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. T /Fu]] opportun1ty to learn cannot be Timited to the .
S yolng; it must’be for everyone, in any walk of 1ife, for I
Yo hatever purposes are beneficial. It cannot be reserved
T . to a single period of life; it must bea recurrent oppor-
\\ . 'tunity: an opportunity-to update a skill, to broaden
; the possibilities of a career whether old or new, or.to~
o add intellectual-zest gnd cultural enrichment’' throughout
1ife. No longer can it be the single opportunlty'of a

lifetime; now it must become the total opportunity for
a ]1fetime * -
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- _This report_culminates i@n,years.Qf-Fésearch_activiiies:gn«tﬁeﬂpart of . _ .
the author. The first project was .condutted in late 1973 and early 1974 ’
@nd foecused on higher contintiing education in respect to enroliment trends

and needs, institUtional-activities, and statewide planning across ‘the

nation. The second pyoject was initiated in late 1974 and ran thfough mid-
1975. It focused on higher education and community service. th projects \\\

e

\5

involved extensive survey work of institutions of higher learring, surveys
-of statewide planring efforts, institutional wisits across
interaction by mail, phone; and personal visit.with hundr
. in the field. Extensive reviews of pertinent literatur
also made. ‘An initial report on the first project was

p e country, and .
s- of practitioners

and research were ]
_ s ublished in 1974, .
.entitled: Continuirg Education' and the Learning Socifty. This current - : N

report updates to some extent that document, revis it and includes the .
results of the research of the second projéct. Appendix A of this report
presents a tabular summary of sample sizés utiljfed, etc.

The purpose of both prd?gtts was?to serve ds technical input to the ,
developing Texas State Plan for Higher Continuifig Education. Partial support
for the two projects was.derived from Title I of the Higher Education Act.

The author wishes to thank the many people across the nation who provijded
data, advice and assistance.g They are too numerous to single out. - Spegial
appreciation is given to Colonel Wilbur Hurt of the Texas Coordinating Board
of Colleges and Universities, Dr. Anthony Nei‘dhart of the LBJ School of Public
Affairs at the University of Texas and Dr. Richard Hargrove of Lamar University.
These three men have.been the'prime movers in-the development of the Texas Plan

-and.were instrumental in the funding and Wirection of this research,
‘Within the Center for Human Resources, special apprecaation is given to
" Mr. Robert Hopper and Miss Barbara Leaman whg worked on the first project
and co-authored with the present author the First report. This same appre- *
ciation is given to Mr. James Prentice for his hard work and long tedious -
hours of. data analysis and synthesis on the second project. The many hours
of typing, retyping and editing are acknowledged too as the work of Mrs.
Ethel Dumbauld and her clerical staff especially Mrs. Billye Thomas. Finally,
the author expresses appreciation to the Center Director, Dr. J. Earl Williams,
for his advice and for his generosity in allowing the author the time to con-
_ duct this research. I ‘ . .
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. " A RELEVANT STATEMENT =~ »

o
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Historically the people of the United States kave tended to’believe
that an.individual can acquire in his youth the bulk-of ‘the skill and
knowledge he will require for the rest of his life. Accordingly, the °
bulk of the educatioral investment made by local, state; and national
governments ‘has been almost exclusively'on programs for youth. Beyond o
the years of youth, educational provision has not been widely perceived /‘

as a governmental responsibility except in the case of remedial educa-- " .

tion such as literacy, vocational education, and Americanization.

It is increasingly difficult to look upon adult education as an op- o
tional activity because of the accelerating rate of technical and social =~ -
change. Whereas in other times drastic cultural changes tdok place over. -
a number of centuries and consequently generations, now, for the first -
time in the history of civilization, pervasive drastic changes are tele-

- scoped into less than the lifetime of a single geperatign. Accordingly

- everyone must continue’ to learn throughout his productive lifetime or

face the possibility that his knowledge amd skills will become obsolete.

~ The Commission of the Professors of Adult Education has warned that a

s°  society that makes its educational investment almost entirely in chil-
dren and youth is on the way to becoming obsolete and is reducing its
chances for survival. The recognition of this fact is dawning on legis-
lators and educational policy-makers who recognize that today society
has as great a $take in the continued learning of its, ddults as;it has.
“in the education of its children.™ - .o

*

\
*

* J. Alan Thomas and William S. Griffith, Adult and Continuing Education,

~ Special Study Number 5 of the National Education Finance Project, Midwest ‘a
. Administration Center, University of Chicago, 1970, p. 8.
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T T T ~THE CEARNING SQCIETY: "~ -

CURRENT "ISSUES AND PARTICIPATION 'ﬁx

-

P The "Learn1ng Society" is a phrase that has Teaped into “popul arity

. v in recent%years 1t dechts ylyldly a’ cond1t1on wh1ch eX1sts in today s
- Amer1can way of 11fe Me 11ve in a world which is character1zed by,

hlgher and higher 1evels of educat1on of the popu]ace, increasing amount$

of Teisure -time, Tonger life spans, ear11er ret1rement years, and a knowl-

edg xplos1on that is best typ1f1ed by Dr. Robert Hilliard as quoted 1n

A1v1n Toff]er s Future Shock -

.

the child born today graduates from college, the amount oOf
kn;zlgdg9/1n the world will be four times as great. By the . //
time that same child is fifty years old, it will be th1rty—

. two times as great, and 97 percent of everything known in g

_ " the world will have been learned since the time he was born %

"At the rate at which know]edge is growing, by .the t1mei\ - ‘////

The ear1y GreeK philosopher Heraclitus noted that everyth:ng is in’
change and that there are.ns constants. If this were trug thousands of .

. \ :
___—years ago, more so is it true now. ~Thus, the phrase "Learn1ng

T C . -

' Soc1ety" is t1me1y and accurate. Today's adult society iS'characterized

through necessity and simple de51re by a grasping for new know]edges and
/

skills. - He will try to define some of thg\relevant issues of the Tearning
. N ‘ ¢

society in this first chapter. In subsequent chapters we will address

oﬁrse]ves to instit tf%na] programs and approaches :and to statewide frame-

werks in which programs for the learning $dciety are coordinated., A}
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While this first chapter-deals with the general nature, scope and

patterns of the 1earningtsocie£}; it has one central pdrposé. That pur-

-

/' pose is to show that thejre are staggering needs for more programs and for \//f“\\
Y 2 ' , )

TP
J «

5 J/ .
©new approacggs to serve the adult learner. Hesburgh, Miller, and Wharto

. __point out in Patterns er bifelong.Learning that: o
".::contiﬁuing' ducatioﬁ is happening teday; it surprisingly) .

encompasses larger fumbers of students of all ages than the total

number of young students in the\forma] educational system."

- With such great’partitipatipn on the part of adults one questjon
inmedigte]y'arises as to who is:responsibié ﬁgr sifeh prbgr@ms,'the pri-

‘vate or public sebtor.rrcléériy both are réébohszTé“aépenQing'ubon the -

nature, purpose, and result of such'programs. But it is imminently clear”

" that the common as well as the individual good is at stake. For this

reason, if:for no other, continuing education is a matter of public con-
cern. Hesburgh, Miller and Wharton again summarize well when they state: N

. V4
"When the able adult population of the nation is viewed as
a vast learning force whose development is in the national in-
/ terest, the ‘basis for public policy becomes clearef. First,
: the provision of opportunities for 1ifelong Tearning.thas nation-
“wide imptications, since the development of humap skill is close~
1y re}ated to the social and economic advancement of the entire -
country. The intergration of learning with-life and careers
- cannot be effectively accomplished on an ad hoc basis, depend-
ent on the person's ability to pay, or solely upon self-interest.
Rather, lifelong learning should be guided by public policies
—-that encourage the systematic integration of Tearning opportuni-

' Lo " ties with the needs of people at different stages of Tife."3 -« .
- What i; the basic reason why adults are f]otkihg to educational pro- . -°
grams? This can best be answered by looking atrthe nature of continuing <r
N r' -

\

education. There are many ways to categorize the field of continui

education, but each way isQreally pointing toward the same objec?iVes.

-

There-are really three main purposes why adults partic{paté: (1) personal/

family enrichment; (2) occupationa]/é;reer change, advancement, or enrichment;
. o ' . r ]
. 4 . . .

10 -
. .

» -




" oy
. (3) socia]/c;::\\bqrichment. Undoubtedly, mostﬁadu]ts,participate in for-
" mal prograns for reasgns related to their jobs or careers. Techno]og!qeL‘.
chanpe is deﬁanding cont Thyous 1ife1ong learning. Labdr experts estgmate
-——that in 1930 ninety percent o the JObS in America could be adequate]y
f111ed by, persons with on]y high school 1eve1s of education &r 1ess, by - .
i .‘1970 on]y about 30 percent of the JObS could be adequately filled by per-
sons w1th that level, of education. These same experts state that adults
enter1ng the labor force today will have to be almost comp]etei} retrained.

L

four to six t1mes in their 11fet1mes In addition, there is no way to

.~

estimate how many times, sk111ed nd profess1ona1 persons must update them—

-se1wes in a 11fet1me; for so

continuous updat1ng is essential.
But let us not think that all continuing:educatioh is octupationally

oriented. Adults who}are more and more well educated upon entering adult-

-

hood cont1nue to satisfy their whetted learning appetites, both in intel-
] ‘
1ectua1 and associated pursuits for persona] and family reasg¥s Still

others become engaged in social, cultural, ¢ivic, religious, or political
activities that qemand continuing edueatipn. = o ) .

“ ‘we shal] be presenting’ in ,the remaining pages of this cnapterinany
statistits Tnesezere given to'pojnt out the magnitude of the response
of the 1earn1ng society, how the 1earn1ng soc1ety is respond1ng, and why.-
£E; trad1t1ona1 1nst1tut1ons of higher educat1on must change to .serve

\  the adult Tearner if they are to pursue educational-relevance.
Stanley Moses, a well recognized authority in educatigns,of—the—Syr-

acuse Educational Policy Research Center has‘prepéred sgme interesting

staﬁ1st1cs on adult education’ part1c1pat1on Table. 14 on the next. page

N
presents a summary of his relevant estimates and .projections. These

. 1




< . _ : e
figures are important for several reasons. First, the enrollment esti-

mates oft Mose; are widely quoted among/experts and should be understood;'

~~

second, they give a breakdown of t:?/tategories of delivery systems used

“for adult education jn an historicgl mode; third, théy indicate dramati-

'cally the grow1ng size of the 1ea#n1ng soc1ety, hav1ng 1ncreased in fif-

/ 1
teen years (1960-75) by 290 percent‘ It 1s also 1ntere$t1ng to poi

.out

/
. .)
. s ‘,/ .
v ‘ ;
SYRACUSE ENR LLMENT STIMATES IN VARIOUS SE
OF FO AL é/pLT EDUCATION (IN MILLIO
. ‘ | R
A »Z . - :
Type of ﬂrogri44¢/// 1940 - 1950 1960 1970 1975
ld - ./ - N T
Employer Based ' 8.27 ,10.2 13.0 21¢7 27.4
Proprietary Schools. . 2.5 3.5: 4.0 9,6  18.1°
Anti-Pover ' - B - ¢ 51 . .7.0
Correspondence 2.7 3.4 4.5 « 5.7 . 6.7
v ’/// - - - .01 7.5 © 10.0 .
Traditiona Ingtitutiodé . o : ‘ k
& Agencies . .39 7 48 6.6 10.7 - 13.2

Total -17.3 . 21.9 ' .28.3 60.3  82.4

% ' . T e~ "u . .
that the adult enrdllment in traditiona1 delivery modés in 1970 and pro-

jected 1975 exceed the enro]]ments of regu]ar matr1cu1ated students in
trad1t1ona1 h1gher education 1nst1tut1ons It must be po1nted out that

the Moses stat1st1cs are among the most 11bera1 of the published stat1s-

-

tics-in adu]t educat1on A

Tab]e 2% was prepared for this report using a variety of data s drces
£ AN

as indicated. The basic enrollment data were obtained from the 1969 and

1972 Current Population Survey ofsthe U.S. Buﬁeau of the.£ensA§3

13
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- TABLE 2

. . > d .\
ESTIMATES AND PRQJECFIONS OF PARTICIPATION IN
LT CONTINUING EDUCATION BASED ON CURRENT POPUEATION .S

Eg%;mated . _ -
2 ‘ . ' " National
> Currégpt ! L Co Center for

Populatitp - ulalti . ie . Regular Educational
Survey & ' " Commission Census Statistics

i

3 - :
13,150,000 - (Base data 19,203,700 19,199,600

(10117 ) S |aitoney | (139707 | (13.97)°

15,374, | 20,846,900 | 24,969,500 | 25,067,700 | 255061,100
- (12.8%)1 (16.93%)° (16.93%)% | (16.93%)3

-

Ry Bé%ed n popu]at1on aged 17 and over

e
e 2 Com uted from U.S. Census Population Projections us1ng f /} different
. soubces -of Higher education enroliment projections with rate of in:
_crease in adu1t education determined by 1969&Z§Tgrowth

nrolled for degree-, E
-,

.3 Based on popu1at1on over the age of 17 ahd not
gredit '

\'\' . 4

' S N s e T
Table 36 still presents anothér estimate and projection of enroll-

~

ments and was also prepa for thig., report. Its basic data source was

» é“ﬁional survey conducted he Educational Testmg Ser‘v1ce for ?he\
' nm1ss1on on Nontrad1thna1 Study It-is more 11bera] than the statis-

"~ *
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of méaﬁg\tg\i;hieVe'their educational objectives (this att point is '
derived from able 1 and will be expanded in Tables 4 and 5\be ow). CT
. g . o\ N

R TABLE 3
ESTINATES AND PROJECTIONS OF PARTICIPATION IN
~ ADULT. CONTINUING EDUCATION BASED ON

-

EDUCATIONAL TESTING SERVICE NATIONAL SURVEY, 1972

=

Educational National Cent R
Testing™ Carnegie “‘\\\\ for Edycationa .
v | ° Service Commiss ian Census Statistics Base - ’
) Base Data Base Data. ‘Base Data Data ‘

+ —

~——

1970 | 30,170,508 .
(30.9%) .
1975 | 35,775,400 | (Base data | 32,863,500 32,845,700
: (30.9%) hot (30.9%) (30.9%)
_available) .,
1980 | 38,767,800 | 35,230,900 | 35,410,000 35,402,100
(30.9%) ..+ (30:9%) (30.9%) (30.9%)

. JT—

-

Based on population aged 18-60 and<;55\fu11étime students and assumes
constant participation rate ,in adult education throughout projected years.
No historical trend data on participation were available to project a
participation rate growth, hence the necessity qf assuming_constant par-
ticipation rate. The statistics,.therefore, gre very conservative in the
projected years. : :

Tables 4 and 5.present: a détailed analysis of the tWé\éﬁﬁTrical studies .

presented aboye; that done.in 1972 by the U.S: Bureau of,thé Census as 'part

~ of the Current Popu]ation'Survey,uangmjhat done thngugﬁ the Educational

-
N

%, - L. . .
tion) for the Commission on Mon-Traditional Study, Both of these surveys are

~ ?

extremé]y significant and cross-validate themselves quite well on relativg
LN

enroliment distributions, thouéh absolute totals differ, perhaps due to
. Ry 5

, Y « ~ .
different programrdefinitions in the research process.” A comparison of the

-

_types of, institutions catedorized partially verif%es\xhis notion. The

sources of the information are footnoted for Tables 2 and 3.

\ 6 L4 T
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TABLE 4. | ~. \' |
SUMMARY' DATA ON PARTICIPATION~IN AN
AQULT CONTINUING EDUCATION BASED-ON CURRENT POPULATION SURNEY \3372 ‘
SN T
\ : x\ \\ . N
A. Enrollment in Education in U.S., 1972 . TG ‘ '
. PR \\\ \\'
* ’*““*)“A‘Tf11ege and Unxver51ty . Formal Adult N R
Graggs 9-12 Degree Credit Enro]]ment Education
. - N . T .
15,116,000 . . 8,116,00Q RN 15,734,000
_______________________n______T___T__
B. Enroliment Change in Adult Cont1nu1ng Educa{1on 1n u.S.
T1%9 a2
13,150,000 15,734,000 O
v R . , \\:(
C. Ratios of Persons in Adult Continuing Education to Persgns Aged 17
. and Over and not Full-Time Students in Other Educatian
1957 ) {969 e .1 1972
. . N .
' 1in 13 14n 9 . 1in% o ¢
- o . ’»\\,l_—.AA\\ . .

) N < S
_________________________ s ————————-—-,-—-\—:—/-:VI,'?
D.. Age and Sex of Enrellees in Adult Cont1nu1ng Education, 1972 \ .

I ¢ N
Age T N . Sex ¥ ¥ s:/' N N
’ 17-24 21..8% <+ Male "49.2% . N
75-34 33.2% B
35-44 21.3% . _ Female  50.8% > .
45-54 15.1%° a0 - ' ' ¥
55+ . 8.7% . R .. : *
————— Y ——'——.—"——'———-—"—‘—_—————n:—'—--‘:;;-————‘—-—-—————-—l -
. Educational Background of Enro]lees in Adult Cont1nu1ng~Educat1on,
1972 .
\ _ Non-High School Graduate - .13.1% - -
High School Graduate 37,6% : -
N. . Some College | 21.49%
MR College Graduate . . 27 .8% *
e N\ : :
________________ B e e e - = — —
\\\ y - 1:-) = e <
! . |
——— 7 4




! -

V " TABLE 4 (Continued)
F Tyg;_of Adult- Educatlon taken in 1972 L

. . General Education . . 25 9% ~ - 4
N Occupational Education - " 46.5% o
N Community Issues - 9.8% '
S TN Personal and Family Living « . 14.0% .
“ Social and Recreat1ona1 - 12.0% , '
‘ Other * . 3.4% . .
____________________________ _\“___.__———— =

G. *Type of Institution Enrolled #n for Adult Continuing Education, 1972

Senior College or Uniyersity\ 19.2%) 33.8% Higher Education
Jurvior or Community College 14.6% Institutions
s " Elementary or Secondary School 12.4% - = . S
- Proprietary.School 7.9% \\\
: - Community Okganizations 11.4%
. ) _ Employers 14.9% .
Other or Not Reported 19.6% : N

Ao

e

The nature of the, educational programs taken show the great 1mportance
of career re]ated continuing education and when Sect1on J of Tab]e 51s
" studied, it is seen that occupatqonal reasons for continuing edUCat1on

- N are substant1a¥« If, then, it is so essential for one*s economic progress

L, . that he paﬁticjpate in_continu;ﬁg education, it is_quite clear that not
‘only is the individual good at'stake, but also the common good of the
» , T T *

;tate or nation. Thus public policy and support are suggested as an im-

! . portant priority in educational programming. L ' g
\.
|}'

\‘ f

It is also interesting to note from SECt1on K of Table 5 that the

ﬁa%or obstagle to part1c1pat1on in cont1nu1hg educat1on is cost. Th1s
AN

fact also argues for increased pub11c support of adu]t .continuing educa—

*tion. : o _ =

In 1972 a;studj was made on 6,000 continuing education students in

Massachusetts. This northeastern state is héabily urban and a summary




. . TABLE'S

- . ." Y SUMMARY DATA ON PARFICIPATION IN - .
. ADULT CONTINUING®EDUCATION BASED ON
EDUCATIONAL TESTING SERVICE NATIONAL SUBVEY, 1972

- -

.
« .
« 1

A. Total Number of Actua] Adu]t Learneks and wou1d Be Le&rner§*1n u.sS.,
1972 * . Ter .

T - =

-

,Actual Adult Learners Would Be Adult Learhe%s,

<

32,000,000 "~ " . 80,000,000 s e 7
*Would Be Adult Tearners indicate a degree of interest of persons who "
frggﬂ;Lpa*%-CLpate if possible and programs readily ava11ab1e .

. o e mmm S ot e e A e . aee M A - G e e W . e v e e mvms Mem e e e s e TS SR S s
.

B. “ge and Sex of ‘Actual Adult Learners, 1972 .

Other :

E. Mar1ta1 Status of Actua] Adu?% Learners, 1972

. Single, - 18%
. -Married .76%
' Widowed/Divorced 5%

Age . ' Sex
18-24 22% Male 49%
25-34 © 30% , .
35-44 . 20% Female 51%
.45-54 20% - .
55-60 @ 8% |
-~ r A
C. Educat1ona1 Background of Aémua1 Adult Learners, 1972
:F : ]
“Non- H1gh School Graduate 17% |
. High School Graduate : 38%
’ Some College Wi 21% -
‘Co]lgge. Graduate“ 21%.
_._—,.-.__—-_—_—.__.__.._:.__._..__......_.__.__._.....\_l ———————
D. Race of Actual Adult Learners, 1972 ‘
- wh1te‘. .90% '
Black ! 6%
0% !
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TABLE § KContlnued) S

F. Job Status of Actua1 Adult Leargérs 1972

\ .
. Full-Timé Employed ° 57% -

T ‘ part-Time Employed ° 10%
i * Unempioyed - \ 31% - e
— e g m e s SSm— “"—"’—'—:_—“‘\““_—'—__'-"——_—'—'—_——":
G. Tyge of - Commun1ty or Res1dence of Ac%ua] Adu]t ngnnevs 1972’1 '
Urban Residence =~ - 81% - 7
- Rural Résidence  19% —
H. Type of Adu]t Educatlon taken by Actua} AduTt Learners, 1972 |
Genera] Education. . 25% ) Q ,
Occupational Educat1on . _\35% CoL \ .
— Agriculture . 3% 0 T o '
- Public Affairs 6% . ) oL
Personal and Family Liwding _38% oo Qe
.Recreational - 42% | L
- o ther C e 7% ’ '
Tota] exceeds W00% due to more than one topic enro]]menf -~
t L .
.__.Zt_._._.._.._._.._‘__.__..._._.__.___._..._._._..._'___._"_i____.—.__- N
I. Source of Adult Educat1on taken by Actual Adu]t Learnérs, 1972 '
. Traditional Higher Education Inst1tut1on )14% ‘
- Secondary School System  * s9% L -
Proptietary School . - 3%, E "
\Gommuni ty Organizations ~ - o 18% "o -
Emplogers 18%, &
.Correspondence or Home Study- Program’ 19 '
‘Others - , 16% ’
. ' & .

J. Reasons for Learn1ng G1ven by Actual Adu]t Learners, 1972

Infonnatlon and Intellectual Deve]opment~ 69.1% e
. Job -and Educdtional Development . * 47.6%
Citizenship Development N 16.2%
Family Relations Devetopment ) . 18.9% . ) :
Social Development - - ) 22.0%,_ Poes
_ Religious Development ) .. -~ 16, 4%, .
Professional or Employer Requ1rement 27.84 % . - - o
Other _ 2%.4%, . *
. ’ I ! e
______ ,':..._....______........_........_._._:.__{....;_.._._..‘....___..__...._._.
e
13 o
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K. . Major Obstacles to Participation in Adult Education’as cited by
Would Be Adult Learners, 1972 .

Cost ’ 53.0%

Not Enough T1me . . 46.2%

Want Part-Jime Schooling

Home and Family Responsibilities

Job Responsibilities °

Courses/Programs too long .

Lack,of Informationgsen Opportunities .

Curses Scheduled at Times Inconven1ent
to Learner

¢

P

table of the resd]ts of that study is presented as a métter of interest.

‘x

The f1nd1ngs d1ffer again from the two national surveys but this™is "not

unexpected since th1s study related only to one state and on]y to stu—':

s

dents enro]]ed in’ cont1nu1ng educationl in higher. educat1on 1nst1tut1ons

Tabte 67presents the data. . o

SUMMARY RESULTS OF SURVEY OF
_* CONTINUING HIGHER' EDUCATION STUDENTS
. , IN MASSACHUSETTS, 1972
A (N=6000)

1\ . mees "
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TABLE 6 (Continued)
[ &
C. Educatibn Male Female *
Less. Than High School . 3% 2%
High School N 15% 20% ,
Some College ] . 46% 39%
College Graduate 13% 13% "
Some Post Graduate or Graduate Degwee  22% -  25% :
o e e e e e e T e s e s s <
D. Nature of Employment Male . Femfle
(For Those Employed)
N Professional 43% 51%
Managerial 19% 6%
Clerical/Sales . g - 8% 37%
Skilled 7% 1% . .
Semi or Unskilled 8% 1% o . "
Service . 14% 5%
; T T TS T T TTTTT T T WSSy TT T T T T .
;s‘ E. Income Level ‘ - Male Female
" 7 0 o - 16% .
* Under $5,000 15% 35% -
- $5-%8,000 . ° i 152 22%
$8-$10,000 i ' 17 13% \ o7
$10-$15,000 . 38% 10% :
$15-$25,000 , - 14% - 3% '
OVer‘ SZS,OOO \ 1% 1% e
z, ) I .
F. Type of Continuing . . " Male - Female
Education Enroliment . ) - ¢ *
Regular Academic Course Used 5, ' 7
. for C.E. Purpose ; 25k 42% '
Trade-or Technical 13% 5%
. Business or Professional 50% 20%
’ Social or Community Service - 10% 28%
.Family or Personal 0% - 2%
Avocational or Cultural 1% . 5%
20
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‘ ‘ TABLE 6 (Continued)
Bt S T e — ;TR T
G. Number of Courses Being Taken -Male  Female ‘
w 1. < 28% 47% .
2 . ) ‘ ‘ 38% 8% -
3 . ; 22% 10% -
More Than 3 . 17%. 9%
H. Courses Taken are for Credit Male Female
Yes . . - . 967 . 95%
No S - 4% - 5%
I. Reason forfEnro11ment . Male =~ Female
General Informat1on ) : 7% 11%
Career S 83% " 70% -
Community Activity ST 1% 1%
. Personal/Family Intéﬁe%;_\. . 9% 16%

Social/Recreational Interest o 1% 1% ..
) 3 . . /

In many respects Table®6 is more interesting than the other tab]es

presented so far. The reason is that the 6‘000 réspondents to th1s survey

- are all +akmg their contxnumng educat1on programs in traditional higher

educat10n degree granting institutions in the state. Consequent1y, what *

Table 6 conta1ns is a prof11e of the typical adult continuing eébcat1on

student who returns to the college or university for Biis m1d11fe“ edu-

~

cation. It is also important to note that the publig higher education

-.systém of Massachusetts has an open admissions policy for non-degree,

¥

non—matr1CU1at1ng students It is one of the few state systems that has
had enough foresight ‘to acknowledge that learning and educatlon for a de~
gree objective is only one aspect of higher education. Consequent]y, en-"

rollment in credit courses as a means to continuing education i$ very

21
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/
before public policy makers and institutional adm1n1strators recognize th1s

4
'
large--the reason being that tﬁeyégzrses are open.to the public on a non- —

degree basis. The growing trend is that adults want credit for courses

/
to certify that they have taken."respectable" courses, but they don't
necessarily want a deéree with all the rigidity and restrictive standards
imposed upon degree students. This conte9t1on is further attested to by
the data presented in Table 7 below. It shows a rap1d growth rate’ in non-
degree ctedit instruction--in effect, such instruction serﬁes.a cont1nu1ng
_education purpose.
TABLE 7 -
HIGHER EDUCATION DEGREE AND NON-DEGREE
CREDIT ‘ENROLLMENT, 1963-83
\ Growth Rate ' Growth Rate
T R 2963-64 « 73-74 -63-73 - 83-84 73-§§ﬂ .
Degree= )/ : ’
Credit’ 4,494,626 8,519,750 90% 8,940,000 - 5%
Non-Degree- - P . ~ ‘
Credit s271,241 1,082,373 299% 1,637,000 . 51%
Total’ . ‘ ‘ ’ ok
p //pxeilment 4 765 ,867 9, 602 123 101% 10,577,000 10%
Non-Degree- - ‘ ’
Credit as . ’
. a Percentage )
of Total : :
Enrollment 5, 7% T 11.3% - 15 5 -

-

SOURCE: Ca]cu?at1qns on‘§tat1st1cs from Natienal Center for Educational
Statistic$, USOE, reported in onicle of Higher ‘Education,
September 2, 1975, )

The present author//gee ates that it is on]y a matter of short time

o S22 | e
"~ 14 s /,/ . d

Ny




o~

LI was_ the lowest it has been in 20 yeggg‘ It goes without say1ng that unL

~

~ »
fact -and beg1n to open the un1vers1t1es to the' adult taxpayers who keep
them//d1ve It is most 1nappropr1ate, in the op1n1on of the present//uthor,
that many p/b11c brigher education institutions have closed their doors to
the very peop]e who keep them in existence. It is also the 0p1n1on of the
present author that un]ess admisstons policy reevaluation be undertaken by
public colleges and universities, these institutions will rightfully reap
the penalties of declining enrollments and dec]inzng public support, The
.co11eges.and universities through their great educational prograns and
through their immeasurable eontribution to the knowledge explosion and
consequent etfects in all spheres of life have in fact changed s%ciety. o«
But now that society is changed these very change agents themselves must
/5hange or their future is 1ndeed b]eak
Certa1n statistics are in order to demonstrate the enro11ment plight

of h1gher educat1on in the next twenty- f1ve years: through ‘the full impact
of curr§nt economic problems is yet unknown Perhaps a presentat1on of

some of theSe facts will exped/té’the reshap1ng of public policy am& 1n§%1-

tutional practwces re]at1ve/to the adult learner. To vividly portray .

e
-

certa1n popu]at1on trends “that relate to traditional enr:llnent'1n higher

- @

educat}on, three figures fo]]ow., These charts were prep red by Dr. Lyman
Glenny of the Center for Research and DeveJopment 1n/h1gher Education at

Berke]ey and perm1ss1on to use them was granted,/

“~

The first f1gure shows the decline in the birth rate wh1ch in 1972

/

/ ‘./4'

1ess the peop]e are born, they won't be around to enroll in co]]ege in
twenty years, The second figure. shows the popu]at1on of typ1ca1 college

age youth through'LSQO. It can be seen that from 1980 onward there will
: . , \ : \

23
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be fewer co]]ege age youth in Amer1ca and in 1990 there will be less than//

- IR

' there were 1n *1970. Finally, the third f1gure shows the enro]]ment par-

t1c1pat1on rates of co]]ege age youth The rate is showing a definite

*

Cer dec11ne for ma]es w1th 1972 be]ow 1969 and a leyeling off trend for women.
7
What do these three charts say? Thty say simply that there will be fewer

traditional cotlege age youth aropnd in the future to enroll in colleges

and universities and the enraliment rates have Teveled off or are on the

decline. Thus, in abso]ute terms, the future enro]1ments in h1gher edu—

I3

cation are grim. But the picture suddenly becomes br1gRt if the needs of
the increasing numbers of adult learners are accepted by institutions of

higher education, It implies a refocus of higher education rather than

the alternative of prohibitive costs or bankruptcy.

Lyman G]enny summarized these popu]at1on trends very effect1ve1j\1n

a speech at a National Un1vers1ty Extens1on Assoc1at1on Conference in,

Gctober, 1973, at Albuquerque, New Mexifo. He stated ‘\\\\km_

1. The actual number of five-year olds dropped 15 .per-
-.. _ cent between 1960 and-1970.. These .are the college-
- youth of 1978 and beyond; ' ‘

M ’

T2, . The actu@l number of births dropped three percent
between 1970 and 1971 and nine percent between 1971P
and 1972, and this year the number seems destined =
~to be even lower.‘ These are the potential freshe
“men of 1988 to 1991, Yet every skate showed a ¢ ¢~
drop.in births between 1971 and 1972 and only four”

b o(West Virgin1 Ar1zona, Utah,’ and NeVada)
3. The nation's birthrate is at .its Iowesi point in
history, at a rate below zero-population growth,
4 and it has not yet, stab111zed at that rate; .- '

4. The proport1on of a]] males 18 to 19. years of age
wha are in college has dropped to the lével it was
back in 1962, down to 37.6 percent from a high in

K \\TQGQ\of 44 percent This drop can be attributed
only partly to the draft, since the trend downward
started at st two years before resolution of the
draft issue; \27

~

S

had -an incre ge over the two—year\per1od 1970-72° f o T




. 5. 'The proportion of males 20 to 21 years of age in

N college has dropped from a high of 44,7 percent

A in \}969 to 36 percent in 1972, almost nine per- L
¢ 2w centale points less; .

. . -6. Women in the 18 to 19 age group Teveled off at about
;%y, 34 percent in_1969 and those in the 20 to 21 age
" group seemed to- veled at 25 percent in the -

T " past two years. Thfs‘occur ite the ostensible
¢ ¢ efforts of colleges and universities

e ~ proportion of women going to colTege;

7. In the fall of 1972, the four-year colleges a d
universities lost about 1% percent in_th t-
time freshman enrollment while the community
co]]eges increased less than two pergent;

-y

‘8. "In the past two years, 85 percent of all the increasé
in the number of first-time students entered the T,

~—

community col]eges, Lo LT IR

9. The Census Bureau es ates .a sharp drop iR the
number of college-age yo h after 1982, almost - | =,

r paralleling. the $harp rises during- the ;1960s. * My
own estimate, based on the Census Bureau projec-
tions and the data on live births of the U.S. ., C
« ~ Public Health Service, is that by 1991 -we- wilt
have about the-same nutber of collegesage youth as
.~ we had back in 1965.qr 1966. Although the U.S.
Bureau of the Census, the Carneglgggpmm1ss1on, and
) - the U.S: Office of Education all prOJECt~an incre
::\\\\\\ o in this age group after 1990, there is no ev1dence
- whatever to support that assumpt1on. Unless.the ~
number of live biTths shows -an increbse this year
._or next, the projected number of college-agde youth
will of necessity show further dec11neSfafter 1990..

e B ‘“These facts, individyally and co]]ect1ve1y, indicate
that institutional competition for students will increase .ﬂ_ﬂﬁ——r——~—‘“
to intense levels bordering on the rapacious. Some insti-

. ' tutions--both public and private~-will no doubt be forced : “
out of business, Otherswwill be réduced drast1ca¥1y to L
Tess than half of current enrollments, A~
AN «#447} b .
N S1nce the purpose of th1s report 1s toﬂge o#—Tﬁput to- the 1mp1ementat1on

a of a State Plan for Adult and Cont1nb1ng Education for Texas, we have taken

— e e e e e e rs e s A R e

ational surveys reported above "

~ the adult enroT]ment rates from the two

statistical areas of the sfate.ﬂ‘Table 8 present the-results of these

applications. ' )




TABLE 8

= . ESTIMATE OF PARTICIPATION ‘IN ADULT CONTINUING
< EDUCATION FOR TEXAS TOTAL AND ‘SMSAs, 1970

+

- ~Area National Center for, . Edgcationé!
Educatignal Statistics! Testing Service? ‘
Texas - | 841,994 ° - 1,650,385
‘hustin ‘ e 22,223 s 18,933
Corpus Christi *. ' 21,419 f 43,615 ,\
s . 17,007 - 29,722 "
E1 Paso Ly ‘ 27,9{8 - 38,266
fort'Worth - . 57,308 - 117,061 \
touston” + 7 149,274 o 04,838 .
Laredo’ ST man L 9,6
San Antonio * 64,974 B ’12§,sz§
. 1. 'Estimates based on adult education participation rates determined by

Current Population Survey of U.S. Census for National Center for
Fducational Statistics (1972)

2. - Estimates based on adult education participation rates determined by
L~ .. ~m  National .Survey of Educatiqnal Tesp}ng Serv1ce for the Commissien on
. Non-Traditional Study (1972) ’ e s

-

N e -

e

T It is recognized that there @re quest1onable assumpt1ons underlying the

) f§gures in Tqb]e 8. The major a55umpt1on 1s that the part1c1pat1on rate
I N

1n~Texas is eqU1va1ent to the pational’ average as., 1nd1cated bf'the two

! K}

AM
surveys. Nevértheless, the table does sen{e to 1nd1ca§e the great market

in the urban-areas of Texas, a1 et far greater than that of tradition-
) v a ﬂatk\\‘“I:zuw -

al higher education. How well the needs will be met s*g_@gyter of great

o~ ¢ : . : e e

concern and should.be a matter for public policy. - e S

- _— v P - L
. — S
[P o °

'
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larger role in the total delivery system of adult
A

YG) Of economic necess1ty due to decreas1ng futdre sanrolIments of"tF"H1—

Conclusions . .

Severa](conclusioﬁs are obyious from the material covered in this.first
chapter. (1) There is.a great need for adult-continuing education due to °
the 1ncreas1ng comp]ex1ty and chang1ng nature of job demands, to the in-
creased level of edudatfbn needed or. desired by the populace, to the in-
:%Easegxc?mpTexfty and aemands of "Tiving today, to the increased amounts

of Teisure time, to the‘e5r7ier ages of retiredent, and to the general -I

desires of people, (2) Adults are‘earticipating at greater and'greater

rates in continuing educatjon,'estimated as high as 82 million by T975.

. (3) Most of the adult educatian takep is,pragmatic and for immediate use,

as in the case of education related t6 work or civic responsibility. (4)

Traditional institutions .of higher education wﬁil-zf'playing a larger and
0

ntinling education:
(5) Trad1t1ona1 1nst1tut1ons of higher education w111 have to change

through mod1f1cat1ons both in pub]1c p0]1cy arid 1nst1tut1ona] reassessment

t1ona1 students, h1gher educat1on institutions will -refocus and accept the’ R

mission of cont1nu1ng educat1on #s equal to the mission of trad1t1ona1
educat1on. (7) Greater pub11c f1nanc1a] support and new public policies

will be.requred to meet tHe ﬁEeds‘of”adult']earﬁers who are the primary . .-
taxpayers of publig educat1on in the first p1ace. (8). énr011mept tigures

for the Fa]] 1975 semester-an higher education must be viewed with cautlon. )
The Natibna]‘Ceptef for Education Statistics reports that\the enro]]ment
increase for 1975 over 1974 is 8.9 percent., Part-time enro]tﬁent ;ncreased

11.2 percéht while- full-time enrolliment increased 7.5 percent. UnjVersity

¥

enrollment increased.4.2 percent; four year co]]ege enrollment increased 5.9

The high increase in

&




Ry

{Q ] o o : ' ~
part-time students antt in the less expensivestwo year {nstitutdoﬁg points
ry

. to the specu]at1on that the enro]]ment ga1ns can be attr1buted to the Current

state of the nat1ona1 economy ., w1th unemp]oyment up .and "johs h—FdEF‘to f1nd

. there is an expected enro]]ment 1ncrease as-peop]e hope:to gain greater labor

1
‘

market Security through 1ncreased éducat1on, “However, thes€ enro]]ment gains

\

a]]uded to ear11er Educators must not b

-

in trad1t1ona] programs will rapidly decli ne, because of the b1rth rate drop
‘/l wooed 1nto a false sense of’ secur1ty,

or belief that a new ‘dawn of educat1ona1 growth 1s upon us. However for the

. -7

very reasons that prompted ag increase in 1975, a cont1nued 1ncrease 1n cont1nu-
ing educat1on can be expected The b1rth rate decline w111 not Tnmatﬂrtﬁfdﬁff—”"

area and thus the ant1c1pated decrease in trad1t1ona1 enrol]ment and 1ncrease

-

in non- trad1t1on’1 enrollment and ]1fe1ong learning is expected to hold true

As a final conc1ud1ng statement, Dr Lynmn Glenny ‘is quoted aga1n L. .

A
+

"Oné obvious conc1us1on to be drawn from these trends
4s, that ufiiversity extension will have new.opportunity and
new'recogn1t1on of its work., Extension has® always been
considered second class_in the'eyes ‘of most campus-aca-
demics. It will shock them to find that campus -programs
attract fewer and fewer students while the extension di-
visions not only grow in numbers of students but a]so re-

. ceive increased attention frdh state planners and policy
makers.' Adults are voters who tend to vote. As a greater .
proportion of them engage in extended types of education,
their demands for public support and nurture could become _
formidable indeed. ; L

Under these circumstances it appears 11ke1y’that ex-
tension and other forms of the extdnded university will be"
considered less alien fo academicigns and will be more v
fully integrated with the total prdgram of the university
Departments will no lohger stand alof but rather will be

" seeking Just1f1cat1on Afor their cont\inuance by assoc1at1ng
themselves with the cgming winner in the competi or
students--off campus extension and other non-traditional
means of offering college work."8

\
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A
¢ e

URBAN COLLEGE AND UNIVERSITY PROGRAMS A
: IN LIFELONG' LEARNING °

The demand for public adult cont1nu1n§ h1gher educat1on has grown

from the recogn1t1on that the public schoo‘s belong to ‘the people, whose

energies -and interests can be cultivated fo) the1r persona1 self-enrich- -

ment or directed toward finding so1utions\f%r eocieta1 prob[emsgm,The '

concept of community education focuses more specifically on the educa-

A

tional needs of each member of the'pommunjtxy providing resources to he]ﬁ:

L4

from diverse etonomic and'educational backgrounds, have unresdlved wants

peo;}7 help themselves. Today's society affirms that persons of all ages,

and negds requiring the help of others for resolution; that in every '
commun1ty peop]e have capabilities, 1nterests, and know]edge to convey
to others; and that many public bu11d1ngs:stand vacant_much of the time.

Through cont1nu1ng educat1on, such resources and fac111t1es may reconcile

g the needs ~and wants eﬁ-peop]e throughout the. commun1ty. Pasticularly in. a

nkﬁy!rn urban Sett1ng, an educational institution can ‘bridge gaps between

the school and the c1t12énry, ‘taking full adVantage of the resources of
/\5
both to bring about a cdﬁrd1nated a]11ance benef1t1ng the Yentire comnun1ty—-
5

academ1ca11y, cu]tura]]y; soc1a11y:?econom1ca11y, and even politically.
*To ascerta1n and eva1uate the current state of aduTt‘cont1nu1ng educa—

tion within the urban env1ronment numerous educat1ona1 institutions were

>

¢




commun1cat1ons difector, director of educat1ona1 p1ann]ng, or even to the

president of, the institution. Schools surveyed were asked to send to the
P

-

»

_ surveyed--universities, four-year/p 1leges, community colleges, and junior

colleges, A total of 350 schoo}é/were contacted within forty-five urban
areas of over 250,000 populatfhn in the Fall of 197é{ "The results in this
chapter stem from that survey. ] | ° |

In addition a number of urban institutions across the country were ’
uisited by research staff. The institutions visited jncluded University
of California athes Angeles s San }rancisco %tateeUniversity, Universitx
of Wisconsin, Chicego State Uniuersity, University of Illinois, UniVersity
of Chicaga' Wayne State University, Rutgers University, New York University,
G@org1a State ‘University and Xlorida International Un1yers1ty, Pepperdine ‘
(Un1vers;ty, University of Southern Ca11forn1a Un1vers1ty of Ca11forn1a
at* Berke]ey, and University of Massachusetts at Boston. Specific informa-
tion obté1ned frOm the v1s1ts is 1nterspersed thr{ugh‘ut the ent1re repé%t
The visits served not only to provide 1nformat1on on program pract1ces, but
also served as a forum for the d{scussion of ideas, concepts, trends, and.
patterns with recognizeu‘leaders in the field, :

When possible, contact in the survey was established directly with a

school's Department of Continuing Education; where thisvdepartment did not

exist, communications were directed to the vice president for public affairs,

$

research team at the - Un1vers1ty of Houston catalqgues, brochures, or re?ated

aw:

publications descr1b1ng their college's programs and facilities for contﬂnu- ol

ing or adult educat1on within their urban commuh1t1es.
Over half of the schools contacted in the survey (55%) responded with

the’sprtfof information and catalogues requested. These 193 respondents N

* ( ‘ . 3 “L A I
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‘~mnterested learners within the commun1ty. In pract1ce there exists con-

institutions or1g1na1]y contacted, Approx1mat/}y 10% of the 1nst1tut1ons

respond1ng indicated that they had no spec1/} continuing education programs

for adults, although ‘several offer degrees,in urban studies specifically.

"

In-a few-schools from this group, initi§1 p]ans have been formulated for

adult education courses. Six schoo1s report cont1nu1ng education programs,

but fail to speclfy the exact natyre of course offerings. Thus, 168 sch001s
(48% ofythe schools contacted 3né/87% of the schools responding) des1gneted .
specific course offerings or ¥pecial programs for adults engaged in continu-
1ng—education within the yfban community, Table 9 presents a summary by

type of institution of the program categor1es of continuing educatxen w1th-

in the respondent schoo]s. Course programs in the survey were’ c]ass1f1ed

by subject matter Jn oﬂeﬂof the foT]bwmng SUbJect classifications fo]]ow1ng
’the system developed by the State of. Georgyg. Problems and Issues in Society,
Per50551 Interest, Skills and(or Knowledge for Occupational Improvement,
tnte]lectua] Skills Development and Personal Life Problems and Demands.*

—

In study1ng the adult education programs in these 168 schoots, two

s1gn1f1cant trends have been noted. Approx1m7le1y 50% of these co]]eges o

-

offer courses for cred1t in a program tai,lored for the student older and

- .-
condly, over. 82% of the 168 1nst1tut1ons //g 7

more mature than average.

part1c1pat1ng in adult education present non- cred1t course offer1ngs for .

k3 ! PN "

_siderably more non-credit than credit programs in contihuing and adult

education. In further discussion, these percentages will be analyzed in

.t

. more detail, together with a categorical brew nature of specific ,‘
" course offerings. ' ' * S e ?

(\.. v L . . . _' ' #

L s S, = e
R P MANE Al -
LU Y4 A [N U e
‘e TN
DA 0
S me

i o
“ . - p LT, A 0, PO I
~. . « B . o . .

See Appendax 8 ﬁov def1n1t10n of fhese categor1es%
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.‘//” An urban college p;gfjj&;; common time, place, ‘and structure for

r~’/>// persons of common educational needs to communicate with one another while
learning more,aboutf their world, their society, and themselves. It
serves those learners who seek 1ong—rqhge formal contact with the college, )

those who would use the college and its human resources® for answers to

immediate problems, and those whose needs fall somewhere in between these -

" . rd . . L .
two extremes. -These diverse functions account for the previously mention- .
- v e

L%

L

ed statistical rlap in the percentage of institutions offerihg credit . .
///yersﬁs/gd;:;red?t courses. + At least 12% of the-schools responding (over
gt ‘
T

g

20 schools) offer their coursés on either a credit or non-credit basis.

5 In many more instances, students are allowed to audit credit courses on

-

a space-available basis with no admission prerequisities. In several

4

. colleges, credit courses are tempered by a pass-fail option offered even

» e

tg degree-bdund students. Some stddents enroll in credit non—degree
programs; otHers, in as many as fifty schools, receive certificate credits .
' whicﬁ accumulate in professional certification for many skilled workers
;‘and senﬁ-ﬁrofessﬁona]s. A student in certain community co]]egeS'méy opt .

to receive toure credit transferable to é four-year college, or credit

.
.

merely recognized by the conmunity college itself. ’In other institutions,

students may choose between degree credits ot_certificate creditseapp1y- :

B N ‘

- 1ng toward : 12 cert1f1cate progrmn which c%n be a stepp1ng stone to a degree,
A

-

but not transferab]e to a degree prOgram. An extreme]y useful des1gnat1on

{ - for recording non- cr;dnt expeﬁéfgces in cont1nu1ng .education, the cont1nuJ
f 1ng educatioh un1t (C E.U. ), has been adopted iA a number of the schoo]s
m offer1ng .extensive non- cred1t programs Thus, the/j]éar«cut distinction,
. . .- o K :
.“‘ .-.37” . - N ’
o 29




. ‘. .'.o
"credit ‘or non-gcredit" becomes i asingly less descriptive, although
. afford1ng the student more an opportdn{t 40 choose a program of study '/,/ .
part1cu1ar1y-su1ted r his 1nd1V1dua1 needs. At Seattle Communlty Co]]ege/

for examp]e, student may se]ect credit programs in pursu1ng an Assoc{/te of *

Arts degree; he may receive an Associate in Applied Sc1encé'degree which
/ »
y transfer to a four-year &o]]ege; or he may prepare himself for

.

" employment in the shortest time possib]e by”“entering a vocational or

v . R

certificate program emphasizing man1pu1at1ve sk111s and 1aboratory shop

, I

activities simulating those in bus1ness and 1ndustry. This example is -

y

. 7. . s )
typical of many other institutions all across the nation.
’ s - B

Many institutions have created independent organizational divisions,
one of wh1ch sdperv1sés -programs for those students desiring part—t1me,
f]ex1b1e study for cred1t toward a vocat1ona11y oriented cert1f1cate or
a fu]] col]ege degree The other division serves those learners anxious
\ to part1c1pate in hundredsof non-credit educatlonal opportunities, rang-
t “ing from one'day conferences to semester-long nost -graduate courses ///

.wash1ngton University at St. Louis, M}ssour1,ihaSA*for_exanple ereated‘*“‘~"“

/ -

. a program. wheredn a student of any age may p]ug h1s time and needs 1nt9

@ part t1me program of chT/ge-1eve1 educat1on through its Un1¥£rs1ty

‘—. P N b -~

'qufege des1gned to-benef1t mature adu\dee@rners qufu9h the D1v1s1on

: /~4gf Professional and Communi ty Programs, ano€?er student may move Tntb the‘ ‘ yf“ﬁﬁs
eddcet1ona1 system to Tearn about a speC1f1c prob]em/and move out when
his need is fulfilled. : 7 T ) L 2

The Un1vers1ty Co]]ege at Wash1ngton4ﬂn1;ers1ty Seems representat1ve

of the prdgrams of approxlmate1y twenty schools which described their ..

'refated prograns often established under a‘Division of .General Spudies.

\s -

. . - . -
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The represent//jve learngrs are sef‘ous part-time students wﬁo,’because

1ncreas1ng their sk111s and expandlng their know]edge means much to them

persona]]y, enro]] in semester—]ength courses which carry college credit.

£ !

~ .
For -these students,‘however, college does not represent a commitment
made to the exclusion of all other pursuits. Most ‘students either work

w

or raise families “6r botn; every student leads another 1ife. Such étudents
in general stud1es programs include recent high school graduates who ca -

" not or do not want to attend college full-time, work1ng aduTts/;:th var10us

1eve1s of education who want to move ahead in their fields, women whose
fam11y respons1b1]1t1es now allow them t1me to prepare for profe551ona1 &
emp]oyment mer and women who need to be tra1ned for a second career,

and adults who have recen completed high school equivalency progranis.

Many of the schdols with Divisions of General Studies grant college

_level credit to adults on the basis of their cumulative life experiences

r .

and practical|knowledge. Some schools responding grant such credit through
AY

the Co]]ege‘L vel Exam Program (CLEP). Through the Adult Educat1on Program
K-
at the Universiity of Albuquerque, adults who areé at least twenty—f1ve years

of age earn a bachelor's degree on {he basis of levels of competency achigved,

rather*than an laccumutated number of credit “hours.. It should be noted that

- in same few cases, the Division of General Studies includes not only students

,j earn1ng a degreg, through part- t1me study, but also thpse des1r1ng,spec1aln;ed
: LS

\

tra1n1ng to improve the1r occupatlona1 competence or to prepare for new .
professiona] fields and those who wish to continue their education simply’
for personal enrichment. Generally, however, learners in theisecond and

third oategories ursue non-credit course work s‘ch as that tybica1 of’

‘Washington Univergity's Divif?on of Professional |and Community Programs

oy

ot

i

=

*
‘
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previous]y described This division offers a’short-term, come a

educ 1ona1 11fe style to make the resources of an excellent ﬁ/1ver51ty

available to. thousand =~ -persons M1th spec1f1c needs for short-term
— ] )
5 V

education. >//< '

X Leéding eddfifgps in the field of non-credit continiing education _
/ [

LY

—

e

re;oédiff/gbe'need of individuals//particular]y within this»dation's
/ urb

areas, to cont1nue to 1earn 1n order to rema1n alive and hea]thy.

v~ , .

On an individual basis, we learn things da11y—-both 1nforma11y and

.

increasihg]y through extension and independept study cdurses for credit.
Recqgnizing thg mutual need for individuals to think adh talk together,
d;ny educators' bas1czm1ss1on has Become that of bringing people together
to Tearn: .Jash1ngton Un1uers1ty s Division of Profess1ona1 and Commun1ty
Prbgrams, for examp]d, initiates learning programs which respond to needs
expressed by community, business, and pro%esdiona] groups for continuing
education programs.,‘In this context; several .colleges have formulated .

1 4

the concept of the Communﬁvers1ty or community school which provides

- | //(//. )

community education for c1t1zens of a11 ages, utilizing not only the

present programs and physical plants of ﬂﬁe puﬁ11c schools, but ma ny

other community féci]iﬁies as well. The cata]jst fo( commuh1ty educa—

tion, the community school, promdtes inte]lectua1 and recreational develop-

1}

///J//i///’;ment for children, teenagers, and adults. It prOV1des superV1sed°1nstruc—

- tion 1n sk1]1 deve1opment of fers opportun1t1es for basic educat1on, B .

furn1shes meet1ng places for SOC1a1 and civic, groups, offers a forum for

e

the d1scuss1on of social prob]ems, and prOV1des facilities for social ahd,

-med1ca1<sgrv1ces. Ten of the respondent schoo]s w1th adult educat1on :

- prbgﬁgmg provide child care services, so that parents of sma]] ch11dren'

[y

490 ”

-
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" encourage high school students .of unysual intellectual curiosity to

programs designed for women, senior ¢itizens, and servicemen will be '

B
»,

~
2

4 V. v

_ N . . LT
may part1c1pate in 11felong learning experiences. To encourage partici- =

4 ‘ \ Y

pation by the ent1re commun1ty, approx1mate1y ten commun1ty colleges 1in .
‘the_survex have implemented spec1a1 courses for teenagers and summer ‘ . :\\

'Re-Creation'Programs” for young and old alike. A few colleges even
. Va ¢

L4

{ . ~
participate in their programs through a'dual enroilment program. Numerous

e

- - m - —— . - - i — -~ ————— - L}

discussed later. \

N
“

The task of evaluating.the exact participatory role of an educational
Jnstitution in community servicfzprojects is dffficu]t in this study, _
\ . .

since colmunity centers and service organizations were not surveyed,

- ' .

Y
4

and ‘mos ools prov1ded information descr1pt1ve on1y of their course ~ . . oae

' N R & S
offerings. In th1s regard Schoo]craft Co]]ege near Detroit, M1ch1gan,

'

offers a cert1f1cate program in comnun1ty service,. wh11e Case Mestern

Al

Reserve has estab11shed a Social Work summer study program within the

ES

metropo}1tan C]eveland area. TennesSee\ftate Un1verslty represents per-
>

haps an outstand1ng examp]e of a un1versvty s d1rect 1nVo1vement widhin

v ~

the ’communi ty. fﬁroug\\\ts\bas1c and remedial eduCatlon progran, the A

pn1vers1ty offers prevocat1ona1 tra1n1ng, maintains a'Tra1n1ng Coord1na~ .
ting'tenter for eduéators disolaced by desegregation, operates a Tepnnical
Assistance Center. for* the Energenty School Assistance Program, directs a

Statewideﬁtonsumer Edocation Pro'ect. conducts research projeots'in adult .
educat1on, superv1§es a M1nor1ty BUs1ness Tra1n1ng Center, obersees a-
State Management Ass1stant Program tor minority- -owned buS1nesses, and
\ dm1n1sters the state $ Cooperat1ve Eite\s1on Serv1ce. v addltlon,

- Tenpessee State offers a unique gradgate degree in Adult’Education- ¢ L . ,”%

Administiration. -Commynity Jun1or Co]]ege of Kansas C1ty, Kansas, o

¢ . . * .

RIS .




Jd

3

. administers the PUblic_Service Careers, ﬂgighborhood Youth Corps, and )
. ¢ : ' A ®
Head Start programs and conducts caurses for foster parents, as we]] as
- A A

classes at a nearby pr1son.‘ Meramec Communii ty Co]1ege near St Louis,
M1ssour1, awards students commun1ty serv1ce uni tsy wh11e the Division

of Commun1ty Deve]opment through the University of .Washington WOrks

.

.directly with the city of Seattle. Special course offerings at many

« . colleges require community experts, as well as regu]ar\college faculty, )

for use in instruction. At Teast?%en"sEﬁédTEwmaTntafndaﬁSﬁeaEéF§T“Bureauf'f
often through a Department of Le¢tures and Community Programming, which -

further bridges the gap betwee coilege and communjty and -provides numerous

/ . :
1nformat1ve programs on var1ed and re]eVant top1cs. Community service wi]]

" be. d1scussed in more deta11 in Chapter I . *." ' SRS : /

v
.

Accord1ng to- popu1ar prem1ses regarding community education, a
sghpo] s non- cred1t course offer1ngs, such &s those offered through
wash1ngton University's D1v1s1on of PPOfGSSJOﬂ&] ahd Commun1ty Programs,
should serd® these primarx functions: (a) channel 'the ideas” wants,

J and needs of the citizenry back intd the educational system that serves l N

[} L4

them; (b) provide vocational, academic, recreational, enrichmeﬁt»and leisure _* '

Vo -

time educational experiences to‘commun{ty members of all ages (c)

cooperate w1th other educat1ona1 agencies serving the community toward

— o~

ach1ev1ng common goals; (d) encourage comiunity members to attempt to ‘ )

» ~

‘understand evaluate, and salve locally such basic societal proL]ems
as env1ronmenta1 degradat1on overpopulation, underemp]oyment and.un—
emp]oyment ccriminal rehab111tat1onf§hea1th persona1 anonym1ty and
' a11enat1on, and man's inability to commun1cate w1th and understand h1s ‘,
[FETTou\mani\;nd, fina]]y e) establish a iorking mgdel for faculty and .
' /hoommunity me to use as a springboard for eVaiuating, restructuring, . ‘

. S ’ ¢
[ .




and makihg more relevant the regular school programs ihcorporatingqthe '

~

maximim use of facilities, human résources, and cooperation between -
’ \ N . .
educational adencies. . _—

That community education has already affected positive and dynamic -
' change in many of our traditional and/or antiduated regular school pro-

grams can be 11]ustrated by 1nnovat1ve features characterizing many

non- cred1t adult education courses and cred1t programs a11ke ATmost -

ten percent of the schools responding now award a bache]or s and/or mas-

ter's degree in the area of Liberal Studies or Professional Stud1es, ’
part1cu1ar1y des1gned ‘for the adu1t resumlng or beg1nn1ng ‘college study

for persona] benefdt,or occupat1ona1~advancement The Open Co]lege or '
University concept referred to across the nation as "College Without wa1Ts"

has engoyed a recent surge of popularity. This untrad1t1ona1 format of

study transcends the programs of the schoo]s offer1ng course work B : —
“»through independent study. ‘Beyond the se1f-dLrected study, Sstudents ! ¢

" often devise their own degree plans, adapt thedr scho]astic‘regfme to o
'their vocationa] and recreational interests, and meet with professors .

and other students, to share their learning, not mere]y to: be de]uged

with floods otitrad1t1ona] 1ectur63\and qu1zzes Perhaps the most

innovative Open College B\Ugrdm\ertglnates in Miami-Dade Junior Col - . -
]ege "L1fe Lab," a credit program of 1nd1v1duaT;EEd 1nstruct1on de- .
mands that students structure their own study programs and devise & ) ‘ ‘
study ‘contract with a faculty sponsor. Learn1ng activities ref]ect a

student's'interests and may- include 11s 'ning to cassette iapes, S

read1ng, f1e1d trips, w&tch1ng te]ev1s1on documentar1es, attend1ng

_selected semanars “artd workshops, or .undertaking special progects such

.
t .
L] 1 e e N .
\ . . T
: \ < .43 . ] N
v - L]
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as vo]unteer communit& service work.. Students document their learntng
experiences by recording and eva]uatlng thelr learning activities in a
wrltten journal. The 1nterd1sc1p]1nary focus relates subject matter

" studied to the student' S own 11fe and his Tong-range goals, rather than
c]ass1fy1ng 1nformat1on 1nto dafferent SUbJeCt categories. To .succeed
in Llfe Lab, accordlng to administrators, students must be self- -
directed and self-motivated: They must.be entirely responsible for
setting their own pace and organizing their onn materia]?in ways that’

19

- wi-H-bé meaningful to them. %, : o
¢ b L

Within such programs, the prevatling ph11osophy ma1nta1ns that
when one 1s perm1tted to search for his own answers-—w1thout be1ng
Tocked 1nto the traditional academ1c courses—-he ev1dences-a better -

~ ~ emotional and 1nte11ectua1 comprehen519n~of‘tke who]e He gains
- 3 / - : - .
knowledge and 1n51ghts more re]evant to his own needs., Students in- ,

%

. these nontrad1tlona1 forms of continuing educatlon are encquraged

to 1earn‘Job 5kills through on-the-job’ apprent1cesh1ps and co-op pro-

. - t

grams and thus from experts in the fie]d.‘vThey contact.resource
people in the communi ty who give suppdrt'ahd help. In many programs <
students ‘also undertake vo]unteer tutorthg of underpr1v11eged ch11— é /
dren or he1p1ng in a prlson ~They may do 1nd1v1dua] research proj-
ects, apprent1ce with an expert, or submit some 1earn1ng experience ‘*
from thelr own job. The M1am1-Dade philosophy is that students :are
lLorLthelr own but not alone." The motto for th]s mode of adult edu=
- cation, whlch‘\\s\attracted a wide variety of part1c1pants fran the

fo]ds of more traditional degree courses, is not, "Here*I'amf Edu- S

}

cate me," but "Here I am. H#elp me to educate myse1f."
44 ' -
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A further innovation in education emanating ‘from continuing edy-

o

cation programs lies in relaxed admission requirements in many
of the schools surveyed, particularly community colleges. Provision-s

al admissions for credit courses have increased, even at major uni-

-~ [3

. .
s versities;.in somé institutions there are ho admission requirements

for the extensipn'd}vision, and anyone may register for a regular_day
or evening course either for.credit or non—credit on a spaee—availeb1e
. basis. More cummonly, high school graduates can take courses as non-
matriculated students.,\i At Clackamus Community Coalege near Portlahd
Oregon, students e1ghteén years of age and o]der may "be admitted with- |
out a high school d1p10ma and may earn one in college if they desire.

Thus, efforts have been made to cease deny1ng opportu%it1es ‘for adult

- -

education to those individuals 1ack1ng uali 1ons“6F'E;gdent1als .

from traditiona1 schooling and, ironica]]y, most deserV1ng of further

5 - .
3 . -~

study.
Other special features of continuing educqtion‘programs,intlude

college preparatory progrems for college-bound adults; reduced tuition

fees for families and seniur citizens; and conference centers'sUCh '
as those at Wayne State University, University of Houstoh, and Michigan
State Un1vers1ty Faculty part1c1pat1n%/a’/1earners in cont1nu1ng

: educat1on programs, as well as mu1t1—med1a 11brar1es represent further

1nnovat1ons Ok]ahoma has 1mp1emented unlque programs such as Okla—

hema Un1vers1ty s InterJCultural Exchange Program with Hac1enda El

’Cobranoir1Mex1co and Tulsa Junior College's Summer Read1qg Programs in °

cooperation with the city's public Tibraries. A Campus of the Air

radio.program spohsdred by the Oregon State System of Highér Education

[} i \. * ' \
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features discussions on child‘a?u§e, child guidance, and the health:
hazards of smok{ng;‘Seéttle University'offers a special certificate
program in A1c6h01 Sﬁudies. Union nglege near Newark, New.dJersey,
conducts a bilingual program with cou}ses taught in Spanish, while

“New York Univgréigy's Wor1d Campus sponsors travel programs to London,.
Paris, and Mexico City. Cooper Union College in New York provides an
after-school professional deve]bpment(pfogram for-teachers; the-college
of Mount Saint ancent near New York City offers a ho]iday,sea%pn
mini-éession for creéit; aﬁd“ghe Univer§ity of Wasﬂington sponéors
Tectures and concefts, radio broadcasts, ana semiﬂars of sﬁecia] interest
to adult 1earper;v‘ The Project for Eéucationa] Renewal’, sponsored by
Rosary Hill College of Buffalo, New York, offers traditional.courses
through a program which hé]ps mature learners integratestheir college
experienceS»with/théin ordinary adult lives. Special attention }é éﬁven
td‘arrangkng time schedules so that neither job demands nor educatiopal
goals are sacr1f1ced “at the expense of the other. Quatified counse]ing
is ava11ab1e for those who experience difficulty adjusting“to the changes
co]]ege entails.

Most“every school with a significant adult education program -
offers f]eiib]egclassromn hours. Late.afternoon, night, weekend, and
eveﬁ ea}ly-morning c1a§ses abdqnd for the 1ifelong learning 6;rticipan¢ ‘ .
who simultaneously holds down full-time emp]byment. Accordingly,
tradjtiona]]y sequential class meetings have often been sqpplantea, ' v
particularly in non-credit courses, by confe?EﬁE§§§\i:minafs, inst}-

tutes, dialogues, wéekend retreats (often with professors or famous

authors), and éourses*presénted.via newspapers, television, and radio.

»

15
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Perhaps it can be seen that” the makeup of an educational institution

reflects the needs of the particular community where it exists. The average

_.adult citizen of today's society has become increasinb]y‘interested in en-

riching his life, improving- his personal efficiency and skills, and develop-.
ing his talents. This trend is validated by the high percentage of the ‘
populace who actua]ﬁy participafe in some form of cont%nUiﬁd eduEation;
estimated at between 60 and 80 m11]1on annually by the Annr1can Association
ef Higher Education. Accord1ng1y, some edutational 1nst1tut1ons have become
;oncerneq.wi?h identifyiqg public brob]ems and public needs, focusing their
skills and resources on those needs, and then translating these insights

into educational areas in which the insfitufion can make a unique contri-)
bution. ' R

For the purposes of this study, it was detennined that approximately

548 distinctly different program topics in non-credit study were offered

during the year 1972-73 at thé resbbndent sEhoo]s reporting adult educa-
tion.pﬁbgraméz In addition 326 programs of credit in continuing education

were offered at these institutions. These programs account for thousands

of individual course offerings in specified categoricdl areas. Course

brogréms in the survey were classified by subject matter as in Table 9.*

Allowing for some overlap in subject‘cfassifiggtion, the numbers and per-

centages sﬁown in Table 10 below were calculated. The term "program" ' .

indicates that at least one course or seminar was of fered by a school in

P

o the specific categorical subject classification. ‘ Py

N

It is significant that for both credit and non-credit offerings,

. approximately one-fourth of all programs of‘stud§ attract learners on

i , .

|
|
*See Appendix B for-a definition of these categories.
: 47 -
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. . . »ie o
the basis, of their desire for skills and/or rnowledge for oocooaf;ona] ‘T( oy .ji;;?
1mprovement This high degree of part1c1pat10n m1rrors'£ne des1re‘of the rf/‘;:!f;;?;;«_
educatlonal institutions to prov1de‘1earn1ng opportun1t1es for which they )i<—li.¢i?iy
have spec1a1 competence to ‘those engaged in the various profess1ona1 areasf ) ;:”
" Apparently, the academic complex successfully draws personnel from bus1ness, )
'inaustry,‘andvvolunteer associations to share as weT] %g’to improve lhe{r' C. .

’

methods of successful research, deve]opment “and product1on. The iarge

i S

number of schoo]s offer1ng programs for occupat1ona1 1mproveﬂent reflects, .

L4 5 —

furthermore, the W1despread trend observed toward cert1f1cat1on in occupa- N .

’ ~ L4

tional studies for profe551ona1 programs. Obtaining cert1f1cate awards in

«

business and industry refFects a midespread desire to improve professionai | t ..
oompetenoe and satisfy 1n£e11ectua1 cur1os1ty.. j_“ . . s

That cons1derab1y more programs are offered in non- gred1t than‘cred1t ' ."};; f‘_ "
pefsona1 interest actlvai1es 1s’no% surprus1h§“‘a$ many 1e1sure t1me act1fxng;: f‘?_j;f
v1tzes .see'm'mcompaﬁb]e)mth tne more forma} structura ofa*’c.re.dft course. ::.;,"-
Through many actwq t1es.1n.’th1~s".cate.§o';3/’, adu]ts of aH ages find'new - ";bi.’ ‘%'(/ "’ ﬁf:':

fr1ends, attitudes, and interests. Most courses of this type aré-especi- O

al}y informal and‘can be requested by 1nd1v1duals and groups to begln at’ - N -

. e I: LI [ .‘\.
any time and at various, 1ocat1ons The recrea11ona1 component 1ntegrates DAL ~
) €
public and private resources, encourag1ng c1tlzen5 of ald ages tQ.partJ— <L

* ' ’ »

‘cipate in sports and physical fitness; as we]] 3s cultura] pursu1ts.:,' . 4 N
Approx1mate1y 20% of a]] course offer1ngs 1re 1n tne reaTm of Personal {4 . . :{e; C
Life Prob]emsjand Demands. This: part1c1pat1on'reflects man's des1re to . - v
come to term¢ with n1s b1o1og1ca1 and emot1ona1 processes--to 1ncrease~~‘-'. ) :. .‘:43:
his awareness of his own 1nner fee11ngs .amd 1nterna] cond1t1ons. The S S

v, ‘35:" ' P

1earner stud1e§ prob]ems of home and‘fam1]y 1iving, ponder1ng h1s re1at1on-

ships w1th a]] of Tife." He Is lgad to examine 11fe S u1t1mate values aﬁd 3 .




rea11t1es. ﬂe exam1nes hasmperspect1ve of valﬁe systems and the relation-

— - . -
g - — .

shlusbetween h1sbyaT’es and ﬁ 7 nse of mot1vat1on, action, and.conf11ct “ ¥
//‘// P
He deals With his v1ews of. ex1sfenttaT rea11ty, of death, and of the unknown.,
- P '

Of the totaT number ofadszerent non-credit continuing educat1on progrnms,

~e

17 5% were re]ated to Inte]]ectuaJ Sk111s Deve]opment wh1]e 19 6% of the

»

cred1t offer1ngs were in this same category. Fewer 1nd1v1dua1 course

offer:ngs moreOVer, ‘were noted within this area. An important segment.

4 ~ — »

s - of the participants in th1s category are those who pursye gourse offer1ngs

I

in adult pasic education, through whicnimany'ach1eve Titeracy and&advancep

to.professional. awards and even G.E.D. certifiéatesu A more espter1c
. s / “ut ‘ . \

v

s audience, the professiodal, may -be 1nterestedf1n an occas1ona1 sem1nar—on

,1oghe, mathematncs, or phy51cs, but general]y may not have been challenged . .

z & -

’ suff1c1ent1y by course offer1ngs 1n this category to enro]] 1n them to ‘any ' .

-
a .

extent Nhere potent1a1 ]earners for this category do estt 1n Certain ~ ’

L4

. * .

urban areas perhaps-add1t1ona] programs-cou]d be 1mp1emented in order to

‘o

b " : P 15 o8 ’w' ot e -, 4
. >\\\\x1ncreaseath 1earner S awareness~of h1s‘physwca1 enﬂ1ronment azd to. st1mu3
AN . :
tate his'inte]ﬂectua] curiosity. Appropr1ate course offerings in thksa werd

. . ¢ Lo

category could sharpen one 's awareness of his 1mmed1ate env1ronmentr of“

tbe here-and-now tioments of ‘his 11fe the 1mportant deta1ls that can add

. o . . . .

'deeperimeaning to his existencé. An 1hterested.student Can widen h1s . .

t e ,
, N - . |

. perspect1ves of un1versa] re]at1onsh1ps»and of‘how he»ths Jinto the w1der

]
; -

¢ woer of matter, energy. and 11fe through ]earnang opportun1t1es”prov1ded

W7 a . F'd
o - - - . PRI L,

by the un1vers1ty . _" ' . T "» B ] .
" ..The category, ?rob]ems and. Issues 1n SOC1etyt accounts for ]7 5% of a
o' ,\ LI ‘ < . s‘ '. .

. a11 non cred1t offérirngs repo%ted, 3% well as T9.3% of the rEported ﬁrograms e

. .
* v e o
-

g1ven for credjt. 'A]though many schoo]s w1th otherw1se hroad cont1nu1ng‘* T .

. ..‘ *« . Tt < ’ N . -




education programs tend to avoid e%tensive course offerings jn.the category

©

of Problems and‘Issues in Society, many,of the program offerings appear
. " ) )
~ extremely relevant, timely, and even controversial, At Washington University,.

for example, the Division of Professiona1 and,Community Programs ha$ met'the

Al

demand of the past decade’ and has become 1ncreas1ng]y 1nvo]ved in encourag1ng
N un1vers1ty 1eadersh1p to- seek solutions for prob]ems in our urban soc1ety

In_stud1es, conferences, short courses, and sem1nars, these topics have been’

addressed housing, air and water poilution, human relations, race relations,

urban planning, the. energy cr151s, and internatiopal po]1t1cs. Many schools,

4+

-1in contrast, haVe not yet 1mp1emented courses through which a student can , -

examine his social environment or tﬁe dynam1cs of h1s 1nterpersona1 re1at1on-,

N ’ \

ships with others. Part1cu1ar1y in today S. soe1ety, however, it seems qu1te

necessary for” an_individual to examine how he relates to others, as well as
“%¢
*the personal needs-which mot1vateph1s awn behav1or. The ab111ty to under-

- . , . & -

stand the ro]és‘one plays and. the°contr01, or Tack of control, "he has oveﬁ

o

. -

themqmgght seyve as,a goal for many 1nd1v1dua?s. B
Ev L3

" The' soc1a1 4mplicatigns of watergate and re]ated nat1ona1 events have

e .o

also been reflected in course offer1ngs of adult educat1on. Courses in

‘ theqhuman1t1es and soc1a1 sciences, are shifting more toward a concern W1th .

the nature of man and his demands oh and of society, as observed by many

rd

o N . . . . L oyeps .
educators and social scientists. ‘This desire to review traditions and

. e
~formulate basic questions about eXistence signifies a step away from the
« / */ .0
all too prevalent.alienation of recent years. Such inc]inatidns could

4\
~

we11 be Channeled into. add1t1ona1 programs study1ng the need for Jud1c1a1

+ and 1e%rs]at1ve neform, hea]th cdre counseﬁ1ng, employment, safety, .

» - 5 ¢

}
law enforcement menta] hea]th,,and other serv1ges as needed As c1t1zens .




» . . " L &

becbme more fam111ar with 1oca1 po]1t1ca1 mach1nery and learn how,to ut1]1zq

~

and. adapt\lt”tg,su1t their needs, theyubeg1n to part1t1pate in 1ts successfu]

operations as part of a small solution to many ‘huge prob]ems,besett1ng soc1ety.
Vs * . .

‘Specifically, co]]eges cou1d proVTdeithcreased educatﬁona1 assistance to

=

public off1c1als, 1ndustry, labor, and other commun1ty 1eaders to- he]p them
deal more effectively, wath community related problems. Spec1a11zed organi-"

zat1ons, agencies, "and groups cou]d also be assisted in achieving their
by

.
-
.6

educat1ona] goals. , .
- - Some responsive programs offered in thekfield of continuing education

overlap catégor1ta] d1st1nct1ons on the. d1str1butJon chart used preV1ously

j' for means of compar:son, ang are thus a]Tuded {0, here separatehy Iyrough ‘
new’ efforts now reported to.ex1st at a ﬁewﬂot-the respondent schools, the .
Veterans Ed0cat1onaT Ass1stance programs and the Red1scharge Educat1on e -

programs for veterans seem dest1ned ‘to grow and spread 1f servi cemen are i

. to bénef1t from opportun1t1es to pursue cont1nu1ng educat1on part1cu1ar]y

-
- 3

at, the time- “of the1r d1scharge when they may be most in need of vocat1ona1 .

.- -tra1n1ng or\programs for re- accu]turat1on 1hto c1v1]1am 11fe Furthermore,

L. ’ w1th the end1n§ of the draft many other young men ne-longer f]ock1ng to
-
trad1t1oha1 universities for shelter, may des1recmore spec1a11zed occupa-

4 AP
.

tional instruction at applied Management and techno]ogy centers. - e

"A second area which has f]our1shed at many of the schoo]s respond1ng

concerns that of cont1nu1ng educat1on opportun1t1es for. women, Most of °

these progranms have been developed. to help women eva]uate the1r personaloa_ “'

o

1tuat1ons, gda]s, 1nterests, va]ues, and mot1vatnons and to" provide thuh
1nformat1on on opportun1t1es in emp]oyment educat1oh and creat1ve career-

related vo]unteer1ng GeneraTly, they prov1de cont1nu1ng educai1on and L

(4 - » -
”




,sonal problems of primary concern for women.

/ N NN X .
career planning for women returning to college in order to xcontinue or
extend their education, as:well as attempting to resolve' general. and per—‘

o ‘ ¢ ‘_“‘l W = . 1\
N

8 &
- A

Some ?espondent 1nst1tut1ons shou]d be app]auded for the1r spec1a1-\

g € "

programs for senior c1t1zens, such as the Un1vers1ty of Cincinnati's.

Cont1nu1ng Educat1on for the Carefree Years program. SenJQr Forums and

Sentor Ce]ebrat1on Day% offer sem1nars at reduced rates where d1sCuss1ons

! - AR

include sugh top1cs as persona1 f1nance, 11terature, hobb1es, heaTth care,
o .
and sex after seventy. Severa] senior citizens, however réport part1-

L4 <

c1patJng in more academ1ca11y oriented phases of a Co]lege of. L1fet1me

Learn1ng, at 1ast tak1ng advantage of an opportun1ty to engage” Yin 11fe]ong

!‘ .
» i¢.a . °

Tearning at a re1axed and ]e1sure1y pace. e

°

-

- N (3R

An area WhiCh has grown tremendous]y durlng recent years 1nVGIVes the

. . o "e

field of 1ndustr1a1 and 1 abor re1atTons. Centers, 1nst1tutes, and programs

which offer courses workshops and seminars to both bus1ness and 1abor are

© «.. °
-~

f}our1sthg Rutgers labor stud1es programﬂrece1ves severa1 hundred thousand

dollars each year from state appropr1ated money to conduct cont1nu1ng edu-

cat1on programs for 1abor throughout New Jersey‘

Resdurces at, the Un1vers1ty of Houston conducts numerous short courses

M [

throughout the South for various segments of organ1zed 1abor

e o »

tut1ons have g%ne beyond the u5ua1 cont1nu1ng education programs-1n labor

~

to undergraduate and graduate degree programs as well,

»

ten years, many of the more trad1t1ona1 1ndustr1a1 rel t1ons programs have

r (§)

broadened in scope and in¢lude interd1sc1pl3nary approaches to. Tabor edu—

Many insti-

w1th1n the 1ast

ks

- -
-

cation, manpower, and human resources.

The Center for Human .




\CONCLUSIONS L. S

] The sunVey of urban institutionscrevealed that (1) : 168 schools
(48% of those contacted and 87% of those responding) designated = .

spec1f1c course offer1ngs or sped1a1 programs for adults in continu-~
ci
ing educat1on w1tn1n the urban community. (2) Of the 1nst1tut1ons

I3
-\

offer1ng qont1nu1ng educat1on programs, ‘over 82% offer non-credit
programs, whr]e 50% offer courses for cred1t Thus,;there ex;sts

¢ * considerably more non—cred1t thdli credit offerings.' Twelve percent

l

) yoffer courses on ejtherJa credit or non-credit basis. (3). In, both

[y ®

'credit amd non-credit of fexings, approximately one-fourth of all pro-
grams of study attract TEarners on the basis of their des1re for sk1115

¢ and/or knowledge for occupat1ona1 1mprovement. "This percentage repre-

€

%
> sents K higher rate of adult part1c1pat1on in cont1nu1ng education
® M :
than in any other SUbJett area program (4) About 22% of non-credit

. program offerTngs are in the\area of personal interest, while only 13%‘

of credit offerings fall in this category. The higher percentage ig.

t

non-credit offerings is not surprising, as many leisure-time activi-

ties seem -¥ncompatible with the more formal styucttre of a credit

’

course and fraditional education. (5) Approximately 20% of all course ¥
{r, -
offerings 11e in the realm of personal.life prob]ems and demands.

This participation reflects man's desire to come to terms with Bis -
biologieal and emotional processes--to increase his.awareneés of his
own inner feelings and internal conditions. (6) Of the ndmber of
di fferent non-credit continuing education programs, 17.5% were related ,
to inteliectual skills development, while 19.6% of the creditgo??erings ‘
were in this same category. Fewer individual course offérings, also,

; \/

51 .

- 46

¢




- were noted w1th1n this area' They range From such programs as basrc Oy

i~ educat1on to advanced seminars for protess1ona1s. where add1t?oaa1 "
potent1a1 1ear2ers for th1s category do ex1st in certa1h urban‘areas;?

‘ perhaps more extens1ve program§ touﬁd be 1mpLemented,to 1ncrease thek zfo

. LS ='~ - O.Q’

2z "TEarner s aWareness of Ris phys1ca1 envpronment and tgést1muﬂate>-.
\

,.\ -

”v; his 1nte11ectpa1 cur10s1€y. (7) The category of. pro ems and issues _

o
“

o' ~ L)

.. g1ven for credit. A]though many schoo]s W1th otherw1se broa can— .

t1nu1ng education programs tend to avo1d extens1ve course offertngs '
L v ¢ P A i .
O 1h th1s category, many of the programs offered appear@extremely re]evaﬁ?

.z..

t1me1y, and- gven controvers1a1 Yet, many schools have not 1mp1emented

~

courses through which a student “can examipe h1s*sbc1a \énv;ronment,

or the dynam1cs:bf his “interpersonal re]atmonsh\ps w1th others. The .
’ ( i
- success of SuCh progr;ms where they have been offered «shog]d po1nt

h,.\

/
'“out the increasingly. acuéeQREEd in today s SDC1ety for an 1nd1v1dua1

/
to examine his persona1 mot1vat1ons and bebav1ofs, as well as/ﬁ1s

v ' ' ) I

».place in soc1ety.at-1arge. (8) F1na11y, many 1nst1tut1ons are "

c]uster1ng programs in cont1nu1ng educat1on 1nto interrelated and

a o~ L 5
,.\\\\ ften Wnterdjsc1p11nary b]ocks sgcb as programs for veterans, Sen1or

N <, women‘\profi:s1ona1 giedps, organ1zed iabor, ete, .
. ’ \\ﬁ It is clear that e\e 1s a d1vers1ty of approaches and sty]es b
*meet the needs of the add]t learner, This
|

-~
) chapter was no{;meant to be def1n1t13€‘ vt, rather, sugge t1ve. Lts
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<o N0 oweTR I T
' COLLEGE AND UNIVERSTY PROGRAMS mtgomnunm 's[-:thgeE' o T

-
3 *

There is rea]]y ‘no debate about whether institutions. of’ oo .-
h1gher educatign should be involved in the urban crisis<®all L .
- . the prominent geople who have discussed the subject agree that *

they should be. 'The debate revolves around the manner and I
style of 1nvo]vement o Vet .

. ":,/
Pub11c serv1ce has long been regarded as 2 1eg1t1mate ro]e.for higher °
education. Congress 1in, its enactment of the land-grant program and other
\ .t \ o-
subsequent extension 1eg1s1at1ve acts has.sq endorséd the concep . Most

‘of th1s federa] money was 1ﬁt§nded to assist the agr1cu1turaP~needs Qf the
' 0 0
nation, but hat over timengxtended "to qther areas.\\In recent_years, eaéh

- T e \

state has been aJ]ocated fu

Yo. enhance conmunﬁty Serv1ce act1v1tres N

* ®

tnrough T)tle I'of the H1gher Edue ioh Act Cab«ut 50 m1111on do]Tars on

M

tbe last f1veayears) In add1t1on, untol unts .of money have been granta .

. 3 : L

ed or contracted to un1vers1t1es for-pragmat1c researEh*or demonstrat1on

progects The Nat1ona1 Adv1sory tobnt1] on ExtenS1on and Cont1nuThg Educa

\
t1on in its E1ghth Annua1 Report to the Pres1dent (1974) 1nd1cated'tha scope .
of federal]y supported programs in thesesareas It stated . .

. .
-
e

"In exam1n1ng the ‘brpad range of act1v1ty through federa]1y

supported pregrams of ‘extension, continuihg educationy ande=:" . .
community service wefind .sqme 2)2° distinct ‘programs, with an - ¢
annua] cost of afﬂy $4 billion. We. .a1so find that much can v
.be done w1t the.fFederal Government’ angd within universities \
ToGto- Tmpro he adm1n1strat1on andaeffectiveness of these pro- . ., "

grams "2 L .




s B R

-The cohcebt‘of urban exterision has been steadily grow}ng but was given

/;, ) °great tmpetus after the urban-discord of the sixties, H1gher educat1on is

-

* involved and cont1nues to becomé more 1nvo]ved, though not w1thout re]uctance
’ many fimes from facuTty or departments who c11ﬁg to the more trad1tlona1 f

ro]e of teaching and research However, ~as more and more younger facﬂ]ty -

T are.1nfused into departmentseand as more and more students seek relevant

exper1ences W1thqn their edutationa] efforts, th1s resxstance is rap1d1¥

. erod1ng Aam1n1strators often recogn}ze b th the educational valle and

A fecent reoort of the Soutﬂern Regional Educat1on Boar: olnted out:

. . "Public service is so accepted now that you can't rea]ly '/ . :
deve]op arguments against it that will hold up. _Some people. T '
may still have reservations, perhaps, but amQngtgavﬂﬂ1317/'/;><<::\K\\\\\ -
administrators in the reg1on there is a tremendods commftment

" to public service. ‘ " {

" The. report goes™on to say: ' ' ' /

. "Where you still run. into resistance is with the oldline
academ1c departments. The problem is that the faculty don't o
understand public service; they see it as PR work. Also, they T
don't- +think it carries any academic préstige. These peop]e N . . ]
) are more 1ikely to be peer-oriented; they care much-more about .

. how professors in similar departmepts at other’universities
view their work than how a state official does. But this re- .
sistance to pub11c service is fading away--thére's no question
about it. There's an. upward trend of major universities to be .
1nvo1ved in. public service of one kind or. another.“3

V—

- N ©

The Carneg1e Commission devoted some of its work in the ear]y 70s to
pub]1c service, One of its most\noted reports‘on the subject is entitled,

The Campus and The C{;y It points out that a study in 1969 by the Harvard

Committee on the Un1vers1ty and The Cx}y found the greatest'deterrent to

urban pubThc service is-the 1dck of -2’ centra] adm1n1strator~Whose fu]]- y

.

time efforts are to orchestrate the pub]1t\serV1ce role of the 1nst1tut¥on.

N ~—
. N * N »
L~ . R
) - .
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- The Carnegie report 'also notes that few'unigeréities~have‘any qentra]'pffice
“or clearinghouse to turn to for service information or response capability.
This wds especia]1E\prpﬁaﬁﬁted\during the urban crises of the 60s when uni-
versities had a great opportuniﬁy to render essential §ervice, but lacked
a capability to rapidly or re}evantly respond, The report points out three
important considerations: (1) Service activities typﬂca11y are 1nterd1s—
c1p11nary and therefore it is 1nappropr1ate to Todge respons1bvl1ty for them
in any single college or unit; (2) Service activities often cross func-
tional 11nes involving 1nstruct1on, research, service, and other activities;

< \ .
" {3). Today's high priority for urban service makes it desirable to lodge

responsibility for this area in an officer close to the President (Chancellor).

The report recommends that a Vice-President (Vice-Chancellor) be resppnsible

for this area and that such an officer have an advisory council with a member-

ship of faculty, administrators} and students., The following quotation ex-

L

cerpted from the Carnegie report bears noting:

T, L and effectively to mobilize the research and service
capac1t1es within higher education toward the goal of enhanc- -
ing the qua11ty of urban Tife, Some of the sense of the im-
mediate crisis in our cities that characterized the late
sixties has faded. The present relative calm may falsely
reassure us that all is well. The needs are well documented
and higher education must find effective ways to make its own
particular contributions in response to those needs before
awaiting for overt crisis manifestations to again develop.

, The 1and—grant college movement was one of the most re-

volutionary ideas in the history of education in the United B
States and in the world, It provided the momentum for the.
deve]opment of colleges with a new $ense of direction to

. thé needs. of a dominant force in American socjety at that
time--rural America. Today-we-need a similar commitment to
direct the attention of our cqlleges and universities to the
concerns of urban Amer1ca "4 -

<

Since there appears to be a growing 1nvo]vement in and concern for pub11c

service wit n*hf”her educatlpﬁj‘a—E?udy was made in late 1974 and ear]y 1975

to determ1ne what higher education is indeed doing 1/,puBiTE/;erV1ce¢;n the

e T 59 T . o o
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United Stdtes, The s tudy was to be.descr1pt1ve in nature to 1nd1cate

illustrative examq‘es of institutional involvement, To accomplish the

study 397 institutions of higher’education with enrollments of more than

3,000 were selected and surveyed with a brief descriptive questionnaire.-

Two hundred and seventy-nine institutions responded (70.3% of samp]e).

0f these, 245 submitted useable data to describe their public’ seryice en-

. deavors. From these data 184 individuals were contacted in a second sur-

‘vey. These individuals appeared to be very :Ztive on behalf 6f their ~

institutions' From this group 91 responded with additional data and
conments. Severa] 1nst1tut1ons were v1s1ted in an attempt to ]ook at
certa1n apparent]y 1nnovat1ve programs, Some of these will be d1scussed‘
be]ow. ‘ _ ‘ o

As the Hata/ég;e'7nf1t became c]ear that a c]ass1f1cat1on scheme for ..

pub]1c serv1ce activi ties was necessary. Consequent]y,(

pub11c service
for purooses of th1s study has been categor1zed as.fo]]ows (1) Educa-
t1ona1 Services, (2) dea]th,Serv1ces, (3) Fam11y Services, (4). Physical
Education Recreation~éerrioe%3 (5) Non-Physica] Education ReCreatioh Serv-
ices, (6) Legal Services, (73 Informatiaon Servioes; (8) Technical Assist-
anoe, (9) Applied Research, (10) Commdnity and Civic Affairs, (11)-0ther.
Definitions of these-categories can be found in Appendix B'of this report
Table 11 presents an aggregate summary of the reported programs of the
respondent 1nst1tut1ons It categor1zes "the data by type of prograp and
type of institution. The table indicates that 1,430 specific and organized
programs related to community service were in operation in 1974, A note og

caution is madé: the data represent specific, organized, and staffed pro-

" grams within thé instititions and.does not account for the thousands of ¢

o

informal and individual-faculty services rendered to the public on the part

69
52— &
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of institutions and their facuities. Thus, the data indicate fermal

. public service commitments and resourées)on the part of the responding -
“institutions. It should also be pointed out that the author has no way .
of knowing whether or not the data supp11ed were comp]ete. Many insti-
tut1ons are 1nv01ved in public ;erv1ce act1v1t1es which are not well known
to the 1nst1tut1on as noted above in the Carnegie report, or may not have
been considered as public service activ;ties. ‘The.authqr in his research
foune that many institutions do not fully know what the& are doing in

these areas.

An excellent example of how oftentimes even very ﬁrestigious insti-

tutions are deeply involved in public service without a central authorit
. ply P .- ' /‘Z‘/—”7 .

within the_institutioncknowingléﬁl the efforts is that of the University

of Californid at Berkeley. Berkeley was one of the institutions visited

as part of this research effort. In late 1973 Chance]]or Bowker under-
taok an in-depth analysis of Berke]ey s public serV1ce act1v1t1es. The

resu]ts of the work were pub11shed in a report ent1t1ed Berkeley Campus

.and The Peopie of Ca11forn1a and an 1nventory ent1t1ed The Berkelex . Yy

Qampus and the’State of California was prepared, These two documents pojnt

out hundreds of points of involvement of Berkeley and pub]ie service and

_over 4,000 students anﬁua]ly working with state agencies or community organ-
jzations, either es\volunteers or for credit as gaft of theie edueetion. The R
current author was greatly impressed by the work at Berkeley not on]y in’
pub11c serv1ce, but in an _attempt on the part of this 1a;§e 1nst1tut1on to’
better understand and document its public sert/;g commitment and thereby en-

hance/ s fggft1veness




...,". 4 ct ’ ‘ . é’( ) o,'-n (:

Y 5 Consequanﬂyv, the c}ata reported in this chapter must be \Hewed as rep#

resentative and ﬂwstfthe:of th .public service commjtments of h1gher
ks ’. t’g"’\ .

education. Short of 1n gepthr res&;‘&rch w1th;heavy foHow-up, it is im-

o,,v-n.

poss1ble to define and’-prects.e}y eriugaerate all of the pubhc serv1ce activ- -

ities of the- réspondmg 1nst1 tuﬁons. ',But thé va’i ue of the data reported
.‘*’ :‘ " \ . -
. ‘her;e.xn -1s that 1t tends . td ﬂlustrate conm1 tme.nt and offer gu1dance to

TN ey,
. o’ =y

,qstqtutmns who m1ght be looking for ways “tor enhance,:mtensw.‘fy, or re~

e - .
~4raa ., Ve .. ™

structure the1r pubhc service‘efforts. « e Tus _7~-="i°.“;

x

The data in"Tab]e 1. show that by far public service of a direot edﬁa; &

e

twonal content nature is the maJor s1ng'le area of public service, But this

e

wou]d not be unexpected gwen the nature 'of the 1nst1tut1on be1ng studied. .’

For semor 1nst1tut1ons, techmca] a5s1stance t‘o agenczes, b.oth publjc and [°

- \' v ..

prlvate, 1s the next largesx. category, whue for Jumor mst;tutmns,wec—

reational se.rvwes are Mnext 1n order of magmtude. } also .seen tbat .
L8y v . - ‘.,i -

apphed research -and heal’th Serv1ces are sqbstantza] 1n sen;é?" mst1tut1ons . i "

LX} L) -
s «* * . .t (O R
.

.bu’uof much ]eSser. corrseg,uénce in Jumor coHege;. S AP Sl e

.
., ‘." - v 4

'v.- - .

TabLe 1,2 categomzes the data m terms of the ‘num6ér of 1nst1tut1e‘ns by‘ .

“ e ""\ o "‘- ‘O‘Q . 2

type Wh‘]ch df‘Fer the pubhc seryu:es as def'lne.d by the pro‘ject ?m;z_

[ZIPRNRN o
N s,_ . reld e -t & v

15 perhaps more i nterestmg to mstU:utmna] ,p'lahn an T'a-blé H ¥ f)f the
f LY '

o

L

,.‘-

senior 1nst1tut1ons,;9] 3 pe,rce porte'd educatmua'l ser\nces, 50 7 pere oo

‘..
6.

vme,s. 37:0 percen't reported non-

.......
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Apart from the types of programs offered the research was a]so JERA
« — \ R . -
looking into organ1zat1ona1‘arrangements, genera] budget sources, types

of groups served and publicity for programs. Table 13 summar1zes the .;

data related to those issues. Again, it is specu]ated that this tab1e

<~ \)

8 *ﬁSHGULQMEe of.interest to inst1tut1ona] planners., - ' SN

.
¢« .

. It can be Seen:that 1n senior institutions about ithe same number ﬂ': : ..

4
. ¢ A .. " .

organ1zé cont1nu1ng educatton and pub]1c serv1ce‘fbgether as organ1ze

them separate]y and about One-f{ fth* of the survey sen1or 1nst1tut1ons

~ u ol

have ﬁo def1ned d1v?s1on fon commun1ty servlces. In Jun1or co11eges,.

}c
ﬂ( ¢ * OJ é

T a greater bercentage sbow an organ1zat1ona1 d1v1s1on for community °
v .‘. - . . NS . . P R ” ‘
? serv1ce as separate from cont1nu\ng educat1on, But on1y 6.5 percent show

.
“ net .
. e

e -no'orgaﬁmigg dzvﬁs1ou\for‘commun1ty serylcea -x. e ‘
.o . o-\“ R 4 * )" .. N
N Another issue tn respegt to. organﬁzatfon wes stud1ed as we]] It

was determ1nedwthat most 1nst1tut1ons both Jun1or and sen?or,;prdV1de :[

\ W

) commun1ty servrce Jprograms-in 3 decentra]1z%d mode. Only 1? 1nst1tut1onsl

LN 4

actually adm1nnstered all communtqg serv1ce through a szng]e off1ce, uf:;xf'

- . - 2

whereas 55 were decentralized’ &ch spec1f1c and°permaneht organ1zat1ona1

units such as 1nst1tutes, centers, etc., and 177 were,decentra11zédﬁwlth :..' ’ '\ »

U o RN ?;‘ .
specific programs that were organlzed and condhcted on'a less permanent,1 - o s
’; .‘, Q “ v o .

(3
more ad hoc nature. The natterns here for both senaor and Jun1or 1nst14

o= Lo .
* ®a e.’ - -

tutions were simi]af‘ In summary,,most 1nst1tut1ons are. organized ona i

.. , S .

._.,

decentralized mode Spread1ng commun1ty serv1ce act1V1%1es throughout H:fﬂ :'V ?ﬂ“' 3

. .."..:

various sectors of the 1nst1tutﬂon3" Few 1nst1tut1ons have a]] commumty’a . 53"g

. N .
. . ‘ n® . L. WE

serv1ce d1rected out of a s1ng]e off1ce.. Th19 does not nean that there ,,;,‘” L

- . o L

iS «no central off1cer of coondqnatzon, for the data in the preced1ng part ' -H PR

-r.
>~ fad -

of the table .nd}cate that only 16" 7 percent of the fnstitutions do not _' o,

attempt“some type of c‘ptral coord1nat1on.or fac111tat1on even tbough

the: actua1 serV1ces are rendered in'a decentra]1zed fashion. - . T

- / . L
.

- 57
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The next part of Table 13 generally summarizes the sougCes of funds for

<

‘sych'activities. Apprioximately 74 percent of the senior institutiops and
' . 84 percent of the jdhior institutions commit funds from the general fund

budget of the institution for service activities. Ih some cases, the support

AT . <Lt

may be the sa]ary of the- coordxnat1ng officer or other such minimal support;

*

in other cases actua] proqram funds are prov1ded from the general budget.
These datg do 1nd1cate a substamtial comm1tment to the ‘concept of service
1n that genera] funds are gllocated in support of public service.
o fr1vate.and public agencies such as schools, hosPitalsf correg

in€titutions, etc., are the predomingnt groups served:in pupHC service.

b

However, services to individuals are réndered‘by more Anstitutions than to

groups. This is consistent with the data frgm/ bles 11 and 12, which show .

eduCat1ona1 andurecreat1ona1 serv1ces/as the predominent types rendered

Finally, Table.13. 1nd1cates how many of the respond1ng 1nst1tut1ons :

actually publish brochures, cataTogs, etc., on the1r public service efforts.

] .

Approximately- 6//percent do pub11c1ze their efforts. Th1s,too, is an in-

d1catJon of commitment tg the service role of h1gher education.

| Tab]es 11, 12 and 13" above g1ve a stat1st1ca1-summary of the data *
‘collected in the?cemmun1ty serV1ce survey part of this tota] project.
However, thesé tab]es and the d1scuss1on above doss rot adequate]y reflect

the nature and 1nnovat1ve character of many of the proae
W .t

- “accounted for. “There would be no way to d1scuss these fforts fully in,

s and programs

this report., Several file cab1nets_of descriptive ma en1als_were filled

"+ from this research project and some\insbftutions wery visited we will \

issues and public service. The.fact that most

¢
- '




L8 The author was genuinely impressed .by the efforts of the Universi

CLv B ./

the research process are not discussed here in.no way reflects on their

R

nature or adeqpacy. It is simply a matter of expedience that a few are

chosen for discussion,

o

\

conceived of and currently directed by Dr. Barbara Gardner -his effort,

now a permanent program of the Un1vers1ty, best typifies the way a Un1ver~
sity can respond to commun1ty issues in an infMvative way, 1nvo]ve large”
numbers of(facu]ty and student§, and do so in an educationally respectable
fashion with students achigviné educational credit for their service efforts,

Basically, the projecr/ﬁti]izes studjrts working with inner city schools in

' several ﬂgve]s of igvalvement. These include tutoring, teaching mini-courses

3

in the pubtic schoo]s;.serviqg as role models and "Pals™ for inner city
youth and serving as teacher aides. While_ this activity'does not in 'tse]%
sound that dramatic, the way the program ‘works is truly a mode] of exce]lenge
and'planning. The program has e¢xpanded this year beyond servmce to inner
C1ty school youth and now also f cus;s on supp1y1ng job opportun1ty data -
and assistance to low-Tncome community residents. \ It also includes ~a special
program wowrkin w1th an orthopedic hospital whereby phys1ra1 therapy students
work w1th inngr city youth with physigal prob]ems and an a]pmni resource -
- .. Y

program through which the Universify of Southern California alumni can

participate in the Ser

ire. functions of the program.' In addition, a specialift

. - I N
pe _eqt of the studeyt body o# USE were participating. Students from c]asses(

“" 'A . 653‘ I v, ‘;”
' 1 N :
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' Studjes, Sociod etc., were involved. In somefeases, entire classes’ °
. ’ ¢ t
— pérticipate; in other~egses participation in the progrqm'ts\offered as ‘ '
' an opttonal alternative:to par ( the regular course Erogram.‘ The ‘ R )
'students work from severel to many-hours r'week in the areas o? mini- . //(/

course 1nstructlon w1th1n the pub11c schools, tutoring, "Pals", teacher .
. 5, P

afdes, and b111ngua] ass1gnments. "Curriculum materials, mifthegourse

7 guides, teacher manuals, faculty handbooks, etc., have all been deva péd

nd are beind retined and %pdated in a continuous“process. Recently, the

d~JJ§Ll&ﬂl_faCT]1ty and this tests fo the excelleénce )

" and acceptance of the project. The present author- endourages readers to

_project acqui

contact Dr. Barbara Gardner at USC for more 1nformat1on\ This prOJect

XY e1s the- myth that pub11c service is not tru]y an "academ1c" andeavor,

: proqram in Los Angeles Js worthy of note too, It is a type of
\ -

RS

Trac C11n1c wh1ch serves deaf or hearing 1mpa1red‘§h11dren and\the1r ..

N - families e The clinic, is known world-wide far its correspondencé efforts ST .,
~ \ .

. ulty expe2;1se and-: research capab111ty is- e

_brought to bear upon the basqc serv mission of the clinic.: The effort

.-

ity can, team up, ma1n-;

ﬂﬁ neit er' u]dvalone
hieve. Whide.the client is the greatgst benefactor of th1s partnersthTe;f“*‘“”‘w;1

. N . e

™ does demo trate thdt a pr1vate agency and a uni

) ?’ ¢
taln ee1r au -nomles and prorjde a quality of: se

0 partners ben-~’t in n‘ﬁerOUs Ways\sﬁth-as faCUlty apbo1ntments for -
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“The Un1vers1ty of Massachusetts at Boston has attempted to create a , «.
I t*

bridge betweeh academ1a on the one hand and the Boston'commun1ty on the;. p

;
V)

RN l/.\
in th1s program are 1nv01ved in var10us curr1cu1a re]atlng’to

] -

7
areer options. But the genera] mode of 1nstruct1oh“ns ghat of

\ specific
%

ased methods w1th h1gh 1nvo]vement in commun1ty act1v1t1es

through coope at1ve educat1on. The college p]éces/:;jcng/emphas1s on

meet1ng the edu

interrupted .in the past and who wish to cont;ﬂﬁ%/on their own _pace. <.
Facu]tf are bath” tra itional facu]ty and,af/; persons from pos1t1ons in

competency-

t1ona1 objectives of those adults whose education was

-

pub]]c and communtty agenc1es. Studgnt progress is not measured by the

.‘o h

accumulation of course gred1ts, but through a cert1f1cate,system that -
-~

assesses competency acqu1red the job, in 1life genera]]y, or -through .

college courses. To 0bta1n-a
- "a total of ten ceftificdtes in v 10us areas worked out for the student

.. 1
This programoof community service meets two goals: an avademic dégree .

program and a dlrect commun1ty aligned\service educat1on. While this

. is at the forefront of needed educat1ona1 1nn0vat1on for a large’ number
of students who des1re Q degree but want a pract1ca1 and. applied base -
upon which it is structured ‘This effort at Boston bears watching for 1ts

A

potential fOr much of urhan higher educat1on is far reach1ng The current

.'., R

and p1oneer¢1n educat1ona] 1nnovat1on.”. QTH . .,,"? S ?"'hgw' ey
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l other thrOugh the. operat1on of 1ts Co11ege of Pub11c and Conmun1ty Saryice.

acheTor of Arts Degree a student must acquire
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{;d sent mater1a]§ on yrban research

‘“n nters, human resource centers,’ euergy.1nst1tutes, buS]neSS research

"Many of the institutions surve

-
\ '

-
..o .

bu,reaus, soc1a1 gc1ence centers;’ extens1on serv1ces, and so on. The- -
. 4

.
. .

predomifient sche«ge s thé use. of centers, 1nst1 tutes and bureaus 1n sem‘or

".0. i1 e g

Lnst1tut1»e;rs and dep’artm,enta] or eol]ege-wwde e'Fforts m Jumor co]]eges. -

' .

. =

ThE& rgspop,§e '£o p'uhhc °se~rv1 ce ]s andeed mpr‘esswe and the data- from th1s

stud», md1cat.e K gromng aWareness of the respons1bﬂ1ty of. h1gher°educa- *
: .

. N

N ’,

pon,m the apphcat]on of' its resoyrces to pubhc and commumty issues.

«

..ﬁober;t Parks,~“;5ast Pres1denj; of the Assdmatwn of'Land\Gr\ant

y BN
CoHeges antf ,S'tate Umvers"ltqes summed up - the respon51b1hty of h1gher°

. . " ‘\4 co . .

educatxon m*%\ 1973 speech He saad' RURIRI

h-—___‘_'________;__.,,’/
)

(A . 9
~t . ‘

. Insﬁtutw,ns Oﬁ h1ghe~r edugatmn, havmg ‘resources and”

: capab111t1es, hﬁfb soeddk ‘apd techno]‘og1ca1?~and which are o
potent1a1.ly and qotq,any of.'value in thg o]ut1on of nation-
al problems, have,a he?pons'gm Tity to Serve the public wel-
fare b&yond gn- -camphs . teaehmg and r {earch.: TQ, enabthe, these
_resources .to be move effé‘&tq'veﬂygg lized, 1nst1t\1t1ons muste

relate*productivély to external” droups, and-.ggen_c qrqamza-
txons and assoc1at1ons‘ to provmde service,

\"‘
SN

~
Aruitoxt provided by Eic:
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CHAPTER IV

—

STATEWIDE PLANNING AND PROGRAMS FOR THE
ADULT LEARNER THROUGH HIGHER EDUCATION« -

!

~ N » . L}

The. current explosion in adult and continuing education finds its
historical origin in federal legislation which created the national land
;grant prégram in 1862. Through the years thereafter, other federal bfo-
grams enabled seates to develop technica] and vocational programs in orden
to upgrade the quality of the common man's training and bring about an )

understanding between the farmer and the academician,

It was not until 1965 that tee national focus was~drematica]1y sharp-
ened on the broader aspects of community service edication through Title I
of the Higﬁer Education Act. The stated purpose of this act was that of
“ass1st1ng the people of the United States in the so]ut1on of community
problems such as hous1ng, poverty, government, recreat1on employment, .

youth opportun1t1es, ¢ransportat1on, health, land use...," and‘strengtheni _

»

ing community service programs of colleges and universities. The act

provided federal funds to be matched by states and administered through a - N

’

coordinating agency for co]ieées and universities., ’
Most states have- taken advantage of Title I.to develop and implement

continuing education and community service programs, especially in | ) .

.

1 -

—
It must be pointed out that data reported in this chapter reflect
activities up tog973. Some states since that time have progressed :
further in their planningor 1mp]ementat1on. .

.
4 . “
. .
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metropolitan areas. Although initially, the programs emphasized ¢ mmunity
deve]opment and vocational training, the recent trend has been toward more
diverSified areas. The actual explosion which is bringing continuing and
adult education to a positiop alongside that of "traditional hignér educa-
tion results from the recognition by the states of the Tong-term benefits
‘to. the state, as well as to the natiaonal well-being. Thié realization has
come about 1n ‘sery'r‘ecent years, Only severallstates ‘currently have
speciffc operative plans, indeoendent of generaT state plans for higher
education, Specificaliy for continuing and adult edocation. A number of
other states are presently deve]oping suchapians, which should be completed
in the near future. Anothe; group of states implement continuing education
. programs through Title.I agenc1es without plans which distinguish continu-
Jing and adult education from traditional higher education. The remaining
states seem to have no state plan.for the delivery of postsecondary educa-'
tion programs, a]thobgh there may be a Title I plan or set'of priorities.

Even theugh large dif;iifnceé in educationaf needs ‘exist between states,

S and attitudes which are shared by several of

ere are certain approag
. The foi]owingvana19$is of statewide efforts is by no means definitive.

_Infoymation for review was obtained primanily by contacting by letter tne
\ B .
states\ Some states responded with actual state plans. Several others

adult any continuing education. Those states.which did not reply were :
coritacted by phone. At the time of writing, only one state d1d not pro—
vide any information. . Many stateg indiecated that cont1nu1ng education was

coordinated through the Title I agency. Other states indicated that there

ks

e

66 )

inating Boards of Higher Education or their counterparts in a11.fifty' Vo




developed 11felong legrning offer1ngs. . % . ' ‘ o

higher education. oo o e R

R

-

'

, legislative information and more important1yf?po1icies regarding certifica-

-

. branches are the Postsecondary Educat1on Comm1ss1on of California and thel Y

, Adv1sory ounc1] for Adu]t and Cont1nu1ng Education in M1ch1gan. Pennsy]l-

.reveals that certa1n 1nd1v1dua] institutions w1thﬁn the state ﬂave well-

. .
2 - ‘

s N ’ . -~ \ - - ‘ ( 1 ' -
wasyno statewide codrdimation of these programs, even though other evidence

- \

. ‘t ; ©

A number of states are,moy1ng 1n§s1m11ar d1rect1ons to expand their . ?

system of postsecondacy education. Maintaining an off1ce at the state.ﬂ-d;—___——;’wzg/
level appears to be the most common ex1st1ng or pr0posed organ1%);}6na1 -

method in those states which have taken steps to strengthe tﬁe1r non-

traditional postsecondary education System, This is usually done throggh —_—

a special division either separate from or within the state agency for'
> L]

~
-~

-
- . Y. .

Such an office(typically functions as’a c]earﬁnghOUSe for pnbgrans

across the state and assumes a 1eadersh1p ro1e in pub11c121ng and develop- ' -,

\

1ng individual and state interest ip 11fe1ong 1earn1ng. It is not‘usua]]y ¢

directly inyolved in program implementation or adninistration.. A state :

R

office cbu]d also serve as a logigal place for accumulating relevant

.
»

»

tion,or professional Ticensing which influence the need for and provisions = -

Al 4

of Tifelong learning.

¢ . S~ ¢ 2

In most cases, a comm1ttee or department 1s located w1th1n an already
I
existing state agenc,// Where a commission ‘is autonomous, there 1s lose”™ -

cooperation between the d1fferent d1v1s1ons. Examp]es of those 1ndependenf




of the state most notab]y at th1s time include: Connect1cut Florida,

~n

Georg1a Idaho, Indiana, Kansas, Massachusetts, Michigan, New York,

©

Rhode IsTand, South Caro]1na Texas and Virginia. .

,’ The maJor obstac]es confront1ng a comprehens1ve postsecondary. educa—
tion system have been identified by nearly all states as-a back of coopera-
«t1qn and coord1nat1on. Most of the states which are innovative 1n continu-
ing gducation concede that it 1s 1mpract1ca1, if not impossible, to imple-

. men€ and adm1n1ster programs from the state 1eve] Several states heve
p;ooosed that reg1ona1 centers be established, States which specifically
déscr1be such centers 1nc1ude“. California, Connecticut Florida, Indiana,

éggassachusetts Michigan, New York, Pennsylvania, Rhode Island, and Virginia.

Bt &
3 45%_ The funct1on of theske centers would be to help 1ncrease the efficiency of

S

A8
T postsecomdary education by eliminating over]app1ng programs and to facili-

tate cooperation among the: multitude of educational resources to be found
within a gommun1ty Texas proposes regional councils. -

The Un1center, for examp]e wh1ch is proposed in Rhode Is]and will
bring together the, commun1ty based agenc1es that serve B]ack Latin- Amer1can,,v
Jow-income, ahd othe minority individuals and families, as well as -provid-
ing educat1ena] information for the general pub]ic. Ca]ifornﬁa is also in
the process of - t;b]ishing a tommunity Educational Advisement Center,

which would as§ist the "new c]1ente]e" and others:in making dec1s1ons about

=
r-

part1c1pat1 n<in postsecondary educat1on. o L \

A position paper of the Michigan Advisory Council for Adu]t and Contin-

u1ng£5¢6cat1on recommended that three planning regions be" estab11shed in

tate--ope urban, the middle- c1ty, and one rural, The Council also

the
a {/o that the state legislature appropr1ate 5750 000 for establishing

these eenters.] PR
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Another method of increasing opportunities for particfpatigp“is the

consortium approach‘taken in many states Thr0ugh consortial arrangements,
institutions have been_ab1e to come to grlps with the educat10na1 aspects

of the problems of time and space. The rationale for cohsortia is explaing,
ed concise]y in Ratterns for Life]ong Learning: \Q\ ] o
. . » N\, N v
A]most all institutions of higher learning and a vast
variety of nonco]]eg1abe institutions offer.some type of
- contihuing education programs, Ng-ope institution can do
everything, but each should aff1rm ‘which part of the total®
responsibility it will assume. Ideally, institutional co-
operation will replace compet1t1on and unnecessary dUp11- ™
cation among programs.. It is not unusual--indeed it is - -
common=--for several universities to offer similar contin-
uing education programs in most of the larger towns and
cities of the nation. Add to.these-the exténsive programs
offered by busitess and industry, professional and community
groups, and the apparent duplication of effort becemes even
more pronounced, - Much more could be accomp11shed locally,.
regionally, and nationally by a serious comb1nat10n of

.
Fl g

resources and by a collaboratioh of those agencies concerned . <

with continuing education,? o . O .J":

~ T
The State University System of F}or1da s cont1nu1ng Educat1on program

1

is organized in a pattern of decentra11zed adm7n1strat?on w1th centra112ed .

/

accountability. This occurs by“d1v1d1ng the state into reg1ons determ1ned

\by the location of state un1vers1t1es. . . ' ,{.fu :
- * .
Each of Florida's seven state universities is respon- - .~ ,
-sible for servicing a'determined geographic region of the 't :
state and may offer, within its’ reg1on and wi thout prior =™ vt .
approval from the Un1vers1ty System's Continuing Education, .

office, any credit courses which have been approved by the -
university for on-campus instruction: A un1vers1ty may

also offer credit courses ‘outside of its region after appro- ) ‘
priate clearance with the Un1vers1ty-$ystem s 0ffice for T :
Continuing Education. Universities wh1ch have capabilities . Coa
in specialized or unique areas not available “in any other - S

state university may, -with the permission of the University. N ;

System Office for Continuing Education, offer their course(s)

in any part of the state, An officidl T1st1ng of its .
specialized or unique courses and programs is:normally pre-

pared for each university at the beginning of‘every academ1c o
year, A un1vers1ty has complete operat1ona1 -autonomy for = °

L ¢ 4 ¢
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“and elsewheré,® \ ' o

. The trends are'particular]j significant in urban areas because! of '
v ’ . ¢ . P ' s .

. the,ihéreésiﬁgvﬁgvef of education required for job nbbi]it§'and tﬁé

4

% '
fd - . ~

: 753 .
] \
. ,
s, . . - [
L - . ,
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' . .raﬁidfty'of'chaﬁgéfin technique and techinology calling for dontinual

Y

P

g

its noncredit short courses, seminars, and symposiums. -
prior approval is needed for these activities, although
universities- are asked to report all such activity, iad-
o vance, to the University System Office for Continuing Educa- d
tion.é _ . -~ . .
) . In order for an interinstitutional arrangement to operéte effectively
o and contribute significantly to lifelong learning, the importance of edu- '
. " _cation now being provided by the privaté-segment of society must also'be~ — = . =C
» recognized. This segment, which inctudes p?ivate universities along with
ﬁkoprietary-schoo]s,\business} industry, and even community organizations,
o is aften called the educatiopal “periphery" or “open-sector.” Acceptance
> »¥ of “thezopen-sector has onl) recently come about in_ihe/%{e1d of education,
S i;é Effo?i; are underway’in several statés$ to give équatstatus to educa-
N tion, gbtained from-thgse. nontraditional sources. Hew York, for example,
reébmmendékiﬁ‘fhef };p&,é;piaﬁ thét‘“%ormal borderlines between collegiate
s ST S A I -
L. ‘ and noncollegiaty postsecondary education be erased_through the development
"7~ _ of a comprehengive system of postsecondary education that involves no * o
fgé‘ ¥ dis%inetlgpgin Status."? \
N PR . ) - LI '
LT ational trends indicate a rate of increase of proprie-
IS | ~tary school enrolliments over the last_decade which is twice .- .
. e e rate of.increa§é;inidegree—grantihg“jn titutions. . Fur- Y
. /ther, federa] policies are changing such that student aid. L o
/ funds gdo.to proprietary institutdons. (In Indiata, for . . C
“‘example,-financial aid programs available to studepts-ai. Lt .o
_ ¢proprie$qry‘ihsti;utionS“negrly parallel those available<in °  .*> - - e Nt
- publi¢ and indepenQent‘institutfons,)' Accreditation and . e
~wdegree-granting criteria-are cfianging such -that proprietary" ) o
. {nstitutions will be~included. Finally, ‘contragts with! 0 - Ny
proprietary institutions have been undertaken in some in-_. - 7 R
‘stances im Massachusetts in the area of ogcupational educa- AR
tion and’ they haye begn recommended N Delaware, Indiana, - | R




‘updating of knowledge and skills. W1th the recogn1t1on and deve]opment s,
of non}rad1t1ona1 means of acqu1r1ng re]at1ve]y Tow-cost postsecondary
educét1on opportun1t1es for advancement are more desirable and acgess1b1e. ¢

/4/,/// A similar prob]em-eenceﬁnlng“acceptance of~nontrad1t1ona] educat1ona]

~ ————

offerings at forma] degree grantlng 1nst1tut1ons has been raised in severa]

Pt . = —.
. .

state plans, as well*as in much related ]zterature.

Although continuing and adult educat1on has estab11shq&'1tse1f as 3
segment of education, it is still forced to take a back seat to formal
higher education. The well-established traditional system of higher edu-

cation has been reluctant to recognize adult and continuing education as

o L]

its equal in areas of student charges, course offenings, and financial aid,
- . °

“tf lifelong 1earning is to become a reality, the inequities which penalize
>a‘bersoanor’stopping-out of school or attempting to.reTearn or retrain
must be eliminated.' In the past;dthe*conf?nuing education'departments‘of
too many institutions consisted. ma1n1y of "overtime teachers" us1ng warmed-

over lectures,' The students were necessar11y those of re]at1ve1y h1gher

. oAy
.. N N \ 2

LA

xncomes due, to an unava11ab111ty of financial ass1s;#nce. ) N . -
THe prob]em of 1nequa11ty has been addressed i’ the educatﬁon pians “f

. -

of several states. A study conducted for the Co]orado Comm1ssIOn on- ~

HTgher Educat1on by the Academy for Educat1ona1 Development expresses a

&

~*  need, to place more emphas1s on extens1qn work, -It is recommended that

“

\\\\\\

. programs be made a part Qf the state genera] fund budget In nottng ‘that

| 1nst1tut1ons w111 have to adapt to meet the needs of “second chance" )

-~

students and those seek1ng to equ1p themselwes’for~new career the” stugyl'(b“

N . L .
N R N LI . LR 8
‘

recommends ‘that: . A . ‘:f' ‘ k',' VT e e
e . ¢ o : e N
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"Il institutions: offerrng outreach programs shoqu PR oS

i devise noncred1t skills and refresher courses- to~help C st . o
©*_ prepare studepts who have been away “from. formal educa- - - e

v

* tion for some years to resume thewr studwes. ; "'1'

-

.. - The state'plans of Rhode Is}and. Flor1da £a11ﬁorn1a,‘and Vtrg1n1a o .
,’ ‘ -7 . c o
encourage the equa11zat1on of nondegree cont1nu1ng educat1on programs. T ‘

@

In Rhodevlsiand for example, the proposed Master PTan fbr Cont1nuzng )
& R ' . :.-. / . . o ’!‘, 6 v -

Educ8t1on recommends that . : - R
The Board of Regents sh/uld,cons1der mak1ng it off1c1a1 o i

policy that al] citizens of Rhode Island are ent1tled ton T - N .
education on similar financial terms and that measures ' o

. should be taken to remedy present 1nequ1t1es where they

7 _exist’in public institutions in relatioh-to adults.! - v
}/” - ) “r s @
' Ca]1forn1a s Sta}e P]an/gf/1972/advocates that extens1on courses or - f

of £ campus degree cred1t work sheu1d not d1ffer from the tradqt1ona1 on-
campus credit work as far charges to the student afe involived. N1th

« - , ) : °
regard to community colleges, the plan recommends that::

The California Commun1t§ Colleges, to which all high !
,schoo] graduates’are qualified for admission, should con-
tinue to remain tuition-free. In this connection, it is ° - » »
also recommended that the existing limitation of State P
funding for, community college students over 21 years of
age be removed and that all students, regardiess of age,
- part-t1me and full-time, following graded programs, on

.any. day or night of the eek, be funded on an equal basis

and that a system of fjinancing should be developed that ' P
takes into account logal resources for funding quality .
programs . 7 ,

<

" This same sentimep’

for razs1ng “continuing educat1on to the same level

':f 'aand status 1s expressed in the draft of The Vl_an1a Plan for H_gher
Edudat1on; 1972 1982 The appeal. is that: - S YR
r.hh M . In the future it will be’ necessary to view these programs
" {continuing education "and extenhsion ag;;;ltles%’as equals in+¢
. .every repsect to on-campus reS1dent o es and programs. . e
oo Cons1stent funding for oFf~campus programs will have to be - T
} provided cand this second-c]ass stigma will have to be’ erased. TN
‘ The distinction® ‘between ‘on- campus and off—campus courses . .
;"* W111 ‘need to d:sappear 9 e 1 L o
- .. e . . (‘ LS ,',l. .
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The policy statement on extension artd cont1nu1ng eduéat1oh programs ;_ Jf

in F]or1da has the.most d1redt and unqua]1f1ed stand on equa]]ty of cred1t kY ;f

K K N

courses, As the Board of Regents procTalms, "Un1ess X un1vers1ty is pre-...f‘ . L

< kS K s < ".’,‘:

pared to accept credits earned in. its courses offered away{from the campus,

Paiar
S e o _,...____.»—/

it sha]] not offer such courses,” % i:, 1f; f {}. ‘} Y .i ff ;g” ';if\' ‘
“Once the prob1em of equa]1z1ng the vatue of nontrad1t1ona1 approaches

- N

to 11felongJ”ducat1on has been resolved another barr1erﬁconfront1ng the

process of cOntan1ng educat1on ar1ses., The quest1on posed is, How sh0u1d - 4

-
! . s
. ‘ . - < o

11fe]ong education.be financed? B : ; T . . e
P ) ,- . A

Currently; most programslnust be operated at the tooﬁW ]eve? on a se]f— .

susta1n1ng basis W1th students prOV1d1ng not onTy 1nstruct1ona] costs, N

-

but adm1n1strat1ve costs as well, ThTS resu]ts in on]y part tlme commit-"

ment on the.part of administrators. An inventory of COmmunityiservice and
.o N - ) . ' ) ., ) = E \ A
continuing educathon programs which was conducted in Kansas in 1972 supports

- . \ . R '.' N . ,; .
thése findings. It was revealed that two-thirds of the administratars of

2

outreach services and/or commdnity development services and prdjects esti-*

mated tha€ 30% or 1ess of the1r time- was ass1gned to outreach act1v1t1es,

-

one- fourth of these 1nd1cated that zero percent of the1r time wa's ass1gned

Almost ha]f e§t1mated that they spent 10 or fewer hours per week an out-

L

),reach serv1ce act1v1t1es‘ Dur1ng a ca]endar or fﬁsca] year, 42% of the

proﬁram administrators spent 10 or less percent of’ thewr tota] time 0n
outreach service act1v1t1es,]1 . . S C .
. . . - . ’ ) .

If student fees are used to maintain a full-time administrative staff-

4
N4

thereby reducing instructionai revenues, the university fings'itSelf unable

to develop an adequate faculty for a bood continuing eflucation program. ‘ e
o N ’ ' .

In many instances, theﬁfaculty me%bers‘of continuing education offerings L,

N >

A 'I . - A . 'F A
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s do ngt rece1ve add1t1onal qempensat1on for the1r t1me, especnal]y 1f the .

~ ~ . rh

progrim is located en campus. It was found that in Kansas on]y about

f-urth of the faculty who part1c1pate in outreach. serv1ces receivet addition~ /
‘, al compensat1on The ma1n type of reward receibed was recog 't1on _ Since <.,

most facutty members are 1nvo]ved to the 11m1t in regu]a

, the 1ncent1ve does ngt appear very great to part1c1

credit programs,

e in® contipuing edu- -

Catﬁén courses leen a t1ght budget and a sho

o~

age oﬁ;fatqlty, ang’ try- PR

~,1ng tdlnalnta1n a se]f—susta1n1ng program,

s

he 1nstitution is theh foreed’

. to set higher enroliment cr1ter1a_per urse s well as h1gher tu1t1gn

ahd fees.” A cycle is thereby crepted effect1ng d1sastrous results upon ,

KU
. ’

~

'1ife1ong educatioh.' An ‘exampte’ of thts cah be seen 'in T]orida, where it . r

ances the univerSitJes are forced to cancel.

o (

4 is{hdted that ih many i

7 "o Yo,

1 "o ot ~ /.
N outSide of the un1vers1ty sy tside of the staké,
. : ; - . f‘ ~° . -
in order to meet:theiA‘ s iona} * 1nu1ng educa;igg Ay /
- : 2 . ¢ “ 4
Fortunately,’ Y taken Ay 4

action to intervene"
Division of (o

recommegﬂs’that "...

institution's offli

ll.|2

generaﬂ'fﬁnd appr > T(

- .

op//a»1qn .ragithe State/te sTature,

P
. State P]an recgmmands that nondegree wetk be suppbrteg«

K
-

. pr1mar11y by P 1q1pants. It cont1nues, however that the pub]1c serv1c/ .

6r the time Ueing /e

yaIQe oﬁ quhtedh~ation should be recogn1zed Such recogn1t1on shou]d be

1

forma]i?edfby~the State thr0ugh\fund1ng the adman1strat1onsof these anﬂ . 9 ‘\l

. . .. A . / L. J\
;.\ other programs -that are jn the State's }'nterest.]3 . S o
N o I T - }
a . ’ ‘

~ ‘ 82 ) L . , ' . .




: . . . J yo . ) -
In Penns 1vania's Master Plan, an“app@akis made for continued M

- ", -
f1nancra1 support-of postsecondary gont1nu1ng educatTor 1n th1s manner:

~

Even if federal funding con%1nues to be a major. & -u-nt >
in the support\ of continuing education programs, such activ=s
wities in all Coymonwealth institutions. should receive add1—
tional. support 1 the form of categorical aid from state '
and locat funds, particularly for those noncredit and com-

Commonwea]th

o -
1Y

\\In\MassachuSetts, there are four models for f1nanc1ng cont1nu1ng
\J\
educatlon\programs which have deve]oped .under the 1eg1s1at1veeprov15 on

& o\
is no cost to the Commdnwealth These are: the trust fund approach;
S

the rev01V1ng fund approach tbe Spending limit- approach ah\\\he y

-

extended -day funded approach.15 7 -. . = : t ’\» o e

” ]

The trust fund operat1on g1ve§ the cefitinuing educatJon d1v1slon

nearly comp]ete-cohtro] over 1ts funds. Th1s, a]ongow1th s11ght1y

h1gﬁer fees, epables the d1vﬁs1on

~

3

process does not Lnyolve the' St

'_'to State audit)

trust fund but restr1cts the accumulat1on of funds, and. does not -

~

1hvo]ve the Statedirectly 1n*thg 1ncome expenditure process.

. Another mode], the spend1mg W1m1t mhde1 p]&ces a 1egns1ate9

2
rom the Cont1nulng educatTdh account

i«

~limit on the amount of spen

. Th1s-a1lows State funds

? ' R { ‘

revenues must go back to the»State.. Revenues'ﬁustanot exceed the . -
. . ~ry . . &

amount spent. The State Colleges in Massachusetts also have a'~’
"O' . . . . . © s 4

)

] - . .
N
d v LT e -~ . v
- , 8'3 - : E
, .

> munity serv1c$ programs d1rected towards the needs of ‘the . N

expend ‘more money on staff and °

to operate in an entnepr' eurr\\ fas lon, since the 1ncome—expend1ture

0 be expended up “to that'11m1t but a11 A A

»

that the pub11c 1nst1tut1ons ‘may conduct these programs only 1f tﬁere«.w

S

b N
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g\\\\*\j procedurefwhereby 90% of the cont1nu1ng educatlon~rece3pts are' )

a1ldca ed—10 the State Col]ege Sys\em‘centra] off&ce £6: bé expended..;

'\..

for~three purposes Eyrt'for a “ha1lout" fund to:ass1st sma]] or. >

*
.-

o -new programs operat1hg be]ow hﬂeakeVen, part as a fund to perform e
.:.; research and fund‘projects ih cohtanu1ng edpcat1on part as a fund " 'i.
t°‘5“F’F’°rt Staff W,ork for the}Board of TPustees. PP

IR ‘ - Accord1ng to the extendeﬁ day«prxnCLpfe .regular.budget.dayee

vy ". o

c]asses are opened to part txme students and offered at some hours ’

¥ more conven1ent to part t1me students. -Hence the flex1b111ty and

respons1veness of a separate cont1nu1mg educat1on d1v1s1on s, v,

. .

S sacrlflced for the abaTlty to have part—t1me study funded by the

» < .
-’ 5 . . v

; State- ! v ) , T = A ; -" e S - ) . |
- \‘ * . ' H o\s ':\ *" . ’ . -/ . 11
|

{ - Aﬂthough these four methods oﬁ f1nanc1ng contlnu1ng educat1op . 6 ‘4

, " programs are cUrrent]y 1n use in. Ma;sachusetts, d spec1a1§report for oLl

* the Advisory Council on Educatjon'reqomnends sever@l ‘other’ po§s1-a T L .
. , _

. F L.
* A . LT s 0T

~pititjes. .To'aid thefdisadvantagedfstudent, & VGUé er SYStem'Wa%' S
YT+ Tsuggested. " A bax cred1t pollcx for emp10Yer5 was- d1scussed‘to’ Tk

N . enceurage bus1ness and 1ndustry to heTp sqpport 11fe1ong 1earnzngh . o, R

'On the regional ]evéL, a match1ng grant program wa5°proposed to he]p ..

B %
¢« e ’ \ A .\,( :e

. Fo- .
~coord1nate and. initiate cont1nu1ng educatlon programsrﬂz vy et

. . S {

A few states have_prov1ded sx1mates and progect1ons for the L - -

? <. [ ” i

a =~ A -~ .

degree of part1c1pat1on 1n‘adu3t and cont1nu1ng educat1on. In¢some

PR t.
. 4 . 4

. ;gases, these projections are for specrf1c mrograms as, opposed to the o .
broad range/of offer1ngs from any.type of 1earn1ng source ~

' .J Ry

R ’ M_‘Jgkshoutd a]so be mentloned that these est1mates are genera]]y

~ R °

» " - .
for noncred1t courses and programs. Ths. is -a very coﬁserv§t1ve P s,

LN

. >

t
. ~ o
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. . ..def?ned It 1s expected that many persons enrc]]-xn rograms for . i
e . P
Peoee “tre dit for the s1mple reaSop tha* noncredm ifferangs of their 1nterest
- . . - . . Q' “: u‘. . - .g. . N ';
are "not aJamlable ‘= , . e ; . "E;

P
. “ ) L4 ° s

L e New York reports\kﬁat 82 350 peﬁsonswwerg\served 1n nondegree o

‘e - ¢

j .“:f:” ) adu]t occugat10na1 e&utataon programs durlnq the “1970- 71 sc‘,lsrogﬁtyear.]6
Est1mate$:of thoSe adq]fs oprolled in genera] educat1on courses, cr.
“ : . d.:.’
. chrses for Wnak1ngva{1wfe" are brokeﬁ“an;p three categor1es ]7 o i
‘ ’ , public Tife  : 49,000 . - ‘ ;j‘ SR
L o r Fapily life 58,000 - T e
e, , Richer life 237 000 A e - N
- Total Sl T o e
- < - . : B
5t Florida projects that the State’ Un1ver51ty System noncred1t oo
Y . ‘ .
_ enro}lment through the xear_JQBO‘wall be:]8'.;‘ . e e
R L ToT2e74 126,250 S e
R <" 1974-76%: .. 7, - 138,300 L - e ¢ .
. . 1976-78 183,600, - SyuL et
. o-'1978-80°0 - 1744oa i o
ﬁhode’ls?and est?maé%s that the Cooperatlve Extens1on program e ‘_ d )
e o reaches about 60 000 persons each year. They further estimate that

up to 35 000 members of the work fonte may part1c1pate in some form

4

- "t of cont1nu1ng educat1on or tra1n1ng Sponsored by the company " Edica-

t1on offered by, pub]1c agenc1es was'est1mated to 1nc1ude ...service

g %tra1n1pg for about 15,QOOvpub]1c of ficers ob.u ckers, vocational _

e ', traihihg'for some 5,500 disadvantaged_persons, home and family life

progréms to hefp alleviate the effects -of poverty for an estimated
I . . e ‘._,’
38,000 citizens, qhd.geEEnal information programs for' an uncounted .

" » . . . ]9 ‘.
. number of the pyh11c at }argew" (
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1

~conference work attracti ng about 4,508. full-tine eduwa]ent students.

fnat«unal .t;end mn the deveiopment o. 11fe]ong ]earang programs is reveal-

Idaho ment1ons, in a report from* the D1v1 §1on‘ of Contmumg‘ Educatwn .

to the Idaho State Board of Education; that noncredit enroﬂmen&t in post- .

A -

secondary educatwn increased by one-third.from 1971-72° academ1c‘year to oo

he o - ' L

1972 73

. ‘

" Ohif's Board of Regents est1mated in 1970 t’nat about 250,000 pleﬂe y F

.

participated 1in pubhc]y supported 1nst1tut1ons in Ohio. Mp're than 12, 400 .

full-time equivalent students comprx?é th1sacatggory Other contmumg
Y 2'
educahon organizations are conferned ma1n]% w1tr‘1 noncredft courses-and

.
. . . PN A

21

o 6 M
6 - .

Massachusetts reports that Jin the fa]T of 1972, 110, 270- persons were" '

. - \ (3
enroHed Lm cont1nu1ng and p’art -time programs in the maJor degree grantmg

. K -~

1nst1tut1ons Most of these ,enroﬁments, 90 3931, vere in c0nt1nu1.ng edu~

»
. l‘on

£at1on oy e;Ven ng d1v1s1ons as sepavate, from part t1me ‘stgéy in .qu tﬂhe » wy
. v S . AN Ay .‘» ; )
pr.ograms 22 - SRS : A Vs

o). . b . . : *

. Mthough the avbve genera] .descm ption of what appe&s to be/the

. °

1ng, a batter perspectwe 1nto the opesratnonal aspec'ts may. be seert by ‘ .

"X,

cons1der}na what 1nd1v1dua1 states ha\)'é\done Yo pronfote' cd,ntmqmg and c

\"‘ o &
adu]t educat1on In th% prkw ous. descr1pt1ons, the emphas1s was place

-+

\Q I
upon the form of coord‘mgttqn and respons1bﬁ1t1es g1ven to the 1mportant )

-

"’b-~1eve1s~qf- orgamzatwon In several mstances, specq fic reconmendatmns N

of boards of re’gents ad\nsory counc11s, on spec1a] comm1ttees were quoted .
% i1

to underl]ne th‘e need for a romprehenswe ]1fe]on»g 1,earmng sysﬁ:em. The
L] €y / ’

reader i$ referred to:ﬂppemhx ) fOr data on se]ected s*atew1de efforts.

’




. CONCLUSTIONS . : . L

M .

@ v T (
Reviewing the efforts of many states in deve]oping an’ operational state--

wide p]an for 1ifelong learning has 1ed to severa] reveaiing conciuSions.
R il .
W (1) It was found that neariy all of the states,acknow]edged 1ncreas1ng

.interest. and participation in continuing and aduit education. Aithbugh

b4

seuerai of the states contacted indicated. ﬁhat there was no official state- \
wide ceordination of cqntinuing and aduitteducation programs, most of them

expreised/fheufeeiing that the need for coordination eX1sted, and that some
- inftmai steps~toward fhis goal had been taken;/ Amoqg_those states which’

A

have impiemented or proposed iifeiong 1earn1ng systems, statew1de organiza- ot
tion is being accompiished most frequept]y through the estabTvshment§§¥
: coordinating office at the state level, usually as a division of the agency
.for'higher education. One thing i3 ciear--most statewide efforts in this
field are either undergoing drastic revisiom‘to meet the fnew trend of the - ‘

adult iearning soc1ety, or they are in the planning, or study stages It - "

¢ Te P -

is generaiiy agreed that a state: pian is criticai to the Success of a co=
ordinated efficient and accountab}e approach to publicly supported adult S

1ife1ong 1earn1ng actiVity - (2) Reg]onai centers have proven to be:

“

extremely effective in coordinating the educational resources in a parti— -

cuiér area They*aﬂso function as an information bank to co]]ect program

data and heip eliminate unnecessary “duplication of éducational offerings. [ ..

- -

A regionai network has also faCiiitated consort1a1 arrangements between .

. ‘4 L b} ™

* Jnstitutions. Consortia_have been'very effectiVe 1n‘promot3ng'programs

of high quality, as well as increasing the effictency of*<individual insti-
. > ° P . - . s v

:tutions. (3) _Another finding, which has also been discyssed tin the oo
appendix of this repert, is that nontraditional approaches to degree work

.. . ‘. i S . . ’ . . g ¢
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; have been widesp$ead Exper1mentatlon 1n the many types of individual V

stedy has pro]1ferated thrqughout the country and has been accépted by

many states as a valid-form of learning. (4) .More afd more statescare

-

beginning to realize that publicly supported-institutions do not and can-
. - o aN .

- .

not provide the total realm of educational offerings required in a dynamic "'
> society. The cqontribution to Jife]ong ledrning of institutions'in the
= _~4~_edocational_lperiphery" is_increasingly recognized and accepted 'Thesé
1nst1tut1ons have” even been included in the master plans of some states.
B :- : 15) Lastly, the financing Q\\]1felong 1earn1ng has been 1dént1f1ed by
most states as perhaps the greatest problem to be confronted in develop-
ing a comprehensive postsecondary education system Appea]s for st;§
'.ysupport of administration and 1nstruct1on ;r/ being mhde by many h1gher
- -ducatfonﬂgaenc:es#;cross the country These appeals are based ‘upon the

Dbelief thet pub11c 1nst1tut1ons are obligated to\prov1de 11fe]on§\Jearn1ng

» o»partun1t1es for those persons who support the institutions.
—_—i—t 0
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0Dt RECOMMENDATIONS . - .- Lo

. . S

: ! Mo ve . :

f ® t > PR ¥ . -
. . ’ . <

'The recommendat1ons wh1gh fo]1ow were developed on_the bas1s’of the - v,

~ 1 .

reseanch prOJect.( Some of fhem can be t1ed d1rétt1y back to preced1ng

" .

from the research f1nd1ngs, though the1r speg1f1c or1g1n cannot be -

[ 4
C
/gnrect]y tied back to research conLJus1ons. These were formu]ated by .. .
+he prOJect~d1rector as a resu]t of the gangra] knowledge and 1ns1ghts ; v
1 - L 4 \
acqu1red inthe. prduect 1hey are essent1aT~to'the effect1ve 1mp1ement -,
t1on of expanded cont1nu1ng eddtat1on efforts in co]]eges and un1vers1- - )
. o Y . . - v
tﬁes across the nat1on. ' R , : : ¢
- RECOMMENDATION: + . . e . - e S
9 : : 4
- i .State 1eg1s]atures should enact 1eg1s1at1on which adds e ‘
e the contipuing education of .adults tq the, required role-of | /4/.-' W (
<. + publie institutions of higher education, and which' requires .~ |
, that publc 1n$tﬁtyt10ns of highew education adopt workab]; . .l
. p011c1es of adult continuing education. < Lo
v i . '..f -, . .'.: ; . // ..”‘ ' . .
) 710 R : L. a : o ! .
- o7 . -
e Ws wou]d force~1nst1tut1ons to, reassess’the1r goa]s and mis- TN
bs .":—. e ( - '
éxon@ tof1n ude gdult learners. W1thout such a 1eg1sTat1ve mandate, .
\ ~ DA PN . : AV >t [ 4
some 1nst1tnt1 s mﬁght coatqnye to 1gnore the 1earn1ng needs of adu]t “ . .
e - ‘.’" L"‘ ‘e . .’ -
- c1tvzens ahd tqereby hﬁnder the econom1c, socwafg;bol1t1ca1 and ou]tura] Vo .
. deye]opment of the; rESpect1veustates as a-whole and 1nde1duals in part1- ot
. , ..;’ .- L) "’.. ) H ‘ ¢ * *-. L “ * - i
, ,cular:. Lt A s A . e vl T .
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RECOMMENﬁArfON; . > ' T

. ‘Cost. studies .and program reporting procedures should be . o
developed to determ1ne the most effective way to fund con- . oo e
txnutna higher education in the respective state§. _ BT T

! o . .‘-’ .
RATIONALE: T N T A .

xMany approaches are now used across the nat10n for the support of com- - ' T

tinuing education, Formula fUnd1ng on the~basis of contact hours, CEUs, : Pk

equ1va1ent creth hours, etc., are a]ternat1ves \\B]ock 11ne 1tems.are :// t' f}

. also possible, but weaknesses in th1s system are 1nherent¢ At any rat X R L

as soon as pos51b1e - Systems should be developedbwhereby nnst1tut10ns cou]d : T s
be funded on the magn1tude and qua11ty of their efforts 1n a/standard

W v S RIS

fashJon S0 that accountable stateW1de and 1nst1tut1ona1 budget1ng'cou1d be
]

accomp11shed e ‘ el

RECOMMENDATION e A 4 3
'States should immediately fund the adm1n1stratnve and R S ’ e

deve] opmental componefits bf continuihg education within col-" i

Teges and unwvers1t1e where 5uch 1s not now funded..' ' -

RATIOWALE: .0~ - ‘ T e -

‘2,

L S R S U o
Biscussions with ;administrators. of various instTtutions .revealed.that- )

13

.
. : " » N ",

* . . .\ . . . 3 “. . " N -l .
they were present1y trying to expand their contnnu1ng educat1ona1'oﬁfer1ngs,‘ Yoo

but wereothwarted in the1v attewpts bocause of 1ack of ¢esources Many co!lege o

heads 1nd1cate that 1f they could desrgnate one-person to hand]e onlx con-,“ N

1nnu1ng educat1on the programs wou]d grow tremendously ¢ Another po1nt
-.,,‘\, ,_
of concetn wa§ voiced regard1ng the chamg1ng licensing requ1rements in”

N -

some/y?ofesslpns Rapld advances 1n technology and med1c1ne are caus1ng ;;T -

profeSS1ona1 soc1et1e& to p]ace greater emphas1s than ever on reIearn1ng . y
to keep abreast of the f1e]d Thas, in turn, throws the maJor1ty/of the . e T

burden'uponhbn1ver51t1es and co]]eges to prov1de the educat1ona1 quat1ng. *

a .
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~ - “~ M ., 0 - M
. . - . . ¢

:Eina11y, the concépt"tngt ndblieye4ueat§6n is far. the young isno longer

t 0

: .iable, - More &dults parti@ipaté in lifelong 1earning than youth in co]-

‘Rege‘studfes S1nce these adu]t 1earners are taxpayers mor; 30 than the
xoutha 1t woultd seem that these adu]ts are ent1t1ed to the benef1ts of
state sqpport of continuing edueat1on State 1nvestment in adu]t human

< ” > -

B ';,} : cap1taT is essent1a] to the individual and common good . v

RECOMME“IDATIO‘J . e . :
hE States should deve]op criteria and gu1de11nes for pro- 7;‘_T,»/3‘
- grams of continuing-education in order td ensure ﬁnscaﬂ’ .
accountab1]1ty @né’qua11ty control. . fo -
RATLONALE ’ , - .

4 ¢ -

-
~

PTogramS in this field are often varied and do not follow trad1t1ona1

4 T e v

.instructional patterns. For these reasops; some measures*gf fiscal |

. aecounfabi1ity<anq quaiity’contro] should bééde@e]oped. _This would guar-
" antee that tne.Tearner wéolé'get what-he desires and the public's money

would be well S§Entﬁ The déve1bpment of thesé guidelines shouldsbe

¢ .vested in a statewide office as _appropriate to the higher edmcatiﬁn:gtruee

o - - - 7
ol
ST

ture of. the Fespective states.’

e e RECOMMENDATION w o T T R
.‘ -t . The Cont1nu1ng Educat1on Unit (CEV) "should. .be adOpted
' by all 1nst1ﬁut1ons of higher education. .° _ .
RATIONALE Lo | e

. . A personal ‘record of 1ifelqng Tearning experiences is a valuable docu-
»'.;,. v / . - . ) .. . ; . LY - N ’ .
T, ment for severé] reasons. Perhaps’the'host important one is in eva]uatTng

" Tan vnd1v1dua1"s quaT1f1ca€1ons for occupat1ona1 advancement,,and so ddcy- .

.

Yo mentxng~h1s”efforts at unprov1ng h1s qua11f1cat10ns In add1t1on, if an

> . '-. t >

1ndﬁv1dua1 ever desqres to engage‘1n Formal study toward a cert1f1cate or

- 0 . rotay, . *

degree h1s CEU transernpt«cou1d prov1de a means by wh1ch adv«need pPacement . .-v

‘. . .\*\- ‘e
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mxght be assessed The~instﬁfu¢{uns themsélves woul

o

- " . RC‘COMMENDATION

Pub11c1y support {"aducation is- not,f/e on]y
al atta1nment [ Theséfore rograms offered
-G retps | should be recog-
elong_lgarn ng. States
gnition '6f Tearning achieve-
He” trad1t10qa1’academ1c commupity

-

gy the entire ro]eﬂ Therefére, recegnition of

is no way the state gan
non»puh]fc prograyé?FZessent1a],,and 1nst1tutm@ns shou]d accept 1earn1ng

Al .

act1v1t1es from structured pregrams in the pr1vate sector The product of

. 4 .

ot

v

adult educat1on.shou1d be re&egnwzed ‘as more’ 1mpontant‘than,the process.

Y

REuOMdENDAIION, :
‘o S1nce many states have conmun1ty colleges, senior ro]]eges,
universities and “technical institutes under their” ‘jurisdiction,
states should attempt.te delineate.broad roles for these dif-
‘ferent leveTs of 1nst}tut1ons “where more than Qne, exists in
given locales. In add1t1on, regﬂonal count1]s\of chief, admin-
//{ . istrators sshould be mandated'a$.a condition of ‘state support
for contjnuing edhcat10n . , .

] "

¢

RATIONALE: '+~ % . PO, :

.
¢ s N \

M The use ‘of the councitp would help to e11m1nate need]ess dup11cat1on

of 1nstruct1ona1 programs and pub11c serv1ce and prov1de a basis “for .

‘ ensuvlnﬁ that the tota] needs of the commun1ty e met Need]ess program

°

compet1§;on 1n tWe utilization of pub11c\¥unds would be

\., ..‘ ES a N N,

oided. Citizens

approaches.




"; dq “! (. 4 ~ . ’\3\
¢ . B

o - 9 . " ) \"
. ¢ fons should be encouragéd to work: together 1#‘ £ - . AR
< erings and *o accept courses of stud_y in contin- ‘, @

fﬁer1ngs 1n adult programs, facufty shouTﬁ be exchanged
- for specific purposes as well. "
, - . t

.Adull t education is a complex and variable field. No single {nstitu# -

tion can be expected to have all the é&pertise to satisfy all ad

therefore, in adult General Studies Degree programs and jp-€értificate ’

e o ° 2\» -

programs, students should be' allowed to take co

% at other institu- .

tions that match their educational obj 1ves.'eRe1evance is the key to

success of aeu1t programs. Cross=imstitutional prggram acceptance and
- A
faculty exchange enhance this factor. A .

RECOMMENDATION:- - . . -
- . Information banks shéuld be developed at least at"the
| regional level to ass'imilate program of ferings and service
‘capabxl1t1es and assist persons in Jocating” coursés of .their . -
“interest. Some pub11c funds shou]d be provided for thedr :
support

RATIONALE

- ‘ -

The growing emphasis in 1ifelong 1earning fias prompted a prolifera-*

tion of "educational programs fronlaﬂi segmerts of soc1ety, both tradi-

)

tional and nontradat1ona1 Exxst1ng sources of educational facilities

)

-and programs inciude: colleges and universities,. vocational schoois,

)

h o

~

; ,”xzcommunity colleges; YMCAs, YWCAs, libraries, community centers, employ—

lers, etc. These, along with courses delivered thrdugh mass medid,

-
4 LA

Iy i B



compr19e a cons1derab1e number and var1ety of. offerfngs,. Th1s is espec1a]

} $0’ 1n urban area where many or all’ of the d1fferent forms of education

P

. . \ .
. X

' * wr -

may be found R .

~ . i f .
S
,/

“To encourage and facilitate the adu]t learner to par¢1c1pate in con-

t1n&1ng education, urbaq 1nformat1on centers are needed,: These wou]d
2-.’ 3
- maintain up-to- date crgss reference records of. the Tocg§16n of course *

w offer1ngs, as we1] as 1nformat1on about what.programs each 1nst1tut1on
‘&~°'has'ava11ab1e. Advfs1ng and counse11ng wou]d be an-important part of

the*operatlon of these fac111t1es. éqgh%1nformat1on banks;sh0u1d aiso

-

. 1nc1ude data 0n 1nst1tut?ona] pub11c serV1ce p;pgrams and’ capab111t1es.,f

o

- °RECOMMENDATION» =y E e °
‘ (T// S(ates should recogmaze the concepﬂgpf 1ndependent
] — udy and financial support bé given to col]eges and

uhmvers1t1es for this type*of program /

¢ L

AN

CRATIMALER T e

pursﬁftsl~ Examp]es Qf‘some alternat1ves c]ude' 1ndependent study
4 RN
programs such as the Open Un1versaty, the Unaversrty wnthout waHsr in--

A
.struct7on via te]pv1s1on, correspond1ngvc0urses, exper1ent1a1 1éarn1ng,_

.t

-4

cred1t by elam;naff/ﬁ, etc 1Y States*must develop a* frame of m1nd where N

KN

.

they look at’ the product of eduéat1on a§*we11 as the process. The\end

‘N

1y’

¢
‘.

. s more 1mportant than the means. Such programs shou]d rnc]ude cert1f1cate

[ /

programs, credit and non:credit cburses and degree programs Cost std1es

’r
)

on 1ndependent study shou]dlbe 1mmed1ate1y undertxken to determ1ne aA

Just1f1able line of suppor@

. R
-
S
. T
A
.




RECOMMENDAT.LON :

While much of adult education-is non-credit, new degree
programs in general or liberal studies should be recognized
by the states and funded on regular residengﬂ;redit rates. -

RAT IONALE : S
] Many adults wish to gain college degrees in areas of génera] kan]J . T
) o N .
edge wPEhout specific purposes. These needs should be recognized and . ~ |

*+

‘met. They are legitimate educational objectives.

RECOMMENDATION:

”

. Four-year institutions should be a1]oweq\§nd encéuraged ‘—_‘““‘*-\\\\\\\

to offer two-year terminal programs for adults. N ~
2 . o
/ RAT IONALE : B : ;

. Adults engaged in learning activities do so for Speéific purposes and .

.o

uéua11y know exactly what they want. In addition, since their éducatioﬁa]

motive is often immediate, they desire certified competency in"'specific

’ ¢ .
.aréas quickly. Therefore, two-year degree’ pregrams (and even shorter
certificate programs) are high]y'desired. Often the four-year institu-
tion has the expertise for these very Specia1izéd programs but canndt

_or do notffer them, If institutions are serious in their commitment L

learners, the "sacredness" of only four-year undergraduate pro-

st begin to give way.

>

RECOMMENDATION:
¢ ¢ .
Each college or university should have a central . Lo~
administrator for continuing education and community, o
service, oy , .

RATIONALE:

]
S o
Coordination and direction of continuing education and community
! /
- W/ - . . .
service programs within an institution are necessary for an effective ‘.
) . ¢ .

.

and efficient Anstitutional cantribution to lifelong learning and.public:
. . .

[ 4

» - .
A '

.97,

Q . . 89 S VA -




éervice. It should be 1eft up to the individual institution how tﬁe
organization for continuing education and c0mmun1ty service would 7e
defined. Ideal]y, the administrator should report d1rect1y to the
President (Chancellor) or alternatively to the Chief Academ1c Offlcer.- .

He/she spou]d have full respons1b111€§ for a]l adult activities and commu-

. nity serV1ce,{E/e facilitative and coord1nat1ve role, Programs shouTd be
decentralized to the appropriate+institutional unit or department.
" RECOMMENDATION: . ' e

The colleges and universities whicb prowide programs - ' -
of continuing education should have &t least one institu- ' &
: tional advisory committee of community persons to help -
ensure relﬁyance and flexibility..

RATIONALE : " .

The needs Q: the adult learner are so complex,-diverse, and chéngipg '
that it would be easy for institutiéns to get off to a good start but:

soon become stale or out-of-touch. The self-support concept in contin-

~

' uind education' hae helped to mjnimize this, but as moré and mort statd'

. - .

support is renﬁered, there is é greater and greater danger of_iﬁstitu-
tional isolation from the communi ty. ) : S
RECOMMENDAT ION

Higher education pub11c a‘H‘Communl\y service, espeC1a11y

in metropo]1tan areas, should be a vigble activity by provid- .
: ing expertise ‘in the solution of commuh\ity probiems. A close L \
) relationship should also be maintained wi h the professional )

< community tb enable the institutions of higher education to P

' act as both sources and facilitators for disseminating the mos t

__current knowledge. "

T N

RfTIONA[E:\\\\\\*\\\\\\;\\\\ | ‘ ’ S

. Urban areas are the hub45?‘&9c1e3§1\ef:n@e‘and'eyqlutibn: This places ..
the urban institution of higher education 5n\gﬂ\%dea] position to Have a )
\tremehdeus impacf\0n~socia1 development, Just a;\lhe staﬁe is ob]iged '

.§<
A ‘to the pub]lc 1nst1tut1on to provide support for the educat1ona1,§ct1v1t1es,

AN

0 the institution is obllged to offer adv1sory a551stance in the 1nterest of

the cbmmumty. ' t 9'8 o~ .
‘ . 90




I

- i &
~ RECOMMENDATION: - -7 A . _
v Existing higher-education institutions should be_en-
couraged to conduct adult learning activities beyond th
walls of their campuses and in the communities where the
. adults live, work, and function. .

v

RATTONALE :

For Tifelong 1e$rning to become:and remain relevant to.the individual, _\\\:
consideration must ne given to his day-to-day life style and environment. \
. So oftgn the needs of the adult learner can best be met by delivering
educaiiqn to the individﬂgﬁ in his community rather than removing him fo

the iso]ation of the campus. By recognizing the wealth of potential edu-

L}

" cational resources vithin a community, the instifntion of higher educa- .

tion has a prime—oppartunity to Tead the way in prompting Tifefeng learn-

f

ing. It Shénld thereioig be encouraged; ough’ funding as ‘well as co-

operation fron the community, to become involved in off-C

The concept of the "community as canpus" is'impprtant in the field of

.
~

continuing education and community service. ' ]

. The concept of an urban -university taking education to the community

.
s

has been exp]ored in several p]aces. The MUnicenter," for exampie, has
[l -, ’,‘
' been planned for Rhodé Island. Indiana has idengified ten institutions

within the state as "Communiversities." "University Action Centers" have
~

been envisioned in I1linois., Many times the use of existing public and .

» -

private fac111ties are available resources.

RECOMMENDATION: ‘ . ¢

ﬁ : Extension courses for credit should,be of the same L
' quality and transfevability as the same courses offered
D . as part of the regulgz\instructionai program \




Ve ¢
RATIONALE : N -

In order for educatiodal institutions to encourage and support thé

individual's need to retrain and relearmn to keep abreast of the phangiﬁg

. society, it is necessary to eJiminate the "secoﬁd—rate" stigma qssociated

v »

’ . ' . i ) . "t.- e L)
education t d1sappg@r entirely overnight., Instructional areas, however,

‘ which can be delivered throudh*off-cqm,u xtensfon and media are deserv-
" ing of the same quality as those offered on campus. -
~ g 1€ q _ 0 P

' RECOhMENDAIION :

~

student des1re§, the credits horma1ly awarded could be
held in escrow unti] the student is admitted to fu]]
matriculation.

.

RATIONALE :

‘ Open admis§ions policies are not a new Eoncept in tolleges and univer-
Sities. A number of institutipq§/acro§svthe.cpuntry have found that in:
créasing the accessibi1i£y tb regu]ar‘couréés also increases the success
of the program, A policy of this nature isdin line withfthe gréater
desire for mature spudents to design their own’ education to fulfill their

. particular needs and aspirations. Although credentials are still very

-, important in an increasingly more educated society, there is a dramatic

~shifting in ;hé form thesg credentials are taking. More and more adults

are expressing a greater desire to receive credit or certification for
successfully completing a course gr program in a specific field of study,
rather than to engage in a formal degree proéram. The concept of credit

only for degree is becoming less valid. - / o

|




- A)

ments are seen. One way this could be acco

to more students in order to fill empty/Seats in c1a§§e§t This would serve .

the double purposé of bringing mor oney.to the school as well as prov}?ing
. P . _

— adults who desire onjy knowled e and no degree credit the opportunity to '

participate, It is:entifé]y probable fhat the clgss as a whole would benefit

also, ‘'since the "specié] gtudént" miéhp bring with him experiential knowfedge

of the subjed%:of great value to the: other students. Nhilg maﬁy difficultie
" and resistances woufd be encountered;by this'approaéh; the bénefits to in

dividuals and society warrant serious gansideration., This procedure als

tends to cause fewer duplications 1n offerings between cont1nu1ng education

-

courses and regular resident courses because regu]ar resident courses serve

v

a dual purpese.

RECOMMENDATION : ‘

A. . Universities should expand their criteria for faculty
h1r1ng, embodying.in that expansion components that will

+ensure the employment of a greater percentage of faculty
familiar with, concerned about, and capable of partici
ting in lifelong educational ‘activities and community S
service. RS

v 'B. The faculty reward system should be reassessed to
: bring about equality of status between teaching regular -
day courses and teaching continuing education or exten-
sion courses,

" RATIONALE: * Lot

- —

Earlier disfussion has demonstrated that trends in postsecondary |

«

education are undergoing severe changes. As decreasing numbers’ of young - J

persons move into the college agé group betause of reduced birth rates, E

and since more students are opting for nontraditional programs, higher
N .

L

\ 191

1 s




o

education is being forced to reconsider its purposé and function. In-
creasing“émphasis is being p]aced uan extension programs and Tifelong
1earning. This sh1ft1ng of emphas1s necessitates a re-evaluation of «not
on]y methods of 1nstruct1on, but of instructors as well. By encourag1ng
'faculty interest and involvement in the concept of Tifelong 1earn1ng,

the un1vers1ty is taking an 1mportant step toward rema1n1ng a vital 1n- :
N
stitution in a dynamic ‘society;: ; :

4

RECOMMENDATION: - - - L , -

Appropr1ate adm1n1strat1Ve and coun$e11ng/serv1ces of
a university or colTege should be available in the even--
ings and on weekends to accommodate, the part-f{ime or non-
matriculating student. There should be no distinction
made betweedl the services offered on- campus to the full
time traditional student and those ava11ab1e to a non-
traditional student- :- .

RATIONALE : - ' Y
‘Adults involved in relearning anq/retra1n1ng whi Taintéining a‘full-

time job have special prob]ems of the1r own wh1ch .

’as those of the full-time res1de¢{ student. The pfob]ems of‘ppf‘being

able to buy a book during reiyiar campus busingss hours, unfam111ar1ty

with 1ocat1on of* campus fa5)71t1es, or Tack of a place to study are just

a few to be con51d;fed in %;et1ng the needs of the Tifelong 1earner §1nce

the nontrad1t1ona1 stuppnt often pays t?;’same feei, if not more_than the

s entitled to the same services,
P <

matriculating res ident student, he[she

RECOMMENDATION ¢
Instituti’ns,which discover/enough interest in a sub-.
Ject to warpant quite an extensive program of non-credit
offerings- jn the subject shoyld be encouraged to award
» certificaes for completion 6f designated "blocks."




, _ SN .
“RATIONALE: . ‘ , ‘
4 : - 3

Urban areas.are particularly likely to have many persons interested

enough to require. several levels of a certaiﬁ\subjecfi As the program

\
~

»

evolves, it is probable fbat some of tije same students will appear in the

different-Tevéls. "Individuals who engage in lifelong learning, eﬁpecia]iy

¥

taking. courses in their field or occupation, often accumulate a consider-
able number of* contact- hours in a ‘particular subject., -A sysfem should be
. - ‘ ‘. X

esigned to reward those nontradition§1 studeqts.who are motivated enough

to complete a specified curriculum,

RECOMMENDATION: . oL
Institutions of higher education must accept the

challenge of providing lifelong learning to disadvantaged
adult learners who have been traditionally forgotten or
even excluded from the mainstream of higher education
such as those within minority groups. ‘

o r
%ﬁTIONALE; - . .. -

. Al

The edpcatipnéi problems of disa@vantagéd adults pose unique chal- .
1;nge§.whjch the expertise within higher education is equipped to handle.
New instructional techniques and 6ethods should be developed and applied
in thése learning situations. }n additibn, the psychological uplift’a
diéadvantaged persén achieves when he attends a college or university
based program is often the spark that ignites-a hew awareness apd com-

mitmen£ to personal, social, and economic developnent.

RECOMMENDATION :

.

The current types of student financial aid should be
. made available to the nontraditional student on an equal
basis, regardliess of whether he is engaged in a degree
program or a non-credit lifelong learning program., New,
more relevant adult-financial aid systems should also be
developed.




AN
RAT IONALE : - L i
Discrimination of financial aid to the nod>traéit§dﬁa1'stﬁdent has been
a major barrier to the process of 11fe]ong 1earn1ng. The assumptioh seeme
to be that if a person ho]ds a fu]] time job, he should be able to afford
to continue his educat1on whenever he w1shes. Unfortunately, the total

4 ‘ ¢ -
cost of a part1cu1ar educational endeavor involves more than the t31t1on

1 T
and fees; Severa] other factors often compound the total student cost.

Among theEe might be trahsportatlonj’EﬁTTajcar eéggzmaterja~ s and -
. .. _ - e
time away from the job, Any combination of these can be a deterrent to an

Y . ,
inqividual seeking to upgrade or updaze/h?; educationy or merely‘obtain a

postsecondary‘ed0cation through non-traditiona] channels,

By rea11z1ng the necess1ty of 11fe10ng 1earn1ng, acknowledg1ng the
benefits of this to society, and understand1ng the needs of adult 1earners,
nond1scr1m1natory financial assistance becomés ens1mportant aspeqt of a

lifetime of learning, It is essential that: the opportunity to pursue 1ife-

"long education be available to every adult regardiess of his socioeconomic e

‘status. Very often it is the adult who cannot affgrd adult higher eddca-

tion who needs it the most., A student aid fund built from program revenue
is recommended.
REtOMMENDATION C 3\

of lifelong learning should consider the feasibi}ity of

Inst1tut1ons°of higher education which offer programs "
child caré programs for the children of adult learners, ///

RATIONALE: = , U/
One of the barriers to participation by adults in lifelong learning is

P
.

the care of children during educationa] activities. Mothers,are restricted

. during -the day from attehd1Ng prpgre@s while .father is at work and both

parents have p}oblemsfin evening and weekend enroliments; Some institutigns

-

o &
are responding by providing child care services, often using students through
104 ¥
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.

- some type of pa(t time emp]oyment or student assistance program, This con-
cept has considérable merit and shou]d be Qlored by higher education
institutions whq have active cont1nu1ng education programs.,

RECOMMENDATION: s &\

-

. Institutjons of higher education should VJgor0usly expand the,
use of both-traditional and non-traditional students in the ful-
fillment of their commun1ty service roles, .

RATIONALE:. ///

v !

o " One of the t valuable resources a col lege or university has is its -

‘,MEEE§§EE§i- They a e.then highly motivated‘to participate in real life
experiences in supplementing their formal educational efforts, Many times
participation in dublic service by students can serve as part of the formal

educational process or can simply be ‘achieved by calling for volunteers

(paid or non-paid)ito work on pressing community issues. 'This approach

‘1a is one of the finest examples of the use of sfudents

\
\
t Th1s project proves that institutions can effect1ve1y

on the,part of students as 1eg1t1mate to the: formal educat1ona1 process, and

- that many students desire such civic involvement and, 1n fact, excel in

such act1v1t1es. The institution, the student and the community'a]l benefit

. »

from th1s approach and the cost of operating 'such activities can be very Tow

" as ev1denced by the USC project. The USC effort started a couple years ago

/ as a project and ndy has achieved permanent statps at the institution.
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CONTINUING EDUCATION CLASSIFICATION SYSTEM*

o

Problems and Issues’of Society . )

Y

Pers

-
)

2~.

onal Intef’st

a2

_Types of Programs:

ss Types of Programg;:

Y

Health and Safety, Human Relations and Communications,
Education, Government, Business, Law and Law Enforce-
ment, Commun1ty Develepment, Aging, Social Change,
Envifonment, and Agric¢ulture and Food Production,

&

Leisure T1me Activities, Cu1tura] Enrichpent, Expanding
Knowledge about the wor]d and Its People,: and C1v1c and
Economic . Understanding.

o

for Occupational Improvement
~ B

* Skills and/or Knowledge

Types of Programs:

.

/

7
{
¢

The Professions, Business and Industry, Government,
Education, Law and Law Enforcement, Clerica}, Trades
and Techno]og1es, Agr1cu]tdre and Food Production, and
Soc1a1 Services.

Inteltectual Skills Deve]épment

v oy

P

¢

" Typesyof Programs:
N N

Read1ng, wr1t1ng, Language,ﬁMathemat1cs, Cr1t1ca1 and
Creative Th1nk1ng, and Listening.

~

o Personal’Life Problems and Demands

’
-

3

N -
. Types of Programs:

-

Finance, Foods and Nutrition, Family Living, Child
Development, Health.and Safety, Personal Assessment,

ol e,

and Consumer Understanding. ) .
> \\ -
: »
- B e S
A) ” e - _ ‘\7:\A
’ 1
*Developed by the University of* Georgia System *
N ‘ ' 1:09 ’
' ~ <O m g ‘




_ Health Services - -

_hity residents.

COMMUNITY SERVICE CATEGORY DEFINITIONS*
k8 e 1Y

Educational Servieses ) 7~

Those services both instructional and supportiye in nature that foster the °,
general educational development of indiwviduals and groups. .
Examples: (a) recruitment of students and related suppoyt servmces, (b)\ad-

ministration of noninstitutional-exams (GED, government service B
exams); (t) tutoring programs (especially for disadvantaged. chid-
dren); and (d) special types of 1ifelong education programs that
have a spec1f1c service function., .- o~

«

.donphys1ca1 Education Recreation Services , - .

Legal”Services ) S

Those seryices wh1ch relate to the health needs of community residents.
Examples: (a) medical care; (b) dental care; (c) speech and hearing clinie
© services; psycholog1ca]’&11n1c services; and (d) meals for e]der]y/
poor.

N
Family Services

Those services which relate to the needs of fam111es and their problems.
Examples: (a) field social workers; and (b) family counstling.

Physical\Educatfon Recreation Services

Those\serv1ces that re]ate to or provide-physical educat1on to the commun1ty
Examples: (a) community use of ‘institutional gym facilities; and (b) in-
structional\programs in athletics/sports.

Those serv1ces that prOV1de enterta1ﬁment information or programs to commu-

Examples: (&) art exnibits and planatarium tours; (b) short fZEtures on
topics of 1nterest such as nature and travel; and (c) concerts,
ptays, etc.

-

* Those services that provide 1ega1 assistance to attorneys or 1nd1v1dua]s in
need of legal assistance. ®
Examples: (a) assisting pub11c defenders; (b) assisting indigent c11ents
with civil and criminal appeals; and (c) legal research.

Informat1on Services

Those services through which the institution provides speC1f1c needed 1n-
formation to the community and related clearinghouse functions.
%55 Examples: (a) publications! Tisting governmental services (typicalty for
senior citizens); and (b) 1nformat1ona1 printouts from computer.

Techn1Ca1 Assistance,

Those services which br1ng technical adv1sement oni specific prpblems fo com-
munity groups or -{individuals.
Examp]es (a) program p]ann1ng, design and. .development; and (b) extension
services, o+ .

Agp11ed Research

Those services which provide pragmatjc prob1em-so1v1ng research to various
groups and agencies. .
Examples: .(a) identification of commun1ty needs, (b) eva]uat1on of programs;
, and (c) problems of a specific nature for 3 given community/agency.

o

*Developed by the Center for Human Resource’s, Un1vers1ty of Houston.
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Commun1ty and Civic Affairs . ) ' . .
Those services through which the Jnstitution prov1d$s expertise toward ‘e
-sQlving community problems or improving the quality of 1ife. :

Examples: (a) work with local or state government; (b) job placement re-
' ferrals for community residents; and (c) referrals of community
T volunteers to agencies in need of their services.

Other

Those services of.a nature which are too diverse to be otherwise classified.
ExampTes: (a) special projects; (b) community use of unspecified institu-

tional facilities; and (c) miscellaneous. —
i s v \.\\
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. AFPEN DIX C

I
A SAMPLEZOF  ~. 7 ~
REPRESENTATIVE COURSE OFFERINGS IN
CONTINUING ADULT EDUCATION

.

"NOTE: In order to- better understand the range in aregs of interest to
adult learners, & sample of caurse titles is—presentedi-. Ihese are actuaP
courses offered in urban institutions. Naturally, This 1list 1s not in-.
tended to be exhaustive, but to exemplify the iverse subjects which
attract 11f%1ong learners. - :

- | . 1"1% 3 7”'

. ’
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L)
. REPRESENTATIVE COURSE OFFERINGS IN CATEGORY #1
PROBLEMS AND ISSUES IN SOCIETY "
H1story Yesterday, Today A11enated Man inp.Today's Soc1ety
" and Tomorrow Values and the Formation of /
Moral Dynamics of Pub11c Public Opinion .
Opinion Moral -Ideals in Perspective
The Nature of Man Man - A Study in Good and Evil
Major Living Religions of ‘Copcerning Civil Rights
the Yorld : Ethnic Politics in America
Counse11ng Minorities Journey Into Blackness
Black America: Has Anything Indian Outreach Program
Really Changed? - The Jewish American: Search for
Modern Woman and Her . Identity
Discontents ~~ . Women in Political Action
Women in the American Past - Legal Rights of Women
Law and the Layman - Yo Is Law Dead?
Juvenile Crime | The Criminal and the Courts:
Pxoperty Law for the Cjtizen Today's Problems and Tomorrow's
Law and the Urban. Society Future °
Problems. in Metrqpo]1tan . . Power and Politics in the Urban
Transportation 1 Area -
Urban Planningt A Rational D11emma of American Cities
" Approach to the Future of An H]stor1ca1 Development of the
© Cities, City -~
The Urban Jail ’ Life in the Urban Environment
Urbanism: Problems and Prob]ems of the Ghetto and City
’ Responses . " Politics
You and Your Government - - American Diplomacy from 1890
The Roots of War and the. ‘The Defense Budget: How Much Is
Foundations of Peace Enough?
The Growing Presidency and the Practical Guide for Citizens'
Erdsion of Congressional ‘ Politics
Power - American Right-Wing and Ceft-
Fundamentals of Political -Science Wing Movements .

A First Course in Demagogues, Municipal Electoral System

Rogues, Scoundrels and Training for Poll Watchers and
Political Highwaymen . Election Day Judges
The Path to Public Office: The New Politics of Youth
: How to Run for Public Realities of Alcohol and Drug
.~ Office and Win - Abuse
Drug Education: A Social “Drug-Addiction-in Young Adults
Seminar - ' . Drug Use and-Abuse: Significance
The Generation Gap and and Characteristics .

Eo11t1ca1‘£hange




©

Category #1 N : e .

World Affairs “in the Post- )

SurV1y1ng the Sevent1es ., Housing for the Elderly
Prison Reform The Communication Hang-up
The Violent' Consumer ’ Inflation in America - An Explana-
Man and His Environment > tion
Ecology of the United: States "Earth, Space and You ,
Noise Evé]uat1on and . . The Revolution Against Science R
Coritrol ©~ % . . - . Controlling Chemical Hazards
. Social Implications of Technology and Humanity -
Science and Technology Incompatible Adversaries? -
Computers and Man . The Campus and the Community:
The Community CoTlege: 2 Partners or Protagonists? ‘
Actign Mover, The Community College - The
Beyond the Campus - Innovation of Higher Education
Continuing’ Education - Urban Education and the Mexican
Schoo1 Desegregation and - American
Busing: -Two Views - - * The"Schoels in American Soc1ety
Community Planning and The Community -as a Social System
Zoning Seminar Day Care: Purpose, Standards and
Ameri ca and. Its Discontents Functions .. . o .
Electronic Surveillange and Freedom of the Press ’
the Citizen's Right to Watergate, -Southeast Asia and the
Privacy . Envitonment: Alternative Life
$urrent Events -~ Watergate -Styles
and the Future of American Beyond Innocence: Literary
Politics i Responses to Twentieth Century
Contro]11ng the Shoplifter America )
Why is Ralph Nader Relevant? . An’Age of Unreason? .
Popular Culture in America - #%The Repressive Society ’ y
The Youth Culture and the A Study in Honesty, Cult and .
Counter-Culture: A o Culture
Course for People Qver , Historical" . Perspectives on the
Thirty , Contemporary.Scene = = © °
“Dilemmas of the Postwar Contempor American P011t1ca1
Individual | Propiems

nergy Crisis’ and.Natergate

Impact on Current American Life

Community Arts - New Survival ‘
Techniques

Today's Worid Hengiaes An .,
In-Depth Interpretation

The United Natdons and Intgr-

7. Tradition and national Affairs

Watergate Era.
Forces for World Community
Dynamics of Social
Functioning

Contemporary Asian Life Styles-.
ergence of Communist Major Events in World Affairs .
ina Marr1aqg and Family Systems in .
frican Traditional Africg: "
Political Philosophy s Psychology of Inte?natnona]

The Triangle of Power: . . Relations

China, Russia and America Arctic and Aptarctic: Land and-

Quest for an Open Society: Life at thg.Ends.of the Earth

Feelings, Theories and
Prospects

-



‘category #1 | .

-

Changes in Established
Religions

Rise and Fall of
Civilizations .

The Policeman, the Suspect

) and» the Bill of Rights
The Humanist and Contemporary
Sociéty :
Marriage in Search of a
Future: Alternative Life
Styles
s
’ »
F
‘(\ Ve
-

115

107

\

A )

_Great Philosphies of the Twentieth

Century '
A Friendly-Critical View of Mass
Culture .
Anthropology of Law and Order
Man and Society .
Land and the American Dream
An Analysis of Western Culture
America and the Future of Man
1984 Is Only Ten Years Away
The Shoek of the Future

N




REPRESENTATIVE COURSE OFFERINGS IN CATEGog'Y #2
PERSONAL INTEREST

Sports , Exercise and Physical Fitness, Dance

Understanding Football and
Basketball
Swimming far Babies
Basic Mountaineering
Scuba Diving
" Slimnastics
Body Dynamics for Senior
Citizens-
Dance as a Contemporary Art

Creative and.Performing Arts

Children's Acting Workshop

North American Indian Arts .
and Crafts

Antique Jewelry

Decoupage

Wood Carving and Driftwood
Arrangements

Photography

Sketching and Drawing

Masterpieces of Art ,
Flower Arranging” ~
Enjoying the Or estra:

The Percepti
Rock, Soul

LY

e CGoncertgoer
nd Mod Music

Voice and Diction

Effective Speaking and
Leadership

Creative Writing

‘ F1ct10n Wr1t1ng

=
!
Fencing .
Tennjs Workshop
Introduction fo Flying
Cross-Country Skiing and Winter
Camping |
The Flabby Generation: Critical
Needs for Athletic Programm1ng
Learn to Massage
Folk Dancing.

~

D :

Interior Decorating and Design

Caricaturing and Cartooning:
Critics in a Culture ¢

Issues and Artists

0tt1e Collecting and Restoring

Art for the European Traveler ,

Social Concern and the Photographer

Darkroom and Color Photograppy

intmaking ’
6§eat1ve Rugmaking and St1tchery
Candlemaking
Gardening and Landscap1ng
Learning to Read Music
Appreciating Contemporary Musig
Folk Guitar .

Effective Listening !

Nonverbal Communication

Improve Your Image for Personal
and Career Advancement

A Reading Course for Writers °

\




~

Category #2

t

Maintenance’

\

Homemaking; Home and Automobile
Examples:, )
Nutrition: Sense and
Nonsense

Great Cheeses of the World
Basics of Alterations and
Tailoring
Refinishing Furniture
Fundamentals of E]ectron1cs
"Know Your Automobile
Brick and Block Laying

Personal Enrichment K— o
Examples: .
Parapsychology: E.S.P. and

Related Phenomena
The Art and Science of Yoga
Learn to Relax
The Dynamics of Helping

-

Gourmet Cooking

Wine Tasting

Metrication: Adaust1ng to the
Metric System

How to Rid Your Home of Household
Pests

Making Home Repa1rs

Automechanics for Women LA

.

The Method of Zen

Transcendental Meditation

Understanding Psychic Phenomena

Helping People in a Crisis & ¢

Taking Leave of Broken Relation-
ships

Coping with Succéss in the Adult G
Years o

Biblical Archae]ogy: No Other
Gods Before Me

Creation or Evolution

Relationships
Psychology of Assertive
.Behavior: Overcoming
Shyness :
Stud1es in Religion, Sc1encgl_L1terature, Language
Examples:
The Human Side of-Biblical
€haracters
Biblical Archaeo]ogy The .
Apocrypha

. CeTestial Navigation
Philosophical Issues in -
Literature .
Books and the Pre-School
. Child .
Conversational Languages

Misce]lgneos§ Courses

Examples: ~‘T-
Defensive Driving - Driver
Education
Graphology
Horse Management

\

\

Introduction to Oceanography
Field Biology

Contemporary Thought and Writing
Utopias: Visions or Stories

The Elusive American

Private Men-Public Image

v

Genealogy and Family History
Sex, Aging and Pornography
Dog Obedience -

. a2 /.('-I’
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‘. REPRESENTATIVE COURSE OFFERINGS IN CATEGORY #3 2
. i & .
o SKILLS AND/OR KNOWLEDGE FOR OCCUPATIONAb%IMPROVEMENT . /,'
s/
5rograms and/or Rev1ew Courses for Certificate Awardsf1n Such e
Specialized Fields as: . . - A
Broadcasting Construction Contracting
Data Processing . Electrical and Electronic - =
Finance and Accounting Technology
Foremanship and Supervision =~ Industrial Plant Technolo -
Mechanical Desigh : Metallurgy and Metals Te no1ogy <
Nursing Home Administration Plastics Technology
Production Management Purchasing
Salesmanship and Marketing Secretarial Skills ' '
Topics in Public Education, Including: .,
Teacher Training Workshops Child Care Aésistance Programs |,
Workshops in Counseling Proseminay$ in School Administration
Practices for.School Nurses Educatipfial Diagnostic - A .
Education of the Culturally . Co 1t1ng Service & 5
Deprived Montéssori: The Philosophy and LT
The Free School, the Open the Method ' '
Classroom, and the - ° Controversies in InteTligence: .
~ Alternatives to Traditional Heredity and Environment .
- Education Value Cleavages in American .
) IntegrationE Evolution o Society - Emergent versus
National Policy Traditional . : P
-Busing ~ Educational Diiemma: The Teaching Profession and ‘
| Performance Contracts . .
Additional Courses-foy/Professional or 0ccupation§1 Enrichment: . : .
Business .Ecopdmics + Courses for Men and Women in .
How to.Builkd a Career : - Industry
. Short C',rses for the Human Behavior in Business and
Pro Industry
Education Programs Application of Transact1ona1
to“Operate and Manage Analysis to Business, Industry,
a Small Business School
Your Own' Organization - Efficiency Clues for Smatl o
Becoming an Entrepreneur Businesses *
Courses for Small Businessmen Medical Terminology
Acupuncture for Dentists " Extensive Seminars in Dent1stry
Workshops in Medical Workshops in Allied Health -
. Technology ; Fields

118
110 _— , ‘



Category‘#3

v <

Programs for Ophthalmic--
Optometric Assistants

" Programs for Commercial

- Artists

Princip]es of Business.
Writing

Writing for.Film and

" Television

Simulated Collective Bargain-
ing and. the Management'of
Conflict

Supervisory Management

Industrial- Psychology -

Travel Agency Techniques

Airline Agency Procedures

Technical Analysis of Stock
Market and Stock Trends

Real Estate Institute-
Program

Paralegal Training

Advertising, Sales Promotion
and Public Relations

Computer Systems Analysis
and Design

Technical Market Analysis

~

News and Broadcasting as a
areer

-Court Reporting

Business Communications

The New Journalism

Principles of Graphic Arts

Management by Objectives:
Pringiples of Supervision

Managerial Psychology

Management Information Sys tems

Organizational Development
Workshop: Myths and Realities

Creative Problem Analysis and
Decision-Making '

Fundamentals of Investing-

Investing in Real Estate and
Land ’

Paraprofess1ona1 Training
Programs

Risks, Choices, Options for
Career Women

Discussion Forum for Executives

Basic and Intermediate Accounting

Innovative Selling Methods
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. REPRESENTATIVE COURSE qﬁ?EhINGs IN CATEGORY #4. - ~- - -
INTELLECTUAL SKILLS DEVELOPMENT

M HY
Courses in Basic Education' for

Adults,
Preparation for College Level
Examination Program Testing

" . How-to-Study Laboratory

Prepating for the Metric Sys-
‘tem

Trigonometry Without A]gebra

Mathematics: : The Ideas and
the Symbols .

Basic Mathematical Concepts:
Contemporary Emphasis

Introduction to Logica]
Thought

Developing Questioning Skills

General Basic Astronomy

The Physics of Sound

Lasers

Courses in Conversatianal
and. Written Languages

Existentialism

Phonics, Spelling and. Grammar -

_Developing Communication
Skii1ls

Eight Weeks With Shakespea?e
‘Hamlet

>

v

112

High School,Equivalency: .
General Educationafl Deve]opment

Degree Review
Laboratory in Learning Sk11ls
for Adults
Computer Concepts
Slide Rule and Its Uses )
Accounting for the Nonaccountant

{

Everyday Mathematics for those -

Who Haye Forgotten

Independent Study Courses 1n

Calculus, Probab111ty, and
.Random Processes

Games for all Reasons

A Model for Solving Problems

Modern Methods of Chemical
Analysis

Intellectual and. Language
Development in the Small Child

Philosophical Concepts of time
and Space .

Developmental Reading e

Speed Reading .

The Literature of the H1dden God

American Literary Tradition and
the Womah Writer

120



REPRESENTATIVE COURSE OFFERINGS IN CATEGORY #5

PERSONAL LIFE PROBLEMS AND DEMANDS -

The Adult Experience: M}th
and Reality
Creative Thinking

Dynamics of Human Behav{i:/

Psychology of Emotions
Humanistic Psycho]ogy in

", Theory and Practice

Understanding the "I'm 0.K. -
You're 0.K." Message

*Transactional Analysis for /)
the Woman Alone

Romantic Love: A New

- Interpretation

Communications Training for
Couples .-

Exper1ence in Self-Understand-
ing: An Approach to Se]f-

~ Exploration

Exploring New Horizons

" Problem-Solving Clinic

Building Relationships w1th
Others )

Leadership Training

Human Potential Seminar

.Developing New Life Styles and

Talent Potentials in Adults
Developing “the Open Family
Sex Roles: What Determinest

Them?

The Problems of Divorce -

. Psychological Aspects of

*Divorce

Women and Madness’

Sexism and the Amer1can .
Woman

Women's Institution for Social

" Change r

Growing Up Female

Women: Joy -in Middle Years
Parent Effectiveness Triaining
Workshops in Child Behavior

The Mystery of Person _-

Applied Psychology of Men and
Women - The Art of Happiness

Psychology of Personal Adjustment

Analysis of Interpersonal Bekavior

Intraduction of Transactional
Ana]ys1s

Application of Transactional
Analysis to the Home
“Environment

Transactional Analysis in Pairing: -
Establishing Intimate
Relationships

Project Self-Exploration -

/
Introduction' to Transactional 7

Analysis

Workshop in Personal Growth

Exploring Our Potentialities

Activation of Personal Resources
and Strengths

Encounter Techniques and workshops

Altered States of Consciousness

Sensory- Awareness Lab

Psychodrama and-Rol¢&=Playing Work-
shop

Man,«Woman and Marr1age - The
Future.

Understanding Séxuality

Mid-Life Alternatives for _Over-
Forty Males e

Single Again .

Women in Today's Soc1ety

. The Woman Client_ in’ Psychotherapy
. Psychology of Women:

. Facts,
Fiction, Dilemmas:and Quandries

Women: Potentials and Perspectives
Women: Processes ig/Self-
- Discovery -

Childbirth Education '
The Meaning- of Adoption and Family
Care

T et
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Catedory #5 . . ‘ : . ’ S

&

Understand1ng Today's New Life Sty]es and Ta]ent -
Adolescent: - Psychological Potentials for Adults

Approaches to Better ' Life Styles: Ways of Living - e
Cogmuni cat 0 © The Life Arc: .ﬁfageSJUf”Adu1t e

Dreams and the Growth Grewth ' _ -~
Process Today's Topics in Personal and

Family. Health and Relations Family Health

Home Nursing_ The Great Killers - Today' s MaJor

How to Health Problems
rengthen Your Dollars 1n Family Economics and F1nanc1a1
the Marketplace - Management ‘
Deeds, Wills and Contracts Consumer Economics and Nutrition
Procreative Responsibi]ity Human Sexuality s
He1p1ng Children with Leamn- , Personal* and Social Deve]opment
ing D1sab111t1es’ of Adult Retardates .
* The "Montessori cept of . Planhing for the Later Years:,
%, - Education ‘ How to Enjoy Your Retirement . '
-~ Retirement: How to Make It , Aging ‘in Human Perspect1ve ‘
: Financially Secure and * The 01d in Primitive Cultures - - ,
- Persona]]y Rewarding 01d Age in the Modern World ~
- Aging in the Poets' Eyes Fictional Treatment of the Old\
. Aged in Drama ’ Philosophers' and Essayists’
~ . Prolongation and End of tbe ©  Approaches to 01d Age >
o Aging Process Retj.rement and Aging
Senior Citizens' Seminars in Needed Senior Power
~~ Recreation, Econom1cs, and Aging: Some Common Myths ) _F
Psychology ) Understanding Your Ad¥d Parent ’
*  Death and Q/lng A Perspective g :

A d
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. NOTéTk\Bom%.of-the information in this appendix may be superceded by more

current reports not available to.the author at the time of final}writing.,

Data reported herein were collected as of the year 1973-74, Nevertheless,

materials from these earlier reports may be beneficial to those 'in states

+..Where planning has just begun or is contémplated in the near future. It
“ki§“furthgr pointed out that California, New York, and Texas are very active
in\Ehgir Yesearch -at this time, Many states not ‘included for discussion in

this- appendix d?é\also\gpite active in planning continuing education. States

~5q1écte§\fgr discussion iﬁ‘this\gpgendix are to be considered as examples and

"y  not an exhausgive 1ist.; .
N :\\ . ¢
N 5
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d%iNECTICUT ' '

Lhe draft4§: a Master Plan for Higher Education in Connecticut was re-
v ‘1e%§ed in October, 1973. It contained recommendations and geals to be .
a v v 0 . N »

B acted upon during the next five years. "The Plan reaches for the ideal--

-g balanced system of’higher education that will fuifill every'cit%zen's ,

!‘\

' i‘ need for continuing education beyond high schoo]."1 .

SN Lngorder.tpﬂappreach this'goal, the Comm1ss1qg'for H1gher Educat1on

N o
recommends: (1) - That_the Subcommi ttee on Coord1nat1on and Planning, 1n '
/ .

conJunct1on with the Department of Education, develop better articu]at1on e

»

between the cont1nu1ng education programs offered by. the co]leges and those
g1ven by the h1gh schoo]s, (2) That the 1nst1tut1ons 1n eaéh of the s1x ;

reg1ons pub11sh a commén d1rectory or,cata1og descr1b1ng the cobt1nu1ng

.
K8

education courses ava11ab1e in a11 1nst1tut1ons w1th1n the reg1on and in-

v_, d1cat1ng the transfer and degree credits that cangbe earped by successful

35?;3~ oy COmplet1on of each course.2

"4,.- .

' '," A number of pub11c and pr1vate institutions have jojned to form the
. . ; . / !
Connect1cut Assoc1at1on for Cont1nu1ng Educat1on _The act1v1t1es of the

e n., ~ - ; ‘ . PR < . . /
association. are ;f;‘ 'igV”~",€f_ E‘\“, o . Do »

- "'

1. Cb]]ect1on and'drésem1nat1on ofm1nformat1en re]at1ve to ‘ : :

nnnnnn

.2. Voluntary coord1nat1on of course offerings to avoid ; e
duplication:

3. Support for cooperative efforts to provide comprehens1ve
course offerings statewide; and ’

c r Dey

(/ 4, Cooperatwon with other educational institutions and ‘ <
' agencies to deve]op3 coordinate, and strengthen
extension programs.

.

“




The maJor\conEern voiced in ConnectiCut's Master Plan is with degree

or credit programs. nough onﬁichapter d1scusses nontraditional approaches

I3

and the external degree, the emphasis is on improving a]ternat1ves for part-

time’EtUdents who_ar S$irous of receiving credit apptigab]é‘toward a degreef

o

FLORIDA / - .

”’, . .

A po]iéy statement of 1973 concerning Continuing Education and Public

Serv1ce!/n Florida is quite descr1pt1ve and 1nnovat1ve. Currently, contin- -

o F.

uing educat1on s coord1nated by the Comm1ttee foy, Cont1nu1ng Educat1on,
cons1st1ng of a member of the staff of the Bodrd of Regents and the campus
directors of cont1nu1ng education at 1nst1tut1ons throughout the state.

This is actually a committee under the State University System Board of

v

Regents v ' ,
In ,a paper descr1b1ng the statytory basis for continuing education in
F]or1da, the 1eg1s]ature proc]a1med that the Board of Regents shall:

-~ 1. Develop a program of cont1nu1ng education under such
policiesy rules and regulations as the board may
promulgate from time to time to ensure the continuing
development of this impertant program; ,
N~ PN . -

2. Apponnt 3. coordinator of continuing education to be .
responsible to the chief executive officer of the
board; .

3. Continue to prgvide off-campus education programs of
high quality throughout the state where there is a
demonstrated and justified need; i '

-

4, Recognize continuing education’ programs both on- and LoD
of f-campus as a normal function of universities in e ‘
the un1vers1ty Ssystem; and

K 5, PrOV1de for a plan of cont1nuous review and evaluation
of the statewide off-campus education programs.

More spectfica]]y, the Board of Regents Office is responsible for

studies of the systemwide.Operation, long range planning and projectionsg‘

a

o o125 .
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periodic evaluation of existing programs, and research relating to' continu-

: #
ing education and adult dearning. The coordinative efforts of the Board
of Regents would also involve: , . .
1. The responsibiiity fbr meeting with the Campus Directors
for Continuing £ducation on a regularly scheduled basis X
for discussion of policies and procedures which will allow -

+ more effective and coordinated systemwide programs; “

r

movement of unique institutional progradms across eographjc R
bouQﬁaYies and the ab?]ity_to designate institutional over- v,
Tap where need warrants it; - TR N :

3. The approval of+apy credit course offerings outside of
designated geographic areas as determined and those
courses which have not been approved as on-campus offer-
ings for a particular institution;

¢

*~~Ihe responsibility to apbroach institutions regaxging the

I

4, The reéponsibf]ity for a\éataiytic rb]eﬁiﬁ.intefinstitu-
tional projects both cre@dt and}ndncreditgiq nature; and ,

5. Reporting td the Florida Board of Regents through the
Chancellor all credit and noncredit activity in the State )
Universﬁty System “on a‘regu1ar1y schedyled bas,s.

Specific responsibilities, at' the unjversity levé] include:

1. The developmént of a staiement of institutienal philosophy,
-goals, ‘and objectives and a policy and procedures manual
to accompany such a statement. Such’a statement sh0u1f}ﬁ§)
clearly define the responsibility of ‘the campus continui -
education units for: budgeting, program planning, program
structure, relationships with other administrative units,
criteria for‘noncredit offerings, etc.;

2. The development of a table of organization for each > -

institution to include units of continuing education; ) Lo s
, RO
. 3, Autopomy of credit offerings as approved by appropriate '

curriculug comgittees and/or included in-damyus catalogs |
(other than Directed Individual Studies)yin a"defined.
geographical area, and the vresponsibility for reporting
such to the Board of Regents Office prior to the initi-
ation of courses; .

4. The responsibility for all publicity and promotion of
both credit and noncredit programs; .

118
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. { ' .

5. The_respons?bi]ity;?or the registration'proégss;
6. The responsibility for issuance of transcripts;

7.' The responsibility for library, audio-visual aids,
_and all other support services; ey

Co

The responsibility for gerferdtion ang imp]ementation.'
of grant and research requests within the continuing
education area; and = .

9, The responsibility for submitting to. the Board of
Regents an annual report reflecting all credit’and
noncredit activity and appropriate fiscal data.

St . - ‘s

g L4
N
4 ¢

. , LT ; e, ' .
_The University System Director for ®ontinuing Education Sﬁﬁathe. . J

- Chancellor's staff concern themselves with c§gfra] p]anning.and coordina7°

r

tion of the statewide program. Supervisory assistance is given to the " &

continuing education divisions of .each of the stéte univeégitieé in grder
,“EB insure that the justi%ied needs of ‘the ;iate are bgﬂng meg, and that -

there is no unnecessary dugligg;jon'on tﬁe part of several unfversffies.
&‘Operationally,.éhe continding education program is organized in aﬁpattern

2 . -
*of decentralized administration with centralized‘accougzgpility.

. GEORGIA o T .
. AT p Jiélhigher education tp Georgia, is. under the 6;;;ction of the

T~

Regents of the Un}Vensjty System of Georgia. Continuing Education falls
~ & ~ N -,
under the category of Public Service and is administered statewide through
. N ]

“

a Vice Chancellor for Public Servite, Each institution in turn has its

N \ ¥

, . . .«

appropriate. officer. ~ , S

[

. .The system uti]iZesithé-éontinuing ducation Unit‘as propased in

e .
Standard Nine of the Southern Associatioh of Colleges and Schools. Central- °

N

v

|
. . -
.ized reporting and uhiform utilization of the CEU has been effected through- -

.out Ehe System. The commitment in the State can*best be summarized by, the

foliowing excerpt from the "Policy Statement on Public Service in the ’

1  University System of Georgia" (no date), issued by the Regents: - ‘. .
. : 127 o
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_The University System has grown to twenty-seven institu-
tions, consisting of a comprehensive system of' junior colleges,
senior colleges and universities. As this growth has taken .
place, continuing education and public service have emerged as
an extension of the traditional on-campus learning process,
available to adults wherever sufficient interest has been °. ,
found. Individuals in all walks of Tife must keep themselves :
abreast of new-knowledge and,understand how it can be applied - .
effectively in solving the many problems which they and their '
) communities are encounterirg. Any system designed to achieve -

A these objectives will be built around an aggressive continuing
~education program, v ‘ '

5

Historically, a combination of excellent natural¥resources
L. has given a_a_good competitivereconomic .pasgtion auong

its_sister—States. It is, however, the peophe of the State whd
- constitute the resource of greatest‘potentia] for future econom-
jc growth. The responsibility for developing this vast re-
sounce, 1argely undereducated and undertrainedT<3jes—pri i
with Georgia's educational establishment.- The programs of
resident instruction, research, and continuing education and
pub]ié service offered by the institutions of the University
System provide the means by which development of these human
. resources can be accomplished. It is through programs of con- *
tinuing education and public service, however, in cooperation .
with business, industry, the professions, and government at all
levels, that great additional strides can be made.

: . S . - .
Programs ‘of public service and-continuing education as these .
are being conducted in the University System of Georgia, cover
a wide range of concerns and educational needs of individuals.
\\They include such fields as science and technology, medicine
and allied health fields, rural and urban problems, family
1ife and nutrition, training of governmental officials, pro-
fessional in-service training, the field of education, eco- ™~
nomicdevelopment, the utilization and conservation of natural
- reso s, environmental_control, to merigion orly a few. Insti--,

v tutions of higher education-are becoming’a major instrumentality
through which our nation is attempting to deal with some of its
most important and pressing problems. ¢ - . .-

- The devéﬂopments enumerated above -are bringing into clear
focus the responsibility of the University System, in not only
providing the best possible educational experjences for young
- people, but also opportunities for continuing education for

” adults ip all walks of life. To this end, the Board of Regents
' of the University System of Georgia is committed to an expanded
program of contFnuing education within all units of the System, .
and to seek and provide resources necessary to accomplish the
purposes explicit in carrying out this responsibility.

- . -

- 128 . ,
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IDAHO - -

14

.
The state of Idaho supervises continuing education programs through . ‘

the Division of Continuing Education within the State Board of Education.

3

According to a report of October 10, 1973, mery‘1itt1eocoordination at the
state level exists. The report recommends, "...that the best. interests of
the State of Idaho and the Continuing Education student would be better

served through an institutional based program coordinated by an Associate

\Lﬂ " Director for Continuing Education in the Office of Higher Education."7

[N

Under a plan of Continuing Education tﬁaf'wouid be imﬁ]emented in
Idaho, the State Dinectgzrzg;ETé woald\gé:

1. To establish a systematic/coordinated procedure for
approving and clearing all off-campus events. This ) .
system would provide for department,, gchool and
college review of all off-campus courses, as well as
approval by the State Director. The review would in- - »
\ clude content, location, duration, fiscg] feasibility ::
SN //////J,,giﬁLthe course and instructor gualifications. Develop-
— ment of this procedure would inciude uniform fee rates
‘ . = and fairly 'standardized enrollment procedures;

-

- L2 A

2. To canvass systematically the state professional groups
for educational needs;

3." To conduct a.stafewjde survey or inventory of Community
Setvice Continuing Education policies, programs, etc.;

4. To provide some assistance in budget preparation for =
general extenSion;

5. To help devejop interinStitutional grant proposals
affecting Contihuing Education, such as Title I-- .
Community Service Con;ﬁnuing Education; R P

L 3

6. To provide technical assistance to State ipstitutions
oh policy and procedural items relat 0 continuing - )
education; and . '

S »—\ .

7. To eliminate duplication of effort in off-campus

o offerings.8 :

129 .
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___routreach- instructional programs in Kansas:

~ o

The report of the Division of Continuéng Education also récqmmends~
that "complete subsidization of the administration of each institefion's
Office of Continqing Education be provided through‘the general ﬁynd appro-
priation from the State Legislature.” In conclusion, the report recommends

that "the current statewide program be phased out July 1, 1974, whereupon’

it becomes operational at the institutional 1eve1.“9

KANSAS “ *

3
-

Kansas has conducted most of its antinuing education programs under

-~

T{tle I. A report by the Division 3¥§pontinuing Education at the Univer-
) g

sity of Kansas--An Inventory of’ Community Service and'Continuing Eduéétion
Programs in Kansas Institutions of Hiéher Education 1970-71-J§0cuments a
md]titude of communi ty service and continuiﬁg education programs being U
conducted by institutions of higher education in Kansas. Most of these
programs were organizedeIindividua].departments within institutions with
Tittle institutional or statewide coordination. Comhéﬁﬁty[;ervice>and ’
continuing education offices accounted for only one-fourth of the outreach
service programs, Of @hose programs reported, ovér one{half of the funds
came~£}om“fédera1 sources. It appears that'institutional inikiative has

-

surpassed statewide planning in delivering community services and con-
)

. tinuing edutation. The report gives a summary of conclusions regarding

-

Continuing education instructional programs had a low
priority within the institutions of higher education in ’
~-Kansas<: Minimal intrainstitutional coordination of programs
or designation of overall efforts existed among Regents'
institutions through the offices of Statewide Academic
Extension. There was Tittle systematic coordination and
information-sharing about programs among institutions. Out-
reach instructional programs were primarily aimed at making
institutional resources available to the public for upgrad-
ing skills and professional competencies.

130
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Outreach instructional programming showed-an absence of

philosophical %nd structural commitment to continuing educa-
tion and comiunity service. The scope of instructional pro-
grams was quite diverse in both credit and noncredit activi-

ties. Many segments of the Kansas population were not ade- -

quately served by the continuing education programs. The

methods of instruction were almost entirely traditional in 3
nature. Cooperative programs among institutions and with’ \
- other organizations were be1ng developed, and a cooperative
philosophy appeared to be gaining strength, Funding for _A
outreach instructional programs was inadequate. Most out-
reach instructional programs were evaluated by students. ’
The need (demand) for outreach instructional activities was -
increasing and Tikely wiTl continue to grow in the future. .
Some' type of coordination of outreach 1nstruct1ona1 programs .
was generally thought to be desbrable among the institutions
of higher education in Kansas. ¢
The special report to the state education commission recommends that:
'
1. The role and mission of each jnstitution bé clarified
regarding continuing education and community sérvice; -
2. Continuing education and community servi€e be 1ntegrated '
into the bonafidg structure of each institution; v
3. A1l institutions with commitment to centinuing education
and community service programs establish a continuing .
* financial support base to ensure progyam development ’ ¢ .
and continuity;
4. On-campus coord1nator(s) be estab11shed at each institu- -, .
> tion whose prime respons1b11?%§es are coﬁ%inu1ng education
dnd community serv1ce, . T - o .
5. A continuing educat1on/comnun1ty servﬁ%e faculty and
staff reward system be implemented which is comparable )
to that of other vegular onm=campus faculty and staff; - :>/
6. A system of recoag keeping procedures be adopted to ® .
facilitate coordination of resources and reporting;
7. The deve]opmenﬁ"BT‘ﬁ?Ugrams be based upan surveyed ~ 7
community need; )
8. Various methods of instruction be examined for their -
appropriateness to ‘the needs of adult learners; . o
9. A comprehensive systematic evaluation procedure be .
established baséd on program objectives; and - R .

131 T F
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10. An organization of Kansas institutions of h1ghe;€§7’,,,,~—ﬂ~"~“F“T
education be . developed to foster C?Tmun1ty sepvwice/ T —

//////(///,/////_fcontTnﬁ"ng educatign’ coordination,
MASSACHUSETTS ' . )

An effort is being made‘fﬁ Massachusetts at the present time to develop , z:g:iv‘

a plan for the "alternative' postsecondary education system." A summary
report and recommendations by the University Consultants Inc. for the K

Massachusetts Advisory Council on Education lays the groundwork for #uéh 1“5; L
‘ . . o R e

a plan. 4, L e

L 2 S i Co QL e

The first recommendation of -the report emphasizes the importance of o v

nontraditional postsecondary education: ' T S
» -~ ¢ N e . N
The' Commonwealth should recognize that: 1t has a i:j o oo
valuable educational resource in the existing system of o T
continuing and part-time postsecondary education; that o o
this particular system's characteristics are more suited L
to adult population needs and more consistent with rec- - ° v .
ommended. contemporary educational reform than the tradi- . . e
tional full-time-day-higher eddgationsystem; and that : L >
therefore the autonomy and 1ndg§Endence of continuing - . O
and part-time education should be strengthened so that - o ‘-
it may be Tess subordinated to the regular day program L R
on any campus and truly become an a]teYnat1ve post- - L . w
secondary education system for aduits. " - e

' Coordinatioh of thii’gyStem at the/stéte Tevel is proposed to be- ; ..ﬁ-'”
- accomplishe¢Aby a<Béput; o? Vice Chancellor within the Board of Higher L
///////// Education or'the 5u§§ééted Board of Postsecondary Education. = i Y
| In order to coordinate the alternative system on a regiona]‘Basis,' :
" the report recommends that yo]untary~$eﬁvice Area Planning Boards (§APB)
be established in thirteen geographié areas. Edch SAPB should create a . %
series of‘work1ng conm1ttees cons1st1ng of representat1ves of the bus1ness | |
conmun1ty, the 1n¢Lstr1a1 commun1ty, profess1ona1 associations, and .
community'agencies-in “order to implement its purposes. The functions of

the SAPBs wold be:

132 )
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1. To review programs and course offerings in the service
area; . '

« .

2. To provide a forum for communication among staff at
var1ous‘member institutions; -

3. To perform needs and opportunities analysis and enhance
commynication between the” 1nst1tut1ons -and the commun1ty
at. large, L e -

A -To pub]1c1ze the of%%r1ngs of a]] member institutions in

©oo-a quarter1y periodical;

> by the current system, T
63 - To provide.academic and vocat1ona1 counse11ng serv1ces
e to prospect1ye sfudents . .

~ 1. To operaté cooperat1ve area Educat1ona1 0pportun1ty
. Centers' ' .2, . el o . T
8. To enc0urage copperat1ve 1nter1nstjtut1ona1 plann1ng RN
and articulation *of, career Jadders and programs, -

! N
L <7 . o\

h'“ng(lé.‘ To ass1st the Statew1de ‘Board of Higher Edutation . , '
S © in. administering. tbe specific j]1ente1e gPOU? A,
vouchers recommended in,the fi ance section,

w

These SAPBs wou]d be fundéd by matcthg grants. The formula proposéd

75% State match1ng to 25% member 1nst1tut1on contr1but1ons. The grant
, ,. .
program wou1d be adm1n1stered fhrough the Board of Hi

§

was recommended that “1nat1a11y, the m1n1mum state *f{ nd1ng shou]d be -

$~300 ocm inf FY.1974 and $500 opo i By 1975.’!’:1 &

133 . o= 7 e
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5. To max1m1ze the exp05ure to part-time .and continuing ~
oo .educational opportunities of groups not well-<served _ .

. 4 . N %
- . 4 ‘ ‘s K
% . \e » ,
» p" M -: . te B
PR RN . - ‘o ' ot
o Ve
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9, To fac1]1tate thé structure and arranyement,of 3&1nt SR
v - special dfferings such as' the use of educational. * N
“: . technology or #% use. of spec1a1 resources; TS S
$ . ‘*,‘f‘fx;
10. Ta operate the proposed 4earn1ng cénters’ of the R
proposed.Massachhsetts Open Un1vers1ty, B ?]‘fﬁ;}if-‘\ )
g : T TTe
11, To review satellite tedclting centers and/or brarich - RN
e campuses operating or proposed within’ the serv1ce Tt .
’ “ared; ... \:g . o N SN
““,512" To adv1se State of?1c1a1s regard1ng the Tocat1on ¢
5 and open1ngs oF new campus fac111t1es, ahd ) . |
* : N ® R

ner Educat1on. It




The overall report is, without doub%: one of the best and most thorougﬁ

~ .analyses of«the needs and potentials of a state for implementing a 1ife-
Tong learning s}stém‘ The feport is in two volumes: volume one includes

the summarx report and recommendations, while volume -two contains the
4
technica] report, including detailed facts, figures, and descriptive prose

L4

. MICHIGAN - .
[ 3 &‘ " % r. L s . - * ‘y )
~ In July, 1973, the State Advisory C0unci{L for Adult and Continuing . /
. . \ B R
- Education subimitted a position paper which destribes the proposed role *

of the Board of Education in coordinating educational services to adults
in Michigan. The Council recomménds that continuing education pfograms

be coordinated initially in three planning regions: one urban, one middle- '

c1ty,-and one rural, They aiso asked that the state legislature appropriate

L -
$750,000 for estdblising these centers.]5 .

The regionai centers would:

—

~- 1. Designate a regional agent for purposes of planning and
N coordinating adult continuing education services in the
. . region. Local school districts, intermediate school
districts, community colleges, public baccalaureate
institutions or a regional consortium unit shall be
._——"eligible for designation as the regional agent, under
- applicable rules promulgated by the State Board of
© —Education. An agency that "does not offer adult pro-
~__f agrams" might also be considered for designation; and

4
2,7 -Submit a comprehensiwe plan for servi eligible
" adults baséd upbn pgrformance .objectiv needs assess-

< * ment, utilization of all eXisting publi'c and private

i delivgry systems, and measurable indications of out-

\ . come pursuant to guidelines to be promu]gated by the
State Board. of Education,16 P _

The regional plan would algo inélude mechanisms for provision of .~

«

counseling and guidance of addits, prOVisJon for the resolution ‘of

! regionai rural, and urban. prob{bms, and tu1tion grants for adults to

.

partic1pate in p?ograms which meet their needs. o !

o 134
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The hdvisory Council has identified four major goals to be realized

in order to fulfill the needs for adult and continuing education in M1ch1gan

—

/,,///’T’//fa make ava11ab1e through a mul titude of delivery
systems the—opportunity for every, adult citizen of
Michigan to attain the essential basic education
skills necessary to prepare such persons for full

\ and responsibie part1c1pat1on in SOC1ety,

2.- To makégava11ab1e to evéry adult citizen of H1ch1gan

the opportunf%y for atta1n1ng a high school dipioma
or its equivalency;

(962N

To makegﬁmortunities available to every adult citizen
in Michigan to develop performance level vocational
and technical skills needed in the current and pro-

. ‘jected Tabor market, for employability and desires; and

‘4. To make _available to every adult citizen in Michigan ' :
who is not otherwise regularly .enrolled in a post-
secondary institution, the opportunity of fulfilling
his needs or aspirations for education through a
statewide off-campus noncollegiate continuing educa-
tion program,17

The proposed implementation of A§U1t and Continuing Education Services

‘ —

1nc1udes the concept of a delivery service area,-which is merely a rngon
of the state. This would be the main level for coordination of cont1nu1ng

education efforts. Coordination of the many and varied segments ' of edu-

rd

cation is stressed as being essential\to effective delivery of continuing

education. Thése segments would include private institutions, secondary

area vocational_ centers, and community service organizations, as well as,
o - - 3 v

traditional postseeondary fac111t1es. T R ’ -

> Y e

The M1ch1gan plan goes beyond simple organ1zat1on and de11very me thods
in describing needed supportive services wh/;h facilitate part1c1pat1on in
adult and continuing education programs. The services which are suggested ‘

£

are as follows: : ‘ _ ] .

¢
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- in an educational or training situation due to mental

» . .
/T ~ M * . A l‘ %
.t . N «

.

1. A statewide system of adult education staff development
for training those professionals and paraprofessionals
who plan«to work with adults;

2. -A development or expansion of day care facidities as

a support for adults enrolled in educational or train- 3 " N

ing programs; ' 5 SN R
. . ™ . EE N

" 3. ¢Afi adequate transportation system for adults enrolling
in education oy training programs. This could include
a combination of transportation refunds, as well as
provisions for the secondary- systems current tpranspor-
tation network to be expinded to include adult enrollees’
“during the day or evening hours;

“

- 4, A development of a series of adult curriculum materials
which are\specifically geared to the world of adult work;

5. A system of research geared te—identify the adult

population trends and Projected needs in advance of

their actual occurrence so that programs of adult

education and training could be accordingly planned .
in advance; . »

6. A health service concerned with the identification of
/////////” those adults who are not able to effectively function

L or physical handicaps and which has the capability of
» providing corrective services insofar as possible;

~J¢
.

A plan for a system of mobilé units or itinerant adult
. education teachers to serve the delivery system centers.
* These mobile units would include both media and curri-
cular services pertinent to education and work train-
. ~ ~ ingyand = : '

8. A system of financial support for those individuals .
enrolled in educational or training programs who do :
not have a means of individual or family support

availahle to them. This could be in tge form of

stipends, tuition plus stipends or‘ang method which

would assure continuity of training¢%

.
-

‘-x:" & > %,
-3 P
g :f,”";‘

RHODE ISLAND

e

Rhode Island's commitment to cohtjnuing education has fécently become

. / e T B . . . - “//‘ ) . \
Council on Continting Education began planning for statewide emphasis on
“ / \ //.»"'J \

e
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. : _ _ o . ' ) '
cgnt1nu1ng egucat1on The Council, appointed”by the Board of Regents,

‘ . )
will fun~§1on\under the newly created Division of Cont1nu1ng Educat1on —

A

w1th1n the Department -of Education and shall aquse in fol owrng “areas:
< .
, 1 Ident1fy1ng current community and societal prob]ems w1th ‘w
- whych an adult educat1on program should be ‘concerned;” T : p
. AL
. AW
2. Estab]1sh1ng pr1or1t1§s among the various needs, interests, "
“and. prob1ems T ~. . N ( o
Y 3> Formu]at1ng shopt- rug and long= range goa]s, | . : o
S a Cogtrxbut1 fresh andlxégatnve ideas to program p]ann1ng, e .
L \ Y
T S R ‘Prov1d1ng\11 kages tQ.target popuqat1ons, 1nstatut1ons and et
< /‘ X -iCommuhmty\ag),c1es;ﬁ _ e e M
T tﬁa Lnterpr?§1ng(the cont1nuﬁng educatmon g{ograms to the generaT .. e

-

'?'ﬁw “ t.
a Cl R
» 1973, the Bepartment of Education%presented a working«" % ¢

s S dbcdment '"Touard:a Master P]an n Cont1nu1ng~Educat1on:" wh1ch is to ' °
I ny' 90‘ P N .
'j~j°; eyo]ee 1nto a more spec1f1c and operat1ona1 set of gu1de11nes and po11c1es

..
. " . ~
s R} . . .

::f' NS 5 &*f1vefyean-ﬂevglopmenta1 process.
’H;Ii', 'l “*hs déscr1bed}1n the plan, the Division of Continuing Education is ’
::adfjj yespons{bte for tne’fo]]ow1ng / .““ . .
S T ;g; A i Cgord1nat1og L e o ' .
L: ‘E e ‘fm 1;1t1 Bu11d1n; Tinkages -dmong a11 poss1b1e agencaes now
‘\—f,~§w2“sz~‘ 1nvo]ved 1nbcont1nu1ng education; . . :
} o i;_h ' 2 Beveiopxng.cooperat1ve arrangements among public T
L, et Sducat1ona1 institutions; | . -
. . 3 Encourag1ng cooperat1on between public and private

‘educatidna] agencles; - : : ‘

* £ .
.

. 4. Making. use of all community resources and agenc1es S8,

L el « that provxde education; and -
‘e ’ % )
’ PR Recommend e11m1nat1ng unnecessary or unwarranted
o L ’dUp11cat1on “ ) .
- . . ) e PN .
.. > .y ¢ - ’ . .
L] - *
. * » * ’
. - - i . - ¢ e .
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=Y
’ < B. Planning - . . .
) A I 3 . = . : i =
1. Formulate both long and short range plans for COntinqing . A
education; .. = T os A, c ‘ L
<o ‘ T S .
u‘ 2. Establish priorities in cooperation wiph 1ndg$tr¥'anq oo s
N business, labor, ctonsumers, and educational-institutjons; -
’ '3, Evaluate new and ‘existing programs for continuing - R -
. ' ) \\ education; and " Cv. . \ . SO
~ ¢ ~ " © N . hd s
¢ . \ 4. Qoqrdihpte a continuing program ofstudy and research - .o N
cae 0  "in a search for moréeffective and éfficient forms of ° v
. adult. education. T . R .
’. .: B . ,'.;‘.‘ ‘o . \ .. - ' '. i
= ’;C. Support _ L - BECEEE W
- @ * 1. Provide advisony'serviggs and technigcal- assistance to c 5
‘ - schools and colleges as they conduct th:énaing_edg- " ' . R
o i . . 53}109 programs ; oo . ’ \ o,h: ) N
' - N 4 N P L
' 2. Provide for guidance and referral service to students
‘ of adulf-education; and ° o . R
. 3. Maintain a cTearinghouse. . o
D. Prombtion ' ) 0 ' . < = -
R . » ‘—-'m—’—-‘——- ) vt . ‘o .
) J. Stimulate widespread citizen 1nt%rest if. and support = e
for continuing education; W
S . L MR o
: 2. Disseminate information to the public about continying . U .
. .education; R : : .
. . 3. Prepare 1iterature explaining continuing education and . RIS
its programs; and = - S, : : e .
. "4. Encourage local comnmunities to provide residents with . .
. the ‘opportunity to obtain basic knowledge.and skills EINRE .
* . and the concommitant credentials. - L
_E. Leadership- -, . <. :
’ 1. Encourage thé development of new options by granting '

) credit and/or certification for work experience, " . -
accrediting cofmunity programs and resources as pro- © . N ’
viders.of experiential options; andestablishing exter-’ "
nal degree*programs; . g ‘

” . [} e~ . .,

N ’ . ) . A )
2. Initiate experimental programs; N v
'ﬂ"o . > . - '§ \ .e. ‘.
’ ,;: . - 1 38 T . R




7 ldentify special populations who are not*being‘ ' L
,adequate]y served by existing programs; ’ o
,4.: Encouxage schoo1s and col]eges to 1ntroduce X

- innovative and exper1menta] approachés, and. i

5.” Encourage business and 1ndustry to. 1nst1tute programs-
: ~and to explore the possibil
' . 1ndustry establish a poo] (Lf donated funds ) .tozbe .
used to share resources 1n training the1r emp]byees.20

4 -

An eff1c1ent method to develdp comprehensive continuing educat1on
programs accord1ng to the thde TsTand plan is to build on or reform

. ex&st1ng resources rather than create new ones, - A second pr1nc1pJe
»wou]d be to “define “resources” very broadly to 1nc1ude the "open '

15

sector" or pr1vate “ang commun1ty sponsored educational act1v1t1es. o

N o

— It was,a]so p?oposed by. the Departmént of.: Educat1oncthat a facility

be deve]oped wh1cb wou]d proV1de.a commun1ty based foca] po1nt for edu-

-

cat1ona1 services in Rhode Is]and Th1sswould be\ca11ed 3 Un1center. '

[ Q e *

T

Its pr1mary a1m wob]d be to serve-the needs of 1owf1ncome and m1n0r1ty

» 3

individuaﬂs- however, 1t would be ava11ab4e to a11-personslmot1vated to

pursue any form of,postsecondary educat1on.. R .

" in order for this concept to~work there must be coord1nat1on of a]]
education segments w1th1n,the commun1ty.‘ Rhode Is]and recogn1zes the

. *

~ important contr1but1on of pr1vate 1nst1tut1ons and\propr1etary schoo]s,

/. - and states 1n the. Master P]an, "Coordlnat1on should perm1t and encourage'

.,f'

i;- . part1c1pation by pr1vate educat1ona] 1nst1tut1ons and’ the open sector."z?

.o N ‘ 2
e . . . : '

-
-
0

£l

jties that business and™ A .1;'_5'

IEs
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1.
12.

13,
]40
15.

16.
17.
18.

" Ibid, pp. 6-7. .
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EXTERNAL DEGREE PROGRAMS: - -
. . SOME THOUGHTS : e ‘.
. . . . “
. _,-. Y R
RPN ) +f
[ T e . ‘
i ' T ‘ ’ ‘e ’
NOTE: Reé_ent chénges in the educa\tiona] system have led to, among other . .
things, external degree programs. - Thege programs are distussed briefly -
for the purpose of showing how a university can become involved in the
new methods of education. N - ' T
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EXTERNAL DEGREE PROGRAMS

.

Nontraditional education denotes the development of new types of

degree oriented programs--programs whose rationale, content and organi-'

zat1on differ, somet1mes radically, from those offered on trad1t1ona]

-

res1dent1a1 campuses. Many. of these programs of fer a]ternat1ves to the

extreme professionalizZation and spec1a11zat1on of existing programs,
\f} h.-.« L}
attempt1ng to recapture the va]ues of a: genera] educat1on and-the 1Tb~

LY o

¢ e,

era] ‘studfes. By emphas1zrng the.devejopment of c0mnetene1es that apply R

Spare

know]edge to life act1v1t1es oiher 1nnovat1ve.curr1cula attempt to make

-

educataon more relevant to the cond1t1ons‘of contemporary 11fe~ Such)

programs suggest a react1on to the forma] c]assroom method oftenJenam-z

..
‘
<

otred with mater1a1 re]ated not to 1ts ut111ty in 11v1ng, but only to

the 1nterna1 ]og1c of the sub}ect matter 1tse}f Nontrad1t1ona1 educa~ 2o

%ﬂon is based upon “the assunmt1on thas the 1nd1v1dua1 shou]d be ab]e to .

-
»s . .

des1gn, as 1ndependent1y as poss1b1e an educat1on program best su1ted to

his interests. and neegds.. Some 1nst1¢ut1ons concentrate almost exc]us1ve1y ____ e

’ T .

on OCCupat1ona1 prof1c1ency, be11ev1ng that the general educatloﬁ prQ-~‘

vided by the secondary schooﬂs 1s suff1c1ent for many peop]e o

An external degree p]an includes, programs of study’ offered pr1mar11y

4

~ off- campus, ut1]1zxng one or & comb1nat1on of.ava11ab} stems for de~ - |

11Ver1ng 1nstruct1on and assess1ng student ach1evement, SO that students

Ll

can live at home wh1}e earn1ng degrees or cert1f1cates without spend1ng ’
'R .

long hours of cont1nuous res1dency on @ampus* One 1mportant character1st1c

o

" . .
b ..

of the external degree progvam is the Tow cost Gf 1nstruct1en whnch 1s . .

-

only natural w1th T dec]1ne 1n the need for some: non- essent1a1 bu1Td1ngs . *,

" ot °
. ’ . L3 [ ] -

$y* .
[} b - il £ .0 .8 . -




and other faci1jtie§?“?hene\are\other costs involved:in the delivery

N -

of external degree—p;oﬁ?ams\'however, some of which inciude media-assisted

study v1a f1]m television, radio, telephonic hookups, aud1o tapes, and

\\""

progranmed and cunputer asilsted 1nstruct1on These costs shou]d be '

<

s1gn1f1cant]y 1ess than those 1nv01ved in on- campu5'1nstructJon

. Another character1st1c of the externa] degree 1s that 1t genera]]y

-

repea]s trad1t1ona1 res1dency requ1rements wh1ch usua]ly spec1fy a_

- *

minimum of one academac year of on-campus study G1ven the current

1 -~
’

rea]1t1es of American, collegiate 1ife, numerous educators be]zeye that

‘

programs of independent study must be designed for those aspects of the

- curriculum conducive toflnd1v1dua112ed study. . - .

By recognizing that exposure does not necessarily equal attainment,

that achievement should be credited without regard to how it is acquired,

and that a Jarge amount of contemporary higher education actually reflects

the -product of independeht study, it is easy to account for the growfng

interest in non-residentialiprograms of higher education. In such viable

programs as the Open University, Empire State College, and the University

Without Walls, the academic needs of the mature student receive more,

;

attention than the aspects of emotional development and growth jin per-

L} , .
sonal values which are traditionally concentrated upon within an environ- |

ment populated by younger learners. Thus, many of the non-instructional

residence are eliminated... -

DegAee Programs 1n California,

- costs related to caring for large numbers of students in continuous

¢

A chart of examp]es, adapted from the "Preliminary Study of External

l

of June, 1973, outlines selected externa]

: degree bnograms.'

Addﬁt1ona1 ana1ys1s of such programs follows the chart,

' 144
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A. « 'THE OPEN UNIVERSITY : - SO

The Open University was, conceived only a few years ago in Eng}and

. . \

Severa14MQr1can un1vers1t1es haverecognlzed the 1mportance of th1s con-

cept and have 1n1t1ated programs.of their own. Students have the oppor-

s v,

tun1ty to engage in 1ndependent study re;nforced by tutor1a1 and coun-

¥

-

seling serv1ces without leaving their homes and ‘Jobs for long per1ods of
residence. Instruct1ona1 atds and 1earn1ng k1ts are prOV1ded the §tu-

_ dents, with the mass media be1ng used for 1nstruct1ona1 transmission. .

By definition the Open University boasts’nonrrestrictive admfssion
» '“‘
pq]1c1es which employ systems of testing, and assessment by wh1ch a

prospect1ve student is coUhseT]ed and placed ﬁn'a program at the 1eve1

of his demdhstrated read1ness From that po1nt the student beglns to -,

pursue a degree Somé programs Timit themse1ves to ach1evement assess—

A

_ment and the tward1ng of degreeg, and w111 not offer any 1nstruct1on. )

1]

The student is- therefore allowed to»]earn from aya11ab1e nesources

wherever and in wh1chever mode he or she chooses While 1t is t0o ear]y
to accunate]y eva]uate the Open Un1vers1ty, 1t holds great prem1se to -

adu1t 1earners -as an effect1Ve,*TTEY1bie, and conven1ent alternat1ve '

-~ . .
. . -

, o de]1very system for h1gher educat1oh ‘ _~

-

B. ~ EMRIRE STATE COLLEGE OF NEH YORK "-. L ¢

".

Several "conttwcts,“ based on the student s 1nterests needg, or
. L.
asp1rat1ons,'compr1se a student s program of study w1th1n the structure _

. of Emplre.State,CoTlege R contract describes part1cu]ar 1earn1ng

actmv1t1es to be pursued, 1nc1ud1ng.forma1 stud1es offered by fhst1tu—
\- " \
. lo

. t10ns, organ12at1ons ahd>agenc1es other than Emp1ne Gbate- Other types

L of contracts 1nc1ude » r00perat1ve stud1es of a group of students shar1ng,_.

N
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Lt I o, " oL Seet

N e -

. . PRI
K . . et
. B P

vy e .
e *

,'.’ cy ot .- . .

* ’
.
LS 3 . ’ . ' . - ¢ ’ o~
LA A IR T L) PR . . . N A ,
o i . - PR S . . M e - o .
. <. ., . A N s K A
S . o ° . ’ g 4. . - ’
. . .



. common interests; tutorials wherein a teacher assists a étudent in a
particular area of knowledge or competence; organized programs such as *

correspondence courses, programmed learning materials, and televised in- |
- . «
. s - - 3 » 3 k3 g
Struction for students' individual use; direct experiences (travel, ob-

servations, field work, paid emp]oyment, vo]unteeraactivities etc.)

f which may be superv1sed and which become the object of examination and -

A ref]ect1on by the student, and .independent studies compr1sed of a ser1es

of readings and reports and, in many cases, direct experiences.
Within the eight Area Learning Cente'rs throughout the state of New

. . ~ " .- ?‘ . L
e York, mentors assist students in defining their purposes, *formulating a v

. cqnceptua] framework for pyogram p]ann1ng,’spec1fy1ng plans of study,
.and eva]uat1ng their progress Often the.mentor will tutor studentstin

those parts of a contract where he has the appropriate Knomﬁedge and

competence y e ) '

w‘. C. CHANCELLOR S. AND REGENTS' DEGREE PROGRAMS -

w, - . A ..

The Oregon State'Board of Higher Education confers a Chancellor's . -\~
. Degree, a,successful example of an externa] degree program Within the ) " {
e : \ )

-state of Oregon, numerous adults 1nV0]Ved in the world of work often in®

remote area& of the state, have exh1b1ted a desire and a press1ng need .

for g coT1ege degree in order-to enhance their qua11ty of life and the

A

ke11hood e? atta1n1ng the1r vocational goals. Ex1st1ng offerlnos
[
X \fw\\‘l through the State-System 5 D1v1s1on of,Cont1nu1ng Educat1on, or through

.
(33

-~

dther adhlt education agenciks, may supp]emeht the work of studentg who

cd“ spend some t1me on campus but such ex1st1ng offer1ngsvprov1de f

S ne1ther adm1n1strat1ve framework nor spec1a1 academac programs for those oo .
Y : : d CL .
work1ng adu]ts who seek an- opportun1ty for start~to f1n1sh-work 1ead1ng ) . T
R ._to a bachelor dagree ‘; - ;~' L - LT B .




A program adapted from the general studies degree prog}ems in
several of the state system institutions has been formulated to serve-—
4 .o -

/7

such Oregonians without prescribing residence stipulations oﬁ any campus
- for students. The Chancellor's Degree, e1ther a bachelor of arts or a
.bachelor of science in general. studtes, ut111zes the strengths and, un1que

characteristics of the curricula of a11 State System institutions. The

e,
A ¥

Board recogn1zes the grow1ng geograph1c and career mob111ty of the

~

P
\

American people and acknowledges that the trad1t1ona1 t1metab1e for h1gher

” ' >

- education is 1nappropr1ate for many part1cu1ar]y those already in the

world of work. The ChangeJ1or s Degree, furthermore, assesses the amount \
of educat1on an adult has acqu1red thrOUgh exper1encé and grants colTege :

A

credit for those attained 1eve15 of prof1c1ency

\ ’

_The Regents of. the Un1vers1ty of the State-bf New York award” under— ; -
graduate degrees to cand1dates whose demonstratéd atta1nments equa] those
of a traditional cdllege degree rec1p1ent regard1ess oF ~age,. resldence,\:
or method of preparat1on.\ New Jersey adm1n1sters a sxmllar program
through Thomas A. “Edison Co]]ege ) ?.“ Lo "u’ :5«;
0. UNIVERSITY WITHOUT WALLS * * . l'_g‘l»f
kThe Un1vers1ty W1thout Na]is, & consort1umfof twenty eolleges and
universities grganized by the Uhton for Exper1ment1ng Unlversit1es, pro-l
vides educat1on in diverse 1oca1es--on ‘the Job, 1n«the home through
vlndependent study, f1e1d»exper1ence, or 1nternsh1ps;'1n thexenv1ronment SOy
of certain soc1a1 problems, at var1ous co]leges, and in. fore1gn travel ::
and serv1ce. -The facu]ty, compr1sed of regu]ar co11ege 1nstructors and
knowledgeable peop]e in non academis pursu1ts, serves’ studente from
Stheen‘;o any. years of age and ut111zes new approaches-and techﬁo-‘ﬁi'i
1gg1es for communication. A ',‘; “If:.: Lo z',,-; o ’:”' :;i 1 . ,1., 4
T LR et i




., earped degrees -at any'dégr eyel. Degrees ‘may be offered by S1ngle ="
st1tutions, a universfty system, or by a~yew CoTTege -atéd for.the :
. ) L. . — T —— v .

‘tution where e will do most of his work or through the University With- , -

. award s1m11ar degree prograns to those offered on campus using different

- [
tions develop new and specially deS1gned degrees based om innovative and N

all “euels=—the;;soétateg\Baccalaureate Masters and Doctors degree.

"purpose of of ering external degrees. N\ - ) AR

_young adu]ts for examp]e, cannot afford to attend res1den€e'campuses and

‘do not res1de long enough 1n one commun1ty to edrn degrees at 1nst1tut1ons

Wess ‘of rapid changes. in reS1dence : B .

The studegﬁ ay beng it ‘from the different resourees of a number of -
- A . ""' )
the member institdtions /And may take his degree either through the insti- :

~

outHalls.

£.  FURTHER EXPLANATION OF THE EXTERNAL'DEGREE PROGRAM - e S

- Regarding the types of degree programs offereds institution may
<_,__‘___‘____.‘—"’/

methods and processes for eva]uat1ng studejt achievement. Other 1nst1tu-

ne

experwmental rat1ona1es and curricula approache\\\uh1]e some schools pro-

v1de both optiens. The external mode of instruction can.be ut111zed.at

*
L]

épecia] : ih.;_gtes;represent el competenc1es for those who have a]ready

[xterna] degree programs benefit diverse e]emen of—saciety. Many

w1th1n commutlng d1stance ImposS1b1e prob]ems resu]t from the efforts L
of such part t1me students to transfer credit from nume rous 1ust1tut1on§ o

External degree programs, however, can make 1t eas1er for .part- t1me stu-

dents to earn degrees through a 31ngle, coherent program of studx regard-

— - -

The Un1vers1ty Nxthout 42lls p]ans for a student body of age sixteen

to‘wnatever. Many feel that t \hE'Ybung have., overwhe1m1ng]y permeited the +.

American campus. By bas1ng credit more on, ach1evement than exposure,

L - 1156
' 118




< young peop]eecou]d study 1ndependent1y off campus and, upon returnﬁng,
¢

receive credit for what they “have 1earned rather than being pena11zed for o

’ hav1ng dropped outs . At the same time, adu]ts are placed at whaﬁever 1eve1

K3

the1r capab111tles 1nd1cate~' ‘Hence fhe ‘campus" becomessmore permeab]e,

.

» P . »

ref]ectlng a better mix of the age groups.” =, ©

Ina soc1ety Where h1gher education has become a prerequisite for

2 occupat1ona1 econom1c and social advancement‘ much effort 1s needed to o
C

provide such opportun1t1es for the econom1ca11y, sociadly, énd’educat1on- o "

X
ally deprived. Many febt that external degree, prqgrmns Gan. be mgde_suf—
ficient]y}f]exibje‘and, thenefo}e,;universa11y available to meet the needs . S

of substantial numners of deprﬁved people who are sufficfently Eabab1e and

motivated. - ;o T\ . .. '
. » \ L4 c - ...L_( . [ .
. The.external degree pgovideﬂ/ngwerous adult, non-residéntial pro-
B ' ' - P

g}ams emphasizing 1iberal'§tudies Trad1t1ona1 efforts in th1s°regard .

- - » R .
. 4 ~e 3 4

have often.been viewed as arb1trary hurd]es, not as important ends 1n S

f,,,,;lie,ﬂ_Jluﬁer?V‘”A//a;n;’naturé adu]ts, howewer, w1th settled 11ve11hoods and ,

B life styles feel 2 naed to exp]ore questlons of wh1ch they weré once on1Y" P

dimly aware. For such 1earners, degrees in. ]1bera1 studies prov1de avenues

. - ¢
.

. * -~

.- for reviving interest in 1nteYdf3c1p11nary 11bera1 arts. . .,
T, The educational experience of off- -campus’ Vearn1ng W1th1n the con ex ‘ﬁ*J:Sf
) of work and everjd;;\iige can be ‘s rewarding as the ref]ect1!¢ fﬁonéht‘ : . :
.. “and intense free discus‘idn cheracteristdc of ihe traditional c]aS%rno@.- . ;.‘ .
’ The advantages of both way be combined in many, nén-resident programs of R -~«:u’“
- ‘ .insiruc;ion'. . ' e : T
CONCLUSION - . L. , S

Many ndividuals in society can apparently benefit'from,non-resident

' degree nrogréms. Situational probliems, more so-than persdha1'1imitatipns,

’
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o often prevent qua]ified adults from attending college. Their family obTi-
gations and job Cpnstraints prec]ude full-time residentia] study. Educa-
6tionei opportunities for these students have traditioné]]y included evening
) courses, particularly in urtap areasy and correspondence study.
, Bringing the traditional classroom to the students, such _evening
and correspondence programs hare effective]y served many adults. - Other T
potential learners, however, can study~independent1y with a well struc-
tured program of study. Required classroom attendanee may only prevent )
their participating in continuing education. Still other adults have ac-agg‘
quired academioncompetencies through unconventienai medes of study for..
3Wh1Ch they cou]d attain validation® and credit toward a desired degree.
Finally, serious students may deSire to study in areas judged substantial
by academia bet qot formally designated as a part of any ex1sting curric-
ulum. ~ This proé]em has been “addressed by many institutions in allowing
) students to develop contract programs of study w1th an academic mentor
for eventua] credit upon COmpleting the project. For all of these stu-

.

dents, comprehensive externa] degree programs provide Viab]e options in

<

non-traditional educatipn. . - ’ S - .
- »

-

It ‘may be concluded that diverse elements of the populatiom can
benefit\frem external degree programs--mature adults with family obliga-
tions and e;reer\fequﬁsibilities, younger students who study and work

- simultaneously, and many physiealiy.handicapped students for whom con-
tinuous r051dence on campus is 1mp0551b1e ’ gy
Although traditional mode]s of highe/peducation effectively serve

the academic needs of thousands of students, they ref]ect in part many

social and educational conditions of the past. Millions of Americans’
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now 1ook for alternative patterns to serve the chang1ng rea11twes of

our time. The external- degree represents one approach wh1ch recoghizes™

that because of changes in commun1cat10n, transportat1on and the age

and intellectual ability of students, 1earn1ng need not be conf1ned to

a s1ng]e campus or to rigid blocks of t1me.
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o

Introductory Note / .
The' author acknowledges that this feport was Prepared from the follod-

ing documentsz 1, The Continuing Edycation Unit, Criteria and Guide-

lines, National Task Force on the Continuing fducation Unit, published by .
-National University Extension Association,sWashington, D. C3, 1974; 2.
Mimeographed internal document on the CEU wikhin the University of Cali-

fornia System, 1974; and 3. Thg Continuing Education Unit, Guidelines and
Other Information, Southern Asseciation of Colleges and Schools, Atlanta, o
1973. . 2 :

.
’ N -

The growipg E&e oﬁ:énd interest.in the CEU has prompted the prepara-
.tion of this &ncése report, It is desjgned to answer in a brief format

basic question§ about the CEU #hd ils use. : .
Definition " ’ C e
—_— N . .

Org,¢ontinuing Education Unit (CEW) is ten contact Kours ‘of participa- °
tion ia" an organized continuing education experience under requpsib]e
a§ponsoqship, capable direction and qualified instruction.

. L4
HIStOIz »

The concept of 'the CEU emqrgéd from a National Task Force credted under
the sponsorship of a number of national bodies, including U, S. Office of
Education, National University, Extension Assoctation, American Associdtion «
of Comunity and Junior Colleges, American Assocfiation ofe State Colleges
and Universities, American’Council on Educatiop, American Association of*
Collegiate Rggistfars and Admissions Officers, and others. ®

-

»

The Southern Association of Colleges and Schools was the first of thes

- Regional Acctediting Associations to adopt the CEU as a unit of record.
Standard Nine of the accreditation standards addresses the use of the CEU
and annual enroliment reports require the CEU as a reporting unit. A
number of colleges and universities Have formally adopted the CEU, jincluding
the University of California System, the University of Georgia System, the
University of Virginia and many others,

-

Purpose , . . -,

”

»

The CEU is designed as a uniform unit of measurement to be used on a |
nationwide basis whereby participatiosd in non-credit educational programs .
tan be recognized. The rapid and continuing growth in enrollment in con-
tinuing education and lifelong Tearning demanded some standardized and
recognized ynit of achievement. In the absence of such an atcepted unit
of measurement, continuing education students in most cases have not been
able to aecumulate, update, and transfer their records of participatfon \
in mon-crediteprograms. The .CEU is intended to facilitate the uniform

I
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» recording of partitipation and.thereby ease the process of communication

about educational achievemefts between the learner and educational insti-

tution, employers, agencies, or,other individuals. It is.intended to be

applicable-to all non-credit post-secondary Study meeting certain basic

requirements for all types of learners in all subject areas whether qccu-

pational, professional, civic, inteltectual, personal, social, Fiberal, or

other. It is applicable to all types of teaching-learning sjtuations.”

/ Several specific objectives are accomplished* through the CEU:

’ * ¢ 1, ‘Systematize permanent records for individual participants in N
non-credit continuing education on a uniform national basis;

2. l’acﬂjtate the\:ransferabﬂity of student records;

. " -
3/ Facilitate the organization and accumulation of statistical

¥ : data for institutional; local, regional or national pla ning,
programming and other rélated uses; and
I3 . - [

4. Encourage the establishment of educationa]l goals whether in
professional/relicensure/cert#¥icatiof requirements or for
personal/spcial/civit interests. .

CEU Criteria and-Guidelines »  ~ = . . s -
1 4

The CEU may bd awarded by accredtted colleges®qr unjversities. Addi- -
tionallyy they may be awarded by other imstitutions, agencies, organizations,
or associations that have on-going educational programs and are wilding to
meet the minimum criteria set forth below: «, - . -

- 7
2 1. The edugational activity must.comply with the various elements
e within the standard definition: Ten contact hours of partigipa-
tion in an organized continuing education experience sunder .
. responsible sponsorship, capable directfon"and qualified .
©  instruction.
R ’ LI .
! . 2. The nymber of CEU's aWdrded i{s detemined by the number of
) ¢ c‘on’tact hours of instriction or fractions thereof. For example,
L. 13 hours of instruction equals 1.3 CEU's; 26-1/2 hours of
* instryction equals 2.6 GFU's; and 34-3/4 hours of instruction - .,
.. equals 3.4 CEU's -(you hnever-round up on fractions of hours).
. - . Instrictional hours with direct participation are to be counted; -
° field trips, non-traditioral mades of instruction, laboratory ¢

-

.. expefiences, etc., are to be equated to direct instruction *
- prier to the start of the program so that the participants
s » knoy exactly how many CEU's they will be awarded. ,
o . Y o .
* ’ 3. Successful completion of programs may be based on varying criteria.

For-some programs, an evaluation of the student by the-instructer

is appropriate; for other programs, successful attendance at sessiops
may be all that is required. If the latter is Used, it is suggested
that the participant be present for no less than 80 percent of the
sinstruction to be awarded CEU's. Whatever the performance eriteria

]
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may be, they must be'sef prior to the pFogram, and each individual
- must be certified after the program by the program director that
he/she has met ghe criteria. . v

.
4. The prograp or activif} must be preplanned for a specific popula-

- tion with a clear stabement of objectives and rationale. Evidenge
of preplanning might include course outlines frominstructors,
input from representatives of specific groups being served, progrkm
evaluative criteria set in advance (pigg;ams should be appropri
ately evajuated).etc. P ’

rd
5. Qualified instruct%ona] personnel must be used, They must not only
be competent in the subject matter, hut also able to transmit the
** knbwledges involvkd, understand the program objectives, and c3pable
of adequate studeht assessment. .
6. The activity must be sponsored or approved by a recognized academic
or administrative unit which*is\best quatified for the$pecific
. program.” The sponsor must assume the administrativé duties nec
sary for an orderly and well exefuted learning experience. This
. includes the assignment of the program' to a specific persoﬂ qualified
% for that program. When programs are co-sponsored, a prior decision
must be made as to which organjzation will record and report the
. CEU and in no case can there be duplicate recording or reporting of
the CEU.

\ .
7. There myst be provision for adequate registration of individuals
and permanent records to include: Ngme of participant, name and

v~ address of awarding organization, social security number of par-
ticipant, title of progrgglsgg%gg,gf,program, number of CEU'S
awarded, brief descripti ement .of program, instructors

o utilized, kocation of program, co-sponsors, and demographic data '

transcripts on request. -

8. In programs awarding CEU's, activities such as coffee breaRs’, social
hours, non-instructignal luncheons and dinners, individual study
time, orgarrizational meetfngs, business activities, etc., are not
to be calculated in the CEU determination. In addition,-credit

. programs, high school equivalenc§ programs, general orientation

" programs, policy~-making conferences and delegate assemblies, etc.,
are excluded from the CEU system. Conventions, mass media programs,
entertainment and recreation programs, work experience, self-directed
studies, etc., must be evaluated as to whether or not they are an
integral part bf a structured educational program. In slch cases,
CEUs may be awarded provided the time spent in these activities \
has been equated to standard instructional equivalence prior to the
program. *. . .

-
L)

b Value of the CEU ° * ° T

- o +

-, 1. Ease of use.®The ten-hour CEU is easily related to total contact
hours ofsinstruction. Qnce the program length is determined (or
equated tn some formats) the exact number of CEU's can be determined
by simple division by ten. - . '

. v
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“-Compatible ‘studént records. The nationwide use ¢f the CEU will
- prgvide & compatible recogd system for ease of . evaluation of .
stident ledrning <xperiences. Consequently, students, employers,: .
..~ government®agencies, associations etc., will_ ha¥e a.clear under-
¥standing of. achjeved learning expériences, The CEU encourages
' Sfudents t-yse a variety of educational reésources to megt their ¢
« "needs. It alTows' for thé neeting of requirements for improvement

of professional competence, documentation of learning experiences

for 1jcensure §r yelicensure, certitication or recertification,,
0 ete,, evidencé of"gersonal-ang/or professional and fechnical . '
‘ growth, evidefice of s€udent e¥fort towdrd advancement, and a metho
‘ for planning and eva]u'ating personal growth a devglopment.. It
v "7 ¢ proyides for an individual andfor organizational planning process
) . fox educational growth and updating on a consistent: basis. -

. . .

2.

P

3 &

b

dH

vy R R -
ow an institution to document
This will ease planning and

. 3- ~Institutional data. The CEU will all

‘o , its continuing education effort. - .

. coordinating of, programs and.co parisons with other institutions,

provide & possible base for dss ssing program.costs and fees,

. «gquulé even lead.ta a simple system of program funding in-public
sinstitutions, and provides data necessary. for budgeting anda
:organizatiohal procesges. - = | . ’

R S *

4, ,Mational datags THBSCEU will allow foriregional-and national
. . @nalyses of nof-credit programs for whatever purpose is necessgry.
: Yp umtil now, cénpdrable data and trends were often impossible to

’ document.” . -

- , .
. SR % -*
" A \%c’aqg%i'c use. % ‘used to evaluate non-credit learmirg
_éi(’pe?ienc;e‘s‘ whTch may be accepted in lieu of academic credit. if

.

“

" The (EU can be

-

s

appropriate. -It ¢
for -advanced plag

serve as a means of evaluating experiences
nt in degree or certificate programs. It can .

, . also“be used as a basis for faculty evaluations and total institu-
. s tional edutational effort. ‘ ’

.
LN P o " . -

j ’Q.‘ Y .
~ Selected Questions ant fdswers
* ? T~ -~

1 *

e ‘What is_a CEU? » \ o, )
. . s SO, - ,
A CEY is defirﬁ:d as ten contact hours b€ participation in an organized
‘continuing education experience under responstbie_sponsorship, capabldf
- 7 - direction anqzﬁ?ualified instruction. o '

. 7 ..
~ L .

planning by a National Task Force °

nent organizations. :

hni TS A
. .

Who- devetoped the CEY? -

The' %E’U emerged from Sexgral. years of
'sponsored by -4 number-of. prgrm‘
o "‘2"3‘}‘ f-~‘!7 ’
Wiy is the €EU necességm,?, . B .
N . " b 7 ) . -
W .. Mith the rapid grofith and diversification of cpng{\uing educatidn pro-
gramg, a uniform measurg of achievemént ‘was consider necessary. There has
) beeﬁe\standard Tmegsure for eontinuing educakion as there has begn for reg-
. ular "¢tredit" programs. Addigionally, people enro¥l im programs at a number
. of*instétutions inm a h'fetime. The CEU provides a comparable.basis to
3 ‘exaing all organized cunt\jnuing education rega\rdless of where: and.when ‘taken,
' s - N LN L
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Xin there over be a s1ng]e sdurce of CEU ré.cords’

‘a

There is dtscussmn about estab]ismng a nat1ona1 data bank on*CEU's. .
“Whéh and if" éstablished, a person could get a cumulative official record
_of al'T CfJ* s earned regérd]ess of place and time from a single source

"This ptanewill greatly facilitate obtaxmng» complete cont?numg educatmn
transcnpts . o - PR « 5
Who may award the CEU? I
{\ny accredited college or university may. 1In add1twn other agenties,

. organizations, or associations that have = regular educatxonal atm may also
award the CEU provided the minimum qriteria listed earlier if th1s report

@re met cons1stent with the nationally accepted def1mt1on

B

N

.

Do all coHeges‘ and un1vers1t‘le$ award the CEU?WK*:k -

1 “No. But rt is beheved to bé s1mp]y a matter of t1me before most whu:h .
offer continuing education adopt the CEU.. The Southerm AssoeXation of.
Colleges and Schools, for example, has 1ncorp0rated the CEU 1nto its

accreditation staﬂdards and reqmres annuyal reporfs of CEU's.

.

Is there more than one type of -CEUY

Yes‘ There are two types: <l. Ind1v1dua1 CEY's are thos

) *' .’
awarded to individuals for which’ a permanent record is maintaiffed; 4n
F. Institutional CEU™s  represent the total contact hours of nin-credit ag-

tivities of an institution diyided by ten, regardless of whether 1nd1y1dua1
CEU's were always.awarded.

The latter is simply a reporting stat1st1c..
How are CEU's calculated? . T

.
. «

The total number of contact hours of instruction divided by ten is the
nurber of CEU's. Fractipns of hours are rounded downward; e.g., 12-3/4
confact hougs.equals 1.2 CEU's.

v 8

Do you have to get pgrmission to award the CEU? AR T

-

“At present, there is no association or agency which monitors or autho- .
rizes ithe use of the CEU. Inst1tut1ona1 1ntegr1ty is relied upof at this,
time. .

Y

Addit ional single cqpies of this booklet may be obtained free from, the
Ceiter for Human Resources, University of Houston, Houstdn, Texas 77004
For prices .on multiple copies, please write or call (713} 749-3755.
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