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-f_\f ~-1.0.— - _1s There 4 Literacy Crisis W :» b : i L ] .
S It should not seem surprising that the ‘public reactions abbut reading
and writing operates im cycles which reflect and parallel ‘the social pressure,S/
of a.given time‘. During the sixties', when academ.ic concern_s were riding high, =~ . #,. -
- " . it seemed possible that the world of.e[upation might even go SO far as to share
. in the dream of Plato s phi1030pher-statesman. During this period the hard , - .
. * 1 4

sciem;es became’ heavily funa'ed and provided almost instang re}urns with leaps

.
in s/cientific discovery. The socia1 sciencesp.grev in stature,ﬁossibly far
j//j beyond their ca‘pabilities to do so, and even the humnnitias beca‘,‘me slightly

favored a step lmost unheard, of in our technologically biased society. * Such

_~——~———*—higﬁ—¥1y1ng—.was/ bound——tb—peak—some—{&xe ané -of~cou:se, we,are_cur:ently"_o . __'__ L

witnessmg at- léast one phase\oathe great public d1si11usionment. Partly as K\'
a resu.lt of this national discouragement with society, with the A/ilures in‘ ’
Q\ Vietnam, with Watergate, with 1eadershi.p in general with economy, with what ’was
&\ , thought to be progress and partly as a' result of education's own self-—debunking ”
\‘5' ‘ th do has opened to an attac‘k on the very goundatio&s of teaching and lead:'ning.’.
8‘ ., . .Once it has "beqoie popular to attack the hasic institutions which holdv \ "
B*“(\,;, - this country together (govermment , the family, education, religio:), it Iis not - ; '
difficult to find public expressians of, self-righteousness and “scorn for the way .
—_—
] L\-—' we have been d01ng things. A hum,orous, example of the effects of the linguistic <, i
L ’dechne ©of American society was PortraYed by John Boyd in a recent science - .
. P s fiction novel, In the fol'lowing shortered ekcerpt, a lingui.st » Stewart and a. .
Lo e - i '.'i_.. : ‘ ~ o S
- . o . = o , { o . |
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spcke for.,, - .
< - kd 2z ‘

éShe says she can't

Angus Well I'nm speaki/ng for you now, Cora Lee.

\
accept .) Are you'already spoke’ for?

Steﬂaqi’ That s

$ora Lee: I nkver been spoke for, but*}.’ ve done

(She says 'not exactly" )

»

natural, colloquial English), for these ‘parts. :

‘ en Spoke for"" to.
'. AnguS‘ Who you done been Spoke for to with? (She efuses\ to tell.) s
Cora L-.e, I can/beat the time of any man, lest you re promised to some boy right
!

here in these hills. Where's this boy you done been Spoke for to-with at?

.

N (

/\\
4 tnud from Stewart's direction caused Hansen-to glance over and dovn a

—_— e e e e+ e e

toppled from his stool...Hansen could see the

. to see that the gramnarian...ha

. eyes staring into infinity, -and. he kdew that, faulty grammar had killed the
'~

A heart which had beat thrgugh three prepositions at the end of .

[

gramacian.

» .

\

o, sentence had Ueen stopped by four,l

-

[

A

.

&

e

"

Publj c Ex ression of the Literac Crisis

’

pooiT ’ - ’ ) ;o
P A _c___i_.'_____ UL 2. U P - -
.‘/ navali officer, Hansen, aré observ;ng Stawar!’s semi-litenate student, Angus, .
N ’ - )
. ‘ and -his girl friend gus has inut:ed Cora Lee t'o come to Washington with R
¢ o bim ‘ . . ; Yo it o - —
. R : — L A,' - \ . - .- ’_:' r».‘ : . r~\ _"{-.‘ . ,._ . ‘a, .. ’ &: - 4“: —-7 b @ |
Cora lee; . That wouldn't be right ~proper, Angns.  I've not, been o S
. ," . - 2 ~ B i : l .
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‘Jot all ctitics of the supposed decline :Ln public expressi_rns of language

will keel _over dead upon vitnessing their favorite atrocities but many of Lhem

\

are venting public criticism quite openly.

.

puring the past year or so we have\\ 3
N \ i
itnesSed one best selling book on a layman's view’ of language, dorens of

~y
. articy.s abgut lang\n%m our nc~=spapers (with dozens more letiers to eaitors

M u’ - - X ' \‘ . ’ y - o [3 . '
abeut them), a}.:no\sb tionthly articles aiboat language in ITue Saturday Review and

——r

Sox adc e\ﬂd The '{_;gq Comm‘:i-d . ;
N

. °
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7 Ri
quarterly &iticles ‘in’gagpers agd Atla :_!,c. ADut ng recent montts I have collect- .
- ' . HPRPRE

such newsp;get articles as I could find‘in, the Wae ;i_x_sgtoh 203; L e o

eq. as= rvany ?o.,

SR RS o W e e
! e. Wsshi cn s e« Hew ork T.mes The 08 An 2 s Times he ?resno e, S
zg Qharieston Qgglx uggx and the kron Beacon JO'rn l In addition, I collected T .
N < T
¢ . xnaga..ine axticles from li_é\/g eeg, aturda Review, grlantic and gp rs. - .'-

" One might c.zgue 'that author$ or wri’tere’ire,flect a somewhat disto‘:ted yview’ of Tt .

\

: . Merican t! .cught but inz;ny cases, my data a.lso inc]rude letters to _the

., s _— v

editor, which reflect o inions little different from fhose of the authors. : N

]

Edwin Nemnan s bo tricklz SQeaking, e,legap.tly portrays this currcnt

o . po‘sitiorr "Language is in declme. Not only has eloquence departed but simple, ’
: i )
direct speech as well though pomposity and banality have not." (p. 4)

Neyman observes ‘that obf:llscation has always fbeen with us but that today it is

N

worse thanm eVer- o v e stlffness and bloat are almost everywhere " (p. 9)

- CTTTT T T T T T T e e e s T

.. 'According to Edwin -M. Yoger, -Jr. ,@a syndicated columnist in the gail gto

n stax, the discipline of languagéysydy has collapsad gstar, September 18, 18575,
s p 21) We can noy.onger decree shalts and »e%”lt-nots with a straight face s{\ge

o L}-r—- field has atropied to the point of kittenish meaninglessness, -

. v - ' . -

N - . The recent flurry %ver the declining scoreg on the Scholastic Ap..itude

_test has brought out dozens more of opinions about the decline of language in e
]

o T this cauntr:ys - A Washington Star editorial (Septembet l‘l 1975). concludes,
PN B

t
'. C -"'.. the written vord has been in depline for some time.\ The s.A.T. scores

have declined for twelve straight y°ars largely result\ a’f\iftivb societal

N 4 -

, ‘values -2nd the invention of te1°v151on, .which has turnedh"our minds into ] .’
ts, - . . K3 . .
. L. . . . : 1] . ’ \
cocuphers, 't - . N -
v
.\ .\l‘, - -
. ‘ . N 4 L.
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little more.than the pedants deligiit in one-upping each’ others collection of §:

' s . [ ]

' ', absurdities and bloopers. Watergate has been ‘the fairest game of all, cul-

minating, perhaps, ‘with a- boo‘ilalled The D C, Dialec with spéﬂific illustrated
’ .“\

chapters on hew to be impersonil, obscure, potpous evasive, repetitious,

awkward, incorrect faﬂdish serious and unintell

A
Scott The D.C. Dialect N.Y.U. Press, 1975) The lon and noble tradition /

() #
v, .

preserved by English teachers, vfhat of keeping a list “of hﬁmorous student mis- -

A § b'- L

takes to be trotted out and chortled over, is renewed almost invariably in the

lecters to the editor columns following public essays such as “the one in Time.
R .
iter submitted his contribution, attributed to'a police representativer

ble.' (Paul Morgan and Sue L

g

%ﬁh ,i)
. * % , .

% £ I s om

Page: 4 ’ % E » s

~ " g % % >
‘ P r 3 b -
. . '__ - .- . - ‘ ¥ 1 O o
e A _
RSN A-wedent Tioe sssey, (Avglat ¥ L
| x* - . ~ . % 7 ) « ]
. position noting that much. of Zhe current'concern about language decline is ¥ o
L) . . 'J

Another submitted a 1etter written entirely ip Latin, Deshite Times'scautipus

.0

.

’ \

Varnings however the temptation to take an extreie position'was too great to

; . , J.
:ignore. The. article soon moves on to noté that there are signs pf ... a new

brainlessness in phblic language.that coincides with a frightening'ineptitude

R . -
. Thomas H, Middleton's columns in Saturday Review'also frequently support

zfor reading and writing among the/younglbf(p.34)... . ' ‘, <L :

.

the ' all isélost position regarding language. on April 4, 1975, for example

N\
his entire column was devoted to 1a-kn . Middleton at least ‘w tes wittily

about it and with some insight into the fact that hesitation and continuatio "\

4' ( L ~ '
markers will probably aﬁways be W1th us, concluding. "And so it goes; forsooth,
if faith bejabbers, alors, and there s nothinv we cén do about i* " (p 63.

.. f . K ..
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. - 1.2 . Former Expressions of tne Li iferacy Crisis y .
T c. .; i ; . """,' . ,- > Lo
e . “ i
. . That the public seems de e T d to clalm‘ﬁﬁat there is a 11teracy cris;s <N,

"y

. ) .
expresagnns of the pubiic press,"But we °

ons are cyclical, if_nof*contihuous.

. .
- . L —— . s

_have also. suggésted that such- gxpre

cheng‘séeﬁs clearly &vident from ‘but

ax,

. EveJy teacher‘of English knows'that'there hare always béén deﬁartment'meetings‘ . _
. dedicated to the decreas1ng writlng ability of students. Either‘ohr students

. .
¢

have always beén worse than their predecessors or our job of ttaching them to .

. [ i 4 . *

write better becomes increéasingly more Qifticult for us., Complaints about, the . ke

| S ._ . ._'.” f ) . ’ . ~
current Hecline in 1iteracy'are not difficult to find throughout recorded. history.

. 2 N
L <
.

. o

j}. At about the veri.tide Which'odr country was feunded, one James Buchanan maoe a

. similar lament. ‘In_referenCe to .the grammgeical improprieties of-eveh‘the best
. ' . ' ’ , R ‘ . .
‘ wrlters of the time, Buchanan observed: . « -

Al .

[ 1 i .

. "Con31der1ng Lhe many grammat;cal Impropr1etie3 to be fouhd

.
. . .
» v

in our‘best Wrxters, such as” Sﬁift““Addison ‘Pope, etc:*a'SystematicaI”"”*”“*“**"{"**

o B - ev =

.
!

:, . English Syntax is not‘beneath the Notice.of the.learned themselves. i
- [ —~) ! -

'. . Should it be urged, that in the Time of these.erters{'English was

. ’ ] ) . . . ,/,

a very little subjected to-Grammax, that they had scarcely a sgngle T, /
L . PR Py . N

Rule to direct than, é\quesﬁfon readily, occurs: Had they hot'the\ ' A

Rules of Latfn Syntaxtn direct them"?"2 ' " . . " >

N

ofher’ 1ament$ for the slovenly approach to written language in the k .

| °1gxteenth cantury puc the bJamu uu tho‘an]ish 1anguage as much as on its., |

writers. Jonathon SW1ft s 1etter to ‘the lord treasarer, Harle{ (Earl of T

’
¢ 1 - ' y

vOxford), argues both that ous 1anguagc has sericus flaws ‘and’ that scme soct
. .‘i'f-‘ .

]
of iitzrary crisis vas apparz ltlynfelt even cnan: , Ny . AN
: : e . ‘

- »

)

“ Jémos Buchanan, nugllsh Gramunar, London, 1767 Pre fa ‘

. : : v

. \‘l ‘ T . ’ -. : o . . ,:
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R : “,“'*Myfl‘;dra,“‘&Tdoﬁh‘e”re';“i‘n_::h‘e—na'mE‘of":n'l*tﬁrleamed = L e
K =X . -'J - ’ ) ) y c o e . .\". 4
) PR " and polite persons of tha na-tion,complaln tg your lordsh:.p,,.. ) ' '
LS ‘ ' A A - . i ’
AT AY L . .t ., -/
. D that our language is extremely 1mperfect- that its. cfaily e, " )
: ‘. s 8 . -
.. . L et f : AP
v s . ,1mprovements\jre by no fmeans in. P}'oportion to 1ts daily corruptions::* Y
v ’ - > v - » @ .
.‘ that the pretenders to polish and refine it ha've chlefly mul.tlplied- e,
. abuses and absurdities' and that: in many 1nstances‘ it offends against ’ L.,
o, - every part of grammar...and these corruptions very féw of .the best -’ .
- . N rTT
- authors in ou.r.'age have wholly esca&ed... 3 T "\ - . )

- Similar- complaints about the . atrocities of‘ current writing can be found

< 4 .
., “s . LR . 9. - . . . T,
. <

throug'nout .the, nineteent’n and twentieth centuries as yell I‘ssues of'the(’ .

3 M o. - . R N ” . . A e
o 7

nglish teachmg journals fOr the past fifty years~haVe also been known to

A - »
. - . » Y
K o' . . s 9 . Y. .

exy‘ress such a positiog s R “ A RO
y ,\, , 7 N l- - - “ ’ ‘. ‘
1.3  Poreign Expressione of the Literady’ Crisis ‘ T RPN

R A Whene % the pu,Blie opinion caycle— reaches its height about man:ers of - S
. / M 2 . .
this sort, it is w:,se to try to ascertain wh-ethe'r'or not the phenomenon is

¢ ’
. S - 4 alg. } .

- peculiarly American. Exactly how w1despread the f!ar of language. decline - s

really is canno{: be determined with accuracy, but evidences of such op1nion S
' . ’ [

o have ‘been ‘mate publlc( in Hong Kong, Portuga]s and England in recent months,

> - -t -

A~ ;o Ime Hoqg Kong, elderly Scholars lame-nd the decline of the Chinese te

language while ﬁoreign employers complain about: the‘lack of proficiency in '\}

-~ . I L] ~5 ——
. et

- English among their staff €San Juan Star, March,_.6, 1976, p. 9). Local
- . v .o I Co ' oo
- : educators are concerned ’that the local school system hag.made a mess..of-both "

2 v

y languages b{ teaching neither effec i ly. "The Vice 'Chancello‘r of Hong Koi;g}

Un1versiLy is quoted as saying- ) "It is a worrying thought uhat the prof1(:1ency

»

3Jonat:hon Swift Letter to Haﬁ; , arl of Bxford l712 . . ' o KR <

F RIC
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e »
E in languages of the public emérging from ‘our schodl sya&em appearf‘to bg, for

. some’ years, deterionaﬁing “///fﬁem AIdamy, . The Vice Chancelldr wené.on tonarn” fhat’

B O S

- Reading standards." * As & result of ‘this report Sir Alan Bullocky Vice~i'

. years ago.

Aruitoxt provided by Eic:

_—Emc I U
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- ~ b

A '\‘z -

&
)

';ég%ki“7*’ gt e T el
: ﬁf the present trend tontmnueb the peopl of angikong may ‘one dhy speak no.
. B et o A
language at all . ) ' L . A y
. : - . . . s
“ ¢ \, 5

. A Ty & [
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* .

. Portugal has £aced recent reVamping of eLementary and secondafy education ;?f

- . ' n‘\

in that' mountny, oné complaint being that the basic skills including literacy .

~ ’ ..\ .

-

are in chaos The proposed actions are fam111ar ones, (-with cuts forseen for %

> 4 { k/;
college teaching (too tuch autonomy exists‘there) algng with the "return to

P

basics" approach. Interestingly enough Portugal s minister of Education and
' . N Y

Culture is looking to. Yugoslav1a as a model for reshaping basic subjects in the

.

.J‘~ -

Portugal's schools (New York Time

'

s March 13, '1976, p. A 16).

=, 4
AT Y

cr

&n June l972 in England the National Fbundation for Education Research

. . ‘

issued a report on read1ng standards 1n British schools called ”The Trends of
P

-

. 3

3 .

¢ et o £ rn ek e e e i T o i o

S e

<

et
a"—

A
e

. - .
P > -

Chancellon»of Oxford University, was appointed chairman of a committee to examine
.. i L]
thoroughly pubhic concetns which might be roughly translated as "THe Brltishv
h 3
LiteracY‘Crisis"
s

‘e

.

Eor approximately two and one-half years, these recbgnized

educational leaders thoroughly investigated "aT1" aspects of teach;ng the use

Y
N 1,. - ¢ 4
i i t -

of" English” and submitted-their report on' February 18, 1975 In direct 4

& N s

response to once charge, of‘the‘committe

e‘\\ze report argues that there is no
firm evidéence uponzwhicb to base comparison tandards today with those 'of 35

1f standardg’ of re ding, wr1t1 g and speaking are in decline, ‘there

._"

R

Ehe test1mony og expert. wttnesses and tle e;p1r1cal evidence of surveys. The ' '

A




*
v
-

».._ ; ) v . .

. . .
~

¥ - L«

v
s “ ‘/_ -~ -
~._-6"

of the report 11es in’ its wise,plottlnﬁ o) fufureaactio

I,‘Le Vel

"sthe~Briti «%ﬁ,
;fL,w. - 3N ) - a :‘?‘, sl { 7%
4 , .

s schools, Fov our purgoses, ‘suffice 1t to say tﬁat whatever decline in

standar&s,we are facing in the U.S., Britain has already been there and 1s~at v i

d - A h - .-y - Ky

O . least a 1eg up toward doing something about it. oo .

. - 3 . ‘ . Y

© The question of “whéther “or° nok” ‘there. actuaily is a literacy crisis . .

oot N \_,ﬁ

- " ' . 4
in this cd/ntry is, of course, not easy to answer.- Most certainly there is a

public out¢ry against what is thought to be 'a decline’ in ability ' At the came )

' . . . .
- 4 - e

3 time it fust be noted that the public outcry 1s not a;ﬁew phenomenon and that"“’ S

. ‘ . , - |
. it is not specific only to America: One might Wonder, in agditfon, if the . . ..

- K . . v . N -

purcry would be as strong if it wére couched in a different socio-economic S o,

: . e O . S .
fxeriod. One might hypothesize that if things were going we1]7 politi{ally“ T

ecohomically, morally and socially, such an outcry might not appear., In times

"_.ﬁwwimipfm$4ch difflcultykrp ople"‘ eed_symbols. against which to inveigh, causes about

.

.whi cn to be 1nd1gnant and scape goats,‘ovei whom to. be superior. Perhaps
¢ [

[ - -

' there is a touch of this phenomenon in the current'situation.as‘weli.

M ' .
. C . . .

"% 2.0 Why,Is_Ihere A Literacy Crisis7 o . . ¢ -

i

i Just as the/Bul{”‘kﬂxeport noted two major sources of ‘information regard? ng "
il -f . .
the.extént\to which ? 1iteracy crisis may be said to exist in England so there ) .
LR 4. , by t. ~ -

. _.‘. .&. ‘.‘-\_ \..

e . .
. oy , .- l ~ v

are the same two~maj§“

.,w . \.q( X

viﬂenceé forgfhe source of the crisis in Amerié'é-'l i3

A . ’

.
X . " K2 ’-a‘.

empiricaﬁkﬁyidence of surveys or tests. © _ .- ,

3 . .
Logereens : » RS

“‘~ \ ] L :
& : Some of the recent«public oatcﬁr spout 1. ne*a cy has alreauy heen noted .

~
~ -
. \ \ ’ . z

. Edwvin Ncwman claimethat the reasons for *his decline are manj. *He blamos 4 -
N ‘\th ‘ o Tr/ .'\ - ‘ ¢
R ‘ . '. . o " & .
C societal rahid cnan%e (alwéys Sangerous, ,xthejris of 3 nori.lcs (spa' cdi ly
B g - "- 4 '
- D P A A o
. 3 sk . : ’ . ’

s .=

¥, T
. ‘5’\ ¢ . . K
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Blacks, Indians, Chicanos, worzen , homoseauals lesbians, prisca inmates),
0y E ¢

. : ’ P

L Q. :» ;f . ’
C‘we‘l,f_é_re recigiehts); the generation,gap‘and, o course, television. Newman
. Lo . - . i - ¢ . o s ‘4

concludes his analysis with an-observation_ that we have witnes: ed"... a whole-

. PN v,

sale hreakdown in"thE~EEf6rcément of Tules, and in thg rules of language more
v " b b N

than most." (p. 11). It is not ‘unusual for the. pub11c press t¢, in effect, . ‘

claim both that language is leading mankind down the path to dest:uction while

> e

L also claiming that 1anguage is being done—in by various he1nous bad influences

‘ e v

g of various sorts. Televis1on 1s the most common culprit suggested and, although

o

the tuBe ‘has become fair game for almost all wxiters, crit1c1sm is nowhere more

4%

T 0 ‘
1ncisive than when it is written by TV critics themselves. Jean Stafford of the

New York Times observes:

» .

é; ' "The high linguistic. crimes committed by television's newscasters have n :

T

‘ ) impoverished the ‘richest language ih the world., The crown jewels have been

v
[N P ———

smashed to smithereens and the gold settings have been hocked.,™ (SEptEEBEF""“"“””“"""“"”"*

. . .. ° - ) J’ .’
",{. . B 2 1..5, 197{!" po DZS)' s ' Y ' | | ’

}-f ' N "cher bad influences have also led language astray, according to the

L} .

. press. Times claims that Samuel Johnson's society pinned itS\faith on language

-

J; - while Americans attach theirs to technology: "It is ‘not Words tha! put men on

) . . N - ‘
the moon, that command Technology''s powerful surgrises. Man does nui: ascend

E o | ) * N : C “’ i . - -
¥ to heaven by prayer, the aspirstion of language, but by the complex rcckets and

H . o

,cqmputer codés of NASA." (Time, August 25, 1975, p. 34). . , . )

. ‘The Vietnam}Watergate morality~mﬁdd1e has also been suggested as a -

0«!‘ 1

- leading contcnder for the modern’ vollapse of language clarity. Time contihues, =

accumulation of lies inevitably cbrrups 'the langu ge in which lies (ATe told.” ' <
""Bombing" becarie know1 as "air Support" during that period, . 111ustrating Times
LA v .-

concesrion Lnat abuse of power is £oLiovea by abuse of language. . T

/‘ . . . ) R v b
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‘ ’ Other/ suggedted bad lniluences mclude the feminiﬁt movement which,
/ Y
T me observos » _"... may eventually succeed in neutralizing gender in hnguage

‘e ’ L4

(m_q P. 35), overworked teachers and open ad::’ission policies suc as the one )

" 'at a8 large pidwestern university which consci\entio!,ﬁ)ly admitted 800 inner city

Black s’éents only to fail most of them after one or two texms of freshman L
/ . . t I .- ,

Bnglish. / N
. y It is difficult ‘to Assess the: output of the critics of language who feel N

4k, .

that evision, technology, slipping morality, feminisxn, overworked c1assr/ omi :

athers ’ the rise of minorities, or open. admissions have caused a decline .
: v

e} language skills. One can only speculate that if this sudden flurty ‘of

satarest in language ‘had occurred in another aoe it might have been blamedmm

AN
‘e

x“lour:l.dation, jazz, the labor .movement, industria‘ization, slavery or the in
. 3

v . -

e i a0 1on-—o f-v-the- printing'—pre Y- FURAS S 2
ciene . . . 4 L PR . ;e

e N2 Emgirj,gl Evidence of Sl._xrvezg or Tests , ‘
\ _ A r . . .- R

Jutu: as the Rullock :report revealed that ..here was no empiri"al ev*duxte

. . %o support the claim that ﬁxglisl'mguage use wns in decline in England, ro ’ > . '

there ig no such evidence in this country. 1‘118 point will b- heavily disu v...y! e,

’ » T / sy
on all quarters » evidence to the contrary, largely because we are a coum.z'y W

LY
Al [

‘1 which ‘believes in the assessment m..asures which ve manufacture. “He place . I A

incredibly high stock in the ability.of the - Stanford-Binet to me..sure in- ~ .
’ )) ] 2 s
N telligence, the ability of the Differential Aptitude Test to pred ct employ-— . -

] abild.ty, the ability of the Iowa Test of Basic Skills to measute achievemcnt ing ‘
! : . <, e T
“ . ‘ . . Lo

a meaniggful way. : .- - ‘ ,
s . . R ". . YR . - . i . Y

-
.

b * -
hE T ” * . . . LN .
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7' have been dcvclopod to assess langucse-uae abilttiu. ‘l‘h unrclubiuty was

- recognized uccnu}hy the Office of cfvd’ Rights as 1t 1ap-d chc ;utdo-
" lines for 1npl7nc1ng the uh.v-. Nichola Suprems Coutt dnciaioommd!u
N biliuzunl sducation. ‘rhc 00! wid.uma uunthlly donud tbo nudtcy of
ducrcti" 1nt hn;u{wtnting.ﬂ‘* That .is, OCK said thal: thc very hohtion
of a ductete coqémt of the gestalt of langugc use u a vtolati.on of tho
goala of unm¢ uuutmnt. They uked, m essence ’ bow a Spanhh lpuun;

\\ / f

chﬂd' coqntcnev ia spo/akinc !ngli.ah could in atg \uy bo rcflccud oc in¥

3

test tte-. Inotud, ocR atguea the child'l lm\gyuc abiuty \jd.ll luvo to be
mvasured by somsons's observi.ng thc chﬂd uu tc 1u a Jnatural eonto:t and {n /

a noo-up-utcd f.uhton. /t/ be in conpluncc with :ho hv, tﬁon a uehool
- &

Bt e —Perhaps the least" teuéblrinatrumenu of" all‘“bm+t, m*chon uh!sh—wf;

dicctcd by ‘his’ abutty to ulect the approprutc vorb for- on a mltiplWi«

W

;»mmwmsb devise- a«toully m»—typc of~—1numnb£romt!u dumu_potn:_tun_

H

’ abuuy has bun lupcnd fot yura by thtee ujor areia ot con!uuon:a

de A cbnfuuon of componcnt aktlla with the’ nsnlt of rnding.
° . - A An 1uptcc£u and unvotkable definitfon of vhat u&lng 1..
3.

ccontuuon of speaking otmdatd anuch vith the abt\uty to tgad.
In \any thoory of rudi.n; whtch accounta for. the mlti.plc accuou of
language in the mding process it will be appannt that ntly s ltc;tu, such

as. lcttsr-m;xd cmupondlncn. are l.utmd only tq be nbc,lvcd, ab\ loou as
] . N . 7
pouiblc, for more co;nttivc »atratcgin such u huniu; ptbccuiuz. '!hcro u
. z'rakcn from Roger W. quy "ludin; ‘and l.ndins 'l'uts.
c\m'iculun Cmtcr, Saptember 19, 1975. . - ,

. L]
t 'f" . L. [
. L

A chort co the mmu
\

L

R,

m use. o o , : ; : ‘ N
. . . < . .
@ 2.2.1 m:lm_nm. | o -
/./ " The same ptinciplc obtains fot rudi.nc. 'Ibe numrmnt of reading . L T
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—I{tt1é reasou to belfeve thit a [rolirjefit reader will be able “to retain—the" .o
“level of awareness of letter-sound correspondence required of beginning readers

¢
to maintaining conscious avaréness of vhat ome does with one's feet in the act

- .

s

after he has achieved more a(i\:an:ed\status. Such, behavior would b analagous

g{f walls_ing long after one has leimed to walk, Yet most measures of reading .

. \ - ¥
. ability continue to test compone:nt skills, even early learning skills, at

* later st\aks oq, the amazing assumption that component skills are of equal

'__,\1\importance at all stages in the learning process.,

e \ " .

) Che might} ask, in fact, what value sach skills have at’ all as measurements
. . of'a’gestalt such as reading or writing. It is a preposterous clai;n, for

e:ample, that by konowing the rulg gme can perform the act which the rule ex-

i P 4 .
= plains. Being ablp to isolate: the letter-sonnd correspondences of a word may 0
‘ be a u,seful skill but its value .to the good reader 1?’ ayest, questionab le, . .

» - 4
7

S Being able-to- define -3-noun-

be a- nice ;\hing-to do butg,it_inm_uay ‘enables_ _ _ ,__"ﬁ_;
- me to \vrrite better ‘any more "tHan being able to spot a metaphoiwill turn one |
) into a publishable poet. The gist of this argument is simple enough Tbe '
g _ gcstalt of reading and vriting will probably BoOt be‘ measured by question_s which
. R s/ -

) " adcu:ess isola:ed component s}cills learped at various stages in the gcquiiﬂion

of these gestalts. *Writing tests which test for spelling measure spening, not -

. composition. One sho:’Id not confuse component skills with tP‘Stalt.‘ -:

. . .

.o

t

.~ . _The study of meaning has not been easy for ’reading specialists. Reading

. . L 4

~ * comgrehension questions fx:equently follow the.- format of asking the child to read .

paragraph then to provide hih with four answers o’ne of which is said to be -
cozrrect. Unfortunately, the corcect answer is vften selected from a minor point
< .

in the text, a techniqne which is thought to m...as;:re "careft.l reading ability. »

.

o
.
-

. . . . .,
“ . . .
- . L4 ey -
. - s e . . .
—r - r 2 d . hd L’ L
- . . . .
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' Several things,,are wrong with this. aseuugtion Fpr_one_thing, there is no

< reason to suspect tbat "careful reading" is equiva],r-dt to good reading, e8pecia11y

~

-as a reader progresses farther and farther in his skills. As he becomes a better

-

reader, thie child learns to process fewer and fewer of the many clues provided _
¢, by the printed page, selecting only those which offer the quickest pay off. In ,
» ’ ’ - vt ‘ - ~

-

facts and to

a very seal sie, the good reader, who-has learned to attend to the important
) ga

ore or non-prioritize the marginal facts/, n be penalized by

”
/

such a test, ~ e

—  Comprehension questions are the only kinds of c;uestions which are useful f‘

¢
-in measuring a child's ability to read. Questions ztelated to decoding skills

Y

can measure whether or not the child has mastered,the appropr'iate level of those”

. -
/

skills, at leaSt at the e.arly stages of neading.{ Since comprebension questions

~.

are the only areas wnich measure reading ability, it is important ‘that they not

. ‘penalize the good reader or the bad reader and that it is clear what they

P e g e

act@ally measure, ) /
"Most reading tests cbntain cou:prehension questions vhieh measure- -

\

. /)%Memo{ry for detai&%ﬂnm one', frequent1y~used because it is’

easy: to measere, ‘- : ) : ~
© 2. H.arginal facts (also easy to measure)

* . 3. Main idea or theme (the Teast measured but often by asking the
) i

e child to provide the best titie),

. 4, -.Study strategies (question° which rec;uire read-search—reread .
ex;;erimentation more than anythir:s el%) .o . )
5. . Inferencing (what ﬁappens‘ next? ;Jhat is _imolied? ete,) . - .
' . -7 . - . <
. \. /_,: ” : .




T T T T T "The étrange part a})ouL 111..CA Rz €IoUS ~is that tﬁe}"al‘e“ﬁéﬂa‘HY'mi‘xed*“ "“'5‘““_ .

together and assumed to be-equally indicative of comprehension. Yet good seBse

i

tells us that main.idea and inferencing seem to be far more important than menory

or marginal facts. | Study strategy type questions probably do not measure com-

prehension nearly s‘much as they measure study strategies. It would be in-*

finitely more usejul to know=of a studen@ yhich of these' types in which he

is strong and in which he is 9£-;T~ _ ' .

<

Can it be that some. children have difficulty in'ﬁearning to read because

the language) they bring toathe onk is sufficiently different from the language'

QO

of the book to cause problems? Initially, the answer Seeied to be that the

N
differences were significanx and that so called dialect readers should be used,
‘A N

at least in the initial stages of teach1ng reading. Others came along, however,

such as Labov, Shuy, and especially Kenneth Goodman, who pointed out that many

LI

- .7 of'the“ﬂifferences found- between Standatﬁ Englishland.Vernacular Black English

T+ were surface features, that the underlying structures were essentially the same.

> ? .

One solution that was_offenhd was to recognize a child as a reader if, when

given a sentence written in standard English, the child uttered the equivalent

- -

sentence in his own dialect. .The problem was then for teachers to become

’

sufficiéntly aware of the language of the children in theixr classrooms that they

§ -~

S

~

. could recognize an equivalent sentence.
. And so reading has moved away from meaning essentially sound/letter . -\\\\'

. * ~ »

‘correspondences in Standard English. We no-longer ‘are concegned that the child

L4

- seés "My brother goes to school." and reads.it as "Hy brother>he go to school "

*

We kncw the child has comprehended che under-lying meaning of that sentence and, 7
i |

f t%erefqre, hs\is ﬁEading. 1If we want hia to Speak Standard English that is - ) |

E
iug

- r;Eéem. . 5\ . | ‘ \\\\\, ;3

nanOther.problem, but it is definitely not a read
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- 2
)

f{___ oo .. ».:T. But can we J:e se suru that_the. ui'zderrllyinz s"t:xzup_tgreﬁ;grg the same between
Standard English and other varieties of English7 New developments in linguistics
may help us, to uncover some dlgferances. Current lfﬁgﬁ‘stic research is focu81ng
) guch Tais on the phqpological and syntactic systems and much more on the semantie .
systems.’ Linguists are wondering, ﬁor~ipstance, how a sentence lihe
It's cold in here'z ‘
can possibiy mean the same thing as , * , :
‘ v Please shut‘the door. L ' ««___,_7’f"¢. : ‘
or why a sentence like \ - ‘ o
§he's‘a prefessiohal 'i' bﬂj. N - ; )’ =
conjures up different occ@patiopal connotationsg than the/sentence . . (
. . . . “ : . :
He's a pro%essional - - L ‘///, ' v . f" .
e What they have fbund that is s1gnifzeant for us here rs that me;ning can no, - b
o ; longer be.discussed in-a vacuum; We must taik aboet megning in .its social con- )
v : -
) text. Anthropologists shch as Dell'Hymes have %een saying as much for years,
but only recently has thi become evident.in'iinguistie studies, ) ,
2,2.2 Uriting ?ests o ' \ ) \ . /
) A few years'ago this natiod witaessed the Nétiopel'Assessment of Writ;né,.. '
as part of a series o;.eational profiles of teétihéei‘sgccess; .Fire age grhnps; i' o
¥ i - . . . .

from late primary through,adplt wereggiyen the task of writing a éomposition

based on aystimulus picture of a forest fire. On the surfeEe, this appeared
~ "to be a reasonable way fo avold discrete-point test problems but several other ° )

deveiopments ‘rok place to make the event memorable in our searéh for empirical =~ . -

evidence concerning'the“declining ebility of our students. Having eccumulated"

these thousands of written compcsitions, the assessment staff suddenly realized
* b . - .
/ ‘; o . . . * .
- ’ ~ <« .

. " . - . ’ ) . . , h 4 |




U SUS . ~ :

; . that it would a}so be necessary "o score them. " The problem, of course was‘hown

. fIn the most uncreative decision making of entire project it was decided tha\\
%

; minimal cut-off poigt would be established and that the criteria for minimal

. ' cut-off would be mechanics. Thus, writing was defined, for the ﬂirst time,
Y

. as spelling; . punctuation, usage and capitalization. Since the mandate for

’ 4 Y

Y . ‘measurement did not speclfy creativity, logic, tome or well turned phrasing, no
argument could be made against such a decision.' Contextual concerns ‘were also

minimal in the aational assessment s nce the writers were never told who the

4 -

audience for their composition might be. Nor were they givan a chanpe to proof’

read their efforts.. . 5 J -
— N i /

A shofi timug:omparative atudy of written comp951tions of 9, 13 and 17
yvear olds wa¢ carrigd out im 1970 and agaig'in 1974 each time on natiqnal
samples of 1500 students. In that period of time no decline in the skf%ls of

. K]

grammar, punctuatlon or spelling were evidem Washin tom— r-—hov—~i%~—l97§

Pp. Al, AZ)’ hz reporf issued by the National Assessment of Educational
Progress cont uded:; "There is no evidence here that the schools must gé- k

back to bas1cs °'indeed the basics seem to be well in hand. " (Idem). On the

\
| - -

*other and, the report 1nd1cated that the writing of the 1974 17 year oldg is
, L E N ml

less coberent‘,more simplistic and awkward than their 1970 counterparts while the-

\

same writing %uality of the hine year olds had slightly improved Proggssional
. . /7
- English teaqhets Who served as test analysts were generally skeptiﬂhl of the

s&gnificance of the exam, Martin Lloyd-Jones dbserved that the test” ;. _is

-

N e

-‘/ a very gross,, npt a vefy sensitive instrument but happens to be the best we, -
" - have rigm;;nov;‘!:g (Idem). - :

I oot

. .
N v . .
: * 1 g;« . . - . . :
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- - . z . ' . . -
) Y N 4! . . i . .
N . A - - ' - .- -

v*

b{ et
-— ) ‘.
-

j




Bage 17

2.2.3 The Et_iR_EL Study S : o A
X ‘ . . S
L EVidence for the reality of“the decline in aohievemeﬂtéofﬁstudents ik - fE\\;s_mac

LY

presented in the CEMREL sponsored study by Annegret Harnischfeger and David ‘ -

Wiley, called "Achievement Test Score Decline' Do We Need to Worry?" Thi\

. . study seems to p1n~point the reasofi why students, are entering college with ‘a "\

-weaker background than did freshman of ten years ago. It concludes ‘that

».

lowered test scores are due, in part, to the fact that fewer high school

students are taking the traditional college'preparatory.basic courses./ Simple .
: - o

drops in enrollmwent seem, to the authors of this study, to correlate with test
\ ; . .
score decline, High school foreign language jrrollment is down 7%. General

' . mathematics is down 15%. Physics is down 30%, High school English enrollment

is down nore than 107, while English test scores have dropped by 117%7. Interest- -

1]

ingly enough, the study has not found any particular specialty qeplaczng the

~ :
N ”~ .
N, - . - L

drOpped enrdllments, S . ‘ ' ' ’ %

- '«. -

"“'“T“‘”’“““““"“i;ﬂhe CEMRBb"study~also—cites“other le55~v1talwfactors_which_are*inyolyed-

. ¢ . -

<
L in the decline of achievément, These include a lower dropout rate (many
, . . ;

° students who would have dropped out in the days past are noy taking_the .
. . L "‘ ‘ . a .
entrance examinations Hr college) ‘and increased absentéeism.. . - - g
i - 2.3 Weighing the Evidence

- -

—1s the evidence presented by the expert witnesses, the reading tests,

.
.

the ﬂriting tests and the educational analyses adedquate to determine whether N
’ > ° .

or not»there is a literacy crisis? It would appear that the position‘taken .

- — -

by "the Bullock Keport might be as approprlate for America as it was. for England,

LY

-
. The simple truth of the matter is thac our reading testsgpre so ill-conceived

- » .

that they do not effectlvely measure reading ability at any‘point inltime much

] 1ess across ;Zints in time, We have no. longitudinal ‘data on, writing assessmencs
- ‘N- i ¢ . 3 . . .

. T ] N : . - : .".'-
:.&’;p*y . . L e T e




.

" and ;,},ai we do have is of doubtful value. 1In the cases of both reading and ~ "

writing it is safe to sdy that there is no firm evidence upon which to base

! RN

! '§ comparison of today' standards,d\th those of 35 years ago.

L L There may be something to the CEMREL study. It ‘seems. to be true that

\\\\\\ students are not taking the same traditional college preparatory Qourses as they.

N, ’
~ .
p ~ . i

- did ten years ago. Courses which survey English and American-literature, for

ekample are being replaced by cutsey titles such as "The f:gblﬂﬂrof Darkness"

S~ -~ .

{a comp rison of Melville's Moby Dick wiqh Cleaver's Soul on Ice, ffered at ) \\
,‘ //my son's. high school in the suburban Washington area) To be surzzeto

day's R

- high school teachers know relatively little about teaching composition, but g
this is not a new\phepomenon and it is certainly not limited to the pre-college
N

annot deny’ the statistics on absenteeism’ but it is =

— i .ot . 4 . \ *
hard to idagine how children“gan know 1ess today than their counterparts rknew

& N P ‘ N )’ 4

a.decade ago, In short, the cur: culum may"be partly at fault™ but""it Y L —

teach;%g_community.”One

%

appear that we also are woefully lacglng in the instrumentation vhich will give

~ d
- A .
- N

. us_an accurate ‘3ssessment {( £ what we‘ wantN:o know, , B

o 3.0 What Can §e Done About 1t

® ‘ro this «pdint we have noted tbat 'if there i

" "~

- countty, it is not a new phenomenon, the phenomenon

v
*

n!., o
"""f' ..-'

,?

7

A literacy crisis in this

not peculiarly American o

* and that it is based pzimarily on subjective judgements
A witnesses rather than on objective data.‘ Certain advantage can accrue-when

. . . . ;
- a problem such as: this one receives widespread attention. it would seem obvious

- 1
~

L \ that,if such a cri§1s is thought\co_eflst certain steps will be’ taken to.

remedy it. After the Russians put Sputnik into space, America quick1y~retooled

.
. ) -

\\ék\ . its space engineering-program. Such preeedenthcertainly exist, If 1 ttle oz,
r d

-

H - . ~

»

« nothing is done about a nationai crisis one can assume either: that there really »
i A & . . ‘ ’ v

(< J S —at A . L ‘
EMC ) ‘:“_' - “‘.‘-"“ 'K\,' . . o [9 19 . . 'c’ ¢ ‘. ".

[ . .
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is no crisis or that it is not to be taken seriously.. t.

The field of education, unlike the hard sciences, has ‘never been techno-

We can gear up ‘for médical or engineering crises

. . s, *.
6
much more efficiently, largely because the latter are so far from the natural

—_—

logically Valued in America.

knowledge base of most citizens that innovation is thought to be the only way

.+ out. In times of crisis of the generally unknown, one turns couinnovation much

N !

as one might turn to prayer when all elSe'has failed. Edycation, however, seemsQJ.

-

] \
' ta be closer to the common knowledge of most Americans.

They feel that they |

w

know something a&dpt educatiox;1 This feeling has been legitimi 2 d bycincre Sed °
l

community involvement in- education decision making, often confusing policy’ and

needs assessment issues w.th implementation strategies.

In this process, -

not too surprising that President Ford did not even me

January, 1976 State of the Union Message. Nor- is it surprising that many public P
l L
. expressions regarding the lzteracy crisis preseﬁt wild and half-baked explanations

- o
e,

for it, After all, -their explanations are mwo less suppo/ted by evidence than o
A . >
those of the professional educators. ’

S

_the literacy crisis, however , these.

commonalities: -

. - - .
In discussion of what to do abog
. / .

e

public xpressions have ssgv I

e o .
They are willing to generalize the worst. _ - e : ot

/ w

: They express a desire to go: .back to tha former ways of doing things..

p -~
‘s - . B .

school personnel have tended to default in their effort to he authdritati e t;//-
( and, however posi%ibeﬁthis may have seemed‘tonhe, such defaulting has been ;/ij _
accdmp;niedmby a loss of public confidence. - . S e : e
- n the’ publif feels that it knows as much as the school pe 6le, one ‘
can expect relat Ly:liqslglin terms of supporé mechanisms. =
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- .

3. They evidence lit;ﬂe or no ‘underStanding of how language works

. .- ) .

‘or even that. language is‘important in understanding the literacy crisis. "
. ‘¢
»
4, They express great reverence for stahdardized test instruments.

-

.1 5, They evidence'no recognition of»the needed programs or research r

N

1

/

upon which the current vagueness can be c1arified L . 3

l

clearly Yaid out fgr us. We have stood-by mutely and somewhat bewilderedly
) : - ,
while pressured expert witnesses ‘have made claims about the reading .and

«

'writing ability of the students we are teaching. On the surface, this procedure

seems unbelievable. .Why is it that newscasters like Edwin Newman, columpists -

~e . I 1/)
like Edwin Yoder litérary‘critics like Thomas Middleton, television writers’

liRe Jean Stafford can tell professional educators what is wrong w1th our
A

- students? Do educators tell them how to anhounce , to review or to criticize?.

.gherjtrategy for_educators and linguists in this reéard is, therefore,t’\“\"\\

-.really leieve that we have done a rotten job of teachiﬁg “reading and writing

)

Why is it that. the personal oPinions about language by such people as Ronald
Regan and Jacob Javitz should be valued as highly as the scientific deScriptions

‘%f usage which have been carried out ~by linguists and texié'hraphers? If we

e
),1

ve, should be able to say exactly what is wrong or get out of the business and’ﬁ>g

- * T \
.
4

leave it to people like Newman Reasoner and Cronkite. What is»sofsurprising

to me is that little or no indignance has been expressed by the very educators
I

’ v

who have been under attack Imagine the reaction from the'medical PT ssion
v

if spddenly the newscasters in this country began to ofﬁer free adﬁéﬁe’;;f

J —_—

techgiques of‘btain-surgery. n VI : .
ki . . - o N i} ot '
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.ogttention.and turn it to our advantége, At 1ea$t‘literacy is beiRS'diScusbed“, . k
_ iL the public press whether intelligently or not, We need to .develop strateg%
: for CaPitalizins on this attenTion in such a way that appropriate publipymeaSures

/

can be taken. In brief, we need to discourage the public reacsion which would

) avoid innovation and return to the study of Latin as :a model ‘We need to - t

J3.1° Hhat to Do About the Eublic s Willlggnesszto Geng;alize.ghecﬁorét‘ o ) -

‘e

i ] . .
There is probably/no way, to change the attitudes pf the apparent millions
of Américans who take sblhce—from\the notion that the world is going to hell in

\ ¢ e . -

: a basket. .Such & feeling must be satisfying to many people, for whatever reasons,

On the other hand, there is little to be gained.by our permitting 1iteracy to

be thought of as an integral part of this disintegration, Rather than to . '
: . . . - . ' . .
: . - . .

become defensive about it, however, I would suggest that. we take this recent

.
-

\

PPN ‘e

v

argue that since literacy is a problem we should stop'funding research in it,.

e ! .
4 »

conv1ncé ‘the public that rather than to penalize literacy for being bad, we
o o

x‘a

-

s

‘.3 27 What xo Do*ABout the Public's Desire to Return to the Good 014 Days

own) had a firmer grip or how "to do things Generally the ttuth of such an . o !
~ assumption is’ romanticized as~@e rewrite history to suit our own wishfuL thinking. 'a‘;
Nevertheless, if i‘/must be‘dealt with, we-are left with only a-few. alternative ' ~
Y _ . ” . » . N
directions, ' : ' &3 oo : ..
.- LA - P e B . PR ]

P

should assist it to be effective. ’ BRIEEE coo T S

-~ - 3

ThlS is-a rather predictabie but difficult to-daal with phenomenon. '

N . v n’}"

We like to Iive with the 1llusion that the former generation (eSpecially our-

- 'We can, fot examplé, claim that the J1d way'was not very effective

either that the teaching of 1iteracy was never wetll conceived even in the .

’
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’«53‘22t sfied with an answer which says‘qgly that today s mess was also'yesterdayb
P . N

MM.. ,_”1_,__ [ T

upport it politicalry That is, it is doubtful that the public W1ll

i
[ S
(a]
[ud
&
\? .
[

\\

megs. oo i, ' "‘, X .t ;,l Lol c ,l
T T e LR . . . : .
. Altérnatively,u e, canufind @ritlng samples of a decade ago and compare
I ",, o 'k ‘ ! ‘
them to a ’S-lmﬂar group of today's students. This is essentially what the -

.

CEMREL studied;reported; albeit only over a four-year time spany, Such a pro-

\

cedure could prove convinging, provided the comparison groups were balanced
. \ !

il - - .
v . e . - . .
. P el . ’

and fair. . i . . R .

.

More effective than either of these strategies would Be to_encourage.'
N . < ‘b .
the development of teaching techniques and assessment procedifres that would
N N » \ /‘" \ . . » .
improve, upon the-problemg noted in'procedures and instruments used in the p

The Bullock report argued that teachers need to become convinceéd tha

.
a +

petepce 1n language comes, above all, through its purppseful use, not through

' >

he Working of exercises divorced’from cbntext. It stresses"the“n'ed"qu

Yo

‘the schools to help parents to understand the pro¢ess of language development

4

in’ their children and to take part in it. The report laments the long hours

\ .

which children spend in watching telev151on but it also recognizes the positive

L ] . . N - - .// £

aspects and points out that telev131on exposes chfldren to a range of accents

L kS

—otherwise. The exact influence

»

1dioms and registers whic; they might not hea

»

- . o,

N

'-toidate. On to the basics"

very mych of the here—andfnow, the. modern and u

mechanics and

Repdrt smack:-.

e
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! F,
e early developmental -skills, - Often what isiurong is. either that the chif‘ren,__,,__w e

S
‘ once taught, are not given ample opportunity to evi&ance the3e'skills in the&-
. _ « o/
;realistic context for which they are intended or tha )he skills continue to -

Bo long. $ﬁat is,lchildren write

* . .

. - 7
- be taught, as skills, out of context, fa

» ~ .

. ' roo -
.otly words, phrases or sentences r n paragraphs or whole compositions,® "¢

. large, from part to whole. ' Eyidénceffor such learning seems rather clear‘from
- the fieid of reading, where {t is, obvious that the more clues available, the

easier it,is to read., Tha ‘sentences are easier to read than Vords, simply

, .
because the level of syntac c and seqantic\context (prEdictability) is added

to the phonologicai

rphological context of the word. Writing, by the

* same token, is eas er fo accomplish contextually rather than in isolated bits « . (\/

. -~ -
« L . . . )
¢ - . . .

and pieces, Every teacher knows that it is easierqto judge a longer com-

nosition"than a short on€, at__ least for- coherenc - idea , tone and_all other

N4 [N - -

! ’ . characterfstics except the purely mechanical. . o) T
I L ‘
- N L o R

s *  In order to 76mbat the "back-to-basics" oversimplifications, then, )

»3

educators will‘need to develop methods of communi;?ting that basics, if this .
S b
tgrm is meant to mean mechanics, are useful as beginning teaching strategies

A9 . . ‘;(
///// but, like the old eXpression about salt, if a little is good a lot is not R .{
. a ‘inecessarily better, It should also be made clear to those who stress méthanics .

¢ -

; 4
. that arfxnot against mechanics, but tbat content:, atyle, tone, organization

and other matters(are in the long run also critical. We will ‘need to come to

ourselves with the evaluation’ of.a gfod idea expressed in poor mechanics -
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; . . g DR B S o “ . t oo N
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versus a bad {dea expressed tiawlpqcly. Without dypeaiing to dowu—p]ay mechanics

‘

*
’ -

3

v

we need to communicate that they are only the surface of the subject, the wisible .

- ’

- part of. the 1ce-berg, and ‘that the critical mass lies much deeper.

('S

{
3.3 'What to do About Develo in Understandin About How langua ge ¥ Works

‘)

~ \
‘ . This problem has plaguéd linguists for years, Everyone seems to think ,

-

he is an authority -about language. Therefore, very'little effort is made to

"

learn about it. Elséwhere I_have argued that language should be at the very °

g core of teacher-training programs. Reading is a language processing operation.
To understand how children readi'one must know hgg_%anguage works. To know

h to diagnose writing‘problems,/one must, know tﬂe‘principles of variability,

+ ac;uisition and semantics. Virtually none of’this goes”into the training of

b . <

teachers to teach the most 1mportant thing the Chlld may ever le rn -- how to

L, . ~ .
read and write, Suf£1ce it to say that little will be done aboyf publﬂé

i , .

et gy e _—

knowledge on how language works until teacher knowledge is first dccomplished i

3.4 " What to Do About The Reverence for Standardized Tests N Cy © SR

) . L)
. i N
P

There can be no question but that the general public believes in the
1 -
.validity of currently used standardized tests. These tests display quantified- .

~

objective information which can’ be ﬁsed to compare groups or individuals w1th

o

' ~ each other, The American publlc has ciearly become - enamored of such. information, .

/ 7. often to the extent of being w1llln8 to believe almost anythins the test reports,
regardless of its validity. ¢ T . '._- . .

e -

’ - . 1 - will be difficult to disabuse the pub11c of the overarching authority
.% V.. of standerdeed tests, espec1ally in that such meaoures are used by parents ' N
- ’to assess not only how well their ch11dren are doing but also how effective

’f oy their'children-s schools are when compared to otber schools or\school systems.

-
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Ihe surest question to ask of auy SL»ﬂdardiZEd ‘test is whether or not it actually"“;*“*“w

£ L ]

\ e
' A

measures what it _says it is measuring. Often a test in‘reading really measures

¢

"the child’s, ability to recognize standard from non-~standard English " These

are most certainly not the same thing and any teFt which contains such con- / '/ ]

iusion is eertainly‘subject tgoMoubt. Likewise“composition tests frequently /

: . test tne student's ability tdfidentify principles of mechanics, an important/v’f ‘
. pbase of wr;ting, to be sure, but certainly not only'the delivery rafher tb;n‘
the content. , | B |

. In addition to the intention of the test standardized tests can also be .

Y . 3

'questioned regarding their biases. The psychometricians who design such tests

often express no interest in potential bias, arguing ‘that if a question dis- ) :

¢

criminates, it has done exedtly what it is supposed ‘o do. Sociolinguists 'f : i

n haVe asked for a deeper gg?lxsis of thé’discrimination arguing that it is’ '

.

e

béfter to know W _hx certain {tens discriminate and for what- specific groups -tha B
! ]

to lump all non-acceptable responses together as evidence of good-bad dis-

TN . ) - . ’ . .
.;riminatian. . - - ' .

-,
.

s /// o In general, the American public deserves to knqw a great deal more 1’ .
. el ~ \ ® ~
than. it knows at present about what standardized test scores really meansf L

e,

\ .
B

3.5 What tg Do Aboug the Needed ggggggg and gesegrc

) |
-*  Theére ‘18’ probably no better place to go £3r an agenda for' research t&g{

"the suggestions already made by the writers of The Bullock Report. Of the
N » ~ T '
total of 33§ conclus;ons and recommendatiqgs in that report, 15nny be selected
»
as critical.

No easy aliswers were f‘een. No neat - administrative s;rokes

i

o

were envi ioned as solving the, problem. No single set of materials or wethods

N f . P

cculd be reconmended. The—fifteen principal recommendatfb1s are as. follows~7‘ LA
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1. Aesystem of monitoring should be introdunced which uill cmploy new

[TUR———

instruments to assess a wider range of attainments than has been attempted in -
the past andéa}icw new criteria to be establistfed for the definition of literacy. . }

’

2. There should be positive steps to develop the language ability of. children.

3. Every school should devise a. systematic policy\fo\\\be development of .
L N H ;
reading c0mpetenee-xn pupils of all ages and ability levels. . C ~
. 3 T

-4, - Each school should have an orgapﬁzed polipy for language across the'

L7

cbrriculum, establishing every teacher s involvement in language and reading
> . -

. . ”~ -
development ‘throughout the years of schooling.}

N

{\§< Evegj school should have a suitably qualified teacher with responsibillity

foriadua ing and supyertipg his colleagues 1n lfnguage and|the teaching‘;f

reading e J - . - ’

-

*

6. There-should be close consultation between schools, and the transmission of

v a2

effective rebords, to ensure continuity in the teaching of |reading and in tbeL

‘it‘a

languzze develppment of every, pupil .‘ 7
7. Bnglish in the secondary school sbould have improved resources in terms of
staffing, accoéﬁndation, and ancillary help.

- 8. Every. 1EX. spould appoint a spécialist English adviser and should establish o :

an advisory teamﬁzfth the specific responsibility of supporting schools in all

aspects of language in education ) \
T . A 4 - -t - £
. :;. - n-, .
9. LEAs "and 8chools shoﬁld introduce early screening procedures to prevept SR *

e ,v,

.,/J
mﬂlﬂative language'and,reading failure and to‘guarantee individual diagnosis RN

“*l
M "“ . . . - - - N - s -
ahd_treatmcnt. ' AR o z .o ) ’
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10, Additional asslbLam.o. chould be ;_-,a.vcu to d.xi ldzen retarded in reading, .

e A —— e —— SRR U S URU  UU

- N

~

and where it is ghe school's’ policy to withdraw pupils from their classes for
.Specialihelp’they should continue to receive support at the appropriafe level
on their retutfn. . . . N

.

- 11, There ehould;be a reading and w;itin; clinic or ;encdial centre in every
LEA,‘giving access to a compre neive diagnosticaservice and expert medica;; ’ )
- E, psychblogical,hahd téachi g help. 1In a&&ition to its prgvision for chilafeq
4 with {severe reading difficulties the centre should offerkam advisory service
te sdhools in association with the LEA ] Specialist adviser.
‘

i 12, - IProvisién for the tuition of adult illiterates and emi-iiterates should

be grpatly 1ncreased and ﬂhere should be a national reference point for the -

- 4

coordfnation of. information{ and support. . . ' S \\\\\

' * ~ . . . . & ’
13. | ¢hildren of families of overseas origin should Have more substantidl and

sustLLned tutoring in English, Advise;s and specii}ist teachers are required .

"+ in gL ater strength im areas of need. - . | / | ‘. ~

14, substantial course oﬁ langﬁage in educati (fnclﬁding reading) should

]

be park of every primary and secondary school teacher's 1n1t1a1 training, what- '

A

ever the teacher's subject or the age of the children with whom he or she will

be“ﬁérking‘ . SRR R _ T

15. THere should be an expanéiou in in-service education opportunities in

li

X

i
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Conclusions ° I f T T T

There is hardly any way to end a paper with the title, "Confronting The

¥

'Literacy.Crisis." The task is dn-goingiand un-ending. It wquld be nice to
v 1 4
‘believe that somehow we could swing the public opinion arou d to believing in

\
us again. it would be nice to cause the worl& to realize hat the good old

days really were not that good and, that even they\were, we can't go home
! \ —

4 again.” It would be nice if teachers really weke to understand how language’
}
works so that diagnosis and teaching could be improvédﬂ It would be nice to

take the inordinate faith in standardzzed tests down L few notches and to cause

teachers and parents to understand exactly what the llmits of such data realiy

are.. And from my own perspective,

i 7 it would be nice 1f the problems which are

4

e

). born in the classroom could be researched effectively so that educdtional
. . , - I — K
) techhology‘conld, for‘pnce, catch up with legfglation and policy. But maybe )
N tnis*ts"ait“toofmuchfto*ask7~;suffe&ing~from~getting‘all_our_druthers_may_grove
“to be as fatal as living through five comsecutive prepositions at the end of
a sentence, :
- | . o
i : '
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