»

DOCUMENT RESUME

©ED 123 982  © S HE 007 785
~  AUTHOR Branch, Marie : ‘
TITLE ‘Faculty Development to Meet Mlnorlty Group VYNeeds:
\ o “a Recruitment, Retention, and Curri culum Change,
1971-74." Final Report. .- _—
INSTITUTION Western Interstate Commission for ngher Educatlon,
—_ : Boulder,.volo.
SPONS "AGENCY" Kellogg Foundailon, Battle Creek, Mich.
PUB DATE Jul .75 : : ' o ‘
NOTF ' 88p.; Footnotes and parts of text may be marginally
legible due to type size ’
: mDRS PRICE MF-$0.83. HC-$4.67 Plus Postage. :
“ * DESCRIPTORS ¥Compensatory Education Programs; *Higher ‘Zducation;

. . *Medical Education;

A ‘ _ Progranm Descrlptlons.

B ‘ Evaluation; Recrultmenu,
Holdlng Pow=r

*Minority Groups; *Nursing; W
Program Development; Program
Regional Planning; School

"'..!?,',é

=

ABSTPACT - ' ' D - v
, s 1 proposal to dSSlSt some Western Council on Higher
, ‘ '“ducat"on for Nusing (WCHF¥) hools in the development of progranms
. for the inclusion of mlnorltle was designed to 1mpact on nur51ng
' © "zducation in the West by assisting schools of nufsing faculty in the
formation and expansion of programs for the recruitment and retention
"of ethnic students of color and to .revise curricula to include '
divers= Cultural perspectives. Forty-four schools of nursing
part1c1pat»d in the project. Faculty development workshops with
‘follow-up consultation formed the: basis for providing 1n1ﬂrmatlon,
- .&xperiences, and supportive guldance to two faculty members from each
paru1c1pat¢ng school, Some progect results are: (1) pre-entry and
" post-entry ‘programs that increasé rates for-metpntlon, successful : :
’graduatlon, and licensure of +their students; (2) curricula vncludlng T e
ba51c information regarding the ethnic groups and their geogruphlc :
areas; (3) increased enrollments of students and faculty from ethnic,
- groups of color; and (4) activities that will continue in each school
beyond the formal end of the project. (Author/KE) '

“

*********%**********m*»m*****$4**************&*#**#********************
- Documents acquiradj by ERIC includes many informal unpubllshed '
‘materials not availabli from.other sources. ERIC makes every effort
to obtain the bast copy available. Nevertueless,| itéms of marginal
reprodu01b1]1ty are often encountered and this affects the quality
of the microfiche and hardcopy reproductions FRIC makes available
via the ERIC Documant Reproduction Service (EDRS). EDRS is not.
responsible for "the gquality of th=z orlglnal document. QPPLOdUCthDS

‘supplied by EDRS are the best that can be made from the original.
**********###****w*****##***********#***w**x*************************

* %
* *

* *
* *
% *
* *
3 *

* *

X *




43123932“ ;1;;

T

-
=)
-0
0
bE
i;j:U:

P

FACULTY DEVELOPMENT TO MEET

MINORITY GROUP NEEDS RECRUITMENT RETENTIQN
| | AND CURRICULUM CHANGE -

Tus DEPARTMENYO# HEALTH

. NATIONALINSTITUTE DF
. EDUCATION
THIS. DDCUMEN

" DUCED Exacy
THE .|

e ——"
w
m
4
ot
m
[w)
(=)
le]
z
o
-
z
m
[a)
m
w
»
>
x
=
<
e
m
o
x
m

Western Interstate Commnsston for Hngher Educatlon e
PO Drawer P Boulder Colorado 80302 R

+ . .
e L i

] . ) C R N . . oo B Y ‘ \ s B
EDUCATION & WELFARE : BN - e




o S

R A Fuii ext Provided by ERIC

<7 . : . . 4 !
I . . .

WICHE

The Western Interstate. Commission for Hngher Educatron (WICHE) isa publnc '
agency through which the thirteen .western states work togetherf to:
*Increase educational opportunities for westerners. L
*Expand the" supply of specnalnzed manpower in the Wcst ' :
*Help universities and colleges improve both their programs and therr management._

. *Inform the publnc about the needs of hrgher educatnon

WCHEN T

The Western Councrl on Higher Education for Nursmg (WCHE\I) was orgamzed
under WICHE auspicés in January 1957 and serves the following functrons

*Recommends to the Commission- polrcres relating” to education and research.
*Provides a medium. for exchange of ideas and ‘sharing of experiences among (1)
westem'mstrtutrons of higher’, .education that offer nursing programs leading to
associate, baccalaureate,\or higher de_grees, (2) their" cooperatmg clinical agencies,
-and (3) certain government agencies concerped with nursing education.
- #Undertakes cooperative planmng for the/systems of ‘}nursmg educatron wrrhm the
western region undet the auspices of. the Commission.
*Identifies and provides a means for studying problems in nursmg ‘and’ nursmg
-education that need cooperative study.
“*Stimulates research in nursing wrthm colleges, umversrtres, and health care facrlrtres
in the western region.
*Providés information for members of nursing services and facultres in the West
*Encourages the increased partrcrpatlon of ethmc minorities and men in nursmg in
the West. ' . - .
*“Fncourages discussion with other drscrplmes concerned with ‘health issues ‘and
- recommends ways to facilitate optimal utilization of nurses in health care delivery,
*Initiates: action to resolve problems and move _nursing , forward.
, Membershrp is 0pen to each’ accredlted college -and university in the West that -
offers a program in nursing leading to.the master's and higher degrees, the baccalaureate

. or associate degree, and to such institutions offering graduate programs-in public health

and in continuing education to nurses., As of October 135 1974 there were 155 member -

institutions in the Councnlt ' @ _ S
Each member mstrtutron is represented in WCHEN by a nurse edUCator from

each accredited program and by a nurse representatrve from a’ clinical agency. - These

committees wrthm the brOad framework of the Councrl functrons.

representatives plan their prograrhs and activities under the coordination of five steering \

o
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- Since its inception in. 1957, the Western Councii on - °

ngher Edugation for Nursing (WCHEN) has engaged‘

in activitiesin the field of nursing to advance the aims.

of Western Interstate Commission for Higher Education
(WICHE) policies that relate tp education and research

in nursing. It provides a medium for the exchange of’

ideas and sharing of experiences by western institurions
of higher -education that offer puo;?rams leqdmg t0 asso-

ciate, baccalayreare, or,higher degiees in nursmg WCHEN

undertakes cooperative planning *for nursing education
programs in the West, identifies problems -with respect
to the programs. that need cooperative study and action,

and stimulates research in nursing in the western region.-

». This project, Faculty Development to Meet Minority
Group Needs, was initiated by WICHE in 1971 at

. the request of WCHEN. It was of specxal interest ' to

member schools that were seeking assistance in’ their

in the project, In addition, many others became involved
through. workshops and consultation ~ with part1c1patm§3

“schools,

»

. 'WICHE and WCHEN are most grateful.

~ éfforts o' recruit and rerain minority students. ‘Faculty
from four WCHEN member schools participated actively
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FOREWORD

]

The. 'goal's of this project have been incorporated as

" goals for «ll WCHEN member schools.. During the fall

1974 WCHEN meeting, the membership passed a resolu-

tion that identifies as high- pnomy for all member schools

the recruitment and retentiori of .minority students and -

“the inclusion of curricular revisions that prepare students . -.

to practice among culturally" diverse groups.. R
This réport of the Faculty Development pro;ect will

be shared with schools of nursing and' medicine through- !

- out the West and in many other parts.of the country. =

To'all those, who have contributed to this .project,

ROBERT H.'KROEPSCH.
EXECUTIVE DIRECTOR
WESTERN INTERSTATE COMMISSION

FOR HIGHER EDUCATION

’ JO ELEANOR ELLIOTT
C DIRECTOR OF NURSING PROGRAMS
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FACULTY DEVEI.OPMENT”' TO MEET MINORITY GROUP NEEDS:

RECRUITMENT, RETENTION, AND CURRICULUM CHANGE =
' 1971-1974 -

This is a report of the project on Faculty Develop-
_meht to Meet-Minority Group Needs. The project ad-
" dressed the problem of the underrepresentation of Ameri-

. can Indians, Blacks, and Chicanos in nursing- education

-

s

2
L]

'

it 'the West through a series of workshbps and consulta- .

tions with faculty in collegiate nursing programs in the

- . . « . kal .
13 western states. Primary emphasis was on the enrich- -
ment of nursing programs through cultural diversity.

Now as you read this please try to hear whas 1
mean rather than just the words' I say. 1 have never -
felt so "white” in' my life as’ Pve sat through this
workshop. And it's been good. Though we use the
same language, work as peers, esc, I now redlize
“that 1 need an interpreter to understand you. 1 was
given to understand before coming that 1 should be
prepared to cope with three days of hostility and
accuisations of racism. I have not found myself in
a hostile environment nor have 1 felt snowed under
by accusations of anything. I've listened, Pve heard’
some things 1 wanted to hear. I've heard some things
- 1'did not wans. to bear; Tve . listened again, I've
talked, and Pve begun-to understand thas my whole
perception of minorities, of the project goals, is
not . similar enongh to anyone else’s to be very re-;
lLiable. 1 can now understand better why some feel
that we've made limited progress, if any, on our
own’ campus, But 1 disagrée, because even though = -
we have some real high hurdles to get pver, the
vebicle for doing the job' is there now and the key
is in onr hands, Some_people are becoming aware = ™
of how to. use the key to put the wvehicle—into_
motion. : - S

~

—

Comment from a partici"pint :
Project Workshop, May 1974 .

N IR o !
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INTRODUCTION S

ot -

ot The Western Council on Higher Edygation for Nurs- pated loss of recruited students. Many participating schools ‘
ing (WCHEN) brings - together representanves from designed pre- and postentry programs that increased rates
associate, baccalaureate, and graduate degree. programs in for retention, successful- gmduatxon and licensure of their
mirsing in the 13 western states (see Appendix K). In students. Retention activities designed for ethnic srudents 3
1969 these representatives approved a proposal to. assist of color have been of benefit to White students as well. -
some WCHEN schools in the development of programs Throughout the project a motto has been repeated: “What
for the inclusion of ethnic groups of color.* The proposal ~ is good for the minority student is good for all srudents' "
 was funded by the W. K. Kellogg Foundation for 3 years Curricula Revision '
plus a 3-month planning period. It was designed to im- Tradi i la ¢ chools of
. pact on nursing éducation in the West by assisting schools ) raditionally, the curricula of most schoo Sd o nufrs—
of nursing faculty in the formation and expansion of pro- ing have not included content that prépares graduates for
~grams for the recruitment and setention of ethnic students practice with culturally diverse groups, Project workshops,
of color and to revise curricula to include diverse cultural consultations with faculty, and the inpue from echnic su- °
. perspectives, Forty-four schools of nursing participated in - dents: Olf clcj)lor enabled partxcxpatmg schools tlo enrl;ch their
‘ © the project, of which approximately half had associate de- (f:umcu a by rev(;smg Eursu;lg courses to fmchude asic 1E’
© gree programs and half baccalaureate and graduate degree orlmauon regarding the ethnic_groups of their geograph-
programs, Project goals were based on needs that had fca alr)ea d ( th 3
been previously identified by WCHEN schools. . uring the. three -year duration of the pro;ect partici- |
- N ‘ C pating schools increased their enrollments of students and -
) PROJECT DESCRIPTION faculty- from ‘ethnic- groups of color. More important, the «
i Faculty development workshops with follow-up con- groundwork was formulated for inclusion of "activities
sultation formed the basis for providing information, ex- that will continue in each school beyond the phasmg out
. periences, and supportive guidance to two faculty mem- of the pro;ect .
‘bers from each school of ﬂU[Siﬂg participating in the The prole(:t represented a means of Coordlnaung and .
project. Faculty participants were asked to mobilize- their expanding cthe activities that each participating school ex- o
faculty, administrators, and Students to Plaﬂ and imple-- pressed a desire to initiate or expand. Faculty participants.
ment programs in #fie recruitmenc.and retention of Ameri- mobilized: resources within their school of nursing, on the
_can Indian, Black, and Chicano students and for curricu- campus, and within the .community. Their successes huve
lar revisions necessary ‘to meet the nceds of ethnic com- ' . depended upon the cooperation:z :and support of administra-
munities. Bibliographies and other resource materials *  tion, faculty, and "students, the ‘extent to which they were
were distributed to participants, along with r(?POHS of able to utilize mformauon from workshops and consulta-
relevant activities in each school, . N tion, and the amount ‘of time and energy they could de-
Recrujtment , . _vote to their plan to megt project goals.

It is important to acknowledge the fa/Ct ‘that, without

The project defined the target groups for recruit- ‘devoted and hard-working faculty participants, -students,

ment ag*ethnic groups of color that are underrepresented
. ‘ committee members, consultants, and resource persons,.
in nursing- in the 13 western states: American Indians

—-——__(including Alaska Nauves) Blacks] and Chicanos and this. p ro;ect could not have. made the impact it achieved
----- . on nursing education, in the West, Appreclatxon is also

other Spamsh—speakmg groups, Most partxcxpatmg schools due to those d d dire £ the *pacsicipaci
found -it necessary to ipitiate a. variety of recruitment € cans ancd GITECtors of (1€ “pafeicipating
schools who gave visible support to faculty and students

activities in order to attract-students” who were not tra- L 3 o . .
dmomlly in thelr apphc'mt l , intheir progress toward making ethnic inclusion a reali-

-

- \ ty within their schools.. Finally, Jo Eleanor Elliott, di- \
‘Retention: : . ‘ frector of ‘nursing programs at ‘WICHE, has given valuable \ |
:IQ} Prior to the begmmng of the pmject many. of the . guidance tp this project and has perOted ethnic incld- -
participating schools had repeated experiences of minori- sion as a reality within WCHEN.  * - - =y .
" . .ty student dropouts due to academic failure; others antici- ' A :
t ’Thié‘ term éamc'_ into  use during the last ¢ 'monoths, of.the pro- - . ' - . .
ject. Its usage is preferred to the term “minority,” which de- . o i Lo . R
notes ‘'less than,” or infetiority, although both terms.. will be : R Marie Branch, Director : °t
found in. this report. , ‘ ‘ o * Faculty Development 1o Meet
. o L ‘ R : _ Minority Group Needs

e T L . . R . . - . . . " A i . . v
v . ) : , [ . . L )




3 . Cluster Groups of Schools .

£

GOALS
'The stated goals of the\«prO)eCt have been 1o provide
diréction th faculty for the recruitment and retention: of

Black, Chicano, and American Indian nursing students
and to assist faculty in adjustihg nursing curricula to in-

- i

clude content that reflects the meeds of ethnic minority
. communities, Two faculty members Trom each participat-

ing school had the responsibility for carrying out project

goals in their school.The faculty members atterided proj- -

ect-sponsored workshops and meetings and shared the

- results of the proceedmgs with their faculty colleagues. -

‘In spnte of faculty turnover and te:lssngnments there was

L3

- consxstency in faculty participation, and most ofthe’ par- -

ticipating schools were represented at all project-sponsored

" workshops. Consultation was .available to.the faculty as
‘they planned for minority student recruitment:and reten-
txon and as they developed curricula -changes.

°

Role of Pro,ect Committees .
., 'The Planiing and Advisory, Committées for * thie
project . (see
of thé major ethnic groups of color in the western states.
In addition, the Advisory Committee had representation
from WCHEN, WICHE Commissioners, and non- -nurs-
mg grOups active in health care delnvery -’
Selechon of. Pumcnpahna Schools L.
The grant. proposal  was desngned to. include 30
= schools of nutsmg Buring the 3-month phnnmg penod
members of project committees suggested a revision to
include  any western school that was committed to the
goals of the project. A plan was. devised for- stretching

Appendix A for list) were representative

the resources of the pro;ect in the eVent that more than - |
30 schools asked to join. Obviously, additional scHools.- .

. would have placéd a strain on the budget for consultant

tional schoos In this way, one workshop per_year was-

held for the| total group of faculty patticipants. The three

+ subregional 'workshops made it possible to include faculty

services and payment of' expenses for -participants to .

attend workshops The Planning Committee assisted in
~devising a ‘means to spread the project’s resources by
"means of cluster groups of schools and subreglonal work-
shops : Se .

\

"
o, \

RN

Once the participating schobls were identified; cluscer

groups of schools were selected, primarily for the purpose -
" of slnrmg ‘consultation services arhong a- group of faculty -

partlcxpan;ts -as a result, consultation to md1v1dual schools

was reserved for specml problemsor' instances when the

‘consultant could meet with the entire faculty group.
Workshop planning was adjusted for one of the two

mannual warkshops held _in the - sub,tegnonal areas in®order

to stretch the budget for thq 'lﬂthlpated number of addi-

J— ._,1_,,,_,‘., RSP

» v . -

"

,1.

‘other .than project participants, students, ;and special re--
‘soutce persons who were available for follow-up consulta-

-tion to participating schools.

In May 1971, invitations to join the project- went out

to all 132 WCHEN member schools (most of the asso-

ciate, baccalaureate; and- graduate degree nursing programs .

.dn thie 13 western states); 56 schools responded. Some of

‘the schools subsequently- dropped out and others joined.
in succeedmg months; so that durmg the last year of the .

project, 44 schools were actlve

Criteria for Parhcnpuhon .
Prior to the first workshop in August- 1971,

deans and directors of schools respondifig to the 1nv1ta- .‘

tion to join the prOjeCt were asked to complete three
assignments.

, -

~school with' the total faculty in the planning and

implementation of the goals of this projects name-

. ly, the recruitment and retention of ethnic minori-
ty students and the ‘devising of curricula revisions
to meet the needs of the minority groups.

2: Identify ex;stmg barriers' to the recfuitment and
" retention of American Indian, Black, and Chicano
stadents in thenr programs; if there were slgmfxcant"
populattons of any ot all of these groups.in their
locale, the participants were asKed to examine the
reasons why these students were not applying - for
entrance to their nursing programs and, if attrition

was a problem, they were asked to- 1dentlfy causal .

- factors.
3. Write a commxtmcnt for - p,toposed actions by

which to achieve the project’s goals (see Appendlx
D) .

Commltment to Meet Pro;ect Goals -

During the lateer. past of August in 1971 faculty -
participants. began program -planning, based on, the written
commitment they had made during the introductory work:
shop. In some - instances, - participants asked.to meet with .

‘their full faculty and adrinistrative group during. the fall
-of 1971 before makmg a formal commitment. After the

first year of the project, faculty participants weré asked

+ to update- their written commitment (Appendix D) The

written' commitments included- an assessment_of bamers '
.to the inclusion of - etlinic .groups -of color ‘and the steps :
« 'emed_necessaryto, overcome these barriers. o -

&

L. Identlfy two. faculty ‘members who would be able
to attend project workshops and work in the.
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Examples of notsoobvxous bamers ire facial .ex-
prcsslons and general attitude- of the first*people (such as
secretary or faculty member counselor) to preet- prospec-
tive ethnic students of color on campus, lack of sufficient
financial aid packages, unrealistic prenursing curriculum

requirements, disallowance of transfer of community. col- .

lege credits to four-year colleges, and lack of potential* for
_ethnic persons’ of color to utilize nurse assistant and vo-
cational rfirse preparation to facilitate admission fo nurs-’
ing proggams.

3

Responsibilities of Foculty Participants “
Facuity participants were" select;d by the . school’s

dean or djrector. In.most cases, these persons had ex-

pressed ‘an intétest’ in ethnic mcluslon in_ ¢heir -school’s

- progrdm or they were already engaged ‘in some phase of

inclusion.: In a few. cases, it was apparent that faculty

'partlcrpants were chosen for purposes of pumshment”
regardless of their experiences O sensitivjty

or "reward,”
in relating to ethnic students of color. All of the faculty
participants had varied experiences in their role as repre-
sentatives of the project on their campuses, and most -wereg
sitccessful in cartying out the overall ob;ectlves of the

* project. - : g

Faculty attending the introductory workshop,  in-

~cluded 11 Blacks, 6 Asians, 3 Filipinos, and 2 Chicanos.
It “was obvious that Anglo faculty . would carry " the re-

sponsibilities on ethnjc ‘inclusion until ethnic group

" faculty could be recruited to share in “activities, The ex-

periences of many of the Anglo faculty were unique. As

evidenced by their personal narratives toward the end-of -

the project, one feature was. evident—that Anglo facalty
expected to undergo confrontatlon sesstons "with ‘those

“ethnic perspns of color who were among workshop staff . .
_ aq;i faculty participants. ‘Although workshep .staff seldom‘
~identified evidence of confrontation in small group sessions, .

some faculty did perceive- this drfferently The pro;ects

Planning Comtnittee aftd the project director agreed on -
“the need for an atmosphere that was most, conducrve 0

learning - durmg workshop sessiofis. Confrontation as -a
method of promoting change was not adopted as.a pro-
cedure for project implementation. However, when it
did occur, all parties were encouraged to use confrontatlon
as a le;rrnmg tool to examine ways. in“which each.set of
parties handles similar encoum;ers with students patients,
ethnic community’ members, etc.

- From their written ang werbal statements, there: 15/

ample evidence that the project served as enrxchment and

" learning for both Anglo and mlpOrlty group partxcrpanrs

Unfortunately; in too many instances, the Anglo faculty
were caught between rejection by  their- Anglo colleagues
and nonacceptance on the part of the ethnic groups of.
color I‘or ~ many. this was_ their first experience a$. a
“nigger,” that is, as a nonentity without power or identity.

'jThls .phenomenon was first discussed in workshop ses-
_siops during the summer of 1972. Although “there were

many exceptions, in genefal, the sequences. of events for
Anglo faculty -appear to. have beep: S

1. Pleasure over bemg desxgnated as a, partrcxpant in
the proyect re

selected. their own consultants, “Importatj

’ Role
- were expected to: : .

in the; locale and to-use cluster group sessions to

” o . -

-2, 'Expectatloncfhat commitment from all” faculty, and

" - dean or director would provide needed support to-
implement goals in the school's program

3. Growing' realization that the commitment would

be a personal one for faculty participants ‘and

othérs, rather than one that would or could be--

>~ . enforced at_all levels in the school : 5

4. Evidence of faculty tmdifference ~and/or" ‘undet-
mining actfons by ~the dean or dxrector in their :"
efforts to. implement the project’s. goals -

5. Search for support ffom ethnic persons of color
on tlie faculty, among “the arudents or in other
campus departments, e

6. Receipt of verbal and written support from ethnic
groups of color without recéiving the satisfactions
of camaraderie. In many instances, the usual ameni-
ties expected from peer groups were lacking in

~depth because of genuine cultural and lifestyle
differences between ethnic groups of color and
_ Anglos

A

7. Feelings of . rsolatron abandonment, and anger,
‘Several workshop sessions were devoted t6 this
occyrrence, “but probably. the most effective means
of providing. support for this group has been -
through the cluster groups of schools
‘E?'ﬁ ‘ CONSULTANTS B S

Sejechon . : R ‘o

‘Consultants were chosen from ethnic- group com-
munities or were selected from the membershxp of ‘the
project’s  commyittees. In «many cases, chulty parncrpants
n” of consul-
tants from -other states was discouraged; rather, faculty
were encourabed to use {ocal consultants who were familiar
with the ethnic communities of tolor and-who would be

“accessible to the schools for consultation beyond the phase-

”

ing-out of the project. . - . : .

. The role of the consultants was many faceted They

J:-Artend cluster group mqgungs and work sessrons 'v

4
-3

evaluate school progress in meeting their - stated
goals o Y ’
2. Use the gulde developed for the consultants by the
project’s Planning Committee (see Appendrx F)
3 Identify resources in . ethnic _group commumnes o
for-schools and cluster grgups e
4 Meer wrth individual schools when feasible - {facul- o
“ty p'lrtlclpants dean or director, minority com- .
- mitte¢ and/or total faculty’) and assist thcm in
hi implementation of “the project’s goals .
5. Meet-with the project director or otherlocal pro;-"
ect committee members for periodic briefings -
. 6. Review commitment and goals of each local school
prlor to visits tQ_ schools and cluster groups -




7. Submxt a written report of each visit to the schools

. clustef groups, or other workshops this was essen-
"tial to the conduct of the pro;ect and provided for
contrnurty ( payment for services was madge con-

s “tingent upon recerpt of the written reports)

v
4

.

DROPOUTS FROM THE PROJECT

+ Between April 1972 and March 1973, seven schools

withdrew from the project. One,other school, withdrew
between April 1973 and March 1974 In most iustances,
_the letters from. schools that withdrew eatly in the proj-
_ect only madé official the facs that the; schools were not
participating in the project. In almost every case, each
of these schools had been completely inactive or active
only on a rinimal lével.In all cases, contact was main-
tained with the school if the faculty demonstrated any
interest in recervxng rnform'rtlon or in_attending sub-

regional meetin ‘ -
Two schoo?s Wlthdrew from, the pro]ect after at least

one full year of active’ p'ltthlpathn in the project. Both -
schools identifiéd as the reason for their withdrawal their
perception ‘that projegt gxpectatrons éxceeded their ability
_ to achleve the goals, .of cie” pro;ect It is intefesting to

" note th'rt faculty partrcrp'rnts in schéols that withdrew-

who - had ‘attended project workshops remamed active '

wrthrn their own schools y . . £

-
B ' . .
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T e EVA'LUATION 7

rer

Admmxstranon of the .project was guided by the

project’s Plannmg Cornmrttee with the assistance of

quarterly progress ‘review sessions- held with WICHE's
-director of nursing programs and with the director of the
General. Regional Progr'rm division, oft WICHE. The effec-

tiveness ‘f the "project is'not rneasurable in. quantitative -

 terms, although there are increased nufibers of American
glndlan Black, tand Cth’an students and‘ mrnorrty group

- faculty in the patthlpatmg schools Student increases in’

)

&

E

»
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- 2‘»~Ye.rrly evaluarlon sessions, w

,, | e ™~
sy [ e
- associate degree programs totaled 282 percent, compared )
with 124.4 percent for baccalaureate degree programs. e

Recognition of the range of faculty arritudes has in- .
.creased, and along -with it there have been some efforts . -—
to .deal with faculty attitudes. Important supports have :
been established for ethnic groups and Anglo faculty who
are active with ‘ethni¢ group inclusion, It is likely the "
measure of success of the project is not now - fully evident, "
however, but can better be seen in time. The question- . -
of effectiveness is reflected in excerpted comments from '
participants, students, and others, which can. bc found . ,
interspersed throughout the report of the sections on . i
Project Impact and Continuation of Goals. “The overall .
consenstis ‘was that the project did make a difference but -
there is still much left to be dane, For an evaluation of
programs in partlcrpatmg sclools, see the section on Ac-
tivities of Participating Schools#

Program evaluatron was conducted on an ongoing
basis through: ) -

1. Yeatly reports. from schools Whlch documented
the schools’ specific activities and plans to achieve ‘ |
the: goals of x’w'proje\c (some schools continued | 0
- the frequent reports, wh\h seemed, @ help- thom W

. better: crystallize their plann‘lmg: - €ffotts ) .

hich were conducted

w by the pro;bct director, members\of the Advisory

and Phnnmg Commlttees project tensultants,_and—"

" repréSentatives from each, cluster grc?ﬁa of schools

the groups reviewed reports from the schools and
" madé recommendations that were forwarded to .
_ schools for program plannmg during the low-

.sx  ing year b\

" 3. Consultation reports »

4. ‘Count of ethnic group students and faculty: each
participating school collected statistics on ethnic
groups of color afnong students and faculty ac the
_beginning (1971) and at the end (1974) of the :
"project; statistics showing the increase in-the en: = .~
rollment of ethnic students of color reflected the
numbers of students attending classes and ex-
pected to giaduate -

A . . . . . . “

e
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' HIGHLIGHTS, 1971-1972
Planning "
- A 3-month planning’ penod wasf-used .

N
1. Establishi the Planning and AdVJsory Commitees » -

2 I’A‘Qn an introductory workshop ‘to 'be held priof .
to &he beginning of the. fall*1971 school term

— 3, Identify resources available to the pro;ect through-
L out the 13 western states. As, the, project director

- was ‘not” familiar weith ethhic cormnumues in states
such as Nevada, Idaho, Moqmm and Wyomihg,

. \j‘ ‘ {ists .of ethnic resoutce- persons -weré complled by
*" - enlisting the help of.members of che:] -projegy's Plan-
’ " ning.and Advisory Committees; WICHE . qff and .’

ethnic S[udleSthog[amS in outlying areas. After
the first year of “operation, faculty participants
" added wmany additional names to the hsts, which
weré distributed to, participating schools for their
. % f usein 1denu£ymg resource persons and consultants.
. The g-rowu;)g number of corgmunity: Based ethnic
. groups® “constitared a major resource for project
. participants - e

might” have relev'mcy"‘ to the. goals of ~this \pro
. Plll)lﬂlﬂgv Committee. Planning Committee membes
‘M‘sele’cted 4" 1q represent the three mq;or ethnfc groups
deslgnated in"the project.design: 'American Indiany Black,
and Chicano. Theé three members, all professioral purses,
were, selected after consultation w1th key individugls, Tmm
each ethni¢c group. The tommittee members- met. of’a
' regulag basis to (1) review pro;e.cr -goals; (23 plan
appropriate 1mp1e£nent'mon measufes ., such as regLonzﬂ
and subreglon'}l workshops for project p'lrncxpmts ‘con-
sultation - to “schools, and coordination with those TOMme
munity-based groups that aim to fnclude ethnic .groups
of color -in the healthe scnences (3] assist the project di- .

-

o

< ‘ness; and (4) plan’ '1lrt‘mate approaches for
" implementation ‘\u.

-

project

°

Advisory Gomnbittee. Thxs comrmttee was selected by .
. the Nursmg Council and sraff of WCHEN prior o the
o beginning of <the project, Membership included five
S representatives’ ‘l’rom WCHEN  schools, one WIGHE
Commissioner, and ethnic group represenmnves'frogq the
health and social services. The project directot appointed
oo ‘fhree other members dungg thé splanning’ penod ‘
» f

*Inrroductory Workshop -~ 5 . =

. - 4rhe flrst project workshop was held on the San Dlego

o Y UHIGHUGHTS <t e

, rhembei 'schools] The group exploted thesfactors to be

. E‘(plore ‘methods 4$& in sifhilare progmms\?.t -

Tector inan, ongoing asse%sment of| the project’s effeerive- - -

N W

- s

State College (now Umversxty) campus August - 26 28,
1971, It was attended by representanves of 56 WCHEN

considéred in recrditing from - the Black,: Chicano, and -
Indian commum§1es and they began looking at.the issues
involved in ethmc inclusion; Before prepatmg G wtxtrgn
cémmitment -,to tpe project, faculty parucnpgnts 'made’ &
- preworkshop assessment of the mafor barriers to; “minority |
“inclusion in “their school's nutsing program./ Printed
'gmdelmes were distributed 't participants for’starting a*
program on their own campus, which included the forma-
tion, of 4 minority' advisory commiittee with repkesentadlon
from faculty, sgydents, and ethnic groups of cglor located
on’ campus m?%m the local community. (The form for "
such a preworkshop assessment is. given, in Appendix C) e

b

B - ~
$ - B
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Achvlhes m Pcmc:putmg Schools .,
"During ‘the first year; parthlpatlng faculty members
developed. groundwork-for nmatmg programs on their
campus, and*tried to-gvercome the resistance to inclusion
of minority ;,roups that exists in lﬁany school§ of nurs- -
ing. In mdst cases, successful activities were developed
which mcreqsed in scope during the next year. Enthusiastn -
*was high and the project staff and’ p*irtlc1pant§ made eyery
effort. to implement pro;ect ob)ectlves in each of the ‘
, participating schools, v
Development of program plmmng on each campus
¢ ™wag.a resulg of the mvolvement of the entire faculty and ad-
mxw\mnon .with consultation prov1ded to cluster groups
«of gcHools and/or individual schools, . During the fifst
year, faculty participants soughc colleagne support for the -
* schopls’ commitment to this PrO]CCt identified campus and
commumty resources, formed minority affairs commiit- o
teesy and @rried out other activities more specific to re- - ¢
Cruftmient of minority students. They also pl'mned - for_
vities relevang, to retention and mcula revision and
awarenes/ of ethmc \commu:ﬁy needs,

Réﬁruit‘mer‘ﬂ K <
}Recrmtment was, top pri
Acc ons in this categmy mcluded,gl

° 1 Contacts. with secondaf

iy, f for “most schools

g
o

[ N
/school sthff, -xm: udmg A
* counselors, and establishmént of health caree clubs a. "
in.local high. schools [(fpr, example, two Dkegon
- schopls establlshed co t_d ts with a nearby Indian
" "reservation school) j ° ST
Visits & local co 1 éroups to enlist ad in ;.
‘re.crjliting' students |/ : . C i
|

)
-

o 2.
1
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. 3, Use of nursing students to recruit from high
schools and: commumty centers; several schools .

i B - asked reglsterec‘ nurses from. ethnic minority-

o groups to ‘join recruiters and. act ‘as role models

e T Exp*mded use of campus programs desxgned to

‘ recruit- ethnic ‘students of coloe-

" 5. I‘orm@tton of recruitment commxttees md teams, .

© which often involved pafticipation of faculty,
smdems, and campus ‘and community representa-
tives from ethnic minority groups

6. Visits to campus by<interested students who toured

.LWEes&u]rg‘ef‘pethGHS and -0 identify

2F

amers that L
e:usa for " the minority student - pxepwrmg for a ‘
S 7 queer ih nursmg

. ( oy

: BN Qoordxmted efforts with- other pr‘ogm'ms? aiming by

' ' for increased enrollment of minority students in

. _ . health careers such as the National Student Nurse

w program, Brenkthrough to Nursing, Nursing Edu-

o cation Opportunicies, and Pl;o;ect 75—a medﬂlcql

program national fn scope

3 atention - " B ' . .
Those schools' chat 1lrezidy had a sxgmflcant populq-' e 2
tton of minority students ,focused on expanding, their re-,
rention activities and, other supportive services. ‘Bventudl:-

oy, all p’lf'tlcqutmg schools focused on retention. Actlvmes
intladed:” ). : -

& Identiflmtl(m of “those: sxtmuons .and experlences -
“. that are dlsrmct and cllfferent for a minority stu- .
’ dent bmdymg in a maJonty setting, ‘and the plan- ‘
“ning of appropriate integventions .
e 72, Turorfal sessions given by chulty members and/°
L T ope smdents ‘ . :
[ 3. Study labs" for all students, with the ob)ecnl e e
o e allowing more concenitrated study: for. those -edu. ** '
cauomlly dlsadvqnmged studenrs who enter. nurs- i
ing programs | . ST
. Expanded use of on- cqmpus services for testing,
-skills. work; and remedial and other suppomve

B services ‘ : .

L]

- . - .5. Pre-entry progmms desxgned fo; students who .
“would. benefic from a concentrated course of
seudy 1mmedntely prior to the beginning of riurs-
: ing courses; content included materials -from first- -
s " level nugsing courses, introduction to campus set-
‘ tings, and other activities 1o prepare studcnts fos
success in the first school rerm

3,

'3
LN
—~ ..

rd

- ' : v

lingual students to take exams orally, if desired

(this overcomes the problem for students who
must translate written material inco their native
language and re- -translate it into English when
taking exams); suppomve services were urged for
those 'students to assist them in Passmg state:
board exams after graduation )
Note: Some. participants have questloned the pos--
sibility of allowing the sarfie choices in the nurse
registration examination for these reasons. No ac-

tion had been taken when this report went to

deﬂfs [{¢] lECqU'lmt them with local f‘thﬂlc mlﬂOIlCY ) du[lng the fu'st year of the p[-o}ect

Introduction of minority perspective into the tra-

. ditional curricalim (for example, the California

school that introduced discussion of cultural differ-
ences into the nursing fundamentals course; groom-
ing techniques and emergency measures for pa-
tients with differing hair textures and skin colors-
were discussed for the first time, The success of
this initial . step- led to more -exploration- of ways
in which begmnmg nursing students might con-
sider patients’ cultural differences in" pl'mnmg for
" nursing: care)

Expansion: of CllnlC’ll facilities for student experi-
ence to include clinjcs, agencies,» and groups that
are located in or serve ethnic mmomy communi-
ties . - ,
Establishment of new courses that reflect the’
ethnic minotity perspective; “this dctivity is still .
in the. discussion and planning staffe oo -

Iwculty development .of cultural awareness’ pro-
-graing for their peers and students; it was obvious
to some faculty members that - they would be
spending a dlsproportxdlnte amount of time in
counteracting the- resistarice ‘0f their faculty (or

\o even dean.or directdr) . to mclusxon of ethnic

perspectwes into the curricalum,

Cultural awareness resource eenters: many facultyﬂ
" borrowed - techniques &nd" ‘ideas from the iatro- -
ductory workshop . for their inservice classroom
sessions such as the Ghetto Game, bibliographical

- materials, and’ reprints of pertinent articles; their

collection of materials led ‘to the development of
library . resources, which. were flrstsnn _many - of

the pArthlpatmg schools

HIGHHGHTS 1972 1973 o

6. Pacing and grading systems, which allowed stu-  ° With a otal of 45 schools dctive in the project,
. dents to tal\e lighter course loads and recognized 1mplemenmuon of the" goals  proceeded at varying ratés of
* mfluences on.achiévement levels caused by lan- .- mtermty, depending on, the pace which- faculty pqmcx-
guage dlfferences. ‘One school atranged for bi- pants were able. to establlsh in the flrst year of activities.

o o S : . ) . . “

“

o

school facilities and talked with nursing students press. o ‘ )
~ and faculty a Co _ .
i 7. Exl’ﬂﬂswﬂ of Oppommmes for fuss-level nurs- Curricula, Changes o e o]
: ing pérsonnel (aides and vocational” nurses ) to“ * ‘There were five geuerdl categories of acuvxty, al-
» . gnrer schools of nursing T 2 though changes m cumcula was the area in which there
8. Inservice 6811c'1tlon meetings’ for f"C“It}' and stu- s ‘the- least I)osmve action among participating .schools

o
N H

-t
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Recruitment of Students »

Of. the' 45 schogls, 29 had an active mlllOrlt_'y student
-recruitment effore, 1 had a limited effort, and 4 did not
recruit ethnic students of color because their regular ad-
missions flow. was 'quite representative of the local ethnic
groups, The remaining 11 schools had recruitment plans
under way or they. were .still ‘assessing minority swdent
barriers and. faculty artitudes prior to committing them-
selves r0 a more active recruitment program.

During the first year, nine schools hired a mmorlty
student counselor/coordinaror. to facilitate their recruit-
-ment activities. Coordination -with high school -counselors
"and college pre-entry programs was -increased. This eff()rt

“was usually institured by the minority student’ recruiters

' counselor or f'1culty mcmbel func.tjonmg part-time in this

capacity.

Recruitment of Faculty and Staff
" “There. was an ‘increased gwareness of the need to
nctnvcly recruit ethnic groups of color for . faculty and

combined their efforts with campus Affirmative- Action
-efforts. This search for faculty represents a continuing
need ‘that will be achieved only. through diligent cffore,
as_the pool of ‘ethnic nurses of color prepared beyond the
bacmlqureqte level is so limited.

Retenhon .

»  Pre-entry and follow-up retention programs were de-
weloped by. seven participating schools. In addition, 25
schools had retention programs for nursing students (in-
“cluding coordination with campus skllls 5pec.1'1115ts and

v

education services). The Departiment of NurSlng, at Sedrtle
Central Community College exemplifies the success pos-

sible for eLlLlC'lthl]'IHY disadvantaged students” who, are
placed in a
cuted faculty, (For a. more defailed description of the
program, see the paper by Thelma Peques in this report.)
The program admits only those students who do ot quali-

~fy for any other nursing program in the city. Seveal stu- -

dents are dropouts from one or two other schools of nurs-

‘ing in Seattle. Instruction is individualized and faculty

trequently shift their - -teaching - approaches when indi-

N cated: There are few dropouts from the* program, Stu-
dents are. self-paced throughour the program. Their first
group of students passed all sections of “the state board
examination with. scorés of 420 to.720. Throughout ‘the
project, several attempts were made to share this p’lrthLll'lr
appmdch with other interested schools.

Y

Currlcula Revrsnon -
- Since the begmnmg, of the project, 22 participating
sschools instituted curricula revision '1ct1v1t1es to reflect
* an eshnic minority perapec.tlve In 1973, an additional 15
schools were planning to review texts for minority input
and to plan integrated course mqtcrmls and special courses.

‘Other Activities , .

Muzonty Affairs Conynitices, Of the 18 committees
functioning® within participating schools ‘in 1972, 14 of

them h’ld been established by f'1culty p’xrtlmpquts since

O - . ) e . n

FRIC - . . " "

Aruitoxt provided by Eic: . A

staff positions in schoolsof nursing, Pdrthlpatmg’ schools

“success-oriented”. program staffed by, dedi- -

. . - . :
the beginning of .this project. Planning was under way -

in’ additional schools for minority affiirs committees to
be funcrional by fall of 1973, (See the section on Project
Impact.) .

faculey development programs to overcome resistance to

Faculty Development Sessions, Participants continued

the recguitment, to retain ethnjc students of color, and to

< e

prepare faculty for curricula content ch'mges

Cluster ~Gronp Meetings. Faculty participants. met
together under the clister concept. in geogmphlcal areas.
These meetings assisted the patticipants in 1dent|fymg
mutual concerns. In some instances, they also aided partici-
pants in making cooperative plaus for activities such as

local \vml\shops coordinated recruitment efforts, *and ex-’

change of newly developed curricula enrichment ma-
terials. :

o . -

1

Cluster Group Work Sess:ons

Each cluster group of participating schools pl'mned
at least one work session between January and M'ly 1973.
The Colorado cluster group held three work sessnons in
that period of time. (See Appendix H 'md ‘section on
Pr()]ect Imp'lct) ' S

Faculty Search .

i

" A minority faculty search snmulqted by this pfo;ect

was conducted with all W/CHEN schools. Under the guid-

ance of the WICHE director of” nursing programs, ques-
tionnaires, were mailed wQ all’ ‘minority graduate -nursing
+ stidents in WCHEN: schools in order to facilitate place-
ment of ethnic groups of colur in faculty positions open
in the fallébf 1973

N R . -

aq

, o HIGHLIGHTS 1973-1974

There was’ exp'msxon and continuation of programs

to recruit and rerain ethnic gréup students in mdnvnduql.»

schools of nursing through the following- means:
', .1, Consultation 'to mdlvxclual schools  and cluster
groups, of schools. : .
2, Cluster group mcetulgs and work sessions
3, Distribution of information regarding possible
resource people :new,, .programs, and sources of
_funding for students and projécts

. Almlyals and dlasemlmtlon of information regard
ing overall project strengths, weaknesses, g'lps, and
'1ccompllshmeuts

¢ held in August 1974, and the resultant assessments

and directors . .

A project review 'session was

were sent. t@ faculey ‘participants and nursing deans

AT

5. Assistarice to chulty participants in pl'mnmg and

implementing  faculey
thelr owil achools

The project’s 1mp'1ct on part1c1p'1tmg schools was
evalua'«d through:

development

1. A review session held August 12-14, in Santa
Barbara, California.. Members of the project Ad-

-

. sessions s in

.visory and Planning Committees, consultants, clus-

»




Aruitoxt provided by Eic:

ter chqupersom and - some hculty p’lrtlcxpams

_joined in an evaluation of the project’s effectiveness

and w0 recommend activities for ¢hch school . in-
corporate in project planning for the 1973-1974
school year ~

A questnonnmre designed to e11c1t staristical data’
"and narrative information about project impact

on participating schools * -

. The coliection of narratives and lettefs from faculey

participants, deans and directors, students, and

others on the extent of the impact that the project:

has had on their schaol of nursing and campus -
?t;.‘

A wrap-up workshop was held May' 15-17, 1974,
during which the impact of the project was discussed. In.
attendance Were .faculty’ participants, student representa-
tives, project committee members, students, recruiter/
counselors, and resource persons from ethnic nurse of-
sl nizations and other gloups working for ethmc inclusion - . -,
in health, '

A support group was formed at the workshop Its
primary objective Was to find a way to continue pursuit”
of the goals of the pro;ecg after phasing out of funding.
This group met-in July 1974 to“devise such strategies,

(See thc section on Continuation of Goqls)
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for inglusion on a community-wide basis.
“on Continuation of Goals.)

During the past thre¢ years, the most significant'
~.impact of this ‘project has been felt by participating .
' chulty, students, and 'chmmlstr'ltorS of schools of nursing’
_in the West. They communicated their’ increased aware-"

ness of the need for more American Indian, Black, and
Chicano hurses; th!:y documented - their schools’ - increases

_in ethnic students and faculty; and they described the
ways in which their ciirricula have been changed to include ,

sections on cultural diversity, thereby enabling all students
to be better prep'rred as nurses who, no ‘doubt, w111 pr'rctnce
in multicultural settings. :

The project'’s impact has been- felt in other w'rys
thfoughout the West.
called the Western Regional Consortium to Meet-Minority
Group Needs in Nursing will serve to -continue activities
(See the section
In addition, the project has
promoted the cause for inclusion of ethnic minorities with-

by \V[CHL and has served as a resource for information ré-
.rqrdm:; ethnic inclusion in nursing throughout the. West
and in Other parts of the .country.

Discussion on the project’s 1mp'1ct will center. on five

" critical areas:

1. Specific | activities in pqrtrcrpqtrng schools {see
Excerpts section)

. Campus dep’rrtmcnts and agencies cooper'rtmg
with participating schools
3. Cluster groupg\f schools
4. Nonparticipating schools and agencies oo
5. WICHE wide ptogr'rmmmg - '

N

!

. SPECIFIC ACTIVITIES IN . .
PARTICIPATING SCHooLs ..

Formohon of Mmoruty Affcurs Committees

This is. my third year as a member of the Minor ity

- Affairs Committee, Being a member of this com-
mittee is very important to me becaitse I mzcerely
believe in L/ae necessity of recruitment and retention
of minority students into nursing. 1 believe that
through this conmittee we have at least a start in
tlm duectzon w/np/y 15 of satisfaction to me.

. S - Faculey partncrpqnt i
: Sacramento 'City College
“Sactamento, California’

Thirty-one participating schools formed "a school
committee that (1) coordinates the recruitment, retention,
and curricula change activities for schools of nursing; (2)

T

Cluster groups and a new group

through. its Minority Affairs Commitee,

: * PROJECT IMPACT: AN
OVERVIEW AND SUMMARY :

ensures . ethnic group input. into committees .of other
schools of nursing; and (3) provides a chanpel for ex-
pqnsron of the concerns of ethnic group students. The
committee role was seen as having several important. tasks:

1. ' To assess' and reassess barriers to ethnic student

recrmtment and retention -

2. To desrgn -a program for recruitment and reten-
tion of ethnic ‘students and curricula revrsron to
» meet ethnrc commrttee needs

3. To recommend activiiies for each faculty com-
mittee in order to carry’ out the newly designed
_ program ’ ‘

- 4. To advise and give support to the mrnorrty stu-

. dent counselor/coordinator

5. To. plan and conduct cultural awareness sessions
* for faculty : : : :

Specific examples of these tasks transhted into pros

grams include: -

The Umversrcy of Cahfornm Los' Angeles faculty,
formed The
Nursmg Fund, Inc, to provide small amounts of. financial
assistance to minority students taking their’ prenursing
courses.on another campus. The UCLA nursing alumni

have played a significant role in establrshmg and main- -

taining the fund. At this time the fund is. supported by

"UCLA and other baccalaureare nursing progranis and: by -

‘other groups throughout the Los Angeles area; currently, it

supports approximately 200 prenursing and nursing stu- -

dents annually.
" The Mmorrty "Affairs Committee at the Umversrty

~of W’rshlngton in Seattle has been conducting a series .of

seminars for the School of Nursing faculty on the needs

of minority patiénts and students. Committee -members

report . that the sessions are successful and well attended.

They expect to mcorpor'rte content from the sessions ‘in-.

to classtoom instruction. -

_ The> Minority Affairs Committee at the’ University
of Colorado School of Mursing planned a similar series of
awareness sessions for faculty on a monthly basis r’.urlng
the 1973-1974 school year, During the three yeats of par-
ticipation in this project, University of Color:do partrcr

pants equnded their comimittee: concerns to include’ re’

tention of minority students, faculty. development, and
curricula change from its previous goal of:tecruitment of -
mrnonty students into the School of Nursrng

The composition- of mmorrty affairs commrttees is

*“most cffective when-it reflecrs the vrewpornts of (1) facnl

R’
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: Affurs Commlttee

»

{
i
}
{
i

ty {ninority and n(fnminorlty ); (2) students (:minority
and nonminority); (3) .representatives from campus de-
parements that are vital to the success of ethnic programs
such as admissions, f1panc1al aid, skills; and ethnic studies;
and (4) representatives from ethnic community. groups.

The names of committees _vary . from “Minority

1Y .
Few schools have incorporated the pOsition into their nurs- -
mg schaol budgets; consequently, tlle pOSlthﬂS are few and .
in constant Jeopardy
"A meeting of counselor/coordinators of scliools- of

_ nursing was held in Denver in April 1974. Coordinatorsi

attending from participating and nonparticipating SCI]OOIS

e

R the: "People to People Committee,” were joined by medical center coordinators and others with \

. the lafter a part of Chemeketa - Commu’nlty College ‘in responsibilities for recruiting ethnic stadents of color Jdnto ;.
Salem, Oregon, Althoqigh usually advisory -in nature, some the “health’ professxons The group. exp'ored the roles that \
committees have decision-making capabilities such as the each has developed in this “new” position and documented -

- seléction of student ‘appllcants _from ethnic groups of the common problems and_ alternate sources for solution.
color. - l The “senior” coordinator, Diane - Adams, from UCSF,
. Minority affairs ‘committees have mvolved campus - assisted in the planning of the meeting and shared her
faculty other than the two selected participants who attend- experrences ‘There was unanimous consent that regular -
ed the project’s workshops The committee is viewed as meetlngs of these groups would be of great value in the -
_an excellent means of ‘gaining input from ethhic groups future v \ |

. ~of color when such groups are not represented o1 are Faculty Development .
underrepresentecl on the faculty of schools. of nursing or \ .
in-student groups. : I am the product of a wery middle clzm, white, Lo

: There has been no agreement about the preferred Protestans family and commaunity. Although 1 felt ‘
status of these commiittees as standing or special commit- that 1 had overcome this background over the Jedrs, . :
tees. Some schools decided to- disband ‘the committees at it was reully in these past three years that 1 realized. I
the termiriation of the” project, Others have integrated the had much to learn about people belonging to minority
comrruttees functions iato the traditional committees, and groups: regarding my own-beliefs and- actions. Now, - )
. some' of ‘the schools will retain the mislority affairs com; I believe. L am able to look at myself honestly. 1
mittees as sepqrqte anits. r pretry well know then 1 am “acting on prejudice :
, T 50 that 1 can do- something conssructive about it. 1
Mlnority Student Counselor/Coordinator : believe 1 can dso say. that 1 accept individudls. as in-
I have found a grea dedl of mordl support and dividuals and not in a stereotyped fashion. This has
concern on the part of [the minority siudent coun- come abdus becanse 1 mow accept the fact that all
selor] who. bas been of invalnable zmmame to me - people_do. b‘”’e d/ﬁerence: These differencés - are ‘
. per:mzall 3. ‘ . honest and are a “result of rcultural and tmdmonal‘ v
P Stu dent. ‘ teac/ngt, beliefs, and. practices.” :
- o Deparfment of Nursing: Faculty participant :
- ” - “Portland Community College : . Sacramento- City ‘College !
. v Poréland, Oregon : . chramento, California
Throué,hout the project; this' position “has been pro- Pve learned much abous my:elf and. other persons.who -
meted..among participating schools because of the need . call tbem:elua: Jaculty. I've met minority faculry -
o centralize ethnic student activities and because of the whose “smarts,” warmih, and maturity helpéd me
successful experience at the University of California, San broaden my /90”20’“ and gave me mengtb to peue»

. -~ Frangisco, Wlnch has been used as a model for- ogwr ' vere. , )

schools. Faculty part1c1pant
At the beginning of thé” pro]ect UCSF was the only - University of California, San Francisco
. participating school with a staff person in- rlus capacity. Sm Fr1nc1sco Callfornn K
By the concluslon of ‘the project, 12 partrcxpatmg schools
had a mindrity student counselor/coordinator o their In the beginning you oould hear a pin drop wlwn you
staff, and additional schools planned to fill similar- posi- . mentioned minority affairs; now t/ae;e i a free wbeel
tions by fall of 1974. The s role of the -coordinator has - ing give ’Wd Mfae
* varied according to the requiremenfs of faculty and stu- Faculty part1c1pant '
" dents, the amount of faculty time desxgnated for the: job; “ .~ Weber State College
-and' the workmg style of the person assuming the position, - - Ogden, Utah Co
Soon after the project began, a faculty, member was It makes me feel good. Some faculty members are
placed in the coordinator position at the Spokanc Incer- actnally cmzcemed about the :t//denfu~etj,ecmlly the
Collegiate Nursing Center. She was relieved of halfiof her- ﬂndeueweaf ones. - \
tmchlng responsibilitiés in. order .to initiate -the recruic- o A student .
ment of ethnic group students, to coordinate the counsel-- :
‘ing of prenursing students attending the four feeder col-" Fqculty development has been Sted as a .cey patt of
. lege centers, and to conduct awareness sessions.for faculty the preparations for inclusion of ethnic awareness in their
at the nursrng center. Other schools have, followed this programs. All participating :schools have’ experlenced
action hy using (.’lpltatlon funds to support the. position. somme development on the part of the faculty Some ses-
' o 10 o N )
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sions were. "one-shot™ programs mccrspcrsed betwcen other school systems in g,hucos bamos, and reservations. Of:en
meetings during. the ycar, but several were planned on a they must struggle in poscsecondqry academic competition,
regular basis. Pertinent topics centered around the history, - and usmlly there is not the opportunity to remedy their
culeure, and belief systems of, Américan Indians, Blacks, lacks. in basic educational skills such as mathematics, read-
~+ Chicanos and other ethnic groups in the locale, One -+ ing comprehenslon spelling, and wrlcmg,
-faculey member of the School of Nursing of the Univer~ Faculty participants used three major means of identi-
sity. of Colorado videotaped a session withi scudenes for - fying and working with students with learning difficulties:
eventual playback to ‘the entire faculty, The tape was a pre-entry programs for catchmg, up on basic skills and fot -
lecture with critique from studeénts. e incladed content a head start on nursing courses, tutoring programs for
from actugl segments of nursing lectures’ that ethnic stu- students pre- and postentry, and identification of individual :
- dents had found objectionable at one time of another; “styles in order o 1d;ust tatoring and thch'ing methods
it ayas used as a lmrmm; L()Ol for the faculty. The prevqllmg view amaong p’lmcnpqtmg, schools is
None of the pxlrcmpdtmg_‘ schools made cultural that retention should begin before the students L enter
awareness mandarory, In schools where the sessipns were " nursing courses and should cotitinue until the studenc‘g have
"highly recommended; by the dean or director or were 5“CC995fU”)’ P(L%ed state boqrd licensing . examinitions,.
<part of regularly scheduleL faculey mcecmg attendance - . The follogving are lcey factors for successful retention’ |
" was near. 100 percent, Needless to, say, in some schools, of students g‘m)’ color, but which have proved more A
Au|lty consuousncss radsing shmlld be g,lven the highest * critical for ethgic minority stadents: , !
priority. . ' "o+ = .l A centralized location for students and faculty to
' T N seck assistance (office of eounselor/coordinator for _ N
Recrulfmenf : minority $tudents or other) 7
The enrollmett —of the cclzmzummlly/ecanomzcallﬂr. 2. Curricalum and | teaching adjustments tlmt .assist ‘

disadvaitaged and minority students increased 1Q0 in identifying stadents’ lea\rmng problems b?forc R

pérEEt Vi themeption of the WCHEN project. + academic failure occurs . "\ wog
Information_concerning the project bas reached the ‘ 3. Pre-entry coordination wxch\ b"lSlC skllls center /’/
aminority community through. personal contacts with . c on campus to identify learning problems and.recti- -
minority groups and clubs, colleges, high -school and ©« fy them with use of nursing texts in ordér. o '
junior high schools and: oiber sociul service. agencies . assure later . transition to the eqmrements of the
serving the minority community. This would not. - nursing courses - : ,
bave been wecomplished 1/ the " project was not in - -1, Courses on study skills md similar remedial sub- © - °
exislence. b : _ “jects; if such courses are nor available on the
' ) _ ‘Faculty purcicipant S B campus, someone shoald. be hired to teach thcm
<o : Ll Paso Community College " in the nursing schools
~ Colorado Sprmgs Colorado +--- 5. Short-term- courses to- cover basics for 'exztmple,
~ © the mini-math course offered - m\ the .nursing
Wee are finding that ds our. mnority wuol/meu/ in-. . .

. * . curriculum at Denver Com‘mumcy College = R
creaes,. the word v getting out that we are ’”10",‘ 6. Frequent examinations in nursing courses to identi- o
ested 1y inereasing our. enrolluent. fy persistent lcunﬁlg ~problems and to' give stu-"
‘ Mmomv counsclor, School of Nursmg, “dents opportunity to catch up if neccssary

Umvcrsuy of New Mexico ' A ()pcn commumcmon reg,qrdmg attitudes of facul-
CAlL )uqucrq}. New Mt\xu: : ' ich” .contnbute 0. academic

< failure Ty

: E lRecruxcmcnc activities 1ln mrnctlpmng lschoolt, lm. 8. Llimination of the " deflctency copéi.pt “for ethmc.
. ache ¢ .
cluded (13 contacts with studenes, teachers, and counselor sudents of color: too often, - thes®ire the stu-

¢ $ ! H H H H 1+ [
m" secondary sch(])ols where lil ack, (thfll](), and [ndlm”su |  dents who are VlCL’-lmS of a school of nursing
. ddnes are located; "(2) coordjnation of fégruiemene effores . “tracking system” - N

with already established groups for ethnicinclusion; and 9. Relevant Lurrlculum———mvlnorlcy g,roup seudents do 0
(3) ldcnnflc(ln()n of ethnic prenursing studenes already * ngt learn easily when the entire ccurriculum - is

"~ enrolledron the u)llcgc campus but not known tO the f.lcul : ‘oriented for white middle:class s'ulliléncs' L .

ty of the school of nursing, o 10.-Support systems that are visiple; available, and )

Veneura (()llc;,c locatl in- the midst of a Ch(cmo o effec,ﬁe;ﬁ'—dl as " financial aid, emergency lmns

migrant area on the California coast, used project funds © . i—counseling (including mp sebslons) -child care. . -
make a Spanish hng,m;,c recruitment -tape “for_use ofina T and the like i :
“loc.l cable- television station, In Sar Jose, California, Sqn * 1L Attitudes of *gemnnéa doncern on thc sart of the %
. Jose City College xcdwg,ncd its School of Nursing bro- 'f;L(.LIlC)’, admmlscr(ltors staff, arid ()thex stadents—
_ chures o includeé plccurc of nulsln;, students ()f ethnic”’ A sincere tacist s much exsier to cope with than’

" groups of color.. B ‘ _ \ a phony friend; nothm;, can “turn off a student a2
‘ o < more than patfonizing saffection
Refenhon ' o Pt o .
' Usually, ethnic group students with educationally dis- Who' r/m/uzq———i/w rtm/e;m or the /dz://liy?
= 1dv1r1t‘1g,cd uqdemrc chkgﬁmunds are prodtms of inferior ) 7 o Project pasticipant
e . o
g . «
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‘The pre-entry sessions have been wvery helpful to’
those of ‘ws -who have attended them. They helped
_ by giving us a head start, allowing us to rid” our-
o selves of our fears. Most of us had some weak spots
_ that needed working on, Now that we-wre in the
\mursing program it is reassuring to know that |the
L student coordinator] is available 1o belp us when
we need her, w/m/) is pretty often.:
. : Student
R ’ . Solano Cominunity _College
C ~ Suisun City, California
T .. . -the hedlth welued staff spend many hours
- assisting minority “students in academic areag to
bring their achievement up to.that of the other, stu-
dents. If possible, older minority students are asked
10 assist the others in order to promote the -confi-
zlence necessary for academic -success.
' Dean of Students w v
Northern”Montana College
~ Havre, Montana |

2

Y

I found our that the small mi';zorit'y group. that met

‘weaély with' Ithe coordinator} gave we the oppor-

tunity 1¢"speak up. It helped me o lot to get. to

know’ other students' ideas and to be able to share

- my u/ear with them., .. :

- “Student

Solano Commumty College

o . Suisun City, California,

T As a results of ‘the project, the, concept of recycling
“Students came into’ being, a -project coordinator was
hired Fo counsel students, and weekly assessment and
evalnations were_done..awith ~ stidents int order to
o Spot t/Jt?\g r/tf/zmlt/er /Jefme i became ton late to
Jalmge then.”Special sessions were held on_read- .
ing, test taking, and rt/{dy babits: individual tutoring
waneipstitnted and “workshops held to review ma-
~Na@g\lj covered - by ;pecml studies! A pre- nursing
oriéntation Jcourse wdy jnstituted 1o orient - students
- . to the r)r;emr app/f),/c/a,, Iémmmlogy and. other -
- aspects o / nursing. .

i\-.i‘_

. - l’lClllty pqrthlpant
-~ " El Paso Community College
. o R Colorado Springs, C()l()rzrcl()'
T/Je pmurzmz of ade quate tuloring for Special Needs
students has been vue of -my prime congerus. ..
LAt bas been my experience that d:minovity stindent
baving acadeniic di/’ficzzlly will learn .and  profit
“more /;eu the “tutoring is provided by -u minority
Student, . Therefore, 1 luvs drranged on an in-
- for)mrl bmi rw/or some of the rcmdamical/y outstanding
nawsing Students- 1o pmwa’a tutoring . . . for Special
Needs students.
Dean, School of Nurslng; .
: . University of Notthern Colorado
. ’  Greeley, C(')lOrm’lo o

.
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~with gelf-pacing, individualized learnmg cutricula have

- curricula. Most participating schools indicated that they
"need more time to incorporate this concept into the cur-

Curricula Revision

Since the project begzm t/aem bas been - greater

twareness on-the part of faculty in curriculum de-

velopment .and of special needs. of mirority stu-

dents and nmzm/ty clients, The special needs recog-

nized have been in the areas of mutrition, personal

care (i.e. hair cqre), culmml dsze)encer, zmd com-

muynication barriers, ‘ ,

. : Faculty partieipant

a Pacific’ Lutheran University

Tacoma, Washington

I bave seen imnovations in the curriculum: accom-
panied by the inclusion.. of specific ethnic mmorzty
" differences in chmcnl experiences.

' Coordinator of Minority Students -
. , "in the Medical Center

L - University of Oregon
‘ .. .Portland, Oregen

"The curricubum was ’Eb'dnged 50 that each course
_ added materials to include mmorzty calture and ways
to relate to and care for minority pﬂtientr. “Also,
separate courses were of]'e;e(l on - minorities and..
Yaealt/.r services. '

. F’LCUlty pqrtxcxp'mt
L : -+ El Paso Commumty College
' ‘ ' ~Colorado Springs, Colorado

. - C

For the durauon of the project, revisions in the .
curricula of participating schools proceeded on two levels:
(1) revisions that meet the needs of. ethnic stuclents by
individualizing leacning, and (27 revisions that incorporate
new teaching material into the ‘curricula so thit all stu-
dents are better prepared .to work with- dlverse cultural
groups, The~ project assisted these’ multiculsural” curricula
changes. through workshops, cluster meetings, and written’
materials ‘and bibliographies that were given to faculty
participants  for eventual distribution throughout the -
schools of nugsing. - ‘ -

Meem/qmt/w Needs of Smde;zt: Partitipating schools

provided the most successful experiences for ethnic’ stu-
dents of color who have academic and leqrnmg skills
problems. . -

o Cultural Dluemty m the Curricula. Faculty partici-
pants introduced the¢; concepr of cultural diversity into
classrooms of. schools of nursing;, This is cultural content
or- classroom material that reflects the perspective - of
ethnic groups of color, Durlng Workshops cluster group
sessions, and chulty clevelopment sessions, emphasis was
placed on ‘ways in which thé cultural styles and health
needs of ethnic communities can be interwoven into the

ricula, and a proposql has been developed fer this purpose.
Many participating schools have held inservice meet-
ings to prepare faculty for the use of materials on cultural
diversity. Many have sought out experts from the campus
and commumty to 1ssrsr in the development of teaching

i
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materials to supplemgnt the curricula oriented largely for mental planning. that has benefrted newly recruited ethnic

the white middle clgss student, traditional in nursing. group students. Most participating schools gained- active
) ‘Ten .partigipafing ‘programs now have separate .  cooperation from admissions and . financial aid officers,
. courses on cultural drfferences and-15 schools have chosen - non-nursing science departments, medical center recruiter/
to integrate content into “existing courses: Sacramento City  counselors, ethhic studies and other special program. per- -
College has modules on “Cultural Distinctiveness with® sonnel, the staff of skills and special le’rrnm‘lJ ‘programs,
+  Implications. for Nursing,” with emphasis on Black and  ethnic student organizations, and community-based ethnic :

American Indian compaunities. SCC and other sghools =~ groups. (See Appendix L.) e

- have. instituted coursés in Spamsh for health workers, ~ =% In mmy instances, the nOn-nursmg staff have become .
Solano Community College, in northern California, has’ . . & p’lIL,Qf mmomy affairs commiteees and have pirtici-

a module on Filipino needs and those of different ethnic pated in work sessions given by cluster groups or have
'groups 50 .that teaching materials can reflect the popula- - been a_ part “of other workshops in which mclusxon,_of G
tions in the vicinity. UCSF has hired two part-time faculty ethnic issues has been exploredr This has resulted in im-
to develop a module on.“Communicating with the Black -proved .coordination between prenursing and " nursing
Patient.” They also have held student seminars on”cultural “courses. It encourages already overworked nursing faculty
diversity that covered a wide range of ethnic groups. The =~ who see responsibilities shared -for making programs of
Community College of Dénver has developed ‘a videotape | ethnic inclusion work. It must be emphasized that once
on hair care for the Black patient, and the University of better. communication.;is established- among c'unpus de-
Washington has written a grant proposal for umversrty © partments, ¢/l students benefit. : o
funclmg allocated for innovative teaching. If funded, o C
“plan’ is to ‘incorporate iultural content into the flrst-yequ " CLUSTER GROUPS OF SCHOOLS
currrculum Heretofore, neither time nor funding has been =~ = Ay 4 member of the O;egtm Clmter Gr oup, the most
available, to allow proper attention to this gO’ll Although meaningfnl experiénce has been the association with
validation of ceqchmg materials is ‘important, lt has been other members of the custer. We have grown to

almost totally lacking i in this project. - , Cknow and trust each other. There is an openness in

sharing the responses to our own. succéssful workshop.

PROJECT IMPACT ON CAMPUS DEPARTMENTS Can yon believe that the University of .Oregon and

T AND AGENCIES COOPERATING WITH NURSING

hwo commimity colleger have been able to meet on
- PROGRAMS - common 4 d_prod /¢
2 ground, join forces, and produce a mcceu[//
\'h,. S . ‘
The project~has helped to fromote more effective product?: This s a bistoric_ first! .
 school of nursingtc connniLy ligison. We bronght a B , Faculdy participant
T Black faculty member on\sazz\zmr and we have an - ) : Chemeketa Community College
: increase in minority stndents. They.go into a com- - S ~ . Salem, Oregon

T
mnnity that-has bad very little contact With_aminori-
- on & peer level and this hai been a potent ep—._
abler for the program.’ The hospital staff are able

. .+ . Lthe project] has pwwded an opj)ortmmy for
T e “fo consuli with otherr mt/: similar goals and

¢ L / get\%fletlr\(mzi approaches to areas of concern. This

5 } 1. LCRLS, A - .
lo see the abilities. of the. students. The head of ome has -meant a continning source of® stinulation and “
department who is an "older nurse” had never worked ———

b u Black e b v ' mom'utlon. : ’
‘-u lf;l ¢ DLdck person—ibe eedhie 4 strong, {)ontwc« ‘ . . . f'lculty participant—___ :
enavier. : ‘ S . San Jose City College I

v ~Faculty participant <

] Palomar College - . ) San ]ose California”
-San ‘Marcos, Californiar = - Fqculty participants have. been meeting together on

a regular basis under a cluster formation. There are eight
cluster "groups of schools functioning .as separate’ units.
They identify mutual concerns, share pfogress.and new
ideas, and plan” for mutually advantageous public pro-

Gertainly, this project has brought members of the -
Department of Nursing and the, Institnte of Ethnic
- Studier into closer relationship than wonld have been
the cuse otherwise. Ho/)efﬂlly, this -project wlll con:

rams. (See list of cluster group.work sessrons—A pendix
tinne into the future. . B pram ( 5 group P} :
o : Coordinator <
» - : ¢ - ‘ . Cluster groups were formed in the clrstmct geo-
Institute of. Ethnic Studies w -
: l ‘[,r'lphrcal areas of Arizona, southern California (includes
Weber State College .
T : Los Angelesy San Diego, and Las Vegas, Nevada), .north-
, : v Ogden, Utah , o
K s - ern California (includes peninsula, Bay Area, and. north), -
Equy in the o‘permon of the project, faculty parucr-‘ Colorado, Montana, Oregon, Utah, and quhmgton "The
pants began_engaging other: campus depqrtments key ‘ad- cluster groups included a total of 41 participating schools
ministrators, 'mcl community groups in their plans for ~ . and their activities varied from giving workshops to pro-
 ethnic progrim  inclusion. Interdepartmental and com- . viding input for new project proposal planning to swap-
munity cooperation has been evident to some, degree on . ping information on resources in the area. All groups have
che campus of .every participating school. ‘Twenty-eight - plans’ to 'mtlvely continue progrqms past the phasing out
~ schools have reported particularly successful interdeparc- of rhc project. "
: ‘ , . \ '
- " ' 13 . . "}\
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: These groups have served many purposes beyonvc‘lA the counsellng, and" to0. sh'u:c mf()r,mﬁtlon,y_n h other partici- -
original intent of providing a basis for the sharing of p’ttmg schools, '

consultation resources with more schools than were, budg- - THE PROJECT'S IMPACT ON =
cted. For example, : : . NONPARTICIPATING SCHOOLS AND AGENCIES

1. The cluster groups have Scrved as nucleus gtoups " Consil 1 s | b ~
4 thac give faculty p’lrtxc1pqnts moral. support and.. -~ o‘nsu_tatlon-an resource mitterlns ave been gr‘i'
;-encouragement. . vided t6 the nursing program of quq;o Communlty ol- .
2. The groups have accomplished work that individu- lege, in Tsaile, Arizona; che associate degree nursing pro-
"« al faculty members could not undertake because gram setvmg the Pine Ridge and Rosebud Indian Reserva-
: of time and energy constraints, tions in South Dakota; the Wyoming statewide task force
T 3. Cluster group work " sessions (workshops) “were planting . a feaslblllty study proposal for special - gto" :
conducted by each group at various times during gramiming’ to prépare greater, numbers. of American Indian N

the last two years of the project. (See Appendix nUISes.

H for.a list of the work session programs.) An estimated - 30 schools of nursing not off1c1ally p:lr-
ticipating in this pro;ect have received project materials
"The cluster arrangement’ madé possible .interih work-
, and sent representatives to project workshops, ‘cluster
shops that would not have been otherwise feasible. The .
' o , ) i meetings, and  work sessions, Nonpqrtxcxpatmg schools
one: and two-day work sessions planned-and conducted by
- .. - . ! have been, represematlve of diploma, associate degree
cluster. groups gave the participants experience in work- :
_ ‘ . \ L : and baccalaureate degree nursing programs. - -
shop management and allowed for examination of rele- : .
: ) . . . The dean of the School of Nursing at the Umversnty
, vant local issues, whereas project workshops on subregional :
_ : . of Callforma, Los’ Angeles, submitted an- ethnic inclusion
- levels were devoted to more geneml topics that wonld . el , : .
. resolution to the Council of Baccalaureate and Higher De-
~apply to a larger: group of persons. As early. as- January .. ) el ; e g
. gree Programs. of the National League for- Nutsing at its
1972, faculty participants at San Jose City College and =iy . : : -
March 1974 meeting. The resolution requested action to
the College of San Mateo planned a joint workshop with \ T o o -
include critefia in the league's accreditation standards that
a follow-up session in March 1973. |
. . would require schools seeking accreditation to (1) pro-.
Work session planning was carried out by commit-.
‘vide ethni¢ balance in the student body faculty and ad-
tees formed within' each cluster group representing all

. i hools i en geographical dres. Project ministration, and (2) include multiculeural content in the
articipating schoels in a giv a : R
p pating s 5 geostap J curriculum in ordér to prepare their students for nursing
workshop funds were allocated to” meet a portion of costs. .
The cluster groups used innovative approaches to funding care: with all people. As no action -on the resolution has
1€ CIUe rou mnaova ] n
fo eux nr %e dps i fror choolgpan‘{ admission fees{: as vet been taken by the NLN council, the fesolution:is . |
- —for exar nations from d . . .
Work essf b?ﬂctl . cludesd the followin being submitted to the membership of WCHEN " at its _
: ion o ves in ‘ :
5 fl ob) 5 & October 1974 meetlng for approval and action, : :

1. To provxde opportunity for full faculty contin- .

-~ gencies from quthlp’ttmg schools to attend ses- THE PROJECT'S IMPACT ON- PROGRAMMING' .
sions devoted to issues related to recruitment, re- IN THE WICHE AREA g -
tention, and curricula change w - The resources and knowledge gained in this project

2: To promote mutual planning for activities pertin- . have been made available w0 other WICHE committees
‘ ent to project. goals, which have the potential for and progsam directors. Special mention should. be made
. contluunng’ “afrer the phasing out,of this project of an active, ongoing exchange of-information and ideas
3. To allow_-more students and other - campus and. between this project and two WICHE programs:, “Facul-
. . community persons to become involved in an in- - ty Development-Mmorlty Content in ‘Menhtal Health” and
s . dividual school’s efforts = . ’ Mmorlty Recrmtment and Input into Social Work Edu-
- 4. To encourage partlcxpatlon by local nonpqrtlet- " cation.”’
- pating schools of nursing, shealth agencies, school P'lrthlp’mtS in the project promoted the firsc steps
L counselors, and representqtlves from ethnic nurse toward inclusion of graduate nursing education programs
~. groups 'md other organizations promoting mmorltyt - in the WICHE" Stdent Exchange Programs (SEP).
NG inclusion in healch careers ~Planned in collaboration with Jo Eleanor Elliott, WICHE
: \\ 5. To encourage development séssions for f’lculty of director of nursing programs, and Virginia Patterson, -
, .+ schools of nursing, students, and campus and com- . director of SEP, this opportunity should become a reality-
. : \,mumty representatives in those schools'that are = in the near future The School of Nursing at the Univer-
‘ fot located near another participating school (for sity of New Mexico has led' the way by" formally mxtmtmgﬂ
cx'ur\l‘p@ the University of New Mexico, Idaho - a request to ‘include nursing -in the exchange _program.
- State University, University -of Nevada, Las Vegis, + When details .are completed, stidénts in states without .
s and the Intex.Collegiate Center for Nursmg Edu- < graduate nurse edUC’ItIOIl programs will be able to attend
: cation in Spi:)[hm\u graduate nutSmg progmms in other states- at in- state tui-
+ Mafy groups designéd attractive work session bro- tion fee rates. Although this, opportumty will not be
, _ chures. Summaries of the sesdions were submltted to all, ~ limited to ethmc students, of color, it will further en-
" those in attendance, Groups used audio- and videotapes to courage the development of miriority, talent on the graduate
document  concerns, problems, and™olutions for other = level within the four WICHE states, that do not have
" faculty, to provide orientation for new w and student progmms in graduate nurse. educatlon
. ! s ) /?“‘
\)‘ - [ o -l

PAruntext provided oy eric JIENE
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CONTINUATION OF GOAI.S

T must say that I am ' somewhas- botbe;ed by t/ae fm:t
that “this is The last year ‘of this program. 1 have
donbt ;tbout. the continned success of this particular
. program. at the local level if regional pressure and
support is removed, The effects of rebruitment, re-
ta/ztmn,“ and: cur rtml//m change cannot beﬁ”ﬂy under-
stood in.the short span of yomr current brogram.
1 wonld hate to see 50 much time, energy, and. money
wdsted becanse of dan inadequate time span.

A~

A dean of admissions

I wh not identified with a. school of nursing. How-
ever; as a member of a profemonal organization |
plan to: (a) report to that orgmuzatmn and._ urge
them to comtact schools of nwrsing in owr drea to
continne to provide for the goals of the WICHE
project and place a permanent commitment in the
form of  institutionalizing "the goals and funds for .
attmmment and (b) - relate these project goals to
other ‘professional orgzmtzattom that can influence
either schools of wnursing, boards of education, and/
or the state legislature, 1 recommend that we as the
first and’ only .group of people—ubo are attempt-
Jing to reach. the goalr of this pto;ect——rmy banded,
“together and. as a unit demand that nmng schools
p;owde some funds,
v Participant
Project Support Group Meetmg, ]uly 1974~

¢

« Two theetings were devoted to the questron of con-
tinuation_ of - goals beyond phasing out of the project.
Strategies were matched with expect'mons It is expected
that schools that* p'\rtlcxpated in the, project will continue

recruiging and ret'unmg éthnic students of color and will

expand curricufa revisions to include ‘multicultural con-
~tenc. Ja addition, it is expected that all ' WCHEN schools
will '1dopc récruitment, fetention,,and curricula changes

as top prioritiés. (See Appendrx J for Memo to \VCHEN

.Minority Steering Committee. )

Specific Strategies for .-
Continuation of Project Goals

A 10ntmu'1t10n propos'll has been submitted to the

- W. K. Kellogg Foundation for more intensive develop-
" ment of multicultural cofiterit -for nursrng curricula: If
funded, the three-yearproject would begin' sometime’ dur-
ing the 1974-1975 school year.
For specific actions in rmplemenung recruitment, re-
tention, and curricula revision actiyities, see the paper by

: H'Lrland Randolph from. the May 1974 worgkshop Dur-

—_—

o

5.0

. _ Goal

ve

ing that workshop and "a subsequent meetxng in July,

specrfrc strategies were suggested for transferring - inclu-
sion "of ethnic programs in paructpatlng schools . from
volunteer soft money—supported activities to permanent
hard money—supportecl progragms. - ... " ’

Prior to the beginning of the 1974 fall term, partrcr' ’

pating schools received the following list of strategies’ for
putting int0 practice inclusion of ethnic activities. The

~ items were developed by faculty partrcrpants and others

attendrng the July support group meeting, *

-
¢

Obtain the approach and ‘actions needed to effect
/the m1norrty programs *in colleges and universities

participating in the project Faculty Development to

‘Meet Mmorlty Group Needs _ .

Mojor Steps for Action

-1. Identify the- goals, philosophy,- and structure of the

institution .

2. Identify "the decrsron-makrng process wrthm the

. institution = °
3. Designate a committee Or a person assrgned re-
¢ sponsibility for the program
. Become a formal part of the organlzatronal struc-
ture by becomrng a standrng commijttee or by be-
. . coming mvolved in key committees
.5
_ple in decision-making positions
. Identify allies of the program; form a coalmon
_ with other "health or " related groups w1th slmllar
goals .

.. . (in the school of nursing or the university) to
establish a philosophy to promote quality health
care for all people; and include ethnic minority
content as an integral responsibility of the com-

~ mittee .through retrieval systems, xnfluencmg text-
books, and cross listings . .

8. Obtain hard " money for programs make programs
" a budgetline item

.

9. ‘Involve people in the mmorrty programs m the

" reward system such as tenure-

Formation of the Western Regnonal Consortlum
to Meet Minority Group Needs in Nursing
Estgblished. at the July' 1974 meeting of the Project

Support Group, the consortium is coordinated by Gladys,

jacques, a member of the gradmte faculty -in’ the School

o

At

Develop an open communication channel to peo-

" Work Wlth the institution's curricilum commlttee'




of - Nursing, at the University of California, Lps Angeles,
Faculty participants_have been identified as regional co-
ordinators. The consortium will function to -carry -out ac-*

- tivities necessary for the. continuation of recruirment: re-

tention, and curricula changes throughout the region. (See

. Appendix M.)

During the summer of 1974, the 'mnsortium mobili/ed

cluster groups and other interested individuals for support

of the continuation proposal. Letters. went to WICHE and
the W. K. Kellogg Foundation, indicating wides| read ‘in-
terest in the newly deyeloped proposal. In additfon, cori-

sortium members. com\umcaced with the- 1dm1mstmt1ve,.

staff ac WICHE to request a commirment for continuation
of consultation resources to participating schools whether
or not theqew proposal is funded.” Members of .the con--

sortium will " cpordinate their plans with those of the™~,

Minority . Affurs gtccrmb Commitee of WCHEN

 LIST OF NEEDS STILL TQ BE MET

The following newls were developed by participants
at the Project Support Group Meeting in- July 1974,
. ! . :

We have just barely scratched t/w.’i?;/rfg/aic.

Like everyone clse. we need time and noney.

We need clont! ‘ '
-~ .

Faculey participants

Faculty Recruntment

.

. and there is the need to lessen the- dropout rate of ethnic

, “There s cllfhcult) in hiring mmo:txty hculty ‘o
getting recruitment going, even though the need s ac-
_knowledged. School-administrations are not wilking to give

incentives for ethnic group Fagulty, Hard money is needed
for retruited ethnic groups of color.-. Almost "all
minority u)unselors are supp()rtccl by soh money.

»

'Faculfy Athtudes O

Some faculey still present the greate% barrier to effect
ethnie inclusion in norsing programs. Some participants
are- being told to "cool it" when they discuss minority
concerns, and some faculty are saying “let’ others do it
lnshtuhonallzahon :

Few cthnic groups” of color arc .in 1(lmlmsrmnvc

'posm(ms Subtle stmtcgles are needed for 1fﬁrnnt1ve ac-

.

tfon, as “quotas” are against the law.” A gricvance procedure
is needed for students or they can be undermined indi-
vidually, Written’ u)mnutm‘bnts are needed from ulmmw
Lrators. A(.(.()Llnt‘lblllt) is contmmtily riceded to some in-

. (hvl(llml or organization that i§ above -ntersthool com-

petition ( WICHE has served ' this purpase ). And, finally,
a scarch is nceded - for “capitation - funds qlcm,mted for
ininority student counsclors, bur which were neyer used -

for the purpose, o ¢

ERI

IWRLA. . o provided by ERIC

i'Curr;cula Content - :

~

More culrural content and resources are nceclcd The
“myth™ of ol patient carc is false and dangerous; total
pment care cannot be muL,ht untll accurate. culeural con

¥

&

the .

. 1}6'

~nurses cannot reach people. 1f one person is alienated, the

¢ %

tent is included. There is a need to acknowledge folk medi-
cine and integrate it into the curriculum; ‘otherwise,

whole family’s attitude toward health - care is llkcly t0 be
influehced. S :

There must be fewer unrealistic and untrue portrayals -
“of Blacks, Indians, and Chicanos, Some of rhe current
teaching will not hold -up in the real world. There also
must be less dependency on one mmorlty fﬂculty meinber
to supply all the-ethnic i mput

Retention /i ' o

There are many needs thar must be reco&nued and "
met. There is the need to dmgnose leqrnmg neecls and
styles, the need to specify that some “innovative” teaching’
approaches will not work with' many ethnic students of
color on an individualized basis. Additionally, there is the
need for money to maintain students in school, ie., trans-.
" portation; the need for.money to hire a leqrnmg spec'allst

students of color because .of grade- pomc avemges money, ..~
'mcl family hiassles and pressures.

1 will continne to work towards miy -own learning
L will continue tg work towards the recr //Ifmwzl atid
;e/c/ztum of minority students into mmmg

Faculey participant
_ Sacramento City College.
e : Sacramento, California

A wonld like 1o say that 1'deg [eel ihe project -
1/1(111 animpoitant impact upon Moint St. Mary's Col-
lege, in spite of the f[act. owr statistics may not re- -
fleet the gains we bad hoped for. ., . ~We hope
that we will be able to cantiniie.to der elop our o
arant i that it /t///j )/100/1 the I)(!G(/I in nar. 5iig. 0///-
Mined by 1thel pm]uc/ -

Dean, School of Nursing
Mount St, Mary's College
Los Angeles, California

3

We redize that the .job is far from finished, but l
" believe it har truly begun to.change., We have sub- -
r/a/)/l(///) increased. the number -of ninority st//(lemr
- i our nursing programs during the “past few. years,

Dean, School of Nursing
University of California, <Los Angeles
Los Angelcs Galifornia ’

K fl

“

We'll continne to wm,é toward the day, w/aen mmon-
ties are /r//Zy mclm/ez/ in mmmg
< R i g
’ . ! - o
Faculty participant
o Evereee Community College
Everett, Washington .




o MODEI. OF A SUCCESSFUI. PROGRAM

® ‘Thls repbrt has prOvided some inform'ltlon aboue
- the ways in which faculty participants achieved recruit-
* ment and retention of éthnic students of color and began

cufricula revisions to meet nieeds of the ethnic communi-" -

ties. Readers cag
edch school into
“programs. A first 3
-own programs of et

incorporate ideas from the reports on
, “successful approach”
ggestion to schools beginning . their
ic inclusion is to review all the ma-

terial "in this. report forrelevancy to the program Being

. developed at-their school, particularly the: section on jm-
pact and components® { see Appendn! I). A brief summaty
of suggested steps for action is as follows v

P‘ROGRAM MODEL L s

. Basic Essentials

1, Get visible support from the dean or drrector of
the nursing program . : :
Have administrative backmg in the form: of re-

d"e'

2.

lease time for :faculty to 1ccompllsh d'ul.y plannrng,

and implementation

. Get funds—a line itern in the budgec for mmorrty
inclusion activities for ethnic groups of color that
are underrepresented i in the program .

.. Devote the necessary- time for developmentg.,meet-
ings with faculty and students to. increase their

~ awareness of-the ”cokl‘)

~ the need to.institute changes th'lt ‘promote success-

" fat inclusion measures ,
Receive assurance from the dean or d1rector of the
nursing program and from other administrators
that inclusion activities will be incorporated into
ongoing committees and generally put into effect
as soon ag posslble .

4

Recommended Prnorlfy Achons ‘

1 Form a ‘minority affairs committée in the school
of nursing to centralize assessment, planning, and
_evaluatron efforts for minority 1nclus10n (ideal -
composition: faculty and students—minority and °
nonminotity, and Teptesentation from campus, and

. . community)

' -Appoint a coordinator . for mrnorrty affairs. (not

.necessarily the chairperson of the minority -affairs

committee; the primary *functions of this - office

~.-should be to execute activities for retention of stu- .

dents and work with' fagulty ‘and students in re-

_ crpitment and curricula change—see ‘the narrative

K on ‘the Minority Affaxrs Coordmator in the sec--
T - tion on Project Impact

Q . ' - ’ . ‘

Aruitoxt provided by Eic:

for their own

" . specify actions to overcome those batriers, |

cepts of cultural diversity and» -

17 .

.

3. Planxregu‘lar ongomg faculty development ses-
sions that include responsible persohs from key -
-departments on campus (i.e., financial aid, -skills
services, admissions and the llke) ‘these sess1ons

" should be mandatory to. avoid serious subversion
activities against the minority inclusion programs,

as. faculty attitudes are a key to, the success of ..

ethnic inclusion. .

Plan and 1mplement a program for mcluslon of
ethnic groups of color in the school of pursing;
use the component “chart- for. plannrng——-—rt covers
the spectrum of necessary responcrbrlltnes and
components (sée Appendlx I)

In '1ddmon it. is also 1mport'1nt to:

Determine which ethnie groups are to be talgets f0r i

recruitment (specrfy whether or not 8rass-roots’ persons

are to be irftluded and whether or not educationally dis- *

/1dv'1ntaged students will be admitted and asslsted to suc-

, cessfully complete the program)

ldentify barriers . to. recruitment and- retentlon and

~

-Delegate responsibilities for members of the faculty

committees and for the. gnnorrty ‘student ‘coordinator.

_ethnic population desired for the school

of nursing. Both should -reflect the school’s determination
“to prepare nurses from areas, that are rnadequately served.

- Revise brochures and other informational materlalsf
that convey.. the. purposes of the}lprogram .o depict the *

Review the philosophy -and objectives” “of the school "

Both should include the schools desire to admijt and re-

“tain educatibnally d1sadvantaged students if this is its,
'goal. ‘Thus, all students and faculty know in advance that

, tions, Ethpic studies staff can assist in selection of curricula
reference- materidls. - : ‘

they*will be assisting in meeting critical needs. '
Review tests ‘and other™course ‘materials for their in- °
clusion of-racist information and make appropriate’ correc-

-.'..

" Other Considerations Affechng lnclusnon Programs
2 The ethnic ‘student population in schools of nursing

varies as does the learning environment. Other considera- -
tions that should be 1ncorporated into program  planning

: for ethnic inclusion are:

Student Profile, . I i’
Each school of ‘nursing. has an unpubllshed profile
into” which most students will fit. The school’s expecta-

tions of students’ type of dress, hairstyle, speech patterns,
and general behavior comprise. this profrle Admission of

ethmc students sometimes necessitates™ adJustments .in

o
\

4




Aruitoxt provided by Eic:

. !
'f%culty and “staff 1tr1tudcs behavior, - md ewpectnuons of
_ the students, .

=4

-Admiission’ Reqmrements - SRR

“Over the years, the grade -poific average (GPA) of -
students applying to schools df nursing has been the major .

criterion for admission, In recénc years, applicants to
schools of~ nursmg) have far exceeded the number of stu-
dents that can be accepted.  Although many colleges’ re-
: quxrements for GPA do not exceed 20 or 3.0, it is a
falt-that the GPA of most nonminority nursing students

»

«

- is at least one full point above sthe entrasite requirement. )
This means that minority students who meet the 2.0 re-

quirement are likely to find themselves competing with .
classmates having GPA scores of 3.0 to 4. As competi-
tion becomes' more keen, minority students are thus v1e“(ed
as being academically mfenor/ 1lthough thejir “average!

scores do meet, the entrance reqmrement' lnclusxon of the ,

that extended beyond mere GPA scores to include such
other relevant - indicators. as commumc'mon dbxhry -and
commitment to practice nursing. _ oo

v




c. A, ACTIVITIES OF PARTICIPATING SCHOOLS

Perlo'dlc reports“/were ‘submitted to’the project di-
rector for sharing with gther schools, planning and ad-
visory -committees, and consultants. The .following . ex-

..cerpts were taken from these reports.. - Numerical, changes
in_ethnic mmonty students -and fflculry mclude Amenmn
‘Indians and
and other Spanish:s
: means figures were not submitted: for this report. - .
. Special Peatures and Enabling Factors.describes the
’ _circumstances that hqve assisted and buppolted the efforts
of chulty participants to carry out project ‘g,oqls !

aking persons: NA “(net available)

. .which have prevented programimning from more success-*
- fully meeting project goals. o
Special Activities summarizes the effox;ts that wege

qun Nitives, Blacks, Filipinos, Chicanos; -

. Inhibiting Factors explains. the, fevénts or ~problems
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4. Tack of self- pqcecl cumculum in nursTg ‘
t . Pt

*Special-Activities ~ . oo o
RetentmnﬂPmeng a proposal for a retenuolx program. -,
Currigdlar  Revision' - Changing ov@r’ fo‘ 2 rtlostly selfs ,
paced 'curriculum. “Bush: expenences”‘ for; semqr students, - - ¢

' mcludlﬁg Alaskan Natlves RSP R L "

;- Ly P ‘
ARIZONA _ : ‘ -
: [ e
School - ey T
Cochise College B [ |
Nursing Program ™ ° v S
" Douglas, ‘Arizona 85607. ' . . 1 : ' ,‘:’
. Type of Progmm Assocmte dégree s : \ .
Deqn/ Dirtctor: Ms. Beverly A. Langley l Y
F aculty Participant: "Masjon Dorm'mn 0 *:";
Sfahshcs . A R A o
Students . ﬁaculty' T
; Toml . Midority . Total; . Migority '

L1710 28 6 sl o —

1974 . 56 4 ~ 55 ’:'O.

“ s a-part of this projecs, (Includes,recrmtment retenuon,_
" and ecurricular .revmon) S
) ~ “Summaries of reports SubmlCte(l for Sprmg} 1974
o - follow;: L o o
‘ALASKA - oot
2 School ..'- , Y e .y
" Alaska Methodist Umversxty s
College of Nursing ~ * - ST
Am‘;l;éiage; Alagka 99504'=  ~ o "e
Type of Program: Baccalaureate degree.. = °
Dmn/Dlreclor Dt Effie Anderson Graham .
. “I"lCLllt Participants: - JoAnn Hqgen Ann'_;bélle‘ Mdore,
Imelda Hull (1)71 1972) = Coe
Statistics - O
o . Students’ Faculty
. Total, ~ Minority Toml .. Minority
L1971 31 s 13 - 3 o
1974 128 22 11~ 0, — ;

. . )
. Specml Features and Enablirg Facfors

I. Campus-wide individual- oriented. philosophy.
' 2. New center concept which allows more individual
" direcfon for students ie,
_others. . ‘ « -

" . Inhibiting Factors - ' s &
L -1. Lack of enough faculty." :

2. ‘Communication ﬁroblems’ between”

. centers, .

3! Lack: of community understandmg

and fl_ymr goals in nursing.

~and

-

PAruntext provided oy enic [N .
g . . e

mtercultuml center and

within

of program.

7

Specml Features and” Enobling Fdctors
1. ‘Nursing -faculty became. mose gware
. minority involvement. ,

. 2."Retention needs made s take ~al betteg look at |+
curriculum’ and revise CLII‘I‘ICLhL‘Irl] We' had 'in e
.NLN consultant - here to- aid in cnmmlum revn-a

of ‘needs, for .

a” 4

g
st
-

T

sion. I T } a 7 DR . ) s "l,‘
Inhlbmng Facfors ¢ \ :
", Stadent retennon is- the _main prob ém. .
~ * E
Specml Activities Lo ,‘l‘ A
Recruitment: Program has m'my mmority student appll— s
cants, "but mmorlty chulcy are-. sought tOl '1chleve a more .
. balanced ratio. . no
* Retention: Special sequences developed ‘m classroom ac-
tivity. Improve use of audio-visual aids. - .. .
Curricular Revision: English course devellopetl specifically - o
for nursing students—aids id® helping mifority students .
with. medical” termmologyn “Career lqdder developed. to /ﬁ\'}
help student achieve from step to step.; o _
CR » - .
Schéool : - S j" T
_ Northern Arizona University ~— | o,
Nutsing Program .~ - : :
Flagstiff, Arizona 96001 . S e
Tyfie of Program: Assoclal’e and new Bllccalaureate degrees
De'm/DlrLctor Ms Phyllls Adklsson PR . :
. i ;”j .
‘: kY £ <




o

'+ 1972) | ~_ .

‘ Ma‘ Sfohsh*és . .

"Students AD, ' Students BS. ‘Faculty
1970 43 — s

Lo 1974 74 10 2 NA

E ~ Specml Features and Enablgng Factars

1 1, Community . orgmrzatrons qnd"key ‘people- intet-

A ~ ested and eager to work with faculty. : :

3 L Mlndlan «counselor~at NAU is former graduate of
nursing program. >

w7
11

0
NA

person of the AD currrculum comimittee,

o lnh:bmng Factors. . ..

.0 L Fal 19/~1-pr0)ect fepreseftative new to school

- ¢ ,and fo teaching, . ¢ -

2. Fall 1972 and Sprmg 1973—faculty short two-
posmons (torl faculty: only four, including. chair-
~manj; . chdxrmqn ill, political problems with? “stu-
denes and admmistrators .

3. F all 197%—almost 100 pe rcerlt' turnover of faculty

A&'

W and charrman

Coe Specml Activities o R
© Recruitment: : ’ i
, 1 Establrshccﬁ:renursmg progr’lm (two students in
N 1974). . v
2. Selection process for admissioff to nursmg gives
- preference to minority students. who have passed

prenursing program ‘mi] pl'm to work with their
ethnic group.

i

L Programmed instruction. : films, - filmserips; 4and
- Lgroup work are ‘utilized as-some teaching methods.
, - 2 . Ethnig eultural consideration is a. thread throygh-
L out " AD. curriculum: ‘beliefs regarding death, food
"a. habits, clinical .asséssments {(check for - cyqnosrs

et ), h)Lrene, family. organization patterns, ‘re-
e * sponses. to_paip and hOSP'”“Z““’" h“gque dif-
. ferences v

»

w

Fnculty P'rrtscnpanrs* Enid A. Rossi, Robem Cleg,g, (1971- 

Totaleorrty Totaleorrry Total Mmorrcy

>

.
-

3. Faculty representagive to WICHE project §§ chair- ’

Stetistics* . -~ . o ot
: Studentss Faculty
«. " Towl  Minority  Total  Minority :
971 . 62 16 I
1974 7m0 5 6,2
- Specuol Feofures and. Enoblmg Fqcfors ' T«

_ Recruitmen
- enrollment is not a reality. The three mirority students
" who will be entering the school of nussing for ‘the 1974-

‘a N
Y 151 TR . ' _

o 1. Set up prenursing assistance, oprogrant: a. . math,
: “reading, vocabulary,” language, study methods,
career - counseling; b. . tutoking now' available

. : thr()ugh counseling center, and LULAC and Com-
o munity Services. . : ‘
2. ‘Minority nursing students are aided by tuters, in-

- dividual facylty assistance with problem areas,

) Jand use of AN?aids,

s 3. Freshman class, Fall 1973, remmed all mmortty
™ - students. .Sophomore class, lost one student - to
) another health. field.

3 4 Graduating ‘class, Spring 1973, all mmorrty stu-
Wl " dents passed Stai& Boards.
e (,urrrcular Revision:

20

.CALIFORN!A B

© Type“of Prqgrnm. ‘Associate degree
. Director:

* Faculty Participant: Doreen T. Chan

‘members skilled in working wnth students 'who “have drf »
ficulty with basic skills: . : : .

~on the SCAT and Nelson- Denny Reqdmg Test dfter the

.- Chico, California 95926

“Type of Program: B.S" and M, degtees
'De:w Dr. Elagrace Keekie, Associate Dean for Nursmg:

W

3. BS, program emthslzes cultuml pqtterns in
health and “illness in community health and pre-
ventive mental health. : -

. SR 3

School

Bakersfield College
Nursing Department o ' S
Bakersfreld California 93305~ - e R

ccor: Malcolm McDonald.
Former Director: Ms. Doreen T, Chan

B B . ©

Pre- -entry.course for minority students applying’ 1973-
1974. The 6-week course was' copducted by two faculty

In qddr'tron, the students were given exercises © im-
prove their. concentration, Eleven students compléted the
course, whrch met for 2 hours durmg sessions’ for . 34
weeks~There was a substantial increase -in student scores

6-week course.

<

Specwi Ac{g&uhes

dmrssrons are on a competmve bqsrs s0 open

75 school year were recruited from applicants who applied
for the' 1973-74 school year bit were pot -admitted.

Retention: Docs not pose a problem for minority students
—most do 1s well or ‘better than the average student

School

California State University, Chrcb S ¥
School of Nursing . & .

& o
»

Faculey quucrp;mrs bylvn Bassett,’ Elnzabeth Wolfe

quhshcs S
' Students
. - BS. M.S.
_ + Total - Minority Total ~ Minority . ;
1971 311 14 0 0 et
'19]4‘_ 315 . 18 29 2
i Faculty
1971 L. 23 0 0. 0
1974 25 . 0 g8 Lo o
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/’)AFB 13 ac Chico (2.5 hours ’lW’l)’) and 1 in Oakland.™

Specnol Features and Enabling Factors

Attendance -of faculty members and their reports'

and discussions of workshop content. Workshop materials:’

‘Bibliographies, films, video. tapes. Regional and cluster

conferences attended by faculty members. ‘%hdrmg, of prob

lems 'md possible solunons ,

Inhlbltmg Facf.orsA . Voo T

* Inadequate -time: Faculty overload, _Inadequaté funds
for travel (splic campls) and clegical, Wrk . (compiling
data); geogmr)lucally split campus: *9. chulcy at Travis

Attitude of confrontation on “the v+ of ‘consultants and
faculty unwdimgness to face the i isstie .. 4 ’

: Special Activities :

a0

L3

"

Recriitment: Greater attempe at recruitment of mmonty )

students, Student representation \speflkers counselors) i

local high schools-with predominantly Black populmons

Rr'tegnon “Liaison with and broadening of general col-
lege program in areas of need (eg, math, reading),

- tutorialse (mstructorS) 'md counselmg (individual and

,g,roup ). . . .

Cumcuhr Revision: Iextl‘ook emmmfmon for sxgns “of
- prejudice, Dlscuswms and’ experience with health prob-
Jems and needS of mmonty ~groups. Physical .1ssessment

- differénces (e.g,, signs in burn traumg).

i DorarLee (Cobrdinator for Minority Stadents)
* Statistics E PR :
- ' Students A Faculty .
Total Minority Total ~ Minprity
1971 710 %N NA . NA
1974 - - NA 196 - NA 5
. Speciai Activities PR ST

School '~ . - = < .
Californin State University,. Los Angeles . -
“Department of Nursing .

" Los' Aﬁgelf‘s, California 90032 e

Type of Prograrn: B.S. and MS.- ‘degrees
Dean: Dr, Ruth Wu - . -

Faculty Participants: Henryctm Blackmoy,, Sally Farnham,

~Recruitment: Recruitment of students for the g genecnc pro-
g,rfml was halted because of a moratorium on all basics in
December 1971, Exception: Students recruited under the
Mexican-Amgrican Recruitmient, Projett.
‘Each beginning nuising class will have at least 25
- percent enrollment of Black, Brown, and Amemcqn In-
dian students, using a waiting list. N
An active retention, program was instituted

v Retention:
"~ \fdll quarter 1972, including. counselmg and_ tutoring.

E

i

Q

Curricular Revision: February 1973, nursing courses re-
‘viewed by chaitman of ethtic students, centers. or .campus
( Mexican Amerlc‘m Pan-African; and Asian). Their re-
sponscs  were Jmplememed into the new curriculum.
Spanish classes were added to the list of limited electives.
Fﬂculty Awareness. . The School of ‘\Iursmi1 Minority
pA

shops/ seminars.

RIC

Aruitoxt provided by Eic:

Committee was invited to COndLlLt faculty awarencss work- «

. School .

California State Umversxty, San Francxsco
Dep’trtmem of Nursing
San Francisco, ‘California 94132

Type of Program: B.S. degree>
Former Dean: Dr, Marion 8thrum
Acting Chai 'man: Ms, Elizabeth Clark = -

" Faculty Participants: Taiko Hara,” Alma Petty, Ierry Km- .

sey (Coordlmtor for Mmorlty Students ).

Statistics ) S iz
: Students Faculty
¢ Total Minority " Total = Minority
1971 1208 64 29 7 4
1974 220 72 27 4

Special Features- and Enabling Fdctors

Minority student counselor position filled by Jerry
Kinsey (a Black faculty member) who has received re-
lease time for these resporrsxbllltles ‘Faculey '1ttend cluster
work sessiors.

‘Inhibifing Factors ;

Lack of faculty interest and involvement—considered
low priority—much below need for new department chair-
man, curricular revision, ongoing courses. Some minority
students are failing segments the second yéar. Curricular
revision does not include mmorlty health need issues.

Special Activities : _
Reormtment and Retention! There has been some degree
of - increased »awareness of need for minority students
accompanied by “ingreased resistances in 1dent1fymg prob-
lems within faculty and curticolurm. !

Currtcular Revision: There is minimal inclusion of isolated -
pertaining "to a part,lcular ‘ethnic/cultural group, -

f’lcq 5

mostly from information whtch is sought from students.

School ' ¢

Chaffey «Community College
~:Allied Health Program .,
Alta'Lomfl, California 91701

Type of P‘roérdm Associate degree
»Coordinator: Ms, Mary Boul
Faculty qut1c1pqnts Sylvia Pompurq (‘ynthm C'lrey

Statistics ' : ' "
‘ . : Studen:s . Fac_ulty T
o . Total Migprity "Total Minority -
1971 NA “NA - NA .0
1974 106 15 7 NA 0
Special Activities B o
Recruirment: Worked on admission criteria. Attempts

made to 1ncrease minority emollment in all allied he’tlth
fields.. ‘

Retention: Indwldual tutoring provided by peers and
faculty, Planned closer articulation  with campus Reading

‘and Technology Center to offer help in closing academic
gaps.” Planned . improved scheduling of classes.

Currlcohr Revision: Instituted a self-pace math course.

21 ' ';-‘ ’ . ' ’. -




" School _ o
East Los Angeles College Lo R
“Department of Nursing . )

Los Angeles, Calrfornn 90022

: Type of Program: Assocrare degree

" Diréctor: Ms. Judy Cardinal

- Former director: -Ms. Phyllis Linden ‘
Faculty Participants: Judy Cardinal, Mollye qurrs Cecelia
- Nash ( Coordrmtor for Minority Studenrs)

Staﬁsﬁcs; -

Students - Faculty
o . Total . Minority =~ Total  Minority
1971. 108 62 10 1
1974 137 T 83 RS "3

.ngvetlal Features and Enabhng Factors

1. New -director of nursmg program has been. 2

faculty participant since 1971_ She assumed re-
" sponsibilities as of June. 1974. - .

2. Minority Affairs Committee. -

3. Establishment of 3R program with full-time fiurs-
ing advisor.

lnhlblhng Facfors . R
Lack of .total faculty mvolvemenr

Special Achvnhes
Recruitment: Through 3R | program
" Retention: Use o
1. Some faculty members have started - Iookmg‘at

students drfferently and utilizing school and tu-
ctorial services. These same faculty members have

error, new knowledge has been exchanged among
these few for better student retention,

2. Tutorial assistance still’ is spotty and poorly co-

_ ordinated, desprte increased faculty awareness. We.

have the raw materials at hand, bur we have to
“get it together.” :

Curritularg Revrsron ' : -

1. Greatest area of success, - As corollary rather than -

increased student counseling time. By’ trial and

" "El'Camino Collegé

direct impetus from minority affairs, strong push * -

has - been toward déveloping . ladder curricalum,
Picks up educational lag by allowing students to

develop successes first while chang’r}ng self-image.

8]

. Ladder concept is bemg utilized in plannmg new
curriculum, .

3. Although State Board recently turned down our
proposal to substitute Sociology 11 (ethnic and race
relations 'in the US.) for our regular sociology
course, we will stil]l continue to recommend it to
our students as an. elective, The career Jadder con-
cept has really.strengthened our approach to meet-

 ing the needs of minority students. . -

- Los Angeles Trqde-TeE’hmcal College' o Loy

.

School , . ' S

Nufsing Program
Torrance, California 90506

Type of Program: Associate degree
Dean/Director: Ms. Margaret Brant .
Faculty Parrrcrpants Seolid# Beamon, Eleanor Brown

Stotistics

. Students . Fatulty o
o Towil . Minority Total . Minority -
1971 125 27 10 . AT S
1974 NA .. ~~ NA. 13 -2

Special. Features and ‘E'nublling Factors
None indicated in 1974 report

. Inhibiting Factors

Lack of commrtment by. total faculty Lack of release
tilme.

¢

Special Activities - :
Recruitment: Plan release time for " teain visits_to local
schools. * . - w’ T
Retention: Two nursmg counselora ‘work with rmrsmg
students as a result of the minority project.

Curriculum Revision: Report stated this is limjted.

School , L v -

Los Angeles City College
Nursing Department : A
Los Angeles C’llrfornn 90029 C : _ -

Type of Prdgmm Associate® degree

- Dean/Director:. Ms. Ada L. Kirkland, -Acting Chmrm'm
Faculty Participants: -Beverly Trktmsky, Sarah Shuldiner
Statistics ' '
Students PR
1 - Toral Minority Total ~  Minority
1974 220 NA™ "~ » 20 . 7 7
- 1971 1230 NA NA 1

- Special Fea¥ures and'Er\qblin‘g Factors™ .

4Faculty ' '
|
\
|
|

None nored———QUesrionnaire incomplete, e
Inhibiting Factors -

Lack of faculty participation, g
" Special Activities S

Recruitment: Not a problem'

Retention: Faculty do not participate, _
Curricalar Revision: Inclusion of ethinic mmorrty content -
pl'mned in current curricular tevision,

School
Nursing Progfim . o A
' LoseAngeles (‘ alifornia 9001) :

T”ype of Program Associate degree
Dean/Director: Ms Virginia Crispin
Fqculry Parucrpants Bess Aldermm Socorro Ortiz

9




Statistics

. Students. Faculty -

— Total Minority Total ©  Minority
1971 .96 62 6 2
1974 66 39 " NA 2

Speclol ‘Features and Enabling Factors
1. Projéct, workshops and staff h'we glven insight
into mindrity problems:

2. Consultant (Fay Wilson) has 1ssls£ed in pointing

prejudicial questions built. in.

Composition will be represenmuon from C'1mpus
' clmlcql facilities, and community.

Inhibiting Factors

1. Dean. of 'instruction felt workshops were not rele-
" vant 0 RN faculty.

2. Lack of leadership in cluster group.

@

‘quires students to work excessxvely

Speciol Activities
Recruitrnent; Falulty -
hospital setting.

.o o . . o
talk to prospective students  in

%
to stay in. ‘Ope student dropped our one semester for
-+ health reasons buth%re efirolled. Chairman still finding
N the development of. good math and literacy skills ro be
the mrqox problem in developing good, sfe, responsxble
pracucmg registered nurses. An almost equally difficult
hurdle is the need to earn 2 livelihood while going to
school. Many students undertake more then they can

they could ‘spend more tinme smdymg whlle they are in
school.

Cutricular Revision: Faculty working. on cumculum ,are
joined by a student -currently entolled 'in the progtam,
Consultant will continue to work with faculty in develop-
ing content useful to the minority smdeht

,School 5 » .
“Mount St. Mary’s College -
Department of Nursing S

Los Angeles, California 90049

3

@

Type of Program: Baccalaureate degtree
" Dean/Director: Sister Callista Roy L
“Faculty qucxpmts Edda Abramowite, Nancy Zewen

Statistics ) ;

- . Students
Towal . Minority
“150 5 9 .1

131 18 16 T4

Special Feafures and Enabling Factars

", There was unanimous support in this project from

the entirg, nursing faculty and othes faculty. The chairman
of the depqrtmcnt, acqc]emlc dem, and p&esndent of the

RN Faculty
S , Total

1971 .

1974

’ : ’ . -
e M . L4

a‘ \)47“ ‘ L . ¢
ERIC . ..+
[ reite i B . : v :

out areas. for changes, ie., application forms with

[‘ " 3. A minority advisory committee is being formed.’

3, Financial aid based on last year's earnmgs———re-
1

Retention: Not problem—once a student is in she wants

handle with f"tmlly, job, and school. These students would -
-go our as much more effective and- efficient graduates if -

Minority

‘Inhibiting .Factors =~ .;

Y

School o | S

- Nursing Program . e
- San Marcos, California 9.»_069 '

"Type of Program: Associate degree

- Statistics . oot
" - Students * SR Faculty
: ~ Tod  Minesity  Total . Minority.
1971 - 52 -3 5 Qe
1974 .10 19 10, 1,
‘Special Features and Enabling Factors ,

-helped,

-objectives.

college also heartily endorsed the project and gave much.
time and consideration to it.’

Main inhibitor was financial, but as previously men-
noned some success Was gained in this: area.

SpeclaI.Achvnhes , .

. 1. Recruitment: .We have been able to save slots
for minority students and. to . propose - a . plan
acceptable to the administration of the college for

» doing so. ' T

. Retention of Students: We have beert able to .
fund some orientation to the program for minority”

students and also some tutoring. This has met with

varying success. Of the students we did accept; one
was not admitted to the program, one was dropped
from the program, and two others are contmumg"
successfﬂlly at this time. I would say that our -

gains are better shown by the fact that we. have .

a group of faculty who are truly interested and

" committed to the policy of extra work 0 retain

-minority students. , :

3. Curriculum: In the area of curricular revision to
meet minority needs, we have seen the introduc-
tion of content into the courses as currently taught.
and also the introduction of 2’ new course which
will be offered as an elective in.the interterm of -
.1975. This” course will focys on the hedlth . care
delivery to the minority ethnic groups: In addi-
tion, there.is much faculty interest in gaining more
contént in this area. About four. faculty intend to
50 fo the workshop on.the needs of Black patients
to be given in Sun Franc'\sco;in May.” "

Palomar College -

Director: Ms. Donna ‘Casey :
“Faculty Participants: Joan Mahoney, Ruth Murphy, Alyce
Cooper (Coordinator for . Minority Students)

%

- Two: faculty members and chairperson participation .
in project, subseqnent reports to total nursing faculty have . - -
especially in area of retention and curricular
change. Subsequent reports have been a constant reminder
to this faculty of its commitment to the project and its

Special Activities . ‘ ‘ .
Recruitment: Greater dete1mm‘mon to work with Pro;ect
Breakefirough of the Student Nurse Association and new. .
laws for change in LVN to RN. Plans made very earlly




Q

e -

" in our- program were realized in summer of 1973.

. Recruitment: ‘ .

T

lDon—
na in cooperation with Tribal Council worked with Pala.]

Participants - received. Aide certificates  and six Native

Americans were - recruited into our program, -

Retention Highest retenuon rate since program’s incep-
tion. Gredter _consideration of *oroblems. Students have

been: Tutored [funds—Extended ‘Opportunity Programs
& Sérvices (EOPS)] given W’s (withdrawals—nonpuni-
tive grade); allowed time to make up work; and -remain

in the program—paradoxical, but they are still our stu--
“dents. Summer Program was devised to assist fninorities
‘and other students. Employment of Black cllnlcal Instruc- *

tor.
"In April 1973, the Trlbal Council - requested the
Nursmg Department to teach a course in “Orientation to

Nursing” for the Native American Institute, on the Pala

Indian Reservation during the summer session. of 197=3
Curricular Revisions to Meet Minority Needs: Most
significant—use - of .LEGS (Learning Experience Guides
for Students). Faculey awareness of change in course man-

dation and new, more meaningful courses on- campus Eth-
nic. studies can be used for’ generql education, etc.” During’

consuleant visit, the possibility of integrating ‘hulticultural
or transcultural nursing objectives was discovered,

School - . -

'
*

» Sacr'rmento City College_
‘Division -of Nursing

Sacr'rmento Caljfornia 95822
Type of Program: AssOC1'1te degree

" . Dean/ Dlrector Ms. Elizabeth Joseph

F'rculty Participants: Bdrbara Cooke «( Coordinator for Mi-

- fority Students), Betty Jo Jones  °
Statistics ,
Stpdents, Faculty
_ “Towl ~ Minority | Torl  Minority
1971 133 ° 19 13 1
1974 . 115 .24 13 2

Special Activities
1. NSO course will be open to ail stuclents pl'mnrng
. -0 enroll in nuising, '
2. Slide program' has been developed to deprct careers
. in ‘nursing, Minority students were. the focus of
' emphasts There were also prctures depicting mi-
nority faculty and former minority  students’ who
““ure now syccessful RN's, " .
3. F'rculty and students have been ‘out to the high
school this school year for a. Career Day program.,
Retentior:.

1. Modular approach 0 be smrted partially-in Funda-
mental Skills this spring, 1974. One faculty mem-
~ ber has been given release time to' work the mo-
~dules approach concept into our total curriculum.

It is the intent of this approach 10 ‘allow. the st

dents to work at their own pace>and to decre'rse A

+ the incidence of farlure

Aruitoxt provided by Eic: . “ L . "

31

2. Testrng in NSO course w1ll be one of the ways:in
+ which swdents’ strengths and weaknesses: can “be

identified early before the student starts the nurs-

ing program. Immediate, planned assistance in

the form of courses and tutoring will be afforded .

that student. Examples: English as-a second lan-
guage course, Math 50 couirse, Readmg Sl(lllS lab
Project 30;—Sc1ence tutoring' project.’

3. Nursing readiness- course and eventual self-pacing.

b

semesters. The ‘intent is to .more evenly divide the
content of this course so that students are given
- enough time. to learn this material. Therefore,

4. Anatomy and Physiology: Will now' be two -

there should be fewer students failing this course -

“and having to drop out of nursing because of tlus
Currrcular Rev1s1l5n g . : 2

Modules on Cultural Drsuncuveness with' Implica- -
“tions for Nursing re:. (1) Blacks, (2) N'mve Amerrc'\ns ‘

School

“San Jose City College ==+ T

Depdrtment of Nursing "

‘San Jose, California 95114

Type of Program: Associate,degree

Dean/Director: Ms. Joan H. Ballard

Faculty Participants: Lorraine Hultquist, Marie Niethann

Statistics SRR ' R
’ s Students € . FilCUlfy
Total  Minority Total ~ Minority
K 1971 “120. 2 11 2 o
1974 126 . .3 11 2

Specml Features ond Enablmg Factors

- 1."Suppon -by department chairman and- adminijstra- .

tion, : .
T2 Faculty’s. verbal
participated in, discussions regarding - project.
3. Intérest of mrnorrty students.
4. College allowing time for workshop
5. Remcdnl and study assistance.

Inhlblhng Factors

. Lack *of time to spend with pro;ect because of plan-
mngJ of new cqmpus—«—‘lnstructors involved in self- -pacing
units leavés- lrttle ume to spend with other projects.

Special Activities .
Recrultment

1

support—attended workshops ,

.

1, I@ecrumng more in mrnorlty communrty, . Black

faculty ‘member involved; recruiting more in lor:al
hospitals—e.g., LVN, aldes

~

. 2. Recruitment  brochure  revised—inclades pxctures'

.~ of minority students.and specific statements to

encourage minority students to '1pply
3. Mrnorlty enrollment 1ncre'1secl
Retention:
1. Retention rate mcre'\sed .

7. Cognitive m'\ppmg done-——-drfferenr learnmg styles ‘

explored

“




3. .More awareness of student problems.
4. More use of study. skills center, tutormg school
psychologist. . v . : -
5. Communication® with science department regarding
anatomy, physiology, and microbiology.
. Meetings with minority’ students to 1ook at needs
7. Workshops with minority students, nursing hculty,
counseling, financial aid +dept., community: peo-
ple. . ’ Y
Curricular Revxslon T o -

~»

-3

1. More mput pertaining to minority patient prob,
nursing-

lems
care),

(eg, specxfxc -diseases, = specific
. Studerits continue to g0 into ethnic commumty

tor look at needs ( leadership cousse):

3. More discussion in clinical _group$’ of minority

patient: problems. . S
o 4. Nutritional workshop focusing on ethmc diets and
. related problcms 1

5. Spanish course to 'be set up this semester “Spanish

for Nurses.” Sabbatical bemg taken by one ir-
- .~ structor to work on a self-pacing Spqmsl) unit for
. nurses. -
School .

Santa Barbara City College
~ Department of Nursing - o
Santa Barbara, California 93105 P

Type of Program: Associate degree . T
Dean/Director: Ms. Shirley Conklin T
- Faculty Partlclp’mts Betty M. Dean, Shlrley COnklm

Statistics . o
, o Students Faculty
Total Minority Total -+ Minority
1971 55 10 '8 -0
1974 111 14 - -8 0.

' Special Activities )

" Recruitment: This project provided an added impetus to
the .college, the Health Occupations Division, and the

faculty—in varying ways and amounts to make concerted -

efforts toward the recruitment of minority students. Al-
though figures do not show large increases as yet, there
are identified minority students in the process of applica-
tion to the program and in the process of completing pre-
_ regmsnte courses, We are also attempting -to reach the
. * younger child—that is the junior high school student. This

seerns to be better than concentrating solely. on high school.

students. We are working closely with the. community
health task force who has employed one person specifically
to work with -our division in recruitment of minotity and
low-income students I believe that these activities along
- with others that I will describe has brought_about increas-

ing-trust from minority faculty, counselors, and.community -
does not' mean that we -

represemauvcs This, however,
“have completed our task of recruitment, .
Retention: The urpact of this project ‘has made us reallze

',»,. 4
.
K

Q.

Aruitoxt provided by Eic:

-

. “ - . .
the need for profildmg tutornl assistance to mmorlty stu-

- denrs when -needed. This is provided through the colfege’s

Learning Resource. Center, as well as hiring tutors to work
with: students on a one-to-one basis or a small group.
basis, It has peen particulatly helpfulcto. be able to employ

"~ tutors to help students with blOlOglC'Il science courses.

>

25

.rcsxsmnce

o

Curricular Revision: This_ project, to some extent, has
provided some of the impetus that the faculty has shown
by developing.its RN curriculum into 34 separate modules.
This curriculum will go into complete lmplementauon in.
the fall of this year. Specxf:cqlly, itis a self-paced curricu-
lum which will allow students to not be confined to the -
usual semester system, but to be able to pace themeselves ~ *
realisgically, There are naturally limits to the amount of

time that a person can be in' the program, but we believe

that this curriculumy will definitely help our minority stu-

dents, and by~ having-open entry and exit avenues, we

will be able o brm[j students it at various times™ during
the school' year, Tt is also evident that more ‘content is
being included in the RN ¢urriculum that deals with mi-
nority culttires and their rélationships to health and ill-
ness. This project has also provided the impact to start -

- another kind of ‘twd-year health program——the community

health techpician. This is being planned with.the dual
efforts of the Health Occupations Division at Santa
Barbara City College and the community health task force.

School I a -
‘Solano Commumty College ' B

Nursing Program - C o

Suisun City, California 94585 ' ’

Type of Program: Associate denree
Dean ‘Director: Ms. Donna E, Harrxs
Faculty Participani: Elizabeth Lopez

Statistics - .
. Sendents Faculey
Total Minority - Total  Minority
1971 34 12 4 - 0
1974 77 18 6. 0.

Special Features and Enqbli;gg Factors

Minority  ‘studetit involvement and participation in -
group meetings, readmess program, 'md skills lab-has been
a large, factor: ‘

qutncqutlon by the nursing faculty répresentatives to
WCHEN  project, and the sharing of. ideas abont the _

Q-

~project at fagulty meetings has been hnlpful

There has been, generally speaking, faculty support
for the project. The college administration, though mini-*
m'llly involved, has not inhibited the project;

Inhibiting Factors

Time has been a factor in 1ccompllshmg '1Il activities
we would like to have, - Requesting ‘minority students®to -
spend extra time in meetings, etc, may be overlo’lding
Student reaction to general smtcments or .curricula innova- G
tions regarding ethnic' differences has at times met with ~ °

Specual Achvnhes

Recruitment:  Minority “students who are qmllﬁed lmve SR
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been 1dmmed to the nursing program in the p’lSt rAde-

_quate numbers have been admitted except for Chicano
students. With changes in admission pollcy, f’lculty dis- .

cussed maintaining’ adequate numbers of minority students.

Forty percent of the class -will be randomly selected. We -

feel vur policy will insure 1dequate numbers b'lsed on

_ Solano County population.

Retention:’ C'lpmuon money has been used for a nursing
tutor, A-V equipment, and ‘a piot readiness program for

: _minority" students. The class entering in 1973 shows re-

tention of minority students following the readiness pro-
gram and meeting once a week to problem solve. -As a
result there will be a readiness program recommended for

all incoming students in 1974.

Curricular Revision: The faculty have included in bibliog-

-raphy lists, articles about ethnic differences. These articles

have been discussed by the class (ie, care of hair, cyangsis

mrp

a varietj of peoples. We have -invited guest spe'lkers as
role models tg speak on cultural dlfferences ie, Indian,’

_Filipino, Black. A- Spanish medical termmolog,y course . is

being initiated as a course for health pers&nnel English as

- asecond language will be initiated as requested by nurding

faculty due to loss of Filipino-born students. A module
on Filipino needs is in planning. :

School

Umversxty of C’lleorma Los Angeles g
School of Nursing .
Los Angeles, California 90024

Type of Progmm BS. and M.S. clegrees
Dean: Dr. Rheba de Tornyay ,
Faculty. Pﬁrtlcxp’lnts Phyllis Paxton’ (1971 1973) Coleen

Sparks, - Gladys Jacques,. Ann  Drice (Coordinator for
Misiority~Students).
- Statistics :
*Students S

. BS M.S. Faculty

T(mﬁ Minority Total Minority "Toml Minority
1971 101 26 134 21 41 . 6
1974 87 28+  NA- 4l 33 7

Specnal Features and Enabling” Factors

Number _of mmorlty facultyy -and interested other
faculty, Suppomve position of administration, Available

. monies for student advocate and tutors, - Supportive active:

students, minority and n()nmmomy Large and active mi-,

" nority affairs conimittee,

Inhlblhng Factors

Lack of real. information on what is vqlxd currxcuhr

change. Lack of mformatmn on how to tutor,’ o

@

Special Achv ties

Recruitment: Students have becorfre $nvolved in re'lchmg

minority potential students who might net ever apply.”
Retention: Tutorials available in every course. Sample
papers available. Student advocate for-nursing students.
Paid tutors for medical science courses. Faculty advisor

~

- School

Umversxty of C'lllforma San Francisco

- “
¥

for minority students who are cagnizant of their problems.

Curricular Revision: Cluster workshop planped for March,

1974. Pertinent minority content introduced. Nonvalid

minority content removed. Concept of individual differ-

ences, etc,, emphasxzed

School of Nursing"
San Francisco, California 941"2

Type of Program:-B.S. and M. degtees

" Dean: Dr. Marjorie Dunlap
: Faculty Participants: Ruth Roehm (1971- 1972) Eluabeth
"Harding, Diane Adams (Coordinator for Mmor;ty Stu- -

Special Features and" Enablmg Factors

Active .campus organizatipns, e, Black caucus, Ch1~
anos for Heal¢th Education.
~ Active and concerned commumty orgqmz'mons e,

‘Bay Area Black Nurses Assoc,latlon. Vocal and "mxlxtant"
stidents. Presence of Dr. Prite Cobb’s’ Racial Confronta-

tion groups on campus ard his numerous free, -consulta-
tions to staff, faculty, -and students.

Creation of the position of Coordinator of Recruit-
ment and Retention. Support from the Dean, Some ,ad-

= ministrators . and some faculty willing to move and. bend.

Support from top - campus administration.

-

Inhlbntmg Factors

"~ Many . f'lculty not committed to and some opposed o

goals of project. Structural reorgqmmuoﬁ“ of the School
of Nursing and” complete” change in' both undergraduate
and graduate curriculum was a’priority issue over the last
two years. Rising number of nonminority applicants $ith
higher grade point wgfmges thh a fxrst degree some-

times two degrees. ‘ ) .

Specnal Activities

Recruitment: Through the pro;ect the coordinator for re-
cruitment in the School of Nursing was exposed 1o peo-

" ple and resources that provnded invaluable assistance and
‘the recruitment” program.
The school Was'able to meet its 25 percent minimum mi- -
nority student enrollment for the incoming class for the

ideas towqrd the planning o

first time in the school's history. Mmoruy students accepted
and applying to’the school have steadily increased.

.Curricular Revision to Meet Minority ‘Needs: Because of

the ‘involvement of faculty in the project, both minority

~and nonmingrity, the participants and thus the school
" have access to resource materials, "

such as- films, “biblio-
;,r’lphleq speakers and videotapes, that are concerned with
minority” health needs. These resources have greadly en-
riched the curriculum’ resources available ‘to minority stu:
dents. Led to the establishment of a course, "Ethnic Identi-
ty and Nursmg C'lre

dems)
Statistics - .
Students—B:S. Students—M.S. ‘Faculey
] TULxl‘l }V{HAULJL)‘_ T“"“l}’fiﬂC""}' Total 'Minhriry
1971 113 - 19 169 .2 -129 4. -
1974 128 32 171 20- 132 ' 10




. v
w - PR t :
School - COLORADO SIS
o University of San Francisco . | School . ' ) "
; . School of Nursing Community College of Denver
San ancnsco California 94177 Nursing Program . _ : :
Type of Prog,mm BS, degree ' Denver, Colorado 802 16 , iz
“ Dean/Diréctor: Sister M. Geraldine McDonnell Type of Program: Associate degree I
Faculty Participants: M'u'y Fortm,_Ann Schnedmg ]eanme Director: Ms. Ruth Harboe "
QKayser TFaculty Participants: Ruth Harboe (1971-1972), Margle
. _ . Cook (1972-1973), Alma Mueller, Bnrclell West (Co
Stahshcs Seudents Faculty - ’.ordmatOr for Minority Students)
Total . Minority ‘Total Minority Statistics. ) .
1971 432 50 34 3 . Students Faculty =~ 7
1974 481 91 34~ -3 " Total = -Minority Total  Minority -
'.SPech Activities }g;; %22 o Zg - 13 . ?1’
Recruitment: . Minority faculey sought Use cqmpus organi-’ - ’ o ' ‘
zations (EOP) for student recruitment, Minority Affanrs, Special Features and Enablmg ‘Factors = -
‘Cuuuuiucc \.u\ndmﬂtﬁ's recruitment s _1_Federal monies which freed up some f'u’nlrv to
) S o ow make clnnges in curricular mclus:on of mmonty
'Retenti()n: Minority Affairs Commlttee utilizes resources . content.
outside the School of Nursing, F’lculty development work- 2. Bederal monies which qllowed for initial- develop-
- .shops held. Students pafticipate in curriculum and chulty ment of modules of content to projipte a- smqll
committees. Tutormg increased. degree of selfpacmg o
Curricular Revision: -Texts analyzed for material not rele- *. 3, Federal monies which aflowed for faculty tutormg
vant, Workshops developed on ethnic differences. = ®- ~ of minority students h'wmg dlffl(mlty with acd-
Schaol © - S demic content. Y e
T o . o 4. Federal monies which”created an -office on this |
Ventura College i : 1 campus for minority student tutoring (MOVE), |
. Department of Nursing Education , 5. Fuculty commitment»which recruited and admitted
; Ventura Callfornm 93003 + 1nore minority studenfs to the program.,.
. Type ()f Program: Assocmte denrcc . 6 Coozll rapport. zu;d commisment with the counse{ '
‘Dean/Director: Ms. Margaret O'Neill ing division on the campus. |
: - : v o 7. Good rappore and commitment of some. other di- |
Faculty. Participants:; Frances  Hughes, Kathleen Johnson ;
. vision faculty at the school. ° |
" Statistics 8. Good rapport and commitment with hculty in l
C - _Students . F'lculty . the specml help l'1bs : |
- Total Minority Total Minorit . |
' 1971 90 S ¥ . NA o y Inh:blhng Factors . A ‘ }
1974 08 21 g : 5 1 Faculty turnover high. |
Special ‘aturtyas und ‘Enabling. Fa‘l:tdrs ) ! + So many pew faculey to sepsitlze.
a N \ : |
P A real ®fqry on part of the faculty to see that the 3 Lack Of time to pursue goals of the project. . , 3
gmls of the project were carried out, Help and encoumbe-‘ 'Specnal Achvlhes . |
:‘:"m ment from WCHEN project: Also increased hculty knowl- Recruitment: We found many 1uln0ricy students came’ to ‘
edge and awareness as result of atrendmg pro;ect work- us. We also were able to seek out those who would other-- |
-~ shops. : ' wise not have known of the opportunity ta take .the pro- |
|nh|b|hng Factars : . CE gram,"Even though the number of Chicanos has stayed the N
Lack of f’lculty time to really work up new arrivals $ame on this record, our first-level class this year has a
" offcrm;js etc. Distance froth cluster group meetings, which_ glcqtly increased number of Chicanos due to this- project.

“E
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" Recruittnent:

' kept us from 1ttendmg them.

-Special Activities

Have subst'mmlly mcrmscd éver minority
enrollment from 1971 figures.

»

’ Rctenrlon Hxlb not bcen 4 proble n pdS[’ nor is it now.

Curricular - Revision:
N.SJ. on Ethnic Awareness. Also harddouts on cultural
awareness subjects have been prepared and” an effort
made to include cultural differences in discussions.

s

PAruntext provided by ernic [

Have included new assignments in’

.fb‘

27

Retention: By means of . faculty inservice to increase

" awareness of their feeling and assist the faculty to handle

and ‘understand , minority problems, more students were
retained. By planning specially to meet the students’ needs,

~many were able to fill in educational deficiencies and then

proceed to conclusion of the program successfully -

Curricular Revision. This project has encoumged the de-.
liberate inclusion of minority content into the curriculum.

Before, this inclusion had been lnphqzard There is evi- .
dence in the modular packets of miinority content jin each




of the courses, and a specific unit on. cultural forcesi in .

- health care. Also, the faculty has become miore sensitized

to minority -content inclusion on a class discussion basis,. -

A’secand curricular change is seen in the modular - packets
which have hopefully encouraged a little more self-pacing
‘instead of planned pacing by lectures. A third- major

" curriculum change hgs been the 1mplemenmuon of a ladder :

“n PN-RN program.
School

El Paso Community College .
» Department of Health Occupations

* . Colorado Springs, Colorado 80904

Type of Program: Associate degree
‘Former Director: Ms: Raella Booton Brown

N

Curricular Revision: The curriculum>was changed in order

that, thrOughout each course, materials* were added t in-

c[uclc mmoruy culture and how to felate™ t0 and care for

minority patients, Separate courses were o\ifered NUR

220—Minorities and Health Servnces and R\ 221—
.

Health Systems and Health Services.
School ' ' - _ .' \

' Loretto Henghts College
“Division of Nursing N
Denver, ‘Colorado 80236 : S
Type of Program: BS, degree .
Dean/Director: Ms, Margaret Metzger
Faculty Participants: Jeanette Crouch (1971- 1973) Elvnra

Szigeri, Marie Milliken .

Acting Director: Ms, Florence Hachmeier Statistics . ,
Faculty Participants. Raella Brown (1971-1973), Marcia Students . Faéul-ty ' -
T qury Mary ]me Miller, Don Ritchie (Coordinator for- ' Total  Minority Total _ Minority
LVllllULlLy omuuu;) . 1971 141 10 .12 0 4 ;
" Stotistics o 1974 ' 254 31 - 12 » 1 (lab asst.) )
’ Smdems . . Faculty ) Specml Feafures and Enablmg Facfors
' Total ~ Minority - Foral " Minority 1. Federal ‘capitation grant (released funds 1974)
971 . 130 27 10 - 4 will allow more extensive planning. “ :
. 1974 134 - 49 9 3%

*( including clept chairman)’

Specml Feafures and Enablmg' Factors \ 3. Tradition of small classes and md1v1dml attention.
. L The commltment, dedication, and msnght of the 4, College sipport of mindrity recruitment -both of
e former department. chairman. - students’and minority chulty
2. The hiring"of a coordinator who was’ sensitivé o 5. Indmc{ml leqrnmg contiacts for RN students in
" the needs of the minority students and the | coin- ’ advanced mequl/surglcql psychology, and in
munity, and who was committed to the project.  part, public health nursmg. S
. 3. Total faculty’ commitment, with the willingness. e
.t learn, adopt, change, and follow thiough. ———inhibiting Facfors — —~ —
. 4. The establishment of the. Minority Affairs Com-o L. Faeulty-student ratio in nursmg prog,lam heavy and
_ mittee Lompoqed of different individuals from the™ -allows lictle time for work beyoncl mehmg com-
. community who were comnitted to -the projéct. ” ;' - mitmént, .
"~ The participatiof of students on this committee. 2. Financial problem of the prlv'lte Inbcrql arts college, -
5. The consultation and \vorkshops provided by does not allow funds for scholarship help for st -
WICHE staff concerning problem ages Wl‘h im- - % dents, nof salaries high enough to attract minority

plementation of such, a project, * . a
6. The ch'mgmg of the curriculum to meet the needs
,-of the minority students, :
7 The willingness of "the nursing staff to deal with
+ . the minority student needs as a’whole (family,
financial problems,’ community problems), under-
standing -that total -inyvolvement. was the key to
facilitating the learning process. :

“Inhibiting Factors o
1. Lack of enough faculey. :
2.- Communication problcms bet\veen and \Vlthm
" centers. - .
3. Lack of community undersmndmg of prog,r'lm and
_ 4d-year goals'in nursing.
4 Lack of self-paced cumculum in musmg

R

Specml Actmhes -
(Recruitment and Retention acnvmes ‘included”
stion on Impact) . : B

© e

~

Q S

ERIC  *

)

in sec-

2. Minority recruitment by former graduate who
heads a campus-wide program.

f’lCLllty

3. Since courses are offerecl only once a ye'lr this

causes difficulty avith self- pncmg, optlons of some.

. “courses, : *
4. High tuition mte and Iack of' scholqrshxp funds

* Special ‘Activities + - -

Recruitment: College COmmltte(l to rectruit students with
‘yearly income of $0 to $6, 000. : -

Retention: Pre-entry program (blology) summer 1973
Chemistry modules allowed individual pace. Individual

-attention of instructors in chemis ; and biology.

Currieular Revision: Chemistry- blol%y modules. Self
pacing program for entry- course in nursing. Limited by

. schedule since material must be covered within semester

(additiondl time allowed. spring 1973). Focus of new
curriculum on Man and His Needs. More cultural material
to be incorporated (consultation with Lester Fields will be
used t outline depth and breadth of cultural material)




Spanish for nurses mug,ht by Flizabech quos Extensive
" work to provide translation for all common health dialogues
for both hospital ‘and community encounters,
faculty supports this class., Use of cultural material 'in
physical assessment course SPRG (2 per year) 197:) .

School

- University of Colorado .
School of Nursing ' - e
Denver, Colorado 80220

Type of Program: B.S. ind M.8. degrees
Former Dean! Dr, Kathryn Smith
Acting Dean: Dr. Eunice Blair , S
- Faculty Participants: - Ora Plummer (1971-1973), Sally
~ Beatty (1971- 1973, Sophtonia.Williams, Gilda Brown,
* Margie Cook (Coordinator for Minority Studefits)

Nursing -

.

cultural content and constructive methods for, teaching the
‘content. More hculry than previous to our commitment
to the WICHE project are making deliberate efforts to
include cross-cultural content in their courses. The Mi-
nority Student Affairs Committee "has begun planmmg
faculty workshops desxgned to assist “faculty .with the in-
clusion of cross-cultural® content. As mentioned earlier
regarding retention, experimental programs have been
“ destgned, and these programs directly influence the exist-
ing prerequisites for admission to the ‘undergraduate and
“graduate programs. Some faculty 'are ‘teaching spele'
courses th’lt relate to the health needs-of ethnic minorities.

School ,
" University of Northern Colorado .
School of Nussing

Greeley, Colorado 80639 .

.

ERIC"

Aruitoxt provided by Eic:
»

Statistics ' : e Type of Program: Baccalaureate degree :

] . _ Students Formet Dean: Ms. Elaine McMinn Menges .

« - ) ~ Bs. - M3. - . .. Dean: Dr. Phyllis Brennan

T : JTotal Minority Total  Minority Faculty P‘Lrtlcxpmts Gordon Sawntzky, Karen Bablch

1971 164, . 7 107  — 8 St tisti 5 I

- 1974 343 28 116 . 6 atistics Students Faculty ; -

’ Faculty : - Total - Minority Total ~ Minority

= .~ Total - Minority 4, Total Minority 1974 562 . 41 25 0 v
1971 ’g . 2 ' %; — Z} Special Activities ' ' , o
1974 3 - Recrultment Recruitment for the School of Nursmg s’ !

Special Feotures and Enabling Factors

1, Nursmg3 administrative direction is setting faculty

expectations in regard to: Affirmative  action

plans, cross-cultural curricular content,

and graduate students.

B

Committee’s increased, involvement in
goals such as assisting with- the | pre entry program,

tion of School of Nursing faculty workshops

Mmom:y Student Affairs.

4. Coopermon with Medical Center Offxce of Mi- |

nonty Affaits.

« Tictors or Condltlons That- Have Lmbled and Promoted

Recrui tment and Retentlon

v

1. InV()lVCan[ of current S[le@ﬂ[s in recrultment ’1 -

tivities:

S

designed for students interested in health careers.

3. Priority consideration for minority student appli-.
cants . by the Under&mdmte Admlsslons Subcom-

. ‘mlttee

4. Improved methods for identification of the appli-
cants of ethnic minorities and maintaining contact

with applxcmts after the initial i inquiry.

Curricular Revision: With an increase in. the ‘Auinber of
ethmc mmorxty students, an increased number of faculty
ate reco&nlzlng a need to develop qwqreness of cross-

»

Q

and_experi-
mengal programs for associate. degree gmduates

The School of Nursing’s Minority Student Affairs
) project

representation’ at cluster meetings, and their initia-

The hiring of ‘a School of Nursing Coordumtor of

Parcicipation ‘in -a specml hxgh school program

29 S,

36

handled by Bern Trujillo in the Admissions Department _
of the umversxty “The program in rursing and our interest .
in recfuiting minority students has been shared with Mr.
Trujillo. ‘Sincé the beginning of this project, enrollment
of minority students 'in’ the School of Nursing has in- ‘
‘creased from 8 to 41. 'We are pleased with the increase -
and are hoping to atract more students from the large '
- Chicdno population living ig Greeley. o
Retention: During the first_two ye'lrs students with a '
nursing major. are taking the prerequxsnte courses for tipper
division and are seen*by the nursing faculty only fot ad-
vising. When academic problems arise, assistance is given .
to the student in acquiring femedial courses and/or tutor-
ing which is provided through the Special Needs program. *
In addition, we have tried to provide other nursing stu-
dents as tucors -to students -having dlfflculty ThIS has
proved to be quite effective. ,
Curricular Revision: During the 1972 73 school year, a
. university-wide curricular -revision wa§ made to provide a
total of 60 qtr. hours of general education electives “for ,
each student. .
The School ‘of Nursing changes the prenursmg re-
ou\lcsements to allow for more freedom in choosing elec-
tives which are of professional and personal interest,
\i\ addition, the following changes were made in
prerequxsue coursés: chemistry reduced to 15 hours from
the origihal 20 hours; physics was dropped; “the 24-hour
ubfolog,lcal ssjence sequence has- been changed to incor-
- porate pharmacplogy. within a 21-hour sequence. Currently .
- we have 55 houls of prentrsing requirements, 80 hours. of
upper division nuxsing courses, «md 45 hours of general
clectives.

'




. IDAHO - ‘ ST
School ot L '
Idaho State University .

o College of Medical Arts .
" Pocatello, Idahe 83201 _

Type of Program: Baccalaurcate degree

Chairman: Ms, Helen Beckley -

Faculty Participants: Betty Evafison (1971 1973), thrley
Howell (1)71 1975) Grace ]'1cobson Joan Paradis

Stq'tistics

’ Students .

Total = “Minority
96 Lo 2

Facyley - »
C Total  Minority
1971 -

7

Special Features and Enabling Factors ‘
~Studenrs have. shown active interest in recruitment
‘and willingness to- participate in planning and discussion:
sessigns. Faculty have ‘given time and thought to ad;ust-
ments in their ‘curricylum and in actively working throu;,h
students’ problems : »

. [
'lnhibiting Factors, - o )
1. Communicazion with cam‘i)us' Special  Service

Personnel has pt’bsentcd some problems, (We are
currently arranging a meeting with local high
school counselors for a. more direct metliod of .
‘communication with them.)

e

. Our few minority students, particularly the one
Black, feel isolated, as. indeed they are—larger
numbers would promote security and enh'mce re-
fention. :

‘ o

Specual Activities -

Recruitment: Special Service Personnel, on campus had
not even suggested nursing s a posslble career when visit-
ing area schools and/or speaking to minority goups' They
-do so now.

- Retention: Faculty have been made-aware. of the special
.. problems many of these students have, and are willing to
pur forth added effort and time in counseling and tutor-
ing. This includes faculty in SleJCCtb other than nursm;;,
~also,

Curricular Revision: This has  not- been accamplished yet,
except thar all students now attend inservice discussions
~on various cultures, and cultural differences as well “as
similarities are broug,ht dut in appropriate modules, such
as pediatrics, pubhc health, etc, Of special interest in our
arca is the appreciation of che aistoms and values of ‘the
Shoshone-Bannock tribes, whose reservation surrounds.
Pocatello, and many of whom are our patients,

We are now awaiting. unjversity approval for new
modular curriculum which will include selfp'flcin'g and
content '1pproprmte ro the needs of minority people plus
mdlvldml attention for minority students,

MONTANA R

'School o ~

. Montana State University
School of Nursing

Bozem'm Montana 59715 :

~ Type of Program: B.S. and M.S, degrees ' Y

Former Director: Dr, Laura Walker I

Acting Director: Ms. Sue Barkley
Faculty Parthlp'mtb Ethel NClSOn Evelyn Self
Stahshcs

s . Smdents Faculty
BS. - .- MS. . '
Total Minority Total Minority Total- Minority
1)71 474 10 21 0

_Specual Achvuhes Lo ¢

Recruitment 'mcl\Retermﬂ Five Indian recrulter/counx
selors are located on ‘campus. “Fhey worL recrumng and.
to. prevent student dropouts. .

¢ Orientation programs held for students, Spez_ml help-.

sessions for students with academic probléms:
- Utilization of mmorlty members of commumty as
£esource persons, ~
Students who drop out for '1c'1dem1c or other reasons
can re-enter at v'mous quarters. rather than wait for 1
year. . ~ :

cr

Curriculum Ch’mge Courses twice yearly .
School .

Northern Montana Col[ege

" Department of Health Related Studies -

Havre, Montam 59501

Type of Program:‘ "Associate degree -
Dean/Director: Ms. Helen Kiesling
Faculty Participants: Amy Bl’le Helén Kiesling - ¢

'Stahshcs \r T

. Students = * Faculty
A Total Minority = Total ~ Minority
1971 0 - 4 . 6 .0
197‘1 © 94’ 5 K3 -9 0

) Recrmtmem

Special Activities . - S
Have been able to tecruit ‘more Indnn SEU- -

dents. Also, PN pr()gmm curriculum .recruits ‘more than

'

AD, ;

Counselors from’ surroundmg areas. mcludm;} reserva-
tions are seeking information about nursing programs for
better guidance into the programs. 7

Indian Health Service area.office’is working '1ct1vely
with campus toward counselmg, prospettive Indian sw-
dents interested in' nurse training (professional). They
are recogmzmg the AD program and promoting funding

“for students in this progfam now.

Rctumon High aterition rate, blit  many are not “lost o
nursing” but rather shifted into the PN program—reten-

tion®in PN program much betcer : y
Retention problems due to: (1) fqm:ly and personal
_problems :not - resolved -before. entermg progmm (2)
: - 8

-
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lack of adequate screncc 'md/()r .communication skill back-
ground for college cSurses, and (3) cultural differences
still noteworthy (they feel “different”).. -

We now have campus-wide interest in Indmn culture/
students and with. faculryncommrtted 10 promoung Indian
students’ welfare and education, retention should improve.

Currfcular - ‘Revision: Weé are currently workmg on curri-
culgr revision, It now allows for more flexibility in chang-
" ing from one curriculumy to apothér without penalty of
“‘time and at least retain many credits. We are working on
the ladder concept from our PN to AD which is appeal-
ing to_the Indian student——accomphshmg one step and
going forward ro another—small than a
i_lar,ge-faﬂarc—le’r f0 more successes in accomphshmg goals,”
LEGS in curriculum (introduced this year) and better AV
and tutorral services have hélped. We work closely on a
.. one-to-one basis for,mmor‘;ty students - needing curricular
+ help. '

NEW MEXicoO :
Schoot : .
. Umversrty 'of Nexy Memco

College of Nursing ~ . o
: Albuquerque, New Mexic0787106

- Type of Program: Baccalaureate degree
Dean: Dr. Louise Murray
Faculty Participants: Carol Burton, Gwen Gorm'm Laura
" Martinez (Coordxmtor for Mmomy Students)

Stotistics  _ : g ~
Co Students Faculty

“Total Minority ~ Total * Minority
1972 355 64" 29 3.5
©1974 230 .76 3 .7 3

4 lnl-nbltmg ‘Foctors
’ 1. Institutional racism and lack of any real pohcy-

~ making power.

2. Lack of resources mcludmg minority f'rculty and
finances. Seeking minority faculty.

3. M'my students have deficiencies in 1cademic'
skills but they are- 1ccentuated for mmorrty stu-
dents. : “

4, Not ‘able to accommodate. alt students seekmg

. nursing and srmulmneously increase mmonty en;
* rollment.
) The state has a hrge minority popuhuon whrch
rs un_derrepresented in all' areas of, health.

Special Activities
Recruitment:
1.-We are now coordrmtmg with exrstmg recruit- -
. ment programs on ‘campus and aré getting re:
ferrals ‘from _the varicus ethnic studies, college
enrichment, and medical school mmorxty programs,

and other students and organizations.
"2, Communication has been estiblished with various
Indian pueblos and the Navajo reservation located
near Cuba, We are trying to recruit an. Indian

% 31

Q .

Retenuon

L

faculty member but have had much drffrculty in
» this-endeavos. -
3. Work ‘with the National Chrcano _Health Orgam-
" zation.

1. We started to work on retentjon last 'year. but had
to limit it o a few students since we had over-.
extended resources. This year, we have expanded

- this aSpect and are getting more cooperation froms

progr'uns

“Students who are enrolled -in the College Ermch-
.ment Program get tutoring, financial aid, and

supportive counseling while. they 1re‘enrolled in .

the university at no cost to them. If the high school

~ student qualifies: for this ‘service, we encourage

"him or h
trips. Loz

'S. We have \ilized medical, pharmacy and nursing

* students to, tutor and are finding that the medical

students (minority) make excellent tutors m the

. basic sciences courses. They also encourafie ‘the

nursing students to stay in schaol and do cbunsel-

ing as part of their tutoring, The sime is true for

“the few nursing tutors that we have,

Curricular Revision: ~

J. A new cutriculam is bemg developedf Self pacmg
.+ isan aim, .

-2. Occasionally, some guest speqkers ar'e brought in

only by few-instructors. .
3, Students are encouraged to mdrvrdualrzeptheir
approach when working with patienits of all"races

and this has been somewhat successful.

4. Two. months 'ago, Laura Martinez met -with con-
.+ cerned individuals from Chicano studies in. the
hope. that. they could institute 'a course prrmarrly

Jfor minority ‘students in the health sciences that
would deal with barriers people face when. they

try to enter the health system. To date, it 1s sstill
invthe mlkmg stages.

NEVADA
S¢hool - ) . :

University of Nevada, Las Vegas
School of Nursing
Las Vegas, Nevada 89109

Type of Program~ B.S. degree (formerly associate degree)

Dean/Director: Dr. MaryAnn Kedzuf

Faculty Participants: * Vivian Lindenberg, dtllCI’l Tilley,

Mary Fitzgerald

Stotistics

Students ~ Faculty

Minority Total Minority

. 67 Co12 11 0

298 45. 2 - 1

A Total
1971
1974

to 4 1pply durmg_hrgh school recrultment >

-to discuss. a particular ethnic vlew ubut this is done

]




S,pecial" Featutes and Enabling Factors

K -1, Students are involved in various aspects of the
‘ program——representatlves serve on all .faculty
comumittees, ' ' : '

e © 2. With the modular concept the st
' ‘their own time fo - and have at least two

tive, Incompletes can be given and the student has

" sity has ddopted an- “n”" (no grade), rather than
F, 50 the student isy not penahzed through grade
pomts ) : -

Inhlbuhng Factors
Recruitment:
and the large number of students

Spec;al Activities
Recrultment'
1. As result of pro;ect, a community advisory group
is béing formed and will prob'lbly effect recruit-
ment. ‘ :

. Since there has been a backlog of students, active
recruitment has not been cqrrled out by the de-
partment. .

carried out on a university-wide b'lsls, when a

‘In .the furure there will be one person on the
campus who w1ll cléar all requests. ’

" Ret ntlon A learnrng center has been established on a
campus- -wide basis. = - . .
. Curficular Revision: ) : ‘

1. The curriculum was rev1sed -shortly. after - the .proj-
ect began, not as a result of the pro;ect but as a
resule of faculty study and a change in philesophy.
The modular,
concept was_ felt,to, be more advantageous for all
students, This is an- ongoing process as modular
development and (équires a great deal of work and

. refinement,

2. Minority - inforniatioti is continually being incor-
- .porated. '

. A ‘minority source book has been estthshed

' OREGON
Sc’nool“’

‘Chemeketa Community College
Nursing. Program =
-Salem, Oregon: 97303 .
~ . Type-of Programs-Associate degree,
Dean/Director: Ms. Mary Duby*Honderich
Faculty Participants: Shlrley Shortrlclge Hdzel Stubbs

Stahshcs
Students Faculty
Total Minority Total Minority
81 . 1 . 6 0
104 .3 - 8. 0

1971
1974

.

oo 0 ¢
S a— o

s

T FERTITIES O pass the exam, Different types of
/v./*//le%sﬁmg activities are available to' meet an objec-

a calendar year 'to complete the work. The univer-

Limited because of available facrhtles

/A general recruitment program for all colleges'is

‘specific, request was reccrved "from- a_school in "
- the area, a faculty member’has gone' out to speak.

a self p'lcmg (success-oriented?) *

¥

‘,_
-

Specml Features and Enablmg,,l"ocfa/
-,ldﬁe have ed a Chemeketa Communlty
!//Collcge Cultural Affalrs Comrmttee for the Faculty

Association, s
2. Suppdrt of department ch'urman 'lnd dlvxslon dean.
3. Cohesiveness of cluster group.” . /. , e

4. Response from community.

5. Sharing ~ inférmation wrthln and 'unong group\

members,
6. Student interest.”

Inhibiting Factors o

It is” difficult to move as rapidly as- project” recom-:

-mends i order to meet project goals for the follownng rea.
. sons: Faculty needs to be sensitized and /has.biases. Com-

munity's lack of acceptance of cultural dl,fferences L'lCl( of

initial. response of high school counselors.”.

’
s TN

Specual Activities

The WCHEN prOJect ‘has had an lmpact on recruit-
~ment, retention, and curriculaf change in the followmg- :

ways: Recruitment and  retention - has beén enhanced ‘in

,Qur work with the' Chemawa_ Indian School. Pro;ect Out-

reath for Chemeketa Community College ‘People to Peo-

- ple . Commirtee.
Junior high and high school recruitment. .
Retention: Hands On Project, Work with ‘cluster group,
" which, serves as catalyst for f'lculty through mutual “inter-
‘est, sh'lrlng of - resources,, hum'ln and .material. Consultafit
 services utilized throngh WCHEN® . - '
*Curricular, RevlSton Curriculir ¢hanges have been im-
plemented as a result of faculty .growth through project
influénce. Over the §1st 3 yeaks we: have introduced curri-

" cular change by sequencing thé nursing major courses so
that students can enter at a. variety of levels.

School - ' R r‘f;
Portland Communlty Colle&,e '
. Nursing Dep'lrtment
Portland, Oregon' 97201 '
Type of Program: Assocmte degree’ g

Director: Ms, Rose Chrlstensen s B .
Faculty. Participants: Rose Chgstenﬁeh Hazel
Mariah Taylor (Coordlmtor for Mmorlty Stuclents)

Hale,

- \

:Special Services »‘Consortium  Program.’

.

>

Sfohshcs L ‘ 7 :
’ Stuglents ' . Faculty ‘Q :
. _ Total Minority, - Total MinorNy
1971 200 3 a7 2
1974 209 27 - 20 2
‘Special Activities el .
Recruitment; . Y .‘ ) v

1. More minority students i 1ny pro&,mm

. High school counselors m'lde aware of pro;ect

.-Advisory committee: for Portland Commumty
College minority project.

4. College registrar (lndlrectly) and ﬁnanci‘al offi-

i cer (dlreccly) participating ‘Wwith project.

-5, Involvement of some Black? cormselors in project

via adv1s()ry commxttee Woa
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»F

-

‘Black outle'lch instructor in the commumt) and
in selected high-schools.

Nurse f'lculty working closely with mmorlty pro;
ect ‘participants re individual minority students’
- problems. . .

Retennon ' : ' ' Coe

I Preparation of minority students for college. Pre-
© 7 enuy exposure to the realities of the nursing
_ program for basic ‘reading skills, v vrmné, skills,
, ¢ vocabulary——"surviVaI'-' skills, nursmgs’ vqlue of.
. time. ‘
©.2, Tut'()rs——_fde"nlopmg study hquts » *
3. Test -taking—Ilearning from the mistakes made.
4..Goal settmg—xweekly class and study schedule.
Cumculqr Revision:*  * .
B !

Phase [

1. Growth and development, b’lSl% hum'1n~ needs
“from a multicultural point of view.

2. "Major heqlth problems from a mulucultuml pomt :

L of view: )

. The influence of culture on' self concept and self-
worth, * ‘
s learner—factors 1mpedmg mﬂependence
' Phase 11: Community resources in quck Chicano, and
white commumues——-how to use them. -

i

$chool
University -of. Oregoh‘
+School of Nursing  ©

T L t

\"P'Srthnd,'Oregon 97201 - * C

E

Type of Progmnf BS. and M.S. degrees . s
Dean: Ms,: Jean'E, Boyle

’“Fqculty Participants: Donna Schqntz Nqoml Bqllqrd

Si"uhshcs
e ' Students _

BS, - MSs. T
L " Total Mmonty Total Mjnority Total Mmorlty
™M97L 3567 9 38 1 45 0 -
1974 493 [4* 51 "0 611 2

_Faculty ’

s ¥(not including 37 male students)

S {not including 2 malcs)

Speciul Activities v , .
_ Recruitment: ' ' '

I. Seekmg ways to rmprove chqnnels of communiCq-
' tion with midin campus counselor and freshman
v _mindrigy students.

-2, The minority affairs counselor on- the - medjcql
‘center, .campus s active in recruitment.

3. Sprmg 1974 ‘visits planned to metropolitan high’

% schools as an ﬂd}unct to regular hlé,h school- col
leggrrelations progmms

4. Contacts have been made with Porthnd.s Black

tommunity, with .the Indian school at C/himew"l

s and w1th Indian students in the Coos Bay area,

J . - ¢ . i o

Rlc“' | .. S . :1,;.%

e ‘4

Individualized - instruction and the’ independent‘

&

33

- (for statewide rectuirment).

Retention:.
sortium grant proposal with Portland State . Unjyersity
and the University of Oregon Medical.and Dental-Schools
that has been submitted for approval, This- grantzprovides
for financial “and 1C1demlc Support to . recruited high
school minority students involved in science tourses at

Portland State Umversn;y that jare prerequisites to ‘en:.

trance to the s€hools of nursing, medicine, and dennstry

Other areas of retention include the development of
tutorial services (faculty and/or senior students) on a
one-to-one basis offered to any minority .studene needing
dcademic “assistance, This . service “has, proven effective in
. helping students- to ‘maintain the . requnred gr'lde pomt~
.average, Three interested faculey md selected mmomy
students have been established as the mmomty committee..

This year the sénior .class chose as.their project ac-
tivities devoted to the'recruitment and follow-up tetention

of midority studénes in this program. Faculty counseling.'

and  guidance are assisting. themn in coordinating therr
efforts. o e

-7 s

Curricular Revtsxon The mmonty chulty has dlllgently
focused -dttention on the content and process. to ensure
that consideration of culeural differences is emphasxzed
Another - development s the interest of one *minority
_ faculty member who is developing a teaching audig-video
cassette  program to help students «understand “Gulrural
Correlation of Mmorlty Groups during the *Child-bearing
Period.” The first on "Hawaiian Cultllre has been pro-
duced. The faculty hins applied for state reséarch funds to
dupllcqte Native _American, Mexncm Amerlcan quck,
and’ Chmese populfntlon groups

\-
.~

UTAH .~

School

University of Utah S oo
. College of Nursmg

-Sale que C,lty, Utah 84112

Type of Program: BS. and _MS, degrees
Dea: Dr. Madeleine Lemmger
Former Dean: Dr. Mildred Qumn
"Faculty Participants:
Hassel, Lmdq Saylor (Mmorlty Student Coordlmtor)

Statistics - : .-
: Students F1CL11ty .,
Toml Minority” Total Minority Total Mmomy
. BS. . MS.
1971 217 12 NA NA. 33 3
1974 . 313 % 14 56 2 757 4

Special Achvuhes

Recruitment: Qutreach Committee formed before partici-
pation in the WICHE prOJCCt The group recrunts for the
School of Nursing.

~ Recruitment includes commumty mvolVement co-
ordination with campus center for ethnic affairs with par-
ticipation in the University High School Services program
Other cooperative recruit-
ment. efforts are made statewide and with the Chicano

Mobile Institute on the univegsity campus, The institute

~ . B

Cioselt \rehted to recfuitmént is oux; con-
¥

Sumiko Fujiki. (1971-1973), Jmlce .

“




and 8¢nool of Nursing fatulty sponsored a Chicano_ health
" careets seminar, .
-~ A'Native American Health Carcers seminar was co-
aponsored with the Navajo Health Authority. -

- Minority student admissions are considered op ar in-
dividual basis. : .
Ret@pnc}n* Focus on cultural awateness for students 1nd
f*xculty, a minority lxbr'\ry, mmorlty coordinator “for - i
S dividual phnmng, minority seminat pre- entry to nursrn;,
i courses. Acceleration/deceleration . 1s planned on.an 1nd1~
27" vidual bais. .
Curylcul.rr Revision: Psychosocnal andy
“are” included-—curriculum. changes

include . self-paced

bility of students begrnnrng clinical coutses hefore all of
v the pretequzsxtes are S’ltlsﬁed

“School - . . ,

Weber State’ Colege o : .
~_ Nursing Department N : . .
Ogden Utah 84403 o '

i 'l”yfpe of Program: Associare degree .
. Director: /Ms. Lebla Davidson -

** Faculy Pritticipants: joyce Mtrrmy, Sonna quker Helen

Farr (Coordmntor for Mmorrty Students) s Lt
Staﬂshcs ; . o
e R Stidents * Faculty ©
o Total . Minority Total * Minority
1971 s s .12 .1
1974 222 6, o3l L4

Specral Features' ond 'Enablmg Factors . \

man. . § 2

S - 2 Recognitiof of the minority students’ needs and a
R . willingness to work to meet these needs on the part

S of the toral faculry.

ln’hibarsng‘ Factors
¢ -.None stated. "~ -

kSpecgal Activities- .
Retention: Appointment of a member of the faculty spe-

eifically for wroring and counseling of minority students.

Curri¢ilar Revision: Basic revisions made generally which
will benefic: all.studrnts as well ag minority =students. . In-
clusion of specific nursmg care to meet minority p’ltlents

o R
i neads , L , .
.8 . S . " )

*'WASHINGTON ' = Pl ’
School

VLEveretc Communrty College
Division. of Nursing
tE\’ﬁtett Washmgton 98201 L

T ype of Program: Associate degrée .V e
k Dean/Dxreccor Ms. Jeanne M, Irving .~ .
- Faculty P'H'ElclpamS‘ Eleanor chh Louise Uyed'x

v

AFulext provided by enc P ||Mrmuurvmc Y

modules A task force was crgated to explore the possi--

1. Full cooperation of the nursing depattment chair- .

Jltural mﬂmences' )

Statistics

: o f.S.tudents ’ Faculty
- " Total Minority ~  ‘Total  Minority
1971 220 - 5 14 1
1974 247 . .8 . 16 1

Special Features and Encbhng Factors

1. The cooperatlon of our nutsing drrector to grve us
release time to attend WCHEN' project  meétings
.and to attend’ our cluster group meetings. Also.
the -use of school facrhtres and supplies to pring
materials t0 send to cluster group members and/
. or advrsory, consulting, or Tesoutce persons inter-
ested in cur project.

2. Our. faculty has been supportive and willing .t0

have us participate in”this pro,ect and accept part
of th&“é";:esponsrbrlxty to_retdip the minority stu-
dents.in our program. . . o+

Inhrbrtrng Factors

~In recruitment, our wartrng list far the program has =

“inhibited oyr ‘activities to recruit minorities. Many. or
most of, our students have been'on- campus ofe-year prior -

to entering Our program. RetentrOn, problems—due to

fra;,mented .programs designed .o help theti:, ‘/
v s

Speclal Achvrhes

.
‘

Recruitment:

program to ensure greater success in, the program due to

. lighter load. Alsd, discussions with the Chicano adulc edu-

cation instructor to inform her of admission and program

fequirements to better' prepare “possible students from this

;,roup\ . .o : L

Retentlon Tutor programs and assignment _ t0 faculty ad-
visors - to provrde individual” help. On campus learning
skills lab is available, and for Indian -students- p'ud tutor

- service is available. Small group sessions for Ie'lrnrng, we
- feel, are an 'ldvantage for dlsadvantaéed or fmnorrty stu-

dents since competition wrthm a Iarge group,is lessened:

Currlcul'lr Revision?
program has prowded mote time to work ‘with those’ in-

-dividuals who urequrre more assistance from instructors.

Still need to work in this area."We are trying to emphasize
nunorlty groups and cultutal differences, but how effeciive

-~ this all is, is a guestion. I'm 'sute-we can do more and hope

thrs can be one of our future goals ' S

it
e

-School ° SR T

"Inter- Colleglate Center for. Nursing Education *~  *

Spokane Washrngton 99204

Type of Program: Ba‘ccahureate degree

Former Dean:/Dr. Grace Deloughery .

Acting Dean? Ms! Thelma Cleveland '
Faculty *Participants: Dororhy Gustafson -(Coordinator
for " Minority Students), Sylvxa Bennett '

- . 1

Our dlscuss10ns w1th the Indran sselor .
.on campus regardrng the recruitment of -more Indian stu-
_ dents into nurs1ng have resulted in the funding of ‘1 year
of prepursing on campus prior to entering the nurSing:’

Changrng to somewlgat seLf pncrng :

%




s Statistics

~ Students : ’Faéillty )
- Total Minority “Total =~ Minority
971 5 . o1 5 . 0
© 1974 344 10 41 1
Special Features "and Enablmg Factors .

1. -Capitation money has allowed a person to work_
on the project part time and spend the time re-
- quired for travel and meetings on the four
campuses, It also .helped two stadents with travel
money s they could work on the Indian reserva-
tion.
2.,'lhe support of the dean in our project Ims been
most helpful.

Inhlbltmg Factors .
L The distance- to the four campuses and the fact
. thar we are 1sohted from them has made access to
counselors, financial aid, nursing advisory, " etc.,
most difficult. - .
2. The large numbers. of new faculty who must be
oriented to the pr()]ect each year make assessment
. " of commitment of the total chulty difficult,

Special Activities 5

“Recruitment: At the start of the pro;ect the sminority re-
cruiters on our larg,estkc'impus were not’ even aware they
had a nursing _progrdin” in their curpculq Since we do

¥

\ not recruit here at the Center, T think the g,xmtest progress *

"has been in enlisting the coopemuon of the campus peo- .
» -« ,ple and educating them about nuising and its potential.
I our- case, recruitment thight include:admission to
the Center ja the’ junior year: -We have accepted all but
one of the minority students who applied.” '

Retentich: We are also-dependent.tpon the cqmpus nurs;
“ing advisors for freshman® and sophomore-year srudents.
Once again, the- progress is in.the area of awarenéss
of our interest and cooperation "with the campus nursing
dep‘utmente and tutorial programs, etc. :
Curricufar Rev:smh The pro;ect is in progress diring a
time we are planning -major - curricular revision, which
is giving" us the -opportunity to include ethnic content.

" Because of the project, the faculty is more aware of the '

need for mgluslon . p . -
N ‘:v.' N E .
School oo L o L
, Pacific Luthemn Umversxty

. * " School of Nursing
e Tacomq Washington 98447

LR

Type of Program: B.S, degree

Dean/Director: Dr, Doris G. Stucke . Stutlstlcs -Studen.ts - . E I::qculty |
i;:;zlty P‘lrtIC"Ip'llltS' Fern Goug,h Loxs Bergerson Luelh . , . Total - Minorigy‘ 'Tortal “'Minority :
y 1971 32 17 3 1
SR ; 1974 48 5 4 :
Statistics ) . a 7 . o 2 ' 2
v A Students Faculty Special Feotures and Enabling Foctors
- - Total  Minority Total . Minority Commitment of faculty, -
1971 C 143 5 . 18 1 Inhibiting Factors v
1974 . 238 14 20 . 1 » L With the Ioss of outsxde fundmg resources, we -
. 55 , S .
) Y ‘
g | 42 '

ERI

R s e . ) :

Specicl Features and Enabling Factors
During spring *semester 1973,

- Surgical Intervention, was taught, . using the PSI (PeL-
sonalized System of Instrucuon) -method. In this method
the students- go at their own pace, Students are to have

100 percent mastery;. consequently, if they do not pass a- .

test the first time, they ate not penalized but may continue
to repeat the test until 100 percent .nastery is obtained.
Unsatisfactory papers which are submitted are returned

10 be redone; the papers must receive 4 sdusfactory grade

-and have .met théir objectives.
In the weekly genf*ral assembly sessions, we included

needs of che minority people. A videotape was made’and -
_ shown which included about five minority students on

campus. A Black student on campus was included as one

of the panel members; she discussed how she was or was.

not ‘able to meet Masiow’s hierarchy of needs.

An open: ~door pohcy was established in which stu-
dents could “drop.in.” S¢
_periodically did take adqutage of this opportunity, .

All of the minority students contracted for a grade
of "A," successfully met the course requuements, and re-
ceived the "A” as their final grade.

We also were-involved in the planning and imple- -

mentmg of a workshop in April 1973, at Seattle Univer:
sity, which was sponsored by the cluster group.

This past fall, we met occasionally with the minority
affairs coordinator of chxf:c Lutheran University.

Curricular Revision: Since the project: began, there has
"“been a gregter awareness (especially on the part of faculty
involved) in, curricular development, of special needs
of .minority students and of minority clients. The special
needs recognized have been in the areas of nutrition, per-
sonal care, (i.e, hair care), cultural differences, and “com-

- munication barriers.

By including nfpre minority clients in the nursing

.experiences ‘of our students, we- feel we have dealt with °

the responsibility "of heiping students understand - these
special needs, Faculty -afyareniess of minority needs and

concern has ‘thus resulted in the implementation of these'

. 3

factors into our new cumculum.

School ' ; o
Seattle Central Commumty College

Nursing Program

Seattle, Washington 98122

Type of Program: Assocxate degree . ; '
Dean/Director; Ms. Sharon Stewart = '
Faculty Pamup‘mtS‘ Thelma Pegues Sharon Stew'u't

faculty granted us .
" permission to do a pilot study in which Nursing 255,

veral of the minority students




have lost f’lculty positions whxch the college is
unable to replace.’ . .

2. Muldiple grlevqnces filed by students durmg, curri-

~ culum revision, because they -had difficulty work-

““ing mdependent[y following a nonstructural class-
room sxtuanon (self- -pace). The students are- un-

. able to attain adequate fmmcmg 5o that they can
"~ stop work and devote: full time to, studying.

3. Noncontractual arrangement _ with  community
agencies so that the,agencies feel no real commit-
ment to the college and will “cancel the use of
their facilities two. weeks ahead ‘and/or . reschedule -
the students without conmctm‘g ‘the. college.

Difficule to find" and maintain clinical facilicies
- because we are the youngest and smallest program
in the Seattle-King County area and older schools
have usurped the best dqys times, and agencies.

.

2. Existence of .the Special Services Program for Dis-
advantaged Students.
3. Active recruitment of minority students by - the
~ Office of Minority. Affzurs to.attend Seattle Uni-
versity.
4. Availability of mmonty/ student counselors and
dorm counselors.
5. Existence of minority student organizations. o
6. Availability of a multicultural center. This center oS
for .noncurricular activities houses- student organi-
zations and' serves as a chnllty where the mmonty
students can implement their pertinent activities
and exhibit aesthetic achnevemcnts in the living
- drts of their respective grodps. = < s
7. Sincere efforts by some members of the School of
Nursing faculty to- help mipority students in’ their
areas of difficulty, giying generously of thelr time

R

- and ‘efforts.. -°
Special Activities
Recruitment: The prOJect called attention to various geo- "‘h'b'f"‘g Facfurs
graphncnl communities, schools of nursing and employmg ' 1. Existence of - priorities. to. which faculty energles-
institutions where the number of prepared minority prac- have to be channeled, such as federdlly “funded .
‘titioners - was disproportionate to the total number of non- “curricular projects, In addition to te'lchmg loads, -, -
minority -population, The project assisted in establisking faculty  have _-various committge '1ppomtments '
more favorable consideration in admission criteria so as, , and cther reifted assignments,
to increase minority enrollment ift nursing schools, 2. Inability to" increase student enrollmeni due to*
F.etention: Gave support o the learning approaches cur- the budget limitations on-'the number of faculty
. rently being utilized within the program. Also became wirhin the School of 'Nursing. '
~ aware of on campus available developmental learning Specr.:: Achvuhes . . ‘
centef, special counseling, ‘etc, and tried to secure these " Recruitment: Our Office of Mmomy Affairs .is takmg ; i
;en;lces for our stxfxdencs lTh‘S hollaefully resulted in a ~ charge of recruiting minorities for the total university. .
igher recognition from them .o the nursing program's
' U!’ﬁlSU’ll cupﬁbllmemof teaching ‘and retaining students, Rletennoni Alj and hencoEraiemle/Irlt is gxl:n the f(’us: S
. . Curricular Revision: Again, the curriculum has been very ».?( vantagec sctiu entsht ;ou%g t; m((imty fairs .otfice : |
flexible, mcorpomtmg the knowledge and experiences of Jowever, students should feel the need and seek it out— ]
they can't' be -compelled to do so- if they .don't want to. |
the student in the classroom discussion, ,unlumg various y P |
. agencies located in the student’s community as learning - Curricular Revision: Our new. curriculum’ will most cer-
facilities, thereby enhancing their role and self-concepts. - tainly mclude content relev'mt to minorities, ST
Appomtmé graduates from this institution on our ad- Schaal - E L ' C
visory committee. Sharing and comparing. dur educational =~ - Unlverslty Of W’tshmgton e S |
. process” with ncighboring colleges and. umversmes in School of Nursing ' - -
Washington State. - Seattle \W’lshmgton 98105 ‘ S
_ Type of Programg.BS. and gradudte degrees ‘
~Scl.|aq|' L . . . ?‘Afotmer Deqrélj Dr. MadelelxléDLelnln&er & : ‘ e
Seattle University . ' - Acting Dean: 1y, Dorothy Crowley S -
2:11{0{?&1 c{i}iﬁf;g{%ngm“ Fqctllty Participants: Oliver Osborne (1971-197%), vamn
v * Wolf (1971- 1977) Alma Ware (1972-1973), Mary
Type of. Program: Baccalaureate degree Bush, Myrna AflVed’l1 Maxine W (Coordm'ltor for
Dean/Diféctor; Dr. Bileen Ridgeway - “Minority Students) . '
) . Faculty Pa_rucxP'mt. Rosario de Q,mcm ' . Sfafisfics . o o ‘ : ' -
Statistics e : Studenes . .Faculty
S . Students " Faculty BS. M.S. and ' ‘
- Total ~ “Minority y Total  Minority . Post-MS, Co
1971 : 14 18 4 Total Minority Total Minority  Total- Mmonty P
o9 282 22 19, 4 w71 705 54 U166 97 104 . s '
: . 1974 : : .
Special Features and Enabling Factors 1974 898 Hz 166~ 26 131 >

1. Presence of an Office of Minority Affairs, estab .
lished . September 1969, whose chief contern s
the educational succcsses of its students

v
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Specml Features - and Enabling Factors

1.“WICHE projéct participanes are now co-chairmen -
of Minority Affairs Commiteee, This has increased -

E




support of project and coordination of efforts.
s This has been true only past: year.
Minority student

", graduate advisory office has increased student

communication.  They have influenced others in

- the office to become involved with mmomy stu-
“dent concerns.

Inhibiting Factors ‘ L o
1. Turnover' of, participants not conducxve, to " long-
range phnnmg v -

2. Present participants of low academic rank and
not in highly influential positions. '

5. Large number of existing - progtams in health

sciences and on upper campus—difficult. to com-

municate, coordinate efforts.. Bureauctacy!

~  Special Achvuhes

' Much of- the recruitment of mmomy students into

: health sciences is carried out throygh Health *Sciences

- * Minority Affairs Offxce (Luther Stroné, dlrector)
n Retention: ‘\
' 1. Cluster group workshop of retention well attended
by U. of Washington faculty.: ;
e 2. -Appointment of Maxine Haynes as. minority coun-
‘ " selor, informal tutoring network in operation, for-
mal progmm of pre-entry skills improvement under’
. discussion, and planning. Undergtaduate 1dvxsmg
L : office. mvolved in M.A. Committee. - *

) 3. Commxttee f1c1]1t’1tmg student social”
gether "each- quarter—good participation,
cohesiveness” emergmg :

Cumcuhr Revision:

get~to-‘
“group

1. Seminar series" mltnted by MA. committee for
faculty—focuses .on needs of minority patients and
students. Successful and well attended so far—

hopefully, content will be incorporated into class-

room situation,
2. Development of AV te1d11ng materials for new

- curriculum  (just gettmg underwqy, " individual -
faculty projects).
_ WYOMING
School :

" University of Wyoming
College of Nursing » .
Laramie, Wyoming 82070° *

Type of Program: Baccalaureace c:lcglee
Former Acting Dlean: Ms, Dorothy Tupper
‘Dean: Dr. Marion Schrum .

Faculty Participants: Britta Stamy (1971 1973), Beverly -
McDermott, Barbara Goetz - '
Statistics . ] .

C Students Faculey
o Total ~ Minority Total ~ Minority
1971 158 s 150
1974 231 8. .. 22" 0

Q ° ol

ERIC. -~

coordinators—involvement - of
Maxine _Haynés and Frances Briscoe from under-.

Special Features and Erabling Factors
1. Minority - Affairs Comnmittee formed.

2. Faculty are more aware of minority needs and are

lookirig at curticular revision related to mmorlty
students.

3, The dean is seekmg an_ethnic minority faculty
. member to fill combined position for faculty/ ™"

" minority student coordmator
Special Activities _ o o
Recruitment:
tions. Coordinator with Project Breakthrongh of the Na-
tional Student Nurse Association., -

Retention and Curricular Revxsxon
promOtes retention.

. INTERVIEWS lWITH FACULTY
PARTICIPANTS

Project Consultant ledred Walter 1nterv1ewed eight
'facu]ty participants during the final project workshop

.in,May 1974. She was interested in knowing if anythmg in

~their ‘past experiences contributed to"their commitment to .
project goals, Interviews represented a cross section of -

schools and ethnic backgtounds.

The intefviewer noted- evidence of personal growth

on the part of the faculty in contrast to the usual situation

“when the 1ccompllshmenrs of students and others is given

as evidence of success. The interviews have been sum-
marized as follows: : : . .

.Quesuon When. you heird about the pro]ect had you

been involved at all in working for minority people?-
Answer: 1 can’t remember .the date, but I réemember i

was the time of Martin Luther- ngs death, that I finally .

decided that 1 persom]ly should do something ‘and began

.to think about ‘what I would de. Before :the project started

I worked-
with another chulty member We tried to start a nursing-

I-did" some tutorigg_in Seattle central area.

club for minority students in the central area that sort

of flopped. We really dk@ t=quite know how to go about,

it and so forth, and I think that some prejudice got built

into it. Ac-chat time we wersn't'too -sensitive to it. Before -

the project started, 1 was be cg aning to be concerned about
our white nursing students’and their ¥Sensitivicy and so
forch. We talked a litde bit in class about prejudice and
tried to0-get to student dttitudes about pre;udxre. I remem-

ber doing this for a couple of years. I felt ‘no support‘,‘

from any &kind of a group other than the reading I ‘was

doing on my own. I went t a workshop in Portland that --

was given by the. Urban League. But T don't think we

“would have used tlnt e'(perlence to do Aanythmé serious

at school.

Question: -You were ready ‘to get mvolved in- somethmg

*like this. Do you feel that your atitudes have changed

in any way since you have been workmg in the project?

Have your attitudes about minorities reqlly chqnged? And

if s0, in what way?

Answer: I have to think about chat* for a minute. I thmk
I've grown in undersmndmg In éach workshop, I think

I pick up lictle bits of “information I can put together”
-now, Often there are thmgs that are repeqted and I'm

Visits. to_high schools and Indian reserva»_
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beginning -to- learn these different ideas and  different as many denommatnom and offshoots in nursmg, in terms

« things that' minorities say that make me more aware of of dpproachcs to teaching, as there are in the chiurch. So
“how, we transmit the feelings of prejudice. | ccrt'unly change ‘is going to be different, It's going to come dif- - °
learned a lot more about techniques, about recruitment ferencly for “different people in different geographical
and all these thmg,s I've just gotten a lot of ideas about - areas, -

what we need to do and what we should ‘be doing, al-
though [ haven't implemented a$ many as I should. My
division chairman, knew 1 was interested, and one day
she came and said, “there's this rhm;, that you might be
interested in ————th'lts how I got in the project. ‘

Questipn: Do‘ryou feel that the difference in this. con-
ference ml,g,ht be that people ate now beginning to sense
what it is that they want to. do in relation to including _
minorities and recruiting minorities, th'lt they have passed R
over. that initial fear?

Question: Do you think your schddl could have made the Answer: For one thing, from iny own s'tandpoin,t, I'm

. initial step witheut this project? - SRR here as a participant this' time, which to me is very
‘ Answer: I doubt that we would have, particularly be- significant, because my primary function, as 1 see it

cause I felt no supporr until another faculty ‘member . throughout the years that I've worked fo; the proj-
joined. Although I don'r know that I can see anybody other ect, was to deal with process. I didn’t have that much to .
than.me who shows a real commitment to it, I think our offer in terms of content. That was my funcuon to deal
faculty is changing a lictle bir. As a group, they're mote with process, and for me to be able to come as '1 partici-
réceptive, now, instead of the ethnic jokes.” There are just pant and not really have to worry. ‘about the process of
litele subtle chang,es Also, I think that the other thin& is other participants’ means to me. that we have: gotten over .
that when a mindrity student who has a problem fwill im- = at Teast a part of that step? Now pepple ares coming to

“ mediately say or even other faculty members will now say,”  get information to,.take back to dv some things with,
"Well, you.know, we've got to look at this. She's one of rather than h'lvlné, to work through their own process
your” minority Students, and fs this something that we - about what is happening, \vhy we're "here, . who are the
need to do?”:and there have been efforts’ made to help minorities, why-are they defined chat way, and chat kxgld

* them, more so than there have been in the past. | . of thing, )
Quesuon Just one final thing, It is md thiat when minori- Question; Do you feel that thls program clnng,ed any- .
ties are accepted into programs the outcome will be en- - thing?

. richment. How' do you feel about that? . -Answer: T still feel - frustr'mon because the same thm;,s

still happen. I feel the frustr'mon for the kids that come.
Every year I get two or three o four advisees, new stu-
dents, minority students—Black, Chlcano—commg to the
program, They are vivacious and look like xhey have tre-
mendous potential, 'mq they dont make .it. They drop

. .
Answer: '] '1gree very much. So.wnmes I almost feel
guilty becausé what I've gained-for myself I haven’t been
able to transmit to the extent that I would like to. 1
just couldn’t say how much enrichment it has been, Be-
cause it really has becn personal; just the friendship, like

out. . .
the cluster group; ir's really neat. ‘If nothing else, thc peo-
ple involved. _ Questlon \‘(/hy> Do you thmk it has to do with the curri- A
' T TP ] culum? Does it have to do with the attitude of the staff?
Q'ués.nor;: You've been' with the project  since '_thp be- What is it?
- gln.mngl. S ’ Answer: T think th'lt it is prob'lbly an individual thing
Answer: Yes, [ consulted on the very first.conference in for each person. - o ‘
. 1971 in_San Diego. And, I -have some ambivalent re- -
. .sponses to the questions as ro how much actitudizal Question: It's primarily the St“de““’ the”?i
change we've seen, how much actual change, as opposed - Answer No, it's not primarily the students, I think "it's
*,. t0 intuitively what' T.feel has been plahted. We have not the system, The kinds of things we have to offer, in terms
~ yet 'had the opportunity to reap the harvest. Unfortunate- of remedial programs, are not adequate.

ly, iv is not something that is measurable at this point.
I can only go from my intuitive framework and then I
" can respond from that. First of all, this has been the _very.
best confesence of all the ones. thar I have been to," It

Question: Has this’ project, the project on recruitment, re-
tention, and curriculum change, affected faculty at '1ll in
relarionship w1th mmorlty students? '

“»

¢ seemed that there.was a time together of a lot of informa- Answer: I has qﬂ‘ected our program in ‘terms of the .
tion and the final coming together of a group of people many ‘changes that it has had on faculty, In our parti-
who certainly have demonstrated an interest and are start- cular school the faculty are more willing to accept stu- ;
ing to feel that they do have some power toward m'1km,g, “dents, take’ them on, and work with them than they were
change, This is not an ideal time of year for’ ‘nursing in- previously. The problem is that ‘we have not been able
structors' to meet. So, for me 10 see this many nursing to affect ‘the whole umversnty because ‘we- rely on the }
_instructors away from their commitments- to their schools - university for the support we require - in. the nursing de- |
. and what have you, there's definitely an interest -that las _ partment, When our school J()mcd the project, the com- %
been generated, and I think some things are going to start munity was very disenchanted because we did not have |
to change. It'sigoing ro be just like any other sitaation; minority hurses. They were éi'lduqtmg one or two a year, . i
I can relate it very easily to the Black church, There are” “and that was a blg Drohlcm in a state. whcre over half |
: | .38 R - ) i
. . _ o . : . |
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* the state’s population is minority. But a lot of things were .

_to give up

2 . ) . : o

happening, the diffefent grass-roots organizations were
getting together; the medical students and some of the
nursing students “made demands at the medical $chool
and that created a big uproar. We wanted to see what
we could do to facilitate the movement of students into
the program, I figured that stmteglc'llly it was more im-
portant to go to- the university and try to get miore stu-
dents; that we could increase our pool. I would just have
e of the things that 1 wanted to do to
accomplish this goal until we had more students. Once

_they would get involved they could pick up the ball after-

ward. I was very fortunate in that when I went, the

“faculty was reacting to the demands and all this other

stuff, and they voted in a way very maively, but it turned
out well . .,

we had a problem in that the school had, more students
than ‘it was able to qccommodqte So in Septembcr when

the' students came to take nursing, we had-to select the -
students and some of*them were very upset. That ‘was
the sime time that we were going to try to increase our -
- enrollment of minarity students, So we had to.

Question; What effect has this project had?

Answer: Let me first start by ngm& my impressions: as

I see.them for all of the pqmup'mts When we first -

smrted, [ was kind of pessimistic, especially since we were
only going to be basically with white folks and we have
history to-tell us that they're really not that concerned
about us, and they would rather exploit us and we're just

- a thorn in their sides. After the first wotkshop, I think

that a lot of them were really, really defensive. Also, a
lot of them were—how can I put it—they weren't really

‘ready to say that ‘there was a problem of underrepresenta-

tion. They were very‘guarded with their feelings, etc. [

don't think that we've come to the stage of curriculum

_.development yet because that is just very, very minute,

bur judgimg from the first conference and this conference,

from the reports of the cluster groups, I think that more
than half of tflem are alot' more honest qbout what

_they've done or &\(hqt they haven't done.
[ think that the mq;orlty of them were veny naive

- about how they were going to do it. When they went to

RIC

the first workshop, they thought, "Wow,
go out and recruit and blah, blah, blah,”

we're, going to
and they really

_didn’t know what to do. They wanted ABC answers and

they were kind of disappointed when -they didn't get
ABC answers because you can't give ABC answers for
How you do these things. You have to - learn by doing
them, but they are 50 programmed to get instructions and
doing step-by-step thinking that that's what they wanted,
Devise an application” form the first day of school. We
were very liberal. Any student who had mer the minimum
requxrements and had most of the prerequisites, if they
were minorities, got in. I got on the admissions”commit-
tee bcc'm_se_ 1 was’a key; I had to-teach part time and writé
a proposal the first year to see if we could get money so
that I. could do this on a full-time basis. It has ended- up

for the program. This goal would ‘increase
“their representation of assumed population to the state’s
‘population, which means half minority. So the first year

being two full-time ;obs But, that was okay, too, hecause

it has to"be done.- The projéct has been very Jlelpful in

giving ideas, recruitment, and retention. We've only be-
gun to scratch the surface with cux*erulum change. I con-
tend that; as we get more students in ‘{when I say a lot
of students, I mean G0, 70, 100 students), hopefully the
students will begid to spe'lk up gnd say, “Why isn't
this -thing in the curriculum? When I-was growing up
this was how we did it,”
with them and“some of them’ Have begun to challenge the
faculty."When they're mlkmg about how Indians believe,
the Indnn students w111 say, “Now wait a minute, That’s

“not it.”

Qucstlon thr@qbout your own persoml feeling about -
- this project? . -

Answer:1That has been interesting. I feel that Fve been’

fortunate- because I've gotten all the input. I have been
able to see where people come from. The kind of things
that whitey does to protect hlmself about thinking about
these things. Of where we put people and this kind of

“thing, and to me that has been tremendous " education, To

really understand people’s gut- level reaction to how péo-
ple were putting you where you were. Very revealing, -

Question: How did you get involved in this project?

Answer: Before I came to work in Utah, I was involved
with the Job Corps. That's when [ first began to realize
the - mequmes for..minorities, and then when I came w0
the nursing faculty, they were going to_form a’committee.
This was from pressure from the federal government, I

volunteered for the committee and we had just barely got:

started and then we were asKed ,to participate in the proj-
ect. It was a great help as far as that was concerned,

Quesnon Do . you notice any ch'mges that have come
about in your faculty or with people that you work thh

. since you've been Working in this pro;ect’

Answer; Yes, I think that some of ‘the faculty have

changed,” especnlly me, -1 think that many of the chulty :

had closed minds about it and just would not hear about it;
they didn’t want anything t0 do with it, Then, we got

" Involved with it and got some minorities recrmted Now

they are saying-we really need some help in knowmg ‘how
to handle these kinds of thmgs So, I think this isa real
good sign.

Questlon If minorities are . eqmlly qdmitted into’ the
nursmg program, do vou teel it w111 enrich your program?

Answer: Oh yes, 1 dont care, if’ rhey re eqmlly admitted
or just one fs admitted into the program because people
are learning about different cultures dnd things like this
that they haven't had before. It's enriching to associate
with people of different backgrounds.

Quesmon Do you notice any difference in the approach -

in your program since you've had minorities?

Answer: Yes; what has been_ beneficial for the minority
student has ‘been’ beneficial for the m'l)orlty, o, We
have decelerated some of them md the m‘t;or:r.y students
t00. : . o E

and you have a good interchange -



Miscellaneous Comments from the Group
Interviewed in May 1974_,

-

. Faculty Respondent: A lot of Black ‘and other mlnonty
" students have -had to deal with majority people all along.
’Ihey know 'both cultures. They're bicultural, and whites
quite often. have not hqd that experience of knowmg two
cultures

. .
" Faculty Respondent: There was a kind of a fear, because
I had an '1bsolutely white background, that maybe I was
going tobe saying the wrong thing and doing the wrong
thing; I did find that everythmg I was doing and saying
was not all wrong, but I think it made me aware of what's
going” on. And it ‘certainly has increased my admiration,
for what minority nugses are trying to_ do. In Spokane
‘we found, we have one or two Black nurses, one or two
Indian nurses, and that’s about it. And no Chicano nurses.
So the part of what we'te trying to do’is, we feel, going
to be more of a long-term thmg, maybe, in that when we .
increase our numbers of minority students and get them
.+ out in the community, that they’re going to be the. ones

“~

who are going to ‘have the opportunity to do the kinds

of things that people are doing here. -
F1CLllty Respondent:

and we give her support.

Faculty Respondent. The one instructor that works “with
me on my team has said, "Well, if there's one thing that
I've gotten out of this project, it is leatning about where
people come from, what the problems are they face in
getting into school.”
“I'm the type who always thought you-can do it if you try.
I have begun to realize that, for some of these people, they
have to have séme help or they aren’t éven given a chance
o try. 1 have learned that there are all kinds of other
barriers that I never had.” “It's really very interesting to

. hear her talk about this, and she didn't have - the opportu-

nities that we've had. in attending project workshops

" Faculty- Respondefft: I've had a very difficult time with my
own feelings. [ feel th'lt I cant really speak for the mi- .

norities but somebody § got to do it until we get mihorities

- in to speak for themselyes.
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Our. Black instructor and T had to
- carry it all. She refuses to do it all, She glves us support

She’s from upper chhxg'm She said,. -
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The Challenge of Racial Balance in Public Education®

' Charles Z. Smith, LLB.
’ Associate Dean

R kg
'3

Umversuy of Washington Law School
(Former Judge, King Couty Superior Court)
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Pllbllc educanon in the United States has not 11ways
" been a concern of the courts—at least as it relates to the
rights of persons of minority groups to enjoy -its “benefits.

It is a marcter of history, of course, that only since
1954 and the ‘procrastination "whicl followed has' the
public actually been concerned with the question of equali-
ty of educational opportunity. It was on May 28, 1954,
that the United States Supreme - Court handed down the

_decision in Brown v. Board of Education, which declared
that public education must be made available to all Chll-
dren and that the doctrine .of “separate but. equal”
nounced by the court in Plessy v, Ferguson in 1896 was 4
no longer the law of the land. '

It is' somewhat itonic that the facts of both Pleuy ,
Ferguson and Brown v. Board of Education were only in-
directly . rélated to the principles for swhich they stood.
That is to say that each case had consequences reaching
far-beyond the simple facts. -

. In Plessy v. Ferguson, the case which came to repre-

- sent the legal excuse for segregation in the American way
of life, a Louisiana citizen of one-eighth African blood
= was convicted of boarding a railroad coach reserved for

' whites. The United States Supreme Court, in upholding

the conviction, ruled that “a statate which merely implies “

a legal distinction between the white and colored: races

" . has. no tendency to' destroy the legal equality of the

two races, or re-establish a state of .involuntary servitude.”

. The dissenting opinion in Pleuy v, Ferguson, which

was to be echoed by the majority in the Brown case flfty ;

~ eighe years later, is frequently cited as a rrue expression

of the dynamics of democracy. Mr, Justice Harlan in hxs
dlsscnt said: - -

.\ in view of the Constitution, in the eye of. the
law, there is in this country no superior, dominant,
riling class of citizens, There is no caste here, Onr .
Constitution is color-blind, and neither knows nor.

‘PrZse_nu;d at. rhe‘ Western' Washington - Clustcr Group Work
B Session, Seattle, quhmgton April 13, 1973
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tolerater classe§ among citizens. In respect of civil
“rights, all citizens are equal before the law.

Although there were mdny court deClSlOnS relatmg
to education (particularly in "higher ec’iucatron) in the
interim, it"was not until - the so-called "Education Cases”
in 1954 that a true. impact was made on the gocial and
msntutloml system of America. :

. The Supreme Coutt in its opinion in Brown“v Board -

of Education, 347 U. S. 483 (1954), Mr.- ]ustlce Warren,

speaking for the unanimous court, stated:
In the field of ‘,,opublzc ezlucahon the doctrme -of
"Separate but equal’ has mo place. Scparate educa-
tional facilities are inherently unequal, Therefore, we
hold that t/ae plaintiffs and others similarly sitnated
i care .. . deprived of the equal protection of the
laws guaranteed by the Fourteenth Amendment, ‘

Although the ‘Educanon Cases”
segregation, they set the pace for court decisions in all
other areas of community concern, -

It was determined a year later that the court’s direc-

“tions to desegregate publlc school districts ,was not_being

followed. This' resulted in the now-famous dlrecnon from
the Supreme Court on May 31, 1955, that the: procedure
for accomplishing complete desegrez,auon in public schoots’
must be accomplished with “all deliberate speed” ( Bmwn

. v. Board of Education, 349 US. 294 (1955) ).

o While some strides have been made throughout the
United States in desegregation in public education, the .
result is far from accomplished: "Even ‘in enllghtened”
areas- of geographical ' regions nor directly  involved: in

- legally' enforced "segregation in education, there are still

problems attendant to accomplishment of desegregation,

‘ A ‘good emmple is-four ‘Northwest city of Seattle
where seg,{eg1t6(l schbols de;w:loped not because of laws
requiring . it, -but” despite lawg which actually would ‘have
prevented_ it, The Seattle School District just w few. days

" ~ago announced its plans for desegregation of the Se’lttle

schools. v

T

A

related to school ‘
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Thus it is that,. notwithstanding the court’s mandate

in 1954 and its further direction to accomplish desegrega- ~

-tion “with all deliberate speed” in 1955, public schools
at all levels afe still
States, -

If there-is any encouraging sign, it is that while the

. primary objective-of the “Education Cases” to accomplish
equal educational opportunity for all children has not yet

become a reality, the  cases have nevertheless caused a

change in the thinking of America, There are more of us

committed to affirmative inclusion of all our citizénis in

our day-to-day activities thin a few years ago. Private
. schools and colleges, although ngt necessarily included\. in
“thé mandate -for desegregation (pxcept to the extent that

they may now participate in certain federal funding which

requires affirmative compliance with equal: opportunity
guidelines) have taken .the lead and have accepted the
attitude of desegregation with more visibility than many
. public schools.and colleges..

- The development of principlés of fairness in the

ER
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opportunity for education is not an abrupt development

A i . R E .
in the law between Plessy v, Ferguson and the Education

Cases in 1954, The United States Supreme Court 'had be-
gun as early as 1936 td point the way to educational oppor-
tunity for all persons. ‘ .
Ironically, it was ‘the state of Maryland—a so-called
“border” state—which made the first significant education
ruling. In 1936 the Court of ‘Appeals of the state of Mary-
land ruled that it Svas-a- denial of equal protection of .the
laws .for- the state of Maryland to deny admission to its
-state law school of a person solely because of his race,
even though “out-of-state tuition scholarships” were avail-
able. - . : o .
The phenomenon of “out-of-state tuition scholarships”
was an’ ingehious device to prolong segregated education

_in the southern and border states. It was rather expensive

for the states providing it, but nevertheless was a cheap
price to pay for the privilege of racial discrimination. A
black student who was not eligible to attend a white state
college or university solely because of race—as was the
custom and law in most states—could enroll in whatever
school would accept hifh in another state, If the curriculur
Offered at the out-of-state school was ot offeréd at the
black college in his home state, but was offered at the
white college in his home state, then the state would pay
the difference beétween his tuition at the our-of-state school
and at the state school he was prevented from attending.
Sometimes, a transpbreation allowance was made. In most
cases, however, there was an upper limit on the amount
payable so .that the black student required to leave the
state to get an education usually cameé out ‘on ‘the losing
end financially, R L -

Thus it was that the University of Wylzind Lhw
School was tequired to admit Donald Murray, a black stu-
dent,.since it was the only’Jaw school maintained by the
state of  Maryland (Pearson v. Murray, 182 At, 590

. (Maryland 193G) )" © . )

In 1938 the United States Supreme_Court, citing the

Maryland case with approval, stated that outvfsstate tui-

\
b

l . “

segregated throughout the United

v
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tion scholasships were not a Substitute for equal treatment
in the state. The court directed the- state of Missouri

either to admit Lloyd Gaines to its law school at the Uni-

versity of Missouri or supply him and other qualified:
black’ Missourians with a law school of their own (Mis-
sonri ex rel. Gaines v. Canada, 305 U. S. 337 (1938)):

" This, of course, was still under the old “separate but equal”

doctrine.of Plessy v. Ferguson. _

~ The state of Missouri:hastily set up a law school
for blacks at the existing black college, While action was
pending to require the state of Missourizto prove to the
Supreme Court that the facilities set up were' equal to
those at the University-of Missouri, Lloyd Gaines mysteri-
ously disappeared from his-room at the YMCA. He has'.
not been.seen since. '

Another case in Missouri resulted in the establish-

‘ment of a school of journalism for blacks at Jefferson City
when Lucile Bluford” was not permitted to- register for’
study toward a master’s degree in journalism at the Uni-
versity of Missouri. T S
In 1948 the Supreme Court ruled that education for
blacks within the state had to be offered at the same time
‘it was offered or provided for any other group (Sipuel v,
Board of Regents; 332 U. S. (1948)). Thus the Univyer-
sity of Oklahoma. was required to admit Miss Ada Lois
Sipuel, a black woman, to its law school. '
~ In 1950 the Supreme Cotirt ruled that a separate black
professional school (Texas Southern University School of
Law) could not be equal to the established professional
school for whites (University of Texas School of Law) be-

cause of factors.incapable of objective measurement, such .
. as reputation of the faculty, the position of.influence of

alumni, the community standing of the school, and the
opportunity for interchange of ideas and discussion with
fellow students of various backgrounds
339 U.S. 629 (1950)). . .
~ The same year the Supremé Court also found that
requiring a black ‘graduate studeqt at the University of
Oklahoma to occupy separate *classroom’ seats and library
and cafeteria “tables were ,restrictions which impaired and .
inhibited his ability to study, to engage in discussions and
exchange views with other students, and, in general, to
learn his profession. This, said the court, was a violation
,of the Fourteenth Amendment ( McLaurin v. Oklahoma
State Regents, 339 U. 8. 637 (1950)).
’_ In 1957. the Governor of Arkansas (Otval Faubus)
called out the National Guard to blockthe orderly ad-
-mission of black students to Central High Schoo! at Little
Rock pursuant t court order. The Attorney General ob-*
tained a restraining order against the governor which was
upheld ‘on-appeal (Faubus v. United States, 254 F. (2d) "
797 (8 Cir. 1958)). '
The U. S. Attorney General in 1962, after the deci-
sion in Meredith v, Pair, 305 F. (2d) 343 (3 Cir, 1962),
cert. denied 371 U. 8. 828 (1962), directed United States

-marshals to implement the orders of the court in admitting -

James Meredith to the University of Mississippi.

.~ Then, of course, there was the celebrated case of the
Governor of Alabama, George Wallace, “standing at the
schoolhouse door” to prevent the entry of James Hood

s

(Sweatt v, Painter,

-
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cand Vivian Malone o the University of Alabama. Can we

hardly forget the earlier tragedy of Miss Autherine Lucy,

who had been admitted to the University of- Alabama but
had been' expelled from the university for crmcmng the
administration of the university for not treating her Fairly!

Now in" 1973 most of the state colleges of higher

education which were legally segregated are legally de-

segregated. The doctrine of separate but equal ‘is no long:

er bemg used as an excuse ta deprive blacks-of the"oppor-
tunity to get an eduéation, In fact, the, states are beg,mmng
now tw realize that it is not economlcqlly sound to main-
tain two separate school systems and that one good school
system for all students is economically more sound.
Today we face o new challenge. The dilemma now
is not whether schools shall exclude and how..exclusion
can be accomplished, but the question is instead how

- schools “can fnclude and how- 1ff1rm1t1ve inclusion. can be

_accomplished.
Education. tod"ly is fighting for its mtegnty 'md “its

survival in a rapidly changmg society. We have been .

blinded " by self- perpetuating  myths which have tended

to 'stifle creativity and innovation in education, We have' -

) e{nphqslzed supposed intellectual developmentss and -

achievement in the form of high -scores on foFmalistic
tests that persons who do not fit into the 1eat little slots
some well-meaning "educator” had created for them are
systematically.” discouraged and pushed down the—ladder
to underachievement, disillusionment, 1nd educmoml
putrefaction. '

In a democracy such as ours, we take it very much
for” granted that all persons in our great nation are the
beneficiaries -of those. commendable assurances of our
Declaration of Independence: life, liberty, and the-pursuit
of happiness.- While perhaps life and liberty enjoy a form

eof legal protection, there is no such pro;ectlon 1ff0rded

_ cation is itself the answer to the American dream,
can maintain thar stimulating, creative, imiaginative, and *
“humaniaed” approaches to education can make more pos-

_ sible the realization of that dream, ' :

the pursmt of h”lppmess “

It is mherent in ourf -concept of free pn\;ate eriter-
prlse that every man hds the potentjal for risinig above his
orlg,ms to achieve whatever he chooses, limited ‘only by
his Thtelligence. This” is in essence the great American
dreqm Simply stated, it is this:
America, every child can grow
wants-to be .if only he tries hard

Unf()rtumttly, however, the
always consistent with reality, If-we spegk truthfully, <ve
must admit that, regardless how hard many persons try,
they are umable ‘to fulfill their dream. If we speak truth-
fully, we must admit that our usual devices for determin-
ing “intelligence” fall short of accuracy: The victims of
this twist on the American dream are most often the dis-
advantaged:
xgn()mnce illiteracy, and systematic bureaucratic dehumani:
‘zation, :

up to be whatever he
enough, -

-

Lo e ' &) )
While we cannot here assert that any form of.edu-
we

The Vice President’ of the United Seates, in_a public
utterance ‘a_ few years ago, called upon colleges and uni-

ERIC.
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in the United States of.

American dream s not

persons handicapped by poverty, prejudice,

“versities to develop. an

%

“intellectual  aristocracy.” While
all of us would agree thar this is certainly a most desirable
goal in a sense, it is totally an-American when it further

insists that this be doné by restricting opportunities for:

persong. of minority races and other disadvantaged groups
to acquire the intellectual experience of a colege educa-
tion which heretofore has been denied them because “of
economic circumstance, place of birth, ethnic origin, rigid
and unrealistic measures ‘of ability, and an inadequate edu-
cational system.

I am ‘encouraged by our younger gencratlon——some

of whom may be characterized as gifted or intellectudl-—
others of Swhom may be characterized as fairly ordmary
As T get the message from our youth, it s that a persons
value to society is not measured by any irrelevant circum-
stance (race, sex, economic condmon smndqrdlzed test
scores, or even success in the “examination” game), but
by his status as a dignified human individual agd by his
contribution to the advancement 8f our civilization.

We who_ are engaged in the educational process are

now: tqkmg a new look at what we have been doing under
the guise of maintaining qualxty in education, We have
tended in the past to develop “
intellectualism and have tended to exclude the very per-
sons who could make the “educational process real and
who themselves- could be brought into the mainstream of:
our ‘society. =

In particular, we have systematically or otherwise
deer(:‘d persons of minority races of the opportunity to

acquite an- education which would" actually strengthen

their economic position and thus increase our Gross Na-
tional Product—themoney stanchrd by wlnch prosperlty

in Amerxcq is determined. L

We must sensltlvely exp'md our awareness of"imno’x-
ty persons- in our soctety “We cannot_anylonger . think
simply of the blacks as a mmonty Women are a_minori-
ty——nlthough fen are a minority in the nursm;_,, " profes-
sion, Blacks are a mmorlry Chicanos are a minority, Na-
tive Americans are a minority. Asians are several mmon-
ties (Ja p"mese Chinese, and Fllnpmo) Shqrecroppers are
a minority. Migrant workers are d minerity. We must be

committed to providing eqml educational opportunity for
all of these. -

. “The ‘Ford Foundation has pointed out, in its 1972’

report, that although the national black enrollment in col-

leges more than doubled between 1960 and 1970, the black "

proportion of total collegiate enrollment is less than half
of the 11.5 percent black proportion of 4 Society as 4 whole.
Taking cognizance of other -minorities in highet educa-

~tion- (Chicanos, Native Amencans), the foundation’s re--

port states:

If //Je four minority groups are to achieve nu-
mwm/l Parity” with others on U. 8. campuses; the
énrollment of Black Ajnericans wonld bave to in-
crease by abour 116 /)w cent, that of Mcx/am. Ameri-
eane by 330 percent,“Puerto Ricans by 225 percent,
and American Indians by 650 peréent. These\groups’
are -even more 1/17!/6’/‘/01‘))L‘f£’7}/£’(/ ‘O [dcﬂ///\\im{

ddministration staffs.

o

ivory towers” of pseudo--
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As the language of the Ford Foundation report in-
dicates, there is some risk iu-addressing ourselves appro-

“ priately to the concept of.minority without unintentiongl
-exclusion and without use of our-of-date references.

I favor—instead of referente to minorities as”such-—
the des;gmnon of the educquomlly deprived student. as
thé “risk student,” the réference used by Nursing Educa-
tion Opportumues in its sylhbus Open the Door to, Nurs-

.ing Education,” - >

The intelligent apprmch tql\en by Ms. E. Lorr'une
Baugh, author of the document, constitutes good advice "
to all of us in higher education.

In answering the question, Who is the risk 5tudent?
the report states:

o At the outset, one munst recognlze the wmozt: reasons -
for placing & student in the risk _category. First,
there are those with an inadequate or mqppropnateﬁ
secondary education which laid- the foupdation for
such problems as the inability to read, understand
or communicate well in their own language;. the in-
:1/71[1;} to think quantitatively;, and a poor fomzda-‘
tion in the sciences.

Second, many students, often because of poor and/
_ biased counseling &y /Jlgb school guidance person-
hiel .or becanse of late career choice decmom are in
tRe business education curriculum. Fret/wently, t/Jey
too\ exhibit deficiencies in reading and communica-
tionN\ekills -.and a pooF understanding of basic mathe-
Thus, a substantial number of these people
n and_are being penalized becanse of in-

ddequate 0 catumal comz:elmg

Thé third pe of student 1who - may fﬂ into this
“category is Pke older individual who ‘is «  school
dropout or w}& has had his educational process
interrupted for « period of years: :

Fourth is the foredgn-born student or anyome who
uses English as a second language. Regmdle:r of the
number of years they may have lived in the United
“States, these students hade great d:fl’zwlty in.express-
ing themselves in verbal\and written English, This
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is” further complicated by their unfamiliarity. with
“our idiomatic.nsages of the langnage. Since’ these
sudents must - often translate from., English into
their own langnages, interpret the data received,
rettanslate into  English and only then record the
information, the process takes so lopg that note-
taking and test-taking become interminable, tedions
chores, in which the lack of langnage skills spells the’
LilU@)@ﬂC@ between success and failure.

Ms, Baugh further states that anyone classified as
a risk student must be considered. on af individual basis,

although one must consider that individual's interest, mo-'

tivation, initiative and seriousness of purpose, .
» Perhaps my own biases are reflected at ‘this point,

but 'l strongly feel that once. it is determined that a par--

ticular individual has interest, Tnotivation, initiative, and
seriousness of purpose, we must then be' concerned with
the necessary tools of survival in any collegiqte program:

the ability to read and write (and somenmes speak). the

English language. -
I have read so’many well -meaning special admissions

" progjmms which have actoally progmmmed “risk” stu-

dents to failure. by righteously assuming that admission
of itself was the solution to all the problems v
Once we have determined that. a “risk” student should

. be admitred, we who have institutional gcsponslbxllty must -

alio be committed to Apaking it~ possible for that student
to survive in the educational system, Perhaps part. of the
answer lies in remediation and perhaps part of the answer
lies only in personal counseling and- encouragement.

We" nqust be prepared for failure. Bue success is not
guaranteed in any other endeavor, So we should not give
up a noble efforc because it does not_ insure perfect re-
sults. However, the more we try and. the more we operate
in good faith, we are bound ‘to have some successes which
will make. rhe entire effore worthwhlle . : °

I close with the words of Robert F. Kennedy from
his book, The Pursuit of Justice: .

As long as a single man may try, mzy 7/7271/:%]‘;:1&10

barrier against /m effom is a barrier agam:t man-
1/emd L “ g
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Sysfems qufenunce und Social Chunge- . .
* Problems in the Recruitment and. Refenhon ' ‘
' of Mmormes in Nursmg*

a

« B T Oliver H. Osborne, 'R.N., 'Ph.D.T
. » - = College of Nursing’

Umver‘,rty of Washington : ‘ —

i

I wish to thank the members of the workshop com-
“mittee, particalarly Professors Schantz and Ballard, for
inviting me o participate in this program. :

As you know, our goals here today are to:"

L. Identify socio-cultural factors that may inhibit or
promote learning for minority students,

2..1dentify "aspects of the educational system that
‘may “inhibit, o' promote learning for the mmorrry

., student. :

3 Discuss with represenmtrves of mirority groups
the impact of these factors and attitudes upon the
individual and- thc socml group.

4. Make a commitment to use the knowledge gained
in- this workshop to promote lmrmng for mipority
students.

, .
I presume my task is to discuss the first two objec-

uves thereby- providing some themes for our further inter-
actions, Although the emphasrs of these objectives is up-

i

of the  American Journdl of Nursing 1 saw one picture of
a young-Black nurse in this standard visionary pose. That

* picture struek mé as both unfortunate and unreal. Unfortu-,

)

nate because it suggested that -all recruits to nursing ‘can
identify with such a vapid, .visionary, idealized: image.of

“their fature selves; unreal because it has little. to say about

the experrcnces and 1sp1rauons of most. Minority recruits.

on the retention of minorities rn nursmg, I sh,rll include -

in my remarks my thoughts about the recruitment of dis-

_advantaged people to nursing. I believe that the number
of minority nurses in the profe‘ssion is foo miiniscule "to

permit neglect of this. important .issue. And, as a male, 1
believe it is important- to includé® the recruitment and re-
tention .of males jn nursing as an aspect of our delibera-
tions upon the problems of minorities in the. professwn

The image chat nurses too often mindlessly sefve and
protect doctors cannot be seriously denied. Recently many
of us read about the research project whére, research _assis-
tants who were. perfectly ‘normal got themselves admitred
to mental hospitals (8). They found that although after
their, admission to these hospitals -they .acted normully,
only “their “fellow patients recognized they were not ill.
The analysis of - the behavior of doctors and nurses in
these, sityations metely confirmed the stereotype of nurses’
nursirg station behavior and nurse-doctor rehtionships

There are over 723,000 employed nurses.in this coun-
try, and 98 percént_of these nurses are women; 82:6. per-.
cent of all employed nurses have drplorms G5' percent of
employed nurses work in hospitals, sursing hames, and *

"
.

- rélated institutions, and another 14 percent work in private L

Indeed, the real problem.is the plight of all minori- .

ties in nursing-—those who-do not fit the highly elaborated,
yet oversimplified stereotype of the nurse as a white,

Anglo-Saxon, middle-class young female, and, nufsing as -

a white, middle-class. female ‘profession. This.image per-
vades magazines, pqperb‘ﬁ{ books, comic books, and tele-
vision. It communicates ideas that nurses tend to be ac:

-tion oriented rather than analytical; passive, but at times

extremely hostile, They protect doctors, and their relation- |

ships with medical “practitioners_often seem more. im-
portant than, their responSrbrhucs to patients, They "work
in hospitals and ‘are ‘most .often seen ar the nurses': sta-
tion. Images.of the nursé also contmin such. elements as
service, hope, cleanliness, beauty, and comfort.
still ‘have not radically reoriented the image of the nurse
from that of handmaiden to the doctor.

Most of these images of the nurse “are absolurely
correct. And, we'in the nursing profession give substantial
support to the narrow. public ‘image of the nurse, Decade

,And we

after-decade we’include pictures of our idealized, young, .

starry-eyed white females in many of out journals, recruit-

ment literature, and even our rextbooks. In a recent issue

duty and doctors’ officés (5. Thus, we have itoo many
people designed in one mold workrng in too few sectors
of she health care dmmunity. ' :

I believe racial and ethnic .minopities may constitute
a unique rgsource for change in nursing. Unfortunately,
there is lrrt}e mforrrntron- about Blacks, Chicanos, Native
Americans, Asians, and ‘males in our work force. The 1970- .
1971 Facts About Nursing (1),reveals that in 1948 1969
5 percent of students enrolled in RN programs were Black,
in congrast o 3 percent in 1965-1966. Most of these stu-
- dents were in associate. degree progmms in which 10 per-
cent of enrollments were Black; 5 percent were in bacca-
" ldureate programs and 3 percent were in diploma pro-
grams. Unfortunately, attrition of this population is great.
In- 1968-1969, graduations from diploma and associate de-
gree programs showed little change - from' earlier years,
‘maintaining 2 percent gmdmtrons from diploma and 6
percent émdmuons from associate degree programs. Un-
happily, in this period baccalaureate programs were against
this trend by decreasmg their percentage of Black gradu--
ates from 9.7 percent in 1961-1962 to 4 perceént by 1968-
“1969.7 This is 4 sorry commentary updn our collegiate
schools which, presumably, have more intellectual and.
material tesources than our diploma qnd associate degree _
prograiyis. !

_* tUnfortunately. the statistics in the L970-1971. Facts About

. Nursing are uneveuw,- and, iq_ several  instances, serioﬁsl’y out-
‘ﬁrcscnted at the Oregon Cluster Group Work Sessron dated. , 0 ) .
Seattle, Washington, May 18, 1973. N
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45 .
. ' ' H

.

con

. 3 R . R |
" .




Q

’

- given to prevention. In all instynces

“tion. Some of us recGgnize that} as we
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There are 6,590 men currently employed in nursing.

Again, Facts Abont Nursing advises us thit in 1968-1969,

3.5 percent of the total admissions to schools of nursmg
were men, compared with 1.8 percent in 1965-1966. Un-
fortunarely, the attrition rate of this scarce population is
high. Despite the graduak though small, increase of males

©in nursing,“in 1968- 1969 ()nly‘ 22 percent graduated ) as

contrasted with .7 percent in 1965-1966, Pcssrmlstlc'llly
Facts About Nursing concludes, "thése minor changés will
have httfc effect on the sex: dxstrlbutnon of the mnons
nurse m'mpower N

There are other populauom th’lt I define as minori-
ties, which can be" mentioned, They include 786 nurscs

.with earned: doctorate degrees- and that small amorphous

group of nurses who really do not accept the values of the
mainstream nursing tradition, They work creatively, often
effectively, to find new models of nursing effectiveness.

Unfortunately, the asplgatlons of all these minorities
are mediated by the hundreds of thousands of nurses who
adhere 5o ‘closely to th¢ mainstream image of nursing,
The narrow. but monolithic image to’ whrch these nurses

subscribe_lends itself to the maintenance of a health care
'system that is highly ehbomtedv»wncrcdnbly inefficient, .

and intolerably expensive: Following the medical model,
nursing contributes tp-a health care system that overtreats
some populations and undertreats others: a system that

we attempt to recruit and maintain minorities, 1 ask yau,

- Are we doing these minorities a service or an injustice?

Yet one of our important values is responsibility.

Some of us recognize our limited ‘capabilities. We have

devoted -too much of our efforts to treatment and care'in-

‘hospitals. Too much’ of our small public health effort re-

o lighe - consideration
ve negldct large
te concern)We do.
derly in
otally disregard preven-,
“have Been tradi-
tionally constituted, we have -nevd a equately served the
poor. and ‘minorities. As late a's N9 53¢ neonatal mortality
(less than 1 month old) was 161 per 1,000 live births
for whites and .25.4 per 1,000 live births ‘for nonwhites
(6). At that time infant.mortality (1 month o 1 year of.
age) was 5.4 per 1,000 for whites and. 14.9 per 1,000 for
nonwhites. These differences have existed for decades.

At s possnble that a,recongtituted nursing population

mains treatment oriented  with

sectors of health. which are our legtimd
little for children in .nursery schéols
nursing homes, and we, almost

~might be a most’ 1mport'm\c strategy for providing the pro- .

fession with the capability of meeting its tragically ne-
glected respomtbllmes Rather than’ rejecting and frustrat-
ing minorities, the profession ‘must accept and encourage
minerities in nursing, Too often nurses believe that' brmg-
mg., minority persons int nursing will help ‘these minori-*
ties find a useful and rewarding role in life. I am saying
that, at.chis time, the ptofesw)n has more t gain from
minorities than minorities have to -gain from nursing,

‘Minoritics represent a revolutionary -potential greatly nged-
ed in nursing: They can zmd must be our agents of .rocml

c/vmge

Y

.

-remains unresponsive to the health care needs of the peo- :*
.ple. It is into this constricted unimaginative system that

-«  RESEARCH B B
There is one issue 1 believe we must keep in- cle'lr‘
pcrspectlve Desplte the- face that we' have had minorities
~in this country a long,, long time, {ve, ini fact, know little
about them beyond our dearly be’loved stereotfpe. Our
sociological research is narrowly focused on_ social prob-

lems of ‘minorities. Even our last census 1s believed to
have unde'rreported 5 to 10 percent of our Black popula-
tion &l) Cert'unly we know nothing about minorities al-
ready in"nursing, We do not khow where tliey came from,

the curriculum, and what they do after they graduate. Are
there many minority registered’ nurses in doctors’ offices?

Is there .comparability in the percentages- of Black and .

white registered nurses it hospitals as contrasted with

y public . health agenctes7 We need more research before

we can go much further than ‘what I say.to" you today.

BECOMING A STUDENT
There are a number of social structure and psycho-
log,lc'll barriers to minorities” view of nursing as an appro-
-priate life career. 1 have -mentioned that nursmg projects

-awhy they came into nursing, how they survive t.’hrough ;

a white, Anglo-Saxon, middle-class, female image. This -

projection presents a serious 1dentxty pnoblem to -candi-
dates to nursing programs, to nursing students, and to
nursmg professionals who do ot fic . this image. This
umage - constitutes- a general recruitment  barrier tlnt is
not easily overcome. . -

. Successful recruxtment and r’mntemnce of mmormes

to’ thc profession begins. with- aseriotis . commitment by

the administrator of the school. This is one commitment.

that deans and department fieads cannot delegate, They
must -appreciate that such a personal commitment " has
many secondqry benef:ts for it provides them with a tool

. which they ¢an employ to differentiate between provincial-

ismi and universalism. in their faculty -and currlculum

The administrative head must first inquire into her
top administrative coterie to 1dent1fy those who support
and those who do nor suppo.rt the prlorrry of inclusion of
more minorities in'nursing” In these inquiries tlfe adminis-
trator will probably find thde those who do not support

this -priority maintain cther- .allegiances' and views of
nursing” that essentially support provincialism -and main-

tenancé of tradition rather, than change in the system,

The dean and her committed adminigtrators muist
then take time to sensitize themselves and their faculty w0
the problems and perspectives of nonwhite, non- Anglo:

- Saxon, nonmiddle-class, and possibly nonfermale _popula-

N

- tions, which may eventmlly .contribute 0 more efficaci-

ous nursing. This clnlleng,e to’ sensitize yourself to prej-

udiced thoughts and acts is not idle. Persons who belong -

to the majority group usually have no concepuon of the
enormc)us differences. between their life experiénces and
perspecnves and those "of ‘minorities. They live in a

world that is rduch more understiandable, predlct'lble and ¢

secure nh'm mmorrtlles

This top' administrative group must also assume re-

sponsnbxllry for . xdentlfymg all faculty and clinical situa-.

tions that are antagonistic to the success of minority stu-
dcms %ecnfncqlly, I mean there are alwayb some faculty
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members who hold strong mcml and ethmc preJudlces
There are some clinical settings that'are antagonistic to
the heeds of minorities. The identification of these hazards *
must resule in - modifications in -learning, experiences,
neutralization of prejudiced factlty, changes in rotation
“schedules, or other strategies that will insure minority sta-
dents equity with other students in _their opportunities
to succeed, : ' B
Minority student ,recrmtmcnt and “retention will rés'
quire the - setting of well-considered administrative and
educational . ob;ecnves Projections for the kind and num- |
bers of each minority group must be established for \
several years in advance: E’lCUle who '\cu.vely partjcipate
in the program must be given additional acknowledg-
ment for community setvice and curricular development
during promotion ard tenure comimittee consideration, A
formal recruitment and retention - program, must; sbe estab-
lished, Stich @ .plan must also ¢ontain evaluation com:
ponents that will permit the faculry to gauge its attain-
ment of ifs progiam g,ornls

. f

Discrepanczies bet\\'een the qdmmxstrquons ob)ecuvcs
“and the accemplishments of - the progmm will, of cburse,
create problems of credibility—=but so will daing nothing,

The schosl can utilize a v'mety of sources to com-
municate its Tacerest in recruiting minority students, News- .
papers and radio. stations thar cater to ethnic and racial
populanons permit the school to" cast a broad net. - Actual
recruitment excursions to high schools and community

colleges, provide more direct contact with potential future

students, Remember 10 percens of the popuhtlon ‘of com-
munity colleges nursmg programs are Black. These stu-
dents-constitute an important re§olrce for RN programs,

There are many import.mt’considemti()ns to be ab-
served in minority recruitment. I can mention only a few.
Jn a recent, hl;.,hly sophisticated research scudy entitled
‘Racial Barriers if the Recruitinent of Blacks to Nmmzq
« Belcher comparedl che impact of Black and"whice recruiters
upon Black .mc) white high” school . students on the di-
mensioas of attiaudes, interpersonal Juclg,ment, and attrac-
tion (7) She lf()und

. The "B 1'1cl\ high “school students pcrcelved léss
91mllanty in attitader and greater cllscrepqncy in attitudes
with the Black and white recruiters than did the white
students, How{ever Black students perceived mgre simi-
larity and less dxscrep’mcy with .the Black recr(lter than
wrth the white recruiter. ;

2, The Black qtuclcnts m’ll\mg 71/6&(,71)10;2/1 about
the recruiters, (()nslstt_ntly ncsponded less favorably over-
all to the recruiters than' did the \vhlte students, Black

students c()nmtently responded ‘more , favorably to the

Black. recruiter than to the ‘white’ rcerulter.

3. The. Black studcms were less n//rucled overall to
Cthe recruiters than were the \vlmc students, Blfrcl\ stu-
dents ‘were more attracted 1o «the Black recruiter than to
~the white recruiter, Black students were more attracted
to the Black recruiter than the white stndenrs were attracts
ecl to the. white recruiter,

of minority scuclents\, }\%\'lll

©mission to the univérsity remain ac 2.5,

" versity of \Vdshmgton Sena

4, The Black students believed the message deliveted

by the recruiters less than the white students believed it.
Black students believed the Black recriiter more than they

believed the white recruiter,

Bel¢hér concluded that the effects of students’ race
were greater than ‘any other effects in .the study. Also re-
member what I have said about the starry- -eyed hospital-
employed visionary nurse we prOJecc in our recruitment_
literature. Belcher found that nursmg was Aot relevant to

workmg in the community and it "was rourmely presenred :

as 4 field without problems.”

I must ‘mention the need for honesty on the part

of all recruiters, Minorities survive by sensing (ot psych-
ing out) deceitfulness, E.\perlence suggests that many high
school advisors are either indifferent and/or 1gnorant
sabout nursing and/or indifferent about speqkmg to mi-

orities about nursmg 'md/or qnmgomsnc about encourag-
u\g males into nursing, Buc experience also shows that

‘hx).;l‘] school advisors can be educated: School of nursmg

minority recruiting teams st not be dmcmtmgezl by poor,
resp&gses to their first efforts.

chools of nursing. must ’1]50 work closely with uni-
versityrwide minority recrmcmenc and retention programs,

'Some f these prog,rams are highly elabgrated and sophisti-

cated. When this is the case; tiie school of nursing is well

“advised not to duplicate the efforts of the university, How-

ever, this does nct excuse the faculty from mounting
scrong programs that comple nent and enrich the efforts
of the university,, .~

I am sure you wonder \vhqc criteria should be con-
sidered- in judging minority student atademic qualifica-
tions; If you accept the fact that most mmorlry students

do not get the same high school edycation as whites, de- .
. 3
spite the fact thar they go to te same schools, we can

begln by reassessing our blind commitment to the revered
grade-point average TGPA). 1 believe the revered GPA
is soon to be deposited in the trash heap where it justi-
flably bel()ngs along withi our LQ, tests and a whole host
of other ehicational psychol()g;ml testing paraphernalia.

~Indeed, a selece faculty committee of the lﬂrge University’

‘of Washington College of /Arts and Sciences recently sug-
gested that a . Rate- of -Progress (;mdmg., scheme be sub-
stituted for, all grades’ 'md GPAs (7).§ My own part-
ment sends forth to the’ graduate school an appeal Tor all
students, mln()rtty and ethers, who wish t enter the de-

partment with less than the qccepted 3.0, GPA. In this we -

1ccogm/e the large number of 3.01-GPA students in’the
university who have not been ﬂble to finish their degrees.
RETENTlON , ’

* The pr()blems of retention ,are even more complex
than.those. of recruitment, and * the jeopardy is greater if
the acult) has not. l’xeemopr()pcrly prepared.  The . influx
stimulate much confusion, re-,
. -%! LA '
$ATmost smmlmnu)usl).

the Faculty Council on Academic
.St.md.mls recommended that

the p,r.ulc-puint ‘mininum for ad-.
The, report is lengthy
and cannot be commented upon hcre (sce Ageénda for the, Uni-

1973).
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crimination, And \mmlt .lm()n;, facull) themselves; be- ~ . . The difficulties that differences in language cogni-
eween faclilty and swdents, and among; students, - dve sets and_pehavioral styles cause minorities are ¢om-
Le. me remind You, once again, most,minority stu- pounded when faculty members are not committed 10 the
‘dents are really differéne from the vast nmorlty of stu- minority rerainment programs, when they insisc that .
dents# They view the world, the university, and nursing " all bel()n;J to the same culture,” when they belleve mj-
~ differencly. They héve le"x}Q\cd to be distrustful of white norities have always had the equal, opportunities, and when
establishments. They do notfhave the accepted idealized - rhey wonder. why minorities deserve any greater considera-
pel‘tcpnon» of the professiofy; ’Ihc) cprobably want to  tion than white students, - - : . e
anderstand more about nursing in- the cornmumty than In peer review “situations one issue whichi Faculties -
white scudents and they are probably more: naive abqut find difficult to conffont is the bigoted colleague. I have .-
the universicy than. m”unscrmmstudents ST -+ heard faculty members make ali kinds of excuses for . )
Their naiveté¢. abour how .mainstream sgndents cleql .- their’ prejudiced members., Such defenses as, “She -is not
v + with academia requires further comment. 1 assure- you this ' as bad as &he used to be,” “She s trying so hard,” .
} i one aspect of their ¢xperience I am only, recencl) com- * “She needs more exposure are -all familiar. But what
ing. to appreciate. Despite their failures, minority stu- .about the peor’ minority students. the faculty " bigot is
dents are often much. more serious about their studies® - frustrating while she lcarns 500(1 cmzenshlp’ .

than white students. [ do not mean they study  harder;
this may or may ‘not be the case, Rather, rhey take rhe
sCurriculum mrgch more seriously, and in doing so they
.+ get caught up in miputiae that ‘white students avoid, In-
deed: wirth thqr greater gpnfidence and undersmndmg of
the system, white students are much *more manipulative .
o than minoricy scudents. White students know how to 6b-
. tain old tests and more reliablg texts. They understand.that
) ir is more important to do what instructors do of "non-
vorbully say. rather than what instructors actually say.
\‘( hite studenes challenge instructors more and, on: bqlmce,
s are more ready w blame their mstructors clmn themselves -
for their failures. White students also” have a. g;rmrchcrhry
for’ dealing with- facuity as ‘individuals and- literally pick-
. ing them apart, -one by one,in order to - get special con-
sxdﬂrmon In contrast, rhihority students -are too ready

wr criticize themselves. They get bound .up in real ¢
una;,mcd failures and thereby lay “the seeds for t;heu
further anxicty. White students also withdraw from classes
O FCQUESE mwmplcrcs when fhey find they will” not be
. able succcs‘;full) coniplete rheir studies, Minority stu-

oL denes do not “use these strategies as successfully as their T y s
N w hite fellow students, - o g 1{& ’C(y)mm.xyt‘mc\rrr of .;mny nurl‘smg pl()gmm{s r{o f]Ospl- . .
, Usually we can expect  thil there will be ng'lter ;as and :f&enfl.‘??co““m es "}no;]er .source of difficuley .

. equivalcnce in cognitive sees between white faculty and ,Er,1‘1’]9?‘{ty15tll‘lc"fs', nly o rlesc suicems have spent
white female students than between white faculty and their lives developingg/behavioral strategies to ‘mitigate .

There is also the -prohlem of  the’ chulty member
avho, wishes to .make no “fistakes in her. ipteractions with
students, Usually,  this faculey members anxiety is so- ¥
high that she lmmobllwes herself as well as her mmorlty -
students. - R W
ﬂ;he cllmc‘{l setting also lrolds unusml h'wuds for \
mmorrry students.- Too often, despite the student nurse
uhiform, patients, family,, visitors, and members of the
health care team mistake Black students, for aidés &
maids, Minority students often complam, and it has been.
my personal experience, that they are given more difficule
assignments thair their white colleagues. They often find
themselves still working on the units long after their
¢ fellow students have gone. It also happehs that relation-
ships between white students, ward nurses,.and doctors
are more suppostive to the success of white students than
minority students. On the other hand, minority students
must be particularly careful that they 'do not.offend .the .
~ dignity and pride of minority . paraprofessionals and maids: . " : .
. workmg on the wards by being too distant,or. snobblsh B
in their atempts to clevelop a _prdfessipnal stance. .

' minority students, There will also be greater. équivaldic the impact of auchorify, particularly 1rb1tmry white au- -
« ) )l | | lifestyle of & ) o i thority, upon them. Tlae authoritarian organization of the
o . in voabularyand Jifestyle of the nursing..instfactor anc hospital sumulqtes protcctrve behaviors that may be un-
her wvhite students rh'\r the instructor could seldom attain’ ¥ S N
with her minority stufents, T am clcrlmg tow with the familiay f@culty and ward - pcrsonnel Avoidance pe- e
‘ . hlVlOlS tqrdmcss absence from units, or complete-immer-" "
intangiblgs of differencys in world view and implicit and 51(0n in some le, 1‘t1mrte task are means ofpf nchmrm ;f
d n
explicic meanings as expressed by verbal’ and nonverbal”* mthorrtqrmn mrrisnon(s ‘ chding o
» ¢+ behavior. Mary Bush, it her thesis. “Ethnoscientific Ex- . v '
ploration it the Meating of Health," provides an ex- S M“”Y minority nurs < Yind commumgy ‘VOYLCIHOT@
7 cellent example of differences in the cognitive systems of - 5”‘t‘>f)’lﬂg than, their experience in the seructured hospital
Blacks and whites (i), She_found thae whites held the setting, In the’ comimunity théy are able to test therr old,
' traditional definidons of merttal health - while blacks de- and new skills with greater freedom.. -
fined mental h.mlth as sdrvival. e Lo ]ndccd the priority commitment. of most Clnmno
- | e e v Native American, and Biack sruclents is to their community
L~ . #ln a paper of this naturé senc rdll/mnm stbout mm()rlty . *rather tlnn to hospitals or “white healtlt ‘care, establish- . 7,
. andy white students are udavoidable. The falt of vaglance in ments.” They know their pwple haye been traditiofially = -
, p«mulmum is accepted. “Spme  minority students will be quire underserved, and they do not expect tl e Y :
; srggphxsncmcd in thelr university activitdes,-while some white lk l l}" ye pect their a egiance (o’
stusdents "will be” plagued widT all of the difficulties of the most white health care facilities will .change the tr"rdmoml .|
Jdisadvantaged minority soffents. S hcrlth care programs of these msntumon.,‘ ' . .
' 48 I S .
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Throughout the educational experience, problems of
advising can be horrendous. The student is anxious, fﬂculté
are anxious, and f'lculty do. not understand  or appreciat

the student’s continuing disadvantages in the curriculum,
Neg'mve comments build’ upon’/negative comments. Facul- -

"ty mémber after faculty member seeks to validate her

~

~evaluatioh by adding detail toZthe somber story. The nega-
tive évaluations are the grist "of luncheon ‘conversatiors
and committee meetings, Eanl effore is seldom given to
the student’s strengths. Tog often these negauvc evalua- .
tions precede the student ih each.new experience. Expec-
tations are raised and, as W. L. Thomas has said, "If men
define situations as real they are real in their consequénce.”
- Only the most' committed of minprity students can over-
come such concerted /character \assassination.  Another
- familiar; and- real, compmnt is chise white students get
more accurate md defailed administrative and '1c1dem1c
advising than mmorlty students,

Involvement in.the social network of undergraduate

.classes is important fo the success of all students. In fact,

most schools offer two curricula: the faculty curriculum
and the student cutriculum, The faculty curriculum pro-,
vides the justification for the student curriculam, The pri--
mary objective of the student curriculum is to provide
successful strdent/ responses  to the faculty scurriculum. To
the extent that /the entire curriculum of the faculty- is
manifest rather /than latent and congruent with students’
expecmtlons of; themselves and the program—to that ex-
tent_the chu]uy curriculum is accepted. and the studeént

. curriculim™is- nor_ﬁLrelabomted If the f’lCUlty curriculum
. contains many ldtent elements and is distant from stu-

dent’ perceptions ‘of a proper curriculum, to that - extent

“the student curriculum will be +highly elaborated. In both

instances, minority students are more. disadvantaged than -
“the students who belong to the majority grotip. They are
purtncu]arly chsqdvqnmged in the second instance,

The student curriculum consists of wérd-of-mouth re-
portseabout- the incliditions, allegiances, testing style, and *

~prejudices of individual faculty members. It also includes

Q
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may’ be passed fr
_oever being “occupied by a nonstudent. - .

chs;an'EmLm,fplmcr tests and informatjon about emphdsis’
of theoretical and clinical courses, Gonsntlcml;le ‘informa-
tion about what, instructors to pncL,_how to get out of
undersirable " courses, \\’h’ll‘ ptograms to take for an easy.

S should never be raken. t()z,ether,

school tekm, whyt tourses
and “how to get ‘rﬂ"ﬁ‘of failing. situations - without looking <.

‘like a f’ulure are also part of tie’student curricubum. In- -

formation about part-time job positions is passed” along,.
In f’lCt within th(c/udent curriculum some job situations
student -to ‘student for years without

Vigorous, highly elaborated, latent, stulent: cumcular
activitiess '11‘,w(1ys resule” in Lughly disadvantageous educa-
tional cxpenences for minotity students. They just cannot-
participate in smajority culture mtcrpcr‘;()ml ‘networks with
the same relevance and effectivencss as ‘majority culture.
members. However, we know that top much distance be-
tween the faculty and student curricula caid prove dis-
astrous, Witness »the Cheatmg, scandals- which "occur in
our military ‘academies from time to time. These schisms
also contributed to the student riots of the 1960s.
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"The situation of the minority graduate student con-
tains all. the jeopardies the®undergraduate -student con-
fronts, and more. In graduate school the social network of
the student is important but- different from, thac which
prevails in- undergraduate school, Graduate curricala’ are’
often less structured than. undergraduate curricula, and
they should be. Also, the belief that the intellectual and
clinical skills. of gmdmte students “are_ superlor to those
of undergraduate students- leads to greater. expectations
‘that colleagueal elements will infuse supervisory relation-
‘ships and the students will be more- self- directed. It is.

also expected that students will develop a mutmlly bene- -

ficial camaraderie. Unfottunately, these expectanons can
be successfully met only if the faculty and minority stu-
dents are comfortable with each other. The alternative is
mutual faculty-studént avoidgncé: the great hazard of-all
graduate studies. In the case of mindrity students, this
hazard is compounded. They rémain at home, anxious and -
confused, or they go to work and - neglect: their ‘studiés,
The. more secure white students visit the faculty. in thelr
offices and homes 4nd have lunch with them. :

~ Majority students also have ambitions of making im-
pqcts upon faculty durmg social gatherings, which many’
minority students would never project for themselves.
Indeed throughout all interactions many minority students
usually maintain highly circumspect behavior for fear that

-if their bebhavior is 'm)?thing less than perfect, their in-

structor’s will stereotype them as hzy, rmpulsnve ignorant,
or socially inept. 7 .

Minority gmdmte students are- in gre'lter danger of

becoming. bourgeois than minority undergraduate students,.

suand they know it. They know that’ the fhct they have re-
. mained in the system so long must.mean that they have

accepted. some cotruptmg influences. Too often they do -

not have rairority faculty role models’ to test: themselves
against. . Thus, they must do their own testmg often with .
ineffective or disastrous results. :

The suspicions of invidious tteatment that minotity
students harbor requlres ‘some ‘commént. These - scudents
are imbedded ir situations not originally created for- them..
M"my of these situations remain antagpnistic to their very
existence. Too often they are not s :ro who their friends
are, Tndeed, they may be forced to conclude they are sur?

- rounded by enemies, This situation also prevails in the’

undergraduate program, . yet- the ustally overelaborated

curriculum strucrure, and the - several other minority stu-

dents in the unclerg,mdmte program LIbLl’llly provide some

support.’ The looser structute andthe dearth ofsGsher mi- -

nority students in the graduate progmm results in’ limited

opportunities for reality testing of xmég,mecl or real fears.

" Am T gettifig decent clifiical expernences’ Am 1 receiving

concerned and cffective clinical supervision? Are my pa-

pers being graded fairly? Is my thesis| advisor interested -

in me? Oh yes, majority srudents havel these same- feats,

but.they also have mote resources. The university and che ,
school were creted £0r, them, the faculty was prepared for

them, and the professionals in the clinfcal facilities are
in their same old, Unguestionably, the pm;onty students.
are. considerably more advantaged than thCll‘ minority col-

lcu,ucs. : :

o
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The question of the small number. of minotity stu-
dents in graduate programs is a national scandal, Unfortu-
nately, as in my personal experience, graduate advisors and
admission  officers” frequently advise minority student
graduate school applicants that they are' not qualified for
graduate study. If the studenc insists on pursuing her
applicition that student may be advised that” there is_rlo
more room in the program or the department cannot pro-
vide study in the area of the student’s interest. It also
Jhappens that departments will develop one, maybe two,
student slots for minority studencs, -If these slots cannot
‘be filled by minorities, other jstudents may be appointed,
but rarely 'is the number of 14 inority students allowed to
exceed the allotted number of positions. These rules are
seldom firmly established; racher, they are the result of

“tradition or congruities of images of the appropriate. Ad-

mittedly the establishment of such quotas is rare in gradu-
ate nursing education, but they do exist. ' ‘

The plight of minority” faculty also- deserves con-
sideration, They, too, are a rare -species; yet 1'have.found
that, with a few major excepeions, the recruiement behavigr
of schools of -nursing for minority faculty often goes
against_ established rules of the market place. Too often T
have scen minority faculty recruited cither below proper
salary or below proper rank, or both,” . -
k Again, o often such faculty are allocated to soft
money positions and given considerable responsibility but
no autkority for the recruitment and retention of minerity
students, When promotion and tenure committees meet,
commiteee decisions are not based upon their .minority re-
cruitment and retention effectiveness. Indeed often evalua- .
=tion programs for recruitment and retention projects are
weak or do not exist, Rather, the primary criteria the com-
mitcee will use are-teaching effectivieness, research produc-
tivity, and publications: The minority istructor veill alsd
find hersélf on a variety of school committees and, through
experience ‘and commitment, she “will be engaged in a
wide variety of community affairs, Minor and major stu-

dent and school emergencies will interfere with her sched- .

ule and absorb her energics. Her phone will ring day and
‘night. She will learn who are the/ villains and the good |
gals in the school, but‘she will noy sit on important com-
“mittees. where her voice will be heard. Without proper
support ahd guidance,- her caréer wvill 2ome to an end at..
the point where she must be considered for promotion.
- 1 S

: i
. SUMMARY _ ‘

In this paper I'have noted: that the idealized image
of 'the nurse is that of a white, ‘Anglo-Saxon, middle-class
youngrfemale who works primarily in hospitals, Tn a varie-
ty bf ‘ways the profession supports this image. 1. have also

-noted the small numbers of minorities in. nursing and
_their high aterition rate, But ‘1 have ‘noted ‘¢har liedle re-
search has been tlone in this problem aréa, We have much
to learn about the population and aspirations of minority
nurses. We can ‘suspect thar ‘many minorities  come- into
nursing not only to advance themselves But to improve

. the treatment and care traditionally . given to minorities by

Q
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white health care specialists, Brinton reported that health
care professionals believed that lower income populations

¢
B
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did not hold health as a high value (3). Yet, her findings
indicated that indeed. such populations do hold health as a
high value. It is these kinds of findings which lead me to.
believe that ‘minorigies can help improve the nursing care -
system more than mrsing, as it is presently constituted,

can help minorities.-

Recruitment and retention of minorities in nuitsing .
requires serious commitment of the administrator and her
faculty. I have indicited that we need to sensitize faculties
to e goals of the recruitment and-retention program. I
did not dwell upon this matter of sensitization. I presume

that goal . 3, “discuss with representatives of minority

groups the impact of these faccors an:l attitudes upon the
individual and the social group,” and goal 4, “make a
commitment to uge the knowledge gained in this work-.
shop to promote learning for minority students” speak
to this question "of sensitization and the development of
commitment. . o .

[ indicated that the administrator must identify facul-
ty and curricular blocks to recruitment -and ‘retainment
of minority students and also sort out clifical situations

" that are hostile to the introduction of minority students,

The recruitment and retairiment. program should be as
highly elaborated and well thought out as dny serious
grant proposal. Such a project must also have a strong
evaluation component. I particularly pointed to the ‘results
of Belcher's study and Bush’s study to confirm that the

- specific cognitive sets, attitudes, and commitments of

B

dents. S ’

This matter requires particular attention, for a past
tradition of adherence to the relting pot ethic, which sug-
gested that if everyone worked hard enough, we could
develop a’singular - American Type, seems to have fallen
into disrepute. We see the rise of many stibcultures of our .
white mainstream culture «and the belief on the par't of ~
ethnic groups and racial minorities that their cultures -are
legitimate, that they need not become the idealized Ameri-
can. 1 project, that we will see not only greater fragmenta-
tion of our society' into more subcultures, but we will also
sec ethnic and racial subpopulations demanding that their
differences be considered legitimate and . that university
curriculd . respond to their_differences. in perceptions. and

Black students ate quite different from those of white stu- .

" commitment.

. inour undefgraduate programs.

In tune with this, I mentioned I suspect a rather
rapid demise of tlie GPA as the primary, and in many ‘in-
stances sole, indicator of academic success. I also indicated -
the.importance of social networks to the success of under-.. °
graduate and graduate students, In- particular, .1 made some
statements about the- interaction of the faculty turriculum
and the student curriculum. I pointed out that difficule as
the undergraduate curriculum may be, it had structure
that is lacking in the graduate program. I Suppore struc-
tural reductions. in. our graduate progranis and. would
champion even greater reductions of structural elements

-

However,"the fact that there is feds structure in the -

graduate program means that there is greater rel{anceé -

upon “colleagual relationships between faculty and  stu-

dents. My question is,” Are minority students disadvantaged

»
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because .they®cannot escablish colleagual relationships with
white faculty to the extent that white students can? Again
I point out thar our regearch and experience in. these areas

- are meager; However, this is a structural problem peculiar
to all good graduate programs.. We can learn from our few
cexperiences and suspect that the. kinds of things that
happen to ‘minority graduate students in other depqrt-
“ments of the university and 'the country must provide us
some indicators to our own present and future experience,
I have also attempted to advise that there are blgoted
faculty and 1 have su;,g,ested that these people conlstitute
a threat not to minority students alone, The study of these
faculty members might demonstrate that they hold values
thar- are dogmatic and. provincial, and consequently, an-
tagonistic to the university ethic. It is the . responsibility

B

gest alternate social tultural - structures and  educational
approaches that may pfomote learning for minority stu-

"+ dents. 1 must say that I’ understand the difficulty of the

of the administrator to ensure that she has high-quality .

faculty and that the few members who do not contribute

. to the high quality of the faculty and in this special- casg,

those who may hinder the project, are. removed or placed
in posmons where they have mmlm'll impact upon the
~minority students.

the snowball effect of negative evaluations, pqrnculquy
when the faculty is prejudiced or not SufflClently wise to
identify the neg«,uve snowball effect and counter this effect
by searching’out posmve indicatogs.  + °

The fear of minority students that they n“ny become

I also alluded to problems of informal evqlmnon and

bourg,eons and thereby ineffective inm meeting the needs -

of minority peoples is not easily ignored. Walsh has found
.. that professionals who actively seek to ircrease their pro-

fessionalism by enhancing their occupatxoml position de--

velop a significantly negative orientation toward thé lower
classes and the poor (9). "

‘T also noted that- mmonty students often have a great-

et commitment to working in the community, outside of
the hospital structure, than the mainstream majority white
female nurse - whose images more closely complemcm the
idealized type that we see piceured in our. journals.”

Finally T spoke of some of the problems. that minori-
ty Faculty who are employed to work in our recruitment
and rerainment programs might confront, Undoubtedly,

is important that the number of minority faculty in the

schools of aursing be increased. They will provide . good
role models and sugges: alternate practice styles for mi-
nority students as well as other lllculty of the schools of

- nursing.
1 have identified social ciltural factSts and educ'l-
t_loml practices that may inhibit- the recruitment and re-
. tention of minority studerits. I have also attempted to sug-

”
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tqsk before you..It has been documented thar we'live in
‘a”racist society and I understand it is difficulc to change
values and behaviors. Yet rapid change in nursing is neces-
sary, Qur professnon maintains an extraordmmly con- *
servative stance in a period “of revolution in the health
care delivery system. Minorities constitute new ideas and
new opportunities, Qur traditional images of the nurse
are so outmoded that if maintained unchanged we will
find ourselves as extinct as the dinosaur. Minorities provlde
the potential of new ideas and new alternatives in nursmg
Nursing needs all kinds of minorities more than minorities
need nursing,
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~past year in order to'set up our self-pace .program and -

. ,
. . .

Sfudenf cenfered lnstruchon m ‘an Associate

. Degree Nursmg Program*

Thelma' Pegues, R,N., M.S.
- Seattle Central Community- College -

. -

Seactle, Washington . o -
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" One f’lCUlty member was released from teaching this

dit~quite a bit of research on existing self-pace programs
before we started ours. This was.done to ‘}llev11te known
problems. "Some of the- known. problems were: (1) .lack
of student contact,. no forzml class . lectyres and/or dis-
cussions; (2) lqck of teacher contact; and (3) use of
‘programmed learning packets which are geared for the
students to work «independently and assume responsibility
for their own learning. This. prob'lbly is the greatest fail-

ing of preyious- programs, for ‘it ‘takes an academically

sophisticated student to succeed in this * manner. And,
chqmcterxsnmlly, disadvantaged people are unable to sur-
vive in unstructured learning situations such as self-pace
and programmed guides and generally fatl By the wayside.

Taking all this under advisement, we set out to make

ours work, and for’ dmdvanmged students! First, we took

our curriculum, which was_ '1l£e'1dy Lmecl into units, and .

subdivided the units” into "mini-units.”. Each minigunit
was then set up with objectives, suggestions for achieving
“these objectives, study guides, sclf-testing, and mini-unit
final tests. Independence and responsibility for student

learning was integrated within this riiodel by tlie. use of -

contracts, When the students were ready to progrese from

one mini-unit to the next, they would take the mini-unit -

final, and upon passing, would proceed to the next. Thus,

- the students determinéd how rapiclly they, would learn, the

cfforc they would put forth in learning, and the grade

they wanted . to earn for satisfactorily' completing the work.:

and meeting the required ob;ectlves
Based on the grade, criteria were established sPecuy
-ing the amoimnt of work to be done within a prescribed
¢ime limit,_ And, as the grade lowered, the time was ex-
tended and the. amount of work required was decreased,
Minimum test scores for each course grade were also de-
fined. The students were botind to- the grade they had
- chosen, Most important, based on the grade that the stu-
*dents. wanted to earn, they could move through the course
at their own rate, thereby establxshmg' an mcllvxdml learn-
ing pace,

In order to erihance student learning and Qtudenc-.

- contact- mativation, biweekly seminars were . scheduled;
- attendance was optional. Lectures gave way to active dis-
cussions, with ‘the students pqrucqutmg freely. In con-

~sidering how to approach a given topic, we took our cue

from the students. For example, if you had a topic sched-
uled for that session, you. started with studenc questions
and then worked ‘thc discyssion 1round covering all the
required mformqnon Somenmcs the sessions were a re-

S
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view of the mini- and/or unit tests, Regular testing. ses-
sions were scheduled on Fridays. Sign-up sheets were
posted so that the students could sign up for which unit
test they wanted to take as soon as each. completed the
mini- and udit course objectxves,

) “In order to provnde chuIty student contact, all stu-
dents had- weekly appointments. with their clinical in-
structors. ‘The. scheduled fifteen minutes per week were
totally for theory and helped each student with account-
ability and some . responsibility for their own learning.
Sofne .of the questions posed to the  students during these
weekly appointments were: How are you doing? .Where
are you on the schedule? What areas -do you need help
in? Do you realize that this material is due or has to be
in on a specific date? What ‘questions do you have? In
other words, ‘it *was a kind of prodding period to keep
the students on schedule and assist them along their way.
Sometimes you check with “them in terms of what they
are contracting for, but again, you -don’t want to do or
say anything that will dampen the stident's hope for do-
ing.better. So, you may say, “Well, you néver made a "B”
before and you never made an “A” before, but if you feel
that you want to try it, go ahead, and I'll work with you;
these are the kinds of thmgs that you Inve to do ‘in
order’to earn this gmde "

In our program, we also correlated’ theory with the
clinical, All students had to let their clinical “instructors

- know where they were within the course units so that

the instructor could select “those kinds of patients - for
them who tended to reinforce the theory through applica-
tion to practice, Students were at vqrylng levels' clinically
and “theoretically, but this worked out.€o their”advantage!
The postclinical conferences were usually geared to the
level of the more advanced students, although questions
were also- mbwered for the lag students. In this way, new
knowledge was acquired and old concepts were continually
remforced“ Thus, there was:a kind of sh'lrmg as well as
“give” and ‘rake” Some, concepts could be discussed very
capably by all students, regirdle% of where they were in
the- course, especially 1f it were a basic .concept, maybe

- bedrest, and the effects on patients in. various conditionis

and situations. Whereas. the more advanced “students

“could very capably discuss the cardiovascular system,. the -

lag students could discuss the respiratory implications.
Each could make contributions on the’ systems -he or she

‘had. covered, so"again, everything meshed together beauti-

fully, and " everyone. p(lrucquted I think the students . -
really liked ic! . L -

Surpmmgly, the class stayed. pretty much tog,etheh
Only a few lagged behind, and the lag group stayed pretty
much tog,ether So, appqrently Lhé study guides and self-
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- the self-pace mode] that -was tied to the contracted grade.,

'

testing exams- werc movmg the students ‘llong But ‘there
were problems.

The major problem was concept of time. Hopefully,
the conceptualization of time had been integrated within

So, if students finished two weeks work within one wéek
they received an “A”; if- they finished in a week and :

half or two, they received a “B”; and if they finished in
three wLeks they received a “C, d This system didn’t work
100 well because a numper of the students just didn’t
have time "orientation, a major problem in uying to get
disadvantaged students to assume responsibility for their

. own lc‘lrning, The situation simply grew worse. Students

. wag identifiéd: repetitive.test takers! Students were given’

an exception),

cqught in this situation became chscoum&ed TLuickily,
we'te a program that changes. in transit—nothing stays
the same when you see it doesn’'t work; you stop right

there, you Just try a differenc qpproqch So, we deleted

the time. reqmrement as a factor in grading, and a lot
‘of stress wag' alleviated. In any program (and we are not
there are the isolated few
who can- never manage the complete assignments or proj-

ects within the specified time, and we still deal with the’

student(s) on an individual basis,
~For the quarter during which we "used the self-pace

“curriculum, almost everyone passed, However in retro-

“spect, a pattern of behavior among a few of the stidengs
sthe option of retaking a test if they failed the firsc one.
Actually, several tests were designed to cover the same
content, And, ‘though the students didn't take the same
test twice, t]le would sign up to. mk(* the test knowing
full well when' they signed up that they were not fully
prepared, But, they wanted to determine the basic content
that they wer;‘: required to know. Se, they took .the first
.test and gengrally failed; but they knew'that they had a

second chance. And they would invariably pass the sec-

oncl test and make a higher passing- score, Both g’ldes
* were averaged and were generally, passing. .

"QUESTION: -1 assume that general education courses
that' they were taking were -not self-paced. Were there
‘any problems in thns area because they were not self-
paced also?

ANSWER: No, in fact the other disciplines were
“looking at us and they thought that that's the way w go.
They were asking our director if she could release the same

individuals

faculty ‘to assist them. to self-pace their curriculum. Also, -

during the winter quarter, second-year students were en-
rolled only in nursmg courses, :

QUESTION Is there a maximum time llmlt 4 stu-
“dent must complete 4 mini-unit in, or can it ‘go on for a
couple of quarters?

ANSWER: Well, that

was one .of the problem
areas, You se¢ cven a “C*

sstudent would not finish by

the cnd of the quarter, so there was o way—in fact, this.. .

did give us pr()blems——~bec‘1usc what happened “is all of
- us worked during. the interim - break, and the " students
came thén and took their exams and completed whatever
projects they had to do to: gec through that quarter, How-
ever, because course .work-was incomplete, grades could
»not be sent in at the end of the quarter, 5o we used what-

¢ .
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. formance of nursing care, She said,

ever the college had for continuing gmdes.:rnd the stu-

dent didn't get a final grade until the first week of the

. spring -quarter,” Consequently, we decided chat, . at -least

technically, = “C” student is supposed to. be an average

student, so why should he be slow or slower’ than average?

An average student should complete the course work with-
in the legal time of the quarter.
QUESTION:
handle the student ‘who lag,s behind? - . .
ANSWER: Mdst of our student body, 1bout 75 to
80 percent of our students, are on some. type of financial
aid program, s0 we are keepmg our fingers crossed as

_ far as continued funding goes. They have been on welfare

programs like WIN; rehabilitation programs. like DVR,
the veterans’ programs, and so forth. And - these do have
minimum credit. levels that the  students must carry. So
what did we do when ‘lag students got an mcomplete
grade? If they were given an mcomplete they could go
ahead and sngn up for the  coming quarter. If the lag

students were 'C” students and it looked like they were .

going to’ complete their work within a-couple of weeks,

we dllowed them to go on to the aeyc quarter because

at least they had been exposed to the “content, even if

they- did not pass. (This is no longer in effect. Students -
“now have the option to get "D” ¢

r "F" grades. If they
get.a "D” they may continue to the next course, but with
the understanding that they will have to repeat the course

“and make a passing grade in order to be eéligible for

state boards.) Because of the loss of two faculty mern-
bers, we cannot offer 4 .course every quarter or provide
specml make-up courses for lag” students. This will be

‘the first year, for ewnple coming ‘up, that stucdents will

have to wait a year before the course is. offered: agair..
We don't know what this will do to our retention. rate

. ~ .
Lot to our students, If the students. feel “that they have
to lighten their credit loads, we suggest (lropplng musmg :

and taking their other dlsc1plmes because "nursing s

naturally cheir "heaviest credits, especnlly the lasc three |

quarters. As far as clinical goes, it gets longer during the
last two quarters—we give two hours per one credi
(most schools "give three for one); most smdents carl
progress through the clinical with much less dlfflculty
than with theoxy So, we separate the theory and. clinicdl
grades, and, clinical credits being - ‘higher, ‘the  students
would ‘be getting eight or five credits, This does help
in terms of the overall 9, 10, or whatever crédits must
be earned for students to be eligible for financial aid.

QUESTION: " (partially inaudible, -Iut relates to the
separation of clinical and theory): ’

ANSWER: We separate thé two, theory and. clinical,
This does a lot for the norale of-the s(udent Immlly, we

didn'e. Initially they were two separate coutses: when stu--
dents failed theory but passed clinical, they received an .
'|ncom1>lcte for both cqurses, even though chey may have

earned 2 "B in clinical. And you may say, as.my director
challenged me one day, “That's impossible!” "And ~ then
such a student came - through under adother instructor
who praised this stadent for her umque and skillful per-
Ladon't know how
this student opérates, I've never scen the likes of it. She

In terms of financial mcl how do you
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have a nurse, she is what I'd want. But, you ask her why

she was doing it and she.couldn't tell you." So, I said,
thanks! Incidentally, this particular smudent was unusual.-

She was a Youth Corps stident, got into our program
with a GED, had difficulty in matriculating in six ‘quar-

-ters but made it in seven, She took the staté board exarns,

passed three out of -fjve the first time around, passed the
other two the second time around, 4nd is now working

.at the Veterans Hospital.  She started there right after
graduation, was laid off when she failed, but was im-.

mediately called back when they heard tfit she had

passed. So, it is possible. for students not to know theory .

and bg a "B” practitioner. It does all kinds of -good in
terms .of motivating the student. to know. that here - is
something they. can do. And then you tell them where

to focus; for- example: "Don't give so much attention

here.” “Spend .more time heére” .So theory and’ clinical
have been separate ever since. (This is no longer true.
It was found that students who' failed state board exams
were most often the ones who had difficulty in the appli-

cation of theory to practice. In- October - 1974, we re-
turned to the original view: you must pass theory in
‘crder .to pass clinical.) I might add that three of our

graduates are matriculating for their baccalaureate degree
—two are at Seattle Unijversity and one is at the Uni-
versity of Washington, so some do go on.

"QUESTION: (not audible; some referénqe to the

possibility of graduate internships) : .

ANSWER: We welcome but “would like to. have

the person stay longer than™just a quarter; because it takes.-

that length of time at least for orientation. Six months
would be a minimum, a yeir would be better., But you
know our students need a lot of tutoring, and tutoring
goes along with the job. I think that a great deal of our
success can be attributed to°the willingness: of the faculty
to tutor, and we do have a dedicated faculty. :

CLUSTER REPORT
_ Retention . -

Our. major goal here was the early identification. =

and immediate response to the specialized needs of our
students. This may be-in terms of a language disability,
especially if the student speaks a foreign language or is
of a different cultural background. For example, in funda-
mentals, some of the students are required to bathe one

in front of another person and réceiving this bath.- One
student shared her feelings with us. She was almost ready

self until the instructor spoke to her and resolved this
problem. So that's how culture is integrated into the curri-
culum. The instructor should also be aware of any other

- learning needs and deficiencies; some of these have already

been mentioned. I even taught math! ‘

The second thing is to provide flexibility in sequence
of courses and the method of combining courses as well
as time at’ which specific courses are offered. This was

-

_another before, they bathe patients. And we find people .
of different cultures cannot feel comfortable undressing .

‘to flunk her fundamentals course rather than expose her-

- total faculty commitment, - -

S4

‘makes priorities in her nursing care, works with case and ' my real deep concern and priority; I was glad: the group
" competence, and is a safe practitioner, and if I had. to

did see it this way. In one area Wwe say that we want to
work with the so-called “disadvantaged” students or stu-
dents who have poor learning ability of ‘abstracts and
concepts, and then we load them down with courses that
are very abstract and -concept oriented. I know of one
school, for example, in which the RNBs (an RN study- -

"ing for the BS, dégree) take microbiology; inorganic and
organic chemistry; a course that is called: conjoint, which

is anatomy and- physiology with a chemical-physics-dy-
namic approach; nutrition; and pharmacology. Now you
know, even if you were a top “A" swudent, you- would
have difficulty with that type of sequencing and/or com-
bination of courses. So look at some of the combinations
that you're putting together, as well as the sequencing of
some of the courses, ‘
‘The ‘next was provision for and use of ‘social ser-
vices. Again, this was mentioned before, so 1 won’t go
into detail,” except to specify that tutoring, counseling,
and financial services should be available. Next was to
provide a climate for student advocacy without recrimi-
nation. This has been mentioned before, Hopefully, stu-

dents should work with instructors to resolve any. prob- - -

lems. It makes ,a-bad situation worse when it is taken
out of the department of nursing, . '

The last thing was continuing faculty inservice edu-
cation to insure commitment and to avoid prejudicial
types of attitudes, \‘This is a goal that was also men-
tioned before. I would like to add that quite often there

-is turnover- in faculty, and even when faculty stays, there
are continual political and social changes that happen;

sometimes they change faculty attitudes or have an im-
pact on them. So, we need to continually reassess our -
facilty and determine where they are and where they
have to go. .

CURRICULAR CHANGES

In the area of curricular change, again, the highest
priority was to ‘allow ‘the ‘students to develop their own

«potential abilities by providing a variety of multi-ethnic,

social, and economic learning experiences. Next was to
reduce to a minimum the number of prerequisite courses -
so-as to. make it possible to allow entry or re-entry -in
the nursing program at any point. Some schools have it.
One school- has three courses offered for three: consecu- -
tive quarters. The student may enter anywhere along the
continuum,; progress and not have to stay out of school for
a full year. By and large, most schools do not .do this. It
is doubtful as 0 whether you might get students back
into the nursing program if they stay out.for a full year.

Provide an opportunity for individual faculty or . -

faculty subgroups to experiment with cutricufum through
projects, student or graduate studies, and recommenda- ’
tions. This could be an isolated faculty member who is
willing to take risks. If you think or kpow that there is
something that would really work, don't wait to have a'
total faculty meeting to have everybody approve, it. Just

" go ahead and set it up in your own little division or sub-

group, try it out, and then give them the results; Then,
there will probably not be much, difficilty: in getting

[
¢
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‘Teaching methods as well as. cvaluation of clinical
performance need to be more current and realistic. This
was really explored in our group. We feel that many of
the faculty have had flittle or no clinical skills, so "that
when they design an evaludtion tool to evaluate_ the stu-
clents clinical performance, they are not realistic 'in - their
expectancies, and the student suffers. We need something
built into . faculty "hiring and job continuance to ensure
that the faculty member is a skilled pmctmoner in order
to evaluate students.

Last, utilize a variety ‘of appro'lches to learnmg in
order to accommodate individual student learnmg needs.

B

Again, stif-pace makes contrast w whatever you find.

And when I say accommodate; now that I've explained

to you what we did at SCCC with our self-pace as opposed .

to programmed learning, I think you know what I mean.
In terms of recommendations to the various schools

‘we thought information was o0 scattered. H0wever in :

looking through. the folders, we did find there were some
common things in wmk'qnd' strong areas, so I'll just read

“these to you.

Certain recommendations were identified in the three
major areas of the project and were given priority. Upon
the review of the Alaska, Oregon, and Washington proj-
ects; we find the schools in various stages of progress
toward achigvement of goals, In retention, most schools

i

. WCHEN OfflCe

8 . \

a

'have made an effort \to utilize special- services such as
“tutoring, counseling, a d finarcigl 2id to students. Many
have provided at least bne or two inservice programs for
faculty awateness to meet mmonty needs. Periodic ‘i

service for faculty in 1 eetmg the needs of minorities

should be top priority. From the material, presented i

the cluster group folder, it is difficult to 1dent1fy whether
the member schools of
student advocacy - without| recrimination.’ A climate “for
‘students to express their dissent should be established and
maintained if one does nbt exist. Gurriculim revision:
Most schools are makmg curricilum revisions that reﬂect
cultural and socjo-ecoriomid needs not previously -con-

- sidered (we mean before.they joined the WCHEN proj-
ect).-However, most schools| need to look at sequencing’

and combination of courses (some combinations of courses
should be ivoided). In recrt itment: recruitment is the
weakest area. Inequities still ‘exist in admission criteria.
Closer ties are still needed in he ecommunity, pamcularly

1genc1es and precollege counselors who work with minori-
ties.

Due to the difficulties with availobility of consul:

tatits and scheduling visits, we recommend that the schools

select the consultant from a \list provided from the

ursing have any- provision for -
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‘that I be asked. to address' this workshop,

E mc

Retenhon or- Defenhon. Dlvergent Envnronments*

. . . 2

Peter T. K05h1 M.A.

. Director of Ethnic Studies and

Intergroup Relations - -

My sincere prreciation to you for this privilege and
opportunity to speak to you today on behalf of minority
and disadvantaged students. A special thanks to those of
you. from Seattle Central for being so bold as to suggest

-

The schools of nursing today continue to symbolize

-the college and university commitment to minority and
“disadvantaged students, Your focus tOd’ly on retention is

most appt oprnte

¢ I have chosen to focus upon two ‘words that are "very

similar in meaning but not so in practical useage: they
are retention and detention, We could be found tlking

retention while in practice detaining our students. This .

play on words points up the profound difference in the
two words{n we consider their memmg in light of
their dwergent environments. An environment conducive
to retention is on¢ that has the capacity to hold while
the one oriented to detention is one that tends to en-

force delay, deter the students from moving ahead. This

will become apparent as 1 develop rhis subject.

Rétention is directly related to the social environ-
ment of the program. Therefore, I have chosen to dwell
on this aspect of the. rursing program and leave the

- curriculum, - financing, student deficiencies, and such to
you to work through. The several aspects of the environ--
ment, which I will .now outline, will have direct- bc‘lrmg'

upon the why, what; and how of the nursing program

“+and thus bear upon haxlty development. By environment

I simply mean the 5urroundmg——1ll the conditions, cir-

cumstances, and influences surrounding md,qffectmg the

development of the students.

A very basic aspect of the envifonment is that it is
a learning, environment—one in which leammg is at the
heart of the program for both the students and the facul-
ty. Through the process of learning there is sharing—a

very significant sharing of.self. We -are more than teach-.
~ers of information and skills. We are sharers of aspira-
tions, of excitement of a career (a profession if you will),

of growth and progress, and of meaningful involvement

with people. We are sharers of information, Sklll% and

achievement.

Very ciosely related to ‘learning is ‘the. aspect of ex-
periencing rather than merely going through the- motions
of an experience. We as college and university people
must experience learning with our students, It cannot be
thie continwous movement through a process like a-patt
in a machine, We cahndt just mercly interpfet, analyze,
dissect, and evaluate the student’s experlence We must

e e e ae N
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have -an experience with the student. Someone has said,
“there is a marked difference between e‘xperiencing a
sunset and analyzing or cqtegorumg an event.” Experi-

encing is akin to appreciation, particularly the apprecia- .. -

tion of the uniqueness of oneself and of the other person
or persons. Once we as faculty cease having an -experi-
ence, we are no longer a living part of the environment
and thus we become ineffective. - '
Another vital aspect of the environment is the nurs--
ing program goal itself. Closely related to it is our own
goal as faculty and administrators in the program. How
to achieve the goal? How we behave is related to why

"we are here and student retention is difectly related, to

how we behave. What is the ;,oal, the purpose, of the
nursing program? To graduate competent nurses? Cer-
tainly! Bue that goal is only a portion of a larger goal!
Retention depends largely upon our capacity to assist’
the students to develop into competent individuals who'in
turn are also nurses, Overemphasizing professional - com-
petence tends to destroy rather than make a person alive.
A program that addresses itself to individual competefice
will be one program, while developmg nursing competency
is another. This I am convinced is especially true, of mi-
nority students. Emphasis on professional - competence

‘frequently intimidates the students. Focus upon individual

growth, personal and professional enhancement of self-
worth, places the student under less strain for excellence =
and ‘allows for growth and professional -development as
an integral part of personal development; thus enhancing
the sense of self-worth. This dlffeientmnon focuses upon
retention rather than detention.

An environment that is: conduuve to personal growth
is one that leaves the faculty and administrators free to
the students rather than -to' focus attention
on evaluation bordering on judging. Our first redttion to
most behavior we see and statements we hear from other
people is an immediate evaluation or passing, of judg:

gkes sharp;
he’s cool, that's stupid, how. can she possibly? oh- no!
Carl Rogers may have hit upon a bit of profound in
sight ‘when he said ° understandmg is risky, one, may . be
changed” by that undersmndm;, -Not everyone is com-
fortable with change. But ‘'we need to be reminded thqt,
understanding the other person is conducive to retention
to growth while ;udgment evaluation tends to. result in

detention to prove oneself. In, addition, an envifonment

in which undersmndmg prevmls enables students to be
themselves, to be more “for real” There is less need for

- them -t0o wear masks and phy roles. :Role playing, going
thxoug,h the motions, is not being. Minority students needs
an cnvtronment in which they can m(.reasmgly ‘be free .




to express their, fears and frustrations, including those re-
lared to their academic pcrf()rm‘mce Barriers, _particularly
defenses, tend” to impaif learning and mch evaluation
more difficule. Thus students need to Be understood,
and in addition, to be accepted as the people they are,
not as the people they are to become. When the students
feel thar they are accepted, they become increasingly more
able to face reality,, p’lrtlculﬂrly as a result of @ one-to-One,
face-to-face trust relationship. Through creative incer-
actions the students will, gain in interpersonal relations
as -well as discover practical solutions to their problems.
The instructors, on the other hand will fearn new “ways

of assisting the students to comprehend and master-more

~difficule skills andiknowledge. * B
. Let me reflegt further on the importahce of accept-
®ance for-the minprity and disadvantaged “students, Te Ts—
in response to acceprance that rhey are able to clcvelop

belief in themselves and to accept rhemselves It is from -

being respccrcd that they come to respecr themselves and
to gain in ‘the necessary skills. It is only then that they
can look realistically at their limitations. How many. of
us are able "to ]obk at our limitations withour a passing
sense of self-consciousness, maybe even a rwinge of ‘pain?
Let’s move into another closely related aspect of the

- ‘environment: an environment in which perfection is not
the rule—but ‘rather, progress toward excellence. Mind
you, there is a vast dlfferencc Perfection brmg,s out. the
imperfections, the deficiencies. Progress points out the
growth, the’ movement toward: the shared ~aspirations.
, This- means that mistakes- and “efrors naed to be -under-
_-  stood and accepted. Mistakes -and failures are our’ oppor-
' tunities for learning and rteaching., Faculty must begin
from a premise of growing, expanding expectations
rather than from a presumption of uniform -expecration
throuqhour the duration of the _program, Student growth
in competency taxes the f’lcnlry and qclmmlsrmnon it is
true. It tests our competency, doesn’t it? And we wduld.

‘rather not be tested as frequently, as we test our stadents. ™

This leads to a very sensitive aspect of the environ-
« ment, Have you not had times when you were_put out
~and angry becausc your perfectly good program was be-’
.ing “messed up” by. the students demanding changes to
meet their perception of their need when ‘you

] furious because a student“slaughtered” o perfecrly good
L exam? Have you' ever corrected papers with 2 vengeance?
' Have you éver™ givén your. sfudents the 3rd degree or
o written them a rather nasty note reminding them what
¢ lousy ‘nurses they would make? Whar was the result?

You felr betrer, but what abour the students? What hap- -

_pened to-the environment? What became of your.chances
for retention? What «vas the students’ perception of your
effore, retention, or  detention? Whar was missing? You

" may feel that there is no room for this- in an .academic

kg -
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knew'’
what rhey. needed? Or when you, as an instructor, were .

“ment in which

setting, particularly in a professjonal program, but let me

suggest it. The missing component in the environment
was an attitude, a posture, of “forgiveness” An environ-
“forgiveness” is present"is very différent
from one that is substantially Judgmenml The hrrer is
prone to punmveness Lt
Now, let me summarize by retarning to the’ main-
renance of an environment in which our students are enp-
abled to grow—more specifically to change. Remember
that. coming into the program means a very real transi-
tion for them with regard to their. entire way of life:
1. Rerurning to college in a career, professional
program is very different from compulboky elementary
and secondary education: Moving from detention,to a

'snrmuon cqllms for options is a drastic change.

-2.~Fhere is the need for change in social relations—
inrerpers'oml and ihrergroup' with the pres'sure' of changes’
in lifestyle inherent in upward mobility. These new re-
l'monshlps musr be more satisfying rh'm those . that - have
prev'uled in life. :

3. The, most “awesome, qlmost terrifying, aspect of
the change is the change from survival and dependency:- .
to being self-actuated and self-directed. T

*Thus the trying on of a uniform is much, much more
than looking in the mirror to see how ome looks. There
is contgined in. the experience the trying on of the role
identity of a nurse. You are their first audience:- will -you
be excited, understanding, “and “accepting, or skeptical
and’ judgmental? They can grow only with adequate role
support from significant adults. Their perception of role
identity may be very different from the actual. Our task
is to help them grow into an increasingly more . realistic
role identity as they move through the program. The new
roke identity ‘must be more satisfying than their previous
role ulumry And to accomplish this, each of the stu-
Ll@ﬂ[‘) must be able to find a role model qmong the ad- .
minjstrators, faculty, and related professionils in the pro- -
gram. We need not be "all things" to all students but ‘

cerrainly to some, This is why the one-to-one relationship

on the parr of at least one program person is essential ==
for retengion.. Because, “otherwise they will seek their /-
identity elsewhere. The . one-to-one must” be” a planned
purposeful interaction, however, berween two human be-
ings—not between a studenr and a professioml It is a

series of learning and -growing experu.nccs for both par-

ticipants. : ' .

As you. are well aware by now, the point is—you |
are the ‘environment, we are the environment, that will |
determine ‘whether we can retain, or at best only detain, |
our students, I*lmlly, the crucial component of a retain- |
ing environment is communication. ‘The, environment is
determined by whar we communicate, M) hope is thac I~ .
have also . furrherol'ud the foundation for an environment .
that will rerain rather than detain. ’
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As a nurse, and more important, as a miinority faculty
person, T find great difficulty in keynoting such a work-
shop and most of all in focusing-on .your goals for the
day. The objectives that you have set are ones for which
we all know the answers, and workshops such as these
will not assist us in coming to conclusions if we as indi-
vidual people have not come to grips with these issues.
Yet, some reason has made-you give up a Saturday and
come to spend the day. Therefore, I have chosen_ to select

a few’ issues-that would lead to some meaningful discus- -

sion during the group discussion period, some assessment
of the problems. Perhaps at future workshops, plans for

action and evaluation of these issues can be d_ealc with.-

“The first issue that faulties mus¢ face is the mis:
nomer of the meaning—of “affirmative action.” Faculties

* and administrators are perpetuatinf,a system of racial afid
ethnic discrimination by establishing “quotas” and “reason-
dble representation” of minorities on campuses. This. policy

persists and. leads to-a loss to society of those who might

serve it best and further violates human and ciyil .rights

of individuals, Why should nursing assist in perpetuatirig
an already "bad” situation? Some questions for nursing
faculties: In your recruitment of students]‘do you visit

‘predominantly- white schools or do you give as much time
,to racial and ethnic schools? Do, you encourage il stu-
~dents to pursue nursing as a career? What are some of the

means .whereby such recruitment ‘could take place? Why

not aim for equal represéntation in a class of all racial

and ethnic groups? What would happen if a class were

one-third white, one-third Black, and one-third Brown?
This leads to the second issue of color of skin or

visible racial characteristics, both -of which make discrimi-

nation relatively easy. ‘ ™

Asnurse educators, we have greatly influenced nuts-

. ing-service and have given lip service to a premise "re-
gardless of race; creed, or color.” In our teaching and

our concept of - patient advocate, we have maved from a
disease orientation—whereby we referred to people dnd
nursed- them by their diseased organ. We appear t be
willing to move to a new value whereby people will be
referred to and nursed by the color of their skin. Instead

of the kidney m Room 12, we will teach and nurse the

Black in Room 12, What happens inside us when we
make this discriminating statement? I hope that a psycho:
social-cultural awareness assists' in the nursing assessment

 for;the care of this individual rather than . a categorizing

for level of care. For, if the. assessment is not based on

L SNV .
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the awareness of this individial for :
singling him out for the color of his skin, will only serve:
to enhance the power of the nugse and rénder the person

as irrelevant as he is treated by ‘ociety. The - nursing eni'

counter is therefore rendered useless for the“patient. ..

The“third issue that I would lik to brihg:int%tgpéus

st i
today -is-that of language. We as nutse educators hie en-
couraging students to enroll in Spani\,sh courses. This is

especially relevant in southern Californf‘z& Some of ys have y

gone so far as to require Spanish as a cognate to the major.
We advise studemts that understanding the anguage is im-
-portant in communicating with*the patient\and his fami-
ly. Students eagerly take our advice, But, do we admit that

~« the ‘student is better able to understand the \patient and

‘his family than we are? Are we as faculty willing to learn
Spanish? Would this not increase our credibility as role

- models for students? Would we not enhance. oui profes-

- As nurses, we violate our basis for "being,” that of caring” \

\
\

o4

sional responsibilities in the community? -
‘As the fourth and. final issue, I would like

\YO .EIS;(‘

you to examine the psychodynamics of the issues involved

in’ "preparing yourselves for minority involvement." I\ am
using the term “involvement,” for teaching is »"invchwe-
ment with students.” Dwelling on the injustices and prej-
udices of minorities is not ‘as significant for us as eduy
cators as the outcomes of-such acts—not only for the
student bue for us as nurses first and as teachers second.

and-nurturance. To individual students, we violate our goals

-of assisting students' to realize their career- goals—that of

nursing and caring.

For the minority students, we must realize that they
must continually labor under onorous circumstances- in.
that they are“treated as members of . a category, irrespective
of their individual merit. For nursing faculty, there is a
distinct advantage, in assisting these st,uden’ts, for nursing
students have a distinct advantage over other mitnority
students. Unlike others they. do. not have to be uncertain

of their expectations of rhemselves or “the responses of

others, Once graduated they can ger a job, The relation-.

_ship between means and ends is definité—that of going
to school leads to a job. The stereotypes 6f racial or ethnic
prejudices need: nqr impede’ the self-esteem of the minotity
nursing student, o ' :

I implore ‘you as nursing faculty to open the dgors
through whatever means are available ,to you—practice

the "role of minority student advocate.” -

R . . G
what and who he is, ¢
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Many nursing educators in the last two decades have

recognized the need for training students and developing
health service programs to deal with the distinctive and
particular problems that derive from patients’ ethnic:

_heritage. Thus, training and Service programs have, been
designed to -supplement traditional nursmé, practice with

" new approaches to treatment for persons in specral popu-

lation groups.

. The majority of these progrqms “have been funded.
‘on an experirnental or témporary basis (the great majori-

ty, through federal fundihg). Many of the programs de-
signed, for example, to train purses.to provide compre-

.. hensive health care .in the ghetto or the rural sonth came
~into being..under OEO and HEW. funding. Now, the

federal programs that authorized .them ‘no longer exis,
and. continuation depends on funding from other sources.

Many schools of nursing.want these .programs to
continue. Informed and up-to-date schools of nursing. are

1ecogmzmg that diagnosing illness can vary with patients’

ethatt group membership,\that treatment plans must con-
sider the culture of the patiént, and that practical experi-
ence within the’ commumty is as important toO the student
" as professronal training,

In the same manner that these schools seek to pur-
chase the latest equipment to, ensure that ‘their students
are properly trained and educated, they also are trymg to
revise their curricalum, hire- f’rculty with competencies- in
ethnic nursing -patterns, and’ admit students from ethnjc
communities. These changes are designed to ensure that

their. students know .as much about the people they will ~
be serving as about the* equrpment and methods they will

be using,

. OBJECTIVES
Schools ‘of nursing should have professional and
academically sound programs for developing students who

- can provide ngh quality and safe “health care to ethnic

groups, of color. If such . programs have been dropped,
they should be reiustated. Where threatened, they should

be made secure, and where they exist, they should be -

“expanded.
_The lower health status within mmorrt) communi-

ties,.the maldistribltion of health personiiel, the. growth:

of malpractice suits, and possible “antidiscrimination ac-
tions are all reasons why some schools include ethnic

groups within their programs. However, the more funda- -
mental and academic reason for doing so is that the edu-

cational program is no# complete, and quality-sife health
care cannot be provided by persons whe have a limited
professional and practice experience,

o
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If the school fails to graduate students’ capable of
" providing quality-safe health care, the school has failed
“in its primmary educational mission. Persons who support
rhe inclusion of content and experiences related to ethnic .

'~ groups of color can help prevent the school from failare.
Provision of ethmcqlly orrented content and experi-
ences in a school of nursing has three majér objectives:

* To upgrade the acalemic character- of the curri-
calurh by revising, content and teaching methods

in ways that allow student$ to understand how pa-
mdrvlduals nnd cultur;rl :

“tient care varies with
groups. ' -

® To ensure the provrsron of quahty-safe health
care by prowdmg the prospective " nurse with
learning experiences - that ¢an be transferred to
actual practice . :

e To alter the maldistribution of health personnel

by increasing the number of tr'lmed professromls. :

. from ethnic communities who, directly or indirect--

ly, will be provrdmg services to communmes now -

lacking health personnel »
Although the momentum for development. of - a

school’s capability to ‘provide nurses who can give safe

health care to”all patients and ensurmg distribution of

tr)ned nurses in areas of need are moving forward, there

“are forces at work to reduce or cur out these parts. of the .

school’s program.
A variety *of different labels can. be put on the

forces: politics, inflation, budger auts, racism, ‘educational .

elitism,  tradition, powerlesshess, low- prrorzty need, and
so forth. Debate regarding reasons. only Serves to dlrect
attention away from the reduction in program and its

benefits and delay actions to reverse the rmpqcr of in-

° adequate and mferlor care.

_ ‘ MEANS:

There are other programs and activities within the
schools of nursing that have ‘equal merir with' the pro-
~gram and activities being discussed here. And, there are
other programs that are not as imporiant but are so en-
trenched that no one thinks of getting rid of them.

The major question in achieving tlie objective of
starting of continuing a program is, How can the desired
decision be obtained? Examples of the types of decisions
rhat. are needed to put the program on- an_ achemn(znlly
soun(l aud financially secure hasis are: -~

1. The school “Wwill -incorporate into its curriculum
" those experiences nd -content, as determined by
a panel of specialists and field research, that will
cenable students to provide care “to -individuals of
v'mous ethnic groups

”
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. The school will include in its graduation require-
ments and testing procedures measures to ensure
that s'udents have met the stated objectives.

The school will employ -faculty and staff. mem-
bers who are capable of developing the school's
' C'lp’lbllltles and of ensuring ‘student achievement .
in this area, giving this qspect of the curriculum
a status similar-to other professioial requirements.

. The $chool .will place a desxgnated number. of
these faculty and staff members in perimanent
slots with the full ng,hts and privileges of 'hculty
members.

The school will establish. admlsston pr()cedures to
admit students from ethnic groips of color.

6: The school will earmark or otherwise provxde

funds from its hase budget to meet the research,

curricalum development, student and faculty ' re-

quirements of keeping the program up to date.

. The school ‘will research ‘its local and, ,clinic popu- -
lation o} determine ‘ways ‘in whiche the particufar

benefits "of this program can be provided to the

community currently being served by students,

While you are’thinking about which- one of the de- -

. cisions is the starting point for your school, you will be

deciding who will make the decision and who can influ-
ence the person or persons who have to make the deci-
sion.

-You may decide to start wlth an individual faculey
‘member- who is responsible for clinical facilities; - by
getting the faculty membet to suryey the patients being .
served- and -including more content that is. relevant to
their needs, the ethnic program can be exp'mded for in-
clusion in other .years of the cirriculum. You miy de--
cide to go directly. to the dean of the school of nursing -
or’ to the faculty committee on budger ‘and present a
statement on the type of chulty th'lt should be rcaulted

" to-fill an opering.

\‘ Wherever you start, your activities will eventually

.lGlLl you to the problcm of obtaining funds to start or.

_to get a

Q
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col{tmue your ethnic program, Programs cannot be con-
tnmled or reinstaced unless’ funds can -be. obtained to
finance them. If ‘the program is to have any chance of
succes\s> the funds’ must be continued over a number - of
years. This is not to suggest that you should reject shore-
term fupding; one- or two-year funding will ‘enable you

\ rogram off the ground or give new llfe to an
existing ol’e . : . '

If you; do obtain funds for only a short period of .
time, howe er, “don’t wait until thac time is nearly gone
to begin a frzmnc pursuit of new sources, Begin immedi-
arely to seek addicional or future sources, using the meth;
ods that, will l\ described in the followmg sections, In
addition, be surd to comply wich all the requirements for
reporting that accompanied the allocation of funds.”

By all means, build evaluative procedures into your
program so that you can demonstrate the. value of ‘the
program to the institution or organization that might
provide-funds for continuation. The evaluative techniques
that you use should be designed to prowde the contmumgj

60

feedback that you need to improve your progrqm, If you

wait until, the end of the funding period to conduct -

assessment or evaluation, you run the risk of discovering
only then-that your program er parts of it have failed o0
achieve your original objective.” If this is the case, your '
chances * of obtammg, funds for continuation will be

.dummshed _ .

WHERE TO LOOK FOR FUNDS -

Many program directors facing a cut in funds blame
the school of nursmg and sug,geSt that its administrators
put low priority on improving health services to ethnic-
groups of color. However, their plight is.not really with
the school of nursing, particularly if the school is part of

1 larger academic institution. Most schools of nursmg

: that are part ‘of a publicly supported or a private institu- .
tion have a per-student cost so much higher than the

compmr'lble cost in other academic divisions that the ad-
ministration is likely -to ‘look askance at any requeSts for
an inctease.

As funds provided by most schools of nursmg, w1ll
have t0 come from the parene institution’s overall budget,
your program’s share may have to be much. lower than
you ‘need to operate your progmm If this is the case,
ynou have two courses of action open to you, and both
should be pursued First, get as, large a share ag. possible
-of the nursing school’s budget Secom[ obtain funds from
outside sources.

With respect to mcre'13mg your -share of the total
budget for the school of nursing, your real jol is to work
to increase the institution's budgetary allocation to the
.school of nursing. In addition, you will need two skillfully -
and tactfully work with the administrators of the nursing’
school to obtain an adequate share of its budget.

Flrst you will’ need to “meet Wlth the dean of your
school 10 offer_your assistance in cqmp'ugnmg for in-
creased funding.

Ask the dean to provide you. with.a copy of the
current operating and projected future budgets " for - the
school of nursing, Make your request in a nonthreatening -
manner arid be sure that the dean and faculty .understand
that you are assisting them in obt'unmg an overall in:
crease in funding that will benefit other programs as
well as your own. In” addition, it will “be. pecessary - to
obtain a budget for the entire institution if you are -to -
have-a clear perspective on that status of the sthool -of -
onursmg with respect to budgetary matters, s

If your school cannot or will not. provxde you with
a copy of this budget and the institution is financed “by
public funds, youcan obtain a" eopy from the state legis-
lature or state board of higher education, How do you get
it? You can write directly for it. You can go to your’
congressman, representthe or . congressional aide ‘with

“your request. 'You cafi eveni ‘ask the edulational editor of

yourt local newspaper €o get it. (This will have the added.
advantage of increasing the editor's awareness of your -
needs and muy even lead, to a story or editorial on the
plight of your program in the news media. ) .
Now, once you get a copy of the budger, what
budgetary categories do you look at as a possible source
of funds? The. kmd of money you- want is called "lnrd"

, -
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. money, the money that is automartically channeled to your

program year after year. Make sure that the college has
a commitment to'your program in its pudget.- If your pro--

gram is listed on what is called the “special* budger, be-
wares—this is the c'uegory for funds that may or may not

be received, Programs in this category are funded ‘only’

if extra money becomes available.
Now, your next task. is to. look at all budget cate-
- gories and to find out if appropriate levels of funding
lnve been made for each. For example, look tossee how
m’my salaries are to be' pajd from each prog,mms alloca-

o tion, If you see that a program is budgeted for. 100 staff

E
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at $10,000 each and the program oniy employs 90 staff,
some of whom make less than $10,000, then youwmay
have-found $100,000 in unexpended funds that could be
‘rechanneled to your program (or to your school, .if you

are looking at institutional programs), You may have .-

to dig hard to find such funds, but if you lpok hard

+ enough you will find them. The institution and its varicus
schools dd not make such information public; the fidance
division refers to such unexpended funds.as “unexpended”
or “sweet” or “released” or lapsed money.

Remember those terms so that when you talk with
your dean or with the Vice-president in charge of academiic
affairs you can say, "Look, our program is-in danger of
going out of existence, You must hdive soine lapsed money
somewhere that could be allocated to the school of nurs-
ing so that we can continye this program.”

0
0

R Understanding and being able to use the l'm&que .

of fm’m;lngf'mcl budgets will help ybu, particularly if"

you anticipate résistance from those who make budgetary
decisions. The correct language used in an informed .man-
ner and in the ‘correct séquence is: sometimes the most
persuasive tool that. you can have, Understanding the
process can go a long way toward bringing you the funds
you nced, It indicates you know therc are une‘(pendcd
funds. . = "

The released or ‘lapsed funds that you are seeking
can be allocated by your department chairman or dean
if they have qlre.uly been allocated to a program in the
school of nursing. If the funis.are earmarked for another
clepartment they can be. transferred to the school of nurs-
ing.

You can obtig the timc')au necd to ‘improve the
program by gettingN\gime [ faculty to pqmcnpqtc in
your program, l“fequcntly, the released time can’be given
to faculty by‘your vice presldent or the dean of the school.
In some cases, it may he desirable for the appropriate
chulry -comimittee to vote that the needs of the students
require released time, Armed with this, the”dean or vice
pr(.sld(.nt can use the faculey position as a basis for argu-
ing with administration for the lapsed funds to have part-
“time pcnsonncl pmvndc you the released”time,

.+ Tt is importanc t understand the concept, of line-
item budgeting, To understand the line-item  concep,
remember that a budget is an overall estimate of expected

* incomc’.and expenses, or-operating results, for a. period of

for the school of nursing will be
gories such as "personnel,”

broken cl()wn into cate-
“equipment,” “supplies,” trav-
.y ]
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- time. On the institutional hudget, the wtal amourit’ alloc'ttcdc
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el?” etc. This is done’to account for expenditure of funds

and to ensure that each category gets the amount. budgeted -
“for it, Each of these categories is called a'line item (and

may <contain additional line items). Getting your program
on the budget as a line item, then, is,a way of ensuring that
you will actually get the money. Money set aside for a

particular line on. the budget cannot be spent for other

purposes unless all of it is not needed for the line-item
purpose.

In initial buclget planning phqses you should list all
the program activities thar will be performed and state
how much each will cost. Typical activities might be:

d Developmg curricalum on nursing in minority

communities .

® Guaranteeing nondlscnmm'mon in the school of
nursmg ’ “ "

® Obuaining schohrshlps for minority smdents

® Counseling minority students .

® Training faculty in health care needs of persons
of color

.Then, these activities have to be broken, down gn the
-budget in termsTof the line-item categories thit are gacept-
able and customarily used. by your ingtitution, such- as:
Equipment
Supplies R
. Telephonie

® Postage , ' ‘

Ag60d rtactic, is to devclop a demled budget justi-
flcauou and -a list program '1ct1v1t1cs Refer to all of
them often and to eperyone who decides on ‘the budget.
Pretty soor, the concepts will enter the thinking -of thc
people who are preparing “the -budget and they will" i
clude one or more of the program activities as ]uqtlflC']-
tions on the line items in the proposed budget. You will,
of course, have to work with the budgét planners, helping

een ® Staff w o 2
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them to understand «why each item rhust be included so

that they can argue your case when ‘they go before the
budget committees, ‘

After the school of nursmg., has presented its pr()-
posed budget to the appropriate personnel-—usually in
the office of a vice-presidént for academic affairs or of
finance—it will be reviewed by'a committee and by the
vice-président. In a private institution this' group alon,g,
with the governing board will have the final say regard-

ing the; budget; in a .public institutian, the propesed
budger will go first to a state board of cducqu(m and, then

to the legistature, S /

Umdelsmndm;, the University's dLClsl()n m’ll\mg pro-.

cess is important, M'm) peolule contend that the uhiver-
sity is an educational institution* in pursyic of knowledge.
If you ever attend a umverslty budger,\meetmg, you will
quickly learn thac the university is also a business. In fact,
it is principally a business, and, any part ‘of it that be-
comes Lln])l()fll’lble can be forced to cease operation, Edu-

~cation s the service which justifies tht outlay of rax dol-

lars that enable the umverslty and its programs to exist,

A principal factor m(atlvatmg., the faculty to continye the
, university's existence is’ teaching students in order to get

w salary, If you don't be]leve ‘that, just, try to cut f1c111ty




< daries. Consequently, budgetary decisions regarding your
sc..nol- are going o be made on the basis of the demon-
strated profitability of the nursmg program to the institu-
tion, ,

-Much negotiation and “politicking” back md forth

~will go on as cuts are proposed by the various reviewing

bodies and the schools involved each defend their budgets.
Obviously, the schools that the reviewers are most knowl-
edgeable wbout or familiar with are going to be the most

‘likely to get the most of what they requested. Many

- fluenced the*nght peop!e

schools of nursing have lost*out in this process because
they have ngt understood the budgetary processes involved
and because they have not “won the right’ friends and m-

Another 1mpormnt contact is the presxdent of your
institution- or the vice-president for. development. Call

up the vice-president for development and ask him or

"her w come t the school and help your administration

and faculty understand the whole concept of develop-
ment. Your invitation will probably be accepted as -wel-
come rciref from the task of seekmg funds for the uni:
versity. The vice-president will give you many tips and
sources for funds. In addition, he or she will remember

your needs in his or her contacts with potenml fundmg '

sources.

In-addition to conductmg ‘your own PR cmmpqxgn-

with the decision makers, you may be able to enlist aid

from the community you serve. For example, if gheto or -

barrio residents know that a health program. that has been

serving them s g,omg to be cut, they have some \.ery

 effective ways of putting pressure on legislators, They can

tell e news,media that funds are bemg3 cut unnecessarily
for their comprehenswe health care progtam operated: by
the school of-nursing. This is a particularly effective tool
at election mnc, no leglshtor wants t0.be identified as

. one who is voting to give money. to a collc&,e that over-
looks the needs of mmorlty communities that he or she

serves - .

'

\thn the communiry Applxeq pressurg, the lc@,xshtors

_zmy turn to the school of nursing and ask, "What are

“ta know- the: cost-of cquipment . or

you going to do-to get these people off our backs?” This-
- provides you the opporrudity to say, "Fund our program,

and we'll see thac the people stay off,your backs.”

Always be on the lookout for ways in which you can

' increase your bargaining position.. One 'way is to be in-
" formed abour base costs for similar programs in other in-

stitutions. When you" point ocut that nexghbormg states

like yours, you will have used a strategy that can often
be most effective. It is especially successfyl in-an insticu-
tion in which there is litde knowlcd;:,e 11\Qut how much
it actially costs to provide services -or to teach, It is easy

these eosts are, determined by vendors. But, as there is
Lieele um}crsmndm;\ of whac it actually .costs to teach,
many instiutions identify the average expénditures -of
other institutions and budget their programs accordingly.
You wilt be well armed if you know these comparative

- fgores.

anvest more chan your state, proportionately, in programs’

construction” because

OBTAINING FEDERAL FUNDS

"The most common. mistake made by acplemicians in

seeking funds from the federal governménr is dealing
with bureaucrats rather than elected officjals. Most schools
“will approach directors of agencies—who can be - helpful
and whose frlend'.mp must be cultivated—when . they -

should be going to their legislators and asking, “Where
can we get the money we need?” When a legislator refers
you to and introduces you to an agency 'director, you can
be sure your chances of obtaining funds will be many
times increased. That's the nature of “politics.

You will, of course, need to .obtain information 1boup

federal funds, lsoth those that are available directly “from

Washington and those that are, channeled through revenue .
- shating to the states for allocation to particular kinds of

programs, Again, your bést source of information may be

leyslqtors or their aides who can direct you to copies of .
the leglslmon authorizing’ funds. Reading this legislation -
_may even ;Dlve you the upper hand over the Buiteaucrat

who simply gives you pablum ‘that won't tell you any-
thing and may just lead *t0 ‘a"great expenditure of time
and effort on your part to no avail, To obtain funds, you
must’ follow - agency guidelines, But' following them to a
“T" is not enough if other schools have semators and
congressmen putiing in good words for them and you
don’t, If you learn nothing: more than the regulations and
standards that apply to all programs, you have not learned

“enough to apply ifor federd] funds. You must get all the .

additional information that will put you in a competitive

or lead position in the pursuic of funds. You- must find |

out the underlying intent of the legislation that authorizes

funds and then put your rrequest for funds into the re- -

quired conceptual framework, as you demonstrate how -you

will - fulfill program guidelines and " requirements. Some- .

times this means you will have to redesigii parc of your
program to quallfy Don’t be leery of this form of com-
promise.

You can also be one up on other schools of ‘nursing
if you ‘review the Federal Register. and the Commerce
J‘/mue:x.Dd//y——-every day. Both of these publications are

available through thé Government Printing Office -and
provide announcements of available: funds and require- -

ments for qualifications. For example, you may find. that

- 'one of the National Institutes of Health is making funds
,available for the study of diabetes in Spanish-speaking
populations, If you qualify for such a study, you may be -

able 1o, deslg,n it so that your nursing students can pro-
vide health care to the population studied.
Ask your Congressmen or \\omen to put you on

) thelr mailing lists so that you can be in contact with
.()rgtmmuons that are responsible for legislation anthoriz-
ing funds tfnt you could qualify for. ‘g‘()u may even be-

aple to help shape the ‘legislation if you've established on-
going contact with' members of - legislative commitrees;;
in this case, when funds are finally available you will
then have jan edge on other groups applying . for them.

For emmple if the US Senate Committee on Labor and

Health is g()mg’ to conduct hearings related'to health pro-
gmmmmgffor minority groups, contact members of the

!

S.ommmeq and offer to testify. At Lhe very least, you

|
i

|
|
L.
!
r».
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can write letters that will be incorpordted into the record
and that may help influence votes in favor of the pro-
posed program’components’ that you are concerned about—
and for which you may be able to obtain funding,

In general. the same prmcxples that are useful at the-

federal level should guide you in dealing with state or
lecal legislators or agencies in seeking funds. Find out
‘when state legiSlative hearings .will be held, and get your

“staff and tha community you serve involved in these hedr-

“ings, To, obtain funds through revenue sharing, cultivate
friendships_in ‘the state offices that will allocate funds.
You can do this socially or-simply by asking for .an

dppomcment for the purpese of becoming informed about -

the funds that you may be qualified for. In a-friendly but
persistent manner, keep the contact going by making sug-
gestions to the 1pproprmte staff persons, inviting them
to speak 1o your .program,
ticular needs of your commumty : o

Mobilizing your community can be very beneficial
" in the pursuit of federal- money that is channeled through
. the state or locdl community. Remember that the peo-
" ple who make decisions regarding the allocation of these’

funds’ are going to give the money to the -programs. that

they know the most about. Unless you let -them kiow -

that you want the money and” make it clear'to the general
public' that you ‘are seeking these funds, the funds have
a strange way of ending "up-among. the friends of the
- persons who handle the money. Mobilizing ‘your *com-
munity with firm, steady, strong, and visible arguments
will” make it difficule for the decision ‘makers not to
award at least some of the ‘money to you Use every
means available—contacts at cocktail pqrues letters, con-
tacts at professional meetings—to make it clear that your

programs deserve the money and that you are going wr
take every means available within the law to pur your -

program in a favorable competitive position,

FUNDS FROM PRIVATE SOURCES .

Similar strategics to those just described must be

L‘ﬂlpl()y(‘d in y()ur contactes Wlth (ISQ()CI’ICI()I]S COIT‘p(lI]I(ﬁ E

and foundations thac.have money available. Get initial in-
f\”)l'm'ltl()ﬂ ’lb()U[' them. fr()m thell‘ annual rep()rt‘; fl'()lﬂ

Lonsultmg, firms, or from your pr()fesstml organizations.

Then, begin to cultivate friendships with the-pegple who

are in a position to make decisions rcg_,.mlm«r the alloca—.

tion of funds. Use techniques such as inviting these. pcr-
sons t0 come to your -school. and eclucate your staff i
fund-raising procedures :

When. you contact ahy private sources, remember
~thar you rayy ‘have to conform to their profit and service
motivess A; longj as your use”of their money conforms

t these mdgivations;, you will be able. to use the moncy
to meet your own needs, 1f you can't meet your program
. objectives, d¢n't take the money..

. An effdetive strategy for- kce ping or increasing your
‘ft‘ndmg, is. 0 rely hc'wxly on healtht and  professicnal
aswociations and organizations cither to provide you funds
or to be carriers of your message.. To obtiin their discre-

Lnomry funding, use the same pfinciples that you \voulcl,
in seekxm, institutional or publtc funds. Bc rompetitive, ©

Q

RIC © +.

A FuiText provided by Eric N : < - N

r"informing them of the par-

that they become your competitors in

Jthe lay press. In all that you say al
'the positive approach. This -does

' ) . o R . .
keep them informed of your needs, keeﬂ a high profile
and demonstrate your- qualificdtions and worthiness i

T put any prospecnve funder in the posmon of not/ be-
ing able to deny your request,

If the dssociation cannot provide you funds, ft can
do some effective PR for you that will get its mémbers
looking o your program as a model. Think of the' impact
that would be made, for example, if a national asgociation
were to write a Jdétter to schools, deans dof nurging, and
presidents of schools, indicating the stridés youy/ program
was "making in.solving w significant problenf and the
impact it was having on nursing and health dare. Think
of the bud‘gemry implications of that to th presxdentS’
and deans of othér schools. Here you can play a role in
spreading your program’s principles .and sulpstantive fea-
tures to many other  institutions who will want to try
something similar. One result of such an /effort may be
the search for
funds| but your program’s contjn-qation is 'likely to be
ensurpd by the publicity given to it.. SN

. A

nother method is to oré,amze a/ meeting for the
purp)se of - recognizing ‘the contribufion your fundmg
source has made to your program angdl to the profession
of mrsmg Give them some rcco‘gn tion, 'md you will

" sficcess story before the publlc ‘ayf national meetmgs,

hrofessional  circles, in legislativ proceedmgs, and in

ut your program, take
ot mean that you have
to exclude discussion of approgches that didn't work;
just put your description of thepj in the context of posi-

tive learning and experience. For example, in defending

'a program for mmorlty students, nucses often make state-
“ments’ 5uch as,

That's
When you -

"It isn’t true th'c they can’t learn.”
the negative way of saying, “they can learn.

are dealing with a person orfan agency that is uncom-

mitted arid théy hear you desgribe students as “high risk,”
they will focus on the poteptial for failure rather than
success. They'll’ award their | funds to the program thiat

alks in terms of its studenfs' dchlevcments Incidentally,
hE’lC is a great need for lm‘gudge patterns. that permit
uy \ talk about students a d about each other in. racial-
‘Lnl ethmc free terms, in germs of positive striving and

TV anhouncements, Contacts with these groups may h'1ve
m'my al ldltmml benefits, For emmple you 1my fmd thqt

or (llstrlbute them to other pro-
ns 'md ()1g'1n|mtmns lnve Lhe




.

city residents and train” them to operate in the health
environment, understanding medical terminology and
concepts. They do not have the capability to develdp such
materials and they might be willing ro fund a joint pre

gram with the school of nutsing to develop the curriculum
your stidents need, provided they could' have access to it

and it would be adaptable to their purposes.”  w
Another pathway is to. form an organization of peo-
ple who share your concerns so that you can have a great-,

er impuct on the potential sources of support and Str’ltegleS,

-for change. It may be necessary to involve the students in

,the mlnorlty problem Wlth such groups Ch'lnge your,

this kind of -activity or let the students organize them-
selves, They have more to lose than you do if programs
are withdrawn. Consequently, they may more tleafly per-

‘ceive the need for action and the consequences of 1n1c-"

[lOn

S USE OF CONSULTANTS

Identify and- establist- relqtlonshlps with consultants

who are knowledgeable about rectuitment, retention,
faculty development student counseling, school- 1dmxn1s-

tration, and the like. The more you can do lmprove :
and- enrlch your program, the better - your school's pro-

grams will Be, the more students you will attract, the
larger your'overnll budget will be, and the greater the

- portion of it that will go o your program. Consultants

can be identified for you by regional offices of federal
agencies or by professional organizations, You may even
find chat it is cost “effective to hire a consultant to de-
velop your "proposal, tlnt important documentation proves
on paper thar funds should be awarded to your program
rather than to another. ' Sometines you may want to put
particular” consultants or consulting organizations” on an
extended contract Basis and let them evalyate your present

fund-raising effort and - suggest methods of nmprovmg it.

If you can't afford this, it may be possible to join with
other schools of nursing to finance technical assistance that
will be mutually valuable.

Sometimes you may - hurt your caiise by focusing the

attention  of potential funding sources on . the needs of

mihorities. Some funding sources are tired of hemng about

strategy and begin to think and talk in terms of maldistri-
bution of personnel and services and its effect on public
heaith. Focus on the lack of health care services in ‘par-
ticular geographic areas and on. the need to ger nurses

into those areas. Then, if the area- contains a-barrio or
an Indian reservation, you will have brought services to

its residents by obtalnxng funds to train nurses to serve

that area. All you have to do is include curricula re-
latect to the special needs of people living in that area.

Don't focus on the birthmark—skin color, ethnicity, and
other factors that canndt be chqngecl—-—qs a rationale for

" service development Focus on the target needs of people

met. In_defining the system, you solve the problem——
not on the basis of the birthmark, but on,the basis of
thé changeable characteristics of people TN
The point is that the’way in which you- frame your
proposed solution to a problem can permit ‘your opponents *
to attack your arf,ument and can defeat a valid and sound
program because it is improperly labeled. If you label a

‘program in terms of the need to provide particular ser-

-number of people and get-X kinds of results. The people

a

vices t0.X kind of commumty, you will be in:trouble.
If you label a minority prografn in- such a fashlon that it

‘excludes or appears to exclude whites; you have ' defined

it in seg,regqtlontst terms, which is. whac we have thought
we were flghtlng all this time. The courts, of necessity,
have to reject that pattern of segregation, just as they did
another pattefn in 1954,

Consequently, I amy sup,gestmg that you devote your
attention to the question of maldistribution of nurses and

" nursing services. That is a bona fide problem, irrespective

of race or ethnic origin. Focus on -defining a delivery -
system which will bring into it persons who are com-
mitted to providing service for X number of years in a
particular geographic .area that will be able to serve X

who live in that area may be thiere by birthright or by
psychological or philosophical definition, and you will °

" have achieved your goal of clevelopxng services that meet
“their needs, but you will not be challenged in the courts

on the bqsxs of a mcnlly motlvated or racially identified

and on improving the system by which the peeds are
|
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|
|
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APPENDIX A

L 3 Pr0|ecf Staff and: Commmees v .
| . .- STAFF IR

Marie qunch—~Pro;€ct Director. Formerly Assistant Pro-
fessor, School of Nursing, University of Cahforma ‘Los
Angeles; California.

Helen C'IIVO—PI'O]eCt Scctetary. Active with Clucano com- ST
munity organizations. :

- ] : ' PROJECT COMMITTEES
' Planning Committee: ST e .
Ruth Gordon, R.N., Ph.D. » ‘ L'IUI"I M'u'tmez RN MS.
Direcror, Minority ‘Fellowship Project, American Nurses’ Minority Student CounselOr and member of chulty, Col-
Association; formerly, member - of Counseling Depart- lege of Nursing, Umversxty of New Mexico, Albuquerquc
ment, C"lllfomm State University, Northridge, California New Mexico

: ‘ ]enme Joe, RN, M.S.
T ’ ' Doctoral student, Depqrtment of - Anthropology, Umversxty
o of California, Berkeley, California; formerly with Indian

-

Dean, School of Nursmg

Umversxty of California, San Francisco -

. San Francisco, California

Edith Hedrick, R.N.
School of Nursing
University of ‘Colorado
Denv%:r ‘Colorado

Normd de la Hoya,

N, MS:

East Los Angeles Y8uth and Child Clinic -

Los Angeles California

Gladys ]acques, R.N, MS.
" Graduate Faculty School of Nursing

Umversn/ of California, Los Angeles

Los Angdcs Califofnia

Dorothy Mortweiler, RN., MS

Chairman, Department of Nursing

College of the Desert
Palin Desect California.

Vernon A, Bowman

Dean; School of Nursing
Seattle University

" Seattle, Washington

. Marion Schrum RN PhD

Dean, School of Nursing
Umversxty of Wyoming
Laramie, Wyoming

Juereta Smith, R.N., J.D.

~ Denver, Colorado

. élenn Terrell, Ph.D.

President
Washington State Umversny
Pullman, Washington

: 9
Fay Wilson, R.N., MS.

Former Director, Nursm;‘, Program

~ Los Angeles Cxty College

Los Angeles, California

Formerly with Navajo-Area Health Education

Indian Health Service
Window Rock, Arizona
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Health, California State Department of Health o o ) . _
~ Advisory Committee: Frank Otero W
Ruth Willis Backup, R.N. . ffb“; I\Lf:f‘floe lelfé“j“ﬁei’fi‘;‘“l ngmm - s
Auburn, \Y/'lshmgton 1querq o
Marjorie Dunl'lp R.N., PhD Eileen Rldgeway, RN, PhD. - )
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Adams, Diane
Minority Student Coordinator
School of Nursing

University of California, San ancxsco :

San Emnusco California

Aguilar, C_onsuelo
Escondido, California -

Archuleta, Vidilia .

United Chicano Nurses
Denver, Colorado

Bello, Teresa .

School of Nursing .-

University of California, San Francisco
Sap, Francisco, California

_ Chavez, Jim

Servicios Utiles De Salud
Denver, Colorado

Cooper, Alyce
Palomar College
Alta Loma, California

Dorsey, Pauline Rodriquez
Concerned Chicano Nurses
Los Angeles, California

.

F1elds Lester :

Off:ce of Mmorlry Student Affairs

University of Colurado, Denver Medxu ,

Denver, Colorado

"+ Jordan, Michael

APPENDIX B

”“(Jordon Ruth
C()Lmselmg Center
California State University, NOlthl 1dg(

'Northudge C'lleornm ,

Halpern, Marilyn ,
University of California, San DlCéO
La Jolla, California ‘

Jacques, Gladys

School of Nursing

University of California, Los Angeles
Los Angeles, California

Jimenez, Tillie
Santa Barbara, California

. Johnson, Lois

Black Nurses Conference
Denver, Colorado

-

Portland Public Schools
Portland, Oregon

Manning, Le'lh
Intertribal Social Service Ag,ency'
(,'lrson City, Nevada -

"Martinez, Laura

School ‘of Mursing
University of New Mexico
Albuquerque, New Mexico

. Salt Lake City, Urah
' \Valter, Mildred -

Consulfqnfs to PaHmmuhng Schools

zunbrun, Audra

" United Indian Association
Browning, Montana

Peques, Thelma
Nursing Program

- Seattle Central Commhmty COllCéC

Seuttle, W’lshmgton

. '?homas David ™

College Readiness Program -
College of San Mateo o o
San Mateo, California

Thdmas, Elizabeth.

- College of San Mateo
- San Mateo, California

Ulibarri, Richard

Umversnty of Utah DL

Education Consultant
Denver, Colorado

Warren, Hazel
Comprehensxve Health Planning
Portland, Oregon

Welch, Jesse

Assxsmnt Director, Admissions Offlce ,
\X/qshmgton ‘Stare University

Pullman, Washington .-

Wilson, Fay.
Education Consultant
Los Angeles, California

*No longer with college or program.

“During this introductory workshop you will be outlining -

“ APPENDIX C |
Pre-Workshop infgroducfio'n, Preparation R o
| August 1971 - - L

a. From school bulletin and actual criteria used in
committee dccxsxom include type of applica-
tion. . S

plans’ for the minority inclfion program you will under-
take or expand during this fall, In order to facilitate ths
activity, it will be necessary for you to chccﬁ\ouc some

facts and bring them with yo. v b. is an 'IUtOblOgr'IPhIC'll statement required clur~.
" ing application and if so, how is this informa-

Informatxon, needed fromv participating  schools: Bring tion used

one copy -for your use in the workshop and an additional -
copy to be submitted at time of, rchstr.mon Thursday -
mornmg, 8/26,

2. Process used for recruitment of students:

v a. Sources -of “students—how do ‘students in geo-
- graphical area learn about nursing and how do

. Detail "admission criteria for school of nursing -
~ : » they Jearn, ‘Lbout your program?.

students:




. Is there a trend students to apply from one

Describe the type and amount of 'mi/m)fity student

b for 5.
particular city or section of city? involvement in your school.of nursing commlttees
. 13
¢. Can students’ ethnic identity, be determined by 6. Describe the involvement of other minorities in
their names, their residence address, or in some your -school of nursing decision- -making bodies
other way? (this includes minorities on campus or from the
. v N . { [y mrrl H :
- d Howf’/ﬁ this information used? outside’ co “mty)f :
' | 7. Describe . your minority affairs committee or.
. 3. Pre.eq&ry exams equlvalent.
: ’ ' Membership:
a. Are pre-entry exams required by: embership:
. ! y exi ES y: Functions:
1. College or university in which nursing pro- .
& v & P 8. Smte your school’s needs
. gram is located?

\ 2.-By the nursing program?

. Recruitment:
b Retention:

.

b. Are the exams culture free or culcurally rele- . ¢ Curricular change to meet mmOrlty community
vant? o needs: _
¢, How are-they used (for admission or to deter- 9. L;st aFcnc1§S, _b(;?k_s; ﬁlmj, and recogd§ k(xm tlhe lCO}”C?
mine skill levels. or bOth)?' of muinority arrairs an poverty with which you
. ' , T are familiar and would suggest for others to use.
4, State the institutional definition of “disadvantaged 10: Name “the three most recent readings you have .
student” (educational, financial, cultural or other). completed on:poverty and minority affairs.
{ . . . ; %
’ . " N
’ ' T AFPENDIX D

Commitment Forms:
1971 and 19721974 o )

COMMITMENT TO JOIN PROJECT 1971

As pro;ect prLrthlp'mts rcprescntmg your school of- nurs-
ing, you are requested to submit to the project staff in-
' vform'mon regarding the exact commirment your nursing
program has for ¢his project. Our expectation is that you
will begin implemenration of - your stated ()l))cctlves dur-
“ing early fall 1971, You may want to revise these state-
“ments at a later dite, but for now we would like to

know the type of program you are ewpectmg to imple-

ment at your home school,

Please fill this out in duplicate. Give one copy to your
group leader before Saturday noon and keep the second
copy to share with your school of nursing faculty.

I. Program objectives (state in behavioral

terms
and be as specific as possible) : '

* Participant name:

5. Plan for implementation. of other .aspects of the
project (if you plan to begin with a recrbitment

- program, describe your plans for ,implementation
of the retention and curricular change '1spects of
this project):

FORMAT FOR COMMITMENT, 1972 1974

School: Dean/Department -chairman
Minority committee (membership to
be composed of students, faculty, community representa-

tives, aind alumni) :

Methodology (how do you plan o, meet the ObJEC-
tive(s)?): :

Responsibility (by whom’)
Timetable (when):

2. Program methodology (include specific activities; . o ‘
. describe the means you will use 10 get ethnic mi- Resoutces (human, time; fiscal, physical, et ) :
nority input and the type of supportive services Constraints (problems):
you plan to include): ' Reconciling constraints (selection of most vmble alterm-
3, Bxpected outcomes of your school's .'pr'bgmm tive as solution):
(specify the approximate date you expect to’ Administration sanction and support. (by whom, how,
have accomplished your objectives): wlien):
4. Method of evaluating cffectiveness of program: " Commentary:

74
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~ APPENDIX E
Gui-delines for Schools

The following vutline is a broad gu°idéline'for pro-.-

gram development at individual schools -participating in
this project. It spells out expectations rather than details
of program ‘activities. It is expected that each school will
have a viable program within one year from fall,” 1971,

~and that a plan will be presented for inclusion of minori-
ty faculty and students in numbers which reflect the size
of the local. ethnic group populations. (Mental health-
‘catchment areas can be used for population statistics).-

Priority for recruitment should- be given to the geo-

- graphieal area in the immediate vicinity. of the school.

ERIC

Aruitoxt provided by Eic:

FACULTY PREPARATION:
Total faculty preparation should be done in a struc-
ture which includes students, community persons
representing the  ethnic groups considered for re-
cruitment, and possibly, member$ of the ethnic centers
on campus. Areas to inclide: i
1 ‘The exact commitment the. school of nursing
“ has made to this project. , i
2. Assessment of faculty- attitudes towards the in-
‘clusion of minority students for successful com-
pletion of the nursing program. :
3. Dynamics of ‘change—how to be a change agent.
4. Cultural awareness and knowledge of client com-

munity and utilization of same in determining

criteria for student learming and student evalua-
‘tion (ie, oral rather than written tests). '
5. Cultural awareness and utilization of same in
formulating plans for inclusion of ethnic minori;
ries on the faculty and staff.
0. Principles of community organization,

7. Approaches to the minority community; how to .

- determine the leadership, power structure, etc.*

8. Extension of the role of faculty on campus. School
of hursing faculty might become a part of Special
Education” or Special * Admission selection com-
mittees, include ethnic studies. courses in the

course recommendation lists, and consider brigg- -

ing ethnic center staff into committees of the
school of nursing and/or teach classes in school
of ‘nursing (as guest lecturers if not.a part of
permanent teaching staff). ’

-9. Counseling skills strengthened through consulta-

tion with professionals who.represent the ethnic
. groups being recruited into the: school. (Profes-
sionals on campus, contact. with local communi-

ty M.H. €enter, human relations center, etc. Choice -

of persons’ should be sanctioned by the advisory

- group and student "population.) .
10. Expanded knowledge  of referral sources for
ethnic minority students who should be seeing
- an individual of her or l.. own ethnic group
® for personal counseling. : '

o

) ¥ Prepared by the Prcfiect P[anning,Cdmmittee, August, 1971,'
. for use at Project Introductory Workshop, San Diego, California,
“ August 1971, o P

‘14

tSuggested reference:

b

g

11. The utilization of sound ~educational principles
which give priority to the process of learning
rathet rhan the teaching of techniques and pro-

. cedures.f

12. The utilization of the multidisciplinary approach
to teaching, drawing from the social sciences. *
Inclusion of inservice and orientation activities
for new faculty members. ' -
Summaries of successful -minority inclusion pro-
grams, particularly those that have been initiated
in your community.

PROGRAM PLANNING:

An advisory group is suggested as a means of pro-

viding broad input for planning of individual school

of nursing programs. ' o

Recommendations for the composition of the Ad-

visory Committee: ' ' :

L. School of nursing minority affairs committeé
Ethnic minority faculty and other faculty, stu-
dents, including ethhic minorities, minority com-
munity representatives, alumni. ' :

2. Other individuals already involved with the rarget _
population : : . ' o
‘Community recruiters, Upward Bound personnel,
EOP or special minority education program pet-
sonnel, college-bound program personnel, “high
school counselors, representatives of outlying areas.

3. Representation from financial aid sources °
Reservation principals, BIA relocation experts,
local ethnic organizations (NAACP, tribal coun-
cils, etc.), other state and federal agencies; pri-
vate foundations and community recruitment pro-
grams.

4. Admissions personnel '

College admissions officers and special minority
admission personnel such as EOP, etc, Any p2rsog

making decisions' about special admissions of i
nority students. : ]

5. Local WICHE minority project advisory planning
committee members )

(A committee ljst is included in your workshop
packet). . T : :

~IMPLEMENTATION:

13.

JP . . N o’ B \
. Accountability, for implementation of ‘school 'of

nursing programs is two-fold:" (1). To the School of
Nursing Program Advisory Committee or-group of
individuals  representing. various community and”
campus segments - previously outlined. This excludes
unilateral decisions within the 'school of nursing;
(2) w0 the director of the WICHE-sponsoted project
under which ‘the “individual school ‘program is de-

veloped. : . :

Robert F. Mager, Prepﬁring*lnstruc-'

tional Objectives. Palo Alto, Calif.: Fearon Pab., 1962.
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1. School of Nursing Program Advisory Group
It is expected that there will be periodic meetings*
(with recorded minutes) with the advisory group
and that they will be consulted regardirg prob-
lems and specific activities related to school of
nursing programs, Open and honest communica-
tion is a necessary ingredient in all aspects of this
project.

2. WICHE Faculty Development PrOJect
Periodic reports will be required. The frequency

quency after the first 6 months will be determined
by the project planning committee.
Reports will include:

0

2. Minutes and reports of meetmg)s with .the
4 school of nursing advisory group including a
o - statement of the type of interaction -with the
‘ ~group and an analysis of their effectiveness.
b. Pr()‘gress statement for each of the activity areas
. stated in the commitmént,

g

Anecdotal notes indicating program’ activities,
planned . activities, extent of faculty support,
specific supportive services used, etc.

. d. Breakdown of ethsic students enrolled in the
school' of nursing program and statistics re-

population, Please differentiate” between grad-
1 uate and undergraduate students,

e. Composition of faculty (same as #4),

activities, :
g. Number of students rccrmted
N . 0 .
. h. Number of students enrolled and basis for
" selection. ' )
.
. .
A
1
Y
* - *
)
3
W o
¥ "
P . ik
_ . ’ ey
. R ‘
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.

. during the first 6 months- will be monthly. Fre- -

- garding chqn@,es in the school of nursing ethnic .

f. Number of students contqcted through progr’lm

, i. Number of students retained at each ]eve], (In-
clude description of any problems - encqunt-
ered.) . v

j. Number of students dropped and reasons.
k. Number of students graduated and details of
1_C'1dem1c standing.

. 1. Other.

o ~" 'EVALUATION:.
Evaluation should be done on-.a quarterly basis with re-
ports submitted to the WICHE project director at that
time. This is in addition to the monthly progress reports
previously mentioned. .
Areas to be included in evaluation: Are prOJect goals be
ing met? If so, in what. way?
Have effective steps been taken to implement the. .;choo]
nursing program? If not, identify the interference,
Have success factors been considered in the evaluation
(ie, minority-student enrollment, student progress, etc.)?
Is there a need for additional stident funding? = .
Has a review been made of stlxdents,'recflliters, communi-
ty input, and faculty?

t
R@ECOMMENDATI()NS:

Recommendations should be a product of the entire ad-
visory group, based. onthe evaluations eand -progress re-
" ports. R ,
Activities, information, and resources should be shared
with other schools and agencies (e.g., RMP for collabora-
tion On' manpower StlldlCS)

Summaries of qmrrerly reports will be shared l)y WICHE
wtth all participating schools.

o

‘’

&
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APPENDIX F | | |
Consultant Guide o

MATERIALS PREPARED FOR CONSULTANTS

l Recrultmenf Consvderotlons

" Assessment
College image negative for minority groups

)

Pre-entry requirements discourage students from

ac-
ademically inferior high schools '

RN students required to repeat most of their prevrous
courses

E

Finanéial support.lacking or nonexplicit

Faculty lacks awareness of minority needs

Few minorities on faculty

Poor coordrmclon with other recruitment projects on -

(.zllT]pUS Ol' in communlty

“Schivol of nursing not reaching nurse aides and LVNs de-

srrmg RN education

Career counseling inadequate in public schools

“ What s 1nterfermg with the flow of minority students under regular admission policies and procedures?

Suggested. Action .
Picture minorities in nursing brochure and recruitment
materials, :
State philosophy of intent®to include minorities (school
brochure, press releases, etc.) - :
Hire minority faculty & counselors

Plan early course counseling, pre-entry program or course

~work in campus skills centers. Plan early recruitment &

assessment of academic gaps.
Encourage nonmajor courses and prep. courses.

Offer self-paced nursing courses.

Offer credit fof previous courses & work experiences, If
challenging exams are offered, evaluate cost of each exam
and relevancy to student experrence :

Plan school of nursing input.in financial aid offrce Plan
for - grant for first year to risk students and lé)an/grant
combination once student is academically stable,

‘Plan inservice education with total faculty group. Involve

campus urban affairs office, ethnic studies center staff,
community groups experrenced & willing to assist, Pro-
vrde funds for speakers. Take faculty to minority com-
munmes when possible. Use resources from this project;
Organrze a mlnorlty affairs committee to provrde input -
from campus and minorities. ‘

Use capitation and FTE funds to hite minogjty counselors :
and faculty.

Utilize alumni and other minority nurse grOups in com-
munity,

Invite other recrultment representatrves to join mmorrty

affairs committee or. meet regularly to coordinate activities,

Provide written materials for’ communrty ANANPOWer pros .

. grams, hospitals, communlty health centers, socxal '1gencxes

churches and clubs.

Involve ‘junjor high and high school counselors on minori-
ties affairs committee. Hold work sessions with adminis-
trators, teachers and counselors from target high schools. -
Prepare written materials on career opponunmes and
pre-entry requirements for school of nirsing,

Nursing dep'u'tments faculties need to go through the
process of gaining insight into the mechanism of financial
ajd, This knowledge would enable the faculty to better
inform’ the students, and stop some of the harassment of
the students from the business office.

The dean of the school of ‘nursing should make herself
and her staff aware of the kinds of funding the student . -
is financed by and find out what kinds of problems are’
'1nt1c1p'1ted and assist student in obmnmg necessary funds
prior to'due dates.

Encourage child care facrlmes
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Fruqtmuon of student as a result of being overwhelmed
by core curriculum :

2 Retenhon Considerations
Some mmorrty students enter school of nursmg with
“.academic gaps in basic skills ~ -

p
. 4 ) i . . »
Schools of nursing should supply information to prospec-
tive students during recruitment stage to investigate the
campus -and health facility where they are located ‘to” be-
come aware of whar each has to offer, as far as what each

particiilar student feels is’ her ‘need (such as ethnic com-
. mumty orgqmzqtrons

youth groups,

etc.y.
Plan ond organize fund raising for emergency loans and
supplemental -funds.

Encourage peer support groups within school of nursmg
or outer tampus. Leadership can be provided by minority
faculty in school of nursing or campus, local minority
nurse or Civic groups or mmorrty community mental health
staff. - :

Identify essential l'earnmg and adjust curriculum according-

ly. :

Culeural workshops preferably by minority students should
be'held for both fellow students and entire faculty.

Select” rolé models of the ethnic minority to come in as
guest speakers in each of subjects that are offered in the
nursing curriculum. Co-

Provide early assessment of skills prior to entry into nurs-

ing courses. Early recruitment provides. this opportunity, -

Counsel students into already existing remedial courses.

Offer tutorial services without the degrading aspect. Stu-

dents shouldn't be smgled out or grouped to make them
feel as failures,

Plan a pre-entry program to, acquaint students with the

learning - réquirements they will confront in school of
nursing ard hmrlnrrze them with campus and clinical
facilities,

Examine texts md oth.r school of nursing teaching’ ma- -

terials re potential for self- study 'md peet md faculty
tutoring,

Arrange self-pacing schedule in school of nursmg courses.
Emphasis should be applied early in nursing programs to
utilize services outside- the schools t() help in the reten- °
tion of students.

Regular counseling with sensitive staff provides oppor-
tunity for students to seek guidance onproblems that inter-

“fere with learning.

Faculty should provide for sufficient time with students
to go over processes of scholarships. or other types of
payments funds which - enable students to Stay'm the:
program. .

n

teligious . groups, -
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ecognition of the philosophy of the school

.. To prepare’ practitioners. to care for @/ people
B. To meet the health needs of the local community
(as wellas the world communiry )

il. Knowledge of the mission_of the school
1IL

VI

Careful objective formulativn

A In keeping ‘with- the phllosophy and -mission of
the school :

B. In keepmg with the. .~ T
1. Nature of the learner
2. Nature of the educator
-3, Society to be served . o

. Determination of the attitude of the faculty ~

A. Toward the student population
B. Toward the community o
C. “toward: the faculty and administration

Knowledge of the sigaificant goals” of ‘education

A. A divergent problem solving ability (looking at
~ all of the options for problem solving)

B. Learning to be responsible and encouraging re-

sponsibility for one’s own behavior . A

C. Continuous opportunities‘ for .novel situations
which increase one’s options for decision-mak-
ing responsibility -

Knowledge of basic principles of fezirning

A, Neadiness of the learner back-

ground )

-(experience

Individual learning styles
Individual differences in growth and m'lrur'mon

onx

. Individual assessment -and evaluation (emphasis
on individual progress instead of total reliance
on gromp norms ands group cl'm) - ‘

. Human beings have a natural learning. potential

E. Slé,nlflC’lrlt le'unmg, takes place when the sub-
ject matter is perceived by the smdent as hav-
ing relexance for his own purpose :

G..Ic 1rnmg which involves a change in self-organi-
cation=——in the perception of oneself—is threat-
ening and tends to be resented .

H. Those learnings which are threatening to the

self are more easily perceived and assimilated
when external threats are at a mimimum
i, "When threat to the self is jow, experience can
" be perceived in differentiated f’lslnon and learn-

ing can proceed >
J. Much sxgmfrcmt learning is acquired Lhrough
doing

. Learning is- f'lcxlxtatccl when the student partici-
pates responsibly ‘in the learning process

L. Self-initiarel learning which involves tlie whole

person of. the learner—feelings as ‘well as intel-

N

lect—is the most lasting and pervasive 5

-

~—

@

'”)

£
M. Inclependence, creativity, and self-relidnce are’
all facilicated when self-criticism and self-evalua-
tion are basic and evaluation by others is of.
secondary importance. s .
The m&% socially useful learning in.the ‘modetn
world is the learning of the process of learning,
a continuing openness to experience and in-

corporatioh into oneself of the process-of change.
. S : X
Identification of - the case knowledge required for a

safe practitioner in a pluralistic and dynamic so-

ciety (with’ multiethnic clientele) '

VI

. A. Human beings live in a continually chdngmg' '

environment
B. The goal of educmon is to facilitate ch'mge and
learning : °

1. An educated person is one who knows how .
to learn (the process of seeking knowledge)

. Changingness, a reliance on the process rather
than static knowledge is the goal of modern

- education a

B S

C. Creating an environment conducive to a_com-._
" munity of learners (teacher and pupll)

1. To free curiosity

2. To permit individuals to go off into néw di-
rections as dictated by their own interests

3. To unleash the sense of inquiry

4. To open everything to questioning '1nd ex-
.pl'lnauon '

5. To recognize thac zeverythmg is 'in the pro- -
“cess of change

. Include content spécific to minority perspecnves
-1. Grooming and other personal care '
2. Physiological change distinctions
3. Diet and nutrition

4, Culeural practices relmng to health qnd well-
being

, VIII.'Knowleclge of the qualities. which "lcilitace learn-

ing , ,
A. The learning facilitator must be a real (genuine)
- person who is willing to enter a direct encounter
with the Jearner on 'uperson to-person basis:
B,. The' ledrning facilitator must prize the learner,
his feelmgs his opinion, his. person, his worth
in his own rlgjht \ .

C. Empathetic understancling

IX. Selection of f'lcnlty

A. In selection of chnlty members, priofity should .
“be given to minority leaders in the nursing pro-
fession® so the stdents could relate -to these
‘members of staff o

s B. These members should be carefully - selected, as
. not having a backg,,round of. not ulenufymg Wlth
" their origin

w
'
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Curricudar Change

E\sner Elliot W. (ed.) Lonf;oulmg Curriculum Reform.

~ Boston: Litde, Brown and Company, 1971.

"Kq\xfmqn Roger A. Educational System Plﬂmzmg Engle-
\wood_ Cliffs, N.J.: Prentice-Hall, Inc, 1972

‘Roggrs, Carl, and Conradson, William R. Freedom to
Learn. Columbus: Charles E. Merrlll Publxbhmg Co
1969. '

P eferences:

Wllsor\, L. Craig. The Open Acwr: Cmrlcztlzzm Boston: .

o Allyn and Bacon, 1971.

o

° 4 Resc\urces Suggested to Parhcupants
- Materials: ~—b1b11¢);,r'1plnc lists distributed at summer work-

'shops 19)1 and 1972. - “

~ NEO pqcl&ets purchased - by partldpqnts at sumrmer 19,L

-workshop.
e Pelsomdesource person lxst includes fdrmer workshop
© o staff membels and others sugﬁested for pro;,ram plmmng
and minority, community contatts. Ethnic nurse organi-
zations. .\ .
Nursé Traihing Act fundmg———d‘mancml supporr of part-
time and full-time students enrolled in nursing courses is

distributed throU&,h Lolleg,e financial ‘ald offices,

[‘undmg for support and innovative programs is available
through mplmuon funds. DHEW Divisten of Nursmg re-

. 3
po ! k )
* *
LY
i . ' g
H yy«
* <
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\ N
, \ .
.\.
4 l‘ “
i
3
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r‘\
.
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]
Q SN ' .

available -through. Nurse Training Act funds which are.. .

E

) / i (A ’&.
gional consultants has 1pphcauon forms and can provxde
advice on application proccdures

Bunding for.special projects is available through vaxslon
of Nursing, DHEW. .

Other funding is speufled——Nmse Tr’umng Act gulde-
lincs,

References: Recruitient/ Retention

ODWIN articles, Opening the Doors Wider in Nursing, .
Inc. 55 Dimock Street, Roxbury, Mass. 0211)

NEO Guide

Nursing Education Opportunmes Tnc, 55 Dxmock St,
Roxbury, Mass. - 02119

5. Consultant Report "!.‘

‘ NAME - - DATE OF VISIT

NAME OF SCHOOL VISITED

- With whom did you' meet (eg, dean, dlrector chulty _
p’utlup’lnts minority “committee, hculty, Students other
_campus administrators, etc.)? :

What were the specific objectives of the visit?

What were the outcomes of the visit? (Smte school pl’lns
for follow-up+o your yisit ). :

Other comments:




L APPENDIX 6 - - T
: ‘ Statistics from qufi’civpaﬁng'_‘Schoo'ls o

STUDENTS |
Associate Degree : « Baccalaureate Degree - Graduate Degree J‘
‘ ‘Nussing Programs* =, - Nursing Programs* " Nursing Programs* .
o . - (21) - (19) ST (6) o
‘ 1971 © 1974 ) 1971 1974 . © 1971 1974 ]
Arfierican : o _ I . , s e . K \
Indian | R 16 6 1§ o
Asian - : 32 44 78 . 146 ' 15 20 |
Black 242 267 - . o127 251 - ° . 32 51 N
.Chicano ; 109 18 T - 74 1220 .- 9 . 14 o
» Toul minority students - 407 522 S 295 677 57 93 . |
“Total students 211:% 2614 4100 5825 . 614 - 677 . :
4 FACULTY .
Assoc1ate Degree Baccalaureate and Graduate Degree
° ' Nursing Programs _ Nursing Progmms
<1971 1974 - - 1971 1974
: 5 ' . 30 57 . :
Total faculty . 181! 398 - - o . ' -
“Total students .. 2118 2614 ‘ 587 739 T :
*Number of schools reportmg Note All graduate degree programs are combmed with baccalameate programs, and should not .
be considered 2 separate school in the total count. . i °
. | AR APPENDIX H '
' : " Cluster \Group Work Sessions , S
Cluster Group °  Wiork<Session Title or Topic - ' _» Date i
Arlzom Co.  Recruitment, Retention, ’and Curricular Change . 3/9/73 |
California ' ‘ '
Northern' (total - “Everything You Wanted to Know about Mmormes ‘ .
group of schools) but Were Afraid to Ask” ' . . . 3/17/73
- San Francisco Bay Area “The. Minority Student and You" - ‘ | " 3/24/74
' San Mateo/ San Jose - Insticutional Barriers.-to Minority Student: Inclusion } ' C1/15/72
, ‘ Minority Student/Faculty Interactions Lo 2/24/73%
Southern ‘ _ “Interethnic Understandmg, The Expert in All of Us’f ‘ 3/10/74 .
Colorado  * - Faculty Development and Awqreness e 1/26/73
‘ Recruitment Barriers _ : Lo 4/13/73
Retention Barriers ' C , - 5/4/73
“Incusion of Cross-Cultural Content in the Curriculum” ' 4/25-26/74
. Montana : ~+ -+ Planning with the American Indian Community : 1973
‘Oregon * “The Minority Studen: on Campus” , L T 5/18/73
Washington : e~ S
Seattle/TaCoxna/ Everertt ] '\X/e All Have Our Hang -Ups” ( Awareness) ‘ o 4/13/73
) : ! “What Comes After” (Rctenuon) , N ‘ 11/9/73
b , ] Filiping Culture - ‘ S L 11/8/74
Spokane ' ' . “Patient Caré—Does Culture Make a Difference? s L 4/22/72 .
Wtah , . o The Indian Student and Culture ' . 1/27/72 )

. ; * The Chicano Student 'an"d’ Culure - = - . 4/18/72
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APPENDIX J
Mmor:ty lssués S'reermg Commlﬂee
< ' Lo : . ‘ v . (:6_"
. BN ) . e
\ R ER Y. ' f; (.
WESTERN INTERSTATE coﬁ”‘wsarow o S Co
FOR HIGHER 'EDUCATION = ' g ' ST _ SRR D
Tor . ‘? : 7 . T&revs.:. Ba!!n Chairwomust, WCHEN Scﬂermg Ccmmxttee . "*‘;‘; f .
Imm T M’me Branch, Project Director - , )
Subjece: R © .af:a!tv ‘E)avempmem o Meu Mmcrm) qiusinn in Nursing .

SEAY

-
K

1 want w fammit?e our m’emi dssmv«ssrsm .xhom ‘the issties which have emerged throug,houf the Lourse of our

; gm,m This is tor o vomprehensive Jisc Fye selected those' issues which would move quickly by a rcgmml‘ approach, -

1 hope they will be considered by yout Steering Committee. keeping iu mind that the need for action in each of these

Dhar firojeer sappore group v,ijii foeer iy (&ahfmmm ]ul) 12413, bmcf: you svul 'be asnding that meetmg, .
;;ma‘mv shiar oo wil Mxhw nther mf«;rm,mon at thae time, which will, be dxrm,:ly qaplxcable Aex Stccrmg Q)xnmxttee

! N . . .'

© Eyar projece gmis are the - recriigment ,md retention of Lt}mxc mxdmm of cok)r and cumcuhr rews:ons 10

‘ mrmluw catltoral diversiey contenr. Faculty pardicipants are. c:nnurm.d c}mt ,««v‘wntmu.mnn of efforts under tlmfze three

vithes ghede, 0 © : :

oo FoA coneralived resnives comer for ﬁ%mring. fﬂfm'm;tﬁ(‘; " .mgdmdu}ngy and siscqe:ssful ‘ prc}gmms in nursh_;g

-l uzher frelds, . s ' I ; B s o

. A meate. of ais;;rmg n%&m {ie, wadr\% Lm:h.mg;c .md ethinic Sudent c:mrdm.xmr mnsul

TSR senirds of eopsultation we schodls that are *ﬁmmg up new secruitment and for wzmm'n pmp,r.mfxs md/or

- ' curnicebarn. sevision plans o inclusion of content on oulural diversity. (I has be
funcnon should be takin on By WO }*EL"'»Z a% an mxé,mng service past: ‘the ]ﬂhl\((}/(mt of the I"zculty De~

v::iaapmrm ‘:”mgi«é‘t

= mim ase gmmimd . .
b A mwans of zmgmnn;x averal geoups d’m &in‘bﬁfﬁ{ or :mé:m:dy affur riw mcccssfui cotirse of RN prr,p.m-
*yig for ethig prrsons of colgr,

St A WINewmsane . chinges  necessary 0 hwki :accunm.ﬂnht} into the criteria for .acz:mhmnmx uf schools

o a nueding (e, support VCLAS resolution and recommend it o NLN dnd ANA).

VAN

o s, Syare  Boards i “*Z’msm R cmzwx w test pools (include ethnic L.mtmrm ;md m methods of
’ viring AEuHE Bas pacciad approval i foran alternarive westing “methody,
v A rewvide SUPPNHT for the AA Task Force recommendurions and encourage cmxms in the J&N&

i st pmﬁw of mmms including the selection of erhniv. persons :\N\Imt 1 wrige quwmrs which reflecy

“thie eRsmioeeN wnwmtvf avid skelh mcaemng for cuburally diverse gipups. @

. TR teeiving plige i newdid for eoncerns of ethnic nurses of color who are praciks
oo An t’?a»h‘ﬂ}*lﬁ? ¥4 the - ¥ meering of Mavajo nurses in Chinle; Arizona.

ot . s
. ) . R

xtﬁ Pisnmn,g mmmtm* Lo e S P

e

o . . ) T . ~F

iy thtonghout the -ngfest. k

?ﬁx Planning Lmnmmw mu I"‘viﬁlr s b as helpfal ay ;mtsm‘h!zs in getting the Steering Commitees aunched, -

 speis o e ducnmenged rhrmi;;h our project. ‘fs‘i’e have some leters .md repores which substantiaté need and f1culty ‘par- =
Lt pasts can provide more of the same. . v : : . o
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CALIFORNIA

- Bay Area Black Nurses’ Associatiop
Margaret Jordan, Chairperson
Ruth Ann Terry, Chairperson

«» - Education Commxctee

Minority Student Center :

2112 Berkeley Way o

Berkele/, CA "~ 94720 -

_ Caltforma Indian Nur;e Association
- Jennie Joe, Chairperson
..2680 O'Hare Ave.
San Paple, CA 94806
916:322-2950 (messages)

Concerned Chicano ]\hme: Inc.
Herlinda Q. Jackson, Chairperson
East LA Mental Health Center
512 South Indiana
" Los Angeles, CA 90063
213 268-9161

0

" National Spatyr/a .S‘peakmp—

APPENDIX L = |

i
5

L _ Ethnic Minority Nurse Orgahi’zutiohs '

STATE ORGANIZATIONS /

C ozmczl of- Black N:me;, Lo; Angelep'
Ophelia Long, President

2431 West 116th Street I
.Los Angeles, CA 90303 |

o

Latin, American Nurses A rmcumon :
Sarah G, Erlach

Nursing Consulthnt—State Dept of Health
Rural Health Program

Sacramento, CA 95825 .

' Philippine Nurses Association
Maria R. Pabllco :
- Clinical Instmcto'
Cedars-Sinai Medical Center
"4833% Fountain ‘Avenue
Los Angeles, CA 90029

- NATIONAL ORGANIZATIONS |

Ametican Indian Nurxes’ Auomtzon
" Rosemary- Wood, Execiitive Duector :
1801 Burnt Oak : i
Norman, OK 73069

Janice Kekahbah, President

P.O. Box 1385 »

Norman, OK 73069

405 3600540

¢

0
ot
‘,
1

National Blrzcé Nurses Auocmzzon, Inc,. -v _‘"

" Dr. Lauranne Sams, President 4
Pf). Box 8295 - A
Camon, OH 48711 ’

panisb Sutnamed
" Nurses Association : ‘
. (formed during ANA Convenmon June 1974)
C ontact: Teresa Bello -
1355 MWillard Street #31
San Francisco, CA 94117

“ Colorado Black Nurses
Lois Johnson, President

i

COLORADO

3550° Monaco Parkway

Denver, CO 80003

United Chicano Nm":e; p
c/o Vi Archuleta

6861 Saul.,bury Street
Arvada, CO " 80003

WASHINGTON

Mzzry Mabtmey Club -

Maxine Haynes, Chairperson ‘
1520 Lake, Washington Boulevard - -
Seattle, WA 98144 - -

thpmo sze Association
Rosario de Gracia, Chairperson
School of Nursmg

Seattle University f
Seattle, WA 98122 -




APPENDIX M

Western Regional Consortium for N -
Minorify Group Needs in Nursing

L &

University of California, Los Angelcs 90024

, AREA REPRESEN’I'ATIVES

- California

Los Angeles l Wanda Pentecost,
’ ~ School of Nussing
California’ Staté University
Long Beach 90804 .

Northcm (,alec)mn Diane- Adams,
’ University of California,
San Francisco 91422

San Diego * Shirley Murphy,
: . American Indian Community

San Diego 92106

Colorado Karen Babich,
o School of Nursing ,
. University of Northern Colorado,
© - Greeley 80631

‘New Mexico . Laura Martinez, Speciﬁc*

. School of Nursing ,

University of New. Mexico, INF()I{I\IAII()N AND EXCHANGE .
- Albuquerque 87106 ©an Provide communication and mh.\n;‘c nerwmk‘;

i o ‘1 ' . - ameng members
Oregon.. f‘\ﬂ”m‘f Bﬂ“ﬂf‘.-. ‘ - b Provide dearing house for information K

: School of Nursing ‘

. , University of Oregon, . < I)lswmumn infofmation reganding  currenc

I‘ordand 9720}

d Enpage in public relwons (eg, newsleters,
Unh Janice Hassell, heture wurs, ey
Schnnl ()f Nursing ?
; ) University of Utah, . 2. RESEARGH AI\D IVALUAIIO\J
Sale Loke City 8112 & Develop evaluation mechansms fur nussing re
: i : , o CLostrth g tarper communiies S
. ek A PR " L. PR . i . )
East Washingron Svlvin Benpccn e < b Blenify ssues and valtes pgrcmcnt 10, target
éﬂtel?:nilcg:mtc b:ur»amg Conter,  pupulations 4 . :
Spokane U4 . .
, . posane b ) ) < Develop viable and relovanme r'uvxmh wiechan-
T Wesr Washington Muary Binh, s 3 review, vahidition, ec)
: School of Nursing . ‘ 4 Asaise ulm.xtmxml msttinions e Jererminiog

University of W .mhmz'tnm
Seattle  WR1045

a

' ¢ Develop creations for pruggan dutinmm'n' €
1 ; * .
5 A . : 3 CONTINUENG EDUCATION
PLANNING (GROLP a Provide eluanon for members of e urganis
Zalion i
Beth Muoore , Schonl of Nursing, .
. Cabifornia Seve University, i Imxanp pricrities for p!.xnmn;q and’ sm;sit Menttion: A,
- Loog Beadd 98804 , Croale 16 B, (m.ti'»‘i i 5.1, (30.%! g ’
L

CFRRIC \ . . 87

Aruitoxt provided by Eic: . .o

n . n

’

COORDINATOR—-C:ladys ]acques Maria Pablico ‘ Philippine Nurses Assocnatlon,

" Los Angeles;

¢/0 Cedats-Sinai M"edtcal Ccnter
4833 Fountain Avenue
Los Angeles, CA 90029

Linda Bolton  Council of Black Nurses,

2431 W. 116 Street,
Los Angelés 90303

Alyce Cooper & Yool of Nursing

Palomir College,
+ San Marcos 92069

Schoat, of Nursing Pauline Dorsey. - Concerned Chicana Nurses Inc,

153066 Stillwater Drive,
Los Angeles 90008 -

a

GOALS "AND PURPQSES*
4053 44th Street, ¥ ~ Overall;

To coondinate activities thar require collabora-
tive efforts in the western region of the coun-
try related o w;uring the institutionalization
of safe nursing practice t communities. Spe-
cific focus of activities will be on communities
of ethnic people of color.

practices, issues, programs, ends, e

’ xm; Wt of their programs on service dudivery




. b. Provide mechanisms for members_ to become c.. Recommend meclnmsms for polmcql action re-

more effective institutional change “agents - - lated, to issues ’
C. Encourage programs f()r cohsumer education ) : d EStﬂbllSh liaison with Other,indivl‘dl]’lls agén-
U Do Lo . . cies, and ()1g'1mzat10ns involyed in health-care-
d. Provide consultation services and technical

assistance ' decisions

‘ ST . , ) , 1) Associations . s ‘

e, Develop creations for curriculum development 2) Health professions
f. Identify alternatives to traditional educational ' - 3) Legislators.

methods , 4) Health industries

6. ECONOMIC

4. MANPOWER : \

n.~Identify and develop ethnic nurses of color —

increasing the pool of practicing nurses, edu-

oo ' cators, rescarchers, and ‘consultants for resourcc
) exchange :

. 2. Seek technical assistance in securmg fundmg,
for opemrxonal coses” of the organization’s ac-
tivities and programs , :

~b. Provide technical assistance and consultation to
individudl members or groups of members for
proposals, projects, and programs

“b. anourl;,c more involvement of ethnic nurses
of color in the continuing education process
For information, contact:

5. SOCIOFOLITICAL - ' Naomi Ballard
" a “dentify issues, current practices, trends related ’ {qlch.nol of N[urg)mg
. ; “re pe sip ol lomre niversity o regon
. (;) the interests of members and their clienrs 3181 SW Sam Jackson Park Road
b. Provide a f()rum for developing positions on Portland, Oregon 97201 -
issues e , . Phone: (503) 225-7790
]
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Selected Nursing Publications by WICHE

Credit by Examinuion in Nursing: Proceedings from a Western Regional Conference, =
, 1972, Jo Eliiott, Jon Bunnell, Carolyn Byerly, eds. $2.00. g _ T e
Communicating Nursing Research, Volume 1: The Research Critique. Marjorie V. .

.o Batey, ed. $3.00, ’ ’

Communicating Nursing Research, Volume 2: Problem ldentification and the Research
Design. Marjorie V. Batey, ed. $3.00.

Communicating Nursing Research, Volyme 3: Methodological Issues an Research.
' Marjorie V. Batey, ed. $3.00. _‘ :

o Commuzicating Nursing Research, Volume 4: Is the Gap Being Bridged? Marjorie
U V. Batey, ed. §$3.00. ‘ o,
Communicating Nursing Résearch, Volume 5: The Many Sources of Nursing Knowl-

. edge, Marjorie V. Batey, ed. $3.00. . B
Communicating Nursing Research, Volume G: Collaboration and Competition, Mar-
. jorie V. Batey, ed. $3.00, v
. Communicating Nursing Rescarch, Volume 7: Critival Issuwes in Access to Data, Mar-
jorie V. Batey, ed. $5.00. B

Five Years of Cooperation tv Improve Curricula in Western Schools f Nursing, pre-

“pated by Juereta Smith, $5.00. , : R

o Depelopment, of Nurse Faculty for Improving and Expanding Contintng Edycation
and Inservice Educarion Programs, WICHE. $4.00,

. v

Request publications ‘through::
B - Publications Unit .
Western Interstate Cominission for Higher Education
P.O. Drawer P o U ‘ ’
Boulder, Colorado 80302 - ' v

-
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Bl

WCHEN Minority Issums Steering Conmittee

S R Ms. Teresg Bello, University of Californie, San Francisco, Chadrman
o Ms. Hazel Kim, University of Hawaii, Honolulu .
‘Ms Lawra Martinez, University of New Mexico, Albuguergue
Ms. Bophronia R, Williams, University of Colorado, Denver
Ms. Sara Withgow, Maricopa Technical College, Phoenix ”
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