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. Among the many forms of nontrhditional study that have appeared in

.. .~
.

N the last fey years, courses designed'around nstional'televisiqn series have
become quite prominent., Yet they aré not very well understood. The .

! t ) . N . JEN ) .
‘ prominence comes in part from the high profile of the television series

. .

. <~ N . K . . Lo
.themselves. Everyone has heérd<of The Ascent of Man, Classic Theatre: -

The Humanities in Drama, and The Adams Chronicles‘because they were aired
o . r

¢ ' .
nationwide over public television stations with national promotional ) h
efforts. Buc the arrangements that constituted a,college-level course

\around<these~series remain somewhst confusing even for the hundreds of '

. higher education institutions granting students credit for taking the '_ . o

;tcourses. The lack of any comprehensive stndies ‘on these courses also o ‘“'“ f

explains the general 1ack of understanding of what they are and how they

" work. . \ ce T

i .
ISR} . . - * N *

The presenters of this reportpreceived a grant from the National

IRV USRI SIS PSS e e e it -,..\,a...u

-Endowment-for-the-Humanities to conduct anminvestisationmintomtheipatterns ( S

. of utilization of the national television course, Glassic Theatre. The ~

‘ Humanities in Drama. As instructional designers' who participated in the °*. o ‘.i

development of the components of the national course, we were interested

-

; in the conseqﬁences of instructional design for program effectiveness,

¥

specifically looking at television ds a means of providing students easier‘ '

access to humanities instruction. . i "‘

. . N v o >

The investigation irto’ the course usage and impact began in Januery,

: 1976, and is presently 1n process. ‘ _ . -

” . 4

R ’The most novel aspect of the Classic Theatre course yas. the process

‘of delivery to institutions and: local television stations and through them ) :

to the students themselves. The opportunity for drama and literature

Y

students to view plays and not‘dust read them was also unique. We thereﬁore ,

‘ chose to emphasize evaluation of these elements of the course.

X . Q . e ——— X . o
- LV Jtam T 0 = 7 R

- LA t ' . ’ . \’\*m..-.‘_, . . 4
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THE COURSE . . S e

In the fall of 1975, the Public»Broadcasting Service aired a

- 3 -} N\

,sﬁdctaoular'seriesaover almost all PBS stations. The series, Classic

.

_“Theatre and Classic Theatre nreview. The Humanities in Drama, consistqd

/
. of thirteen l7th, 18th, and 19th-Century full-length plays plus a .

thirty-minute preview for, each’ drama. Inc}uded were such well known plays

hid L

PN as Macbeth, ‘The Wild Duck and Mrs Warrean Proiessidn, and two original :

' -m»~m«-screenp&agsy~ParadisewRestoredmand-Caadidefﬂ*mhe~plays—were originallv by

the British Broadcasting Corporation adé presented to American viewers by

WGBH-TV in Boston. WGBH also concer da and produced ‘thé Classic'Theatre=““m_
‘ o
. .Previews with funds provided by the National Endowment for the Humanities.

l

The purchase of the dramas»themselves Wes.fundedwby-grantsafrom»the ~-§— - ,.'_l‘;

]

-National Endowment for the’Humanitles and from the Mobil Oil Corboration.

S

-
e 4 prim o e e B3 T e 3 it e b i

The ‘number of large organizations involved made this a complex and . ’3

bl e e -

- ambitious<series even before edulational institutions were added“to shape T
the educational materials. The two higher education inqtitutions were .
e ’ .the University of California at San Diego Extension Division (UCSD) and’
' rthe COast Gommunity College District (Costa Mesa, California) Working
with WGBH, Little Brown anid Co. (publishers of the course texts) .and PBS,

Coast and ucCsb designed a college-level course around the series, promoted

. it-to two-year~and four-year institutions, andvprovided them with all , -

course components. . T T . coe . K
‘ \

.. The Classic Theatre course has three course goals for. students.

v 1. Understand the ;social and historical backgrounds of the l7th, C S
18th, and l9th—Century _European drama

.

2. Understand the origins, form, .and literary importance of the - ", - . {
clasaic works, leading to the viewing and enjoyment of the - oY w
plays«themselves . A .
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. - . . 30 Learn some techniques ‘bfi—interpretation, analysis, snd
' criticism of drama . . C

- s
i L~ h . s
- . . . Iy

L . © On the surface these goals. are not‘ektraordinarily unique or
W s LN .t . " . v ! ) .
. nontraditional. The -unusual component of these course, we believe, is ~ - U

= ‘

evealed in the phrsse "deading to the viewing/and enjoyment of the

'plays theﬁselves.-- Few traditional drama or lfterature courses offer 1 : ";;

~

\*he student the opportunity to view the plays being studied. 'Thus, the

important quality of this course is that- the student is a viewer of plays,

not’ just a reader. R " . . Lo e
R . - 3 hd L ¢

To" achieve the course.goals, students relied}on the following materials. " )

.8

\ \ LA o

. flays: The plays were chosen for their effectiveness.on television as -

well as their significance in the history of theatre. The?.varied from

| 112 to 2 1/2 hours in length. v ;
= N ‘. 7. . / . * ' *

A *, e S o o . e T s A=A i

??Eviews. Preceding each play was a thirty-minute introduction to the

1

plsysa~ Each preview'was produced by WCBH-TV, Boston, and featured an
" eminent scholar who commented on .and interpreted the play, the playwright, ‘

v and who discussed the performance w!th actors from the same play.,

\ - - . “ A

' Anthology of Plays: an attractively-bound volume ‘that’ included mot.only .

Ené ‘texts of the plays but also informative introductory éssays and K ] ‘ e}

> ¢ .
illustrations for each play, L ’
‘ . _ _ .- .

_Book of Readings: The essays in this text were drawn together by ° K .

Jonathan Saville, Associate Professor of Literature at- the University of e e
. balifornia, San Diego, after discussions .with thg;pditors of the anthology," _

production staff at WGBH,. Boston, and sfter caréful vieving .of the 'if' ‘ ’ fj

productiAns themselves.

. * : “ ar . ‘ .

Studx Guide. Authored by Dr. Henry Goodman, Professor of Theatre Arts at

-
— . - LS ‘ I
N .

-

¢ PN X . - .
'l . . 3 - -
LS 0 . . 5 :
A 1e " h N .0 . !
- . K} . ) +
N . « vt e M . .
P . . - - . .
- T . . 3 N . . . g g
- 5 s . . . * B . b
5o - N . o " * * N




|
|
& component for independent-study students because it directed them in how- -

to view the plays and study for the ‘course. .Containing the specific
et {instructioual objectives and aaéignments for each unit, this book

/

integratedcall other.sourse components.

Material was alsg produced to assist the colleges in offering the

4

*  course.” Each collegngrrticipating in-the project received an academic )

t

and administrative support package that contained a. bank of test questions .

based on the -course objective;, a faculty manual, recommendations for

. /; ‘

administration of‘instructional television courses, and promotional M

materials designed for local adaptation and use. - »‘k - -

-
-

. In short, thé codrse was designed as a’ complex and complete learning
.system to be adopted by‘local higher education institutions for use

primarily by the at-home student. IE wasualso designed to be flexible so

FITBWRRIPIPR S oS

;that it could be -offered 48 a correspondence””indepe”a”nt study, or
~_'on¢campus‘course, at the lowerrdivision or upper-division levels, ‘and from p
) academic perspectives such as theatre arts, literature, or;interdisciplinary

*

. humanities departmentsf . . ‘ ‘- - . ) .
. . * . * 1 .
. . - . . ) , .
A v . . . &
THE xnsmn.cu PROJECT -~ .
- : . The Classic Theatre research project was. designed to evaluate the

T effectiveness of the national television course as a way to provide
' access to humanities materials. Qur research design called for-evaluating'
. . ¢ , = .- '
- the effectiveness of the Classic Theatre course in terms of'

1. The attitude toward and utilization of course materials and
prescribed format by participating institutions (two-year and
four»year) . . . oot

-

. R

' .2, The response to the course by students and the extent to which . ° L ﬂ
. ¢« the course reached a population not previously involved in® - -t
tan higher education
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e our;study. Surveys have been sent to all institutions offering the

i . ﬁin this mode of humanities presentation

¢ basic informatien—about‘fhe students such as age, education, and ‘study _'

) shed\light on such questions as: Who‘hre ‘the students? What is their

- student populations that the course may have reached? What kinds of

' estimate that the total number of students taking the course to be between#

" course (153 two-year institutions and 122 four-year institutions) and to

.approximately l,600~individual students from selected institutions. We °

'8;,000 to 10,000. The overall institutional response rate to the {nitial

3.* Indications from both schdble‘and students of further interest

Information from participating institutions was gathered in the

following ways: ; - i : - -
» ' - S }
1. Distribution of a questionnaire to all administrators of
> the.Classic Theatre course ‘ ..
2. Distribution of a questionnaire to selected faculty .

facilitators and administrators of looal course offerings

.- &

3. Site visits to selected schools to gather more, in-depth
information,about,the school, the community, and the students . -
* I P . i s . -

Contact with.students was made through a questionnaire that requested
e . ¢ - - . N
their reaction to the variqus course _component¥, the administration of
the course (including student support services, scheduling, etc.), and "
PR

Thabits. o S a °

V L . . W~ +

In processing the student information we have gathered we hope to .
backgro d in such subjects as literature and drama? _Why did they enroll
in the course? Has their interest in the study of humanities subjects

been affected by this course? wnat are the characteristics of any new

¢ ~

Gourse promotion and publicity were most effective in reaching students?

We are presently'approaching the*end of~the data-gathering phase of

.
”~
»

-

P4

* round of questionhaires was 55 percent, which we feel indicates a high

. « ‘ -
. e . '
B N S - . " . v s 1
. . . voe . - ‘
. C w [ .
. = v . -
¢ . . . B , [
~ R .. v . o
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degree of interest in both the course and in our research efforts. The . - 3_" o

I

rate' of return of student questionnaires ranged from a low of 14*percent
Ve . \
to a high of 60 percent o£ enrollments at a given school. The average rate

- -

_ of student returns was. 37»percent.

.o

. Y are, therefore, on’y. at about'the midpoint of our project, and = Te
\.“ ’ ¥ - . RN
we expect to complete the f£inal report in the fall.

The completion of this study will. close another stage of our lengthy

' "and complex involvement with Classic Theatre, which begap eaxly in 1975 ) :f;;/‘;_‘“

. when ve initiated discussion with representatives ofvthe publishers and’ .: ,

g

the public television system about the course materialsnr

’ DO

. : - . . . -
e “ N . -

* - N - . ) S
‘DESIGN AND DELIVERY CONSIDERATIONS L LT _—

“The course actually evolved in two distinct stages, the first of. which

involved the conceptualization, design, and production of the course T

-

: :;' . '.materials, and the second being the deliVery of the total course;package . e,
to institutions and students._ Figure 1 below gives some indication of :

the complexity of the process, which involved en interesting array of -

a -

institutions and organizations, each making an impact on the final look **"
fL . of the prod&am.

[Insert Figure 1 here] Lt e e

kL
R . . . v . . -

. The’ design ‘phase involvell all the decisions about course goals and

.;W N o

- - - R,

) .. objectiyes, types of *books to be produced the selection of writers and
editors, contents and layout of the books and administrative and faculty L ..

manuals, and production of tests and promotional materials. ,Consideration “

X J—.
———

“
.

had to be given toyguestions -of differences in the needs of two-year and

T |
_"’“""‘J 7‘

f“{'”“four-year institutions and students, and how -to integrate all compgnentaﬂwm~w~-a~w-*~j

. N . ’ S N

TN of the course, some of which were not completed and we're unavailable for . :‘ *
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Classic Theatre: The Humanities in Drama Television Course .
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~

COURSE MATERIALS |~ °* : TELEVISION COMPONENT |
| COURS 3 . Do | TELE

pre—— * ‘ 4 ® " ~ prosse— N o ’ ' «

: —~ Instructional Design; RN TP S -
UCSD; CCCD ) pPreparation af materials N ) R
. . 1 . ‘ R ; . . - . 1

LI - T .

[

.
~

“——=——\ Editing and publishisg
) {PUBLISHER ) _pub]

Original Prod{xeers‘
of materials : '

[}

S

Play select:l.on' film -

N : ‘ -l’roduce.d ' , editing; production
\

.
D

; RN, S supplementary
{{ocAL INSTITUTIONS) 'materials; final ..
R L decisions on’ S
B - course requir‘ements .

Savsem—

of Previews -+ ..~

L]

\

(R4

ZUCSD) Handled arrangements wit1\1 \
‘ four-year institutions - ) .
- . Handled arrangements with A‘
- twa-year Anstitutions i ) , R
. . * Scheduling,
A Ve ~ fu fi],lmem; of orders P -distribution of series .
|@usLisheR ") foi obent of omlera ' . to docal stations - .
Provided materia1§ : ) |
- o to students; condugted - |
S ¥ I local learning aétivities|.— Scheduling; -
. |(EocAL INSTITUTIONS) and studént support {ocaL smnoxj) presentation -of |
‘ T - _services; obtained - = | — local broadcast
. """ departmental appyoval for|, ‘ - AP -
) S - " course credit | - o ! ¢
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( leaving to 10ca1 institutions the selection of specific as’signments.

;

)

. S 4
' 3 ‘ v - / . . . . .
review oy authors and designers. For example,' the decision was msde 4

-
U WIS PR
-

-

Y
I

h
that the study guide should attempt td pro\ride 1earning objectives and

reading assignments for introductory and“ advanced students alike,. thus

' 'l‘he design process required extensive communication between staff members .

- t
-

at UCSD, Coast, BS, 'WGBH,. and 'the pdiltpse\g." T

.,‘ “ .

THe complexity of. the design stage was paral]féled 1‘(1 the. delivery

'\

-

’phase, particularly if we include the "measures taken by ]\'1*_in\s\titutions _

A ]

" and stacions to implement -the course in thgr respectiVe comm'unitieh\'.

f : ,.‘ TN

'-'Several sets of mailings went from Coast and- UCSY to- the 275 institutions. ,\‘

of‘fering the course. Books had to be ordered from and delivered{ by the

publis.hento‘local institutions. Given the relati'vely shdrt timie for

course delivery, a great deal of pressure was brought to \Bear on the

process of getting materials out to local institutions ini time £or the

¢

broadcast of the first play in Septeuiber, l975. The lack of'.previous

cooperation and communication between local schools and stations was one
factor in the uncertainty of the delivery phase. RS ‘d'

~

What distinguighes a national television course frpm other mo'des“of.. C
. .

instruc}ion is the relatively heavy pre—design and pre—packag:lng of

. course content by sevetal institutions. On the other hand, as Figure '1

L4

~ illustrates, local :‘l.\nstitutions and -a-tations made maﬁ critical decisions

that determined’ the final look of the course in which their students .

participated. 'l‘hus. in the research effort we have found that the Classic

. Theatse course in which students ‘enrolled at West Liberty State College o

I (West Virginia), for example,.differed substant‘ially Trom the course of .

. the same “title offered at Chicago Inner-City Institute, a'lthou'gh botT‘ -

utili‘zed the same textbooks and ,te'lgvision seriest.‘ V' ‘ o

A




T . - .,
1 LT Examination of the data. indicates that the: course was off‘ered by a ' :

. N
o " - .v

, .
wide variety of types of institutions (two-year and fdur—year, public s

V
¢ «

. and private, ‘liberal ar.ts . comprehensive, and technical institutions) e E
L, P for a variety of credi% options (credit/noncredit lower/upper division, i

'major/elective credit, etc.),. on and off campus, with any number of N —

. special arrangements, e.g., closed-cii'cuit telev:lsfon, two-way radio. S

N R
C e *conversations, "and discussion groups dn. students homea. In some cages

»

LS - /

-

. 'local faculty offered 4 full compIlement of lectures or seminars, while in

. " 4
) other\ cases theyh added little or -nc;thing to the information and inatruc-_

« 1. tion offered in the basic.course matérials and tel'j"_vi'sion programming.

At sonp schools the entire course was, i\iﬁlemented by a single instructor,

L
b

A IR and other schools involved everyone Qrom the, college president to the

. ‘. I

~§ .
. pu\lic information officer to .a variety of academic departments.

"'I’hus, our study has resulted in two significant findings to date. -f.'

, . vabout the process of this national\television course. tRe cou;p.lexity of
o v, i ’
" the coeperative process of design and ﬂelivery, and the considerable

- [

" ) diversity in local patterns of uttlization' of the curriculum. Both .

. \
lfindings have serious implications for future design and use of these
A i L3 é
L courses. ’rhey also make genera;]_.izing.aboutvqur research data difficult,

Abecause before we can consider the course impact on st.ud‘ents,- we must

\]

considar the characteristics of the sp.eoific coqrse in’ which a student

‘ was. enrolled and must undei'stand all the variaV,les that a-ffected it. , e ‘

) . ) . . R : . . e ’ .
S ‘.muxsacmmcmusncs ST S v U
o ' "I’he variables affecting a local course offering can be seen by - ’

xeviewing‘ Figure 1. At any atage and in’ any organization shown in that
L ‘ d‘i;gram' are factora that_could alter the quality and‘ahape of'a local
: . - ; g

. -

. CIassic' Theatre courses First, consider the elemente in the design phase‘: .

. . . . B
- . . . N . ’ B Py . . Lt
Q . L o i1 . R o,
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F . i . : . " ) > .

!L. . . °. 1. The quality and appeal of the TV programs. Were the selected

plays and previews interesting to- students, especially to the.
. introductory-level student? Or did students need to have o
. ) prior experience with and apprecist:lon of drama?
. B N 'y

S v, 'l’he gualitz and aggeal of the print material, Was the format,
R attractive? Was the reading levek of the books below or . * -

L © " above that of college—level ‘students? Were ‘the selections
- appropriate, interesti’ng, and in a format condtitive to easy

P S reading? ‘ L -
., » s \' .- Yy ' * ‘ . N . ' : /. F “:
e Communication b‘etween the producing institutions (UCSD and CCCD) and

';*( PR e . * b y
o local institutions reveals othér variables affecting impact on students: -

1, The delivery of course materials and information from UCSD. and -

. - Coast to participating instituvfens. Did the collegé or , . .
) ) university decide to offer the course inttime to receive .
. e -  materials? Was the material seint? Did the local ‘fnstitution S0

-

S . get the type of information it needed to offer ‘the course?
Lo (‘Delivery of. the books from the publisher to the schools.- Given Y
. the very tight production ‘schedule for the course books, the' - -
o7 publisher had a very short time to receive and fill book orders. -
, Late delivery of books to college bookstores could set students .
so far behind in studying - that they npight become discouraged ‘
and drop out.of «the course. .

-

A A . N -
.l . \ . . .

+ To these we ‘can add ‘a whole series of local factors. - ‘, e

"‘ .’ . l.' Resources of 'th_particibating nstitutions to offerin& such a

v

course. Included in this factor are financial as” well ¢ as less definable

! \

resources such. as enthusiasm and experience on the part of adm:l.nistrstors

o add faculty members handling the tourse. For instance, cpuld the school

.

afford to provide a promotional campaign to recruit sufficient enfollment?
. . > - ‘
T Was clerical and other assistsnce provided to the faculty member? Was

admini'strative assistance based on experiences and resaurces of an .

‘ extension or correspondence divi.sion, or was the course the first of its

~

P

type? B

L. .
- V] .
- ¥ . ".

( .
2, Locralycourse charao*stics and requirements. Was the student '

A

provided with lectures', seminars, or discussion g‘rou“p,s? ‘Were '

N

. - s supplementary materials d’istrihuted by local chult;? How were the




L st‘udents evsluated? " How mqu_nd of credit ‘were ;P“d,;tfts
awsrded? Coe T T ‘. ' '

3'. The attitudes_ and level of understandinl of locsl administrators < 0

. .o e T ——

and Zaculty. Here could be noted the imiaortance of the attitude of the B

.‘ N
faculty member toward telev-ision as a method of instnrctibn. 'l'hev
sympathy ‘of the instructor to the problems of the correspondence student B
. = e / -

o vias another critical factor in the kind of sup;fort services proviced '

PO

- , ! R4

| students by a local campus. . The availability of telephone advising.

T frequent mailed no:ices of newsletters ,Jnd optional study sessions were B
ghe kind of support*needed- by many student; at both two-yq,gr and fodr-year ‘ e

kxstituti/ons. Success in attracting students to this course slf

-

required- T

It

e ”more promotional effort than uany schools were used to putt 8 out. Onie..*

4 >

Ve

community college administratoi:- expressed.the opinfion th

. 4- . not\ have to" sdvertis for students. Qn attitude th ot
B

.
X L]

LU \ }\e .:w

e “,"'“ 5. The resources of the s¥udent. Provided the course got tothe *.

O in matters of s‘chedule ind promotion? fas its ‘broadcast frequency ‘high —
‘ e“°ﬂ§l‘_..£° reach the school's’ distr" t? '; b : H‘”wm_“ e ') R

1
v e

N N\

0

L 2 0. profit from the programs? Did they have the -

1 e »¥

reading ‘hbili.ty and study skills to, function ss independent study . S

' ""tudents? Did they have a television set and did it . receive the PBS

A «

‘s‘ta"ti‘on iifing‘ the series? Did xthey have ‘the time' and motivation to watch o ©

N

-, .

1/2 hours of comercial-free and intensive television fare and to study ”‘“f.ﬂ“ ”."”'.“':“‘

¥

LI M
LR ; ._»~.- ¢ Y

R several houra each Week for thirteen weeks? T

- - - ) +
) . . . - .
s . . . .

. « .. .




. why generalwconclusions about the impact of the course on students are -

difficult to make. , . U ‘ DS

' controlled all aspects. All producing/institutions cooperated closely S e

‘This- is just a sample of the questions that could be raised at each e

step in the design and deli%ery of a national teIevision course to

ud ntsl__Ihese_guestionsiexplain_nhy_no_9ne_counuLJunLJike_anothemiand_

. . . LN > . » “ .
< : ‘ . e el

Although UGSD and Coast were actively invo}Wed with coordination of. .-

all aspects of course design and delivery, no one organization or-agency. : T

—_ © e e e s PN, -4

_with each other and contributed unique‘reéources and enrichment to the ’ J‘i o ',‘”5

.descriptions "and print materials, and PBS controlled television distribu-,:'(ﬂ;'

' were frustrated ‘at not being able to have’ video cassettes to use in a_

final product, but’ each controlled only a portion.of the course. WGBH

controlled the television programs, ucsp and Coast controlled the,course o v

*tion. This lack of "central control of the course components caused

. s

(frustration to people at all levels of the project._ Local faculty members

T v — m,.-..w‘, . [ - .

&t

h influence the PBS broadcast schedule that in some cases, did not

classroom—”‘tfing. -Administrators were fiustrated at hot being able to e

-
- »”

) . Q
]

' review programs before exams. In the face of this, it is amazing to

- 'students who enrolled-and completed the course, and: the great enthusiasm

correspond. to academic calendars. And students, at the~receiving end, had

the least control of all, ‘they could not negotiate*couriE”obje*tiVes or ﬁ“*ii" T

.".,, * .

s

consider the large number of inscitutions that offered the course, the

a . N . °
" . .

expressed by all participants for this new method of instruction!’
) . P Co- < . RS . .

-

P . .

comoLus;ou- . S Co L e,

2 e b g

" From the point ‘of view of the 1n§titutions”that"we'represent, the e

-evidence of the'diverse patterns of utilizhtipn of the basic\course

2




1]

materials that we created'and delivered is gratifying. The‘course was

- planned with flexibility in mind, specifying lower and upper-level

i

ooject1Ves and‘Study assignments, and ottering much direc guidance to

-

the student to free the instructor for many kinds of creative 1nvolvement~~

and interaction. The diversity of usage- leads us to conclude that it is

’ v hY

“"possible to create ‘course. materials that are highly designed and packaged

‘-without the necessity of their ‘being uniformly employed. . o Q

s .

The significant opportunities for local faculty and administrative

_ 'lnnur

'en;ed here _gyndrome

. reaction we often heard from faculty members. This finding should.allay

. some of the often-expressed fears that the mass media will "homogenize

.~
g

the educational process if used on a large Scale. -We- have -seen—that— ...

4, - *

'television and print materials can be used in a manner that permits
7/ .

) flexibility of usage and significant diversity in the 1earning_experience

‘ and still provide unique and cost-effective education. Wevshould'strive

lto take into account this need for‘flexibility as we design and produce .
:- . 14

future national media_ courses. But we must also strive to simplify and .

- AN . »

streamline the colmnunications between all entities Lrticipating in« "

:Attention must be paid at all levels to the role.of local faculty members..

, PR =

course development and also with local institutions. Locally,

< ~

,institutions can do much, to enhance'and alter national“media courses to

serve local student needs and to effectively ‘use local resources.

in facilitating student 1earning from this kind of instruction.

Television has found a new ‘educational role in. the Classic ‘Theatre

éourse and other recent national television courses. Rather than trying

~_to do everything, in tids’ ‘course’ television was one part of a

A Y 1 .
[ ’

AP I S

av




< - e v R . ¥
PR - e ' -13 .
A _ o ST T e e e
& .’ multi-nedia package that was complemented by a variety of locally-originated -
-, s - . . ’ . . - .
' activities. ~In 'evgiuat:ing “the total learning experience for the student, .
ve must.direct our attention to. all part:é ‘oﬁ‘»k the process of the ‘co'u_rse_.
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