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I suppose 1 have always been aware, at least subconsci\ausly, that great '
- similarity ex:.sts between the role of a state director of community colleges
. . and that of a chancellor of a regional commun..ty college d:.strict. \But it
. .
was not until I assumed the latter position in Kansas City the first- of Tast
October that 1 became acutely aware of the similarity.- Though. a chahcellor s .-
-~ ’responsibilities for encouraging educational change that will best assist |
(’, . . in the learning process don't encompass as many colleges as_a state di-
) rector 8, ‘the nature of the responsibilities is very nearly the same, L . "

. As you -may know, the Junior College District of MetrOpolitan Kansas

. City, Missouri, exists in four counties in the metropoli,tan area; and \oper—

- N R

ates three community colleges: Penn Valley Community College, 1ocate;i near )

the District Offices in midtown Kansas City, Longview Community College, .
o3 ?\ .
TR .

. ¢ ‘. N ¢

-
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/‘ which form the Dolitical units of a federal systenm, whete a territorially .

LN : »

. ﬁZO;miles to the south; and Maple Woods Community College,. 20 mileS'to the
s ‘9 N e
‘nortli. These colleges are by no means cut from a qpnventionalanold nor

~»
"

are they imitative of one another, Each has its Wit president and having

X

develoued its own_ distinctive character!stzcs, its own@ballmark .Quite oL
d “ i .
rightfully, each college guards these dlversities Jealously. i oo - h -
= his‘prlmary change agents in our respective jurisdictions, perhaps our e

.,"‘ . ¢ ’

greatest chaflenge as systenm leaders lies in our abxllty to foster diver-

-~

sity, creativity, and initiative on the part of our local colleges and, at

,the same time, to guarantee excellence of programs and services offered by <

4

f_each college without unnecessary duplication ‘of effort. ’ .
/ c. ’ .
The college communities which fall within our purviéw par#llel those |

/
¥ -

diversified pattern calls for two levels of governmentr-one.to deal with_ .

A

2

the.common, the other with the territorially direrse (this sﬁmilarity may
, . . ‘ / .
also suggest a logical governance system). Thus, while Sederalism may have )

greaf importance in providing the opportunity for separate communities to

-
¢ 7 - .

organize,tnemselves.into larger nnities while rétaining a hiéh degree of

‘self determinationm, it is a process rathér than°®a static design. And there | .
t;‘ - . . - . L. . X ' '

is nothing in the distinction between federal and-local that would imply an

.

-inherent superiority of one over the other. Where state>departments of . v
. 4
communlty “College education or regional communlty college districts are con-

t

‘ cerned, what federalism does is to mobilize firmly entrenched 1ocal powers -

- [

,-dn support of system policies, yet ‘offer them protection under regulatians
° I . .t ’ o

" and standards. .

° e

. While we share, as state director and chancellor, a multitude .of

PO

ministerial and administrative functions, our primary\respongibility is in
4 K N [

goal setting and evaluation. -Where do wé want to go? (What are our\goals N

< . © e . 3

-
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" of the results of systgm-wide goals and objectives,

'edutaf?bn. ) _— T . . . . .
. . : S L L. Toae
left Brookddle: gErv, there's no such .thing as ‘nontraditional' educa-
- put a cassette or a console in Mark's place. I grant you it's a new X R,

s » - - . o -

"tion." Nontraditionalism; I told'him, is more a phenomenon of methodology

.than of content, It is‘designed to minister to qtu&ent bodies exclusively

vide: (1) that the;spudenc_should have re§ponsibili;ytfor, and authority
over, his own education; (2) that a student's education should be directed

. toward the acquisition of competencies rather than the accumulation of . .'.
8 .

and objectives?) Did we get tnere?' (How well are'wé”accomplishing our

* . T

. o .
goals and objectives?) We.nrovide leadership, then thrdugh'the evaluation

~

Beférgmggifxgg}nc.the-mqgng_hy_nhiph“it.uqy Leypossiblc to influence

the introduction of nontraditional education into out” dolleges, it may be
%

well to review- the concept of non*rad+t10na11sm, and to examine areaq\of kN

disagreement and consensus on what actually constitutes "nontradltional"

- - !

(N

&
.

An acquaintance of mine, who hasn't much faith jin an§ education that '

doesn't conform te the one hé'experienqed, safd to me shortly bgfore\I‘

¢

tion. All you fellows have done is remove:the student' from the other end

of Mark Hopkin's log, substitute .a carrel or a computer for the log, and’ C.

-

Ve *
approach because it's technological. But can.a cassette or a conscle in-

spire a student the way Mark Hopkins ddid2" L . v

4

"I had to admitfthat, taken at face vaiue, his argument seeméﬂwco have

-

merit. But I also explaiaed to, him that this a§pect of instruction is only

one small segment‘ﬂf what isxnore broadly known as "nontraditional educa-.

2 . - A -
- ' ; N
A ot . o _ LI 3 . X S .

.. . « o \ T -
of college age .and experience and background. It includes community service
- - ’ : . . - ‘ . . . e
programs as well as associate degree programs. Its most basic tenets pro-

.
- - _x * 2
A Y L3

[
N ¢ v

credits; and (3) that the "tragitionaf" limitations of time and space should S

¢ )
a4 v . - N .~ "

' ‘.‘ '4' . . . . ) . ) ) - T :J .
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or on no

. .prOpases
‘ing.
o
~quities
gro\’t{p ing

- ‘hands=-on

at least

1.

lar cont

. < . .
to explain or predict phenomena dealt with in those areas.

: N
methods

"3
\ capable

\ . -

. not constrict student development, -
£ It stress

Buc

____’...ﬁw—», e

i emphasizing°

by

;:\
| -

"It can be carried out on a formal campus,
. . ’ - L

campus at all, It can provide college credit, or no credit at ali:/

. R o R ol . .

es. student determination of his own goals, identification of how he
- ? - % .

to reahh thosa goals,.meﬁhods oﬁzevaluaeing how well he is prdgress-

G-

-

/it a1so provides for compecen§ teacher,superv1§1on of"all“his de-
B R

\Y

in the process, of acquiiing his education., It allows for flexib}e
J

» ‘

and scheduling,Vindependent study, tontinuous progress curricula,

experiénce, community internships.
o

five aims of 1nstrucclon that leading reform Spoxesmen arg currently

e’ ’ 1

But, most importantly, it stresses

! S N
a

-
)

'Teach the qtructnre of a disc1p11ne, rather than facts in curricu-

. |}

3

ent areas, by focusing upon the general principles. that enable one

» - ]

.

*
t

s v

Teach methods of inquify or problem-solving thinking as those

2

. -
d -
-

are employed within a given, curricular?anea.

' . -
Teach competencies 1n'1ndependent study S0 that students become

,\a

A

of planning and conducging their own learning nct1v1ties.3
(‘ . :

Set standards of excellence for mastery, holding all students to

*

whatever levels of accomplishment corréspond to those standards, and suiting ,

..the learning task, methods of instruction, and rate of advancement to the

. student!

-

4

8 léarning-characteriscicsaa ) i ¥

v

1 PO

1John I. Goodlad, et al., The Changing School Curriculum (New York'
'The Fund ‘for the Advancement of Education, 1966), 122 pp.
2jerome S. Bruner, The Process of uducacion (Cambridge, %ass.. Harvard
University Press, 1960), 97 pps N
o 3G1en Heathers, The Stratégy of Educational Reform (New York: New York
University, School of Education, Nov, , 1961, miméo,).. -
\ 4John W. Gardner Excellence (New York: Harper & Row, 1961), 171 PP.
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“perform—-not mereiy by persons who teach. - .

S individualize instruction through programs of studies.taildred

to a. student s needs and capabilities, whether through independent study,

PR

< .o 7 = ., .

a thtorial relatjon with a teacher, working cooperatively with other stu-

- . b

dents, or_studying in groups _of varying..: size with-lectures or "discussions

e e e . . .

- * » ‘ R
conducted by a teacher.5 - . a

~ - ' . N

Nontraditional education also provxdd? for 1nstruction by _persons who
¢ v .

' \

~ .

Given a long-established state or regional system, it camnot be assumed

’ 4
that loca1 educational leaders w111 always be enthusxastic about chaﬂging
¢ s
their approaches to instruction. Complacercy grown out of habit is hard

to drslodge, and éb do so requires a special kind of. leadership. It is one

.

thing to build a new college, with “Q entrenched tnaditions to uproot; it >

N
O o

W .
is Quite another to introduce what, on the surface, appear to be heretxcal

A3
.

practices within a\rigid framework., Therefore, 1t 1s most né‘gssary that,

- - -

as the Bible suggests, we '"Let every man be persuadcd in his own mind"
(Rom, xiv:5). ' oo

- . . i L4 e e en

Té effectuate.such persuasion is a real test of educati®nal leader~

Ship,.which is the primary role assigned to the‘administrator of,any regional

or state system. Snch 1eadersh1p requires the authority to set goals and

standards and toacoﬁtrol the m\gns of evaluation, and- as Peter Drucker )

pointed out (Agexof Discontinuity) this responsibility m&%t not be delegated

~
.

dowﬁward. Such &eadership a1so requires ‘a broad understanding of the pro-

cesses of human behavior which, in practice implies the need for dynamic

- ¢
1
— “ . . . Y
- ¥

%

5Nelson B, Henry, ed., Individualizing Instruction.‘ §ixty-first Year-

."

(9

*

3

[ U ——

v -

e

. . <

3

book of the\§ationa1 Society for the Study of Education, Part I (Chicago:-

University of Chicago Press.,.1962), 337-pp-+ - - 3

Q
.

&
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. et

leader-group relationships. It is not the "man with all:-the ahswers" but

¢ ) o . o Lo ! /".~
the man who knows how to find the answers to problems as :hey arise who is

most successful as qp educational leader. Educational leadership, in fact,

* -

is a coOp¢rq§1vc entcxprise--q uorking togethex under prpfcssional guidancc,

of all those’ 1nvolved in creating and perpetuating'a v1ab1e institution of

‘ '

I
-

- o,

.
higher learnx‘p‘g. It ‘demands a cont:inuous .and consistent two-way commupica-.

tion system which builds mutual knowledge, mutual understanding, and mutual * °

4

. ] - . . N S
confidence, ﬁhe léeader-administrator who does not set- himself apart by mak-
« A | I - . N ) .o

* ing diréctiveeihis principa1~ééans:of COmmunication with his subordinaﬁes is .
N )

the adm1n§s€ra§or wiho enJst the'active support, the enthu51astic loyalty, ®

‘ *

and the~beneficial creativ1ty of those amonggyhom “and over whom his leader-

.
o,

’

ship 1s:exercis%d., ' !

LS

How, then should the leader of a state or,regional system go about
| \
stlmulatlng 1n the 1ocal colleges the capacxty for change--the capabilities

for 1ntroduc1ng nontraditional approaches to instruction7

o

.

I would like to

LY
R

discuss with you today, two ways--both reiaged to the goal-setting functions.

" The first approaqh entails the establishment of system-wide goalg and -
b3
objectives that will.require some. reorganization within the/college, the

>

‘classroom, and thq curriculum, "Nontraditional educatidn" ‘is_a very broad

erm, subject to multiple interprecat;ons. Some of the innovations which

/

characterize it’haye already been cited--and these'by no means constitute-an

» \ AEEEEEREY -

exhaustive list. All are intended to profmote more productive” learning.

Thus,

a college that is ettempuing to‘impleﬁent continuous pfogress curricula, for
- 2 .

- example, may be classified by some as "going nontraditional " But, unless
. l \\

.

r

_the concaot_is_neingeimplemen%ed*for—utt‘stﬂdents--not just for exceptionally

able or the exceptionally slow, the college cannot be regarded as truly.

- H . .

~4
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'"nogtraditional " Nontraditionalism,.however, does’ got exclude what we have - :
« . “ A

v

aIWays thought of as "traditional“° it merely 1ncorporates such practices in

. - - PN

a total program that when implemented, produces best results for all stu&ents.A .

.
b 0 . »

T A neccséary first step in this app’tcach ls\to uv:.ew thc. syatcm s ;oals

and obJectiVes and é% evaluate the success with which these goals and ob-
) ) * N A . . A ‘.‘
N jectives are being acconplished. Such review is a cooperative effort, in

'which component college goals and objectibesfére weighed against system

goals and obJectives. Con?eivabl}, the system goals and obJectives pre- .. -

] ) - (R RRSHE. SN

Lt viously adopted will be found adeqpate.' But if, as may be likely, it is

decided that they should be changed or that the relatlve emphases of some or

all of them should be mOdlfled a logical next step is to take stock of the .

. '

cOllege learning PrOgram in relation to accomplishment of the goals and <, ]

* PN

objectives. 0If this is found wanting, then reorganization is definitely in .

order. .

3 -

S smderations lace the educational le. er at

- the center of a”complex and challenging process of ch%nge. Adopting an

o

1nnovat1ve«ins.ructiona1 program is .a matter very different from replacing

v -

worn-odt laboratory,equipment: It calls fo* creatlve planning, for designing

and setting in motion anﬁeffective plan‘for staff edu§ation, and for skillful NoA

° Ty

-

. .le‘adership iy orchestrating the numerous aspects in.the process’ of imple- ‘: " <
. . . . . Cs . . . 7 »
,:p; \;menting.nontraditional edgcation: Kny change in(the organizational struc- .
' ? ! : . e
. ture ﬁust.relx on staff awareness of operatidnal:definitions of\learning_ . ‘ . s
obJectives without which there is no ba;;_ for making independent pro- ‘ ' . .;///
- """ “fessional decisions concerning«the learning pi5§£a§f::§§;Zover, ei"llcit ;c,,:_;;M -

>

L] 19 °
‘definitions of obJectives lead directly into deve10ping means by which to-

measure the degree to which an objective is being accomplished. Vone of ° w




;a’ .

this can be ‘done by decree fromthe top; it has to be a cooperative endeavor

SR L . o . . »* . i L . *‘ .
™ . . fram the outset, and, at'local levels.” -~ . S T e

=L " The whole point of this discussion--and anJ\other that considers or~ C

- k]

e e ‘ganngtiontfor learnﬁng-»is how o bring students and curricula into effectJVe .

RS ~ reldtion. We've-had ample evidence that the so-called "Uraditional" approach

-

» . _has done the'job rather poorly. We‘re ficed now with the question- Can the (

e m . e A . -z . N
. nontraditional approach serve-studéntsobetter? I thlnk it can, but not un=-
- 4 .
.- d
: conditbqnally. . oo \\\

— A most important condition for the 'success of nontraditional education A

I

. s the deyelo ent of a s0phisticated teacher cot §, com etent-in the baSics- .
_ P“\ [ p P

of instruction,that apply to any type-. of instructional organizatmon but 5;

A equally conversant with new o:ganigational arrangemegts for adapting instruction
- to individual differences and fof enabling each student to attain mastery of
S , ‘ _ .

learning tasks. . To fulfill these purposes, the teaching'staff must be thoroughly

R o e b

I T e e e s = S ey
st e o 2 i e o2 e e i

. . familiar with the principles and processes involved in continous progress,

.

>

team teaching; fle&lblllty in scheduling, grouping, and use of space and
<, equipment; and differentiateg staffing, including effectiVe utilization of
‘. . ]
paraprofessionals. But’ the responsibility for developing a teaching staff

[N

~

with this degree of sophisticatioh rests with the local college administra-

Y .
v

- - tor--not with the state or regional leadexr. His role in this regard is to

stimulate 1oca1 support for the over-all goals and objectives of the ed-

‘ cational community under his purview, leaving to diversified territorial

-
LY

leaderéhip the implementation of specific enabf!ng.objectives. DA

- \ T ) « . .E:
This process is not quite as simple as it may souhd however, eSpecially

Y

l\ 5

-

. whenvlocal.administrators suspect that ‘their regional or state’director is /

. LY
rd

. leaping on a-handwagon in an effo:t to_erase public criticism for past

’ . » *
»

. .

.. . . - .
RN B - .
~ . . N
L. ~ )
© - . .
.
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--. 0, v'-’ N N . . A . . " . . - . .
. . L4 "‘u . i
h'"’ 3 - . ' . * @ &3 ™ . " " : ® *
. S failurés--righcly cr wrongly'attributed to the system..,Manyolocal adminis-
N, .
, . LY e ’ et - N
" L 'trators are perfectly sincere in thers resistance to change, particularly to '\

.8 . . ] ;

. P -

change,thab is grounded in® such scanty reSeargh as many of,today s innovations"_
‘ .‘: . . : Ll . .. /\ ' . N “" . * . .

‘ “are, Many‘are justifiably wary of turniny their c%llégesfintO'proving groqnds

& ar -

\ \,for ghat, at best, can be characterized as esoteric theories that still hovtr

.
. R B -

o arbund Cloud hine. Others, fearing the effect of sudden‘innovation on fac-
v & . o ¢

ulty-admin{stzationorelations, éspecially;in'these ?ays of ex&ggerated

o~

3

N L3 ¢ ,.a
faculty demands for a larger share in the decision-making proceSS, are ‘' .

Ly reluctant to upset the already delicate status quo.

- -

These attxtudes are understandable. And it is in this area that the

S e _,v“‘-__ e e e g e e . .

-state or regional directbr»can, and must, perfoqp his,most'skillful Service. .
. . %
N Sporadic experiments across ‘the copntry--some §uccessful, some not--are not

N Pl ~ . s e .

e ’ sufficient to persuade all college staffs that they should expend the \ S
.. necessary time.and effort in developing new teaching techniqpe;, ‘'or adapting

e o wae eei Ne - N N - N ! ’ e e g n A e i e [

. : oldgr ones, to fit the reQuirements of unfami‘iar instructional organizationp
. . e

plans. A great "deal of missionary work may he required on the part of the ’

U L PV W, FRT -

v 1 o s A o

‘e . -

educational leader if nontraditional education is ta be given a fair chance

-

. f
CERY N ¢
. , .

- o ‘for survival in hig. area of jurisdictio&i . .
This?brings me to the second approach to fostering nontraditionak Lo

[y

approaches in a state or regional system of community colleges:ethe estab-
A ) . / .
lishment of a nontraditional untt within- the 3§stém. " ' : o

. - N
- ” ?

v Most of us are ‘familiar with the university without walls experiménts

L

dnd the external degree institutions established by many states during the

Soe T
“ ﬁ."past decade.- AS an illustration of'this Qpproach however, I would 1like to g

*j . share with.you what we- propose to do at Kansas City. o e




“ .

\ For several yearsy I have been talking .and writing about a concept, S

which I have cal'led the "Community Renewal College." The concept as orig- - o
« . l

N : 1 i)ally propaundeol perhaps focuseci tod much emphasis’on the. comumtz o "
. d whole rather shan the ind1v1dua1s who comprisa it obviously a comunity : S e

v [ ] < R .
- tends t’o decline, and thus "be in need of renewal only as p,ersonal obsoles- ) S

~ . . Py L ‘.

cence grows., Beceuse-of«,th‘is';:focus: :~:houldb be on human renewal rather than *

. LX) a

’ ¢ N 'on. re}uven‘ation of the wmore global entity; Whatever the _case, I should like <
¢ . , 7l N . r.

. to acqu.amt you with some of the principles und‘erlying our ret’hinking »of the
e N ' N Y e ., . * 4

Commupity Renewal College concept, ‘vis a vis ;Lts -implementation as a fourth

:
.

. N - . L]

college of our community 'college District. S : ’ oLl vy

“ Y "l

As 1 envxsion it, the Community R“newaf College, utlike many four-year ) .
S { '

colleges and universxties will place’ higher value UPon the inleldual than Ce

. r
b.‘

. ‘ uppn ‘the mstitution' believmg that the higher the devree‘ of individual . .E

. . T
. ~ - LA

‘self-realizat'ion';ﬂ the greater will be t"he well= being~ of society at large. . %
\ ¢ » © -

. Ta Society is only a¢ great and «as good as the individuals who comprise it and

.
i “ . W

: the Comr'unity Renewal College, therefore, will place highest p‘riority on T L

Py < * N . ‘.

I . enrichmg the lives of all of its constituents‘ - ' : .

- t
*
¥ ! . . .
.

My move to the MetrOpolitan Kansaq-Ci/"ty com;nunity college District’ N

- .
' .

TOR now makes it poss:.ble for me to pic« up ny own challenge’ -and develop” further

N ’ A ? ¢ s » N .

. phasj.s upon defined competencies ancei student-college educational pacts 8 .' ‘
e SO that .atte;npt to ensure s‘tudent achiever'xent 'of\ t;ho.:‘se co:npetencies, ::Lt v:Ould ,

.‘ be possible to bring f/‘f:the.r education to mo;:people than ever before and.‘\ Y ‘:
: ~thus to validate the cbncept of "universal .highér education.". Thus it \is\ our V

some of th;e practices* tried out and found .orthy at Brgokdale, ~With em- .
¢ i
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©  goal at Kansas-City to develdp in due courseé a community college without, ° .~
A {

.
[N .. . 8
N .

. . 'walls--as.a fourth coll‘ege of the District° a Comnunity Renew;l C‘ollege' a
LW

. colleg that would eacist‘ m.thout a formal c'ampus;’ a ollege that would estab-

- 4
N at o

lish a network of “learning sites 6hat/o£§er‘ both formal and informal learnmg . i

_ opportunities' Y colleg that-wou’l.d utihze a faculty, not solely of aca=""> - :

- s.d‘emcally crede‘ntialled individuals, but of community personnel with de-, .

- w,
L.
monstrated e*cpertise in theu' Several flelcis of endeavpr, thus making “the L

. L
- < o - .

: entire community college} Distnct allaboretor)z r learning, a college that

would emphasize multimedia, multimoda‘l, self-instructionzll learning systems) »

~ .

thaa what is ‘taught,
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| trict Institute of Community Ser‘vice_s, encompass:.ng, all existing commun:.ty

A

free scheduled coutses--recognizing that what is laarned 4s more important A

As a first phase of this undertaking, we have just establi.shed a Dis- 4

>

1)

(%

o ‘

services programs and activ;.t:.es offered independently by DiQrict colﬁeges.
Ill’ustrative of the offering«.g oi the _new Institute of Community Serv:,.ces

i; the \pr‘ogram of a simil;r institute at Brookdale, Charged witb the respon ’i'
¥ sibility of taking the collcge to "he peOple, the ins ituge last year dperated

‘-fort;;a:l education extension centers located throughOut the country, 2 weekend .

* o

) college on the Lmdroft canpus, and from one to six claSses. each in are,a R

»

L4

bu‘sincsa, industrial government, and‘ welfare organia%ations.

. - Id . J - < PR

necessarilx to move attending students toward a degree, though this was an
. awailable Optioh The main’ putpose was to. help Students to define their '._‘ n.

. -“
Noee : :

' coxﬁpetencies--both\those they already had and those tbey wanted to deveIOp--'

™

- as effective human beings' persdnally, com‘nunicatively, vocationally, and

O 4 N

3‘%‘ . 4 .

The aim'was not ..

Ve




. L. ’ L
reqcreationally. And, the over-all goal was to teach them how to learn so - C

e

- f':o ""')'

that more than merely fostering the desire for lifelong learning, we might

) . ° e T e,

giye them the tools by which to translate that desire into lifelong actualxty.

»7‘ " In addition, the 1nstitute.providcd,for nunerous othcr community services
ofyan,informal nature. of particular igterest, I think were the actiVities. R
,.; ) e % ’ : o " .

.for-developing human resources cagried out by the institute's community learn-

: " A -
. . °

ta L . .
t . / -

p ) .. ing center. T - ‘ - 3

Located in the heart of one of Monmouth County s. largest black and :

' Puerto Rican communities, fhe ‘center is probably Brookdale's most unique- -
Pre .. :

N

-

" cammunity service program. It concentrates on counseling, college-prepar- e

A R
atory studies,\even college courses for community res1dené;‘who have-economic,

-

o 4 e T
LT *-and educational deficiencies. ItFprovides the.nucleus around which we hcpe .

s >

to expand the Brookdale version of the "Community Renewal Colleége,™ though

v ‘w

it is only one manifestation of the entire community services concept which

k‘. M

3{3 R actually gave birth to theﬂCommuatty*Rene‘“I’College idea. -
) “‘.—_——-’_’,’_‘_————‘—.—" -~

At the center, educag}onal services tailored to the needs‘Nﬁ community

. individuals are pvovided. There, community members gain useful skills that L e
e A v 8 - S22 . .

N -equip "them fbrumoré than one vocation. There, they receive consumer educa—

i T . - 1.

';#' tion, better understanding of their rights in and relationship to law en- .

. ‘ AN

. . . } 3
& e forCement, training in basic learnxng and gnmmuﬁication skills, and the high

> . N % - “ t . N -

, school equivalency diploma. lhere,vnearly 500 individuals many of them o~

~t "f“

i
RS

N high school dropouts of many years‘ standing were' sericed lastoyear through ‘ .

’ . > . R .
‘ °~ T . the general education deveIopment and—Engki -as-a-second—language progrmms.

. .
[} A £

. l ‘It isn t the degree ‘the people who pass through the community learning T
center are seeking, it's pensonal upgrading and performance skills, .Some

1 © < I

do enter degree programs, .but mére find their niches in the world of work,
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_safe in the knowledge that the doors of the center will always be open when

Q . *
they.are again 1in need of "human renewal "

& - '

I an not denigrating the value of the degree. What I am suggesting is

that informql education also plays an 1mportant role-on the stage of many

people s {lives, Obstacles that prevent an indiVidual's traveling the degree

route don t necessarily prevent hlS learning, and it is in this area that * «

conmunity serVices make their greatest contribution. T -

Our new Institute of Community Services will emphasize informal education, ¢

“and as such will be a center for nontraditionaf'study; it will also be the

S .

forerunner of a full blown nontraditional college, whxch we hope to open in

about a year, . e e ) . -
. Ry

* CONCLUSION '

*

»x

S eIt is no longer feasible fo:.the educational 1eader, whether he be state

3 - e - C———— e

v~ ok i\ e

or regional to maintain a low profile;, communicating with his constituents

. 1

‘»byxperiodic bullentins through the mail, He must Spearhead a vigorous cam-

- e &
paign to educate dubious publics--both college-and community--to the values

"

Its

. '

’,inherent in nontraditional education--particularly for the burgeoning numbers

of hbntraditiohal sﬁbdents. He mist make. himseéﬁ personally available for
B

large--or smallrgroup discussion, for workshops involying local staffs at all .

—

Ievels, for conferenccs to reaffirm staff faith in the wotk their colleges ..

are doing., "More particularly, he mustc become highly visible to the pubiic at .

Q

large-—not as a top-ranking official whoserpfbnouncements aretoccasionally R

L g " >
reported,in the press, but as a concerned individual whose job it is to assure
~ -
students and parents alike. on the basxs«the evidence thdt their colleges are

mf 3
‘continually finding and implementing new and better ways to cause learning,

e
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" Bducational change cannot--and should not-- be sustained by enthusiasm -
. 13 .

alone. By ngcessity it must rest on evidence that clearly indicates non-

tra@itidnal education to be a better way of doing things. As°o£\this momént,

Wt -

empr&@cal evidence points to this bejing the case. sBut there is ‘nced for - . -

basic research to underglrd that evidence. Though tacit agreement has been: -
o ol N
reacheéd that reseiarch belongs to the universities and that the community

>

‘coileges will»devote their time to the teaching-learning process, where non-

..to achieve’ the whq}esome objéctives required in a rapidly changing and.much *

‘harrassed world,

-, b}
tradltionallsm is being practiced some attentlon must be given to research
(% -

" at the ‘level designed to validate the 1nstruct10na1 strategles and modes

- e ¢

being utilized, The educational 1eader,stherefore, has thé reSponsibiIit&. i"} ,

e -. . '

to encburagé such research both at the system level and in the community ¢~

colleges within his jurisdiction in order to preyentvthe oft-repeated accu-
b ~

- .
AP B - . ¢ v

happen again, it is imperative that e educational leader arrange for pro-

vision of both opportun&ty and funds for on—the-spot research into the

\

appllcatlons of nontraditlonaILSm currently belng practiced. Whatever ‘the

setting for educational experimentation, it is vital in pur still profound

ignorance to shy away from rigid prescriptions of either goal ar technique,
A o 1 ¢ . -

‘ -\ - . . Al
At this time of protean growth and‘chahge,in educational history, the:newer

"*sation tﬁat they are nerely following another eddcational fad- to its fizé?e.:' K
But\the need to convince obtuse laymen of the value of basxc research oftén a ‘ R
AT ot .
1eads both sc1entists and educators into exaggeratlons that beg1n as well- - ; . %ﬁhr'
. S m - - :
intentioned rhetorical devices b:tfmay end,rn self-deluslon. Lest this ¥ ..

——— T s \

designs ‘and aspects of axdlfferent kind of coliege are necessary if we are
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