemary Hartup Arlene Cardozo Philip Anderson Joyce Anderson Joel Barker
“Bontnie Chisholm Nancy Cooper Sandra Dekker Alex Dekker Elizabeth Emerson Judy Engstrom Nancy Evans .Chris Hall Karen Irvin
Mirza*Janecky Charlanne Rarapetian Petie Kladstrup Don Kla p Ralph Kosek Jim Kunze NaomiLoper James Marshall Liz Miller
Corky Nikila Bill Nikila Ron Pitzer Karen Starr Karen Teske Sid Teske Ed VanCleve Joe Wziyvziole Sharon Wafwaiole
Betsy Zimmerman Meg Harvey Miriam Schanfield Karen Patton . Kathleen Dunn  Ann Ferguson "Sheely Tabor Leo Couette .
Officer Gertz Eugene Hickey Bill Houston Ella Ausland Julia Copeland Sandra Pekker Alex Dekker Arene Drier Jack Drier
Pat Hallin Donald Kahn  Sheldon Lehman Janette Mens Trudj Peoples Oscar RoSvngren Mim Solberg Timi Stevens Bill Stockton
Joyee Stockton Donna Sherlock Sid Teske Don Theiling Ben Zimmerman Brenda Zimmenman Esther McLaughlin Martha Eaves
Bill Houston Greg Smith . Dave Coulter Dave Colwell Karen Patton Fred Anderson Phil Anderson Gerry Wall Fred Nauer Liz Cruiskis
Pam Lehmann Anne Rennick Carolyn Crane Tom Foley Mary Jo Kuusisto Bud Krahling Ted Russell Karen Bamett Lisbeth Carlson
Marti Cotwell Dave Coulter Judy Coulter Fran Davis Richard Davis Ardington Fink Barbara Graves Ruth Jagolino Baxﬁm Johnston
Doris Marshall Sasan Mijer Hede Morsch’ Linda Ojile Cindy Russell Ted Russell Penny Spinosa Gayle Swann Lloyd Wittstock
Betty Stahl Doug Jacobsen Fred Anderson Greg Smith Warren Solochek Pamela Albert Carolyn Blake Mary Bouska Margaret Burton
. Bill Carison Paul Caspérson Millie Caperson Nancy Conroy Phyliss Cruciani Liz Cruiskis Jim Drake -Carole Rrake Marty Evans
‘Connie Fabumni Liz Fuller Agnes Gopdmanson Meg{lzaxvcy Rosie Kopet Mary Jo Kuusisto Lester Metz JoAnne Metz Norma Rowe
Pam Widlund Patty Prisky Gayle Swann Jim Smith en Patton  Esther McLaughlin Helen Lifson Karen Askins- Davis Bennetts
Davé Mruz Jutta Schubert Christopher Latiep Warren Wimmer Chris Warren J oanne Probst Lislie Troeltzschs Emily Brown
Mary Alice Kopf Loraine Orth Penny Spinosa Leo Gouctte WandaMcCaa Kathy Balkman Jane Bergman Barbara Brunétth
Jerry Brungtti  Tisha Qary Vickie Coifman Bob Coifman Cathy Collins Terry Collins  Arene Drier Jack Drier Sue Evans
Arlington Fink Christine Gilmore Katie Houser Bob Heine Janice Heine Paul Higgins Ann Higgins Diane Kepner Brenda Knapper -
Bobbie Kuerbs Caiherine Mukamuri Wendy Q’Connor Martha Salinas Barb Schipper Martha Schlueter Charles Schiueter Bill Stockton
Joyce Stockton ™ Lynn Wozniak Chris Hauwiller Marilyn Matheny Elaine Wynne Derek Legg Dode Gustsd Bill Cadson Dianalee
Shaton Shiraiwa Nancy Wacker Genene McNabb Roberta Benedict John Renzaglia Ann WendelWanda McCaa—Colleen-Admundson . -
Gordy Amundson Mary Jo Bateman Harold Blochowizk Ann Blochowaik Wally Boreman Kathy Borman Herbert Brown
Janyee Bfown . Barbara Brunetti Maiy Kay Dooley Pam Hasselberg John Koonce Nancy Koonce Rosie Kopet Ruth Meyer
AlMilgrom Howie Schneider ‘Mary Schyeider Martha Schiéuter Charles Schieute; Bob Stellar Dick Stevens Mirtha Zaidenberg
Carolyn Crane gSheri Grunes, Ann Rennick Davis Bennet Bill Whelan Pat Hanson Ann Larson Pam Albert " Nathiel Jordan Ted Kohn .
Lois Skinner Timi Stevens Nancy Cooper Liz Qusiskis Ricki Ofson, Suzanne Becker Priscilla Buffalohead Roger Buffalohead .
. Jody Butts ‘David Bufts Millie Casperson  Paul Casperson  Dave Colwell Marti Colwell Nancy Conroy Judy Coulter Dave Coulter
» DawnDolid JoanDudley Nancy Elliot Ron Elliot Jef Evans Marti Evans Martha Eaves Dennis Gubbrud . Kari Hanson ) .
Pam Hastelberg Jim Kunze Wanda McCaa BobMcCaa Trudi Peoples GregFPerun Betty Risser Chuck Risser . Ted Sch%(lo . .
Wendy Taylor Kathy Sarafolein George Varvares Mary Varvares Carolyn White Lydia Yue Mirtha Zaidenberg Pjula Ziaskas . od
Betty Stahl Judi Rajani Jan Michel " JoAnn Jallo Joyce Winters Patricia Powers Waynée Carison Chris Ziaskas Patankay .t
Janice Anderson Joanne Baldwin Lee Beaty Kathy Bennett Bob Coifman Vicki Coifman Susan Delattre Ted Farmer. Judy Farmer
Glle Finstad Rod Frengh Bob Friedman SusanFriedman Judy Hinzie Jim Jacobs Dorothy Jacobs _ Sally Jorgenson Gordon Kepner
Irene Koering Linnea Peterson John Robertson Jim Smith John.Stever Jill Stever Dick Swart Frank Wood Raquel Wood Carl Antus
Sylvia Haas Charles Ruhl Kris Maser Mark Gengeldoff Peggy Poorwall Fred Nauer Denise Hackel Batb Harding Brian Cross .
Paul Gruchow Dorothy Mayer Pete Cousin Holxxn?pr,ﬁdie Meier Josie Runstad Helen Lifson Ruthie Erdal Larry Johnson
Martha Schieuter Janny Griswold Tripp Larry J n Steve Forbes Bobbie Kuerbs Pat Tumer Fred Anderson Martha Schieuter
PatFranczyk Katie Hauser Fred Grittner Dave Andersien Lauten Nickisch Pam Johnson Merry Balian Tim Hobaugh Valerie Eng
Duane Hardy Riftlf Burns™ Charles Schlueter Polly Harvat Pat Svedberg Jane Bergman Fran Divis Hede Morsch. Robin Gates .-
Barbara Seim s Warrén Wimmer Chtis Half Kathy Kosowski Mary Ochs Mark Gangeldorf Greg Smith Ani Blochowiak Flla Ausland,,
Bobbie K Debbie Fink Edith French Arthur French - ‘ i L
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- } By Judith Farmer

]

“The major questlon remains whether the (School Board) is willing to

think creatlvely -about funding new posmons which can build sub-

stantwe comm um{y partncu patlon

" N " . ’ - . ‘ .
"The following article is an attempt to explain,
given the hazards of part1c1pzq}t objectivity, the

l

_concepts basic to all the five Community Resource

programs in this éxperimental project, to describe
the development of each school’s dxstmctxprogram
*and to informally assess the’state-of-the-art at
this time and speculate about where we-are going
in the future. This does not pretend to be a com-
'prehensive view of commumty participation; for
mstance, the topic of governance or decision-mak-
ing is so closely intertwined w1th the Community
Resource programs that the essays on these two
toplcs shouId perhaps, be read as one piece.

<

$o COI:ICEPT S BASIC TO COMMUNITY

. RESOURCE PROGRAMS,

~ Community involvement, or as we prefer, com-
munity participation, is “in” today; schoql board

re to list it

it platform goals, proposal writers i

yi~ S addressing it if they hope to get past the.

Qo

-t

’

clude sec-»

’

first screenings, the media seeks examples of it

for their consumers. But what is it?
Common to all SEA Communpity Resource

programs is fhe belief that ‘the specxﬁc form that -

real community partlmpatlon takes in any given
school.or school building must be defined by the
school community affected - the larger school

community, including admuustrators, staff, par-

cents and the students. .

Each school program and its commumty has
unique needs gnd styles; therefore, there is no
_ “formula,” no universally applicablé rec1pe for
commumty partxcxpatlon

"We do not offer one.- .

What we, will describe are some processes and

,over four years, some of which mlght be usful in
other places.

Another concept basic to all SEA Commumty’

" Resource programs les in our ‘response to the

* question, “Why shou]d schools have community

* e . 69
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 procedires which Rave evolved in each SEA school,
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* participation?™ Most of those wh_o'conipbse the

Southeast. schrool community - adminisfrators,

staff, students and' parents - share a strong com- '

mitment .to and interest in CHILDREN. J‘hey
began with.the premise’ that schools would be
more effective for the people who teach,learn in

them if together they participated in the educa- ‘

tional program they selected in ways that would
* accommodgte their philosophy and utilize theiy
skills, talents and time to best advantage for the
students”’ - .

. In Southeast there was little interest in token—'
ism, changing the trappings, and~ undern&th ’

having the same animal doing the same work

Neither was there widespread interest in “com-
mumt) control™ of schools (a power takeover by
parents and residents). There seemed to be far
broader credence given to efforts’in which all
interested  parties at a particular. school could
work together as a team, sharing respansibilities
.for developing and implementing that schdol’s
-program. ) )

A third commonly agreed upon concept in the
SEA Community . Resource picture comes into
pksy -when one realizes that cven if each school
defines. over a pcrlod of time, what community
participation means.in that school and why that
participation is desirable and necessary, .there
remain the questions “How do you bring it about;
how'do you build it?” _

There exist some real barriers to building that
. participation if there is a lack of openness. trust

* and commitment on the part of pubhe school
administrators and staff on the one® hand, and .
parents and the community on the other hand to .

join ip a teaming effort, when that effort includes
workmg together in many dlfferent aspects of the
school’program

Although signs on school building doors indicate
that parents are welcome, the a&mosphere msrde
. is the real test.

. From_'the initial plannmg stages of the SEA
pro;eet some eRtraordinary forces converged
.which made creditable *the invitation from upper

_ lcvel administration to the parents and community

. to genumely participate.”
Among the first people hired when SEA re-

ceived its planning grant were three Southeast

parents and long time residents. No. coffee klatch

cranks these, but rather, very dedicated, experi- ~

apolis: Diane Lassman from the University district
(Marcy school neighborhood), Suzy Gammel from
_Prospect Park {Pratt/Motley neighborhood), an

Evelyn_Czaia from the Como area (Tuttle Schoo

district). They had access difectly to Jim Kent,
SEA Director, and began to work cIosely wlth o
him to design précesses for involving tie commu-

nity in planning and writing the proposal for the
project. Information and ideas began to flow back
and forth from the nerghborhoods and schools to

.. the SEA office through yarious channels such'as

the Saturday morning open meetmgs in the Tutt]e
basement when, hot coffee in hand, anyone =
teachers, prmcrpals parents, students - could

coine to re%c:\and-react to the latest draft of the> -

proposal and, suggest new ideas gor rewsrons for

the following week’s draft. .
A group called Southeast Parents For Open

Cldssrooms, who hdd organized the year before, |

wds Used extensively in writing the Open School
portion of the proposal. The Free School was
included in the proposal largely because of a per-
sistently persuasive group of secondary students
and their parents who wanted a K12 aljematlve
diffegent from the elementary Open School.

After SEA received its grant, the Commumty
Liaisons, joined' by Sally French from ‘the Free
School, continued as SEA staff members respon-
sible for getting information to the entire commu-
nity about the new schools so “families could
choose wisely, the school that would*best suit
each child. They kept the SEA director abreast of
concerns, problems, and ideas from the’commu-
nity. In addition, they served as communication

links between their “own individua{)s'ch'ool and

neighborhood, and together they:he ed build a
sense of ,community among the three distinct
nelghborhoods in Southeast. .

Besides the SEA Director there was another
SEA administrator who gave considerable credi-
bility to community participation: Fred Hayen,
Staff Development; director’ for the project and
now Director of the Teachier Center made it clear
that parents were not only to be included in plan—

ning and participating in staff development proj-
ects in all SEA schools, but also that parents could .

submit proposals for funds to ¢arry ,out school-

related workshops and projects.. These two . ad-

ministrators made themselyes accessrble to people

_from the commumty, 'the}r shared ‘ififormation
« and eXperfrse so that parents cOuId pa{tlcrpate in

new and differgnt areas of schaol programs. They

demonstrated by their actions‘a new set of as- el

surfiptions and expcet’atrons prdVrdmg an example

Because the*Community Liaisons were housed :

_in the SEA office, if one partrcu1ar school program

desired or needed from the begmmnga high level
. of communjity participati

at the building Ievel

’ enced. wonifen with a broad working knowledge of for other administrators. ‘ ) .
peéple and the sensitivitjes of the Southeast - 2 N : i
‘ nerghborbood These Community Liaisons were ‘ -
*direct links from the SEA pro,;ec't office to the THEBEGINNINGOF PARENT .
three neighborhoods composing Southeast Minne- . .' 7" COORDINATORS ‘-
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that had to be the responsibility of. someone other
than the Community Liaison.

In the proeess of designing the Marcy Open.

School program, pal;énts had been heavily mvolved
Mugh of what was written about the kind of open
school Marcy might be implied parent pagticipa-

" tion of a type and level which, based on history

“and experience, was not going to happen all by
itself. Someone suggested to the Marcy principal

" that there be a half-time pbsmon created to estab-

lish and maintain open channels of s wmmumcatnon
between parenfs and thesnew Open School, to
work with parents and staff in designing processes
for workmg tegether in dec1slon ;nakmg and in
the implementation of the Jprogram, and to initiate
and coordinate a volunteer program for the school. -

The "parent coordinatdor position estabhshed in °
. September,

1971, was advestised among Marcy

parents and a joint staff/parent selection com-
“mittee hired Judy Farmer, a Marcy parent:
. 1 .

. /" ' ‘ ™

"% THE COMMUNITY RESOURCE’

4 COORDINATOR APPEARS

After two years of the SEA prgject, the SEA
Community Liaison positions were phased out,
their mission had largely been fulfilled.

In the summer of 1973,.at the SEA Director’s

initiative, the SEA Community Education Co-
ordinator called together the Community Liaisons,”
the Pratt and Motley Volunteer Coordinators and
.the .Marcy Parent Coor}fmator as a task force to
draw up recommendatjons relating to community
participation and volynteer programs in SEA for
the second half of the five sfear project.
. Each of the schooly was feeling a need to develop
. volunteer programs nd ‘some wanted to continue
at the building level the type of community liaison
work® which SEA C&mmunity Liaisons and.the
Marcy Parent Coordinator had begun.

In SEA, by the third year, the response to the

- T, *

»

Jquestlon of how to brmg abouy the type and the

level’ of community partlclpatlon each Southeast
school felt it wanted was to create in each school
a staff position entitled the Commumty Resource

: Coordlndtor (CRCQ), o

" Each school wrofe its own CRC Job descnptlon
( wtueh is revised eachyear as the, program evolves),
decided the amount 6f time and the salary, and
hired the person  all thropgh whatever processes
had been developed by that school.

During the summer of 1973, the CRGs went
through a ‘twosweek trammg sessnon which laid
the foundation not only for new posmons in the
sthdols but also for a K-12 Commyaity Rospurce
Team which would coordinate the yse of resources
throughout the SEA schools. The .team would’
serve as a support group for the CRCs, permit
mmtly planned m»semce programs fqr SEA staff .

ot ‘

LI

.

_ on'the use,of resources and for volunteer training,
and provide linkage -between the” CRCs and the
Communily Education program$ in, Southeast.

This CRC team also hired an SEA (‘ommumty
Resouree Coordinator fo assist in (:Js SEA-wide

efforts, such ‘as recruiting saeemng nd referring

to qppropriate schools the uniyersity and «.ollc,ge
volunteets, working wnth the umv sitfes in foster

ing the concept of giving eollege credit for volun- \

shops, working with city-wid¢ volunteer agsnues
on behalf of-all SEA school

The.CRC, Team wrote
book _which was distri

teer experiences in the schoo/fs organizing work-

S
éEA Volunteer Hand«
ted house-to-house in

. Southeast and placed in neighborhood businesses

and it drew up a Soythegst Field Trip List.
Although their job$ vary from school to SLhOOl

some aspects are ¢

tions and are very important to all SEA Commu-

nity Resource Coodinators.

- THE ROLE OF A CRC -

All of the Community Resource Coordinators
aré involved with helping people inside the school
and people outside the school communicate fre-
quently and easily with each other in mutually
understandable language.

~ This may mean writing or reviewing with the .
" school principal the materials sent home “on

Wednesdays from each elementary school to avoid
“that we (inschool)/they (olit of schooly dichotomy
which seems patronizing to parents or tu translate
Engpkh, M exercise healthy for both the writer
the audience. It often means hours of telg-
phone conversations with parents or speaking
frankly at staff meetings to increase awareness
afnong eaeh group that all of these individuals are
people ‘rather than faceless playcrs of the roles of

“teacher,” “principal™ or “parent.’

parentlstdff meetings. '
It is vital that the Commumty Re:sourec Co-
ordindtors know the parents, the community 4nd

the school staff extremely well 4nd that they earn”

credlblhty «with people in all these groups. Al-
though the SEA Comriiumty Resource Coordina-

mmon to all of the CRC posi-

bu?ratu or educational jargon into plain _

"It may mean .
'el.mf) ing different viewpoints or opinions in jomt )

v

‘torsive in the community and three of thémare |

SEA parents, their role is not that of the token
hired parent in the school - fhey are not parent
advocates for every lSSLle nor are they staff apolo-
gists. o " .

. Ratler,
change agents who must try to be honest, sensitive,
knowledgable and skilled professionafs in a pro-

fessnon they learned more by seat-o?the-pants .

experience than by: the book. )
Al the COmmumty Resource Coordmators

« 7L

-‘)64, ’ .".‘ o

t‘hey see themselves and are seen as |



]uh de\eriptiuns 'ineludu ds o large part of their — “-Lfaison for the Tuttle eonlmhnlty co'ncenirating’

I‘L:punslblllty the eourdination of their commu- on communication and information jo arid from
nity s resources in the school programs. In each her neighborhood. The school’s use of volunteers ™
sthool this person is responsible for building, sonsisted of an occasional WiISE tutor and a few .
maintaining and.coordifiating 4 volunteer program parents who assisted in the Reading Center. That .
appropriate for the needs of that particular alter- did not mean Tuttle’s parents Were not interested
native. These programs enrich, enlxince and extend or devoted  through the P.T.A._ they sought and
the. curriculum. the total learning environment received much information and kept abreast of
they do not replace staff. members: | the developing contemporary program. The design

The CRC 15 tesponsible for all phases of the of progrim did not dictate that large numbers of .
school's volunteer program. searching and finding -~ in-schogl volunteers were vital, nor was the com- N’

. people, interviewing them to determine their munity as m&erestedasat some other SEAscliools
interests and Ldpdblll[lL\ Jeciding which tasksor ~ to become invoived in the “professionals™ turf.
_which teacher they might best suit, providing - However, as federal funds declined, the heed for
trdining if they ‘need it, seeing and talking with volunteers grew, and in September of that third
them it they miss g session at school to let them year of SEA, the Community Liaisoh position was
hnow the students and the teacher missed them. expanded to include development and responsi-
discussipg problems if they darise and being sure . bility for a volunteer program and the title changed
they know that they are appreciated and their to Gommunity Resource Coordinator. ‘2
work/ls valuablg. . * Bruce Graff, Tuttle’s Community Education

olunteering 15 a two-way. prOposltlon from Coordinator, and Evelyn Czaia worked with a
which both thesschool and the volunteer must feel " group of parents and volunteers to plan the volun-

. a net gam. Satisfaction of both parties depends teer program “The telephone, weekly- fliers, Tues-
bglhstdn(ldll) on hnowng the teaching styles and day morning Coffee and Conversation with child
p\.(SOl'ldlltles of staff members. helnu in touch care provided by older elementary students are
with currigulu. knewing about individual needs ~all used to Lommllnicate needs and informatign
of students. materials which need to be produced. - to increase pa{tlmpatlon by patents. ‘
secredanesy who are ourlodded and need assistance, . » Since thien many people have <ontributed their
as well as pyrsonally, assessing the s volunteer’s talents to enrich the contemporary school pro-
strengths‘ talehts. shills. needs—fGr‘tmlnmg gotiva- .gram -~ people like Chris Sturtz, thé university
_tion and persenality in order to wd;k out effective student who taught German for one thour, three
placements of volunteers. days a week for two years to 4th graders and took X

.Throughout SEA. Commumty Resource Co- - them to The Black Forest inn for a Germgn lunch .
ordinators have. on 4 one-to-one basis or as,leaders ;dnd‘to the town of New Ulm for 4\ ay in a com-
of 1n-service sessions, gssivted school personnel in . munity with strong Germanic footsM.ois Skinner,
Jeveloping skills which are necded to work suc- + a parent who began as a yolunteer and then was

. cessfully and effectively with Yolunteers, such as hired as a school aide; Kathy Vigoren and Sara

~ managing additional adults in the classroom,plan-‘, Griffith, parefits who received twelve hours of
.nng _the tasks gxpected of 4 yolunteer gand com-" . university training to prepare themselves Astutors;
municating mth volunteers a5 \rdlld members of'l Elsie Arnsdorf a senior citizen in her third year,‘\u

_ an educational team. . as.a Tuttle volunteer.

. Gradually.. over the course of the dast four ' Tuttle students have also explored and learned
_years,'SEA staff members. students and volunteers in the communlty For mstance, Yvonné Bessler,
have grown to know each other well as working 6th grade teacher at Tuttle, designed a successful

. partners in a common venture, éstablishing a.level pro_leg,t fast year which quﬁwed all of herstudents '

. of trust and comfort which makes the school a vnsmng places of work and finding gut about °
place. in which people feel a sense of caring and occupat;ons of some “of the paren& Tuttle’s
belonging. There are still differences of opinion, Human Relations progrém meluded mixed-age -
division over issues but more often they are differ- " groups of 9-10 children going on forrays into the
ences among people, and the label one wears is - community with a Tutfle staff member, parent, or'
much less important than before. ™~ < . with SEA personriel (SEA Director_ Jim Kent”~

. ' ' * bicycled with’ som‘e students to the Coma. Zoo),
.. -. Ms. Jan Bernstrom fook her 4th gtaders campmg w7 ,»

] - DEVELOPMENT OF . B Tuttle’s volunteers for- the. week Gf February

"~ . EACH SCHOOL'S PROGRAM  10-14, J975:np.mbered 25 andi,thelr s¢ ol-day

in tracing the development of the Commumty -"efforts totaled 66 hours: of assistance. Tfie areas ;
Resource program.at Tuttle School, Evelyn.C Zaia in wlllch most Tuttle voluirte®s work are in class- ~ .
‘ points 10 September—+973,as-a turning. point. Up | rqom ass;stahce tufonng, pro‘dw:mg matenals and.
to tlmt time,: Evelynhad been the SEA C’ommumty.,, ,' clérical (asmstance At ’f'uttle, tﬁe COmmumty :
72 S TR . . P L SR i,
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Edueatnon program is very closely mtertwmed

with the CRC program (See Commumty Edu-.a-
~ tion section.)

The Contipuous Progress program at Praft and

) Motley schools predated SEA by a year. There

were volunteer tutors and libragy assistants at the
two, schools, but as the‘program matured and
Fnday free choise hour for primary children at
* Pratt and afternoon minj-courses for intermédiate
students at*™otley expafided . the need for yolun-
teers increased. In the fall of 1971 Mane Brandt
agreed to fill a new P.T.A. Board position as vol-

" _unteer coondinator, but she soon found this an
overwhelming assignment and recommended that
it become.d paid pojition. With the expanded pro-"

gram the interest, group options from which stu-

dents chose each two weeks include such‘subjects " -

45 mountain climhing, anatomy, chess, bicycle
safety, photography pottery, auto harp, gardening
and vamping in addition to.extended op(opunities
for academic. skill building. Some interd5t groups,
like Bev Mercil’s Scandinavian cooking were
offered in the volunteer’s home. In the spring of
1974. the intermediate program at Motley moved
into the Pratt bulldlng with the primary program.
The Pratt program continues 'to be the largest
elementary alfernative in SEA. The part-timeCRC
position, currently held by Jere Purple is primarily
a »olunte'er coomdinafor position with the largest
numbers of volunteers involved in teaching each

_ afternoon, for approximately two weeks at a tisne.

During the week of February 10-14, 1975, a
total of 51 volunteers logged. 160" hours at Pratt.

At the Southeast Free School, Sally French
began her SEA career as the Community Liaison.
. Ad that school the job included duties of other
Community Liaisons, plus starting, mfom},ﬂlly,
volunteer program. establishing a néwspaper,
teaching a class and communicating with the Free-
. School .community which, unll’ke other SEA
schools, did not really have a “nelghborhooé”

, base. Being the only K- 12 §chool in SEA and also

- being ‘the smallest program “the Free School has*
" had some rather unique staffing” needs. In the

. summerof 1973, as federal funds began to dlmnmsh

" and more volunteers _were needed to continue ..
o aspects “of the, program and A‘full-tlme Commu-

i
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pity Rezqource Coordmato; “position was. estab-
lished. Mariorni Mowry Serves as volunteer coordl-
. natdr.and Community Ltmsorr -

.. . Most forkign language c]asses at Frée SchooI
haVe been ‘taught by volunteérs Tike Jean Hilfman
who' taught. Spanish as part of the” curriculum

“required for, Free School students, partrcrpafing in . _

-.the month-long study trip. to Mexlco one year..
Vohrrrteers at Free. School supervise resource,. T

' centers like Pottery and Primary ShOp, assist with

physrcaf education, tutor,.and. eXpand the Free,....
"'"'tools ablllty to ‘meet student mterests and{

s

4

“nator said, “He s both.”) " = -

Q ) ; - -
needs by teaching a variety of classes to comple-

_ment the curriculumyoffered by the paid staff. A

Parent/Volunteer Center in the school is avallable

for relaking and for small 3kill-building workshaps -

for volunteers. A certifred teacher, Marion Mowry,

also supervises student teachérs at_Free School.’

Monthly Free Schodl pot luck suppers for the
whole school, including volunteers, havé heIped

build a feelmg of community. Lgcated since -

spriig 1974 11 the Motley School building, one -
block from the University of Minnesota campus,
Free School draws a majority of its volunteers
from the unjversity and other colleges. During the

week of February 10-14, 1975, 45 volunteers
" worked a total of 154% hours. :

At Marcy the Community Resource program
started with the half-tihe position of parent co-
ordinator when the Open School doors opened in

1971. The first two years the primary thrust was.,

imolvin'g parents and staff together in a variety of
situations in order to devélop a trust and comfort

"level which would permit.them to work construg-.

tively togetfler finding capable volunteérs, writing
goals for the school, having parents and teachers

attending staff meetings together, participating .
together in open educatlon in-service training.

Old roles had to be redefined, partly by. placing
-apeople in situations, together which were slightly

uncomfortable, but svhere they would'get toknow .

each other personally so that the stereotypic
roles would disappear. ,(An example: at a Year
One -staff meeting discussion of training needs for™™
the staff, a university professor. who had a child
-t Marcy contributed some excellent idéas.. After
the meeting, one teacher said to another, “Who
was that parent?) sThe other teacher who had
known the man as one of her Umversxty profe:

sors said, “Oh, he isn’t a parent, “he is a. Spécial
Edueation prom Marcy Parent Coordi-

37 .

About 50% of the 97 volunteers who contrib- -

uted a total of 273.5 hours at t Marcy for the week-

T

.

LR

‘i
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" of “February 10-14, 1975 ‘were parents and .the
~ otfier half were college .and university students

and other community . people, For the 1974-75

" . school year, 72% of Marcy families were involved

in the Open School in more than just attending
parent'meetmgs - and that year 37% of Marcy’s
families were s:ngle-parent families,  There has
been 4 conscious effort to involve {athers in the
school,,work‘ing with chlldren At first ‘the men

were mostly seen when there were meaty or, heady

issyes being discussed, but gradually they were |
asked fo fake five students tS" the museum, or go
along on a camping thp, then-, some were mvxted
fo’ cook at $chool with children; soon they were
in sghool ‘doing many tafks — 96 fa’thers y/ere

‘involved  with students during, 1974-75... (Thls

pattem is srmllat a]I over SEA fortunater for our
AR ; ol - 73,

(]
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. second year as a two—hours-pex‘-»

] .

students.)
Beginning in September 1973 as the Commu-

nity Ljaison positions phased out, the Marcy-

ParengCoordlnator became a fuﬂ-tlme Community
Resource Coordinator position. Each year, new
parents fill out a parent-designed questionnaire
at the New-To-Marcy meeting held the night be-
fore school starts, ‘and shortly thereafter they are
called to See "if they have any time available to help
the school. There is aalways*good atjendance at
that meetmg, hence a good return of question-
naires; the information from which js then trans-

ferred. to cards indicating_ the skills, talents, in--

terests, occupations, etc., of the  jnew parents
Tl’]lS glves quick access to resourceés when a_need
arises in a classroom.: -

Volunteers af Marcy doa vpd/ varxety of thlngs‘

Nancy Conroy, a barent, drove a group to see a,
Navajo rug weaving exhlbl; and on the trip home
she and the students decided they wouki all like
to know how to.do all gﬁe steps
in processing wool, from the
sheep”to the woven product - an
interest group that Nancy led as
a teacher/co-leamer for about
. three months, Gerry Wahl, a
Unrversxty .student beégan by
titoring two students, then
branched into a physwlbgy/dls-
sécting project and durmg *his

week volunteer, is spending three
morning per week as an assistant
to thé classroom teacher and
frequently ha§ students to Kis
héuSe for dinner. Charlie Schlue-
fer, first - trumpet i the Minne-
sota Oré]'lestra anda Marcy father,
has corme JAn to do one-shot” .

we o,

/
- / e
demonstrations of different kipds of homns; two
parents, Ella Ausland ‘and Blochowiak did
.not miss one Thursday last year counting the

school’s lunch money, thus freeing-a school aide

from that job to work in the classroom.

Marcy has another dimension & communrty
programming which is unique at the elementary
school level. It is an' interest. “Center” called
“Other Peopl¢ . . . Other Places} which grew out
of a program calIed Community Day.
the “Center” children focusanmtemt and

ake the actual arrangements

-

then

telephonea :

L

bike shop-to.arrange an apprenticeship for a '

. couple of months, make necessary calls for a large
. = gTOUD field trip to 4 museum, including a. call to~
ﬁger a school bus for transpoftation and parents to
accompany them.-
Marshall-University JT.-Sr. High School’s first
« Community Resource Coordinators .were Nadine *
Borchardt (fo junior high) and.Iris Kangas (for

" senior_high) 'who begar in September 19’1,;’: The

followmg year these,positions were combined into
one haif-time pasition. The position differed from
those of elementary school tounterparts in signifi-
cant ways: The CRC was responsible for yolunteer
programs for the entire junior/senior high school,
but was not involved in increasing parent partici-
pattion in other aspects of the school; develogmg
a volunteer program at the secondary Jevel presents
very different problems than at the elemen -
fevel. Parents are more willing to leave the school -
programs up to the professxonals to operateﬁ(m',
other words, their participation tesds'to be eithef
supportive through channels like the P. TS A or
sporadic — they mobilize when there ls.an issue
/ Or Crisis). : . -

.

Projects |wh1ch ‘take students Jnto‘the commu'
nity fall more into the category of special pro-
grams directed by teac}ung staff such as O.C.L.E.




e ’ ‘ .
(Off-Campus Learning Experiences), Deliberate
Psychological Education, and A Wzldemess and
R&cearch Experience..

)

WHERE ARE WE NOW AND

L7 WHERE ARE WE GOING?
. Records are kept in all Southeast schools. Each
year for one week an SEA-wide log‘is taken of all
., volunteers, their tasks, hours and the source from
\whxch they were recruited. The tallied results of
.this Tog are presented,to the Southeast Council
and are séht to the Board of Education. They show
clearly that from an economic standpoint alone,
quahty and. numbers of volunteers brought into

ool program moze than compensate for the
dollars used for a coordinator.

e SE,‘A. Community Resource Coordinators, .
agree that, it:is unrealistic to think that iﬁe JObS ",
they ‘fill could be accomphshed on a non-pald
volunteer bdsjs.

. Ifa school ‘needs and wants the services a CRC
provides, there must be an econoshic commitment.
They also. feel that the job requires skills and
knowledge which take time to develop and which
give the position a professional status. )

) Although all the SEA Community Resource
P Coordmator positions were origindlly funded with
federal T monies and are still largely dependent on
these, some local school funds and the Teacher
Center funds.haye been committed.
Each school'in Sou‘lheas Alternatives has llsxed
Community Resource Coordinator posmoné as
T héhn priority for. local funding -» as necessary for .
~ °  alternative schools, whether those be contem-
porary, continuous progress, open, free or some
others not mduded in SEA.
. As individuals and as a team, the SEA Com- ,
munity Resource.Coordinators have had.an impact ¢ ‘&

.

mobilized support for Bryn Mawr Qpen-School
-and ‘then that school’s Resource Coordjnator
interned at Marcy. Assistance has been given other ,
new alternative schools for volunteer programs.
The Citizens Accountability Project to the Minne-
apolis School Board included a recommendation
_for provisions for a paid CRC for schools needing,
and %anting more community participation than
. can come about on a strictly volunteer or P,T. A
’ pasis. - °
. The SEA Commumiy Resource Team ‘con-
. tacted other schools in the city to form a group
'for those persons working with schools and com-
. munities. The group put on a‘city-wide workshop
" . Jast year ahd spoke with, administrators fromthe
Minneapolis systein, including the Superintendent
of“Schools. The Team also requested that SEA
Intemal Evaluation do.a study of volunteer, staff,
:dnnmstrator satisfaction with the SEA volunteer ,

-

.
. S

on the aneapol:s school system. Marcy parents o

e

v’

programs — a study which gave the program hlgh_

marks

- Visitors from -across the nation are unpre&sed ‘

and ‘eager to learn how SEA has brought about
the level of commumty mvolvement and com-
mltment

The aneapohs School Board and THe- schooI
administration _have made a verbal commitment
to community participation and they have resolved

to have alternative schools city-wide at the ele- '

. mentary level by September 1976.

The major question remains whether they are

willing to think creatively about how to commit
local funds or seek private or federal fitnding to
create a new kind of public school position which
we now know can build substantial ?ommunlty
participation. necessary, especially in alternative
schools, or whether they will merely pay lip service
to the idea.  ° / .

- With a school board electionr coming, a new
Supenntendent unidentified at this point, declin-

ing enrollments and consequent budget and staff- .

ing problems, the future is very unclear. However,
in SEA we now know that volunteer programs
have been tremendously exciting and beneficjal
for our students. L
¥ .

3

] T .
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il Judy ‘Farmer
* taught Jr. and
Sr. high social
studies in Mas-
sachusetts and
Taiwan. ~ While
in Taiwan, she.

., directed the’
Eas(/\W t Cen-

ter for Techni- -
cal and Educe-
tiona] Ex-
change through
the University”™
of Hawnii, Prior
to her SEA in-
volvamem .She " 8
directed the SE 3
Coop Nursery .
Schodl, for(two
years.’




e % : . -
- “ p N L.
< s B
\ - [} B : ™ \ /-; . s
Y. , . )
[ * - .- . ’ ‘
: L[]
7 . B
¢ 9 ¢ . . .
. - ks
- Y X
4 - 4 ' N

) Dlscermng SEA.:
~ A Se condary Student S Vl

. " ”

S ey - By Kerstin Gorham ;o= el
¢ . ) . . oL ' ' -, ' L.
“ . .. Southeast Alternatives is providing many new and worthwhile -

3 op'tions' which shotld be opened-to a wide{ range of stu\déqt-s."? SRR

v

&
. The. Southeast Alternatives program was beguri meetmgs,went very, slowly, and ‘af each one‘ the
in Minne pohs four years ago. Last fall, 1974 I agenda covered many prqgrams that were. unfénn- -
bncan}/r]lvolved in SEA govemance Although I = - lar to a newcomer. - )
.* had taken advantage of thé tnany new elective . In addition to that, “the members had the usual i
+ + classes at Marshall U High, 1 didn’t know much problem of serving on the “council as*an actmty
about the purpose of SEA, or the changes it had > .outside of their normal workload and didn’t, haVe .
brought about, until I became.one of the student as much time to spend as SA&. Councxl responsx«
» " representatives on the Southeast Council, a group - bilities really required. *. * 5y ]
" set up to monitor and evalyate the SEA program. =, Another problem 1. t'aced as' a representatxve :
In the winter Lalso took AWARE ( A Wilderness, of the, Marshall U. Séniate, was lack of partlclpa-
sand Resear:.h E’xpenenee), a specfal program ai- tion in the Senate by its members Thereforemy 1,7/' .
e Marshall which, " was funded with SEA federal mam’?olle was fo inforny the Senate about what _ . ”
;. money, and in the spnng[volunteered'asamom- “the ,Southgast Councxl as dmng, instead of = .
%" "ing aide inMrs."Hanson’s Class at t Pratt Coptinuous . trying to pumuegoals #én to me by the Senate .' :"'
* Progress Eleientsry Schpol ot . As time went on however, 'my 1mpressaon of ..
.. 'I'-hese ‘three activities hdwe given .me a much  ‘the Council became mor: favorable, The members/_ o
) better‘idea of what SEA is ai] about. Iwﬂl write . were all very fnendry, enthusxastlc about, their ol
bout what I learned and ma\‘general feelingson . ~_.work and the SEA.program, and helpful to me.” "’
he valye of contmumg the chahges brought about .. They were most wﬂlmg to explam to me any o
"by SEA." - jssites oF programs }“dxdﬁ’t know.about, or under- SN
~.‘When I began as a member of the/ Southeast ~~$tand Very well; - S
. Councxl I felt _very. much. overwhelfned ‘and ,chs— _The m;mbers ;of the Councxl came f;om alI seg- ]
t couraged By the large amounts of pdper given. to” . ‘ments of the commumiy teachers, administrators, L

,1L\‘l

15 to iasfer before ar)d dunng each meetmg The e _parents studeﬂts,commumty and projectmembers
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It was therefore @ very good example of participa-
tory democracy. -
The, Council also seemed to deal with, most

. issues eventually The main issue this year, it seem-

“ed to me. waj the decision coneerning which Area
the SEA program shopld join next year. The re-

.. commendation that SEA should join the West Area

Y

came after thorough investigation, and seems to
me to besa very promising decision. ]
The other issue» which affected Marshall a
great deal was the decision to have an Open School
for the nipth through.twelfth grade next vear.
I learned a lot about that at the Council meetings,
and changéd .my.mind in favor of the program,
which now seems to me to bg very exciting, and
hkely to help many students who are not much
mterested in the ,regular school program.

4

Many other subsxdlary issues seemed to be well
gandled though I wasn’t fully aware of what
many. issues were about, and therefore didn’t par-
tlcxpate much in discussion' of ‘them.

I think the South;ast Council accomplished a
Tot this year, and helped to make many positive -

. changes in the educational system I hope that a.

comn’httee with that kind ‘of representation will
contmue to momtor and evaluate the schoolsystem

- in-the future. .
" It Is valuable to have students on the Councﬁ
L even though they may not partxcnpate a great deal
“"(or have time to read all those stacks of paper).

For myseIf I learned 2 lot abou’c whag SEA has
,tried to do, the changing goals of the edutational .
process and Just how a commlttee gets things

dOne
akmg AWARE wmter quarter was, another

w

. Pho;o by Joan Witliemson

very-valuable experience . AWARE isaprogramthat

lasts 4 full day, five days a week, for one quarter.

My group consisted of ten students, one instructor,

.and two interns fren the University of Minnesota. .
_The main purpose of the course is to provide a-

relaxed, environment in which student§ can learn

about subjects they are personally interested in,,

and become aware of environmefital and social
problems thé world is facing. s - L° :

The major problem of AWARE ‘was a réduc-,
tion in funding. The program previously had! had,
a thous,and dollars 'to spend and "three teachets
each quarter. Each year the federal grant has been
less, and has léd to less travel, fewer r speakers, and

a reduction in the numbe: of instructors. ,
In the class I met many kids I would normally -

never meet in a regular classroom situation. We *
were together in a relaxed, nor-competitive atos-’

 phere, which made it eaé_ier to get to know peoble: .




.‘\

Q

At the beginning of the quarter everyone wondered-

how they could possibly get along with people so
different from themselves, but I think We all -
learned that different people can cgmmummte
and can like each other, if the o,pportumty is there.

The most exciting time was going up to Itasca
Biology Station for a week, which made a com-

plete change from the norinal school environment,
. Itled us to appreciate the value of wilderness, and

we all grew much closer to each other. The lack *
of pressure and everyday duties helped us to tink
more deeply about things that concerned us, and
tto havé fun doing things together. On the

.expesience gavé me was a sense of belon ing, of

being accepted as a member of a group, no better
or worse than anyone else. We equally shared re-’
sponsxblhty, accordmg to what each of us could
do. .
That feelmg was somewhat lost back at Mar-
'shall. My mind however was opened to many new
things. eastern rehglous philosephies, current
environmental jssues, nutrmon,‘ the Peace Corps.,
roller skating, and much more. I am very glad I

got to know the teachers and the students in .

AWARE. They all taught me a lot, and are very
spemal to me. In partxcula: Bob Waggoner is a

. fi rst-rate teac}fer as well as agfnend of the

.

4

] _kimds of people, vxews, and phﬂosophles

I hope AWARE can’ cont:qg jn the futurq

N opened up to alf the city high 3chools. It needs

inoney, but Is a wonderfill experience for many .

You tolerarice’ and concem for many ifferént

During the past two and a half monrths I've
volunteered as a morning aide in the continuous -
progress school at Pratt. I worked in Mrs. Delores ~_
Hanson’s room. T went to Pratt when 1 was in
grade school, before SEA began. - .

The concept of continuous progress, of child-
ren working at their own pace, seems to work wel,
especially for kids who are self-motivated. As far
as I could tell most of the children seemed to be
gettmg on well, and they enjoyed :5chool, which'l- .
think 1s an unportant part of the learmng pro-
cess.

The halls and lassrooms were arﬂstlcally de-
corated w1tﬁ child¥en’s work, and the atmosphere , __
L. Many modern facilities
as carpetmg, audio-visual .

~ the woodworki nt, to name just a few';'.‘ ’

There seemed a great. vériety of activities avail- .

"different kinds of studeRlts, whether they get _° ..
_ along in a regular high school or not. It can teach

: AWARBstudents . - E
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able to the children. . ‘ N )
I had a wenderful time working in Mrs. Hansdn’s
class. The teacher and the studénts welcorped-and .
accepted me right away, ~'The atmosphere of the
class was a very*happy one. I think moﬁ' of the
children enjoyed sthool,and felt that they be-
longed. ]t was easy to see that the teachef and
the students liked each other very much.
« I think that the children in that particular class-
room must have become a lot moye mature in
handling,their emotions. The teacher séally helpéd
them feel good about themselves, and also helped
" thent to relate to gne another. I myself beriefited® »
greatly from being a part of this expenence !
In conclusion, these threé expenencesm South-
east "Alternatives haye led me to beleye that the
pro;ect is providing many new and worthwhile g op-
tions in education, which should be opened to a*
wider ranée of studeénts in the Minreapalis schools. 'l
However, it is obvious that fack of funds for SEA * _
ntay, cnpple thé program for valuable teachers and :
courses, are being Jost. This trend is most unfortu-  *, Kerstin Gorham if a ,recertt’ graa‘uate Of
nate, and every 'effOrt should be made to reverse - Marxlmll-Univ;mity ‘High *Schigol ‘who “now i
- e, : L attmds Radcliffe Collegem Masmcbusetts, 'y

>
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o “The opportumty to exper:ence a Vanety of. mstttutronal'structures may

_teach students semefhmg of greater mgmﬁcance than mamg classroom

legS‘OQ ,‘ 1‘.; ‘.',’-..t. . - ¢ L

I m sxttmg m the kxtchen It sspnng The bndal
. wreath is bloommg outside the window and Peter
' is_ going’ fo graduate from high sthool today. I
have four children, ’three boys, Petez, Richard, and
ﬁobm Kelsey, aged eightegn, sixteen and fhirteen,

»

. and: oné girl, Fmily Cone Miller, age threer The ~ ~

_. boys are all'in Southeast Alternative schools and
E’mxly goes to nursery school. I'm not always i m
- the Xdtchen; though it’s'one of my favoritg places, )
““fot. ] téach anthropology at a'liberal arts college. .
At this moment elasses are over for the spring and*

today is- z day for oontemplatlon I worry about -,

the state_ of the planet ; and I worry about the fu-
" ture of.my ,chxldmn , their children, and yours, and
w,ander how we can best prepare them for it. My
vocatton provides mé with the license. to take a
broad view Of the situation. . . ye
Evexy SOCJ&I system places special demands on .
. the people who are a payt of them, Indtktnaljze’d
N socxettes rqqmre’,ag enormous amount of flgxibili-
"ty from their membets, Not only do sych societies
- demand a wide range “of rolesand slalls but these
7 roles anid skills fluctuate rapidly_over time and.
" space. At best, individuals have to be prepared at
o ’”’any time m theu: lwes for geographlcal mobthty .

~
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/and the acquxsmon of new skﬂls or uew jObS at

worst_ for unemployment and ultunately for zes
tirement, Each of these changes is accompamed by

) confrontation with new sets of values and respon- .

13

"+ sibilities (or lack. of them!), new sets of peopleand '

new_definitions of oneself, Fluctating altematives
pt:esenf difficult challenges. .Someone may train

_for one slotm the system only to ﬁnd the slot has

dtsappeared i
The context m wluch onefuncttons may. change

radically even to the exterit thatafole. whichseem-

‘v-

~ed responsxbl‘e and consistentwith one’s own set of

values, may, in tnne, ‘begin 1o, canflict with those
values and appear unethical or even totally im-

’ moral Consider, for mstance, the career officer .

whose, adult‘hfe bndges World War II and the war

" in \betnam

-

P

_The requzrements o£ some roles are 50 speelal-

v

‘1zed and the demands so mtense that they may be _.__.

difficult to sustain for an’ entlr,e lifetime, The costs. s
dre great — in psychologu;al or physical health,
and quite p,_dsslb{y in the rejection of one’s life-

7. syle by, one’s own children. This is a predtcament

in wluch many of us m the mlddle class f'urd our-
selves R .2, . :

.
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* Perhaps, more than anything else in this time of

' crisis, of deteriorating environments and increas-
ing alienation, we need people who have leamed
to sustain themselves in dnffenng contexts. Most
importantly we need people who can do so with a
firm sense of wha they are and a Clear vision
of the kind of society they want to live ip~But we
don’t ‘want to -specify the “whgo’s’
“yisions” in advance. In evolutionary perspettive
the species most likely to sumve environmental

changes are the ones that encompass great variety

among their individual members. An educatlonal
system that attempt{to turn out carbon Copies
dooms wus to the fate of the dinosaurs.

“Southeast Alternatives’ recogmzed
the’ need for diversity, for a mosuac
of different kinds of people .%.,

[ e

- .

> -

It seems to me, jn my view from the kltche‘g.

~window, that the Southeast Alternative program
meets these needs in & couple of important ways.
It recogmzes the need for diversity, the Tneed for a
mosiac 6f different kiqds of people rather thth a
melting pot where ev ryone .emerges from the
- same mold. It also prevides students with a range
of contexts m whicf they can begin to cope with
_vareties of institufions -and lifestyles, to feel con:
fident that they can handle ﬂuctuatmg circum-

stances and alternative points of view without .

losmg sight of their own integrity as m&iwduals
My children; even in their present state of con-
_fusions and confidences, have clearly benefited
. from these.two aspect’s of the Southeast Altema-
" tive Program ' < !

K 4 ! .

1971 - The sun rises on Southeast Altematlves
Robin, feeling hemmed in by the strict schedul-
ing, and regimentation of the pre-SEA Tuttle
Sohool, found the decision to go to the Free School
_an easy one. .So did two of his close friends. He
as always been an earnest student. (When asked,
" by his first grade, teacher to keep a file of new.
.words for an individualized spelling test, Robin’s
f‘ rst entry was ‘thododendron. ) In Free School
he, glo;xed in his new freedom and spent 3 much of
hzs tinje ebulhantly cementmg relatxonshlps with,

h:s ft‘iends By the end of hlS second year he be- .
. mme womed, that 1ge mlgh“t be aCade:mcalIy be-‘

gnd. the

. mg in more defined-circumstances, where the be-

-

but” w1thm two years he ‘alsd became dissatisfied.

Innd, and began to longfor the secunty of knowmg
‘where “he was ‘at.” He elected to sacrifice the’
freedoni of Free Schoo} for a more structured
existence, and decided to attendMaxshall forjunior .
high. Much to his pleasure and surprise, he found
he was not behind the “straight schoolers” at all,
but ahead. He is nowin the ungtaded core program
at Marshall, o

Robin is content to put up w1th the ngxdmes
of a more traditional program because he has
tried “other, pastures” and knows which set of
limitations and advantages best meet his needs.
Free School gave him the opportunity to develop
social skills and the awarenws that he prefers work-

« g °

ginnings and ends of tasks and time penods are
carefully delineated. Knowing this he can accept -
accompanying® restrictions, requu-ements and
seheduling conflicts, with more-equinimity. Free",
School also gave him a taste of alternative points
of view, an awareness that what one is taught in’
sthool may be only one perspective of a multi-
faceted problem. Authorities must be questionied.
“The one-thing I like about Free School,” Robin
once said, “is that in regaldr sthool we learned
that Congress hds the power fo' declare war. In
Free School we learned that Congress ngver de-

clared the war in Viet Nam.” . . ..
L3 » - A —»-‘

1972 - - v

Richard is a quxet conte’mplattve mtellectual
person,; who as a child often found.Lewis Carroll’s' C,
Alice a more rewarding companion than hvmg and
breathing sorts. In fiis first year at Marshallhe be-
came impatient with the frivolity of other students, - |
frustrated with much of what he perceived as busy” .
work, and unhappy he had so little opportunity
toget to know his'teachers. AfterobservingRobin’s
yeat at Free School he decided to transfer there .
as -well. Richard thtived on the freedom to work
accordihg to his own initiative. He appreciated the
¢harice.to _become close to several of his teachers,

- .
. ey

Ricfiard wanted more challengmg academic work *

and was disenchanted with-what he ca’lls “Free .

School’s political environment.” The counselor at
Free School was enormously,helpful ‘To.me¢t the
ﬁrst need he. begaﬂ-to sit in on math and physics,
courses at fhe. University, of Minnesota. When he
became conﬁdent he could do well in University,
classes, she assisted - Richard in applying to the

N
wh
R

" University ; without Walls High SchoolProgram He
. was accepted and as a junior in high school he is.

now in his fourth quarter of calculus and has -
credits in economics, political science and German. .

His' /greatest problem, as he sees it, is that hels in~ ...
volved in three institutions buf truly part.ofnone, ~
He checks in af Fiee Stfiool once in awhile; takes . or .
ane math course at Ma”rshalf “so I can talk to”’




.
.

some people - and plays elaborate strategy games
Jwice a week with a cltb at the University of Min-
nesota He’s three places and nd place, and though
. that'i Is,uncomfoertable, the aezrdemlc challenges he
accrues. thereby are more valuable to him than
“soc:a] security.” Richard_ continues to be* dis-
ma,yed by the-, political envu'onmcnt at Free.
School for its one-sxd‘edness the negatxye attitude
toward the. Wnited States’ government .and the
" idolization of China. He wants to be presented
with more sides,to the picture. “What Free.School

- is. doing wouldn’ L. be half .possible in_ China,”
. but then, he concedes, “what I'm domg wéuldn t

. be possxbld thhout Free Schoo,l"’ '

1974 . e :
; Robin found the polmeal views at Free School .
stimulating, Richard found them tdo natrow, 3nd -
Petef” embraced them. Peter had beert attending

-
3,
<

3 very ngorous ivy geague oriented high schoolon . - } D . .
-* - 'the east coast whiere his father lives. He was’an é S
. aItematzv school My prevzous publzc schools B
3 ::;ell?t ;:?nigngegli;n;: 1;::}%101; z:ghwzn;gg v'z . ‘were all Structured, qrat legst Tiberally structured,” ..
+ * meaning no study halls, permitted exits off cum- L
ltllllg(r):‘;f{cl)‘;eius dg:;f:;rscfﬁ;g:;igzn;;;g Lagi . _pus, and-a wide choice of classes. However these -
" his view of the world, He ¢ame to Minneapolis Iji‘l;erals taught hzstory from books written in the-_
) cCarthy era’. literature. Sfrom_ the classics. and
gf;ggi‘ﬁg:ig':gg"{?fgdzg:;%‘;ﬁggsoz?;g - pressured all bright Students into takmg math,
time to demde whét camg ‘Text. Here is what he 2 ~<sciefice, and f orezgn languages until their <brains
hds to sa Bout it - , ..\ R could accept no different ideus, let alohe realize
, astos y about1 AR - ,"'_ . that.the-CIA dzsrupted forezgn governments. Any .
“leen 1 arrived ar Free School that' fateful surprzsing current, events were treated as if they
fmtumn morntng, l de no ldea, what went on irzan ) »ere part gf a novel by Dostoyevsky, not some-,




. Ilwtg that could affect their lives, .

—
£ — _t—(—-»_‘; —— i
- - - - -
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That first day I received a shock to my classi-
cal ypbringing, Here were some real people think-
ing and talking as if the events reported in the
Tribune were reglly important. It was then I real-
ized with a Izttefe help from ‘comix’ provided by
the -Free School, that whether or not Rockfeller
was Vice President was tmportant for my future.
The Free School attitude towards the world is one
of expanding rélevancy, not of classica, 2l focus, into
the, past. Civilization is not in need of technolo-
gical advance,. but of cultural applications of for-
gotten social theories expressed in the sanie era as
the.well developed laws of science. I am thankful -
I had a choice, even if late, between the naive and
the enltghtened.

Ina complex, rapidly changing society such as
ours, there is no “right” kmd of education,. no

K

Aruitea T

-Such a ehange promxses much for the future The
opportunity-to experience a variety of institution-
al structures may -teach students something of
greater significance _many of the lessons
experienced within the tlassroom. -

During springs to coms, when 1 sit by my
kitchen window contemplatmg Emity’seducation,
I hope that the bright ; promise of Southeast Al-
ternatives will not have dimmed.

Cynthia Cone is a
Southeast parent
and on the faculty
$f Hamline Um;
versny
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I am constantly aware of how |mportant self-esteem is to the, process

1y

oflearmng... . :
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As a“sometime parent gmde at SEA’s Opln
School, 1 have noticed that visitors’ reactions to~
the school that three of my children have attend-
ed are frequently amblvalent.'

“While the results of Open Educationeare i |mprcs-
sive, the process often scems tumultuous and un-’
defined. Children wander through' the building. ap-
parently sct up their own lessons, wear crazy
clothes, play with .animals, srt on the ﬂooré (.d”
teachers by their first names.

It’s hardly, the kind of school env1ronment I'was
educated in 30 years ago, 1or is it exgqtly typmal
of public schools today. .

On the other hand, I.dce duldrcn rt,ddmg inall |
kmds of places, Lreating oFigittl video Jtapedramas,
measuring and computing many différent pro;uts,
playing very sophistu,ated computer gdmes, rais-
ing money for “endangered animal spu.lt.'s and
Lrutmg original poctry dnthologn.s witlr confi-_
dence and joy. ¢

One visitor expnssed his d)scomfort withea
shightly . but pohtdy hostile quustmn"‘tht
kinds of pcoplu are.these schools producing?" (It
sounded as if the end result of the schaplin §would

‘or‘-"

o ‘people™ but fornow the children were™'some:

e
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Or mdybe people arc “adults but
¢hildren are “sub people™?) -

However slightly .and polr;ely it was dsked it
was still a good question. The Open School for
one is Lertdmly not pfod-uung. docjle, passive, con-
formmg ‘people™ who continue, to regard others
ds duthontles and regard thémselves as trappud in
4 system. Obviously, this is something I value as
a parent of four \.luldren, even though it has
meant many changes in my Own views of propnety,
respect, learriing skills, and authority. "=

What kind of person does ‘an Open School
p;oduce" I have'seen my='3 Open Schoolchﬂdren
learn some tremendously important things "about
relating. to themselves, to other people, to, aca-

emics and to pofitical systems. My fourth ciuld .

t MarshalbU High, has learned some importent
lessons in relating to @If and the.effect that aca-
demic achieyement has on self esteem,, and _some-
.. good 1csso 3 jn relatmg to structure and authorlty-

As a sqd€ial worker and adult educator, I'm.
constantly Jaware of how essential self esteem is to *
of Jearning. Wher children and adults
feel’ wort while and important, thc,y are able to

strc.tt.h th boundne,s'of t.he)r minds, their'environ-
A » 85
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ritable; tired, clumsy, or downnght horrible, there

' it™. feeimg‘ is a djrect result of being valued and
trusted

How does the self-es»teem business happen any-

way" 1 Ihought children Yelt secure when they Had

. these are necessary elements_ in any large social
group. But Open Education gives some ather di-

sure that giving chlIdren the choice, within somé
* limjts, of how they are going to spend their time -
what ,prOJects, what books,; where to do “it”, what
- matcnals, what people - is enormously influen-
. tial in alIowmg chddren theexperience of struc-
turing and managmg ‘their own lives wjth some
immediate successes.. Even at ages 5 and 6!
They also learn ffom making mistakes that if
somethmg dldn t g well there‘,wrll be a next time
.todo better, or différently. .
They, learn. 16 plan, develop and evaluate their
. oW perfor.manco continually - an* etechitive
. a,b;ﬁty Coordlgatmga Community Day outing to
*." "Met Stadium, or the Minnesota Legislature, and
fhcn reporting_to, the class ‘on what they jearned

. cess of self. interest, motivation, planning of in-
formation to'be acquired, and lOngthS and evalua-
tion. I'was impressed with the end of the year self

- evaluation of the 3, Open School children, when
.- they reacted td their own work, their own weak-
.. (nNesses, told spectf' cally why * they were makKing
tﬁese evaluations, and suggested some goals for the
next yeat. .Good and bad.do not seem to be useful
words, in these COntexts Dafferent change, agam,

L4 ’

© . isstill time and a place for them. That “I can.do _

. £

..
£y

is_less ‘threatening because they. know they are _
eapable and valuable, and even when they are ir-

*
ol

routm,es, hrmts direction from an authority. Well '

mensions to the traditional security systems. I am e

¢

seemS to me to be an extremely sophisticated pro- )

.‘,,

more, wﬂl try, 2 are word; that I hear and read m

7, - _their cvaIuatrons,

The understandmgof mdmduahty in Open Edu-
cailon comnbu,tes to a child’s self esteem, When )

t ere is pemussmn to feel blue, or sleepy, orBe a

mormng person”, or a “late” reader,achﬂd can
feel acceptmg of hls or Her own persouhood Hav—
.ing fo conform to a p:edetermmed schedule of ac-

ceptable feelmgs and preper academlc procedures

is nof, I believe, a good way to develop self appre-
_ ciation, I like it (when I'm niot too’ f.u'ed) whenmy,

. children questiort established facts 3nd traditions,

They feel confident®n their own. expenences and
are’ wdlmg fo ,qsk being wrong or off- hase
I thoroughly enjoy their increasing ﬂexlbihty

.. ‘ . and ability to solve their own problems ‘They see

that the schodl. structure can’' work for them -, - by. <
« setting ‘up the bus transportation for a f eld tnp
in creating some short terny work experiences w1th
Dmkytown merchants, in developing mdependent 3
study’ ptojects_that pventually are evaluated bya-.
teacher. Even the annoying limitations of strucfure

are balanced by the way the children leam to .

work creafn/ely (not passwaly) wnthm their bound-
! aries.~
« The second Laspect of my chﬂdrens leammg
that T value is the timeand energy spent onhelpmg
chlldren learn to relate to other people..In.an in-.
creasmgly crowded and. pressurized world, mter-
, personal skills will be esseptial, and, with its em-

phasis on thé value and mtegnty of each chxld'::'.:_:__
‘Open Education puts considergble effort into ., ~
helping children get along honestly with each .

‘other. Magic Circles, patient instruction, the
honest expression of feelings on the part of teach-

ers-and counselors, and some “formal” classes . .

in dealmg with tonflict are four methods that

,Marcy has used to develop these skills. In our . ’

fam1ly, we still resdrf to._fists and feet on oc-
casion, but we alsffan tell each other how angry
or put down we fee‘l One day my 9 year old son

expressed his interest in my. work and commented -

on how much I seemed to like jt. Hooray! Fora
few minutes 1 was a person, ‘not a Mom. *
The emphasis on accepting kids of ahother
race, the other sex, a dlfferent generation, or wrth
a handlcap has.also breadened our lives and given
us all a’ chance to makKe new kinds of friends.

Another aspect of the children’s relationship |

skills s their wrllmgness and ability to help each
other.learn..Because there js a value on coopera-
tion and individuality, as well as the fun (not
necessity) of learning, kidsedo a lot of team
learning. They don’t seem to compete for the .
, highest gradés’ and want to hoard their know-
ledge until the next test. Rather, there are many -

-

) projects that require group learning, like*the~

78

"Helping Others Snack Bar, or an astronomy
project, or the ubiquitous field trips. Cross-age

¢

-




tutonng and readmg with groups of younger
L c'hlldren ;s a daily exampie of r.hlldren sharing
X. T ihe u"-brams - -
L Once in a while I yonder at the absence of tra-
R drnonal spelling lists, ‘math tests, or Valentine
drawings. HoweVer, when 1 see .all my cHildren
rea_dmg almost”every night, organizing and pro- -
U igyring out mileages or the cost of a week’s, vaca-
_tion, or writing reports on bitds because it’s fun:

duc'fhg coniplicated Muscular Dystrophy carnivals,

/_ . on a Saturday evening, then I know that some- |
P thmg is going on with Basic Skills. And when F

e hear the knowledge they have accumulated about

bankmg, animals,. stock and bonds, the cost of

“unpolluting”” Lucy Wilder Park, the legislative
process of tlie équal athletic opportunity bill' spon-
sored by a frierid’s Tother, I feel even better.
These children are relatmg their academic skills
to the world they Tive in. .

Even the,‘mumcrpa&-—govcmment is 'falr game

whern’ kids see: -a need. One 10 year*éld boy organ- *

ized and pushed through a public awareness of the

acute need for a stop sign -near thg school, and it-
- . was installed.with the help of our sesponsive- al- *
(ferman Another group of children negotiated *
‘with the Pdrk Board for some. trees to plant on
. Arbor -Day. This political censciousness applies
to Advrsory, Council; where 3 groups of children’
either made ‘proposals For money with accompany—

-~

-

a-
~ . which helped the Counc‘rl ih its decision makmg
ot IpisTall part-of the “I cam try anything” philoso-
phy that ‘comes When, chlldren are trusted and
enjoyed. -~
"1 also loye their creatrve projects that spring
up like the proverbial mushrooms — the crazy .
ceramic i igures, intricate string pictures, ter-
. rariums and especially the careful, expert work that
comes out of Hammer Hall. The fact that little
* children use’ the power todls wrthout accidents
.7 contmues to amaze me; buf they lo! They recog-
' nize the dimits {strict attention) and follow ,the
discipline of planmng, building, .and finishing a
. professional product in an atmosphere of quiet

- respect qf mtelhgence and machines.

o " All of these projects take a lot of individual at--

put 'tredadous amounts of time and lovérinto

- tention. i{eac:hers_, aides, valunteers, support staff
helpmg ( and your) children learn — and enjoy

Y
-
stration who somehow balances -the-tigidities o?
bureaugracy and the changing needs of children.

"in April, what kinds of people my children ate
_turning into: noisy, strong mmded terntonal
But they arealso ingenious, creative, generous,

+ confident, curious, quéstioning, rédponsive, some-

s timeg respoz;srb]e. My gues§ is that Southeast

clilldren will remomber thelr schools as good

4

~

EC" B

learning. They are supported by an open admimni-’

“0Of course 1 wonder, on .some long rainy days’

»

ing rationales, or confributed some information °

L

.

g .

o &

»

.

- entire lives. 4 think they will, fiideed, . )
of” course 1 havg beerf writing about the fe- . ...
sponse of one famﬂy to alternatives. .The excrtmg .

" to. move to another schoal as a chifd’s needs

', ren’and I can choose a school that will serve us
and encourage the values that are important to,us,

~ -
ey -

experierices and: will use their process learning, ‘_

ills for their
‘be ‘’people™

problem solving, relationship . s

aspect of having ¢ducational optrons lies in the
chance to chdose the schqol that fits the" person-
alrtle,s of children and _pdrents. Each $chodl setves
differenit Kinds of people and .Answers drfferent

.needs‘, and apparently with equal success accord-
- ing to the yearly testing done by the Evaluation

Team The chatice to choose a school, the choice

change, the dialogue and sharing among the

. schools are obvious benefits of an alternative sys-

tem. As d_parent, I am deﬁghted that the child-

and_ that we. can change to another school if we

_ sense @ need to grow in another direction. . 2

e . 4 P
. . .

v,
-

ra - o

Lee Colby is a parent of four children in
fie 'SEA schools, She served ‘on the Marcy
“» Advisory Council for fwo years, and hel ed‘

develop the Community Day Proposal,” :
also teaches personal aWareness “classes at the
Southeast Community School .

.-:,;
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which evaruatlon of altematlve schools should
serve:
. First, and perlzaps of lziglzest ‘priority. is-
*the purpyse sof internal sclf-improvement
for the program. which in turn relates to the
vnguing planning process (informal t/zuuglz it
may be). - '
Second, .as a baszs for establzslzmg the
. credibility of the alternative program, evalua-
tzan must meet the demands of a variety of
‘publics”
. Third, a przmat) ratzonale fur the existence
Tof alternatives within public education is that
they become the means or the process by .
*‘which public education evolves. Realistically.
Some strategies® for educational alternativés
will not work. Evaluation provides a base for
o zdentzf}mg those that work and those thgt
s _ don’t. ! v
Fmally, the evaluation of student progress
. Is difficult without an adequate understand-
ing of where the program itself stands (p-2).
The National Institute of Educatiom, apparently
" recognizing the value of the formative evaluation

°

vided within the Experimental Schools Prografn
local project evaluation component. Accordmg to
’ the NIE this local component

provides for a legitimate, internalized role of
evaluation, and car be tailored specifically ’

to anindividual project and its goals, It shoul,

provide for quick feedback anzr enhance

Fesident and staff participation. Tt is deszgned

o to aid in meeting ubl‘ectnes and improving

-

Y
i,

~

- “Mike Hickey (1972) has noted four purposes .

which Hickey refers to-in his first goal, has pro- -

-

’

= Eva uatlon Serve

. , oL ByA ThelKocher o

e

S

Mﬂkmg

-

_,wzzfazmance (Memorandum from” R. Blns-
“wenger.toJ, Kent, April 12, 1874).

In ordgr for. the local S‘EA evaluatlon compo- -: i

nént to carry out that charge from the NiE and
prov:de useful feedback to pro;ectdec:slon makers,

nearly all evaluation activities the component con-. L

ducts are of a formative nature. Formative evalua-
tion of .this type may be charactenzed as, follows
o its purpose is tG/ Jmprove the program, L ,,’.,

® its primary audierice is always the program .

partmpants - students,-parents and. schooI
personnel; .

o different evaluation’ s;tuatlons dictate the
cond:trons of reporting — to wliom, report -
medium, type of recorﬁmendat:ons etc; and

® the evaluators must be responsive to the needs ..
of the program personnel.

Hickey’s other three pufposés seem.to call for

the evaluation informatjon to be used in a sum-

mative sense. Certainly; these purposes are lmpor-
tant, but it is the primary purpose of this article
to discuss how.the SEA prOJect has 1mplemented

a formative effort that proyides useful management

mformat:on to decision makers.

C

¢,

Evaluation and Decision Making_

It seems that~one of the majof reason! many.
evaluation efforts fail®to provide decision makers
with the mformatlon they need to make education ~
better is the lack of adequate communication and.,
cooperation between evaluators and, decrs:on

makers.

I
~
[

?e

- .8

[

Much attention has been glven to the way eval-;

uators should communicate results to decision
., .




7]

- o . 3 .

make;s but “that is not enough. If evaluators are to o - ® 'l'he decxsnon. to be ma'de may arise fyom m-,

truly pmwde decision makers with the. mfox:matlon ) formal feellngS' fYom admijnistrators, parents, R
) they need, decision makers must be involved a” evaluators, or o‘ther participants that there B
.. every step of the evaluation process from decndmg . T . seems to-be a problem "These decisions usual-
what questions should be asked to jnterpreting . ly relate back_at. least partmlly to ong of the
the results. To accomphsh this evaluators_ must - componen"t’s goals. - roe o
uontmually communicate their actions and plans . ~'® The lnformanon gathered for one evaluation
“"to.decision makers and solici their reactions. e . _gffort may seem to point to otherireas which ~
. . To provide for maximum i’nvolvement of deci- should be qustlgated Many of the evalu@-
. s snommakers in, the evaluation process, SEA evalua- “tion efforts "= ‘or parts of efforts — are pn- .
tors believe decision . making/evaluation should " marily .exploratory, that is, their purpose is ) )
observe the /followmg process (Rawitsch, 1974). " to gather information ¢hat evaluators antici-
v . Given. We must make a decision. T6 make this_ _ *pate will be useful in answering later ques-
. ' decisfon,” we need the answers to certain gues- * 7+ tions or ma¥ help.locate areas which require
tions. To obtajn the answers to these questions, - more indepth-study. {
. we need certam information. To get this infor» Adop‘tlon of an evaluatlon/decmon makmg

. matlon, ‘we need, “data® gathermg stmtggm - model such as the one described can help assure
oL (B .l . . _ that questions for which evaluators seek answers
" . » Thus, the speuﬁ» decision"to be made provides are questions which are important to Jecision mak- |
" direction for the evaluation prodess which censists " ers. This, in 2 will S|gmﬁcantly affect evalua-
of the three steps listed. It should be’clear that ° tors* successés/in convincing decision makers to | |
every decision maker evaluates whether formally utilize evalfiatfon results. - -
* + I

» A .

R informally, That is, anytime 4 decision is made,

duestions are formed and answers are: sought to Organizing For Service -
*-."  these questions by utilizingsome strategy @ gather  Another factor which seems to have contributed |
. information,  even if it is a very loose and infor- - ,greatly o.success in allowing SEA decision makers ’
oy mal strategy . L " * to utilize evaluation results has bﬁen the organlza-
T P . R - - tional strudture of the SEA Intemal Evaluation, *
LT hen an “evaluator” is called in to help with " Team. The'evaluation efforts conducted by the C
A th1s s process thé function is to assist the decision ° . "Team can be-from one 6f two major categories =
" . maKer(s). Thé evaluator becomes, in gssence,an” ° “Groiect-wide and intra-school. Effarts of an-intra-
) “extension of the decision maker’s mental” process ,school na®re are those whlch deal only with the.
" Thie evaluator helps the decision maker(s) by~ program.in a particular SEA schqol or with some
- ® Delineating '." helping the decn,smn maker agpect of the program in that chool. Project-wide ~
deterniine_what questions ‘should be asked ", efforts are those’ which deal with information =~ '
and what iniformation is required, - pertaining to moré_thar one of the schoolsin-the - -

L ,0 Obtiining detcrmmmg what dataga’thermg»{ ", project or to”one Qf the-gther SEA c0mporfents o
W07 strategy touse.and by using thiwstratogy-16' - which serve schools; e. ger Teacher Center, Com-

collect data. The strategy erl sometimes in- . _munity ResourceCoordmators . 0 g

volve the ‘collection of “new” data while, ", Throughout the history- of the project, approxl- .

other fimés it simply requlres compilation 6f * * yately equal numbers of evaluation -personncl

- data from ex15f|ng sources.” . have been assigned to each of these major categor- \
SR Prov:dmg - by feedmg bﬂck to: th¢:decigion have, been,assig R Jnay g -

ments. . A ‘-
, The dec1510ns to be. made, w ‘
tion to an evaluatlon effort

A j'ew of thc majm' situa |ons whlch arise are
® The deCISIOn may be 4 desire to determine )
véhcthcr or not 3 g:? or objective has been .

. - ‘achieved. .7 . .
. It is lmportanL_to ote here that whlle the
produ;,t i$ important, the various SEA com-
ponents believe that process is more impor- A
tant_than product. Thus, many goals within" * R

. the jproject are process or envrromhent goals
rather than ptaduct goals.




" ies. Thus cach school hashad an evaluator assrgned

mstances the evaluator has ‘been assigned only- to
on¢. partlcular school and has functioned as a
“Jive-in™ evaluator while in other cases the-evalua- -

. tor has bten assigned to m{')re than one school, or
"t aschool and to addxtronal pro;ect-wrde tasks.
As the pro;ect wmds down,” arrangements in
whrch an evaluator has responsibilities in’ several
componeats ar¢ the. fule rather than the exception.
SEA evaluatlon ‘personnel whether they are
assxg.ned to work, within 6ne of the SEAfschools

or out’'of the SEA_ office on efforfs of & project-’

_ -. wide nature, are r:.sponsnble to the SEA Evaluatioh
Manager rather than to the school pnncrpal,:l‘ms
typeof reportmg structure has alfowed mdlvi’dual

* which sometrm‘e; enter into the design, conduct or
reportmg of an evaluatlon effort. AIthough the
need has-rarely arisen, thrsarmngementhas allowed
the evaluapon marager to “play the héavy”
_making decregd with regard to evaluation efforts
and has thus reduced possible negative reﬂectrons
upon the credibility of mdrvrdua] evallia
The arrangement has also prov1de a subtle
safeguard which may,be at, least partly responsib]e
. for the success of SEA evaluators in avoiding heavy.
mvolvement in tasks that arg more lmplementatron
than evaluation. It would also seem that this or-
ganizational reporting structure along with the
quality of the members of the Team has he /ped
lntra-school evaluators avord bxas ©o-

.

—
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. relationships have enhahced
meanmgful use o“f evalu,at:on mfor-
| mation . , :

A

The re]atronshtps eva}uators have de#/elop'e”d .

" with the staff members appear to haye greatly en-,
hanced meaningful -use ‘of eyaluatioy infornfation.

ks has apparently beefs true not just forinfor-
mation produced by the evaluator assigned to the
program, but also to project-wide inforshation
. produced by other eva]uators The asargnment of?

~

- .

N ZK

B

while others are working directly out of the- SEA

. evaluation off' ¢ce seemingly has allowed" those

evaluators assrgned to the buildings to. become a

séparate group in ;he eyes of most SEA personnej'

The evaluator s ‘credibility can have a beneficial "
effect on how the school staff utilizes evaluatron

in whi pru;ect—wrde. reports have not been
thought by people in schools to ‘havye been worth,
the. effort, building evaluators have been able to

»

Q

EKC?O['

o Provided by ERIC

]

’

“tq provide Service to that component. In’several

. ‘evaluators_ to, remdin pelatively fres .of polifics |

.

$ .

- “, parent’s occupatrOns ang number of gare

‘. .some evaluation personnel working in buﬂdmgs l'

-4

informatjon. However, on the occasional instances "~ '

“82 .

4.

malntarn a degree of drsassocratron with the report
allowmg them to avoid_a loss of ‘credibility. They
_can, in effect, “have their cake and eat it too.”

““To provide additional undersmndrng of how ,
" the T eam cperates; it is perhaps instructional to
‘consider ‘the _types of evatuation efforts under-

»

taken. The tasks caf be considered in two major

. 2 groupings - project-wide and intra-schoel.

Two major classes of évaluation service hive

deminated the. Team’s “projectwide efforts over
the years. One of these, Charactenstrcs and Move-
"ment Sttidres has attempted to determine whiat

_tary programs,rwhere /they comg. from and why‘

. istics: exammed wr.re fge, ‘sex, .absence rate
nthe

hoime: - -

A _efforts has .been‘ aimed at helping decision makers
know how.varions groups feel about the pidject.
_.As part of thig effort, a farenf.survey has been

% nd.ucted each year of the project, staff surveys

and ‘arandom sample. of eIemenfary students were
mtervrewed' during the.third year project
These, surveys have cpficentrated mainly on askmg
the respondents hovfsatisfied they ar¢ with various
. -aspects of fhe ‘projedt, how they feel aboirt variofis,
Jeduoatrona] phllos@/ and/or_ organrzation ofi-
ented issues and how thty feel’ abbut issiés upon

-

*which it is beheved decrs ons wrl} have to be made

,, m the future.

- Other pro‘;ect-w1dc efforts have inc}uded evalua- h
tions of the SEA’ I)rrector, the Teacher Genier,

the volunteer pfograms, soial work servicds, the
Tuesday ‘released time and Human Relat;ons pro:

grams and a study of how pareht/staff g groups have o

. partrérpated in project govcmance

" kind, of students attend’ each of the SEA-elemen- - 2. ‘_

* they chose the program they did, The character- -

A second majbr class-of pro_lect‘WIde eValuatron -

ave beer conducted duriiig'the last two Jears, ," B

o

»

»
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Lt The followmg documents/artrcles"whlch havs

»
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. e
ra

1

}n fulﬁﬁmg map
school- decision m

covered &
- gluded, am
grams at various .schocls (e.g., readin® of math. .

. progréms), evaluations of use of space, and txme .
, ~ in less structured schools, and how students mtns_-\_?_

. act with other students, Wwith adults,”

. As with some projecBwide $fforts, some ingra-
school activities havc been aimed at determmmg
why parentsustudents chose a, particylar program,
who made the choice and how satisfied they are .

the program. In providing all of the intra-
s«.hoo] information, evaluators have relied heavily
on obéervatlons, interviews | and qu%tnonnalres
-coupled with some use of formal test instruments,
w&ether norm or criterion-referenced.

Each year as the evaluation plans are designed,-
“the mtra-s«.hool evaluatogps have some time allo-,
™ cated Spemﬁcally to respond to gvaluation requests
that méTarase during the:year. These requests may
come from deeision making groups or individual
teachexs, administrators, - parents or students. In
this way evaluators are often able to provide quick
feedbaok on a matter of concern. Often times the
problems raised and the infarmation gathered may
seem simple,’ but usually the multitudinous de-
. mands orr the fime #d attention of-others in the
building -prevent thenjr from effecting.the study
themselv&s, Many tlmes too, these participants
*-are 00 (QJUE‘ the prpblem and the evaludtor
is able {resh bjectlve logk at the situa-
tlon.

‘The: SEA evaluatxon staff has also provxded per-
sbnnel Support and/or’ findncial assxstanCe to many
SEA schools as they developed criterion-referenced
-tésts and "skills recordmg charts -or grids. While
summanzatxon of data from some, ese has, in -
-some instances, Been used as part 6 program eval-

-~

. uatidn’ efforts, their major purpose has been to .,

ansist schoolpersonnel as they work with mdmduaI
sl'udents and as an ald in repoﬂ:mg tg.parents.

4

‘ ‘been produted by intertial ekaluators should also » -

be.helpful to-thiose W Wish|a deeper.understand- |
ingof the e’va uat; n provess as it opgratesin SEA.,

Demet Su. an Ed) SEAinternal évaluation

pIan 1 74-175 Minneapolzs Soutlzeast ..

. “Altern ‘

+ Aldrich,

i

A no oOlson) ‘Marcy, Open

1

Schyol-Feeding-back'to decision makers..
" Testing antd Evaluation: New ¥ibws, Asso-
ciation for Childhodd Intemqtzogzll 1975,
.59, ©
Kocti er A.T. Farmative evaluatmn of alter-’
.« native schools. anqapoltf‘ .S’out/zeast
Altemattves 1975. T

4

of the mformatmnneeds of '-_' o
ers the intraschodl evaluation .
efforts undertaken by the Evaluation Team have ...
Zde variety of tasks, These Jbave in- .

ng others, valuatlons of speuﬁc pro- ...

. N .-,. v
»e
. <.

A.s-w-s.-: .summry
) Tius artxde has discussed what seems, to hit’v:
been Awo ‘crucial elements contrxbu,hng to the” ©
. sugtess of formativé evah;tatlon inthe SEA project.
.“The first of these is dp evaluat;otydeelswn making

e :.A"

} “decision fiaKers in the eydluatioh process. Sécond-
" Fii
ing. of how th
operatcs the paPer dlscussed the types of evalua-

tion efforts whxch have been conducted in SEA.
In addition to the adoption of an appropnatg

, in order to prevxde additional undexstand-

’ evaluaﬁon,déclsxonmakmg model and an appfopri-, ~

ate organizational Structure, SEA evaluators also
believe that to prowde effective formative’evalua-
tion mforinatxon, evaluators must break away from
the &assic :esegm)l oriented parad:gm that has so
often been adopted for evaluation studies.

The purpose of research is.to produce new

- knowledge that is gene::ahzable; whereas the pur-

“ pose of evaluation is to delineate, 6btain and pra-
vide information for demsxon making. These two -
D pul;poses call far, different methods and techmques
if each is.to be properly served. "For additional in-
formation about these important differences the
reader is referred fo:

Kocher A T, Formative evaluatzon of aIter; ,
nagtive’ schools aneapolzs Sout/zeas‘t

. Alternatives.. :
_Patton, M. 0. Alr ematzve.evaluatzon Resear
Paradigm rand Forks,” N.D.: No

Dakota Study Group an. Evaluation.
Rosen,’ D “New evaluatioy for. new Schools.”
] Changmg Schools,; 1973, (9), 3-15.
Stufﬂebeame L. Foley, W. J.,

-

Memman H. 0. & Provos, M. M. Educa-—
tzanal evaluat}ou and “ded¥sion- making. o
Bloz)mmgton Phi Delta Kappa T 9.71

AR
-2
o~ 7

. Y -
urreni‘ly. SEA CVaI-

_dary” riathematics
edu;ca or” for’ six
‘years. His' recent
graduate traim'ng*
and work éxperi-
ences ‘have focused ’
Y on 1educan'onaf Fe-

search, medsurement --

.and evaluatiom )

)

SEA Intemal Evaluation. Téam

ger, Dr. .
Koc}m’ was a secon-

modet which allgws for maximurn, mvolvement of "

ly an o xzatlo'oai structunewhxch allowseva]ua- L
tors to provxde effective_service, was .outlined.

Gephart, W. J., Guba, EG:, Hainfiond, R L.,

[
i
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uThe pnmary pu(pose of SEA lnternal Evaluatfon is to provnde feedback._ _'

: to pro;ect decision- makers-. . .

"
¢ S
. ; R L.
¢

) The, SEA pro;cut has been in exlsteme for, over
four years, Certainly, it is fair to inquire What-ef~

A

* fect thé project has had on it constituents — ‘the

;-ﬁstudents, pareﬁts and staff who are invélved. 'fhe

oroject and its dmduql components have many
;goals and, objec ives dmc exphcxt and others
,orﬂy implicit. It,is not pgssi lefin an article such
/z s‘ystem /trcally consider every goal. Con-
sequen
-mmc ome of the data which exist and which.ca
2§ $hed some ‘light iipon the effects of the massive
,SEA undertakm‘g ’

* The article’ provxdes mformatnon about SB’As B
“"ogress in three 4reas closely refated. to ! ‘major

At

Dy, . s -
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pro;ectw:de goals, an'ﬂ attempts to answer }o the
following three questnons " L )
™ o Have SEA patrons availed themiselVes of the
.oppostnity to ghooss “amo g various> pro-
grams and what veffect has, had on the
.charactenstlcs of the student %dy in each
program? _ °
How successful has SEA been in provxdmg
programé’ which meet/the educational needs
of its clients? .
Has SEA $ucceedéd in providing for decer
, -t tralization of govyernance and decision mak-
ting? - 4
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CHARACTERISTICS .

. OF THE STUDENT PpP_lgLAT[ON
. One of the 'SEA gouls is to establish a yariety
of edufational programs and to allow pdrents sad
students the oppogtunity to choose among these
options. What happens *when this clement of
choice is provided? Do-people reully Avail them-
selves of the opportunity? Do some schools be-
;&)mc homegeacoys with respect to some pyrti-
‘cular characteristic? Data exists which provides

at least partial anfswens to'these,questions.

R Exercise of Clioice .

Information. which is available indicates that
SEA parents and students have, ifdeed. availed
themselves of the Opporjunity to choose among
varivus-pfograms. On the fast day of.school, 1973,

“thiere were 1043 clementary students enrolled in

_~SEA programs. Of these. 2077 were students who
did not hviiin the Southeast area. Anather 2777
.were stugdents whose residences were in the South-
cast drea bat who were attcnding/an SEA SCEIQO]

" is@almost double the corresponiding figure of 2% -

Y
L

¢ ‘SEA elemgntary child-
ren wese atiending a “non-neighborkood” .school.
Addifional evidence in%;i_cates_th it would be
wrong to assume that a large proportion of the
remaining 537% are attending a school simply be-
cause M is closest to their residence. This infor-
" mation indieates that these programs are predomi-
. Nately chosen because of phitospphy, staff, and a
myriad of other reasons.
Thi$ 477% attending“‘non-neighborhood™ schogls

«in Year 1 SEA (1971-72). Furthermoteronly
3% of thesel Year 1 “non-neighborhood™ children
“.ame from residences outside_ Southeast. Fhe
climb to the corresponding 2 at the end of
Year 3 represents an almost seven-fold increase.
This chart which follows indicates the resi-
dence area composition of each elementary pro-
gram’s student body on the last day of school in ¢

Year 3 of SEA (June 1974). :
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. . Pratt/Motley - 42% of tota¥enrollment (433) o
TJattle - 25%of totat enroliment (258) ’ 6%“-’%“”‘“ sesidence agea - % .
LTt 667 from Tuttle residgnce area 10% from Marcy resflencearea . .. :
. 147 from Marcy residence.area 9% fibm Tuttle rgfidence areg  + -
57% from P/M residence area 18% from non-gJPA residence arca S
. . - 12% from non-SEA sesidence area N : e
. - .
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= Margy —I28j of total cnrolllmcnt (292) i .- | T 4 i
b 277% lonl Mreg residence arca: t 0ol — 6% df total enrollmenyt60) - S
24% from Tuttle residence area) o] h Marcy residence area , i - VR
20% from P/M residence area T h P/M residence ajea -7 : .
] 29% from non-SEA residence area ", 8% from Tuttle residence area || | 3 o ‘ { .
f ‘ 5% frop nog SEA residence arda’ . A -
2. 4 - J ,4 .’ ‘. P ’ . T i e
~ g - , ‘-5:‘:‘ st . -' - . 3 ) ¢
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One of the 1mphut goa\ls of the SEA pro;ect.
was to in¢zease the' diversity of stuﬂents in the
various SEA schools and to. faqﬁtate desegrega—
tlon,mtegranon in the schools located in the
Southeast area. Data availablc from the Mmpea:, |
polis Schools- Pupil Sxaht Courit repurt.s.of 1971- ..

e

Raml/Ethmc Composmon

72, 1972-73, 1973-74, and 1934-’15 md:cates
that overall minonty enro)iment’in*SEA elemen-
tary programs has imreased from 107 in the first
year of the project (19"1
_ykar (1974-75). Corresponding”fi ghres for the to-

7‘) to 21% in the fourth

” number of stude,nts if aﬁendanw at eath sdmol It

-
nd
®

. Famxly Demogmph;c'Charactensnm

-, ® - - . - LA A N
. l- . “- N

-

-

ay

- .-
- %

- ,’

AFDC recipients. While no dafa is available .té

mudate 16e.income Jevel of lfamn'fes “hose thlid‘ ,, L

ren atlu;d SEA scheols, one sourge.of demogta-
phn. u‘iformat:on w}lieh is relate&.to income igil

whtse famlly.ls receivirig Aid to Families with De- +

SEA elementary programs had propomon% of stir- ,

dents from.AFDC | families greater than or equal *. : e

to the Minnegpolis elementary schodls average of

' 1

- 4 -

- pendent Children (AFDC). The lafest AF'DCdata s “
. avaijable (Janlary, 19‘74) mdlcated {ha;,two of,the o

e

<, &
.!‘

“tal Minneapolis Public Schools elementary pro- .28%. Thése tivo schools were‘Sonihe«'jSI ‘Freer | >
grams are 177 and. 2277 respectively. Thus, over School (32%)ﬂpmz:,Mo:1ey €28%). Tuttleand < ”
* the four years of the project total minority, ep- |, - ~Marcy Had proportions, of 467 and 19%. respec~ IR
¢+ “rollment in SEA elementary programs has ‘m- ’ riDely e . =% S Caye
,creased to cssentidlly match:: the -MP% t'gu : . A -
The greatest increase"in proportion of Minority il * - L
. Americans enrolled occurred in' those elementary | A Y o N :
programs which had low minotity enrollments in . L |
the first year of SEA. The proportions$ of mingri- -, > - . .
- ty Ameyicans enrolled at Free School elememary . Parents Eduo:mon a
Marcy and Tuttle have increased from 3%, Ty, Rcspondents to annual SEA Parent Surveys " j
and 8% respectively in Year 1 of SEA to corres- - havé been askéd 40 indicate their educauonal .
ponding-figures of 19%, 18%. and 20% in Year 4. background. Respondents to the J974~75 Survey .
The nurease at. Pratt,’Moﬂey has becn from 187% indicated educ'atlonal backgrounds as. shawn m o
to 24%. . . ) Table 1. - . . .
. -3 : 7 Yoo
C' - o TABLE 1~ - ‘ . R . - “ . . ' : e .'.
T~ ~  Educational Background of SEA Parénts T
T - o« & .-t 7 I Free R
o - Matcy " | .Tuttle |- -Pratt | School? A11§EA_‘
oL ‘M F_|M ,F |'M F|M .F M ,,
. - » A . Py . -
Some high school or Iéss 41 4t 9 91273 5 "8 3= 5.
M & 'Fﬂushed hlgh school ,—/ R 87 1 “24‘%, 16 | 10, 4| 8- 1] 1?;- A6 1 .
_ T Some college orvocatlona.l training<| 20 11 128 ‘25 | 17 .8 20 -12°| 21 . .13,
« | Twgyearcollegegraduate - - |" & 67| 7 2.4 11075 12045009, 5
- \~“ . ) on e U PRSI I 1,
S A Four year co]lege graduate* 16 10 ’10 20. 11 I 2 O 4 117 "%
2 Smnegraduate‘work - |18 f s 16 s . 13 g v) ,:'14 - 714°].14 1 .
T~ ~ } 1 ’ =7 o - P ',, 4~";‘§i‘:,‘_": .:,
-| Graduaté degtee 26 750 [ .4 177} 15 45 1472615 387
] i]No response “of st 47§ 8 T 8! .‘=J§8’f Sl
e ‘tﬁén’yber_ofl“amjlfesa - R R R T '66 B B
- ‘ ’ MH' Mother Father 8/ ' nE ‘! . : Ca ‘. 1
. ¥ 1196 &Fguresm pefcents. L < B , . . ’ . o . ’ x
= 2ne ﬁ&es;farentsofstudentsl(lz e, s , ' ‘ L
360% of the } 031 families in SEA respondgd to the Survey K _ o -

’,

y

,,;n]e preceding data should give the readcr gome ldea of the typ s of students enrolled in SEA elcmentary

programs.

"‘eeducatlonal needs of its, clients,

A second area of mterest is an assessment of whet er or not" the psograms provxded have mct ‘
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AP EDHCATIONAL PROGRAM snc;CEss . atTowerfevéls, Secondly, movement inand out of '
L . Certauﬁ), one afea. pf LOLEIN IR an attempl- to .. .»the various SEA programs makes it difficult to at- |
- L aysess | wwcss of the SE.A progi{:ms i how tnbute test svores ta a particular program. While .

well SEA.sm cnt:uu‘c afifeving the “Buic skills™. _som¢ students who were tested in the fall of 1974 o
- ‘fndeed. one of. the thrée major SEA goals mfen_ T . may have been i in_a particular program for all
1o, this . area . ‘Th;.p?ojcd.mii pmf’ ide a currjcu- thrree of the previpus years, amny others may have
C L0 Junt shich helpa “childrsg mastet baSn. skills...” been there for lessér periods. Finally, the scores |
. Jhe mxf‘saxaun preseats’ ﬁmclddm relating to’ at the Free Suhool are based on very small num- . -
. 7+ Thow well SEA c.l;mc_ntars 'enruﬂus aré doing in bcrs.,of .students and may be, therefore, relative-
P SN vanousbasxc skills areas, ., = .. lyunstable. .
- -Af mman‘ Basrc Skxlls Do - IT. Scores from the Jowa Test.é of Baszc Skills:
Ny d;u.ussm amsmm‘,nt of b, ks in SEA .4 . Mudern Mathematics Supplement are also ava!l-
it is importdn ;o note that the basic skills refer- able for all except the Free School. This test .
“ Jed[toinclude t ¢ cognitive areds of reading, com; ~  ~ .administered in"fall of 1972 and fall of 1974 to .
) *Taunications und mathematics. 45 well cfﬂ.;{wp students in Erades 4 and 6. The results are shown -
. . leafryng. Furthermarse, ¢mphasis is :ﬁ‘on cach .in Table 3. Again, the scores reported are percen-
1 , progam providing the most ot asic shills tsle ranks of the group averages and are based upon ‘
; wmuultzm Tor each child in SEA‘ but rather on i Minneapolis dorms. '
msunng thit Suthewhere within the fange of free Critcrion-referenced mathematics and reading |
“choier in thie SEA projeit exists a basic skills pro- tests have been conducted, by Level 11 external
gram oloscly fitted €0 the needs of each hild.¢ . ¢valuation for several years and provide arf addi-
" Standardized- Test Results.  Sinwe SEA 5»1100]5\ " tional measure of the achievement of SEA students.
pdfhcipdrc in the Minpeapolis Citywide Testing ° ‘ R . -Parent Opinioins’ .
program, the results of these tests prov!; onc ; " Siace ong. of the mbjor problems in _using test
picce "Of* outeome, date for assessment of ¢ gm~ stores to_lfok. at acl_nevement is that they may .
« tveshilly Tt shuulq Be noted. however, thaf*nlany ° be affu,tc. by a number of “input™ facfors and .
' pedple 1 SEA ‘belicve that standardupd tests arg sinue different SEA programs are d'cslgned to pro- "
not.appropriate Mmeans of assussing the rgsult§ of " vide eniphasis ot different “mfixes” of cognitive
< an dlternative program. For more detailed dis- .. and affective skills, it seems that gathering parent
_cussions of thisgoint the reader.myy wish to exa- / and student opinions-about the adequacy of stu-
. munc the folldving documents. Byers and Ra- dent learning 1n the programs is anotheY assessment
. witsch. The Rélatjonship of Standardized Testing apppoach particularly suited to SEA.
10 Southeast Aligmatives. (SEA: 1973): Hooker o ) S
and Rawitsch, SKA Staff Survey 1974: Specm( y . . . ’
Report on -Standurdized Testing. (SEA: 1974): s : L
Hunter, Holdahl, Ellison. Anderson and Aldrich, -, : L
Marey Position Paper on Standardized Reading ‘ - . :
Tests. (SEA: 1974). - - - ®, ﬂ
. Table 2 shows the results of the (;ares-Macsz- i
. fie Reading Jests which were ddmlmst’ercd in the . g ©o Ce
v fall of 1973 and the fall of 1974 fo studcnts in TABLE 2 S
; grades 4, 5, and 6. {Studcnts in SEA urigraded = _Average Mathematlcs Test Scores .
- programs are assigned" to grades according to }ge) . — o — .
* The scores given in the table are based upon Min- _, - . . met/
- neapolis pofms and are the percentile ranks of the * N P Marcy Motley - Tuttle
- average score for the group indicated; Thus,scores” . | } _ “ { '
above 50 indicate performance above the Minnea- = | |, .])9# 1974 19?2 1974 f972 1974 .
: polis average while scores belaw 50 indicate below | [T ; B
0 average. performance, AR oy Grade 4|16 67 131" 7461 < 61 48 75 1
At least three cautions should be kept in mind o ,-' I B I ,}5 o -
when ekamining' SEA test Scores. First of ail, be- ' | Grade 6| 55 1 "42" 55 3126 1232 42 i i}
- ginning .with -the 1974-75sclioo!- year 6th grade e ST E——— .
age students from Pratt u ud Marcy were allowed ' L {J, T . ;
to-enter-a new grade 6 program at Matshiall-Univer- T - L7 1
.sity Highi School provided they were deémed . 5 @ ‘ S .
- - ready by staff. Not many Marcy ‘pupils elected . & .- o LA
this optiodi; but large numbers from- Pratt did. C . - P T
"Wery likely the reductd group’ of sixth-grade age . & Tty g
.ot e l students rcmammg at Pratt were thosof’unctlomng c 4 et P e
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>'-.“.. . ‘ . .4 7 —‘ - . “: i .
.- -~ M ) " ’ - - -._- | -“ - . TABIE} -"'7 i -
cP p— Average Readmg T&stScom
f “ v -
Vocabu_lary s
. Graded
] Grade 5 {. 76
‘Grpde6 | | 72--
K Tl TS, .
- flompmhensidn
* o Grade4
Grade 5~
Grade 6 Lo :
N - hd P N - RV
. X lWas Pratt/Mo-tley in 1973 Pratt in 1974 Y T VT e -, [
: 7Did not partxupatc until fall, 19"4 the aneapoi;s ,avemge.wlule scores bclow 50 mdn.ate bcfow .-
average perforgance. . . ] T e
. ] ) - '- ' . :‘.. ir‘ ’, ;» . _\ :- |:’ ) -,‘f. ';‘_,
L . o NP | .‘-_- . s .‘:’,_?v . \‘ .' T’ . '-, o ¢ ":: <.
E - The results of a parent survey conducted after - . GeneralMeasu;es of Success o %
the first year of the SEA project indicafed that | P Parggt surveys fmve ‘been conduéted duﬂng P
, 2677 ol the SEA th,ﬂ"l.t,ntdf) parents felt thur ; ‘e,a«.h of . the four yudrs of the project. Among ~ 7 .
N ‘.}uldnn had learned as muyh in the basu uogm- . other thmg.s. these su:veys hdve _asked. parepts to , s
.tive skills areas that year as they had id the pre- . . mate . vaqous "aspects of the SEA "program. .
vious year and 47 Telt thur children had actual- . One queshon which. has been askéd each year o
Iy leasned more. < - “and‘which provides a global assessment of the
Parenits’ were also dslu.d to uompan. leammg * . suweess of SEAJs. “The’ quahty of cdu;atlon pro- - s
) thatvw‘ir with learning the previous year in some _ vided i in SEA sghodls s high.” (- i
non-cognitive arcas. Eighty-one percent of the LS In SEA’s first year | about half of the :espon-* . e
.. clgmentagy Tespondents said they felt their child- —  dents. selected neutml ‘or,“don’t know™ in an-
ren had learned gsmu;h or more about* deve!o’pmg ) swer 1o thc questxon ‘Apparently due to greater .
.valuey™ with 40’7 saying their children had Jearn- . , awareness of l})e project, the pmportwn of ! ,nsu-
.+ _ed more. Eighty-five percent of the re;pondems tral™ and ,“‘don’t know?’ respofses dropped~ to . ..
~  felt their children had lea ed.as much or more .. aboufonc—fo‘urth for the next two ye*rs,and fi nai . 1
aboutt “ad; tﬁng td nev situdtions” with 637 say- - Jy'to ] 87in Yea;,f} The :afJo of agre menttodi s L
Wng their 5 iuld had, actually. ledrned more. * agreement has shown d gcncrgﬂy,,im, ;asing'trend et
a More rede e ‘tly ‘the I§74-75 parent survey askdd * going from about, 2.75 to 1 m;Y ar 1} 168,719 ks, : P
the, questiont, “How mud)do s each Child seem to ’ rin Year 2 to 6 4J_0 1 m Y,edr an finally, to: " S~
N be learhing? ’N:dety-sné percknt of the T itfle Je- ' 5.8tolin Yea 44 LT }, BT | £ ,,i-ff IR
7 spondcnts hose “learning] lotg” or “le rning Over the Tou ({ yca’rs,.‘response,s to -this questmni'i :_’;_ oo
-, _soime”. , Eightly-one pefc®at of the Pratt .md Marey have differed s ?new‘naQ' ,accprd,;n tg. l,hOOI The 'L .. .
;‘ 4 rcspondemts answered similarly 45 did 59% of the * results for 1'974-}5 (Year.4).esﬁowﬁ that,thg s L
T Frpc Sclfont Respondents. Fouf pereent of the ratio of agreentenit fo dlsagrccment mngﬁd ﬁ’om o o o

Tuttle redpondents chose “a hittle™ as did 9% at” .. about 2510 l.ati’darcy toabdut 3. 3; of st MUAS. =3 e
e 4both Prait, and_Matey and 177 at Froe School. The ratio for the other {hres scﬁnoi,zw%re 7001 4
lp -,Op!y at. ﬂne Frec %ho,él d}d any, r;spond;ms SLQ at Tutde, 6, to 1},; Prattjmj’ 5 ‘I tp&at &odﬂt'
7 #L (.f.; nothmg” ( }0’/} L RE o east ‘ec,_School S .
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o exgﬁfsed some degre¢ of satisfaction
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Anoﬁn.r afoba! assmmcni about the qudhty ot‘
_education, in SEA elmmntar) _programs is_ pJ'o-_

. wvided b3 1974757 parent responses to.the question. .

LMy, childrent are getiing an' excelleitt education’

_ - | at (Ss,hooj name).” Tuttler&spondentsehos»agree ;
-, .- 4ment_over dlsagreement by a ratio of 38.5 to

1 while’ the ratios at Marcy, and Pratt »yt.rc 7. 301
.and’ 5.9 to respechvely At the Southéast Free
. 'School, disagreement 'gptwexgheti agree*rpeqi, by a
ratio of 145t0 1., 7.

Surveys over the last three )ears of the project
_ “have also asked parents how happy.their children .

- -

afe -at -their: sctiool. -The- results for Marcy, Pratt )

and Tuttle ha ve been very similar across s;hools
and ‘have_ remnained uniformly high for alf three
years These resu!is have shown from §0 to 907
‘happ) _or “very happy", a small percentage
mdlffercnt and an even smaller percentage -
"unhappy or “very unhappy”.

. The 197475 SOUfheast Free ‘School results are

slightly lower than those of the other three
schools with 687 choosing some degree of happl-
Aess, 12%. “indifferent™ and 152 “unhappy”

wp, unhappy *". These results also seem to be
somewhdt less posltrve than the Free School re-
*sults of the two previous years.

Other questions on the latest (1974-75) parent
survey asked parents ‘to rate more speu_ﬁe aspects
of the school programs. Fifty-seven peicent of the
Marcy respondents expressed some degree of satis-

. faction with the Marcy reading program whil® on-

ly 6% expressed some degree of dlssatlsfatlon
The corresponding percentages for thé mathema-
tics program were 457 and 207 while for.disci-
pline they were 677( pnd 10%. Eighty-three per-
went of the Marcy respondents also expressed some
degrec of satisfaction with *‘efforts to promote
remotional development™ while only 47 chodse
either “‘dissatisfied” or “very dissatisfied”.

At Tuttle, 92% of the respondents were satis-
fied to somme extent vyth the reading program
while only 1% expressed some degree of dissais-
faetlon The eorrespondmg JDercentages for the

dthematxos progragm were 837 and 37 while for
drsuplme they were 637»and 9%:

. Seventy-nine perdent of the Pratt respondents
wWith the |
Pratt reading program while 117 were disdatisfied
to somé extent. The con'espondmg perce tages
*Yorethe ‘matﬂematlcs ;iogram were 50% and 22%,
for dlscap]me they ‘wer 58% and 13%

“efforts t¢ proriote. em tional developmen
were 6ﬁ% and6%. -0 "1
" Free School respondents ,,wefe almost evenly

*

°

t** they

- t

proggam with 41% expressmg, some degree Eof sdtis-
_faction and 34% somg degree bt dissatisfaction.
" The results. for the, mathem ics, program were
more p,ogmvc wnth pereentag;s of 5 and 18 res-
98~

T e -

T ’89

. pes.txve[y‘ In ﬂte case of ‘djscipline 38% of-the re-

,spondenis sel‘eeted some degree of dlsagreement
in response to. the st ent™_The way discipline.
is handled at the Free School presents a serious

" problem.” Twenty-eight percent either agreed or

‘strongly.agreed with the statement.

. The preceeding information should assist, the
reader in formulating an opmlonas to whether or
not SEA has been successful in mpeeting the edu-
cational needs of ifs clients.-Orf® ﬁnal{area to be
discussed in the success of SEA is providing de-
eentrahz,ed governance and . decr,swn making.

. AND DECISION MAKING .

.The third of the tlifee mirajor SE calls for
some decentralization of goveman%ecision
making. Again, some suryey informationyis avail-
able which indicates, at Teast partially, how well
SEA has’achieved this"goal.

Results of both the 1973-74 and 1974-75 par-
ent surveys indicated that-about one-fourth of the

) respondents felt that parents should have more

power in SEA decision making, than they had at
that time. These results were essentjally consis- ¢

ant across all sc}{ools. Additipnally, the 1974-75

ff survey asked staff about Ee‘ amount of input
parents have in planning progrkms, making budget
decisions and making personnel decisions. In all
three areas one-fifth to one-third of the respon-
dents felt parents had “too little” input.

The 1974-75 parent and staff surveys “also
queried respondents about the role students play

in decisiqqn making. The responses from parents
differed ?OE’\W.hat by schq th 39% at the Free

-

' School saying. students,should have more power

md for ’ :

.. split in their rating of, the sehoo?'s ianguage arts ,.

~ g

>.

. decisions about, possxble program modificafions.
.In _c_tyfrymg out this charge, the Team provides a

‘than they do presently while only 14% of the
Tuttle respondents felt that way. The percentages
atPratt, MUHS and Marcy were 19%, 220, and 26%
respectlvely Thirty-nine percent of the respond-
ents_to the 1974-75 staff survey indicated that .
they felt students had “too htt\le” input into pro-

gramg planning or budget ‘decisions while 28% felt

similarly .about student input to personnel deci- .
sions. Similar questions on the 1974-75 staff sur-
vey about staff’s decision making role in tHe pro-
gram planning, budgét personnel areas indi-

cated tHat about one-thirt}felt that staff had ‘;toor

o4 ?.

t

httle”l put in alhthr e afdas.

;;g |

L SUM R . S0y
The mary purnose tf}e SEA Internal Evd-’ ;
‘luation [Team. is to prowde feedback to project. j -
decision makes to’ enable them to make informed” ,

.

variety of mforma,tlon Some of this mfomtnon
is of an exploratory or )eedmscssment nature,

_some s aifed at assisting in the making of ¢ suc-v
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SUCCESS IN DECENTRALIZING GOVERNANCE
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" cific SEA programs. This article, then

cess’ jndgements :md some LS auned at -prov;dmgl
forother needs. .

Particularly hard to summ‘anze is process data

and data which relates to unique aspects of spg-
concen-’
trated on product data which pertains primarily
to the three major SEA projectwide goals.

.No attempt has been made to address the many

]

_ unique goals of the various SEA programs. Hope-,

| Marshalé-University Higp-School QUESTA Report:

_ fully; the information provided will be usefut to

X3

\ﬁ“‘__ |

. By

_ those ‘Teaders who wish to make a 1udgment as to )

Whether or not the SEA. project, has been suceesss.
ful in meeting its major goals.
Readérs who are interested in explormg SEA% |

success in ‘more depth - particularly those who
wish more exposure to process information and/or -

‘who wish further information about unique as-

pects of specific programs ~ may wish to consult .

one or more of the followmg In‘femal Evaluatlon o
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The purpose of this articlé is to discuss the
role of- Experimental Schpols Program (ESP)
in creating alternative schools in Minneapolis
(Southeast Alternatives) and the potential effects
of Southeast Alternatives (SEA) on ¢ducators
across the country who’ are considering adoption
of alternative schools, While the intent of ESP,
bath in general and in Mingeapolis in part;eular

the attempt here is to focus on what the Experi-
7 mental Schools Program has accomplished during
' “four years and what is percecived as long-term .
effects for the future./Sﬁ:rﬁcally, threg areas
will be addressed- (1) ESP’s role in the develop- *
‘,-ment of alternative schools, (2) how ESP created

Visibility for the concept of altematlve schools

tential corstraints of ESP on the survival of the
SEA program and on the (inss;mmatl?)n of know-
ledge'oﬂ alt!crnatrve-schoolgé o .
.ESP" sR Je i Development of Alternatl e Schools
' Finantial aspeets of the Experrmental Schools
Progra .have been® hlg,hly visible to1 outsiders
and have generated a number of mrs«.om,eptlons
about the na;ure of the federal perect A col-

ledg'e ab(:{:t alternative fchools, and (3), po-

PR
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. *The opu{;ons m;pressed in thisarticle do not nec
- - the pogition,or policy of the Natiohal Institute of
.no of"ai endarsemem should be mferred ¢ a
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arily reflect

The Role of the EXP erunental
Scho ols Program m, leivelopm

of AltematNe

L ' ’ ' _b;#‘byLarr};J.Re}noldS‘, .. “ ot

v “SEA. has been successful in implementing altermative schools . .

- has been discussed in other articles of this work,.

_ and_thereby a need for drssemmatlon "6f know- 4

ducation and”
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league recently asked for an opiniop of SEA and
.received the reply, “It's been a success.” His
retort was, “Of course, look at all the rroney
they had.” - While e acknowledge the ample p
~ funding of SEA, $6.2 million over a five-year
" . period, thes dollar has not been the only cause
of successful jmplementation of - alternative
schools in SEA. Research literature prov\rdes
numerous examples of failure to implement
change Uinder conditions of considegable financial
support., The cost of | schools -has
often béen questioned. B ause, f the magni-
tude of fedeial support, ed s may feel it
.. is unrealistic to consrder altetnative schools with-
out substantially increased expenditures., An
understanding of the nature df the federal pro-
, ject in SEA, however, may distinguish etween .
. the ‘cost of SEA and” the cost o alternat ve
schools and may also;,demonstrate glhat equn(a-. L
lent resoyrces in other settings are not requrred -
. We believe the dollar has been a necessary, but .
_not. sufflcrent condition ‘of change&m SEA
o, Re§ponsrbll|ty of SEA to the "National Inst tute
| <§ [Education, and the status 'of SEA a# separate
O ministrative unit, wrthm the Minneapolis Phbfle
- Schoo;/ eated a tem‘-porary system”.of pubhc
schools. This temporary system was character-
~fred not only by the fesources 'to-make Signifi-
cant- changes in the ,organization, governance . 7.
nd instructional prograths .of - SEA that s, to ,
'pTement fully the tr:oncept of altemathre" .
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r;chools but also the autonom;z to do s0. As we
ill discuss. both “the autonomy and financial
resourus of SEA were necessdry for the Lhange
¢ effort neither was sufficient by itself.

3 - ' Autonomy of SEA
Goals and “fynding of ESP separated the change
: attempt of SEA from the larger district. While
SEA was not independént of the Minneapolis
Public "Schools and their regulations, policies,
T ! " and pnorities Yone of the. latter being develop-
ment of altgrnative schools),. SEA did enjoy the
administrative autonomy to implement decisions
of sufficient magnitude to significantly alter the
nature of publru sehoolmg The/autonomy of
. SEA therlb) ‘removed many potential barrers
< hangé stemming from the larger school
* _di nct. The deasion-making flexibility of SEA
© allowed monies to be allocated mn a manner
which ONId ‘support significant change rather
than gniy funding Changes totally aceeptable to

the iarger system.

The decisions ‘made in SEA were of gregfer
~significance than those typxeally made in public
schools by parents, teachers, prpfessional support
staff and building administrators. | Typically,
t,entrdl office administrators retain power ovef
. decisions about budget allocations, staffing
patterns -and selections, the nature and extent
ol inservice traming, building alterations, new
curriculum matenals, 4ind the basic instructional
‘ organization of teachers and pupils. These
decisions were “decentralized™ in the sense, that
they fell largely within the domain of SEA
participants and were established within SEA.
| In summary, we

S

. >

suceesoful  itvplementation” of change in SEA.
It 15 important to further note -that although
1 Fnam.lal resources facilitated autonomy® for
| _these  decisions, <he_ deuﬁo hemselves were
« not always directly  tied llocation of "
‘ “financial resources. . a o -

-
. ‘ £ -

' Role of the Doflar .
Thc funding level of SEA not Qn]) supported
he co§t of alternative schools per se, buf pldyed
. n;ujof Jole in facilitating the process, of chunge
jtsclf.
hange effor{ was greater than tf\at typu.ally
ssible ¢ven thth spdcial funding.,, This acceler- |

ed the deyelopment and rmpletnentahoh of,
; . dlternative schootf, An cxammatlo’n of the type
s 0f expendrtures in ‘SEA, rathér than -their ab-

solute amount, provides a basis for dlstmgulshmg

between what alternatives_ cost SEA and whaf
‘.-altematrve may.cost in other settings. i

The followmg categorics indicate wsts grcatc:
'h m thaa. typledlly rc,qurred of pubhe sChooIs,
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believe that administrative -
autonomy was a necessary condition for the ’
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The intensity and magnitude of, the
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replacement costs of inNructional materials, and
L (unds required for builddgs and. grounds main-

tenance). From the perspective of SEA, the

critical distinction ig that funds were- available

for significant expenditures in all areas. From

the perspective of others implementing” alter-

natives, the emphasis given each category may

vary from setting to setting and from time to

time. N

1. Initial Costs:. These costs are associated °
with changes in buildings and furniture necessary,
" to support different instructional arrange
of students and teachers. In changing to an |
open school program, for exampley/ it may;

" (e.g., salaries of tear.gz: and :hinistrators,
d

necessary to remove desks, install rugs, incre
light, and construct areas for spécialized adtivifies
- as well as purchase new furniture and supporting
materials. Changes of this type facilitate hew
instructional arrangements and aciiv_ities. These——
_costs are essentially one-time costs and may be
as conservative or extensive as the budget allows.

2. Developmental Costs:, The largest devel:y/‘ .
ment expense.is considered to be staff trainiig

SEA has emphasized staff training in its develop-
ment of alternative schools, particularly during |
the first half of the project. Staff training could
be .a 6ne-ﬁme cost, but “turnover ‘may extgnd
this. need over time in‘other settings. $taff
stability, then, is a key to the costs involvgd as
is the. amount of training and the size of /staff.
As.a_rule, the greater the departure of the pew
progr%-ns from the knowledge and skills asgoci-
.ated with previous programs the greater the
cost of training. .

L3 Supporjn’e Costs These costs are.associ- '
ated with an’increase in professional staff gnd
redquired services t0 meet new orgamzatxonal and
jnstructional peeds in an alternatives system.
SEA informaﬂon dissemination activitics have

* been targeted toward both the local community

« and visitmg professional educators.”” An evalu-

atiop. program has been implemented and the ,
- related additional staff employed.. The com-

- f munity educafion” program -has added building

eoordu;ators and-_the number of aides mvolved
. in the nstruetlonal program has been increased..

«Each of these additional toles_create an increase ™
‘in stafj'mg ahd salary ekpense It'is believed

these ”p\;ndrtures have been. most* important

ro’ducmg ,significant changes in SEA. This, , | |

catggory ot‘e_y fditures, however, may have the, .
- largest lmpaet on %udgets of oihers corlsrdermg h
similar programs; - .=

4, Supple ental’, Costs; _
¢ cludes increasé-in expendxtures for .equipment
and matenals srmrlar to those of pdst‘ﬁrogr’dms,,..
i.e., they represent “more. of the same.”
Ut may be argued that substantxa[ addmons of. .

,,,,,
- s

Thls category m- ”

. While _ . ; . "_'
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materials, partr;,ularly whcrc the quantity had

r‘ been 1nadeqyate may ’_ " constitute’ significant
'cBange it is believed that Jnajor changes ‘in

instructional programs .typically do not emerge
from disbursements of this nature. ,
5. Nonmonetary ‘Costs: It is ‘stratggic to
consider nonmonetary costs at the same time as
monetary costs to provide a realistic pegspective
concerning the role of money in “the develop-
ment of alfernative schools. Much of the SEA
program is not dependent upon additional
funding. For instance, new governance structures
per s¢ cost little. Commumt) _involvement & an
attltude and pattem of interaction, neither of
which necessarily cost additional money. A
lthy to the affective aspects of instruction

©

t require new instructional materials or’
new buildings. While money provides- visible'
.change in a program, the noncost factors of
philosophy. attitude, and eommltment give new
prograins thelr substantive changes.

ft is* essential to recognize that SEA was )
building on an carlier commitment to altematlve
schools which. without federal funds, would have
resuhcdjr: Hmited trial program. The additional
monies “supported .the full. unpluncntatlon of
alternative' schools. they did not ereate the
supportive context of the change ~attempt.
Further, the noncost facfors highlight the im-
portance of the legltnmaey of the change effort.
and the autonomy of SEA within the Minacapolis .
Public Schools.  Other edueators‘ were they
to secure equal monics, could not be assured of
. 'achuvrng equally sucgessful change. ’

.
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Kn(rwledge asa Produc(‘
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Commumtwartlc‘lpatlon pro;ex.t govemance
teacher ‘training,’ communify education, student
and teacher groupings, instructional materials,
and evalwation strategies have been cr;eated,_,
revised and discontinued. They have beejl func-
tioning, prablematic_and rewarding. . Successes
fallur s, limitationsy and Lonaequ’énefs que been

_ exger eneed in SEA.  Other schools rjo longer _' _
neeéd to experience the same tlme 2ng exp_ense
.of " b3sid development andqthe economy of
dmng for others” may be- one _of the most s;gm-
. ficant' contributions ‘of SEA. o

~ Whie a knowlulge of the fur[cllo mg° and
consequences of alternatwe schools _has. been .

. developed within  SEA, to date fhis krowledgé,
5 s not béen _utilized fully by the-larger educa-. .

txonal umty "As_ discussed in the next
by educators from, across
fhc co‘ﬁnlry ﬁzﬁe achented the need for thls
knowlcd’ge, but fmvé"notjgovrde'cﬂt

-
"

.- - -l -
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.. .such v1sxtse is a- general project. onentatlon
b

y;.

_-and their many facefs iwmmumty imvolverient,

p° 'cnhaneé'the prob,afsﬂ?;ty'c‘)f SUCCESS.. ~

»
»

VlSlbility ad Increased Need for. Knowledge of
‘ Altematxve Schools

- l

The Experimental Sk ools Project and South-
east Alternatives, by Yirtue of the magnitude and
. intensity . of the’ change effort have become
highly visible to educators across the country.
This visibility was enhanced by the commitment
of SEA participapts to the larger audience of
educators interested in altematlve schools and by
SEA information dissemination activities (this
work is but one example). Dissemination, how-
_ever, has not been.the major thrust of SEA.
Indeed, SEA visitors have required considerable™™
organizational resourges and have create con- ,
flicting’ demands on  the operatignal goles of .
SEA, staff in terms of time and _energy.” The
impact of visitors on school programs across the
~country is not known,.but a knowledge of the
- general progess of diffusion of innovation may
lend nfsnghtf into the pmbable effects “of -

“visiting.”

" The role of ESP and> SEA m countrywxde
adoption of alternative schools can be examined
by considering \_the following listing. as stages .
.in . adoption of new programs and ~practices .
(after Everett Rogers, The Diffusion.of In-
- novations, 1964) (1y awareness,{’) intefest,
*.(3) knowledge, (4) trial and (5) adoptlon, Thxs

. - -

ut:hzatlon the logxc LS as_follows Aﬁer group
beeomes awaye. ofea riew._ program and expresses .
“an interest in. it,. know"ledge .of the operation
~ and eOnsequenpf of- the" program is-necessary =
to effectwely lm'ﬁlemt,nt a new- program -on-a
. trjal- basis_or to_adopt it with .a larger com-
- mltmenj, u-SEA reflects the: current nationwide
modgl of dissenymation” used by.educators, which-
— Is characterized By brlef vnsn’fs to innovative,
Dsually. federally funded programs. The mafor. ‘
. outcome of. visiting is -to. enhance the awareness
_and ifnterest.. Knowledge -acquisition, we believe, .
" has -been minimal.,” The dominant_pattern for

-

-

i followed by, visits.to Sér cted sites. . The exposure
—_to the.co eexrrof; afternatwe schools géﬁ bii f ind.
~ selective. .Further, it is pos ble’iﬁ;wclr ;usxts o
do_ Hittle more. ,than \pmv;ile examples whrch

‘_va[}daj,e the_pre ncelved: notions yngrtors )

yut- alternative {ichools. . We-feel-that.- specxf' by r,l

and concrete knoy fledge about atterhative schools ~

mstructnonal programs, govemanec structureﬁ) —
Care. mof gamed by visitation.!- .Educators maxﬂ, —.
) become mterested m_ alte:matwe schools, and.
mdeed ev begm implgmentation without the.
. knowledge {hat would . aisist gthe.- process-and




lems of lmplementatlon when potential adopters
do not have the know ledge and skills consistent
with new progranis ¥nd are foreed to rely on exist-
ing knowledge and skills. New ‘programs are “as-
similated to the familiaf,)’ thdt is, interpreted and

.

X ‘p At (VD . -
- e M > . ﬂ';
k° !:-"rb - 4 ‘-‘ b
3.9 6 §' Y TN
+ SR > x ..
BRI *
A3, - .
- % LA R “1’
- s .
- f

; a' % /

Research in other se{tlngs points dut the prob- .

.o~

., implementing alternative sc

N Those

_ schooling were temporary
* were femporary “long enough
. implementation ‘of alternative schools and to -

'1mplemenfed in a manner con-’
sidered to be consistent with pre-
viously existing programs. The'
consequencés of assimilation to
the familiar dre essentlally (1) a
failure to implement , the- pro-
". posed program in amanner which
maximijzes its potential improve-
ments, and (2} an inability to_
behave in a manner wntizely con-
sistent with the past As aresult,
the new program is neither satis-
factory—from @ change or status,

loss in organizatiorlal and in-
structjondl effectlveness: may}re-
sult ! \ .

In sum, as the v1s1b|l|ty *of .
alternative schools increased via
SEA, the awareness and mterest in alternatives

> increased, and the need for knowledge of alterna-

tives also increased. Again, we do not believe that
dissemination of knowledge concerning the im-
plementation and consequences of alternatives is
consistent- with the level of knowledge that has
been developcd within SEA. As the next section
indicates, tlte, conditions which faciljtated the
development. of 'this knowl ge may place con~
straints on 1 \ts ul,m__te dlssenzdnatlon

Sumval of SEA and Dlssemmatlon of SEA /
Knowledge

.quo perspective and an overall ..

As stm’ed earlier, SEA Ras, been successful in_’

ols. It has 'been
successful, however, as a tdmporary system.
! conditions which have characterized ~
SEA over the past four years will soon end. The
administrative autonomy, the’,financial resourecs,
and the decisions ,about the nature ol' public
.Fhese conditiqns ,
to enable, the

-

‘provide- a setting where knowledge abOut the .

structure, functlomng and ¢ consequgnces of
alternative - schools | could be developed. Thg,
change in stdtus of SEA as a system of%chools,
however, may - place % number of. constriints’
on the;l dissemination , effért” * The ulfimate
kndwledge. ’dlSSemmatlon of altematlve schools K
. depends on two factors: (l) the-a ﬂltf’ of
SEA to, retain key staff to maintain its o dperafmg
program and 62) the ability of SEA t0 attrabt

l;'
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fundmg to support strategies of, djssemmatlon .

" other {ﬁan vistting.

 The “survival, of SEA depends on- the ‘eff f

of changes in co‘l'l‘dltwns that have characteriz

lts status’as*a -tcmporary system Changes which *

may alter the admmls'tratlve, auton y tl‘ SEA 3
10
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have already occurred. SEA has become part of
the West Area, one of three administrative
pyramnds of the Minneapolis Public Schools. At
~ the same time, several top administrators of the
larger district have taken’ posmons €lsewhere,
SEA itself has a .new directof for the last year
of the project. Durmg this last year of federal
Tunding, then, SEA is subject to mﬂuem,e by the
funding and program priorities of a new, and

~ temporary, administrative sfructure.’ Decisions
. about the manner in which SEA will be funded
with locdl monies will Be .made "within this’ new

structure. « They will also be made witheut any

———— responsibility to the NiE- forthc—goa’b-znﬂ

priorities of the Experimental Schools Program..
Whig the argument has been made that
financial support of the m gmtude recerved by
SEA under ESP'is not necessary for implemen-
¢ tation of alfernative s«,hools,,the magnitude and
intensity oY .the effort in SEA cannot continue
swithout thes¢ funds.’ Allo«,atlon of resources
to continue the supportlv«, costs of altdrnative
schools are considered to .be most critical for «
the survivdl of SEA.°«The additional SEA ‘stuff
poitions haye pravided™ ¢ nnmber of services
necessary for. the concept’ af altemative.schools.
evaluation, information dlsse{mnatmn, commun- -
ity resoufce coordination, .urriculum_coor dl-
nation. and teqcher frainy g If thq,se p
are not retained through We use of other funds,

the program componemts will terminate. . It is
highl} unlikely that these roles amd . attivitics
cQauld be asswmed by administrative and instrue- -
tionalstaff under typical staffing patterns.

A third Lu.tor which has,uontnbuted to the-

-, . -

. may. fsemble those

~a return ® more

’

5 e

success of SE/X not totally mdzpendcnt of the
administrative autonomy and financial resources
disCusspd above, is its “enerfy.” SEA has been .’
characterized by a small core of key staff in- ~
volved from the beginning and the success of .
SEA has npt been indépendent of their persor
alities, cOmmitments and mﬂuence The
challenge, vmbnhty and even notoriéty of SEA
have all sserved to create an environment sup-
pdTiive .of "individual and collective efforts be- .

. cdus they were rewarded by change consisgent
wnth ‘the comimifment of the partncxﬁants,
The’sc/persons who have operated in a context *

, ungncumbered by administrative and figancial

constraints, may find it hard, to moblhze thenr ‘
q’nergy in face of these new constraints which

cplly four’d in pu?hc

school Indeed, the hal]enge of SEA dugng

the final year may be "to retain w‘hat has been

" accomplished in the past, rather than fo build

for the future. As a consequence, the partici-
pants who thrive in an atyplcal temporary

system may leave SEA and séek new tempor.ary

systems where their mtercsts, concerns “and

skills can be max1m|zed .

“The losd of, energy and key pexsonnel may
onfy mtenmfy the effect of reduction in’autonomy
and fyndmg‘ Remaining staff may respond to_
the new /ﬁm onmental context with reduced.
pcfsowal ef ‘and inpa ,manner’ which signals ",
“tzadltlonal models of
;nsgruutlondl proggdms, staffing pattemns, com-
rtunit mvglvement and governance structure. -
As a sult the- model needed for dISSs,mmatlon
may no }onger exist.- . .
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An extensive, 'formal plan for national
dissemination of mformatlon about alternatlve
“sschools hasinet been a part of the Experimentgl -
Schools Progtam. Tje ‘fole of SEA has begn
defined, at least in retrospect as developmg
alternative schools not disseminating mformatlon
about-them.

Models exist which could have provided the
basis for ‘this .dissemination funetion.

’

- ‘For. -

.schools.

Vo -
T KN

B

: exarﬁple, t;alnlhg institutes pafte;}aed ‘affer the

National Science Foundation . programs would
have allowed SEA staff to .interact
educators sefking knowledge about- alfernative
A program of this type could have
provided' a terAborary system with a further
purposg — one-which could have retained the

‘energy and. key staff of 'SEA and in addmon,

1ts model o£ altemanye 'schools.
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Dr Reynolds, a member of Educanor(
f,S‘erwces Group, Inc.. (ESGY, is Director ‘of
the aneagolgs Evaluation Team, respons:ble
‘to the National™ Institute of Education for
mdependent extePnal ( Level, 4{ 'Jevaluation of
‘Southeast i Alternatives.  This artu:le is a
pamal synthesis by the " author of the con-
epts and relationships derived from the work
f . the research. staff of the: aneapohs
Evaluation Team, who have background.s‘ in
anthropology, educational admimstration psy-
chology ahd soolology Dr. Reynolds Fe- .
-ceived his Ph.D. in Educationak Admlmstra-
ttonfro)n the Dniversity of Oregori. RS
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he Was abje to onent peop}e and keep the pro;ect movmg A
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The éﬁergies and igﬂuences which must conjoin
to cause a project as comprehensive and diverse
as Southeast Alternatives to be instigated and

then implemented are 5o numerous and, in some

cases; so amorphous that to try to develop judg

" ments about how and why things happened as

they did is nearly impossible. This paper presents,

one perception of what seemed tobe, ofssignificance .

to the project’s functlomng and‘ what may be its

'1mpact in the future., . 2
a Seeds of Chgnge o,
People in Southeast Minneapolis have been

working for their schools for a long time.. In 1962,

, aCitizens League study recommended that exther

more students should be brojight into Marsh}ll
High School .o, the students there ‘should be dis*
persed to other larger schools. In a@n effort to save
the school, representatives of. ‘the Southeast Min-
neapolis Planning and Coordinating Committec
{SEMPACC  an umbrella organizationset up to
deal with planning issues) working with the Minnea-
polis Public Schools administration, University of
anesota administration, College of Education,
the City Planning Commission and, a School Facili-
ofies Survey.Team from Michigan State Usiversity

.
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" the community. There follower
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reached the eom.lus&on that the beSt solutlon fo

the Marshall High School dec{mmg attendance
problein was a merger w:th Umversxtx High Sthoqi
into an outstanding. pubhc seeondal‘y school. for ,
in 1964 the poli-
cy that both schools would opefate mdeptndently
but with as much’ cooperatlon as could be worked

out. After’a few years ‘of studeht and staff ex- .~ '

ehanges, the schools’ were fi nally merged in’ the

fall of 1968..Parents serv}:d on,many ofthe plan- .
‘ming; committees orgamzed pnor to ‘the’ mergefto

set dsrectlo.n for the: snew. school, e

The merger of the two high schoo!s in the area
was accomplished by contract between the anea-
polis Public, Schgols and the Umversxty of Minne-
sota and provxded a goyernance px'ecedure for the .
new school ‘which included.a ten member’ pdhcy
board. Two of the ten persons were hot be be as—
soc:ated with either parent mstLtutlon This wasa
unique innovation, in theé aneapolxs Pyblic
Schools - a policy .board for a public hlgh schoal”
with non- profess;onal (; e. parent) regrcséntaﬁon
" At about this time, anotHey facility study Was
being done for the Minneapolis Public Schools by
consultants_ ¢o the system. The schools commit:’
tee of SEMPACC was formed to try to give some
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- the final conspita
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: "« < were ‘taught’ in t

»

.‘mt

o east o~

) Marshall and Umversxt? H’xgh Schools)

coordinatéd community input intg thmstudy The
individual Lummumty u:gamutwm and the over:
all SEMPACC committee made many recommep-
dations to the study team including such things

establishment of a pyramid system of the four

. ¢lementary schools and Marshall University High

School, more coordination between park, school
gnd other agencies, coopdination of all programsin |
the ~ Southeast s;hoo]s _and increased use _and
sharmg of resoure persons The wmmunxty sug-
gustions w;k Made in January. 1969, *but, to the
distress of the utuens were virtually lg]‘foCd in
report ’
The PTAs of Pratt and Motley' Scigols had
‘merged_in, fhe. 196Qs,, Pratf had becerhe a pilot
s»hpol in "ungradmg ‘the readifig program Before
going into this pl’OjCLt the pnnupal had dlé&.llbscd

.
v

" the’ proposed program at nkétmgs for parents.

" There weie gven ,mtecadents 'for"the after school
extcnd’ed day prbgram at “Pratt Schoo} in 1965,

" dnd 1966 when the PTA §ponsored Pro;es.i‘65 and

. as. creative planning to use exxslmg.fadlma bet-’ )
. tci, utilization of resources from the University,

1

*’s between parents arid school and project in 2 uni-

.

’
“‘

Pro;ect’66f durdnen sigried up for Var?ous actm- -5

ties (chess. sqwmg, cdokr’ng, dance, etc’) which;
be-volupiesr-Jeaders) honies, and
he *schoo) " after, féguiar school hours‘ A falr at,

. . which 4ff the a.ccoxhphshmcnts Werg demonstra:teﬂ

concludcd,m&slx widcks of'classes; | .hige TR
From ihg. above,, it 1»‘seippﬁtrexﬂ&’that: the’ foundga

t,lons for SEA. were. -bcm,g- built long Jbefore the

'_ _. project actlally smrteg fl'hére mere, otht;r forerun- .

© ners, }1150; sd;,h asffhé effo,rts by sqme .parenls, in
the, Tut‘tle a‘rea for an opep dassroom, and thc
beg;hnmg’ of 3 smaﬂ private’, f:ee sdloqlm South- .

* \’v

o

-
. -

o

s

_Critical Fg,ctorfi-

" When the US Off icg- -of Educatlon moved to’
fund some expenmerrts in uomprehené_} change,

4 it appears' as if a foftuitous conjhinafion of fac

‘tors ex;sied in aneapohs Fhese would have to .
mclude’s 4 group . of, creative, , wﬂlmgoto-take
risks” people in leadetshrp positions in tlfe Minnea-
pohs Public_Schools at the time - John B. Davis,
.Ir - superintendent; Jamés K. Kent, director at
rshall Umvemtx.liﬁgh .School Richard Allen, *
*David Preits and Stdatt Rider on the Board of Edu-

* cation. (It isvintergsting, to note that David Preus

"had Peen ‘president of SEMPACC at the time of the
M3U” _mport’ recomme;yimg the, consolidationcof, ,

L
s e

5(

.. WeLe. hlso, ,mterestmgly enough, mothe{s of

‘<.

.~ MUHS senior. high facglty representative. His care

L d

-
.

el tegnty of each option. .

*
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A sxz.able gmup of Soutb&st ppople whahad .
worked through community and sthool otgamza;, - ~
. tions to try.to maintain Southeast a5 aviable regk
dential c.ommumty with superior svhools wem;d
to be just waiting for an epportunity such as the
proposed SEA pro_;e«.f. Several knowledg&b]e,
concerned people in each- school commumty.-
Judy Farmer and Diane Lassshan af Marcy, Ins
_Kangas at MUHS, Eve]yn Czata_af Jutlle, Sally . -
S Fremh at the Free School, amf » Gapmell ..
atPratL-Moﬂey - were ayailable to fill fhe :ol&s of
wmmumty lguson per%ons. In addition Yo bring- )
mg an mtumve understanding of the oommumty
. in each school c,to thelg jobs, these women were _
able o develop an expertise’ in prov;dmg 2] link

'c

AL

- que way. Each was able to ,contnbute to her mdh -
vidual St.hoct and the total project in ways$. con- .

." sistant with the educational philosophy of the. -,
wmponent and td-assist greatly in the extremely -

&umal proceses of information sharing. They‘ :

c’hnldreﬁ m the s»hools ;n Whlch they woﬁ(ed

Aa‘

PR S

D S
.
(.Q v'

Dec:ston-Makmg .Whoamiﬂpm, »

.

~ &

'FOrinal §tructurag formvo{vmg ﬁfn: commumty

m educatlonal dcuswn—maknig-.bcyomf the. parpnt
] LhQJDG of school Tevel, }Irrderweﬁ'f 4 Continual ~ X
bhange ,PIOCESS,. Aeveioplng in’yarying, ﬂ’lnccﬁ'o’ns. o
Qmi ratEs,Thede fopmentof theSodth&asf;Coun; !

cil friust‘be asmbuted 19 > the projest director. How- KE 38
ever, the' wi lingness of the’inﬁmduél ‘fepfddenta- © -3
1ivés to'a ﬁme leadership roles also p}’anydz zwltaf,, S
role” Dr. § R‘ank first phaarpergon», wa;semng .. f.F '

. on, the. courfcil*‘as ﬂ1e R"I‘A ‘represe‘ntatrve “from. 7
Iume Sehodl, hdt he 1 1s,a proféssional educator y
in afiother s¢Hool ditrict. He brouglit 2 nofable, ;-
" balahced and wdxmal*wew to “his demandmg jab. -
"’,Another _person with' asturcnes and ablhty to
clarify *issue$ “for .the group, wis flames Seeden, -

P

and cancern further, f;enef' ted the SEA Teache; -
Cefiter and ﬂ'xen the aneapohs Pubhc Schools/

University of Minnesota. .Teacher_ Ceriter. The

presegce on the c9unc11 of persons with the whole .
range of educational philosophy from the ftee and
liberal to the structured and conserva_;we provided
_some, 1nterestmg fimes for the participants: A
. spirit of mutual support developed early-on. The
group, seemed anxious to’ tty to mamtam the in-

.

.The Southeast, Councd was confronted with the,
prob]em of dealing with, major issues very shartly .
. zfter bemg t‘omled Its-major ac;mty.dunng the, .

.7
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_A pnnslpal ares of ;or)oem 10 the Councit was
, the'sectionong governanee provedures for.each com-
pagent and the € qtm»&! Atself The lacksgf parent.

t - £ %
£
-

<

ad §taff invdlvemént inthe MU'HS dQLlSlQn‘l’ﬂdk‘; .

ing provess was of s:gmﬁum CoMCern Changin

Luxumstan-.es at sath fhe Limerszt} and the
. ¥ Mitiheapols Public Schouls h,uﬁ &4 the Roliey
Board of MIZHS. to s& ogtsiidor its Tble ALthe'sanic |
jmu t.he staffduclopmcniq,\mpojfcm of'the SEA
pro,uut wds moving’ip the difetion, of cspablish
ing 3 Teather Center. For the frsb}eq:r of jts‘exis-
G 1-97“.73 ). the Tcdciler Centerwas £3tablishs

“ed oqry,wxihm the pro;es«i ;Whea it svolved and

ekpandt:d into a mopgramc vg:atune with*the, Bni-
vcmty “the UniverSity copinit }0 MUHS:Be-
* tame even,‘more -{efudus, dgveféprgt:nt “of -

"1 tHesg, new ,lpufylu x.hogl-gm»emty rcinlahshxps

'wntnhﬂ&.d *ﬁto .the gred.lxén ‘of gvén mére,of g
" Yuculn ip the § goy&mdnu dtritcture at MUHS ‘The .
,v;n;nupai Mith urgmg fremh the SEA project dlr;-.-

e 107, and xhg Coungif, workmg with peopleé ﬁrom’thz.

Poﬁt:y Boasd, Pm and faculty. fm:zll'y deytseat.a
prm).,rp.xl‘; adwsory* cGunuls‘ While.%his Broup wis

. » incthed“in the final 3732706 plan for, SEA it hds

-+

ngver “beadine a nablc wmp’onont of th¢ gover-

. Jnange ‘of t,he ‘school. %asons For thls are dlSLUbSLd

»

49r

z ,n » -

Ia&ér ?
Y.\ as&ssmcnt of the impact oftln. \drious Lom-

pgnehts: govqndnc; structures, either short term -

fbx}g term, uéon the schools individually, er on
Sthe rojec and on the’entire district, is extreme-
- ly diffiquli. Thxs is compounded by the contmual-

' ly qhangmg nature of the-issues with which-the -
govermance {groups conceyn . themselves and by the
yhangmg personalitics,of the “peoplg Jmolv»d T6 -
an outside observer, the Free S;hool Governirig
Board and Marcy Councii appear to have beenmost
_econcémed with “process,” Sometimies .to the
pomt where nothing substantive got duco.'phshud
until thc deadlipes for action were sonear (or even
p@ssod) hat decisions were finally made regard- "

#Iéss of the process. This i3 not ta say that the de-

cisions were not affected by the process ytilized,
as they undoubtedly were, and many partxupants

'Mmpd a great deal trom bcmg mvolved in the
; [-4

Ta

~

s

b antl m;A béarﬂ ‘all rel

-
“
L

2

C parcat mvohemept v:;-a—us

P
L

. unit. A, ;.hdnge. in -admmxs!f‘at/e followed by &
uonsolxdauon of the _program gto ofic building
vontributed fo a thange in the foordinating com-
mlttoe into an adusory, eounfil. Most reu.nt!y
“basic d;fferenc‘es jt :dx.as dbO ]
“$chool program; in
fdeas about what tegree of’ itonoimy the parenf
- group Kduld hate. andiin tdficational philosophy,
., megeneral have sutfaced beifveen the PTA feader-
ship and thé principal. Thys led to factionalism
in the scheol with,staff. principal, ddVlSOl'y coun-

RS mdm‘atw:) of :sglvmg Ihc; ffenri‘ues

e

Anothe’s mtercstmg p'g,nmemam governance
. “is .b;,mg Carrigd” on by “the Minnéapolis Public
S;hqols/ Um,ver's}tf of; ! nm:spta JFeacher. Center.
It will. 'bé " enly b.rjs.ﬂy m;nhoned here because
. the topic iy, uqvcﬁ.d at*Jength in another section.’
“The Sduthgdsl Council| recontmended persons to
serve as tht ere{ of the Center.” Four members
" were appointed by ‘aac ms’tltutlon, For the com-
munity repn.sen'talﬂg thc experience ofv»orkmg

mg.s; The PTA was. the mam pargnt pdrgupamﬁ .

what is legitimate

with teachers and pr
bath, pre=service and i
across a broad range
has been extremely va

-

:Q

Manag

b ’ .

A further dimensid

" developed in the proje
" Team. The concept w4
- Thee team is composeq
* tapt principals of thé¢

fessors assessing neéds in
service stafl development
the educational c.ntef:pnse
able training.

bment Team

n of "governance which has
4 has been the Management
S included in the 73-76 plan.

schools, the Community

Education ceourdinat
director, the SEA dir
Services coordinator a
It was organized’ to,
the director and to dec

and the Teacher Center
ttor, the Student Support
d the Evaluation manager.
are decxslon-makmg with

ntralize admnmstratlon fur- ;
ther. Thc roles of the outheast Councnl and the .

1(70 .

' ]09,

i

‘of the principals and assis-

s .
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’,1 s ,fu’s: ycaz oF its. cust;rm. v;zs ) @pnmnng'tjw R roceds  sofhething shich m&ny Lébﬁd{: fobea . .. '
s conmtmm m on the, 19"3»"'6?3,1 ﬁing'szf “ralig_part of public educanon, These sitenttions .
,go;[ far the Bpal 36 months funding Lyt forthe ~  whnh, af ihe fime, were mos .xbrt'sﬂe,qnd’ pag- . ..

i,: ptojtxf Someoné. prg,brabiy has this Rerculean ef- ful, usually mvd!ung 2 confhc! chee the ad- & ™

. foft Hocumemed spmewhere. but IN retfospeci it - .V SOFY gIoup apd the admnmslralo: over personngl * f
s rerﬁember‘éa‘ by this writer as a blurof mectings,)” , matters, wore probably most condudive/to growth .

. drafts, drrecnons time-lines. rc-drafls and rediree- | of the »ommumty parixupdnt.s mth¢ ong mun, ", " ‘

- tidns. . . A - The'PrasfeAdvisory Councif ig ex'amf_{ [
N > ‘T ‘o, o ~of. the changing nature ofagovcma ce stiudpdre:,., . - ' -
o s R <7 - It .was started ongu;laﬁy 3s thePrafi-Moiley Co- "

. . o A o “oidinating Committee fot‘ihggpum senfimprod. T -

o s .. Governance Protedures JE R ‘ - ing thg arficulation betweed {le twd.schtools when - * * b

’ '-, ' N . q_,. . . - she dontinudus progriss component was split into s

)

.

>

-

A

.
- b




P oo - T e T S - T - - -

v -3 " . - o e R e — - }_‘; L ; A : A’:‘
s - e S L ot - ; A S
- o Me L s, NP S . ‘ - _{_ . . [P
- h - . Ll L d - b . . . - - . i
. - ’ . - . N S
- 1

.»‘5. { : : f“ »1‘.‘ ) ) ’,. L. . . -
= Management Team and their "relationship to each «.losely involvéd in this effort. The ﬁnalrecommen-_ i
" other and o the director have never beenclearly .  dations resulted in the shift of the Free School )
defined indeed, they probably cannot be, unless, . into the Pratt building, tﬁe expansion of the MUHS
o the two groups merge. As one of the first observers transitional program to include children, whose
. from the Coundil to sitin on Management Tm i parents choose £o send them in their 6th vear to
’ meetings, it was my Teeling, at least in the initial ) MUHS and the request to delay for. one year . ’
. stages, .that pfndipals were not generally able to * joining one of the three other areasof the cify. _—
) . operale as a team. Their resistance to allowing No other major facﬂrty and school organization L
Council’ obscrvers Hlustrated their apprehension decision had probably ever had this much com-
and insecunty in this new situation. However, . munity involvement in it - ‘although there are =~ "
.. through the prowess of wprkmg.mgeth:r_kl;gm___e persogagwho_still. maintain that the decision had .
members Jid become more comfortable and able’ been made by higher administration and. was e }
to deal with issues with greater objedtivity as the manipulatéd into acceptance. Professor chhard
project developed  and with less of thé proprie- Purple, who was chairpérson -of the Cotineil at .
" tary attitudes of protecting and pn:semngTeaeh ., the time and also SEMPACC pre51dent in aletter
- Jindividual adminstrator’s “turf.” fo the editor.of the Southeast Altematrv&s paper -
If the Board of Educatign policy in anedpohs of April, 1974, wrote. “Were the recent exgaust:
is 10 be further movement toward administrative ing rownds. of meetings on the SEA administrative
decentralization. it is apparent that the traditional  ~ arrendance area dnd .sclwol reorganization_plans
) role of the building principal will have to ehange,; " really cases of foregone conclusion? Some think .
U With the problems of declining enroliment and ’ _su, ! think not...The present series of ineetings was
constrivted financial fesources. this will be a very " not perfect and did noi_result. in detisions that,_‘.
_ difficult Prouess, As parents and faculties (fevelop p{eased erveryone. But they were fair, they gave all .
mphrsth.atron in demanding “part of the action,” the SEA componeiits an honest shotat influencing
s they show évery evidence of doing, the Board . the deusron-makmg process, and they did result
will be faced with continuing pressure for these * in education of wmmwut) and Mmstratzom '
-~ .groups to be involved in the areas of budget allo- - alzke T . <o .- ST L
- cation, curriculyn¥. and .personnel, which, by’ tra: ) ‘ T e T
dition, have been principals’ decisions. _ . Dt ‘ o .
With the establishment of alternatives for the ' l{’toblemS’ .
entire city, K-12, it is hoped that at least by re- TWO majoi' prohléins seem to stand out in an™ \
_cognizing somc of the problems, as well as.the overall subjective assessment of the project. The .
_hallenges, presented by the involvement of par- . ~ fifst one, which constantly faced the entire pro-
ents and fapulties it what has formerly been ad- ject, was staff turnover.. Every component school
ministrative prerogatides, the Board of Education “had at least one change in administrative leader
can develop pohues whn.h will facilitate the pro-. . ship, and there wis a fairly constant _turnover or
cess. -, change in role among the teache{'s who were most o,
. - n active in the project (mtha fewexceptrons) Theére- -~
ad . ’ oL - .seemed to be somewhat less tumot'e}r ambng K—12‘ .
- ., staff and support services, but here, too, there -
A - ;- . was significant change, especially in theevaluation . .
S ST y : et . section. Changes in personnel extendedup through
no ot her maj Orv.d'e C’Sfon had . the lugher levels Of administration in’the Urirver-
this” much community -inyolve- “sity and in the public schools as well as at the .
ment . .."” ] i dxrectqr level in Washington. It is .a tribute to '
. the leadership of Jim Kent, the project diréctor, =~
: = - — R that he was able to”orfent and re-orient people ~ .
LA . o - . ’ both, wrthm and w1thouf the pro;ect/and keep 1t e
o © Thoving. .
sl Immediately after compIetmg its efforts thh, The second major problem was the lesser im- . .
regard to the development, review and approval pact.of the project on MUHS than at the elemen- ; =
of the 73-76 plan, the Southeast Council was . tary levels. Reasons for thls are many and com- \—'
faced wit'h,anothe‘r major issue reorganizatioi . plex and have been bneﬂy discussed earlier. > [
of facilities within Southeast and the proposed . cluded among them must be: I) the Iack of di-
attachment to one of the other areas of the city rection, by the Policy Board at the tinie thé prOJect
as directed by the cxty-wxde admrmstratlve decen- ~  began, 2) lack of understanding of the project or\
) tralization plan.adopted in the summer of 1973. As the part of most of the teaching staff, parents dnd
the Pratt-Motley PTA representative on the Coun- - students, 3) staff turnover, 45 Jack .of strong
cil, and a member of the wntmg team, I was administrative leadershlp suppomve of SEA goals.
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. actively involve themselves voluntari .
change process. There afe many who are not able

. .
as well as program goal; for the school, both at
the school level and at"the upper levels of public
school and university zdministration. It must be
_noted that these factors obvmusiy do’not apply
“across the -board” as there were teachers, and
others (éspecially at the tranisitonal level) who

worked creatively and diligently for the project.

' Htalmost seeméd as if the whole secondary system
" of credit requirements and djvision of staff, con-
tent, -and even the school day, into subject areas

niilitated' against the devefopment of promising

practices. As a parent with two childrep who bene-
 fited directly from thé Off Campus Learning Ex-
perience and independent study options, I find it
distressing to see these options continualy nar-
'rowed -

f

o Concluswn [

Implications of the issues discussed above for
Board of Education policy could be far-reachinig.
"One is that teachers and administrafors must
é in the

.to or do not want to contribnte to the process and
dirpctives to the contrary will notsuffice. Secondly,
eachersand. admmlstrators need to gain expenenue
in ]ong term program planning and then be given
the resources to fellow through on the plans. It
wHl not be sufficient Jto “lay-on” mandates for
phkanning ahd program 1mprovements over every-
thmg else teachers are cxpected to do in day-to-

day classroom tqchmg. Either released time for
students, or restructuring the teaching day. to al- _
low teachers, students, parengs, and admnnsfm-
tors time fo plan together will be _necessary. Those. -
parents and teachers who 'thmk that time. spent-
in class. and learning are.synonymous will- be .
resistive of these kinds of. changes.

between starting at the bottom to develop an
mdlgenous set of altematlv&s for each area, and

‘seemn to have a proclivity for doing just that. At-
the same time, things which apparently work well
for one set of people in-one set of- cxrcumstzmces
often will not operaté that way i a change

milieu. . The information sharing project -held in
the fall of 1974 in which literally hundreds of -
parents and teachers from other areas of the c1t-y
visited the Southeast Altematwes was 2 start in.
giving people first hand mformahon about SEA.

. The Southeast Alternatives has had immeasur-
.able impact” on the Minneapolis school system.

The ideas, the enthusiasm, even the vocabulary,
have beep pervaslve. It has created a climate for
1ising expectations "for parents who are concgrned

‘about their children’s education and who want to

have'a_ choice in kind and quallty of expenences
for their children. It has also demonstrated to..

parents, _teachers, and administrators that a’ sys— -

tem in which all are significantly mvolved coopera-

_tnvely in makmg decnsnons can workn...

R
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s o

-

Third, care must be taken to maintain abalance o

 the simple replication of the Southeast modeL It ..
. takes a great deal of time and energy to reinvent
the wheel confinuously,.yet people in education _

With fou; children in. the Sout[zeast schools, and"

"< as an activist in community organizations and in

city-wide educatiah~support -orsanizations for.

many  yéars, Jine Starr attendedisome of the:
earliest meetings-held to work.on the Southeast
*Alternatives proposal in 1971, She séxved as the

Pratt-Motley PTA representatzve on, the“‘.S'outheast' .

Cotncil -from iis inceptiori, was the co?qmumt:v -

representative on the MPS[UM Teacher:Center

- Board, and was appolgted fo-the Board 0 fEduca-
%

tion in Apn'l 1974, -

1
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A School Board Member
L ooks at Educatlon
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*The Tonventional orgamzat:on of

designed to prom ote conﬂlst

Y

In his book God, Graves and Scholars C. W -

Ceram includes a picture of an object.whlch he de-

. scribes as a dodecahedron with pentagonal ends,

.with various s /3})65 of round openings on the ends.
..No onerknows what it is, w1th some suggesiing
‘that it is a toy, others that it is a die used, ina
game of chance, others that it is a model used in
teaching the measurement of cylmdncaL bodles,
and .yet others that it is a candle ‘holder. Wi}at is

it? It .may. be all of these, or it may be_ijone. -

As we struggle with the questions of goalé and

. priorities, as_ we try to define what should bé the
outcome of the process which wecall education,
.1 find myself concludmg that it may be ail of

these, or it may be noné. o
. . &
- N

Respondmg to Community

The Educatlon Task Force of One-’a‘f -the
_ political parties recently urged adoption of a
plank calling upon the Minneapolis School Boﬁrd
to provide for. re-education of adults displaced by

job obsoiegcence, maintainance of community -

schools, pmovision of éducation alternatives, ep-

-couragement. of “secondary and post-seconddry. g

vocational training, and adequate support for stu-
dents with. special needs. A leading critic of the
Minneapolis schools called for deletion of all of
_ this plank, and substitution of a statement that we
reassert that the education needs of children dre
the first priority. And the next dgy a group study-
ing community participation in the aneapohs
schools defined the commumty/ as
individuals or groups which have an interest in edu-

cation in Minneapolis. ‘And we’re talking about:

educatjon as it affects people from the cradle to

the_grav_e . .

“all those -

'»."..ByRichardAlIer'z;' U L
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" ably .seemed satisfactory to, the majority, sincé
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. . schools séems to me to be.
L _ i A

’y - -
1 do not disagree with any of these stateménts '

but I do feel that they illustrate the absolufe i im-
possibility of being responsive to the commumty, :

.a charge put to ‘'school boards everywhere ‘with in-
creasing frequency. I had hoped, but did not ex- _
pect, that a definition of community might be de-
veloped which would somehow help us define more
precwely the commuinity to whom we should be
resporsive. It is obvious that there will dlways b_e
another community, or communities, that feelsa -
school beard is not responsive on’ the sarne issue. ~

We are faced with the necessity not* of bemg
reSponswe to the community, but of being respomner

sive to as many communities as possible, a task

much more compIex than -any of our critics has
acknowledged since our critics usually represent . -
a specific community.. The greatest problem we <
face ‘as School Boards i$ how to refine the deci---- .
» sion making_process to make the schools asre- :
. spornsive as posmble to the greatest. numbers, and
it is in this area ~ decision making " tlidt Ianh,-
cipate the greatest benefits from the altematlves

’ approaeh RN D *

Altemzﬁves 'I’he Txme Is N0w )

The convenuonal orgamzatlon of schools seems
to me to be designed to promote conflict. We have
, carved out 2 geographxcal area, set lip a specific
" program, and have required individuals to, adapf
themselves. to that program. “This process undoubt-

the resuItant ‘program probably, came closest fo "
meeting their reqmrements But even among this
‘majority . thére. was some diversity and confliet; =~
For those not in the majonty there Were eiforts o
“by mdmdual teachers, to broaden fhe style of

- - s’
1 =0 w 51
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teaclimg to éncompass 2s many mterestsand needs ‘of a]tematwe programs Ie.mlnng in desegrcganon
as possible, but this must have been barely satis- of theschools. .-
factory at best. ’l;hat the alternativegapproach was Of particular note is our most recent effort
an idea whose time had come seems S clear when we in the West Area, which.is probably the most
look at our experiences in proposing expansion to heterogeneous part. of the.city when both racial

»

acity-wide basis from the uuhalefforthoutheasL

Overwhehnmg opposmdn was expresed in process of seiecuon of program by parents re-

- Fébruary, 1972 with comments such as.the public sulted in_ Hesegregatxon of the schools with the
schools should offer only one kind of education -~ current analysis indicating that every student will

that which the majority wants, yet by March, 1973 be placed in his or her first choice of. program. It ..
.___the situation_had changed sufficiently so that the is at best doubtful if any ather decision making. .

" 77 School Board could vote unammo{sl) fo expand process could have produced the degree of accept-

\

i

)

£

. aroused all of the animosity and hatred and op- -

ance that has résulted from offering altematives.

the program throughout the city.
A major concern at the mceptxon of Southeast

The change in acceptancé was’a result of re-

cognition of the most commoaly stated virtue of Alternatives ‘was the posslbxhty that an undesir-
" alternatives “the fact that not all children are able degree of competitiveness could arise between
the same and that we cin act td make prov1510n . the several schools in Southeast, and later on a
for these differences. As knowledge about the broader base when the program was expanded to
goals and intent became more widely available, \ other areas. Our school system had been organized -
‘questions ‘were answered and suspicion allayed. in elementaxy and sec ndary divisions, with an
Parents realized that they conld make the deci- Associate Supenntepod t in charge of-gach. This
sion about the type of program and that they had did not provide a sound $asis fdr planmngacon- R—
reasonab’le expectations that their child would re-  ~_ tinuous K-12 program, d actually producedcon-
,ceive better service. o flict between the two divisions with’ -competition
And there was recognition of the fact that the for funds. We have subsequently réorganized into
revised approach might be better for teachers too,’ - @K-12.Division of InStruction which has improved .
for they could work with a style that they were ~ oursituatiop. With our earlier experience, howéver,
most comfortable with. The realization that the ° it was possible to visualize a return to a different .’
decision miaking proge$s within the school would form of factional competition. That this has not
dlso be affected came later.”The importarnce of happened is in large paft the result of the careful
parental and community participation lead to ad planning which preceded the development of the
examination of the ‘role of the total community . program in Southeast, and I am hopeful. this will
in guiding-thie school program and in constitation not develop in our expax}ded program.

There is great satisfaction in observmg the suc-
cessful planning and development of a truly
comprehensive change. This is one of what must
be relatively few cases where we find the suburbs
attempting to emulate the core, city for we have

in such areas as budget and personrel select‘-xon
The_alternatives process became a means to

cisé power in a manner which I am convmced
be onstructive. . Y

. Une‘xpected Benefits .. - mobilized people to capifalize on strengthis whith

“There were -unexpected benefits when our may be avaﬂable only in the city. I am conf'rdent
schogl system decided (with some assistance from that this program will be of m Jor value in main®
the : .

deral Courts) to. squarely “face the issue of tammg the vxtahty of the clty
gation. When schoo]s were paired for the : )
purpose of desegregatlon, this was busing and-

_position that has been thé. pattern. When schools
were paired to offer altematrves, much of the op-
-~ position disappeared, or was at least muted by the
" fact tHat there was a significant program change- .

underlying the pamng Parents and students were
offered a, choice in an area where they had pre-
- viously been powerless. «

As a strong proponent of the reqlurement that
schools be a leader in the desegregatlon/mtegra-

d. the Minneapolis Citizens
mmittee on Public Educa-

tion effort, the development of alternative styles on, where he served as LegiS-
*of education has provided e with an added edu- lative Chalrman and._Vice Chairman of the Board,
cational’ base upon which to build'isupport for + Mr. Allen. has thrde children one a graduate of
this effort. Our experience to date has been grati- West High and the other two currently attendlng

fvmg, thh three-major examples of the. sefection ) West. S~
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and socio-ecanomic factors are considered. The ...
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“SEA S overrldmg impact ¢ on the school dIStl‘lCt has been to open minds

\?

.- to change.
7 N 4 ‘ 4

Nt .
¥, .

. " I have been asked to comment on various im-
* pacts of the, Minneapolis Southeast Alternatives .,
- (SEA) project on the, rest of the school district
from the Superintendent’s point of view.
What follows must, be regarded as an interim
report for the record is not yet complete. Nor is
. this report to be viewed as all-encompassing, that
.» task must be left to evaluators to whom the chargé
- of a full accounting has been gwen
Southeast Alternatives began in 1971 as one.of ,
three - national ' E)gpenmental Schools projects
_ . _funded by the National Institute of Education
(NIE) with $6.6 mﬂhower fiveyears (197 - 76).
.SEA is, tHe administrative unit for. _the public.
schools of Sutheast Mijrineapolis, which serve a-
X bout 2100.students in klndergarten through grade
12, \
Although SEA is v1ewed by many only as a de-
_- monstration project ift the offering of parent- .
‘student choice .among alternative schools, its |
charge also was to discover whether comprehensive
- change can take place in a Jarge public school dis-
trict. .The plan, wasto begin the project in a re- |
- latively secluded and independent environment.
’ Gradually, new programs and strategies ‘proved
) “""‘ctwe were to be “exported” to other city
l: :J, ‘."":W .-

B Y

s . ,;. -
e

A . . -
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schools. Finally, project sghools were to return’

as an integral part of the school” system.
When these plans wefe made, thé district Hiad a

> centralized administrative structtire, althoughsome
schools in two areas of the city previously had
been ofganized, into, “pyramrds” with expanded
local school authonty and dxscretlonary power. In

_August, 1973, administration was further decen-

, tralized. Three administrative Tunits, each with an
“area superinténdent, were created. The Southeast
schools remained ifideperident.

In fall, 1974, the Superintendent mvrted SEA
parents and teachers to fecommend an: area affilia-"

tion. The Wést Area was'chosen and the Superin- "

tendent honored the fecommendatlon . The ac-
tual’ change took place in Septe'nber, 1975.

So
tures of SEA. through suboidination to other sys-
temwide concerns and’ educatlonal efforts “Will |
the commitment to alternatives, to new patterns '
of governance, to involvement of parents and stu—

" . dents survive?” they ask.

This Superintendent’ believes the answer is yes

. The ideas and energy will survive, and will con-
tinue to accelerate the prdcess of change in other |
schools. There are nsks in tﬁls process of absorp-
) L Z lfS
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thifik this step will endanger uriique fea- o
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tion. But the test of th\, project was eomp:é{hen- .

sive Jhange affg,etmg anentire vity isehool dlstm.t
And if lt does not work, then the project has,’
in one ‘sense, failed. Hence, the, next few years
should be tremendously mterestmg

Systemwide Perspectrve .
Assessmg SEA impacts can best be done
., gvi_thm the contest of the Minncapolis school dis-
trict and its directions in this decade.

Minneapolis has been a school system on the
move, heading into new challenges with boldness
and determination. School Board member$ and
school district colleagues have been remarkable in
their willingness to take on hard problems and tutn
themnto educational opportunities for the city’s
55,600 public school students.

The primary challenge has been to srmultan-
cously desegrate/integrate the schools and to im-
prove the quality of education. The School Board
affirmed the importance of these goals in 1970
when it adopted a revrsed set of Human Relations
Guidelines which still’ are viable today An ¢x-
cerpt reads: ‘

“An educational goal of the' aneapolz's Pub-

. lic Schools for the next dggade is a quality

" education for all students. A qualzty school

is (1) a school which is well-equipped and

"well-staffed, (2) a school in which racial com-
posttion of the student body approximates
the racial composition of the, total popula-

tion in the Minneapolis Public Schuols. (3) a

school where there is a climate of mutual

trust and respect among the student body,

faculty and school community. and .(4) a

school where a significant majority of the

students perform ‘at or above acceptable
minimuny readz‘ng and canmiputation perfor- \

_mance Ievels )

O

Other challenges surfaced, and are being me\\

with success in varying degrees. Includéd are al-
ternatwe education, community education,” curri-
culum revjsion, racism, sexism, ,action ledrning,
Indian education, administrative decenfrahzatron
and the need to broaden participation in the educa-
tional ‘processes and decisjons regdrding all of
these .areas by students, parents and citizens,
faculty .and staff. - - P

* The result has been a series of dramatic changes .

in local public education - in methods of teaching,
course content, staff development, administration,
decisjon-making, grade organizations, attendance
areas, and human'. attitudes — with impressive sup-
port from teachers, students, parents and citizen-
ry.
What force, what energy propelled the school
dlstnct in these directions and made these changes
ossible?

é There is no single pomt of vrew ‘or goal -
AN

. ./!.

this, or any social system. No one clarion voice of

!

reason. No one source,of insight or inspiration or *

. energy. No one cause, no single mindedness of
purpose, no exclusmty of intelligence. Rather,
. there have been great constellations of forces; each
in orbit, defi ned adhering to a cause and with rare
exception avoiding collision. A unity. of effort i in
many parts. People, within a thoughtful context
%2' educational service, have ‘been given opportuni-
ths to develop programs and exploit their own
abilities and ideas in complementary ways. The
vonsequence, has been a dispersion of focus. No
one goal 03; be achieved or to bring failure.
Rather, many goals and many directions with
differing degrees of progress. Such; I think,
characterizes the energies anyl efforts of the
school system in the last decade.

To isolate credit for certain ¢hanges is a\most

difficult assignment! Would Mirtneapolis parents
have embraced the concept and spirit of alterna-
tives as readily had there been no mahdate to
move their chjldren for desegregation: Con-
versely, would Minneapolis parents have accepted
desegratlon/mtegratlon as peacefully had there
been no “improved educational program or
measure of choice involved? It is the old
question of tree or seed, chicken or egg.

But of this I am certain. Desegragation/inte-
gratron, the strivings fer quality ed ucation, admini-

strative decentralization and alterpatives are un- -

alterably intertwined in aneapolls schools, and
each has nurturéd growth angd quick acceptance
Of the others. - \ .

Nevertheless, there are areas of school posture
and program on which impact of the Southeast
Alternatives project can be assesséd.

SEA impaci on ... attitudes toward change .
ZFrom this Superintendent’s -vantage point,

SEA’s overriding impact on the school district .

has been to open minds to change. In so doing,
it has allowed an extendmg of the bounds beyond

" tradition and provided the base for a compara-
tive analysis, so the district could make some
valid judgments from among several educatronal
models.

The 1971 political campalgn for electlon of
School Board miembers, held just two months
gfter the SEA project began, was alive with the
[ssue, of afternatlves and many negatlve statements

\were made. Less than. two years later, by un-
mmous vote, the .School Board mandated
ducatlonal choices for all elementary students

. by September, 1976. More recently, it recom-
ménded extending choices to all semndary
students, although no deadlme has been pre-
cribed. There will be another election in
Nov mber 1975, but this time around alternd-
tives 1s n’ot an‘electron rssue, which signals a
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high level of communityacceptance. ‘

From SEA, the district has learned that ‘when "

given sufficient information, parents will select
- a school other than the one closest to their
home in’ order to get the appropriate alterna-
tive program for their children. We also have
learned -that _there is not significant difference
.\in the interest.of minority and majority groups
when altérnative programs are offered following
valid participation in_development of thé pro-
_grams. -

W ’
¥

(s a B
_“Minneapolis parents have embraced
the -concept of alternativés in un-
- expected numbers.” *

. . X
Minneapolis parents have émpraced the con-
cept of alternatives in unexpected numbers. For
example, more .than 75 percent of parents of
2,000, randomly selected West Area students
surveyed Jast November said that having-alterna-

tive educational programs provided was impor-’

tant to them. Among elementary parents, 38

. percent were willing to have their child trans-

' ported to any school in the West Area’'to get

- the program of their choice; 43 percent were

- willing to have their child transported to the

next closest .school to their child’s present

[ school; while only 19 percent said they would

choose the nedrest available school ‘regardlegs of
pregram offered. . .

. There are indications of broad acceptance by

faculty of alternative programs, although it has

been an uncomfortable procéss for some teachers.

© This spring a majority of West Area teachers sur-
y,  veyed said they. preferred educational programs
| which, provided some variety, flexibility and stu-
\ dent responsibility.

3 .

SEA impact on . . . desegrationi plans
One early effect of the SEA project was its
_+ influence on the character of the written plan
to desegrate the school district.  Although the
; plan varies in different parts of the city, basically
elementary desegregation” has been accomplished
by. erasing - boundary lines between ‘several
élementary schools, offering a different alterna-
tive program in each school, and allowing stu-
dents from the expanded' attendance area to
choose which %l{::_)l they attend. The assump-

' tion.was that racial balance could be achieved by
. J'“ing. students a choice between several teaching/

-\

learning styles.- And t as .bes 1
=~ added bonus hgs bfen ‘more positive parental
attitudes in th& face of mandated desegregation

" than would have beén the case had no choices-
been offered. - . oo
SEA impact on... redet:ining alternatives \

*  The Minneapolis s¢hools’ “workifig definition” -

. of alternatives has come largely from the South-
east model. We now use the label “alternative
educatidnal program’ when the .following ele- -

" “ments exist? (1) Parentsfstadents are—allowed -
to choose between (2) at_least two “different, ™
physically distinct,. all-day everyday complete _,
educational programs {3) which are planned,
implemented and’ evaluated with considerable- _
involvement of parents and students and
teachers. o :
» The SEA Ilabels of “open” and ‘‘continuous
progress” .and “‘contemporary” alternative pro-
grams'have been adopted by groupings of alterna-
tive schools in other parts of the city, but each
school is a little different because an alterna- -

. tive program takes its character from the collec=*
tive ,thini'cing of those it serves.. The programs -
also ~elude specific definition because they -
are dynamic; constantly changing to meet the
changing need‘)f the students they serve.

. . ‘3 .. o z
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“ _ .. an alternative program takes
| 2 %

its character from those it serves.”

£ . \ . o

SEA impact on . . . teaching styles and curriculim
Before 1971, Minneapolis elementary schools

‘offered traditional K-6 educational programs, * -

usually with one teacher in charge of the learning
of 28 or so children in a self-contained class-
room:. ~ Althodgh secendary schools provided
some flexibility, pfimarily through work-study
prégrams, most students followed the year-
long sequential course approach to education.
Today elementary students attend schools with
a variety of populations —~ K-2, K-3, 3-6, 4-6;
many are taught by teams of teachers, assisted
by trained community volunteers, older students
. and, parents; and for many learning takes place
in a variety of school and community locations.
The SEA elementary alternatives modél —'in
which boundaries between several elementary-

p schools are eliminated and students within the ,

. énlarged attendance area choose the school which’
_ they will attend based on its approach to in- -

. struction” (free, opeg,- continuols progress, con-
temporary) — has been widely embraced by
. . , 117+
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other Minneapolis elementary schools. Currently,
seven clusters of schools ar using modifications
of the model, although none'has a “fre‘e, school
and many have modified the \Qden model. This
year, 7,775 students — one-third of the district’s
elementary enrollmegt - are attendipg alterna-
tive schools. The-pdmber is expected to )double
next year, > .

+SEA impact on the district’s secondary pro-
grams has included adoption of the trimester-
nonsequential-nongraded approach to curriculum,.
sincreased use of the’ colnmunlty as a classroom
for academic ,experiences, expanded opportuni-
ties for 1ndependent student learning contracts
and for early graduation.

There have been spin-offs i in many aweas of the °

curriculum which had their origins in 'SEA
schools. For example, citywide performance

“objectives and ecriterion-references math .tests

were built partly on SEA models.

SEA has not given us the full answer for deal-
ing with students in those’ interesting Jumor high
school years. Currently, programs whlch offer

extension - of the contemporary, - continuous
progress and open models are being ‘watched in
_avariety of settings. .

In add1tlon to serving as a model for ¢ ange,

mation sharmg effort which involved” bringing -
360 people in parent—teacher-admlmstrator teams
ffom almost every city school'to SEA er a
week’s orientation to aiternatives theory amd
practice.

»
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“There have been spin-offs in many
areas of the curriculum that ‘have
had themongms in SEA.” -

\ RS .
. .
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The role of mover has been sharéd with an,

Alternatlves Advisory Task Force, appointed by 1

the Superlntendent in January 1973 which has
produced four reports regarding district progress
toward ° the Scthl Board’s charge to proyide
dlternatives. - 2
Although others have shared -in the task of
prov1dmg 1nsp1ratlon and information, area super-

_intendents and their staffs have carried the work-

load of .assessing parental and student wishes and
translatlng them mtomable programs Each areg

~ tias @ plan which should resu%t in alternative

choices for all elementary studen s by l976

‘-J
2y

\gtulnpact on., staff development o
Anoth esson Jlearned .from SEA s, that’

e sufficiently retrained to .

teaching staffs can

allow them to function effectively in new educa- .
tional situations; and that this is true even,.of o

faculty who -nfay not: have, been .enthusiastic

——about assummg new roles.

" By providing staff development and

., this model.

X T

Much of the credit for this acc mp11shment
goes to .the Teacher Center, a joint Umversrty
of Minnesota/Minneapolis Public Schogls service. :

opportunities - for faculty, staff and parents,
Center activity has affected” attitudes and in-
creased knowledge of alternafives.

Key to this staff development “model is that
"the consumer — teacher, aide, parent, principal —

. determines to a great extent what tramlng he or

she needs.to function effectively in a. changmg
educational situation.. _Teacher Center. advocates
hope the entire district eventually will adopt
However, there are in the system
those who see this as a threat to the adminis-
strator’s traditibnal role’ as dec1der and protrder
of staff training. _

SEA impacton’.. the parti patory process

This Superlntendent long has believed in the
participatory process — the concept that schools
can segve people better if they bring more feople

. into the process of - formulatrng plans apd
. programs.

The participatory process as it -has evolved in
the SEA schodls has reshaped the profession and

returned a degree of authority to those who..

sperform in teaching roles. Functions of p1ann1ng,
decision-making, responsibility and accountabil-
ity have been restored to the faculty, and in

some cases roles of teachers and principals have,

been altered " significantly. Certainly: principals

have come much closer {o classrooms and tedch--

ers and children. in the SEA schools, What hag .
evolved is a new colegial model, in the conte

Z):

ternship —

fa 7

* .of -sharing with many of those who “own” the -

¢
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- gchildren.

To .what extent facu1t1es outs1de SEA have
assumed these roles: is a ‘question yet resisting
firm answer. But there -are situations observable

in severalf schools where .principals, teachers, o

parents d students are. collaboratrng in plan-
nlng and curriculum rev1sxon processes There
is evidence that the role of principal is changmg

to be. \1ncreasmgly that of facllltator expediter B

and participant Principals transferred from the
SEA project to other city schools. exhibit these
behav1ors, as dos g few who, have not had dlrect
SEA’ assocratlon, although they ‘may have-partici-
_pated in workshops offered by SEA staff. Its
,my, belief that as more people are exposed to
th1s concept_ ‘of pr1ncrpalsh1p, more may in tlme

-

<




embraoe it. Obvxously‘, flowevcr size and com-
plexity of school. impact on the feasibility of
this type of administrative behavior. .

- One aspect of community involvemerit piloted
in the SEA project was community participa-
tion in selection of principals. Atleast two other
school communities in -the city have -used this
model, in which parent-faculty screening com-

mittees interview certified candidates and make.
recomiendations, wh1ch in each case have ,been”

*eaccepted.
~ Finally « in what is. undoubtedly an moom-_
plete list of. SEA impacts - the following

~ thoughts to mind.

Fonnatwe aluation procedures used in SEA .

.schools have made all of us more aware "that
eyaluatlon can be useful in ways other than
measuring end resulgst Unfortunately, budget

.

‘ those who have observed our efforts.

limitations restrict citywide use,.

Community attitude toward the Minneapolis
Public Schools has been positively influenced
both by the exxstenoe of the SEA project and
* by many of the innovations which have begn
adopted in other city schools. One benefit of ..
_offering alternatives has been thaf it perfnits
some to select the_ traditional program, and in
so doing glves a val’idlty to what we have always
done .

The naﬁona‘l attentlon focused -on the school
district because .of Southeast Alternatives Has -
been impressive: "More-than 4,000 visitors have!
been. attracted to city schools, which has had
the effect of keeping us alert to both the praise
and occasional criticism thoughtfully brought by

Al

Jolm B. Davis, Jr. was*wpenntendent of schools
_in Minneapolis for 8% years; years in, which &
sclzoal district gamed a national reputatiah ﬁ

!
Of

educgtzonal innovation. Dr. Davis left the sc
system in July 1975 to become Presiden
«Macalester College in S_t Paul, Minnesota:

A testlmony to the sucaeSs of SEA is the fact

'"that it has seryed as a 'mqdel for alternatlve educa-.

-

tmn programs throughout Minneapolis. Dunng a,
penod in which our eduCatlonal system must
respond to a variety of complex economic, social,
4nd political pressures, SEA serves as : an encourag-
_ ing reminder of the dividends unagxnatwe ap-
proaches to gducation can péy s

Excerpgs fxom Congreumaﬂ Dom[d Fnset's xénarkf before

Congress which were read into th& Conp:empnal Record, -

Ianuzry 16,'1975, " -
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To make an appointment for Wednesday visits to SEA or
to receive further information on the project, please write
or call:

Southeast Alternatives

Public In¥ormation

Room 206, 1 2 185th Avenue S.E. °

Minneapoligp ta 55414 ’

. 612 331-6252

B8

5. :
Minneapolfis Board of Education

W. Harry-Davis, Chairman .
Richard F. Allen’  *_Mirilyn'A. Borea _ CarolR.Lind
- JohnM. Mason Phillip A.'Olson ]ane A.Starr

Donald D, Bevis, Interim Supenntendent ~
Dr. Marvin Trammelf}Vest Aréa Supermtendent

Specnal School District No. 1
MINNEAPOLIS PUBLIC SCHOOL
MINNEAPOLIS, MINNESOTA ,

An Equal Opportunity Employer *
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c. SOUTHEAST ALTERNATIVES
- . SEA Office

_Director, Evaluation and .

Public Information. co. T -

1042 18th Avenue S.E. .
.Minneapolis, Minnesota 55414

- 612-331-6252 -
Dr. David W. Roffers, Director ,

LY

temporary School, Grades K-6

' 1042 18th Avenue S.E. ) ’ ST
Minneapolis, Minnesota 55414 ’ . .
, 612:331.1309" -~ .
,  Eloisé Nelson, Principal
Marcy Open School, 5-12 years i
711 11th Avenue S.E.
Minneapolis, Minnesota 55414 . -
612-333-6367 \

Glen Enos, Principal

Pratt Continuous Prbgreds Schoclwl, 5-12 years
66 Malcolm Avenue S.E.

Minneapolis, Minnesota 55414 .
612-378.9520
Dr. Betty jo Zander, Principal

s

Marshall-University High Schoo}, Grades 6-12
1313 S.E. 5th Streets -

Minneapolis, Minnesota 55414
612-378-1824 . s
Dr. Michael Joseph, Principal : S

Southeast Free School, 5-18.years . T
915 Dartmouth Avenue S.E.-
‘Minneapolis, Minnesota 55414
6123314318

Dr. Mauricc. Britts, Principal

‘UM/MPS Teacher Center

Peik Hall, Room 155 °* .
University of Minnesota -
Minneapolis, Mirinesota 55455 )
612-376-4580

Dr. Frederick V. Hayen,Director

SEA Community Education
1411 University Avenue S.E. ' ..
* University of Minnesota . . :
Minneapolis, Minnesota 55455 | ’ 5,
612-376-4505 . . L
James Cramer, Director - - . ’

SEA

" Ideas expreSsed in th|§ ;ou‘mal do not necessarily reflect
the offjcial | position of the anapg&m Publ(cﬁchools or-~
the Nationaf lnstltu,(c of Eju;:uan e ,
t’"’ - “r ,’
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