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The for shoWs that }tear -round scheduling was tried, then discontinued'

A1C

in five W t ox County (Tennessee) schools. However, a planned till.- .._,

year tri of ESY (Extended SChool Year Program)in two primary and No
Middleschools and one high school was dropped after two years due princip ly

to the extra costs involved in maintaining a -fknommer-quinmester with- low
enrollment (under 13 percent). Effective administrative support for year-
round scheduling was withdrawn at the end of the first operational year.

1

ESY was soundly based on curriculum reform K-12: new goals and' objectives
were written; then five non-sequential 9-week modules were developed for
each subject at each grade level. At least three-fourths of every group
affected by ESY -- students, parents, teachers, administrators, a sample of
registered voters -- liked having the schools open year-round. The program
produced no significant change, dertaidly n anegative'one, in student
morale indicators such as attendance, dropou rate, disciplinary problems,
school vandalism, and attitude toward school a .measured by the "School
Sentiment Index."

. ,I

Metropolitan Achievement Test scores for grades 3, 5, and 8 were compared

for the years pre- and post-ESY. After one year of ESY, reading achievement
increased slightly, but scores inMath, science and social studies declined
slightly. ESY did not interrupt a three-yeir upward trend in the ACT
Composite, English,, and social studies scores at the high school. /The.ACT.
math average for juniors and senilfrs taking the test remained st le,

only the natural science score shAVed a decline after the first operational
/ rs-year of ESY.

Teachers and principals were almost unanimous in their preferencelor
the new curriculum associated with ESY over the curriculum of previous years.
A majority of students at each level (indeed two-thirds of the primary
students) expressed the same preference. However,.half of the_parents
sampled did not feel they knew how the new curriculum was working in their
children's schools; only one third said the new. curriculum was better than

the old.

=-Increases in direct costs at ESY schoqls during the first year of,

program operation were'not substantially greater than increases in the tame.
categories at other schoolsfin the Knox County system. The modest increases
were viewed by the evaluators as justifiable in view of student benefits .

provided by extending the school year. /

t
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A. INTRODJCTION

In)June 1974'.the Knox County (Tennessee) school system initiated a

voluntary.quinmester plan* for extending the,school year Year7round

, operation began in five schools (twO Wiary, two middle, and" one high
'-'. -

/

/

,

school) in West Knox County's Farragut.High School attendance zone. An
,....._

-

E.S.E.A. Title III project grant prOvided partial fun&ing for the Extended

School Year Program (ESY).

The ESY 'project was undertaken'primarily for the purpose °reflecting .

an extensikre revamping of curriculum in the participating schools. Since

West Knox County at the time the program began was experiencing rapid growth

.

of its school-age populatia due to in-migration of families with young

children, ESY was initiated in that part of the county to proVide some

relief from overcrowding in the schools.. Other decondary reasons for the

extended school'year trial included anticipated efficiencies in utilization

of professional staff and physical facilities.

Between January,1974 and June 1975 substantial pfogress was made in

developing a new curriculum organization for grades K-12 at the five ESY

schobls. Subject-area committees of teachers and supervisors. developed
o

broad goals for their areas, then more specific. organizational level
. .

.
.

. r,
,

objectives, and_finalrY series of curriculum packages or modulfs,each of
1 :

which was suitable for presentation diiring 4.45-day quinmester.
%

istrators hoped.that'a successful trial of the related curriculum materials

. .

4t....the'ESY schools would result,in the eventual adoption of,these materials

at all Knox County schiols. v
. .,

. 0
'' ,. , , . . , ,

. . . , .., ,

* The school year was divided intofive Wise -week segments called 4uin7
. masters. EaCh student was given'an opportuhity to choose whichlourtof.the-

, .

. i

five spins he/she Oeuld attend:'-
4h

12'
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IQiox County adminisi'ratori were ;leasea,with the_firSt'summer's

19741 enrollment of almost 13 percent of the total ESY school enrollment

1..

because -that appeared. to be an excellent start toward the goal of 25 'percent

-

Which *hey hoped to.achiev4 in fpture:years. If 25 percent of the students

11,

attended the Sttmec Quinmestei-, 5 or 6petcent might be expected to vacation

during each of_the remaining four quins,_thUs providing some relief from

rovercroWdin. Awever the second glimmer Quiamester (1975) attracted fewer

students.-- approximoely'll percent of the total enro meat -- andid

the 1974 Summer Quin. 'Thus -overcrowding'was not noticea lessexea during

the regular school year,'and no.staff reductions'could be

other fob-gains_ as a cost - saving measure.

---...,
. .

Knox County administrators were faced with"the task of,justifyinwan
'

expenditureof ovei'$260:000 for staff,,tralisportation,.ana maintenance
. ". `-...

a a
fot a iumflier prograM which was not produting Qffsettijig tamales during

made during the

the regular
."
academic year. This was at atime when,sChbol budgets throughOut"

NA
Tenne ee were being scrutinized to take advantage of every conceivable

cost -Ilt.t:istrategy.

During the same time'frame a t.14 high hool and.a substantial addiVon

4 ,
to one Qf the primary schools were begun;* and it appeared that spree of the

.- .

oiercrowdiniin the.West_K x Coup y schools would be alleviated by Fall

N\ 1976. . ,

Lack of summer participatiln coupled with thepiospect of a-reduction

*
.in overcrowding though new'phylsital facilities forced the Knox County'schobi

. e Q .41 y'
adukinistratr2strtecommend thit the .1976 Summer Q11111116'4 gi'-'134-ditopier-frge.

. ft

, the planned ESY `trial. ,
. " '.

.:-. ..
u

44hile dwindling
,

State And County revenves In '..the face of inf1atpon.cu(-

1.. - . 1
. .7,

short a 1974-76- trial of'the year-round operation fof five West Xpox County
, .

.

, , :- ' '

, .9e

I 3 '



p..

4 a

y

schools, the "evaluatoriTound much about the ESY project to copmnd". All
/

school administrators; and substantial majorities-of teadhe;st students,

parents, and-444144)1e of registered voters in the Farragut 40as, were

enthusiastic about the opportunity to utilize their Schools for twelve

months ihsteadi.of nine, More than 90 percent

Sumner Quinmesters likefd'having,the chance to be in sdtool during the

summer, and were pleased with-their'scademic experiences. Questionnaire

of the students aftendtng-the

AP' responses indicated that the opportunity to attend school during the summer

,fulfilled a need for some students andtheir parents. The Summer.Quin also

S

it the need of some faculty for year7round employment. Small summer classes

provided an opportunity for indivldualizatidn'of instruction thg could not.
. ,

be duplicated during the regular schOot,year.

This evaluation report, then, does not focus primarily on programmatic

failure* which led to discontinuation,of ESY, but rather attemRts to provide

:a balanced treatment -- both pro and con -- of salient program components.

sr
1.

I.

.."

14

".
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B. RELEVANT F41DINGS FROM EVALUATIONS OF OTHER
*EXTEMED SCHOOL YEAR PROJECTS

4y Linda Higginbotham --
rF

Introduction

Despite the proliferation of 'ear -round programs of all types, few

haveoperated long eno gh,or had the opportunitaNevaluate carefully

their success in realizing program objectives. Fib have made'conclusive

assessments of their impact on academitvechievement,- financial Posts, or

attitudes of students, parents, or staff.

As school administrators and school board mephers across the country

consideflyea -heir -school ;-systesks,---several crucial

issues or concerns' always see to -emerge as t s-for debate. These

concerns include+-----.

1) Will ituaent.acWridenchievement-benefit-or suffer?

-.. 2) What will year-round operation cost? Can it save tax dollars?

3) What are the attitudes of the school ommunity'41.e., teachers and
administrators, students, parents, and votrd) tow rd thy' imple-

mentation of year-round school prOgrams? Will the (Oommunitysupport

year-round-operation?

4) Can a.curricular structure be designed that will-acc date a

year-round program?'

Reportedly, the burgeoning interest in year-round education hasibeen.

stimulated by needs both for curriculum teforms.sna for Jlternatives to

Costly achoolcoli-t3ruttion-needed as a result of increadingstudent

populations. Feasibility studies conducted bY local school diehricts and

state departments of education cite the following iationales-or-advantageh

*.., - .

:

.

'.

for yeat=round operation (Nygaard, 1974):

1. Schools that operate on a yea ouid basis' can Utilize'faCilities
,

4:),N

,-.-,.._ 1 .,

- ?
.

.

' and resonrcesXmore effectively an also reorgaiiise the curriculum,
. .

thereby locreasing.the'educational opportunities for students:)
, ,', ...

.. .

...7....
-e'

5 )



2. Overcrowding can be alleviated or avoided without the expensive
construction of new schools. School districts that are fairly
stable in population"can discontinue use of outmoded facilities,
through more effective use of other sdhool.buildings.

3. Boredom ancextensive.learning loss over thelang summer vacation
cati 1e avoided through the scheduling of shorter vacation spans.

4: Tescher# can have the opportunity to practice their profession
during the summer, thereby-increasing their annual salary; or-to
pursue non-school work in business, industrial; or professional
areas for short periods'of time other than during thq summer.

5. -Starter terms and courses can provide more variety in subject
matter.

6. The shorter course is a refitement toward continuous progress in
an ungraded class. Faster learners can continue through courses
at their own p#ce. Slower learners will have more frequent
opportunity for remediation; students who fail a.course(s) are
only 45-days,e quarter, a quinmesier, etc. behind;' not a full year.

7. Students can havelhe opportunity to attend school year-round for
. acceleration; remediation, of part -time employment.

School districts may have thy combination of these or other objectives
S

in mind when they choose to operate on a year-round basis. Year-round

'education is a general"concept, and its greatest strength probably lies in

its_ flexibility and potential to meet various needs through hundreds of.

different implementation plans.

Three hajor plant-=1 45-15, ftbr-q6arter,-and quinmester -- are most

frequently implemented by school sy'tems attempting to efficiently utilize
lk

plant facilities, avoid construction costs, accommodate increasing student

.populations, and indlease

and brief explanations 6f

in the plans are provided

educatiotal:opportunities,for'students. biagrams

the varying student attendance patterns involved

below because the most thorough research studies

to date have been conducted by schoa tystemtopefating under one of these
. -

-three plans.

6



FIGURE I.1 - Traditional School Year

4J
a.
a)

All students are in attendance the same, 170_1841:-days 'between September

and June and all have the common summer vacdtion between June and September.

Group A

GrOup B

Group C

Group D

The student body is divided into 4 equal, groups. Each block in Figure

1.2 represents 15 days, thus the students attend school 45 days then have

a 15 day vacation. One-fourth of the students are always on vacation, if

the attendance plan L3 mandated. In addition to the adv4ntages of the year-

round programs listed previously, the 45-15 plan operating under a mandated

. rotating schedule makes it possible for three schools to accommodate as many

FIGURE 1.2 ..\45-15 School Year

4

ti

, yt

. NEM. 11
111111116111111111.`

.:students as would four schools under a traditional plan (McGraw, National

Education Association (NEA),, 1974). Thus a 33 percent facilities savings

could result (Rice ,Olsen, Parks an d Parks, 1975, p. 4). Also the curriculume

is typically redesigned so that instruptiom is flexibly packaged in 45-day

segments. This plan appears to be most popular with elementary schools,

.and the most widely implemented of the various year-round programs.

7

1 7
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FIGURE 1.3 - FoUr Quarter School Year

glik

60 days 60 days 60 days 60 days

Students attend school 3 of the 4 quarters. One-fourth of the students

are always on vacation, if mandated. Some additional advantages of the four

quarter plan (which is most popular at the secondary level) if mandated

include: it provides four commencements each yeai, distributing graduates

in the job market/more evenly; it enables high schools to offer beginning

and more advanced courses each quarter, as many colleges do, due to curriculum

change; and it enables students to begin, interrupt, or complete their

studies at any time (Punke, NEA, 1974).

J PNI
N , 0

Pl
o

,45 days'

FIGURE 1.4 - Quinmester School Year

I45 days I 45 days 45 days
I'

45 days I

I

Students attend school 4 of the 5 time blocks. One'-fifth of the,

students are always on vacation, if mandated-. Advantiges of- the quinmester

program include increased plant. utilization, espeCia117 if mandated; a

space saving of 25 percent if students are equally divided among the five

quinmesters; acceleration of students who attend all sessions;.greater

flexibility to pupils in their curricular choices due to curriculum revision

and full academic offerings provided,each quinmester. (Rice, et.al.; 1975)'.

18\



? _

The followins 'review of literature ex

'of students, the/attitudes of the echo

a the academic achievement

students, paren 8, and voters), and he fin

(teachers and administrators,

oats incurred by school

systems operating a year-round ogram according to-a 45-15,"four quarter,

or quinmester plan.

Student Achievement

The Prince William County Public School District, Virginia, initiated,

a pilot 45-15 program with mandatory attendance in June 1971-as, fina ally .

reasonable means of accommodating a rapidly expanding community a d student

population. At the conclusion of the 1971-72 school year, the program was

evaluated by means of an extensive opinion survey, a financial analysis,

and a comparative study of academic achievement. Achievement gains of

. .

students were measured in a pre- and post-testing technique 4;ilizlitg the

Metropolitan Achievement Tests, 1970 Edition,t The results EiVudy

___.--
.,/-1

indicated that neither the fear-rounot scnoolsirthe 9-month traditional

schools, nor the 9-month modified curri -.UM schools-could be cOntIusively

credit $d with an advantage, in raising achievement scores. The conclusion

,w s qualified by the fact that the achievement gains were measured over a

.short period of time (less than four months) (Nygaard, 1974).

The'Becky -David School, Francis Howell School District, Missouri,

adopted a mandatory 45-15 plan in July 1969 as a means of meeting increased

space needs. Achievement data weri.based on the administratibn of the

Standard Achievement Test to fourth, fifth, and sixth,grade students (35

at each level) attending Becky-David School and also a.control school in

the same district. The difference in ,gains between schools 4 found to

be: (1) statistically significant (p6.01) favoring the'control group in

13
9



both reading and arithmetic at the fourth grade level, and (2) not significant

in reading and arithmetic at the fifth and sixth grade levels. However, the

Becky-David School qualified the fourth grade results by indicating that

,the control group at all levels had attended school a few weeks longer at

the time of their achievement tests and that this advantage could account

partially for the 4ignifiCani differences in gains (Nygaard, 1974). According

Zilectar, testing of students since 1970 has not Shown any

significan ifferences between the same groups (Ross, 1975).

During JUly'lt7i the Chula Vista City, School District, Chula Vista,

California, initiated a mandatory 45-15 'An in 4 of its 26 elemer_itary-----

4

schools in an attempt to provide' additional classroom space without incurring

the, costs of constructing a new school. A program evaluation was conducted

aftee-the first year of operation. Achievement data

and post-testing technique utilizing,the,Cooperative

were obtained in a pre-

Primary Reading Test

and the Cognitive Abilities Test. Achievement gains (between May 1971 and

1972) were not significant at either the second or third grade level.

A similar study compared reading gains achieved by matched pairs (matched

by grade, aex,.I.Q., and prellious reading achievement levels) of second and

third graders, from year-round and traditional year schools. The results of

this second study revealed that for the second grade the mean pre- and post-

test differences between matched pairs of boys were not statistically

ficant, while for matched pairs of girls the mean differences were significant

(plIk.05) in favor of th4 traditional school girls. At the third grade level,-

the mean differences between matched pairs were not significant for boys or

girls (Nygaard, 1974).

During June 1970 the Valley View School District, Illinois, initiated

a mandatory 417-110plan in all of its seven elementary schools as'a measure

J
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for abiorbing a rapidly increasing student population. Student samples

stratified Uy,grade, school, sex, attendance track, and academic quartiles

-were selected fibril each of the seven elementary schools in the school distridt.,' /

At VIlley View (Nygaard, 1974), an unidentified pre- and post- aOievement

test was administered in April/May Of 1970 (prior to the'implftientat*oD

the 45-15 plan), 1971, and 1972. -While all three tests (1970, 1971, and

1972) showed significant differences between the seven schools involved in

the 45-15 plan,-the pre-and post- test scores over a two-year period at

each school did not change significantly. _Changes norteachinvsignikicance

were more often--gains than losses. Despite the inability to show significant

h
achieVement difference over short time spans, Ronald Ave (NEA, 1974)

.....

believes_the 45 .,15 _plan-provides-opportunity fOr-imprOving the student

educational prograni The student is evaluated after every 45=4y segme

and whether pe /shed h sto repeat the segment or advances to another course.

is -based on hiah pace commensurate with his/her abilities.

The 6ade County Public Schools, Florida, (Nygaard,,,1974)-cdncluded

that the implementation of a voluntary quinmester progiam in seven pilot

chools during 1971-72 did not adversely affect student achievement-as

measured by the Stanford Achieveient Test in reading and mathematics, and

-

by failure rates in five subject areas. Conversely, however, it co

be proven that any increasein achievement was a result of the quinmester

program.

Student achievement scores at the Loudoun County Schools, Loudoun

...

4County,- Virginia (45-15 program) were obtained during the 19 7.74 calendar

years using the Metropolitan Achievement Tests ,in grades 1-3 and theS4.Al. ',

'~,,,,

Achievement Tests in grades 4-6. Results indicated that student achievement

was not adversely,affected; it may even have improved somewhat (Rice, et.al.,

197-5).



-In summary, most studies incorporated achievement measures over too

short a time frame to make results conclusive, but at least gxtending the

school year did not seem to adversely affect student achievement. Of

the previouslyidentified school districts that had examined the academic

achievement of their students after the- implementation of a year-round

program -- Prince William County, Virginia (45 -15 plan); Dade County,

Florida (quinmester plan); Valley View District, Illinois (45-15 plan);

1.04bun County, Virginia (45-15 plan); and Chula Vista District, California

?-(45\-15 plan) -- none reported overall significant increases in.academic

... eVement. That is, achievement for year-round school students was as
_ .

goed:as,for traditional year students.

Cost Analysis

,Year-round school costs incurred by PrinceVillja County Public
,

School District; Virginia, (45-15 plan) (Nygaard, 1974) in 1971-72 were
e

compared to the costs that would have-been iOurred in a traditional' school

year. The purpose of the study-was to determine the long -range effectiveness

4 1
of the 45-15 plan in reducing costs. Start-up costs were appraised and

reported s10eparately,<but were not included in, the general comparison of

46-going oats.. The analytical tool chpsen for the fivancial analysis was

'selected with the idea of avoidingthe probl6ps inherent in the traditional

.

budget reporting system, which fails to, include any estimate of the cOst.of

classroom and other building facilities in the evaluation of operational

costs., The COST-ED Model was used as it includes both operating funds.and

capital resources in the evaluation of total consumption. A comparative

study was conducted based upon the actual operating characteristics of the

Mills E. Godwin Middle School during 1971-72. The cost of the resources

22
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consumed yearly, per pupil, under the A5-15 pies} was compared to the cost,

per pupil under a simulated operation of the.Godwin Middle School on a

traditional plan. The cost of the 1471-72 school year's 45-15 program-was

$1,033.60 per pupil; had Godwin been operated under a'traditionaschool

program that yeaF, the per pupil cost would have been $1,143.06. The 45-15

1

plan resulted in an estimated savings of $109.46 per pupil that year, or

about 9.6 percent compared to the traditional-term program.

The following is a percentage breakdown of the 9.6 percent savings:
k

1. The, teachers and aides who participated in the year-round project were
given salary increases proportional to the increases in the length of
their contracts. Their salaries were then 25 percent and 11 percent
higher, respeCtively, However, these personnel taught one-third more
classes'due to the elimination of all non,teachingdaysrfor these
staff. members. The resultant 1 perceut per p4pil cost reduction was
not considered to be necessarily a permanent one.

2. Support personnel were able to serve a one-third increase iti\student
enrollment without additional help. All of these staff members not
already on a 12-month contract were provided 12-month contracts,
thereby increasing cost's by 8 percent. Since one' -third more students

were serviced, a 1.9 percent pupil cost saving resulted.

3. A school building has four component costs: construction costs (princ
based on bonds), financial costs '(interest on bonds), operational costs
(utilities and custodial services), and maintenance costs. Greater
economy in all ofthese areas, through greater pupil use of the facilities
under the 45-15 plan, resulted in a'4.2 percent pupil saving of $47.86.
These savings were seen as ,being long-term in nature.

4. A 0.5 percent per pupil saving of $6.00 occurred due twttle more efficient
use of audio-visualequipment, classroom and rary furniture, and
other furnishings under the 45-15 plan. .N

,

From,theirresearch resules, Prince William County concluded that the

45 -15 Plan had,demOnstrated SignifIcent savings, nd probably would realize

greater benefits in the future. This conclu n,.they cautioned, depended
t

upon theeffiCient utilization or elimination of facility slack. If the

system continued or becabe,accustomedto having facility slack,.the projected

.
, .

savings would not materialize. -.Start-up costs that amounted to $22044.36 were

O 13
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incurred by Prince William County In initiating the 45 -i,5 plan. Included
0

in this amount was $5,406.00 for computer time.donatedby a private firm.

The financial evaluation of the Becky-David School in the 'Francis Howell
0

School District, Missouri, (45-15 plan) was inconclusive as scattered data

were C011ected,,but not combined or interpreted in terms of per pupil costs.

School officials concluded that there were no appreciable savings in

operating costs; however,-for the long.:teim it-was expected that new huilding

costs would be reduc to 80 percent of what they would have been using the

traditional. year 1975). .

No. formal financia. evaluation was conducted by the Chula Vista City

School-District, California, (45-15.plan)--(Nygaard, 1974) although during

-,.an interview the Assistant Superintendent'reported that the greatest
1

savings resulted by avoiding the purchasing of a land site, constructing
. .

a new building,,and paying bond interest.
. _

TheValley View School District (45-15 Olen) (Rice, et.al., 1975)

estimated the total tax avoidance-in building construction costs at more

than $10,500,000.

slowed the'rising

from year, to year
- 40 .

.
.. . ,.. . .

year -roundthe 45-15 year-round school plan resulted in a Smaller increase in cost
.

... .
. , w

It,was found that the year-round school had apparently

per pupil cost that generally accompanied school operation
.

Althoughthere had been no real dollar savings per pupil,

, per pupil as-compared to the intease between the two previous years. The

-findings

hicirease

,

increase,

/appeared

. .

regarding teacher salaries indicated-that there was a definite
.

in teacher salary cost per pupil,,accompanyidg the 45715
i ,

hov3ever, was found to be overshadowed by oth- glemen
-

to decrease per pupil costs:' (a) supplies and equipment, Opther

an. Thi,s

which *
.*,

instruction costs, (c) prinCipal salaries, (d) guidance and, counseling, and

(6} operation and maintenance. AlvaryaNEA, 19-74) stated that immediate
- *

2, 4.
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savinge of 'about 5 percent per pupil were 'attainable if per-p upil debt

retirement weir and enrollment were-iiging rapidly.
0

Cost analysis of direct operating cos ts of the Loudoun-Couhty Schools,

.

Virginia, '05-15 plan) utilized comparisonsiof teacher-pupil ratios, personnel

costs, utility costs, and trnnspOrtation, of two schools on the 4515 plan

4uld,two schools on-the nine-month schedule. The yearround:prpgram showed

an average, approximate savings of $16.00/pupil ovey'the'nine-month'program

tRice, et.al., 1975).

Northville Public,Schools:Michigan, (45i1 plan)' realized

cent savingi in opergeionnl costs usingIhe45-15 extended school year o

'plan. Start =up costs wou.ld be negligible unless a costly in-service training .1.

program were included (Riceet.aL, 1975) .

Research conducted for the AnnvilleClecina'School District, Pennsylvania,

Which, was faced With ,the alternative of adopting a-,year-r6und.program or
a

constructing, a.new school building, indicated that (1) the 45-15plan would

save the districttbott $89 per pupil of total operating cost in the last

18 years of the 20-year term of the distfict's bond issue, and (2) foi the
J,

a

first two years the saving would be'$51 per pupil over,the cimstruction of

a new building (NEA, 1974).

Andmerease in administrative duties often resulted from the implementa-tion.tion okyear-round programs: Chula Vista School District in California'

and Valley -View School Distril.t, in Illinois (both 45-15) mentioned that the

.

larger student population meant n increase in scheduling, record - keeping, '

a

and ,information disper The p lot experiefite-of'the -D8 e- County _Pibic
__. fr--0 t

t

,Schools (voluntary quindiester) indicated that their long.terM goal to

reschedule completely each student's program into-9-weekm4fts Wa
a

'11

. liapralcticaki during the -firirt/yea-r-or2two____Of44gpleartitit - egsary



lc

--/,
,

support services and resources at-the school and county'-'levels weremot

. . . . ,

t

:4

avallahle:(Nygaar0,1974).

. .

Weer surveyed 41, of the'45 schools acros,the United States 'which 1140
'' .. .

'utiliiedthe 45 -15 plan'in ?ne or nibre.ethgliga for at leastWone academic

O

year in an effort to assess the operational costs. Suggestions. that schools .

could be operated under a 45-15'plan at d lower coat were considered,

delusioAs which may mislead the taxpayers
r
of a school district. The con-

./

elusions were: (At:Instructional materials and equipment costs,do not

increase because of'the 45-15
.
plan* , (2) Administrative costs do not increase

(3) Many districts
a

(78 percent) went to the 45-15 plan fn
. -

order to.gainMbre classroom space,. (4) The°45-15 plan is an efflcient

'utilization of tax dollars, (5) It is not any more difficult to maintain

the-buildings',,that are in use twelve months,-, (6) There'seena to be no

meor increase/decrease in the utility costs, '(7) Insurance costs'have not
____ ,...--- ', , .

_

.

...

'gone lip _because of the 45-15, plan, (8) School districts do not spend more ,

,
, _

money9n capital outlay items, and (9) Transportation costs have not declined

- r

"because of the 45-15-plan, and transportation insurance hai nof'been increased -
. ,

because of.extegded usage of thebuses (Rice, et.al., 1975)f

The Dade coUntylblie Schools (Rice, 1975Y found direct

,

costs at 19 voluntary quinmester iChools were higher forthe fifth (Summer)

quinmester ($154;700 or a $i4,700, increase)' than for the first four

mesteri ($140,000' each) but could be r educed to a comparable level by incres
,

the ADA from 10,000 to approxiMately 28,000. Direct costs per ADA for the

'f //,fifth quinmester in 1972,were-lower.than for a eomparahle seggient of the

*1971, regular summer school program.' 'Direct coats 'per-ADA at 19 quinmester

schools for the,first-foarquinmestets wei*TOMiloarable.to_,the direct costs
. /1.k

-..., per ADA atAO'honquiiMister secondary schools for,the regular 180rday school
V 7'
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0

year. Most (approximately 83 percent) of the

wester (summer) were due to studedts who were either ceelerating their
P

.graduation, orwho had opted out of-a regulat quidmeeier, These costs

cOsts of the 1972 Milt. quin-

- 0
tAsaitld have been idcuried ev tually and,'-except forslfghtly higher costs

\due to higher per ADA costs, the-major-effect was thaethe costs `were

incurred so4ner.

Foetke AtlaniaPublic Schools dpefating under the optional four'
'

quarter plan, an estimate of.1971 fourth quarter ( summer) costs was based

upon measurable expenses above and beyond those incurred durin0 the regular

t

schooluear. 'Thy' average adgitional daily costs fer the fdurtk quarter

'

.44 per ADA at the elementary and middle-school- (summer) were,amkestimated $

levels and an estimated $4.01 per ADit at the high schdol livel. These

.:.
JI

.' .-,

- -.figures included the-coet of teacher salaries, Utilities b yond thos.,
,-.-: -.-.

,

.

- --.... ,, : , . ,

.4mtitielly consumed during the-summer months*, andAnaterials specifA
-;-t.t..--'x--

pUichised for .use in the fourth qukrter. Thera were large programmatic

'differences in costs, with:ranges betwein-$3.60 and $6.00at thhigh school
.

= lAve mnd betiegn and $8.80 at the ektmentary and middle school

levels . ,-
Schoolth larger ADA's had relatively, smaller daily costs peri-44

,

ApA and viCe lttsa.:.;he relationship was

At allloachool'leVers (Nygaafd, 1974).'t,
,_t:._,...t,,_..,..... .1,--

. .

.

.
-.

' --

4-- '! ihmet'wittl'Azdtig coets,:..the Atlanta' Board of, Education was f*ced
_

.4-
*r - ' ' t :.
--=. .A9. taiee4ke:tax-rate fzom 16 i/4 mills U'l961 to 30 3/4 mills in 1972,

--,-_ r ,:- ''. ' : --......, .., . t .
...,

reported to be jignificksi (pA.01)

-' z.

. ,
despite a increase ia--prpperty,valuation Of 65'pa7ent. Costs per pupil

.. .... (.. r. .. Z._, ' .%

.-- rose fro0285.16 in 1960761 ti, .786.92 :in 1970,-71,- mu "- se istresses.
- . 10,- . 0

were part' of an.overallproblem anckdid not reflect the cost of the f&or

quarter planAt such

Ppblic Schools

=t

was \-to

-
, 1" ,

.

(Andersdn, 1972). ,Although the purpoae a the Atiauta
. 4%,k A4'

... ' :...:

% ,....-

.- r

improve eduoational opportunitiesjot a41 students --

. -

a7 ,-4
-4Nage.1



not tosave-maliey sd
4

strators believe there May eventually be-Some

gavings if, they caution, you measure expenditures against accomplishments.

. "But we never tried to hoodwink 'the public by telling theM the plan ,woula,..
1.

.I

save," said AdminiStrative Assistant Gi llis. "Our whole emphasis is an
, -

, _
curriculum" (Adanm 197g p

.... ,-__ -- f ...-1

Bwoe-itNEAT-1974) stated tharyear -round schools make good business
,- -- 0 .

.. ..1 ...-
by roviding more efficient use of capital investments, A)

alleviating up conamical-and undesirable peaks in work _and recreation, aqd
,

(c) providing a more Sensible way of loOking.at teacher salaries. Also,

an operatio, offering .the option ipf year-round employment with year-round
/

.

pay to at least-a partion of the district's teaching staff could increase
4 - -F

teacher satisfaction by offering year-round emp oymeat to those who pre Uf

. '

Callahan (NBA, 1974) _stated year -round schilfolSlhave a 'place 4n

the education process. However, unless state governmpnts mak,* fundamental

reforms in educational financing, the,fAcIressures faced by large school-
-.

. ,

systems 'prohibit them from instituting the rescheduled school year.- Callahan'

documented municipal_over-iturden and showed how post suggested altbraitive

AseihOds.of state financial aid-. discriminated against
'

-

In conclusion, George Thomas;aptly expressed the relaki.onahip between
% .

.

'e
4

year --round programs and their costs when he Stated: "Quality education Ze ,not

to be itacrificed, therefore supporters of an all year school plan are urged tp

combine the education and economy 42bjectivis... It must be unders4p6d crp the

outset-that io voluntary t attend nee plan zAllever release enough

. .

space and dollars to realize th'S
4t

`economy objective"-OK4ISS, 1973 V. 12).
45Vt

The problem encountered'when attemptidg to answer the questiok..- Wes- _

a y ear* -round program save money - - is ; that very little caficlusive data on



coati exists. Research studies may notzeVen addtess the financialaspect,

may provide only projections or estimates of savings; or may consider the

costs 'secondary to,curriculun improvements.

there is evidence that the 45-15 plans:lid-deb ipplies mandatory'year-
.

round attendance, does result in cost savings/ For Instance, estimated

daVIngs ranged from-$109.46 per pupil.or 9.6 percent )(Prince William

.

4--;!Sounty, 45-15, includes,o0erating funds and.capital resources) to $89.00
. . .

.
. .

.

per pupil(Annvillw-Cleona'District, 45-15) to;$16.00 per pupi oudoun

County, 45-15) to 5.1 _percent (Northville'Public; 45-15)' stimated savings '.
. ..

, -due, to utilization of current space and not cons ting new buildings -ranged
, 1. ,

from 80 perCent reduction in construction/ fists (Francis Howell District,'

45-15) to, totar tax avoidance in constructl4poss of $10,500,000 (Valley
-

View City District, 45 -15) to $51;00 per pupil'ior the first two /esrstof.

20.-year term bonds (Annville-Cleona District, 45 15): Ai can be seen from

the foregoing, the range of est ted savings 1/3 greattduein part to a

lack of uniformitimrin' thods of calt ating these savings.

---School districts operat g under.a vo tary-year-round program founi

the per student in aviFige ..ettencyance higher for the summer term

'due to lower attendance rates. For Dad4 COunty(voluntary

' the cost of summer.quinmester in 1972 Uat 1154',700 compared to $140,000 eaciC
4

t

y.
for the foul regularquinmesters. 'However, direct costs per ADA for the I.

- v:

... fifth (summer) quilmester in 1972 werelOielir\than for a comparable segment
. ..,

; , 4 I' ''' Of the 1971 regular summer sehociiprogram. The tlanta Public Schools (voluntary . ..

;. . . , jc .
.

..

cur quarts plan) estimated add#ionai costs for th--;

..5.,,-,__ i .,_ t.1 s.4.
..- : .., . .f,,

-..11243.-41. --itrati --er-Nee-elementirry-lastraiddIe'leVeata
P4 , i Ai

tlie'hightaCh04.1evel.-- :- A ,t
's ?,

summer qUarter at

AOA at
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According to Don Glines,year-round education coordinator in Califoulkik,___

(the state with the most experience in the operation of yeaf-rOund--schouls)

the concepeor year-round education can no longer be advocated as a money-
.

sager. It must be sold as a philosophy best suited to meet the educational

needs of today and tomOrrow'("As California Goes....",-1976, p. 137).

,Attitudes of the School ComMunity

The various groups which have been_aurveyed concerning..-their-artitudes

toward the implementation of year -round programs have usually consisted of

teachers and administrators, students, parents, and voters. Some school

districts have.surveyed only those individuals directly affected by a

year-round program, While Other'districtihave explored the attitudes of

both paxticipat-ingAird-liqut-artidipatang-groups. The types of
-

involved include the 45-15 plan, the quinmester plan',-and theprdgraMs

year-round

'Ate following is

:
.3z9naryllf,Alp-attittlstItOward

which have Veen expressed by groupsthe sPecttutjear-round programs

in the

, .
-_ .

school_ communities of itmero-68-*Opol---distriEed-rhat have-at

to extend to

__-.....

-111el'rince V4,11.4 County Public School District, Virgini , surveyed
- - - ,-,

._ . .

-----

the attitudes of students, parents, and staff concerniag-the mandatory_

The_results indicated -tivatthe-smdcalty-of those groups direct

affected by theplan favored it strongly:. -Sixty -seven perceat_of, the_
_

students sufVe):04=-1-4-6:land_ith gradiis) ,liked the plan, liked the-more

,-frequent vacations.,and felt it hadlittle effect on.ttitei7-tirivi

.

Seventy-two percent of:the parents fivored the
.
45-15 plan. Of the-parents

_ _
-. -,\.,,,

_

surveyed, fifty-five pe the 45-15 plan improved education for
I

Children, and 73 Percent felt the plan should exist as'a permanent program.

30



Of the staff members surveyed, there was a unanimous preference (100 percent)

for the program among administrators-1 while 75 percent of the teachers pre-

fetred the 45-15 plan. Eighty-nine percent of the staff believed the program

should co tinue, as they fe

11

p it ptovided'a better educational program,

required less review time by students, provided a desirable vacation schedule,

and provided better teathing,conditions. Parents', studeniand staff's

attitudes toward the_progratabecame--more Positive-the longer the program
_

was operational. The control, Parents, staff members, and fourth and seventh

graders polled in other areas of Prince William County, who were not affected

by the 45-15 plan, were not as supportive of the plan. In this case, only

52 percent of the parents, 73 percent of the school staff, 18percent of

the seventh graders; and 35 percent of the fourth graders reported that
Ar

they would like the45-15 plan (Nygaard, 1974).

The Becky David School 15 plan) in the-Francis Hoypll Sc ool

.t 4. Ir . A , i

District, Missouri,rconclude on tie basis of a 53 percent return rate from

1:

questionnaires septto"paren that most parents.felt the year -round program

had helped their children learn. It was notable, however, that the'per-

centage of parents who feTr tbat way decreased with increasing grade level

.-. , .

(Rice, et.al., 1975).
//

' -

..----------

Second and fi rade students in the Chula Ilista School District;,

California, attending year-round '(45715 plan), and traditional scjtools were

:given pre- and post-tests during the 1971-72 school year to ap ise any,

_,_ _____ -, -it- -4-----
changes in their attitudes towa reif (Self Appraisal Inventor) and school

(The School Seatiment Index) The results indicated the traditiorial and- _
year-round school boy id not differ significan their change of

attitudes duri the year, nor did second -grade girls. Fifth gra gtEls

..... -



differed in their change of attitud toward school (significant beyond .05

level of eonfidence), but not, t self. Attitudes of fifth grade girls

toWard school became statistically less favorable for traditional-year girls,

while year-round school girls experienced slightly more, favorable attitudes

toward school. In October 19721g Chula Vista study using fourth, fifth,
4

and sixth grade students who had attended the full 1971-72 year-round

program indicated that 65 percent prefefred the year-round calendar and 35
%

\
percent preferred the traditional school year (Nygaard, 1974).

In the Chula Vista City School piirfict (45 -15 lan) Nygaard (1974)

reported no measurable difference in teacher morale between year -round and
-- ,

i
, /

traditional schools,' Rice, et.al., 0175) reposted that during interviews
\---... .,

.

, ,

teacher repeatedly said they felt year-round school was good for children;

teacher were very positive toward the year-round program as it affected At

..----) , 4(7;7',-- 1
them p ly. Pare lminglY demonsefdted their support for-

0., r-,,,..

"'Y

year-round sckpol was academically. better for children. Military families

. -

ar-round school, as a-survey showed that 17 out of 18 parents felt

indicated that16 percent preferred the year-round school to traditional

year arograus Mice, et.al., 1975).. Parent favorability increased signi-

ftcantly the longer the program was operational (53 percent during pre-

ss.

interview as compared to.79 percent during,posta.interview) (Nygaard, 1974).

After the first two years of operation of the Mardiatory 454-15 plan

(1970-71 and 1971-a /14 the Valley View School Distriicti Illinois, conducted
....,

4,i -2 4: 6: A ,,,7,: ',-

an evaluation of its program. As, a consequence of the reported success of

the elementary 45-15 plan, the Valley View High School implemented a 45-15

plan in July 1972. Since the results of the high school year-round program

had not beefi.evaluated at the time of this study, the f011owing re-Sults

pertained Only to the elethentary year-round program. The'reactions of the

22
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students were the most stable -- "they started with somewhat negative

feelings' toward school and the 45-15 plan and the feelings remained so "

(Nygaard, 1974, p. 24). Professional staff on the average showed increased

acceptance of the 45-15 plan., Joist as,the staff had become more positive

toward the 45-15 plan with time; so had the community. However, in contrast

to the teachers, the community sample had not made' sharp discriminations

about various features of the plan. There existed a strong halo

/L

ffect --

dif they liked the plan, then they said good things abdUt all .apects of

the school program. In fact, it was not clear what was cause and what was

effect (Rice, et.al.; 1975). Alvany (NEA, 1974) also reported that he

.4

move to year7riiind operation was popular w p, - Atncip texpayers

jatztpig.._

t Secondary students of the Dade County. Public Schools, Florida, partic-

ipating in a voluntary quinmester program expressed a majority preference

for the quinmester program. An advantage noted by 78 percent of the students

was the greater number of courses available. The attitude -displayed by

the majority of teachers was positive. A majority of the teachers regarded

the opportunity for immediate repetition of a course to be an advantage of
4

the quinmester program, while the"increased difficulty experienced in

establishing rapport with students was the most frequently mentioned

.disadvantage (Nygaard,!.1974). l'hes.1.)oanimr___cze'dited- the

= iaajekIty of parents witli'a positive attitude. The program had a positive

effect on the community school relatiOnahip in the majority of schools, in

the opinion of the principals (Rice, et.a.1.,-1975). .

1

During September 1968 an optional four quarter plan was 33nplemented

in all of Atlanta's public high schools, and as of 1973 the fourth quarter

(summer) had been-implemented in 63 elementary and middle schools. The



attitudes toward the four quartet plan adopted by the Atlanta Public Schools

(Rice, et.al., 1975) were favorable. A majority of. the parents interviewed

felt-that the quarter system was as effective as the system it replaced;

parents liked the flexibility of the quarter plan; but parents did not

apfiiove of the 21/2 hour block Of time for classes, as they felt the attentio

span of many students might not be equal to -so long a time. The students

also liked the flexibility afforded by the quarter curriculum, particularly

in being able to select courses according to interest, experiencing new,

4*.

teachers and classmates each quarter, and being able to $roluateolarkf.--
a f ,-.

----- A "

The tekal'eralra,A-the-2 tour block required fewer preparations; there
/ .

was more time for hands-on experience; there was time for varied teaching

methods in the same period; and there was more daily time for students.

A majority of the administrators polled'expreised,satisfaction with the 21/2

hour block of time and the four -quarter plan.

Loudoun County Schools, Loudoun County, Virginia, (45-15 plan) (Rice,

et.al., 1975) found that a majority of parents preferred the year-round

schedule and desired a 45-15 program.at the highschobl so that all their

children would be on one schedule. Some students preferred to return to

the nine - -month schedule, but they did mit constitute a majority. A sizeable

group of students preferred the 45-15 calendar. A Strong majority -of

teachers were satisfied with working in_the year-round program4;a somewhat

smaller majority thought it should bdcontinued. Many teachers ..Aaw benefits

;to suden`tsn the program, especially in their own enthusiasm ends betier"

preparation.

An attitudinal survey of principals, students, teachers, othir staff,

parents, and the community at LeMesa-Spring Valley School District, California,',.,
,

(Modified45-15 plan) conducted over a two-year periodbetween 1972 and 1973'

was very positive and opinion remained fairly stable (Rice, et.al., 1975).

24
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The attitudes of participating and non:Tarticipating parents, staff

members, and students of the Northville Public Schools,\Northville, Michigan,

(45-15 plan) were- positive. The negative comments' most frequently expressed

by patents were that their children had no playmates during vacation periods,

:Ark \P
and that their children'did not ride the same bus in

oo

'the morning and after-

no (Rice, et.ady 1975). .

- "'"" 4
_ft

S
rIc..5;4*-ii,,140.-ef "attiiiiegg' 'of 'tile' school community (teachers and admin-

....../:. -.4. _r_______

iatrators, students, p ts, and voters) appeared to be positive toward

the year-round school-p gram., The attitudes tended to become more favorable

the lotger the; program w s operational as this afforded the affected groups

of individual's- more time to adjust ti-.the changes necessitated by the

implementation of a new school program. .The advantages most frequently"

mentioned by the students were more frequent vacations,'flexible quality

of.the_curriculum as more courses were available, opportUnity to graduate

earlier, small effect on after-school activities, and opportunity to

experienCe new teachers and classmates. A majority of teachers and admin-

istrators preferred the year -round program. Many believed it should be

continued because they perceived that the year-round program provided a

better eduCational program, a reduction in review time for students, a

desirable vacation schedule, better' teaching conditions, the opportunity

for immediate repeat of a course, more time for hands-on exper

V :i
more, involvement with students pa a'Aelslt of longer class pers in some

specific programs. Teachers felt the prograt affected them poattively in a

A personal way,fandbad a positive effect on the communitp.school'relation-
.--

ship. Parents' attitudes to:,01ward.th year-round program were positive
I
as

it.

they felt it improved educaftion ancf.thus'-i4s academicallyrbitter for child-
0 t f,

ren, was.as effective as theNsystk A. replAced, and flexibility.
i

'1
.

es, and

a



r.

Where a year-round program existed onlyat the elementarrlevel in one

school district, parents w )411 the program extended to the secondary '

level so all children would be on the same schedule. This'conpern SoUld

possibly explain the findings of another study wherein.the percen64e-_-,O6 -

parents favoring year-round operationdecreased-s the gradelevel increase

Otherconcerns expressed parents werethat children had no playmates,

during vacation periods, did not ride the same bus to and from school,and

the extended class periods of a particular program were too long to hold .

the ents' attention. Attitudee of community members not directly

affected by the year-round operation, although not as supportive as those

of participating parents, tended to be relatively positive toward the

programs.

Conclgding Remarks (Nygaard,'1974)
'

1

Evaluations of year-round programs are both limited in number and

generally inconclusive in nature. In most cases, the evaluations identify

program outcomes that were dependent upon a particular interaction of

educational-variables. Researchers have had difficulty In isolating a

year-round design*(and its effects) from other variables/(and their effects)

such as classroom structure, curriculum design, and experience or expertise ,

of teaching. Consequently, the measurable differences that have been

'recorded betwedh,year-round and traditional sthools cannot lot viewed

conclusively as the result of year-round operation. .-ef

A

The outcomes of year-round operation also have beeu'confounded by the

disruptive effects of change.' Studies that have been conducted after or

during the first year of program operation have caught the staff and students.
.

in a period of transition or adjustment. This transition hasbeen more

disruptive for some programs than others, depending upon the adequacy of

3u
26



.1%

staff preparation, receptiveness of ents and commun and the mechanics

by which the program was implemented. In some cases,year-found schools

have overburdened their systems by attempting.to implement too many changes ,

at once. ,Generalizations regarding the actual value of potential of the

program design would be premature and Misleading if"hased only upon initial

results. Further research iv needed after year -round schools have had an

opportunity to develop stable programs, in order to obtain i more accurate

pictUre of the effects.

-In view of these precautions, six observations can be made at this

-time:

1. School district& have avoided or postponed lirge capital.outlay'for
additional facilitiesand have.reduced per pupil eXpendithre by some
types of year-Lrovnd operation.

2. Year-round operation has been accepted by an increasing percentage of -.
staff, students, and parents.as.they have gained familiarity and, experience '
with the'new type of operation. ,' ,

. . ,
. * , .

3. According to most'measurements of_performaitce, studeni achievement has
not been significantly affected by the change tOear.round operation.

4. Year-round operation has tended to result in in eased administrative
responsibilities.

5. Some family conflicts have deVeloped when schoolsin a community have
operated under different schciol year calendars.

. 1

6. Year-round operation seems to have facilitated or stimulated the
developMettt of individualized instruction in some cases..

37
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. SPECIFIC OBJECTIVES OF THE KNOXCOUNTY
EXONDED SCHOOL YEAR PROgRAM

In November 1974 theevaluation.,director, ih cooperation with tzhe'ESY

adininistrative staff, developed a.,set of specific objectives for ESY. It

was assumed that-the objectives. would be achieved-over the three-year trial

Period originally planned for-the program. In most cases, when Comparksons"

over time are indicated in the objectives'data collected duridg'the yeard
. A -

of the ESY.trial (i.e.s 1974-75C 1975-76, 1976 -77) were to be Compared'witti

baseline data from ESY schools for the three years of, operation prior to:P.ESY
.

.
.

(i.e., 1971-72, 1972-73, 1973-74). Glass--Willson and GottMan_(1975) haVe
.

.
t 4.

pointed out _that it is diffiCult twidentifySpends in*Me 6eries data with

i'' ,,,' ,

. /,any confidence whenfewer than 50 time points are'availab (p. 112).. In

several instances. the ESY data did not yield measurements for more than six,

N C

time points4I'Thus any cdncluSions based on these data are, of necessity,

quite tentative. Nevertheless, nthe absence of a control group, -- ,which

was just not, feasible in this-situation ,-- the quasi-experimental interrupted
'

-

time - series design offered the hest model for'the.ESY evaluation.,
.O. .

The ESY objectives were:

1) TO prOvide a newcurriculum which represepts ad improvement over that
employed heretofore in the ESY, schoolain these areas:

4:

ai Studefit. morale and motivation as evidenced by ,

.
t _

--- increased attendance I,

,

--- lower dropout rate
;

...,
, .

.

--- reduction in incidence of disciplinary referrals to principals *,1, ,;

_ .

_ $

--- reductiOn in vandalism, f.e., willful destruction-of school
property

of

--- increased circulation bf lOrary,books
f ,

L-- increased circulation of other instructional Inatetials (Natio-
.ularly those available in:the classroom)

.

28

.



ti

- --attitude toward` school (as measured by a standardized-instrument
designed for this purpose)

- 7- expression of the percdption by at least a-majority of the
students that instruction is being individualized

b) Profdssibnal staff satisfaction as- evidenced tor,.

---,positive responses. on the part of at least a majority of the
staff to at least,half of the queries about the new curriculum
.which may be included in questionnaires or interviews adminis-
te?ed as part of the internal or, external evaluation process

- -- expression of-satisfactibn on the part of at least a majority
...of_the staff that more,, curriculum materials have been made
available through the ESY Program

4.

4

--- expression of the peyception by at least a majority,of the staff
that the new curriculum materials facilitate tion
of instruction .

' ----no appreciable increase in staff turnover

c) "Student' achievement as witdenced by

higher ,(or/at least hot.substantially lo
standardized achievement tests
.

.

--- reduction pr ortion ofiai ng grades given at.Fauragut
High School

er)- group scores on'

--- higher grdu scorea or tests signed to measure aptitud for
co lege w e,.g,,*T or T) /,,

.
.,, /

-

d parental appro of the effects of the curriculum
it children

t

2) To- provide an instruc ional ogram which is percei\red by at least a
f the adm istrat rsas easier to evaluate than the previous

ovide student sch-dniling Which will facflitatetoperatibn-of ESY and
penalize the stu nt1Who attends school during the, summer quinmeatdr

,
.

.

. ."' i .
, ,

o provid
P
an org izational structure whith,at least a majority of the

rofess opal sta f perceives ae supportive of ESY and the new curriculum
. AI .

a)/To explo e role 'perceptions of admMistrators, supervisors, and
,/, / teache '

.
.

b) To seas staff satisfaction
. %.

'

re communication and decision7iSking processes



6
. r es

di To satisfy the perceived need for psychological and technical
support'for professional staff

4

`-

e) To satisfy the perceived need for' curriculum materials,

f) To satisfy the perceived' need for physical faCilities essen0.al-to
e,

-the program ,-

' *

,5) .To provide,profestional staff with.a.continuing program of orientation
and profeSsional deVelopment which is-peitalved'by at least a majority =,_
of the staff as adequate to meet their informational needs

6) To,provide.mor efficient use than at present of SchObl facilitieS and
professional personnel .°

-

a) To provide some relief from over-crowded facilities by reducing
by at -least ten percent the ,sttiCipated pupil enrollmerit during

each of the ,four "regulan school year" quinmesters -September
through Nay)

b) To provide, over .a period of years, sufficient reduction in capital ____

Outlay to offset the inciease,/operational'-costs of the ESY-Progiam
.

7) T9 ptbduterpression of a favorable attitude toward ESY-bn the pact-
of atrileaar.a majority of those personi concerned aboutachools'in the 4

ragut High SchoOl attendance zone through an appropriate information
program

a) To produce an expression of a favorable'-attitude toward-ESY on the
part'of at leasta majority of the yaing popul4tion in the Farragut
High School attendance zone -

".t

b) To produce'an expression of a fa arable attitude toward ESY oni

part of at least a majority o the students attending the flue
schobls

t To produce an eXPressi of a faVorable attitude toward ES on the
part of at least a ority of theip -eats of the student. attending /
the' five ESY sahoo

/.

d) To produce an pression = a favorable attitude toward ES' On t
part-of-at le st a ma Ity of the professional staff asso iat

w: 3t'h the fi x, SSY 1 .,.

0,

8) To document t ibility of IP fiver.termoptional attendance 'extended Iv
school year m in a suburban Tennessee school'system.

,
that USing a Voluntary attendance plan, a summer quinmester

went of least tyenty-five percent of-the anticipated-total
of enrollient for the coming year-can-be attained

!..

o,demonstrOg- that*a quality educational program (wit sufficient
materials, equipment, and.f cilities) can be provided it a cost-which,
the community is willing t6 bear

0
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N

c) To determine the advantages and/or disadvantages of an exuded
school year program a the primary level, at the middle schOol

leve )., and at the high school level .'

(7
0

4 I
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D. -OBJECTIVES OF THE ESY-EVALUATIQN

The ESLevaluati4n plan involVed collection of data would provide '

the"gasis for formative and summatiVe evaluation relative to the specific

program objectives listed in the preceding sec brt

Thus the evaluation activities could be=grouped into four major
.

categories:.
=I

l) Curriculum improvement and student scheduling to accomodate
curriculum, changes.

21 'Organizational structure and professional development.

. _

3) Facility usage and cost effectiveness.
, . 0

4) Acceptance by Knbx Bounty voters and personnel associated-with"'
. ESY schools. .

.ftir.tgans of University.of Tennessee College of Education staffibembers,

each with expertise in one of these foul= areas, were formed to conduct the

ESY evaluation. CurriculUm improvement objectives were treated primarily by_

a team composed of Dr. Robert-Howard,'Dr. Lester N. Knight, and Dr. JohU.R.-
,

Ray of the Department of Curriculum ancrinstructuion. Dr. John T. Lovell of

.the Department of Educational Administration and Supervisinn (EA&S) met with

the Curriculum:Comnitteeto discuss areas of common interest, but conducted

a separate evaluation of the ESY organizational structure and program of

. .

professional development. ,

Facility dsage and coat effectiveness were studied by Dr. Kenneth

01Pa11on of the Bureau of Educational Research and Service (HERS) and

Dr. George W. Harris of EMS. A voter opinion survey in seliqed areas of
.

' Knox County was conducted bylDr. Larry Hughes of EAkS.and his graduate
.

student Mr. Jerry Kondwros.

4,2
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Overall coordinatioAtf the ES? evaluation, including assistance with

some of the data-gathering instruments and processes; was the responsibility

-.34,
*
*

of Dr. Trudy W. Banta:of the HERS. -. . ,

In- addition-to the ob ves for curriculum improvement previously
r'

identified," the Currieulumatimmittee established., its own set of evaluaton
-

--objectives during the second tor of the project.. The objectives were:

7
,

1. To ascertain the extent tovhich
rte

.

a)'tfachers were familtisi with the content of Knox. Couhty Schools'
Instructional_ Goals' and Objectives. 6

b) teachers and administrators approved of the content of.this
document after a year,..0...use-:7.-

-,
u

-- '
To describe and assess-tire sed,,,to determine

.........4...,.._-., _......__ . _ _ .. -___
a

a) the scope of the-individeal curriculum modules, -

......-. ` 4" -7-;...--.........._

.b) the sequencet-eftmerte-or_ topics
-
Aresentea in each module.'-.-

3. To describ 4:1 assiSs--:-6ha-vr4reelrxtrai 4Sekt-7 4-63arzit4e tte content -: ..

. (i.e. , the dev44-opmen-t of-z\t4e....osn _ __--pres-eltadY---of ...i:irr iculua
modules. (What resouriised? Iliow.wai-ltiTtte allocated .iniang
concepts? How-were learni47.----actiAriri:PS -chosen? How were the- kocedures --.:

,--for- evaluation of pupil progress determined ?)

4. To identify the components of the curriculum modules which teachers
and administrators perceived aS,a).facilitators and/or b) constraints
in implementing curriculum modules in the classroom.

5.4 To describe.and assess the extent to which curriculum content was
adapted to accommodate the'varying learning styles of individual

.-students.-

6. To describe and assess the extent to which curriculum content was
adapted to accommodate the varying, academic achfevement levels of
individual students.

7. To determine' the extent to which curriculum module development proceeded

toward..Completion during the first two years of program operation.

8. To determine the extent to which curriculum modules were used by ESY

9. To describe and assess the system used-by ESY administrators and
supervisors to evaluate (i.e., internal evaluation) And revise the
curriculum modules.

43
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A. INTRODUCTION,-

This section of the evaluation report isairganized according to the

four major evaluative thrusts outlined in Section I, Part D, i.e.,
U

Curriculum liprovement

--

Organizational Structure and p14swgional Development

Facility Usage gild -CiqriffeCtivenesn

Acceptance.

S-

Irec

, -

Within each of these '-akeas data related to the specific ESY objectives

are presented and analyzed ip tie order, established for thdseobjectiVes

in Section I, Part C. Reports prepared by members of the tT evaluatOn

team appear in this section as follows:-

r

)

'Curriculum Improvement, - - Robert goward

Lester N. Knight
John R. Ray

:

_Organizational Structure and -- John T. Lovell
Professional Development

Facility Usage and Cost -- George W. Harris,
Effectiveness O.K. O'Fallon

'4 5
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=Attendance

B. cutimmum neRbvEmorr

Student Morale and Motivation

f

In specifying 'increased attendance' as one indiction that the new

curriculum associated with ESY had had a positive effect, project staff

made the assumption that if students enjoy their academic work they will be

. .

/
motivated to come to,-school more regularly than if they consider school

work.dull,',irrelevant, lacking in challenge.
,

Figure II.1 provides a graphic illustration of percent average daily

ve ESY schools for the three years prior to initiation

of ESY, and for the one full bperational year to date: 1974-75. _Attendance

figures for Farragut Pritiary__M_and---Fartagut--Middhbas--were-uot_ _

available-far-1971=Th because these &mole did not exist until 1972-73.

The figure shows thattotel ESY school attendance was quite high, and

remained stable (a alight increase at two schools was bffset by a decline
`.

at the third) between 1971-72 and 1972-73 at the three schools for which

data were available. During 1973-44 attendance dropped et all five schools.

Following the onset of ESY and the accompanying curriculum changes; attend-

mace clim6ed at loui of five schools._ Two of the schools (FM and Farragut0

nigh.-FH) experienced the higheitaverage daily attendance-of-the loursyeam---t---,

period during the firatyear of ESY) However; total ADA for the fiveschOpls

1

was-slightly lover in 1974 -75 than-in 1972-73. Aiaailaiii0attendance

at FH during 1974-75- mayihave been due in part to a change in grading, policy

(No credit it awarded a student who misses more than five classes in a subject

if at least one of the absences is 'unexcused). Thus,ADA figures for at
a

least one more year of ESY operation.must be inspected to,atte 'if the upward

4.

-4-3
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A.

trend-is-maihtainid.--The additional Figures are essential to a valid con-

clusion about the effect of the n- curriculum on average daily attendance.

FIGURE ILI

, 4

PERCENT AVERAGE DAILY ATTENDANCE FOR ESY SCHOOLS 1971-75

.
..
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CBP--.Ced-ar_Ble_f±Primary

FP .= Farragut Primary. (school not_operational in 1971-72)*
FM Aki Farragut Middle'(schOol not-operational in
III___w-Far-r-elutilitgh

Dropouts

4

itereassnamml-ir-ESY project leaders to be inversely.

...-

related to student moiale_and_motivation.,nii.e..,-lf2atudents' feelings that- .-'_
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II

their needs were being met by the curriculum increased, the dropout rate .

.

should.show a decrease.

Data reported, in Figure II.2indicati that while the number of dropouts

at the five ESY schools did not decrease,with the introduction of the ESY

curriculum (i.e., in 1974-75),there wasilo significant increase. In fact,

-the dropout rate remained stable -- and very low -- in the primary and

middle schools. And the increase in the number of dropouts at FH could

probably be attributed to the new grading policy referred to above: marginal "-

students who were never motivated to-attend school regularly were pushed

out duetacademic failures resulting-from the new policy. Had there not
=

beer) the eighteen-fold increase in the 'lack-of scholastiesuccess' category,

,____ittereouid-lave been .a decrease in 'the numbe of dropouts at FH between

°

1973-74 and 1974775.. Over the four-year per Od under consideration, employ-

ment and marriage were the Principal reasons for leaving school given by

FH students.

A

Difictil tie

In April 1975 the evaluation director and a research asdistadt,visited,

4,i

each of the five ESY schools for the purpose of talking with principals and
' '

a sample of teachers about their perceptions of _y.ar.
,S_

.
project. Since it was assumed tha students involved,in their school ork , I/

, `-' i'
.

'Mid get into trouble less often than those bored with the curricultuyi; the !'
. -.

involved asking principals about the incidence' of diptipliniri ;' -7

:./

referrals from teachers during he years 1971-75.
...

,
A '

. . .
- .

-The ESY principals I'lerendtlingenerallable"8"'°11""1 had 6 I 6 8 ed''''''-
i , /,'

an appreciable difference between1974-75 and the three 4evious'lears4n
.

.

1

the number and seriousness Of disciplinary referrals in' their e0f1)ols.

)1'''

,g,2
.

. 1

,,,

f,;`,/ 1. '

;)

A
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,

Disciplinary'referralato princilfeld were down in 1974 -'/5? at two of the

o'
schools, but one of these principals said the changd could not be attributed

- .

4
.-to ESY; and,the other"said that ,while,:gSY might have beena factor in the

decrease,edrease, a new policy of'Staff and staff-parent confgrences
,4

on individual

-behavior problems had undoubtedly had an influence also.
,.,

. .

The principels'were in agreement,that discipline wasnot a problem -at'

all ringthe 1974 SummerQuinmester. One principal 4oiced the opinion'

students wha attended the Summer'Quin had such a positive experience
;"

that their attitudes toward school in'gdneral Improvid., However, the

number of students attending the Siemer Quin s not great endbgh to produce
.

4significant impact o overall student attitudesand behavior during the-,

Vandalidm

4,

Students pleased with what is_going on 14.their,schoollshould beless'

-0
likely than those who are discontented to engage in willful destruction of

school property. Thus a reduction in vandalism at ESY schools during 1974:-

75mighr be viewed 0,a an indication that students were more satisfied with
..

their school experiences in the. ESY program than they were formerly.

------Whinprincipals of ESY_ schools. were interviewed in April 1975, however,

they were notable to Attribute to ESY.,dny change in the number or serious-
.

ness of incidents involving vandalism at. their schodlIs.. Breai-4hil and -other

instanced'ofproperty destruction in 1974=75 had dejlined'from the level of

the'Previous three years at one school, hadincreasedit two schools, and

had remained the same a two schools. No pattern s discetnible in these

4
rn

. ,

data.
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Circulation of Library Books

Informatfon concerning circulation of library boOks and other instructional

mater ials-was sought as part of the evaluative data because it was assumed

that increased circulation might be indicative of at increase.in interest

and independent activity fostered by the ESY oodrriculum.401snges.

1.4brarians at the-five ESY'schools provided the following data in

April 1978and January 1976:

FIGURE 11.3

,NUMBERS OF LIBRARY BOOKS CIRCULATED* AT ESY SCHOOLS 1971-75

1971-72 . 1972-73 1973-74 1974-75
. -

,Cedar Bluff Primary 20,872** 50,288 . 58,036 54,402
10

' Farragut Primary 7,290*** . 21,304 23,048. '27,808'

Cedar Bluff Middle No )-Nor 34,158 J3,171
Available, Airailable

Farragut Middle
.

- '29,000 --', 31,4Q3 - 21,541 23;372

Farragut High 8',793 7,829 10,454 14,791

'*Figure-do not'include circulation by individual teachers of books and
matefials housed in classrooms..

.**Library opened in mid-year; tirculetion limited to one, book due to ''small
4cpllection.

***Sawa opened in mid-year and library was used for only nine weeks.

-or

Although 104-75 circulation at the Cedar Bluff school!, showed slight

r' -

;declines from 1973-74 (perhaps indicating a decrease in the number of books

read for-pleasure), librarians generally agreed that the ESY curriculuk

changes had increased the use of, libiary references. At the elementary

level the use of learning centers and task cards to promote indlilidualized

'learning *Yee considered responsible for the increase. Middle aud high

41
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school librarians noted that the new curriculum modules focused on particular

topics for,longer;Oeriods of time,-thus increasing deoth.Of exploration and,f^

consequently, ude of.raferences:

Three of the five librarians Cqnsidered their collections inadequate

beet the reference requirements of the new curriculum. A11 had'axpert--'

enced some difficulty in accommodating simultaneous reque4s fOr the same

materials by two or more t4Schers using the samelhodules.'

, .-

Circulation of Other Instructional Materials
_ -

When a sample of teachers et each of the five ESY schools Was,inier- -

-

vleWed in April 1975, the consensus among those, questioned 4as,that the ESY

..curriculum'had not produced a'significant increase in usage of instruCtional

- materiala other than library books (partiCularly those,materia available

in th't claisroOm); Usage of the ESY modules had created' situation in

WhichTsiote teachers were teaching the same topic thanYver before. As a

consequence, waiting lists'-lad had'to be devised for curriculum materials

.
and these had caused frustration at all the schools. The necessity of

sharing classrOom texts among several classes was particularly troublesome
,>

to middle school teachers./

Attitude Toward School

Administrators responsible for ESY objectives made the assumption' that
ft

if the new curriculum Workrd well and was perceive& 7 valid and relevant

by studenta,- those'students would exhibit a positive attitude toward school':

. A

when given a standardfied inatrumentdesigned,to'measure this variable.

Materials developed by the Instructional Objectives'Exchanget(I0X, a

.clearinghouse established in 1968 by'the UCLA Center'foT the Study of .

Evaluation) were selecte0s the most appropriate instruments for measuring

52.
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11 exhibit positive attit es toward
g "yes"-to questionsregaidtng positive

ties in reading, oral and'wTitten.language,
and science; and.?Ae:.to questiOnS,Tegarding

,toward the aboYe.

, 4. (Social St'ructur'e and Climate) StOdents will indicate favorable
'attitudes toward the school social, structure, and climate by, re=

../aponding positively to questions 'concerning positive student per-v
ceptions of the.bureaUcFacy, schotil organization, traditiqns, and
activities:, and negativelyto unfavorable aspects of thabove. .

' SOPeers) Students will indicate positive attitudes toward peers IA:
school by responding "yes':,,,ory questions presenting positive aspects

of the openness of peer group friendship patterns (fairness of equality
and social acceptance), friendliness, social distance; and strattfi-
cation; and "no" ,te questions presenting negative aspects of the

ts

above.,

General) Students will indicate a Rosttivfattitude toward s0001.
in general by respodding "yes" to questions regarding positive
aspects'of the holding power of the schObl: feellinga about-being in
school, remaining home frpm, school, and going torschool;,and "no"

'
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/

to questions regarding negative aspects. (ICA. Attitude T

Sehool,K-12. Rev. ed. Los Angeles: TOR, 1972, pp.,21-22),

ward

. -

G' , % N

% .

The "School,Sentiment Index - Primary Leyel" is ddsigned to provide
. - ,

, , .

measures of'the attitudes specified in.objectives 1-6 above.' The self- .

.

I
,

.
3 ./

report device consists of 37 question divided/almost evenly among five
. .

subscales: ' (1) Teacher, (2) School Subjects, (3) Social Structure and

Climate, : (4 Peer and (5) General.
- /

The.44chbol Sentiment Index/1 Primary Level" (SSI-P) can.be admin-
# 6,

istered to'grades K-3. .To..simplify administration of the instrument' in the

, I ., %"

;ESY schools, third grade students were chosen to represent attitude_tOward
. .--

/"-
,..-,- ,. ,.

schddl at theprimary leyel. In xch 1975: principals at FarrIgutSS4
,/

----

.

. .

Cedar :Bluff Primary smhool-l(FP/and CBP, respectively) provided each- third
...

7

-grade teSch ng team with sufficient ,copies of the SSI-P foradministration
s

t/C all udents in their group. More students were enrolled in the gsY

Selo ls during the fourth quinmester --,which included the month of Maict

titan ally othe time during the!eax.. Due to s

problems, h

nt absences; and other

7

ever, the response rate was s les& thSn Ybpsiercent/-of

the total third grade enrollment.

89(percent'of those enroll
1..\

percent of the thir

,

6

CB1205-third graders, approximateii,,

completed the SSI-P. ,At- FP 79, or about S8

F.
raders,, turnedn questionnaire

er of reasons caution-must be exercised in. interpreting
,

.

student responses to "School.Sentimene/ndex".items as evidence for or
. e>

e
.

against the ESY program with, its associated curriculum.. First, the SSI was

given to'seude n the ESY schools for the first time near the end f the

first year of the new prograni's operations Since no measure of At edpf

/7
attitude toward school prior to initiation of ESY was available, there is

.

ano way to tell whether prpraduced-an improvement or decline(in favorable

5
t

/ 44_ !
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attitudes. The evaluators had hoped to measure strident attitude again in

the third year of the program to see if. Institutionalization of the new

s

-

curriculum had contributed to any changes,in attitudes over time. But with-

out this second measure,, any conclusions based on the March 1975 administration

,

of the,SSI are, of nece171 y, tentative.

.-A second reason for caution in interpreting SSI scores as relevant

data concerning the impact of ESX is that-there was no attempt tNsolate
t

reasons for particular student attiowardschool. It is safe to assume
..- .

thee"- 1 school milieu (to _whiCh. students-were responding in the SSI)

was not nged dramatically by the inttoduction ofESY.- Yet students were

not'asked to specify the conditions resfonsible for the,attitudes they ex-'

pres4ed on the SSI. Thus ESY must be seen as, just onepof Many schoolatmos-
.

phere variables (e.g., the administrators and their policieS, the teachers,
. . .

school facilities, morale, emphasis on academicachieveme nt , etc.) having an

impact on student attitudes toward school. SSI,dontains subscaleszde-

.6," I.- .

signed to isolate attitudes in several of th = =e areas, but each ot the
, ) 00'

'attitudes affects the others, and itAs the i teraction effeft which is not
:10 /

measured in the presItit investigation.
.

Finally, ESY tutriculum modules were not developed for lang:14e arts

and mathematics at the primary level: 'Relatively new approaches in both

subjebi areas Were already being tried before EST was launched. SiDce much

of the - .primary student's day is .devoted to study in language arts and math-

ematics, the'impaet of ESY an the prigiry curriculum must be. co nsidered

minimal.
c.

"Perhaps-the strongest statement that' SSI data could be said to sub-

%.-

stantiate is this: IF ATTITUDES TOWARD AOROOL AMONG STUDENTS iT ESY SCHOOLS
c.

, I

WERE FOUND TO BE GENERALLY FAVORABLE, THEN AT LEAST THE NEW PROGRAM DID NOT

111. '11

I

EXERT A SIGNIFICANT NEGATIVE INFLUENCE. .
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-March 1975 responses to the SSI at the two primary schools participating

in the ESY(Oroject indicated that indeed,third graders-- representatives .

in this instance of all the primary students'-- had a very favorable attitude

toward school. School subjects apparently constituted the most pogitive

aspect of their school expe4i'nce, a\finding which could be construed as

,.....evidence favorable to the ESY,pase. The averAge'positiverestionse rate, for

items'in the "School Subjects s was 82 percent; for the "Social
4

and Climate" subscale 78 percent; for the "Teacher" subscaleq3

percent

66 percerit

"General" subscale 67 percent; and fgx the "Peer" subleale
a-

On lust 2 of 37 SSI-p/ ptems did the percentage of positive responses

. -
fAil below 50,percent. Two-thirds or more of the*studentwat CAP and FP

'reported that Oher children, got them "into trouble" at schooj, And that

,

when they were tryift to do school work other
.

children "bothered" them

&oth of t ems were.classified In the "Peer" subscale of the SSI- -P

ey contributed substantially to eheI-Ow-ranking oftflat flubscale in

fhelderArchy of five in the ESt situation.
, \.'

,' \

,With regard to their school suMects,ihe-gSY third graders exhibited
......

_--- .

t positive attitudes (favordille reams rates of 86 to 88

_

toward alt, social,ehdion, reading, and science,. in that order. Signif7
5

icantly,:. three of the'four

associated curriculum

..
phpular_ subjects were those in which EST-

:-

en introduced during 19
,-

N..: t
.

,

"writing stories" were 1eqs gppulag, but even so, 70 percen o the==thirt-----:=
r . .

., .

grade respondents-indicated they liked these activities.

yith-regard to the "Social Structure and Climate" subscale, roughly -:

Math `and

_

-aide of ten third graders red the rooms in their School "nice ", and

the grown -ups at school "friendly"tdWardthildren, and-fele-there..were
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,

lot of things to do at school". Seven of ten felt that other people at
. .

.

, r
school really care about them; fifty-seven percent agreed that "nice things

_.,

happen at ... school every day."

i .

,Third graders Ili the ESY schools felt strongly (94 percent agreed) that

their teacheri "cared about" them. Ningti-iwo percent said their:teathers

liked to help them withtheir work when they needed help. Only about a

fouith of the students were "afraid to ask (their teachers) a question."

However, sixty -five peicent were "bothered" by the feeling that teachers
19

did not'give them "enough time to finish" their work.

Eight of ten third grade students said school is "fun". Almost three-
.

'fourths of- the third graders reported that they liked "being at school,"

--and only a quarter found school "boring'. On the other hand, almost 40

percent would have liked "to be somewhere other than school right now,"

-
and 55 percent liked "to com e to school every day."

Apparently -the pridary stUdents_11. eadfi other, very much litt did
.

If

: jo

-

ten4 to get each other'into trouble. Ninety -six percent of the third graders

said they:liked "the other children" in theri-Tlass. Ninety -two percent

had their) own friends at school." -Eighty-six percent considered/the other

children in their class "friendly", and only 18 percent pelt "lonely at.
school." "Do your classmates listen to what'you say?"produtd an affirmative

r

iesponst of 65 percent. However, two-thirds said other children got them

"into trouble" at school, andthree,fourths said other-children "bothered"

them when they were trying to do their schOolwork.

Data derived from the SSI-P indicate that third grade students who

began the 1974-75 school year with the Summer Quinmester had, in general,

more favorable attitudes toward school then their,peers who began at the

5
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"regular" time, i.e., in September. Thet'e was no difference in summer

students and "regular" students with regard to the "Social Structure and

Climate" and "Peer" Subscales, but on the three other subscales there was '

at least a small difference ip average positive response rate in favor of

the summer students. The greatest difference between the two groups appeared_

in the "General" subscale. On 5 of 7 items in that subscale, the,favotable

responses o'f symmerand regular students differed by 10 or more percentage

points, Fifteen percent more third graders who attended the Summer Quin

liked "being at school." Twelve percent fewer summer students wished they

"Could stay home from school a lot." Ten percent fewer summer students

considered school "boring",

One might speculate that the positive attitudet toward school exhibited

by students.attending'the 1974 Summer Quin were due to the satisfying

academic experiences they had-as.a result of summer attendance. This may

-have beenpne factor in,the attitudes they expressed on the SSI-P, kut ESY

teachers and principals felt .that those students who elected to, try out the

first Summer Quinmester were generally children who liked school. and had

positive attitudes toward learning before they were ever exposed to the ESY

program. Again, the most valid conclusion about ESY effects that can be

substantiated by the data is that at least ESY did not constitute a signif-

icant negative influence on the attitudes of print

thefirst summer session.

In August 1975. during the last weeks-'of the second SummerQuinmestei

students in grades 3 and 4 at CEP and grade 3 at FP were asked some of the

SSI-P items which had most distinguished the 1974 Summer Quin third'-graders

from theit regular school year classmat.s when the SSI -P was administered

td third graders in March 1,975.

5 3
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Comparisons based on SSI-P items in the General subscale indicated

that 1975 Summer Quii third and fourth graders werefmuch less positive about

school than were 1974 Summer Quin third graders. On:five General subscale

items xesponses of 1974 Summer students were more poSitive by an average of

9 percentage points. There is evidence that this difference was due to the

presence in the summer session of a different group of students in 1975

rather than to any negative influence that might be attributed,to ESY.

While there were significant response differences between the two sets of

summer students, .the 1975 Summer Students responded to General subscale items

in a manner virtually identical to that of all third gradestudenti who

responded to the SSI-P Match 1975. That is, the 1975 Summer' Student

population appeared to, be mole like a randomSample of all 1974 -75 third
*Th

graders-7- both 1974 Summer participants and their regular school year peers

-- in their general attitudes toward school than'like the unusually positive

third graders who attende. the 1974 81.1pmer Quin.

On one of the five General subscale items referred to above ("Is school

boring/") 72 percent of both Summer '75 third and fourth graders and the

1974-75 third grade clata (including 1974 Summer participants) said "No';

on'a second item ("Do you like being,at school?") there. was a response

difference of one percentage point ('75 Summer"- 742 'Yes', '74-'75 third

grade - 73%);Thon the other three general items the response percentages

differed by two,_three, and four percentage-points, respectively, with the

two larger differences being iA favor of the Summer '75 group.

-In additiOh to,General-subscale-items, the 1975 Summer Quin third and

fourth'graders were given other SSI-P items that showed them to be more

confident of peer approval and less afraid to ask their teachers questions
_

ar to be sent to the school office than were 1974 Sumner Quin third graders.
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Again, the attitudes of the .Summer '75 group appeared to be more like those

of the whole '74='75 third grade class.

Only 8 of 25 CBP fourth gradersattending the '75 Summer Quin had also

gone to the 1974 Summer session. Responses of repeaters could not be, isolated

due to. the anonymity guaranteed all SSI-P-reSpondents.. Thus it could not be

ascertained whether attitudinal differences for the two summer-attending
I

segments of this class were due-to changes attributable to ESY or other

school-related factors, or merely to pre-existing student differences.

Findings cited above,in.connection with general attitudes point to the

latter conclusion, however. At any rate, that segment of the 1974-75 third

grade class which formed the 1975 S er Quin fourth grade at CBP differed

somewhat fiom the segment that_attende the 1974 Summer Quin in that they .

=liked their teachers and school in general less, and were more self-confident

in their dealings with peers and With school personnel.

The favorable attitude§ found'among third and fourth .graders attending

the 1975 Summer Quin gave an indication that the new ESY curriculum had not

had a significant negative impact'on attitude toward school at CBP or FP;

but 1975 Summer students differed from those who attended the 1974 Summer

Quin in that they held a less positive view of school in general.

Middle schools. In March 1975-the IOX Instrumentc"School Sentiment
. -

. _

Index - Intermediate Level" (SSI-I) was,administered to all sixth grade teams

-- chosen to represent middle school students, at Cedar Bluff (CBM) and

Farragut (EM) Middle schools. The SSI-I is a series of statements to be

marked,"true" or "untrue" by intermediate level students. These statements

are designed to determine student perceptions of the various aspects of

school, rather than to merelTrepoit conditions objeCtively. The self-report .

device *Consists of 81 statements related to five aspects of attitude'tgward

60
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school: 1) Teacher (which is further subdivided into "Mode of Instruction",

[teacher] "Authority and Con %-and [teacher] "interpersonal Relation-
%

ships with Pupils "), .2) Learning, 3) Sotiai Structure and Climate, 4) Peer,

5) .Cenerak. These subScales are designed to provide measures of attitudes

related to school objectives specified by, IOX. The middle, school objectives

are virtually identical to those outlined above for the primary school,

with one exception: the piimary "School Subjects" objective is replaced by

a "Learning'.' objective;

.3. (Learning) Students will indicate favorable attitudes toward learning
by expressing agreement with statements describing interest and/or,
involvement in learning-related activities of the following type:
homework, new or difficult activities and assignments, independent
pursuits of learning activities, and extra school work; and disagree-
tent with negative statements.

Conclusions based on SSI-I data concerning the effect of ESY on attitudes

1
.

itoward school at CBM andFM must be considered tentative because (1) no

1
pre-g6i7at'titudinal Measure was available for comparison, and (2) many

1--ConditiOns interact to determine Attitudes, but no attempt was made in the

.

i

I

evaluation to isolate the effects of ESY from competing determinants (for

f a fuller discussion, see the preceding "Primary schools" section).
,

At CBM,282, or approximately 91,percent, and at FM 209, also about 91
.;..-

percent, of the sixth graders returned usable SSI.-I instruments.

Figure 11.4 provides a comparison of theyaverage favorably response per-

1

centages calculated for ESY sixth zraders-on the five subscales of the ,\SSI-I.

Sixth graders at CBM and FM were most positive about their peers -- a

complete reversal of what was found at the primary level. They liked working /

. with their classmates, and they regarded school as a good place for making:

friends. Developmentally, middle school.youngsters are more peer-oriented

than primary'children, and the SSI revealed that indeed the feelings expiessed

61
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- -by students at CBP and FP about peers getting them "into trouble at school"

or "bothering" them were much less pronotinced at CHM and FM (half tHe middle

school youngsters said other students got them "into trouble" or "botHeree

them, while two-thirds of the primary children responded similarly).

FIGURE 11.4

PERCENTAGES OF ESY SIXTH GRADERS RESPONDING FAVORABLY TO ITEMS IN THE
FIVE 1UBSCALES OF THE "SCHOOL SENTIMENT INDEX-INTERMEDIATE LEVEL"

Suhscale. All Gth Graders
. Summer

1974
Regular
1974-75

Peer 713 73 73

'Teacher 67 67 6T

Learning 63 66 63

Social Structure & Climate 63 65 63 :'

General 51 57 . 50

Their responses eb'ssi-I items revealed that the ESY sixth graders

were least positive about general aspects of schoo/Capproximately half of

the students said-tHey,would prefer to be somewhere other than in school.

More than two-thirds agreed that "most school days seem like they will never

end." The fact that 68 percent of the middie'schOol sample disagreed with

the statement "I don't like school because it's too much work," may be an

indication that a significant proportiOwof the students considered

too easy.

Responses to items'in the Learning subscale of the S6I-I seemed to have

the-most relevance for judging the effects of the ESY. curriculum on attitudes,

of middle schoolgstudents.. The average faVorable response percentiage for

the subscale was 63 -4- indicating a relatively positive'set ofattitudes for

this pre-adolescent devLopiental level. As might be'espected of this age

52.
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,r
.. ,,

' group, only 26'percent ofthe respondents ,said, "I like to do my homework,"

and 44 pereent'agreed with the statement "I would rather do almost anything

else than study.' But -83 pei.cent felt it-was ."fun" to learn new things;

and almost three-fourths reported that they did of reading on
r;

./their own.
-

0m and FM sixth graders who began the 1974775 school year with the

Summer Quinmester had more,favorable attitudes on three of five subscaleS

Learhing, Social Structure and Climate, and General than did their peers

who began their school year in 'September 1974. Itemresponse differences

of ten percentage points-indicated that Summer Quin participants were more

interested in studying and
1

more willing ,to do homework than their peers who

attended the rUgular school year. 'Thirteen percent more (622 vs. 492)

su5sner students, were willing to say "I'm very happy when I'm at school."

Twelve percent more (67% vs. my summer students reported liking school

"because there areso many fun things to do." At the primary level, any

attempt to attribute the 'positive attitudes of'summer participants to the

effects of ESY must be tempered by the knowledge that middle school faculty

and administrators considered those who attended the 1974 summer session to

be persons who generally felt,good about alma-anyway. Certainly-it could

be said that ESY did not haVe a significant negative impact on the attitudes

, I,
of Summer '74 participants.

The same generalization could be made about the impact of ESY on the

attitudes of Summer '75 participants. As in the primary schools, students

attending CBM and FM during; he 1975 Summer Quinmester were given an 'oppor-

tunity in late August to respond to those SSI-I items which in March 1975

had'nost 'differentiated 1974 (Summer Quin sixth graders from their classmates

who 'began their school year i September 1974.

63 .
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Middle school Summer Quin students sampled in;1974 and in 1975 had

more in common'than did the two groups of Summer Quin students sampled in

the'primary grades. Responses of 1975 Summer Quin students In grades 4-8

at FM and 5-8 at.CHM were within 7 percentage OAFS of those given by sixth

-graders' in the 1974 Summer Quin on-10 of 15 SSI- items. On six items from

the General and Leatning subscales -- those most indicative of the impact

of ESY -- the average response difference was only four percent. This

similSrity is rather remarkable since students in giades 4-8 were being

compared with sixth graders alone.

The responses of 1974 grimmer Quin sixth graders were within 7 percent-

age points of thF responses of their claissmateS (40% of the 1975 Summer

seventh grade'at both schools was composed of returnees from Summer 1974)

attending the 1975'Summer Quin ,as seventh graders on 9 of 15 SSI-I items.

Summer '75 students differed most from Summer '74 students in the area of

self- confidence: 1975 students felt more secure about peer relationships

and were less afraid to "tell my. teacher when I don't understand'something."

HoWever, more 1975 Summer Quin students were afraid t e office at

CBM and at FM than were their 1974 counterparts.

.

Farragut High School. Tenth graders were chosen to represent high

schdol students in the evaluation of attitudes toward school associated with-

EBY. As at primary and middle school levels, materiald developed by the

Instructional Objectives Exchange at UCLA were used to measure attitudes at

Farragut High. In March 1975 English teachers at FH were asked to have all

tenth graders complete th'e "School Sentiment Index- Secondary Level" MI-S)'

in their Englishclasses. Usable ferms we

or approximately 78 percent'ori

b4
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The'SSI-S is a self-report instrument designed to determine student

perceptions of various aspects of school. Secondary students are presented

with 82'statements concerning sehool-related attitudes and are asked to

mark a strongly agree, agree, disagree,'or strongly disagree response

category. Separate subscale scores may be calculated for each of five

aspects of attitude toward school: 1) Teacher - subdivided into Mode of

Instruction, Authority and Control, and Interpersonal Relationships; 2)

Learning; 3) Social- Structure and Climate; 4) Peer; and 5) General. Subscale

items.are directly related td student objectives, and these objectives for

the SSI-S are identical to those already stated in the "Middle Schools" and

"Primary Schools" sections of this report.

''.Figure 11.5 provides' a comparison of the average gavorable'responsek

percentages Italculated for ESY sophomores on the five subscales of the SSI-S.

FIGURE II.5
. .

PERCENTAGES OF FARRAGUT HIGH SOPHOMORES INDICATING FAVORABLE ATTITUDES
TOWARD FIVE ASPECTS OF SCHOOL AS MEASURED BY THE

"SCHOOkSENTIMENT INDEX-SECONDARY LEVEL"

. Summer Regular
SubscAle ° All Sophomorps 1974, 1974 -75

Peer 72 69 72

General, 67 74 66

Learning 62 65 62

Teacher 53 60 52'

Social Structure & Climate , 51 51 51 ,

Apparently ESY tenth graders and ESY sixth graders shared very similar

attitudes toward Peers and Learning: the rank,order and even the response

55'
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percentages associated i:;ith:these subscales were virtually identical as

calculatk4 for the two classes. There similarity ends, however, since

Nspphomores had much more positive attitudes on the GeneraLsubscale than did
. 1

the Middle school sample. And sixth graders held much more favorable/

attitudes toward their teachers than did sophomores. Attitudes associated

with cial Structure and dlimate_were among the least favdrabl

Le'^'
groups of ESY students, but the percentage of favorable'respois`es on this

or both

Subscale was much lower (by 12 points) for sophomores.

The Learning and General subscales of the SSI-S appeared to provide

the best measure of the effect of ESY on students' attitudes toward school.

The fact that approximately two-thirds of the ESY sophomores:hald favorable

attitudes in these area could be construed as a plus for ESY. However,

no prior measure of attitudes was available to indicate how instituting

ESY may have changed sophomores' feelings about school; and there was no

,attempt to isolate ESY from the many other determinants of attitufdes.expressed

on the SSI-S. ;(For a fuller discussion pf these problems see the preceding
4 4.

0

lit"wary Schocils" section.) TherefoEe, the most soundly based conclusion

that 'can be derived from SSI-S data is that at least the ESY'project did not

have a signifidant adverse effect on the school-related attitudes of-Yll

sophomores.

The General subscale was second only to the Peer subscale in level of

approval. Ninety-two percent of the th tenth graders agreed withthe state-

nent, "It is clear to me why I shouldn't drop out of school." Three-fourths
-r

or more agreed with five otheritems designed to assess the importance the

students attached to Attending school,. Only 28 percent, howeveri.agreed

that "Each morning I look ward to coming,to school." (This may be compared

to the 39 percent of sixt h graders who responded, affirmatively to the same

56
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item; and to the 55 percent of third graders who said they liked "to come

to school every day.';)

Responses of sophomoreSto Learning subscale items' indicated that ninety

percent 'tecognizcl relationships betweenIthings observed outside school and

content of school.Subjects.

respondents agreed with the

More than three-fourths of the tenth grade

statement "My favoriteltlessea,,regardiees of°

subject, are ttioti in which I learn the _most."

A need for more electives at FH as suggeSted by e fact that 81 per-

cent of the sophomores agreed with the statement,41% re 1 important sub- .

Jetts not taught in school now which I would be inte ested in taking if

they were offered."

The most negative response on the Learning subscale was a preklIctable

one: 81 percent of the sophomores agreed with the statement, "I hateohaving

to do homework."

FH sophomores who-began the'1974-75 school year by attending the Summer

,

Quinmester generally displayed more favorable attitudes toward school, as

measured by the SSI-S, than did their peers who began the school year at

the usual time, i.e., )n September. Positive differences in favor of the

summer ttudents were most pronounced on the General and Teacher subscalei.

General.subscale items produced the largest differences between summer

and regular students. Twenty percent more summer students agreed with the

statements "I enjoy learning in School more than learning on,my own." (71%
to,

to 51%) and "Each morning I look forward-to coming to school." (45% to.25%).

On a series of Items designed to reveal studente,perceptions of the value

of their schooling in relation to their future plans, summer students' re-

sponses were more poSitive by margins of ten to twelve pertentage points.

67
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While the average response percentages bn the Learning subscale Were

not significantly different for summer and regular year students: there were

individual items related to learning on which the two groups differed by

more than ten percentage points.. Analysis of these items indicates that the

_summer students were, more independent in their approach to learning, more

,.motivated,more likely to go beyond their school assignments to learn on

their own. For example, 16 percent more Summer '74 starters (81% to 65%)

than September '74 starters agreed with the statemeni "Sometimes I just

can't put a book down until I'm finished with'it.".

PH teachers and administrators felt that the students who attended the

1974 Summer Quinmester were as a group, more motivated and more, positive

about4chool than an equal number of their classmates selected
444

at random

would have been. Therefore, their positive reactions to SSI-S items cannot

be attribiJed entirely to the effects.of their participation in the ESY

project. Certainly ESY does not appear to have had ajnoteworthypneetive

influence on the group's enthusiasm, however.

The same statement might be made concerning the effect of ESY on the

attitudes of FH -Students who attended the 1975 Sumier Quinmester. As at

primary and middle school levels, in August 1975 students attending the

Summer Quin at FH were asked/to respond to that subset of SSI-S items,which
C

in March 1975 had produced the most differentiation between sophomores who

had attended the 1974 SuMmer Quin and their classmates whO began their year

in September. :

The SmisBot,'75 students in grides 0-12 were notAlitssitive about school

in general as were the Summer, '74 sophomores. But neither were they as
tlrf,

negative (speaking relatively, since the maJority response fa' 'neither group

was negative in more than a few instances) as the "regular yeei" soihomores.
)

1, 6' 3
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Aft

instance, the response of 1975 Sutter Quin Participants to the k item
r- .

e

(Each morning I look forward to coming to school," was less favorable the?

the 1975 Summer sophomore response by 6 percentage paints, but more favorable
.0 1c,

by 13 points than the response percentage for sophomoMs beginning in Septem-

on the item, "Most of my teachers give aisignmints that

are just busywork," Summer- '75 students responded less positively than the

Summer.-'74 saple04, 8 percen ge points, but more positively than "regular

2
-

4
year" dOphomores by a'margin'of ints.

. The fact that attitudes expressed by Summer '75 parercipants were not

as favorable as those 6t Summer '74 participanti and yet more favorable
.

c..

than the attitude toward schc$61 expressed by September qartefs suggests
,101.)

that the difference between-the two summer groups was due more to a difference '

.

in the character of the two troups (i.e., their,pre-existing attitudes) '

b4-t an to ny detrimental change& produced by ESY. .The character of the

groups Could -not have been expected to be identical, even.at the sophomore _

leveli s ce'only 40 percent of the eleventh grade in the 1975 Summer Win .

0.
was rised of Summer '74 returnees.

.

When all:SSI-S itemq were considered, the following generalizations
.

were evident:. 1975 Sumter Quip students were not as interested in reading

or in running for a student bony office, or in school in general, as were

1974 Summer sophomores; but.the 1975 Summer sample held 'more- favOrable

attitudes toward their teachers and displayed more self-Confidence than

1
their 1974 counterparts.

. ,

Individualization of Instruction .4

,

"Instruction Questionnaire" at FR. One of the principal goals of the

.curricular revisions associated with the ESY project was individualization

S

59.
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of instruction. Curriculum modules were to Pe designed with suggestion

dt understandab

ievement levels ap

eredting for students fering

earning Styles. Kiox Countyadministratorslelt

ould be the expression by. that one o

least trtrindlats o

individualized.

tructton was

An exte3si review of"existing curriculum evaluatiOn instruments

revealed only one that sed specifically on individualization of instruc-

tion. The "Instruction Quettionn4re by Jack L. Hunter was designed for

high school students, so the initial administration -was to sophomores at

Farragut High in March 1975. N
The "Instruction Questionnaire" was given to tenth graders in their

English, classes. The instrument requires the respondent to focus attention

on a single class. 401-nNorder_to provide a repretentatIve sAmpling pf the

extent ofoindividualizati6 iimpthe primary academic subjects, offered to FH=

1111
1

sophomores, each English teacher was asked to divide his/her.7clasS so that
1

approximately one-fourth of, the students were responding in Xermsof an
.

English class, one-fourth i _terms of a science class, one-fourth in terms '

of a social studies class, and One-foUrth.in to of a mathematics class.

Completed questionnaires were collected from 348 students, or about 80

percent of the1' a-ccalOmore.class. t

The fonfteTWoliems=of=19,0e"Instruction Questionnaire" provide a detaile

characterization oflndividualization from one point of view. The instrument

could only prOvide a valid assessment of individualization in a sttuapion

C

in which the teachers and administrators shared the same view-of what indi-

vidualization shoul 1. While ESY teachers and administrators_

it

ty to review the'"Instruction Questionnaire" and approvedit

60



it prior to its administration, there was no other proof that Y goals
t

with respect to indi4idualization were --indeee congruent with the goals

implicit in the "InstructiorrQuestionlaire."

Figure 11.6 contains the "Instrtiction Questionnaire" items with the

responte percentages for the FH sophomores.

'YES NO

60 40 1, "In the first few days.of this class, I was, told exactly what I
would learn and how well I would beable to do the work when 14
finished."

FIGURE 11.6

PERCENTAGES OF FARRAGUT HIGH SOPHOMORES RESPONDING 'YES'
AND 'NO' TO "INSTRUCTION QUESTIONNAIRE" ITEMS

'ti)44

'.. 30 70. 2'. "In the first few days of this class, I was given a test to see
, how much I. already knew about the subject."

13 87 3. "In the first few days of this class, my teacher and I tried to
' decide how fast or slow I might be expected to learn this subject."

15 85 '4. "In the first few days of this class, my teacher and I tried to
decide-how I could learn this subject best.".

f

7 93 5. "In this class, it was decided for me to skip over the things
that the test showed that I already know."

7 93 6. "In this class, it was decided for me to study extra,topics that
are not the same as the other students."

.04

18 82 7. "In this class, it was decided for me to work as fast or as slowly
as I need to learn the subject." /1

10- 90 8. "Id this class, it was decided 'for me to,Use some study materials
or equipment thgt-are not the same as ce other students use."

21 79 9. "In this class, ,I use assigned s
paying-any attention to what t of

69 31. 10. "In this class, my work is often ch
well as I am: xpected to do."

44 56 11. "In this class,
done as well as

6 94 12. "In this class,

r--

matt
er s

cked

als to learn without
udents are doing."

to ,see If I am doing as

after my work is ch
I am expected to do and

, I am told if I have
what I should do next."

the teacher lets me plan

71
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FIGURE 11.6 (Cont.)

YES NO

10, 90 13. "In this class, the teacher plans the work just for he."

7, 3, 9 14. "In this class, the teacher and I'plan the work just for me."

Copyright ©1974 by Jack L. Hunter, Woodland Park, Easley, S.C. 29640

With only two exceptions, substantial majorities of sophomores indicated

negative perceptions of the extent to which the kinds of individualization

specified were actually taking place in theirclasses. Sixty percent of

the students` responded positively to the item "In the first few days of

this class, I was told exactly what I would learn and how well I would be

able to do the work when I finished." Almost 70 percent said 'Yes' to_the

item "In this class my work is often checked to see if I am doing as. wel1

as' am expected to/do." But 97 percent of the sophomores said:No' to

the item "In this class, the teacher and I plan the work just for me."

Negative responses to the, remaining eleven qUestionnaire items rAnged'from

56 to 94 percent of the sophomore respondents.

Sophomores who-began the 1974-75'schoOI year with the 1974 Summer Quin-

wester appeared to have slightly more negative perceptions regarding the,'

extent to which instruction was bring individualized'than did their class-
,

mates who began the school year in September. .Sumer students responded

more negatively th6 their classmates on 8 of 14 "Instruction ,QuestiOnnaire".

items. These negative perceptions were particularly noteworthy in view of

the fact that the Taper students_ in general expressed more,positIve attitudes

toward school, as measured by the "School Sentiment Index," than did their

classmates.

If indeed the "InstructionQUe4ionnafte" was a` valid instrument

for assessment of the extent of individualization elf instruction taking

. N
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place at FH, then the curriculum objective related to. individualization was

notachikved during the first year 'of ESY operation'." Majorities of FH

sophomores apparently felt th4,course objectives had'been clearly outlined

and-that their progress toward meeting those objectives was being effectively

monitored. But they did!!!1!!1....chAL_Ihey-hed-h-ita significant role in

determining the objectives or in developing their-Own plans for achieving

the objectives. Discretion must be. exercised in extrapolating from the

___sophomore_dats_ -Classes afiFH, but the sophomores at least did not

ce-Die th. e r eachers were "taking the student where he is and

assisting him, through methods and materials appropriate for'his learning

style, to attain fhe maximum achievement level which'his capabilities will

-- a paraphrase of popular educational jargon concerning individual-

ization..-

It is essential to note that individualization of instruction is

exceedingly difficult to accomplish- in an over-orovided classroom. ESY did

not significantly reduce class size at FH'in 1974-75, and consequently Many

teachers had to deal with classes of 35 or more students. Significant

-progress toward achieving the goal_of individualization of instruction

cannot be expected until class size is reduced at.FH.

. - . ,

Items for primary and middle school students. If the ESY project' had

Continued for three full yeare the evaluators, would have developed a modifi-

cation:of the "Instruction Questionnaire" for use at the primary and middle

school levels. In the absence of detailed instruments to measure the extent

of individdalization below the high school level, three questions bearing

on this concept were designed for inclusion.in a more general reaction form

administered to thireand sixth graders at the ESY schools in March 1975.
4
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The same_items were given to Ft sophomores and seniors, and thus serve as

something7o7t7ATairmati,on of "instruction Questionnaire" findings.

First, students in grades three, six, ten, and twelve were asked

directly if they 'felt their learning assignments were designed "just for"

theM, This item was followed by two questions bearing on use of library

books, tapes, films, records, and other learning materials. Increases in

usage of such materials are associated"with- the institution of independent

study projects. Responses to these questions at each grade level are given

in Figure 11,7.

. FIGURE 11.7

PERCENTAGES OF STUDENTS IN ESY GRADES 3, 6, 10, AND

.
12 RESPONDING 'YES' TO ITEMS RELATED TO

INDIVIDUALIZATION OF INSTRUCTION

Item 3

1. Do you have the feeling,that your 25

learning assignments are just for
you instead of being for everyone

in the class?

2. Have you used more library books 62

this year than ever before?

3. Are you using more tapes, films,.
records, 'and' other 1.1prniog

materials this year?'

Grade

6 '10

21 9

47 38

71 43

12

17

22

22

-The response of sophomores to the question dealing directly with

individualization 'of-rearning assignments confirms the results derived from-

the "Instruction Questionnaire". Seniors' -responses to.the question were

almost twice as positive as those of sophomores, but the percettage of
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seniors confirming the presence of individualization in their classes was

still quite low (17 percent). Individualization was a reality for only s

quarter of the primary students and 21 percent of the middle school sample.
\ f

when March 1975 results COMD

ging CO the ESY goal of individualization

question asked of another sample of students at primary, middle and high '

school levels in October 1974 -- just five months earlier in the same

school year. In October Oe following percentages of students at each

level were willing to say that their learning assignments seemed to be

tailor-made for them: primary'- 63 Percent, middle - 60 percent, and secondary

- 44 percent.

Speaking generally, majorities of third and sixth graders at the ESY

schools in March 1975 believed their use of a variety of learning rdaterials

had increased with the initiation of the new curriculum associated with ESY.

Unfortunately it vas not possible to tell precisely.Ohether this increase

was due to -an upswing of individualized learning assignments or simply to

a ;rend on the part of to tiers to make assignments for whole classes based

-on utilization of a var ty of media rather than the traditional single

textbook. Responses the'first qudstion on individualitAtion ariongly

suggested the latter explanation.

Not surprisingly in'view of their other responses concernimg individu -.

alization, sophomores and seniors at FH did not perceive that their utili-

zation of library and other learning materials had increased with the

initiation of the new curriculum associated with ESY.
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Staff Satisfaction With New Curriculum

General Response to New Curriculum

During the Summer and Fall of 1974 teachers and principals employed at,

the ESY schools during thoscguintesters were asked to complete questionnaires

that save them a chance to express their opinions regarding many aspects of-
.

the new curriculum materials associated with ESY. A detailed analysis of

these responses Was included in thes1974-75_evaluation report, but the

conclusion derived from'all the data was that a substantial majority of

the staff approved pf the'new curricUlum. In. effect, the ES? terminal

objective in this areandd been in 1974, thus no new questionnaires

containing items similar to those administered in 1974 were distributed to

all ESY-staff membes in 1975.

However, in December 1975 the Curriculum Committee of the ESY evaluation

team, composed of Professors-Robert Howard, Lester N. Knight,,and John R.

Ray, prepared a series of questions regarding the curriculum which they

asked of a samdie of teachers at each of the ESY schools. The responses

to these questions summarize teacher reaction to the curriculum after a

year of classroom trial.
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ESY CURRICULUM VALUATION, 1975-76
Primary Schools

By Lester N. Knight,

Introduction

The ESY Curriculum Evaluation, 975-76,-14wrt,is based' on a series

of interviews with a group of randomly selected teachers from Farragut

Primary ,(FT) and Cedar Bluff Primary CBP). The sample of six teachers

from CBP represented approXimately 26% of the total teacher population.

Although selection was random, some attempt was made to select gh equal

representation of teachexs according tothe following criteria: (1) Level

taught and (2) Degree of involvement (li tle or none, some, much) in the

development of the curriculum modules use the ESY project.

The primary level curriculum in langage arts and mathematics had

been revised just prior to the development of ESY curriculuth materials.

Thus the-responses of primary teachers were based on theii experiences with

modules in science, social studies, health, usic, art, and phyeical educ-

ation, but not math"or language arts.

Each interview was conducted using an in erview guide and the reactions

4 the\eathers are summarized below acgading to the proposed. bjectives

for'ihe 1975-76 ESY/Curriculum Evaluation.

Objective 1

To ascertain extent to which (a) teacher are familiar with the

content of Knox County Schools Instructional Goals & Objectives and (b)

teachers and administrators approve of the content .f this document after

a year of use.,

7l



Familiarity with this document apparently varied considerably. Nhile

some teachers were conversant with.the content developed through direct

work with it or occasional reference to it, others admitted to very little

familiarity, some saying only "may hee7re read them.f41 Still others appeared

to resort to circumlocutionary discussion of the document's contents.

Comments regarding the contents of this document were generally positive.

The content was said to represent a total look at the program which lends

depth, breadth, commonality, and continuity to the program:- The categoriza-

tion
.

and labeling of the objectives, as well as their orientation to procegs

rather than content, were also perceived as strengths. However, there was

Some feeling that the demands implikl in the objectives might not be too

realistic and that they were sometimes hard.to apply, particularly at lower

levet.

Objective 4

To describe and assess the procedures used to determine (a) the scope

of the individual curriculum modules, and (b) the sequence of concepts or,

topics presented in each module.

The comment most frequently, heard from the teachers interviewed was
(

that the modules were broad enough to serve as a resource from which things

mightjbe selected, rather than something to be entirely completed. It was

also felt that the writing of modules,in health, social studies', and science
/- --v

helptd to insure that these areas were not'neglected. There was some sentil.

ment expressed, however, that the modules were not unified sufficiently and

that subject matter, where possible, should be unified (e.g-., language arts

in socisLfictudies). Opinion was mixed as to how consistently the modules-,

were tied to the Knox County goals and objectives.

4
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Although the modules had apparently provided some continuity to the

total curriculum and had helped to some extent to'prevent overlap, some

teachers perceived some leek of continuity, too much, repetition and some gaps.

The fact that the modules did not have to be followed in order was judged

to be,a strength, bqt difficulty was encountered by some teachers in working

studenta back into the curriculum after they`, were out the Fall Quin.

Objective 3

To describe and assess the procedures used to determine' he content

(i.e., the development of the concepts or topics preented),ofocurriculum

modules (Wbatresources were used ?' How Wastimi allocated among concepts ? -

How were learning activities chosen? How were the p oC cares for evaluation

of pupil progresOetermined?),,,-,

Teachers, interviewed concerning the procedures for determining the

content of the modules, felt in general that there was not enough time to
o 3

'

adequately produce the-modules andthat selection of the writers was rather

poorly handled: It was suggested that the writers should have been screened

more. There was repetitive sentiment that some writers of primary-modules

had had little or no experience with this level, which led to inappropriate

suggestions and guidelines in some primary level modules. (One teacher told

of revising'five such modules to make them fit priFary ahildren). Teachers

also felt selection of writers was' too haphazard - too often, "Who wants
.0

to do this?" One writer of a module admitted tp having written a module in

spite of a desire not to do so. Also, some felt more than one writer-should

have been engaged to write. It was suggested that specifications for the

moduleg were not always given to the writers; and if given, were not suffi-

ciently followed-. Some feeling favoring the engagement of some outside help

was alio expressed.

t
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Objective 4
0

To identify the components of the curriculum moaules which\teachers and

administrators peiceive ass (a)'(afacilitatos and/or (0 constraints in imple

.-

menting curriculum modules in the Classroom.

40 .

i

The activities given in the'modules were viewed as the biggest fiCilitator
1

in implementing the curriculum. In additionteaChers'sometimea-felt that

,,
. -.

'
,the goals were a help long range planning and that

V
the listed references-,

, .

and visual aids.were helpful (when available)`. The availability of items
',

listed as related materials and references appeared to be improved during
.

,
. -

,,,,-z ,

,1915-76 as compared to 1974-75. However, some teachers still felt suggeltea' ,

materials were hard to get; occasionally as long, as a month elapsed when

materials were ordered from the,centrairoffice.

Although those interviewed generally found the moduli activities help-

ful, some found ideas irrelevant for the target student population or felt

a lack in the'reeoflearning center activities. Another perceived lack .

was in the area of suggested evaluative techniques. Some teachers felt
0

long range goals were too imprecise, while others felt the objectives were

too repetitious, which tended, to discourage use of the modules.
. ,

Objective 5

To.describe and assess the extent to which curriculum content is being 0

adapted to accomodate the varying learning styles of individual students.

and

Objective 6

.To describe and assess the extent So.-which-curriculum content is being
40f,

adapted to accomodate the va6ideaademic achievement leVels of individual

students.



i

The degree of _individualization according.toolearning style or academic

achievement made possible by

-teachers interviewee Those

instruction cited repeatedly

the modilles was perceived differer among the

finding the'modules helpful in individualizing

the'ideas which were given for large groups

and small groups, anethgpossibilityof
-

finding activities suitable the

varying styles and levels of each child. Specifically mentioned were the

task cards, the qt;est activities, and the symbolic designatioh of some

activities as "accelerated" or "slow".

On the other hand, spme interviewees found the-modules geared more to

the average and of little help in meeting the needs of oth r children. The

\IsaVlack of activities for slow learners was mentioned in,particu It was

suggested that some activities designated as "for exceptional" were.,not

veiY helpful.

Objective 7

To ,determine the extent-to which curriculum module development has'

proceeded toward completion..

Teachers at the primary 4evel had the modules initially written avail-
,

although several teachers sometimes had to share-. Some had

received-many of the, revised modules. So apperently some work.

comPleted din the revised editions of the modules.

able to them,

not, however,

was yet to be

Objective 8

To determine the,extent to which curriculum modules are presently being 0

,used by ESY teacheft. ,

Teacher at the primary level.kept their modules close at hand and'used.

them. The most common use was as a source,
.

often to Supplement '!themee

or units, or. to -serve as a foundation f om which to creatively develop other

,71
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instructional hniciiie Teachers might pick activities from the modules

-ac-cording_to unit ana need and also use module objectives to'set-dp goals"-

for the year. The social studies, science, and health modules wereithe'

most extensively used, with the P.E. modules used very littleowparently,

and the music modules used only a little more,',exCept, by the special teachers
f *pm

in these areas. Also, teachers often were responsible.for particularlsubjct.

areas in the open situation and tended to work exclusively with the module

of that area. There was no indication that the modules were the curriculum

-- they were a major resource.

Objective 9
a

To desrosbe and assess the system being used to evaluate anj revise

the curriculum modules.

The revisions of modules involved two or three teachers, which was

considered to be an improvement ,ti'Ver, the use of -only one teacher in the

- beginning. In some cases at least, those doing the revisions were teachers

who had usedthe Jules, although 'the extent,of this p Lice was not as

great, is it should hAys,been.according to some interviewees. Xii teachers

had'an Opportunity fordnput in the evision process. Sugge: icing were

elicited 'in after-school meetings, and through written notetgto the principal-
,.

or the revisiog committee. This was seen to be a belpful procedure.

There wag; some felling that the revisions may=have been rushed, as pas

the 'initial writing, and that perhaps there'still needed'to be 'a stricter

. compliance with'the original module specifications. The one day released
..t, r

, ° 1
..

,

time for revising goAules waS believed snot to'be enough.'
. , 3c

\' - .
f

r
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ESY CURRICULUM EVALUATION, 1975-76
Middle Schools

=

By John R. Ray

The data presented begrow were compiled from interviews with sixteen

selected facultembers at Cedar Bluff Middle School and Parragut Middle

School.. The singlecategorization variable used .was. initial participation

in the development of the modules -- high, moderate or low. Various subject

areas were presented at each school. The results of.the interviews are

,

presented accord to objectives for'the 1975 -76 ESY Curriculum Evaluation.
/

To ascertain Ae extent' to which:

a; Teachers are familiar with the contentof-Knox County Schools'
Instructibnal Goals and Objectives.

b. Te hers and administrators approve of the content of this
Idoc Pnt after a year of use.

.

teN ' At both F rragut Middle School and Cedar Bluff Middle Scheid each of

the participants iitervieweB indicated they were familiar with the contOrt-

of the Knox County Schools'. Instructional Goals and Objectives for their
,

. . -,, .

area. Ad

4111111A-

ally,'all of those interviewed indicatedliasic approval Of

the content cif-the goals and objectives. -In one orilltWo instances, howevei,

4 '

a stiffmemben"raised questions about'whether a goal was attainable under
0

. - :..,

the current structure.

2. Todesciibe and assess the Rrocedures sad V, determine:

a. The scope of the individual curtict m modules.

Jr

-b.. e sequence of concepts or topics presented in Aach module.

,

The t chers agreeikthat the-Involvement of teaching personnel through--

out the district had been excellentin the preparation of modules. In a

83
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few ins ances Some teachers estioned whether this was the most effective

way to develop curriculum materials. This did not concern

'subject matter 'coverage, but methodology. A few teachers questioned whether

commercially available materials could not have been purchased or contrasted
4

for rather than using.the procedure chosen. That was, however; not to

indicate thSt-thiy-were_not happy with thecontent, were not using

materials, or were, not pleased with the opportunity to-provide input. In

general, the teachers,,were pleased with the procedure for revision and

several-iudications were_giv6h that time constraints

---------
fOr revision were too tight for the best possible results.

3. To descry -attd assess the procedures used to determine the content of
curriculum modules.

In general, the teachers w- reasonably pleased with the material

that was pres ted in e modules, with the determinationipf topics which

were chos or inclusion, and the manner in which they were -developed.

There was some concern expressed that seletted modules needed extensive

revision initially, but after the revisions took place, the results were

acceptable. The teachers indicated, they felt reasonably satisfied with .

e

(

thd curriculum content of modules. Many of the teachers indicated that

the structure of the modules allowed for the development and use of group

activities and alternate' programs throughout the district which had not

.
pfeviously been possible in-the n -week program plans. It was in t11 -

.
areas of student activities Itpeiformancel;VIsat4yes and goals within

theillodules that,thi teachers expressed uniform respect.' They-were not

always as tmartitio tioi thlt pufalprogiess was easily
% V

det:eined.:It irouldbe noted that- t sanY.teachers dad beeter 'ideas to
Ok. .

x

offer and,many0+ere much more pleased with th- -recedures for evaluation
I

4.
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using the module activities-than they had'been using previous evaluation

schemes.

---- 4. To ide the component
administrators -_ eive as

4

a. facilitators and' /or

b. cons - s in implementing icular nodules in the class-

curricular modules which teacher's and

'room.

In general, this on did not-elicit much response. Basically,

the teachers felt that the modules fitted the structure of the quinmester

system very but no one indicated that much would be lost if the qutn-

mester system were not ntinued. Fewer modules would be used in a,twelve-

month cycle but all could be as regular or elective work. For example,

if there were five modules availabl- for use in the quinmester system, only- A

four of those could be regularl aught and the fifth would be used for

supplementary and/ tional instruction or independent study on the part

of the participating students. No teacher expressed a concern that there-

were constraining factors within the district structure that held back the

proper tilizati

5., To des c

a

e modules.

e an afsess t
d to acco...date the' v

extent to which curriculum concept is being
ous learning styles btaividual students. -

The curriculum cont- t of the mo es lends itself to group activities.

Smaller gro s of youngsters ould be strut

dation fot- st le of individ
/

red thus allITOng---

of the modules-themselv giving per ormance ob

-
Itiesreadig lists,Atc a weda wi

cou

# ,7
.

a teoft the vhtious

-

The-teachera indi ted

g, sty

ules st

75'

- students. .The structure

ctives., classroob activioe
. "- -

based curricular -content which

1
s of individual, students, '.

di ot,*.providethe.capability
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. to totally individualize student acti ty in the classroom, but that the
. .

modules were extremely strong in facilitating their work with-small groups

as well as introducing entire-topic areas. In this respect, the teachers

were Uniform in their praiseof modules.

-

6. To describe and assess the extent to which curriculum content is being
adapted to accommodate the various achievemefit levels of individual
students.

As was mentioned in the answers to the previous-questions, the modules

were much more adequate in.facilitating the teacher's use of instructional

strategies involving small groups thttin individualization. It-should be

;
added that supplementary use of the modules on an indiyidual basis (i.e.,

as enrichment materials) was noted as a strong motivator for some youngsters.

3. To determine the extent to which the curriculum module developmdnt has
proceeded towards completion.

.

It is at this point that the investigator found a major concern among

selected teaching groups. This was most evidenced in the area of science.

-Tracing the development of the science modules, the investigator found that

several of the science modules had been developed, revised, and were planned

for reintroduction during the - school year 1975-76. 'However, in most in-

stanCes, revised copies of the restructured modules were not lvailable to

the teachers as.of mid-January,-1976. As a matter of fact, many of the

'teachers had not even seen completed, revised-modules in their subject

areas. Some were planning to use themcin the next guinmester and

were simply not available. In some instances, teachers in thiS particular

ubject area were using nonrevised modulei and were, therefore, at a loss

to.assess the value of the.matrials..



4,

A. To determine the extent to which the curriculum modules are presently
being used by ESY teachers.

The ESY teachers interviewed in this sample were uniform in their

response to this item: they all 'used the modules. Many; however, hastened

to add that there were elements of various modules that they found to be

more useful than others. All the teachers interviewed were lavish in

- their praise that the modules had some utility in almost every instance and

they were pleased with the results of the modules.

9. To describe and Assess the system being used to evaluate and revise the
curriculum modules.

Uniformly the teachers were pleased with the opportunity to provide

input and to participate in the revision of modules after the first year.

There was not uniforM agreement as to how successful the module revision

had been; and indeed, there was not uniform agreement that additional

revision was necessary in all cases. -Someteachers indicated that an

extended period of time should-be utilized hefore,a major revision effort ,

was undertaken. .others indicated that there were, immediate concerns which
,

could be taken'care of this year, However, in some areas teachers were

hesitant to suggest major changes.

I:

0
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ES? CURRICULUM EVALU.IFION, 197546
Farragut High School

By Robert Howard

Teachers interviewed for this final evaluation were selected on the .

basis of their involvement in developing the modules, with the larger

number_being heavily involved in the writing. A 20% stratified, random

sample-of teachers was used, using two strata. The-first was by subject

area,, and the second by degree of involvement. The following teachers

who wersrinterviewed were-involved in module writing as illustrated below:

T

Heavily involved Moderately-involved -Little involved

2 English 1 social studies 1 music

1 math 1 art 1 math

1 social studies , 1 vocational .

2 science 1,drivertraining

An. interview guide was utilized, and open -ended discussion was encouraged
i

at-the .end of the interview in the event the intervieweephe4-to,inclaide

statements which, at thctimeof the interview, might nokappearto fit
e

the structured part of the discussioi&. ,Hotever,",nelirly all of the

.respondents' Comments were limited,ojeitinetttek=4he interview elide
- --,,

r

A definite pattern of comments emerged' from the-zespondentOaterviewed

Poll,which. will be seen in `the report that d4e. Because gl-ilia it was felt.
..,

.

-, ,

42'-
.

that further interviews:would be redundant, and that a reattnably definitive
.

r.

assessment could be,made.. IntervIeWs were limited orin average to fifeeen

,
.

mintitep,

,

tht Go4s gad _ObVttilikS ofi Knox County Schools
51 ,

,

.
.

Teachecs appeared to be 11,11 informed about, and,familiar with, the
.

,

content of the Komi C6inity Schools system-wide goals and objectives. All

",:.41 ; 4 .
n _,. - " ...7 i . 8:3 .

- .. _ . .
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teachers interviewed emphasized in some detail their understanding of the

goals and objectiV%s of the Knox County Schools. Those teachers involved
1'

in writing the modules said they included those goals and, objectives in

all of the modules as they were writing them. Furthermore, there appeared

to be a unanimous feeling that the Knox County goals and objectives 4elped

them have a clearer picture of how they were carryingout the goals and

objectives in individ al classrooms.

,..,

Procedures Used Determine the Scope and Sequence of,Individual Modules

Teachers;responded to-scope-and seqUence issues in a variety of ways,

depending upon the nature of study in each subject aria. hey felt that

the county provided an excellent broad, conceptual framework from which

the modules could be taught. Most teachers felt that it was difficult to

stay within.the modules. This was to be expected since the nature of the

content and the progress of the class often times were developmental;

.particularly in creative situations. Teachers demonstrated a high degree

of professional maturity when they indicated that these modules served,as

resources for teaching rather than regulating-teaching. Most teachers

never actually completed a module..

These modules gave the teachers a framework to work 'from,in building

their. courses of study; They gave definition through gOalsand,objectives

ka ,e
.which the teachtreconscientiously tried to allow. Many teachers liked

the idea of having d-sequence to follow, so that important information

-would-not be excluded from their courses. They liked to teach from the.,
. A

.modules' sequence tf inforMation.A

. ,

PrdCedures.Used Relative, to .the Development of the CurricUlum Modules

' Many of the modules ere written'by a teacher'who had taught the arurefe ,.

. ,

'?

before. tethese cases, the originator of the modules merely desiine

.
..4

79 ,
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module much as he had taught his course before. In other cases, the modules.

were the product of several teachers on a county-vide basis. Teachers who
1

-had input into the writing----0-the'modules, on the whole, were better satisfied

with those modules; however, many said they appreciated the comments and

additioni to the modules made by their colleagues after. having taught them

for a-year. In sbme cases modules had been based on a particular textbook,

and in this instance, might not be as useful to a teacher in another school

if he did not have access to 'the same materials. There was a general

pokitiveness towards the modules, and-this was seen as & reflection of their

active involvement in the module development. Some teachers felt that there

was not adequate access to certain resources which had been written into

the modules. However, these modulei, for the most part, had been written_

with the idea of including various resources, all of which need not be

used in any given unit of work.

, w
Learning activities were chosen with'the idea that they could be used

with various size groups. There were attempt's made to vary learning

activities with the hope of reaching various learning styl

The selection of concepts and the amount me devotedo each' concept

,represented the past experience o e teacher, who had taught the course
o

before.

_ .

,Ev-iluation contained in the modules was considered:to'be'rather general

and was largely-left up to the individual teacher. Evaluation was*under-

stressed in the modules.

k

. .

'The fdenfificatiorGef.Co4bnents of the Curriculum Modules,Wh4th Were.Per-
, .

, ..,. _

calved by teachers-to be Facilitative and/or itestiictive, .
. , "4 .t 't

1."%.,.
.

% , .Seveilil tescheisjoentioned that performance objectiVes'had'been .

ck
.. particularly helpful. ''°theis:indicated' list, of activities Provided in

._ . ,

. .. D J )- , : -. -
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the modules had been helpful, or had led to the development of further

activities. Most of the teachers had used some of the activities, those

that could 'feasibly be used. Some indicated they could not useall:the

suggestions, but they might be able to use them in the future.

Perhaps tErIUM-visual and library resources were the least used

- 1

area in the modules. This wt.s partly because in some instances fes4 re-

sources were available. One teacher mentioned that in order to use'county

resources he must take his turn' with others in the-eprstems- sometimes;, waiting
.

fiveweeks for materials. This necessitated long-range planning, which

-might be difficult for.new teachers._ Another teacher said some modules\

were impractical with. large classes. Some modules were written with the\

average student in mind and little Material for advanced or poor stUdents.\

. \

LeLming, Style*, and Adhievement Levels of Individual Students and the
Curriculum pontent -.

Approximately halfrthe teachers, interviewed indicatec -that the learning .\

styles of individual students were not accommodated by the curriculum content.,

This is a difficult problem with all types of teaching situations . The

module was no exception. Many teachers felt it was difficult to organize

'small groups and individualized work because of the clasS size, lack of°

books and materials:and the over -all complexity of dealing with the logistics

of providing proper stimuli for students.

,
.

Appealing to different achievement leve'l's was perhaps the' yeakest area

of the modUres- This varied with indililduarteaohing areas. The,English
.

modules were written for
,
average and above,.or-for slower students., 5ome

,.,

4 _ ., -. . ...,
the general math modules werelwritten_more tor average and above, rather'

than for slower students.
,

. . ..

1
4- .*
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. . ,

It was felt that these modules were very helpful to students whb might

be misplaced in a class; in these instances the modules were more responsive

to student needs. They offered flexibility to the program which was not

possible before.

plans ford Revision and Completion of Modules

The modules in each subject area had been utilized to some extent by

all the teachers in that area: Teachers felt that more work needed to be

done on each module, particularly at the end of a nine.weekperiod, sb they

could be enlarged add "changed as use 'aictated. It-vas,tonsidered extremely

'important that the new material be fresh in the mind of the module writer

in order for effeCtiveness to be optimized. In-this sense, the module

would'never be considered tielycomplete, but-Would,constently involve

,
additiOnal intlysion and exclusion of material as new,information,a nd,

experience were brought to bear on the module.

Utilization-of the Modules-

Most of the teachers.used the modules extensively, The modules were
1

. -

flexible enough-so that teachers-were able to draW from them in:par4Cular'

situations even if'they didn't use-them totally`. 'ThSee who wrote the

. GY

modules used them the mOst;however, all the teachers had used the goals ,'

.,,
and objedtives'es guidelines for their courses ind:hed idaptedrother areas;,,

,

in thCmodulesoto fit theieclasees, depending oh the availal?ility of

mwateriars and time, etc. ,.:,,.
--,. ,'

: :
ter,

c , . : , 2, .0',

.

. It 'was fe'li that theactivities in the4modties otten were not helpful
. . .,

41' a

'

and had to he adapted in order to 4.t thei int specific 'situations. This

,

,could'hetonsidered an aseet,:itowever, since teache were attemptingoto
. .,1 ,

,

fteih,e,moduleatoithe learning styles of_atudenis rather than trying to fit
JI'

."
929
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the students to/the\scope and sequence of the Modules. The audio-visual
4

and library resources possibly were the least used by some of the teachers

intervieweci.. Ail'of the teachers had -copies of their modules where they

-

could'have easy access to them, and most teachers referred to them every day.

Evaluation of the Modules

Most teachers agreed that more than one teacher should' have'collaborated

on writing. the modules. Sbme

4

evaluation of others had been

felt that if they had had more

who hadyritten modules suggestedthat the

very helpful when they were revised. Some

tithe, or if they, had had more orientation,

before writing the modules, they might have been able to improve them on't-he

first writing:

Over half of the teachers interviewed said the modules had been eval-

uated'onee at the end of-the year. Depending on the partmen some had
lf

. _

.

been reevaluated several times. All the teachers felt the modules should

be evaluated again byall the'teachers teaching, the same modules. Several

suggested that all shOuld have been included in designing the modules in

the first plaCe, as it gave an opportunity toTresent varying ideas.

-
Since teachers had had the opportutfity to use the modules, they felt

the need, to sit 111,Own together and reevaluate theM so'that the input of more

.teachers" ideas/floald,be implemented and included in the modules. SomeAfeit

thewouldilike to evaluate the de modules at the end ofa nine week period
.

when they bad just finished teaching them, but'indicated there was never

enough time to do this.



Suuriary of General 'Response

Most ES? teachers were familiar with the content

system's' Instructional Goals and Objectives, at least

the Knox County

in their own subject

areas. -Primary teachers seemed least familiar with the document, perhaps

because some of them considere d the objectives unrealistic,, even inapplicable,

at the primary'level. There was general agreement at all levels that the

objectives represented a step forward in Curricular organization fOr the

school system. The faculties seemed to appreciate,having,some"knowledge

of system-wide :expectations regarding subject area content and studlue'Per-

iormance. No basic philosophical differences beteen system goals and .

individual teachers' goals were detected in the intcrviews.

Teachers were Uniformly pleased to have been given the opportunity to-

develop the ESY curriculum modules.- However, some did question the economics,

0

of building an, entire new set of curriculum materials, K-12, when other
I ,

0

good materials were already available

been purchased.- Within-certain broad

corrittees, he writer -of each module

and the sequence in which topics were'
.

. . . .

. ,

were comprehensive enough to be considere6,resourcd units rather thin series
.

. , .

pans.. Mod4e
,

objectives provided guidance fox' course
/

in 'some areas and/might simply have

guidelioes'specified,by subject-area

determined the scope at the module

.presented within it. Most module's

Of daily lesson
t.

content whic the, faculties welcOmed, but most, teachers
. .

UPPlemented the

said they weremodules with other materials and rethads;'and most teaChe

not able to utilize all suggested activities, within a glen module. (frpnary

,
.".

,teachers expressed the coneern that. their modules were too discrete. rock, 0

per?
.

. , , , , .-,- O f.. ., , ' ,..
.

-.

subject-specific -- and ,haped`the'revitions_cauld place.more emphasis On.'

ee-4qntegretion Of sUbjecti (e:g.; ,thecrelationsitip of language ar

;
1

to socia studies, science

94.4

a ,coacepta
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The,content of the-durriculum modules was determined chiefly by the

module writers. In some cases', extensive research was conducted and a

variety pf current methods and mate rialswas utilized in the module. In
I 4, A

other cases, especially at tlie, high school, level, teachers who had develaped

-wfiat they considered an effective apprbach to a topic produced modules

which emphasized metho s and materials they had validated personally. As

one would expect,'

of determining content

teachers were-gable to 'find fault Ath both methods

for oneteacher or group of students'.

will not necessarily meet the needs of others.. Nevertheless, majorities

of,middle and high school teachers expr ssed overall satisfaction with

., module, ntent, especially' after revisions were made at the end of the first

year of use. Satisfaction with madUle-corttent appeared to be directly
4

.related ta the ektgnt of involvement in module preparat4on. Rrimary.teachers

had not, written as large a pToportipn'of their Own modules as had middle

high school teachers; ; s"eque n tly , ey were more t i tic.al of.the
.

.

ptoduct veral prilusty teachere had difficulty dapting tathe*eds
, _

.
, .,' .

primarypupi s modules written by individbals who had hadlitt

imeiv

experience at that level.

,Performance objettilies and suggeste learning tivjt -s,,in that order,

-were seen by faculties at all levels as.the m oat hel omponents of t
.

`curriculum modules. Evaluation of-pupil perf"opance was considered the/
4.

'weakest feature of most modules. Limited access to library anO,'audiovisusl

- -

'resource materials Was seen as a maior obstacle to full-utilization, of

instructional strategies suggested in the modules. '
r

.

' k\.

.,

Irt:'
7- , . .

. , When asked about theextent,ro which individual student learning styles
- - ,

qi
4 0 , -,, " -

'.Were accommodated in the modules, most teachers 15 o ed to thi Ideas fot

p
.

. V.
, 7- , ''..S'' le

esmall graup and large groupt'aatftitles whichyer 'pre lit lin many ripldnIn .
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The extensive 1AMis of resources in some modules provided options which

N

teache5s could use to indivkdualtze assignments. Adaptation of curriculum',

content'to varying,levels of academiC achievement, was ineffectively accom-

plished of absent in most mOduled, according to the teachers interviewed.

Con of most'modules was viewe adequa efor the average student,

but weak in providing for the needs o er, or accelerated, students,

or both. Teacher were- uniformly skeptical` about the pOssibilify,of

individualizing instruction, figardlesS of provisions in the modules-Or '

in other resources, until reductions in class Size were accomplished.'

At. the end of January 1776'less than one-third of theturriculum
, -

modeles had been revised and duplicatin final form. Modules in social

'. studies 'and language *s had been given priority,.

completion: 'Teachers in most ottie.kpbject areas,
4

complained about their lack. of access to cOMplebed

IOC .

'and were closest to

especially, science,

modules Knox 'County

r
offitials had hoped tb, have approximately half the modules finished Fall

1975,'but the task iiovedto be much moretimb-consuming than originally
.

anticipatbd.

Unquestionably the ESY curricultim odulei were considered a major
:

teaching resource by teaqhers hit' iewed'in December, 1975.., Most' referred

H

, ,

. to the modules trequen at,hers who wrOte Ates used tem mopp'exben-
, J

sively;, but..even t did not use ,,the modules s-every day had,:bonsulted,
,

and beSeguide
,

y, the sections containinuperformance objeCiives. °

tWeeachers.infe p, ased to havd the opportunity y-tO write the '

, they Oso derived satisfaction froM. their,sinvolvemeht irt

,, ' '.

t, .

;perkinalf- Mod

the.r sios procesi. 4,,,attempt was made,ito involve sevdral users of 4

dule, as well as tile-tgiter,,'in VWteliiSions, This procedure was,lasi
. ,

I

._-_strictly followed, with restatinecritioism,,, at therimary Level. eachers'

,
86.
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'at.all levels felt more time was needed tb7permit full utilization of Users'

suggestions; indeed some believed the modules should never be considered

complete but shotild continue to evolve as user ezpelience accumulates.

Addition of Curriculum Materials

During visits to the ESY schools in April 1975 the evaluators had an

opportunity to talk wieh a random sample of teachers about the new curriculum

,materials. ESY administrators had hoped that the new modules would increase

the use of instructional materials other than textbooks. But the teachers
- -

interviewed did not feel that such an increase had actually occurred. They

perceived n9 real change since.ESY began in the quantity of materials they

wanted to use in their daises, but they described a change in the availa-

bility of such materiabi---:-

One disadvantage of providing -- via the-modules -- some standardization

of curtipilum content was the creation of a situation in which several

- teachers requested the same set of instructional materials -- as suggested

in the modules -- at the same time. Early in the 1974-75 academic, year

librarians had to establish waiting listsfor many haterials,"and teachers .

of the sank subjectA made arrangements among themselvefi to maximize the!

distribution-of the available materials.- By December 197.5 when another

sample of ESY teachers was interviewed by members of the curriculum eval-

uation team, these arrangements for sequencing presentatiqp.of topics within

. .

subject areas to avoid simultaneous 'demands for materials had alleviated,

somewhat the problem that emerged during the
4

first year of ESY operation.

Nevertheless it must be noted that limited access to resdurce materials Was
. .

still viewed as A major obstacle to full. utilization of activities suggested

in the, modules -.
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Staff Ttansfers and Turnover

. ,. . ,

One obvious indication of-staff satisfaction with a new program is

.

any significant increase or decrease in resignations or repeats. for transfer

to other situations win the school system. During the first two years of ESY
_----

funding (i.e., January 1974 = JanuAry 1976) no principal at an ESY school-
'

resigned or requested a transfer. Figure 11.8 contains a record df the

number of teachers who left ESY schools for one reason or another for the

three years preceding ESY and for the first operational year of the new

program.

44

Transferred

Resigned

Terminated **

Retired

Leave of Absence

FIGURE 11.8

'NUMBERS OF TEACHERS LEAVING ESY SCHOOLS FOR
VARIOUS REASONS DURING 1971

CBP FP CBM FH

a

1 2 , 4 2 3 4, 1 2 3 4 1 r
2 3 4 2 3 4

2 2 * - 1 4 2 1 * 3, 2 l'''3

9 4 7, 7 * .i4 4 5 6 7 8 1 * 5 3 11 7
b

3

1 2 1

-
, _.,....

1 1 1 1 2 2

-...1,_ 2

.

_ qrf 1 1

10 6 11 7 * 5 5 7 11 9 8 3 _. * 10 4 4 1 9, 8 1

YEAR, 1 = 1971-72

= 1972-73
3 = 1973-74N
4 = 1974-75 \

* School not in operation_ln 1971-72
** Dismissed

ing 1972-3, the first year all five schools were Open, a total of

39 ieachets eft the ESY schools, during 1973-4 the figure was 36, and 22 ,

teachers left r one reason or Another in 1974-5. This downward trend was

88
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,

probably due primarily to labor market pnstric on: teachers iemained on

the job because they knew prospects for employment elsewhere were dim.

Requests for transfer to other situations may be re ipdicative of teacher

response to ESY and its attendant changes. Between 1972 -73 and 1974 -75

requests for transfer fell from a total of 8 at the five schools to
.

_ ,. .

0
On the basis of teacher turnover information for so few years, firm

conclusio s about trends, and certainly about.,the effedts of ESY, could not

e supiiort d, Hqwever, the direction,of the data suggests that teacher

lbturnover sjecreased and requests .fof transfer dwindled during the time that
,

ESY was being proposed and implemented. It could be said with certainty ,

'that ESY had go significant negative effect on staff morale as indicated

by turnover figures,

Student Achievement

Achievement Test Scores for Grades 3, 5, and 8

Sources of data. Standardized achievement test scori are valid data

for the evaluation of a curriculum innovation when the achievement tests
-.., .

i

1

being used provide measures of pupil progress toward mee ing the objectives

of the new curriculum. For a'number of years prior-to E.SY the Knox County

school system routinely administered thi Metropolitan Achievemint Test each

fall to all students in grades 3, 5, and 8.* Use of the Metropolitan battery

. .

was continued in the ESY schools even though new curriculum objectives were

-- established whenESY began. Thus a question Might be raised concerning the

congruence of what was taught via the ESY modules and wh t was. measured via

the Metro olisan tests. However, continued fuse of the Metropolitans at the

three grade levels did make year by .year comparisons simpler than woul4Ohave

* In Fall 1975 Grade 7, rather than'Grade 8yas tested at some schools.
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been the case if-a new test had been intr duced when EST was initiated.

The-ESY evaluation, therefore, includes a c mparison of achieVement test

stores on the Metropolitan for grades 3, and 8* for the three years

prior to ESY and for the two operational years of the new program, i.e., 1971-

72, 1972-73, 1973-710 and 1974 -75, 1975 -76.

Since the Knox County testing program did not permit a longitudinal

study of the achievement of one class over a period of several years,

achieirement data had to be compared for different.classes of third graders,

fifth graders, and eighth graders over the years 4 interest. Under these

"circumstance's, achievement differences fidm year to year might simply bea

function of differential Ability levels among classes in the, same grade in ,

subsequent years. Thus Otis _Intelligence st -stores Were obtained for

each class so that comparisons might reveal when a sharp difference in

Metropolitan Achievement Test scores was due fir-Incipallyto a sharp difference-
.

in I.Q.

Methods of comparing data. Tyler (1965) has pointed out that ..."there

is abundant evidence for a consistent' dependable relationship between school

achievement and intelligence" (p. 108). She cites tudies in-which correl-

ations of .53 to .80 hive been found for random samples of lower-grade_

students when both achievement and intelligence tests were given during the

sake school year (p. 111)., Sinee'both-4kinds of tests were given during the

.same year at the ESY schools, relatively high correlations might be expected

in that situation. this circumstance led the evaluators to look at a

comparison of percentile Otis I.Q.s with.percetitile Metropolitan Achievement
,

Test scoreslor each class.

It was hypothesized that largdiscrepancies, say, 12 to 15 points or

'more, betweed.I.Q. and achievement percentile scores were indicative of,

0,,



underachievement. That is
'

if the percentile I.Q. forte class exceeded the

Metropolitan Achievement percentile n a given subjectiby as much as lipoints,

it might be said that the class was t achieving at a!level commensurate

with its ability in that subject area Correlations between I.Q. and achieve-
/

ment in reading and English are much ftmigher than thosebeceeen_I.Q,._and_.

-fence, social studies, or mathematics achievement {Tyler,-p. 110). There-
,.

fore, the I:Q.-achievement comparisons in reading are more meaningful to the

present study than are the comparisons in the other subject areas.

Pre- and.post-intervention achievement test scores alone would not be

relevant for assessing the effects of-the ESY intervention 14cause_it_woul4=---

be SSsible,;without-a-aeries of scores over time, to to whether an up-

turn or a downturn in, the series occurred following the intervention.

Accordingly, achievement scores for the three school years prior to initiation

of ESY were recorded for'the present analysis. However, pre- and post-
e''

intervention data were insufficient to warrant the use'-of inferential statistics

Thus three relatively unsophisticated manipulations of the data were used to

provide some indication of the effects of the ESY curriculum on student

achievement in grades 3, 5, and 8.

irst, percentile achievement scores were averaged for the years 1971-

72, 1972-3, 1973 -4, and 1974i--5 and compared with the'appropriate 1975-76* '

ach evement scores. Next a short-rangy effect was checked: 1975-76 scores

wer compared with the comparabl\ scores for the previous year (1974-75).

And inally, the average (for two hird grades, two fifth grades and two

*Since-AU-was initiated in S 1974, and students in grades 3, 5,'
and 8 were tested in the fall (or in e summer as in 1974 and 1975), there
could not have been a measurable effect of the new curriculum until _tsting
took place in Summer 1975 and Fill 1975. Thus -for purposes of analyzing
achievement data, the years 1 71-2, 1972-3, 19/17', and 1974-5 were considered
pre -ESY, and 1975-:76 post-ESY

J
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eighth grades in mostscases) i erenee between percentile Metropolitan test '

scores and percentile I.Q.s f9r the rst year of testing at all grade levels

`\1(1922-73 for reading and math, 971-72 or science and social studies) was

- compared with the average achievement - I.Q. difference in 1975-76.

_Reading- In Figure II..9_average percentile_Metropolit Achilvement___

Test reading $c6res ipr third, fifth, and eighth graderlfin the years 197172

) (grades Sand 8 only), 1972-73; 1973-74, and 1974775 are compared with

Metropolitan reading scores obtained in 1975-76, the first year in which

. effects of ESY on achievement could be measured. Since different classes

were tested each year, the percentile Otis .-Lennon'I.Q. for the pre- and

post; ESY years has been included for purposes of comparison.
. .

FIGURE 11.9

COMPARISON OF PERCENTILE READING ACHIEVEMENT AND IQ**
PRE- AND POST- ESY AT THREE.GRADE,LEVELS.

School

& Grade

'Av. Ach't
1971-74

'

Ach't
1975

Av. IQ
,1971-74

....
..--.

iQ ,

1975

Ach't Diff.
1971-75

IQ Diff.

1971-75

1 (3rd) 74.3 77.0 '76.7 75.0 2.7
.

-1.7.
-...

2 (3rd) 65.0 68.0 68.0 67.0 3.0 -1.0

3 (5th) 55.2 56.0 70.5 . 69.0 0.8 -1.5

4 (5th) 50.5 52,0 ' 55.2 60.0 1.5 4.8

3 (8th) 55.0

,

62.0* 61,0

..,

69.0*
.

.7.0 8.0

4 (8th) 50.0 49.0
.

156.3
-55.0

-1.0 -1.5

AVERAGE 2.3

* 7th' grade scores -4
** See Achievement vs. IQ tables and graphs in Appendix A;

1J
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All comparisons involving scores for Grade 7, School 3 in 1975-76 must
_

be made with caution because .(1) the'scores were not, strictly speaking,

taken from the same population as eighth grade scores for the previous
I

,.

I' . .
.

years, and (2) the scores were significantly higherthan most of the other,-----

scores being considered e seventh grade snores were used to provide so

continuity for the Cfade 8, School 3, data for the pre-ESY years and-to

provide a point fcr

II
mparison th seventh grade scores to be obtained in

1976-77.

Data frouthe last column of Figure,II.9 indicate that, with tirte

exception of the problematic data for Grade 8, School 3, I.Q. for the grades
A

considered did not change significantly over the years of interest. That

is, thgre wa essenlally no difference in ability for the grbupsof students
.

tested pre- nd postESY.. Of the differenCes that were recorded, four of six
iS

were slight negative differences, meaning that fo of the tested

in 1975-76 (i.e post-ESY) plsessed.slightly lower I:Q.s than their peeri

1114....

tested in the preARtY years. Two groups had higher I.Q.s than,their peers

tested prior to the ESY intervention.

Having'established that pre- and post-ESY student groups were not

different in terms of their genetal ability; one can proceed to a more

meaningful analysisof the achievement
0

may have influenced.

differences which the ESY curriculum

Reading achievement differences recorjied in Figdre-II.9 were.sN1 '

(with the exception of Grade 8, School 3) and post The eve e reading

achievement gain that might be parti attributed to was

,points with the extreme_ocbie included.,'1.4 points without it
--------- '.. !,

gains were_smglidi for fifth gra es than for third grades .re eighth
-----

._ _

-made showeaa one point decre

,perc,enttle

e-reading



A

-4,

.N
Between 1974-75 and 1975-76 there was a very small increase (.6 percent-

ile) in reading achievement, but this included slight decreases in three of,

six grades. /

In 1972-73,, the first year that Metropolitan reading scores were if

available for all three grade levels, the average difference between per-. /-.,

centile'reading scores and percentile I.Q.s was -4.5 (i.e.; reading
/

achievement was consistently lower than the general ability measure). _In

7,

1975-76'this readinvachlevement - I.Q. difference w -5.1 (See Figure

,.

AP.41 in Appendix A).,Although there wereovera rga s-in reading achievement

between 1972-73 and 1075-76, I.Q. gains out d reading gains by-a

small margin. bwever, there are indicatio at if scores for all grade

levels had been available in 2971-72 this would not have been the case,

i.e.; the reading achievem - I.Q.,difference in 1971-72 would have been
i1-

greater than the -5.1 calcul ted for 1975-76.

.1A Evidence f om three calc lations involving Metropolitan reading,

achievement scoires,indicates that reading achievementin gra1ese3;"5, and

//,2

8 showed a small; but non-significant, increase f011Owing the /initiation

of the ESY project.

Veiled statistically

to any increase at a

achieVement scores.

Maih. In Pigure 11.10 average percehtile MetrOpolitan Achievement

Test math scores for third, fifth, and eighth graders in ;he years 1971-72
\ 47.

While this increase may not be great enough to be

significant, practical significanc7/Might-be-attached

time when nationally there is concern about falling

(grades 5 and 8 only), 1972-73, 1973-74, and 1074.-75 are 'compared with

Metropolitan path scores obtained in 1975-76, the first ESY-affected year.

Mathematics achievement-declined in four of six groups studied. The

. average decline for grades-3, 5._and_ILhgtween 1971 and 1975 wa ery small,

104
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wever ( -1.1 percentile). There appOared to be a real,gain (4.7,points)

'its, one third grade group. Lases were greatest at fifth grade level.

FIGURE II.10

COMPARISON F PERCENTILE MATH ACHIEVEMENT** PRE-
POST -ESY AT THREE GRADE LEVELS

---

School ,

& Grade

,-

,

w--

/V
X

Av. ch't

71-74

-

Ach't
1975

i

Difference /
1971-75 /

,

113r1)-

2 (3i

3 th)

/

4(5th)
-

3 (80)

4 (8th.)

AVERAGE --

61.3 68.0
.

4.7

56.7 55.0, -1.7
.

54 5 49.0.. -5.5

39.8 35.0 -4.8

42.2. 44.0* 1.8

36.8 36.0 ., -0.8

.
-1.1

* 7th giade score-

** See Metrollolitan Athievement Test scores in Appendix

,...--

*i
'

Considering the data obtained fer.the three grades tr14.974-75 and in

19/5-=76, the immediate effect og the ES? intery ntionoa math achieVement

appeared to have been a positive one. Math achievement. for the three gpsdes(
,-:2-r ,/,

increased over the firstyearef--ESYoper,fon by an average of 2. rcent-
,-- L

------ 4
. /-

-e4(
and

,--- ,----

-.-),/,ile points. One thirdgralie experienced a dramatic 11-point creas,,

,

. /altogethe*there were increases in three of six groupe.
.

.. \,. - / ,-i-7' . i'

-----------,--- The correlation between.I.Q. and achie eme emetics is not as

high as that between '1.Q. and
. Nevertheless, I.Q. and



math athievement'were compared over the years of interest (see Figure AP.

o'

in Appendix A),In every comparison percent exceeded percentile math

achievement by at least 7 points. In 2-73 (the first yearfor-whith

data were available from all four schools) the average math achievement

I.Q. difference was percentile points. By 1975-76 thisgap had

widened to -18.

While mathematics ,achievemen showed a ve

decrease between 197 and 1975, the impact of this

by two-other cons derations: (1 nationally a decline in

ht (non-significant)

ing was mitigated

th achievement

occufted during ,the same time peri d, and (2) a negative trend in math

achievement evi, ent in the ESY school ata in the years is'ar to ESY was

not accelerated by initiation of the new program; in fact, math scores,

increased-during the first year of ESY in three of six groups investigated.

'Science. In Figure II.11 average percentile Metropolitn Achievement

Test science scores for fifth and eighth giaders in the years 1971-72,

072-73; 1975-74, an 1974-75 are'compared with Metropolitandscience scores

obtained in 1975-76.

ti

FIGURE 11,11

COMPARISON OF PERCENTILE SCIENCE ACHIEVEMENT** SCORES
PREAND POST-ESYFOR GRADES FIVE AND EIGHT

School
E. Grade '

,

Ay. Ach't
1971-74

Ach't
1975

Difference

3 (5th)--./

4 (5th)

3 (8th)'

4 (gth)'

AVERAGE

63.8 60.0

_1971-75

-3.8

55.0

,

53.0 -2.0

55.5
r -

67.0* 11.5

'54.2
1______

r

46.0
,

-8.2

.

....

. -

-0.6

* 7th grade score
" See MitrO0o1itan Achievement Test scores inAppendix
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Science achievement decli d in thre of fout classes investigated

uring the period 1971-75 Even using the extreme posit ve difference

recorded for Grade 8, School 3 when Grade 7 scores *Oere substituted in 1975-

76, the average differencedwas.negative. Without the extreme difference,

aliaverage would have beeh--4.6 percentile points. Between 1974-75 and

1975-76 science achievement scores for the same - three groups (i.e., excluding

Grade 8, School 3) declined by an average of 2.6 percentile points:

, .

A look at Figure AP.43.in'Appengx A creates the imiression that
,o

science achievement in relation to I.Q. declined steadily from 1571-72

through 1975,76; The 'ESY intervention did natant

,1971-72 sciente'achieveallent

=0:8 pdrcentile,.but by 197 -
1 ' .

-Three indicators yiel 0 sim ar conclusions aboutscience achiev4ment

scores at.the ESY sc Dols: in a4tordance with the national trend during

the same time fra e, science achievetendeclined between 1971 and 1975.''

.. w

rupt thatdeel

I.Q. differences f r gTedes.Srainat average

\

d widen1 to -7.0. \diffgieZe h

The ESY intervention did not substantially retard' hat decline.

Social'studies. In Figure 11.12 average percentile Metropolitan

-Achievement Test scores,in socialstudiesopr fifth and eighth graders in

.

the years 1971-72, 1972 -73, 1973 -74., and 1974 -75 are qompared with Metro-,

politan social studies scores obtained in 1975-76.

/ The decline in social studies achievement scdres betwee 971 an" 1975
.

.
- .

was, although small, the most clear-cut trend to be'discerned from the

, ,

achievement data.' The decline for two fifth grades and tw eighth grades,
/

.

4 . .

/'
Onceaveraged 3 percentile points., Once ,again the/bigges ses oce4red a4/the

-.,

/i' (7-fifth guade vel.
I

Comp ison-of.1574411 sociaj.stu es store ores did-
.. .,

, .

not rev al'a positiveES interven Joh effec or the four
4

1 ,

cis es cpnsfdered str = a :ed, -1 percentil



FIGURE II.12

r' COMPARISON OF PER NTILE SOCIAL STUDIES ACHIEVEMENT* C

"'PRE- AND POST ESY FOR GRADES,PIVE AND EIGHT

.

School
& Grade

v. Acti't

1971-74

Act-kit

1975

54.0

D eterce
1971- 5

o
l

/.

-

'3 K5th)

4 (5th)

3 Oth)

4 (8&)
,

AVERAGE.

61.8 '.8,'
.

53.8 .49.1) -,--

,,-

«4

56.0 57.0* 1.0

50.2 50.0 .2 .
.

-3.0 .

,

* 7th grade score
** See Metropolitan Achievement Test scores in Appendix A

The widening-gap between per entile socia /studies achievement:an

I:9,-froM 1971 through 1975 is a paradt i P ure AP.44 in Appendix-A.'

In /971-7-MetLropolitan social tudies were lower tan'TiV-duOr s

m I .
_

by an average of 3.2 rceuti
,

increaded to 173.7

SO

Accordin

5-76'thii diff
4 -

V

to the t rea ord just discusse achievement

1

s continued a g dual, but 1s kable;

decl year of ES,Y1operation.

Lavesttiaionr4 achievement

1974 and-1975 Summei Qutxmestets;-

,

rade 8; _ r,stndente were

/test da
o .

indica

achie*

posse

q

h even -anion "

a (ter students

ed that, with,

nsidere4

Alb

./

l974, Sgamer Q

. .

atridents

sed higher erc I,Q.e-th 'their

*#'



'regular" schoblyear 1Se-spates, yet their achieVement_scoreS at third and

fifth grade levels were slightly lower than thoSe of their regular year
.

. .' . lb

In.1975 there was less difference in I.Q (2.7 perCentile points, on
.

, .

the average, favoring regular school yeaestudents) between* those attending

the Sillier Quin and their classmates attending only throughout the regular,

. year. Bet achievement scores for Summer students and non-Summer clasliates
.

non - Summer`differed more, With the advantage -again .belonging to the
.,

. .

.. . _ .-

.,.. contingOnt. As 4s1 1974 eighth graders' achievement sCores were more in.\, s

line with their measured abilities, snd"were in some ca es4ftighe

.

.- ,

achievement saores'for.classmates attendilig ohly the reg ar yeat4,

It is much morelikely that Wid-eratextriCoungsters elected the.--

Summer Quin with its small claises and fncliv:::uaitcTillan that
A

Summer attendance or exposure

to be underachievers.

-
Failine-Stades at FH

When, the obTectives for

proportion dt..failing g
1--__

to the ESY curriculum

..r

2

ESY `were

to all grades

caused, the Summer students

propeeed, it was ehought that the
-

giverpat FH could

using data stored by Knox county for retrieval'

be calculated

via automated prohssing.

. However, Knox County's computer facility eras not able to supply this
,

informatibn4-so the' objective had, to be
..

t \

College Aptitude TeSts-

.Meshroom
- -

difficOit.toadminister group tests o

ollments at FH during

abandoned.

the 197Q's made it. exceedingly

o se edilie class ofstudepts.'
"L. ,

It ..
°lecll.:1s,

.
. -.t 4

Thbre was no room large. enough to _accommodate%.a
_

- .c
--- .

testi were given to,students in shifts, class

99

Ira

schedules would.bg'clisrupted
.

. =s

f.,

x



r,

for ieveralAays, and secuiity would pose a threat to validity of results.6

Consequently, intellig and Achievement testingprograms were curtailed

at the 'high school during t e tkree yeafs prior to ESY. 'During the Fall

1975 Quint ester at FIT' were 'given the Stanford Achlevement Test' of
i. .

Academic.Skill's, but t. ta shed a baseline as far as theipvalz.

uation was concerned.

On only

for compar

ft-0m prior tests were available for comparison.

the ACT -- was there a continuous record of scores

-over the years ofinterest: 1971-72, 1972-73, 1913-74, and

19 3. During those years the groupsof tarragut High juniors 40d seniws
r

who OW:4c- the test. varied very little in grade point average: 2.65 was always

a close approximation of the aptual GPA. Thus the samples of students, who

took the ACT each spring.from 1972"to 1975 appeared to resemble each other

closelpin terns of school achievement as measured by.FH teachers.

In Figure 11.13 the 1971-75 FH ACT scores qFpresse0 as percentiles are

plotted foi the cohiposite,and.foursubscales:,,English, Mathematics, Social
t

Studies, and Nat 1 Science.. Perhaps the most significant conclusion tp

be drawn from this persentation that during:a pe'riod when achievement

test scores declined nationally, &students were defying that'trend.

percentile score in English climbed from 37 to 46; fhe mathematits score'

was stable, approximately 52 each year; the social studies score rose from

43 in 1971=72-to-5C. in 197447.5; and the ACT Composite'irweased. slightly from
.

47 to 49 *luring the years being investigated.' Only on the Natural Science

subscale was there a notable decline: f;ori 5 in 1971-72''to 46' in 14-75.

The data in, Figure 11.13 provide only,limited.evldence of the:effect
. . 4

of the ESY calendar and curriculum changes on-ACT scores at ,Wiecailie the
It .

,

could reflect any 'Inscores alone luence of the new program. It is
,

` . .

'

lobvious from the trdaoL ttle, graphed4achiei,ement data that the overall
. -

.
., .1. .I i,

. ' '.:._::

Ph. 1974.-75
.

100

NV

%.



to

I

effect of ESY was certainly not negative. In fact,-scores in English, math,

and social studies, as well as the'composIte'score, showeA an improvement

over the previous year's scores. Only the natural science score declined,

and the downwardtrend in this area was evident prior to the inception of

ESY.

FIGURE II. 13

,

PERCENTILE ACT SCORES FOR FIT JUNIORS AND SENIORS 1971-75

..--

55.;,

_. .rrintrAntrotrnmm..4._

50r.
.

+ * +.4. 4. +4.
404%14%

. .'.

10.11"

.

. " * ..
. .

_ .

. *A,.e.
)1- ;*. , Ix

..)

45--

. ..
e eggeie.

. ea :1,

ow
.eeeteassete!t..-

-4--
__
-7 ...... #.'00 '.. 0

;

: , .".
40-- e

t!"
- t .e 0,

iv ,-

x. 11°

IA/

35--

I

,,;t1.971-0Z ;119,78-73

English eeee

'Mathematics num
Social Stu-dies ---
Natural Science, + + +
Composite. .

1 .

1974-75

1

, ,

,

AA,



Parental Atpriovc oic-Cu 'ricsIlum Effects

As was true for most categories of E re were no prior

measures of parentsl approval of the of sects of.school curriculum on their

children against Which data obtained 'after ESY began might be compared.

therefore the-eva1U'ation plan -called for collecting baseline data from

parents during the Eirst yeas,of ESY operation for comparison with another

sample of parental opiniqn during the---0.rd year of,tfie program. It was

anticipated that the extent of approval would increase as the new curriculum

became institutionalized and the rough edges apparent 'in the first year of

i - f

41.r 4

._ operation were smoothed.
.

.
.

In March 1975 a questionnaire was provided for each student in third,'

sixth, and tenth grades to take home to his'or her parent. /n the. cover

. ..

letter the parent gas instructed to return the questionnaire to the evaluator

in an enclosed postage-paid'enveloPe,"or to send the completed faYi back.
..-

to the school with the child. Most questionnairei were returned

but:the response rate was quite low. To supplement the data'gaihered from
-

the parents of students at the three specified grade levels, the PTA presidents

agreed to distribute copies of the parent form at their spring PTA_ meetings ,
. .

,-- , . C`,
, -

No.more than ten parents .canpleted.questionnaires at the Cedar Bluff and --

,-----
, -- .

%
----.

larragut Middle-High PTA meetings. Atthe Farragut Primary association

_
meeting approximately 50 pare rms were-lcompleted. .,

. -

Approximately one7third of the parent questiOnnaires.sent home with
/

diudents'imare4iturned; A total, Of 505 parent forms 'was' processed,' including... total,

..-

the forms completed 'at PTA meetings. The total wa*comprised of 65' forms

from Farrigut High parenti, 118 from parents of students at Cedar Bluff

Middle, 70 frOM Farragut Middle' parents, 129 frOlp Cedar Bluff Primary parents,
,"

and 121 from Farragut Primary Barents. At Farragut High 28 percent of-the

4

,
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parents responding had children who had attended the 1974 Summer Quinmester;

At the ether four schools approximately 15 percent of the respondents were

arts 4f Summer Quin students.

The low parerit response.rate_renders concluRions based on the'data

.

k-

kin

suspect. But parents of children at all levels -- primary, middle and

secondary -- reported opinions that were quite similar. Also, on 12 of 21

questionnaire items the percentage of positive responses for the most

negative segment of the sample was within 10 points of the percentage for

the most favorable group. The extreme groups differed by as much as 20

percentage points on only one item. It eems mo likely that respondents

vel did represent_ rather accu ately the t' nking of the whole

group of parents than that, coincidentally, pirsons olding very similar

points of view elette4 to submit questionnaires at all three lls.. Support

for the latter alternative is further weakened by the fact t at the respon-

dents, whose opiniolp were similar, did not express predominantly posit ve

or negative attitudes on all questionnairdlqtems. Instead, the percentage

of favorable replies fluctuated sharply from one c c egory of items to

anothef:-

The "Parent Realon to ESY" form included general items concerning
4

concepts associated with year-round school, as well as more specific items

---,concerning the ESY curriculum. The general _items are discussed later, in

the "Parents" sub-sec` n of "Attitudes Tbsard ESY". Attention is given in

a
the following paragraphs to the items related-to th new curriculum.

About half of the parents felt that they understood "how the "dew ESY

curriculum (lesson plans and learning activities)" w s working.in tleir
\\_

children's schools. rents of primary'and middle school students who had

attended the 1974 Summer Quin felt they understood E Y best (favorable response

levels of 71 and 61 percent, respectively).

'11:3
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Parents reflected a lack of consensus about the worth of the new

curriculum as Compared with the curriculunk used in the schools in past years:-

Roughly one-third said the new curriculum Was better than the old, one-third

were undecided; one-third said the new curriculum Was no better than the old.

The only group in which a majority was convinced that the new curriculum'

constituted an improvementwas-that 'We up of parents of Summer,Quin students
---- --- -----___ ,.-

aiFarragpt High't61-Percent said .the new curritulumd.was better). At the
__.

other extreme., only 21 percent of the parents at Cedar Bluff Primary felt

the new curriculum was better than the old.

All parents were asked to indicate in nine different areas whether the

new.ESY curriculum had produced an improvement, no change, or a decline

when compared with the curriculum used in previous years in'the SY schools,

The areas identified inc ded quality of education; quantity of learning

taking place; ach ement in basic skills: reading, writing, arithme4c;

interest in a ool; child's sense of achievement with regard%to schoolVrk;

career education; general behavior of students; individualization ofdinstruc-
,

tion; end opportunities to use books, tapes, records, films, and. other study

.
.

. .

materials. In all nine areas a majority of parents expressed the opinion
o

thaethere had been no change. Approximately one-fourth of the parents

believed ESY had produced an improvement in the areas identified.

Half of the parents expressed the opinion that their children were

"sufficiently aware of the pro ess" they were making toward achieving

4.

curriculum objectives. Only 4Q percent of the middle school parents (no

Ofference.between the two middle schools) felt their children were

ciently aware of their progre s toward meeting curriculum objectives Most

;'
'positive about this matter. we e primaryandaecondary parents of S

Quin students (approval level's of 68and,71 percent, respectively .

I
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Only about 30 percent of the itarents-responding felt they "shoUld have.
1

had more opportunity during the inikial stages of the program to participate

in formulating objectives and c nte4 for the ESY currigultim."--Slightly-le-ss

than half of the parents said 'Y s' too the question "Do you feel that parents

should be involved now in the process of revising curriculum modules?"

Apparently the parents were more interested in providing input for this

later stage of development than they were in helping with the original plans.

About,35 percent of all parents said the teachers with whom they had

talked seemed to like ESY. More than half the parent were undecided about

teacher opinion. Less than ten percent* 41t the teachers were negative, however.
_ \

Parents of high school students were asked "Do you c sider the opportunity

your child now has to seek employment at a time other than summer to be-one of

,the biggest advantages of ESY7" Only 30 p rcent of the parents said 'Yes'. ,

Parents who sent their offspring to sc ool during the 1974 Summer Quin-,

mester had more positive feelings about ESY and the accompanying curriculum

--,changes than did parents whose children attended only the regular school

year. Parents of secondary-and primary school students expressed more

positive opinions about ESY than did parents of middle school students.

Less than 20 percent of all parents,said that they had "the impression -

that students who attended the Summer 1974 Quinmester have had problems

fitting into classes during the regular school year." Parents of students who

had actually attended the Summer Quin wete less positive, however. At the

been-primary level 42 percent of these arents said there had been problems; at the

secondary level the figure was 39- ercent.; at the middle school level 29NOrcent.

Two thirds of.the parents who'subilitted questionnaires wrote "none" or

elected not to respond at all when:asked "Has your ,child experienced any
1

PROBLEMS, as a result of the ESY Program ?"
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In the primary and middle schools the lack of articulation between the

1974 Summet Quinmester and the next quin- attended drew the-mdst-fire-Ii4

parents of children who started the school year in the summer. Scheduling :

problems were the subject of most complaints from parents of high school

students, who attended the Summer Quin.

Stuownrs who chose tVe Fall Quinmester as their vacation quin apparently

had the most trouble. Several parents commented, "When my child returned to'

school for the-third quin he (she) was treated as 1 absentee. It was as

if he (she) had not attended school in the summer at all." Parents ofprimary

,children voiced concern about social adjustment problems. During theall
7 4

riendship patterns were established that did not include Summer Quin-

ents, and they' felt left out for a week or more. Lack of neighborhood

playmates during the child's vacation quin was a drawback mentioned by

several parents of primary Summer Quin students.
_ .

Several parents of Summer Quin students in the mid-dle,,scheoliiaid that '

the students' supler achievement records could not be located, so they were

forced to repeat work they had'done previously when they returned for the

third quinmester. Other parents said,'"In some subjects my child had to
. .....,..

: .

make up nine weeks of work when he (she) came back at the'end of the Fall

Quinmester."

Parents of Farragut High students who started school in the summer

exptessed the opinion that problems encountered in -`Tic courses during

the regular school year had led some Of the Summer Quin students to feel

penalized. Scheduling problems are treated in a liter part of this report,

"Student'Scheduling."

411fficiit without exception, the problems mentioned b3r,iparents of students

attending school only during the regular school year were aifficUltieS

4



1,

attributable to use of the open sp plan or to specific teaching methods

rather than to the year-round program or the ESY. curriculum.

In summary, responses of prima y, middle, and secondary school parents

to the questions about ESY submitted to theM in March 1975 indicated that

majorities of paients at? each level were unconvinced that the program's

promise had been fulfilled in its first year bf operation. Only a third bf

the parents responding felt that the new curriculum represented an improvement

over the curriculum used in the schools in past years. And more than a

third of the parents of students who had attended the 19.74.Summer Quinmesier

said their child had experienced problems during the regUlar academic year-

as a result of their attendance in the summer._ Lack culation bet

e--

,

the Summer Quin and the other quinmesters created ma4 f the_diffic ties

for students, i.e., scheduling oblems at FH, the necessityu eating

work or catching.up in some subjects at the imary and middle schools.

l'' 7
4
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.1 STRUCTIONAL PROGRAM EVALUATION

The pr ess of developing the new Curriculum associated with ESY

inmolved writin instructional objectives r each subject area, then

develoing-strateg es within the ninekdeek curriculum packagea ai-modules

---

that t achievement of the object4ves. One effect of

this process was an increaae'in dardization of expectations with-regard

to what teachers would teach and what studentiWduld,learn. ESY admin-
,

istrators hoped that this standardization would permit princip s to

monitor teacher and student performances more readily than had been possible

prcor to institution of the ESY project.

During April 1975 visits to the ESY schools, principals were asked

if they perceived the new instructional program as,easier to evaluate than

nimous theirdirinion,that full
,

previous prbgrams. The principals were

implementa on of the ESY curriculum would make 1t easier than it had been

.to evalua the instructional programs in their schools.

The county-wide goals and objectivet, and t e more speciffc objectives

in the curriculUm modul4s, gave ESY principals '1) g dance toncerniAg the

activities beinkcarried out in individual suNedt areas during the year

and 2) criteria-against which to measure st chievement in each subject.

C /7
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D. STUDENT SCHEDULING

Constructing,a class'schedule for the school year iaaKcial activity
)

for high school students. If the process goes smooth and most students

are able to take the courses they want at times they perceive'as optimum or.

convenient, the e is a good chance that the school term will begin with

student morale at a high level. On the other hand, if many scheduling

p
r

ems arise, seeds of dissatisfaction are sown that may grow into signif-

icant morale pibblems later.

In March 1975 an instrument entitled "Reaction to ESY at Farragut

High School" was completed by 78 percent of

of the seniors enrolled at FH at that time.

the sophomores and 60 percent

The ESY project had been in-

operation for the better part of a year, so students had had an opportunity

arrange class schedules for three (or four if they attended the Summer-

Quinmester).-quinmesters. .

Since all responses to items about scheduling must have been influenced

by this factor; it should be noted that only one-fdurth of the FH respondentst-

,(i8% of the sophomores and-18% of the seniors) felt the school offered all -

the courses they w nted to take in high school.

When asked the questiOn, "Considering the courses Chat are ayailable

at FH, have you been able to work out a Schedule for 197445 that allowed

you to take every course you really wanted to take?" 48 percent (53% of the

sophomores and 37% of the se fors) responded affirmatiVely. Apparently a

..majority of FH students we e disiatisfied with their class schedules.

Sixty percent of the sophomores who attended the 1974 SUMmerQuinmester

said''Yes' to the item "Have students who attended the 1974 Su r Quinmester

. .

had any special problems scheduling the classes they needed during the other



el

quinmestersr When asked to "describe%these problems" 40 percent wrote a

response, and most said they.hadrhad tXouble-ischeduling classes in algebra,

English, biolpgy and health.

Several of the Summer 4 sophomores tentioned that the particular quin-/

ester of a course they needed WAS not offere d when they returned from va on.

4 ,//

Those who chose ate,fall for their vacation quin seemed to have suffered

/

.* . i I

most. 'These 'students i they-were notified of tne need to schedule Winter

Quin classes after manY,i4oAt f those claSses had already been filled by students
o .

. pre sent during the Fill4QuinIster.
, .

Two summer students c
I

mplained about beingLtreated as "new studenti "

when they returned after a fall vacation. One'said that work done during

the summer had to be repeated- during the third quin; the otheesaid that

teachers resumed their couises,at the beginning of the third'quin asi.f'there

had been no break between second-and third quins; thug summer students

returning to school felt left out.

Three students reported thatthey had,, had to skip lunch in ord
0.

lasses they needed. /Others said they Were forced to tak= study

halls beacu they couldn't, get the classes-they Wanted.

Two of the ummer '74 Sophomores mentione4 that they had ha trouble
i, v. .7

scheduling-the "ma h s" for courses taken in ehe summer that quired a

companion nuinmester course for credit to be gy ded;

Forty-four percent of theFa seniors whoiittended the .1974 Sumer

Quin said they had had scheduling piohkema duringythe regular school year.

nglis hnnd algebia were most frequently mentione&as theqourses involved /

in scheduling difficulties. Three pummer '74 seniors'said they were behind,
,',,,,L;

and thun,penalized, in some courses when 'they xeturped from their vacation

)

quin,, inotherkentioned'having to do without; lunch due to scheduling

conflicts.
1 0
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Phmtnris who/responded to

in March 1

difficulties.

nfirmed the opi

uestionnaire sent home wit

°
/

ons/of their bffsprine

Firsophomores/

out scheduling .

Some parents' of npihomores who sErted'the year with the

Summer Quin eiYpressed the opin ethat scheduling problemslrizidvade their,
//'

children f 'punished" for attending the &Amer Quin. After 9, fall #a
,\ a

I/
some of the summer Students returned to find that those students att

.school in
0

he fall had already scheduled,their classes'for'thegt d "(juin.

.

. . , .

/.
. ,

. , ,i .
.Some courses were no longer available, thus some of the su r students,

. ,'
y less than a full load, of/academic work, On anent note

ding '

had to -c

that his child had been obliged'to schedule a.,class during*his:'1 inc

Wh n FH students at all grade levels were4uestioned abo t ESY,

'end of the 1975,Summer Quin, scheduling problems were st

period

tienr the

11 high on the'list,
,

of complaints, abort the new program. Students attending the 'second summer

session were especially dissatisfiedwith the number and variety of courses

offered during that quicester.

41-
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""-------:___.

2. should he treated-4ith,respect.

7 Teachers, supervisors, and have worth and:dignity and'

\ j

h. Teachers, supervisors,_ and adMinistrators'have a right to pa(ticipate-...

- in organizational decisions-iwhich affect them:
_ , 1, 4

9. Teachers, supervisors,, and administrato ri will respond candidly to
questions about curriculum and organizational changes when the'response

. is anonymous and they are assured that orily,persons on the Survey
.

4
. teai.will see how individual responds.

, . . . '- .

\-,. The findings'of this r port are based on
,.

data collected from interviews
.

I

with almost all of the-

,..

Farragut cluster of schools. Interviews, were also held.with most of the

c. .1

administrators from the dentraloffice of the Knox County Schools. Thee

persons invdlved in the interviews were most cooperative, and provided----

various documents -about

Staff Orientation.and Development

e.-
skills that will improve their effectiveness as participants in the ESY

ientation'and developmento be the
--,____

AS, ---------_,=-.-_
-Wovision'of engagement ortunitie 1 tehers andadmffistratorsi zhat

will help develop. attitudes, understandings, t cbnical.ekills, and hutan

.

prograi,

trators and Supervisors

In general administrators and supervisors had apositive feeling about_

,,

their orientation ahcFpfofessionar. development program4for ESY". There was

A

. agreemeht that de "lead time" to getiTeady for the 'program was inadequaIe,,
.

s
,

O . :.

but there was' also the feeling that ,the program was excellentwithin the
.

.

e
time frame.

MoSt'of the administrators and supervisors indicated"thst the Program,

of professional, development had lost some momentum during the last few months

11.3
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that had been gaiCed dur ng the first year of the program, ity had not
.

experienced as much Wet ction central office personnel, and they did

not feel the strong pres for ac that they had felt earlier. Hbwever,
.1

it is important that all of the principals and supervisors indiCated that
,

Aheybfelt competent to do the job required to implement the ESY program.'

. .

This means that most felt that they had the attitudes, understandings, techni-

cal skills and, human skills that., they needed in order to give leadership to

the program. One principal indicated that he could have used more help on

-getting ready teachers understand -and impleinent the curriculum.

materlais. . -------

The development of the curriculum materials was one o

' -

4

t signi-

ficant parts of thetprofessional development program for instructional _

leadership personnel. This was especially true during the,effort to evaluate
_ .

---4

and,revise the materials and the_effort to implement the materials. Pridcipal,

supervisors, and teachers worked together on these jobs, aid it not only

resulted in significant improvement of_the materials but also in'professional
4

improvement of the personnel involved in the procet.

Teachers

Accor nistrators and supervisors the program of orien-

tatton and profes ent for teachers had improvsd, The evaluation,

revision, and'ileverOpmento rriculcm materials was a significant fa'tor.

.
.;

'leachers played a significant role this procJss, and thers.mears to

have been an improvement in their understanding, performance and'acceptance

.

of the ESY prograii... . 9

During the months before the firse quinmeleter was Ciieiiirdwitixe4,- ach
1, .

effort was made both the.couuty level and'loCal school level to Provid4-

1

.... ,_.-

- 1 2.4- ...
. ;.

. - - 114 :)
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--
1

5.
.33



4

?

a program of orientation and professional development for teachers. When

the program began", the program of prmWessional developmerii. for- teachers was

. 0

generally left to the -local schoolg. Thli does not mean that the central

office staff was not supportive. They were. They provided money, materials

and supportive staff, but left the design and implementation of the program

to local School administrators..-

Local school administrators had _a-p-es-i-tive-att he inlervice

program-for teachers. They felt-that teachers had had an adequateoppOrtunity

.to develop the knowledge, attitudes, and skills they needed to implement the

ESY progianfact, doing an outstanding job in the program.

Organizational Structure

oses of this study, organizational structure included

consideration of thefollowing

1. Teacher supervisor, and administrator role changes
ESY

2.Authority structure -

3. Decision- making processes

4, Communication in the organization.,
5. Technical and psychological support for professional stiff
6. Staff satisfaction

Organizational Roles

s-ag d-g-Wervisors who were -involved in the -ESY program.,

felt thit they had a clear understanding'of their role in the program.

They perceived that they_wers compet

required authority.

Results of .the first survey, indicated that administratots-and.adpervisors

felt that participation in ESY had changed their jobs -in signifiCant ways. ,

In some cases."adainistrative adaptations had been made that helped the '

situation. In other cages the difference had been-made uyith extra work.

Z}'s'

a.



But, many administratots and- supervisors indicated that the--new_responsi-

---
bilities were'interfering with other responsibilities. Results of.the

, -
. --
---

latest survey indicate that this changed during therggmUmarl, They began
1 ,

4
to feel that things they were doing were a critical part e r job and

-6

not something "added on. Thus they did not feel any conflict or role__

-------
frustration about what they .611111:' not do.

-

._Stgfi 'Satisfaction

The results of the first survey showed that administrators and super-
.

visors felt sfiense of satisfaction from their participation in ESY. They

-",

still felt this way in the_ yesegend-ar, and indeed the level of satisfaction
. .._

.
.

- grew stronger. They aso indicated that their fellow-administrators and

teachers recognized their contributions to ESY.

-Decision-Making and Communication for ESY

The results of the first survey indicated that administrators felt that las

L

they had an opportunity for direct input in decision-making and policy

lormulat latest' survey results;sttll support this

However, it is interesting-that as a-result of a remark of the Superintendent

-.7

in-nne 1115 many administrators and supervisors felt that the ESY progran-

would be terminated ,at the end of the 1975-76 school year even though no

official decision has beenemsde at'that point. kieeling was expressed
.' 4

many administrator's that they had had no input on the Superintendent's "F

decision to make_this "comment." But some administrators said that they-had

.

been involved in the-process and understood the basis for the Statement.
, I

1t is a .matter of crucial importeinct that Most of'the administrators' -,

and supervisors interviewed expressed ,a poaitive feeling about. ESY. ,They` =".

said, the program had iMproye4 the schaol systqc, sashould be continued ie.,
//

.

\e

;
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possible. Concern was, expressed about the lack of student participation in

the SUMmer quinmester. Some of the reasons for t is lack of participation

were Shared as follows:

1. Ineffective communication with parents which resulted in parents not
unaerstanding the ,benefits of the program.

2. Failed to keep concept of ESY alive after the program got underway.
3. Students did not like being alone in their neighborhoods.
4. Church activities an4 other camping activities occur in the Summer.
5. Parents did not want their children left at home alone.

There was also concern expressed about the cost if teaching staffs and

transportation for the Summer quinmester. Attendance during the Summer

had not been large enough to reduce costs' during the other quinmesters.

Many administrators did not see how the Summer quinmester could be held in

the Farragut area during Summer 1976 since some of the schools.would be

moving to new quarters.

It is most interesting that most administrators and supervisors, in

spite of the problem6 and hard work, felt an effort should be made to

continue the program if it co d be made economically feasible.

Summary, Concl

1. The progam of orients

for adminis

However, th

lldevaluat

in-service

It is

siphs, and Recommendations

on'and development fromIthe ceehtral office:
i

tratofs and supervisors Sowed down during the second RSY Year.

ey were heavily involved in'new program

i
developmen , implementation,

ion. They.were also heavily 'involved in plannin and implementing

educatioiffor teachers at the local school level.

recommended that the prOgram of igsessional development for

.administrators and-supervisors be continued and 'tended with more emphasis

A(the following: \

A. Greater- interaction between,locS1 Schools an Central office pn
problemi associated with ESY. Problems such 0, poor attendancg
for the Summer quinmester, and curriculum revis sfiould
receive intensive, wnsideration.

V

.s%
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, B. Greater interaction among,schools so that ideas can be shared.,

2'. There has beelteafieiTct to involve' teachers in the development,

imple ntation, and evaluation of curriculum materials. According to.admin-
_,

'istra ors and supervisors, teachers experienced heavy involvemelit in ESY

and wire heavily committed to the program.

It is recommended that the program of. professional development for

tea9ers,continue to emphasize problems as4ociated with ESY. Teachers need

td-beinvolvednotordyincensiderationofcm'triculum

mentation, and evaluation, but also in a tOn-SideratiOil

development, imple-

of the low attendance

at-the Summer quinmester and what Could be done, about it,

3. It is recommended that

should get invo ed
o 4
/

parents

c.

C

ministrators, supervisorsifteaChers, and /

in the discussion on the future of ESY.

O
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. Cos Analysis--

George W. Harri: and 0.K.A3i-Fallon

IntroduetiOn and Limitations .

? This report is lilted to cost comparisoria Identified,

operationa

It is further

4

the-first

25) of.the:Kntr't3;tZiiaEy--E:xtlnrd-ed4dmol-Year Program.,

imited by the fact that, base data fox comparison use was

limited t ,two years0.972f73 and 1973-i . Data for 10172 was found to ,

be contaminated by partial allot on of exp ses and resources to Farragut

PrimaTy School which opened at mid-year. The-findings reported here

by implication to all objectives 9f e total evaluation of the ESY-program.

-However, discussion of the---fiiidiand theCconclusons which are based on -(,1

specific data ;plating to costs will relate io the ganal Knox CRIrm4T-.77-

"To ine relative-costa- of thisobjective which is stated as follows:

.

progferversus a traditional prograt., rkr is reasonable that he focus on

cost analysis has motions for ost effectiveness al/relai, to accounti

and enance as inclu

The nalysis used t

f

length-opthe school day

number:Of students,

V

ded in Objective. 6 (see page
ti

h4 following dat : length -Sc oo

by type-bI scbo primaty,..middle and hie'.

s by budget ategory and co fined line items

d in school syst- budgets by schooi, Farragut' Area and-The

Knox Count School System'. These datO wer supplied by the Khox CountY-

Is
'. ,

Schools Pentral Office.onAori fhkuments supplied bysthe evaluators.

The tomputefgram used to analyze the data requir that line items
.f.;

. from budgets be combined into two broad areas wh ch were designated as

119



/
. - "

direct costs and indireCt costs: rdefiniti direct cos include those

9bnies,-budgeted-for and in a specific sc ool, indirect costs

k . Include expenditures budgeted for and spgnt_sy
---7---=------ . ,--- .

were identified for a is 'school

-----'--
yeat-fbt a given

tem-Wide. Indirect costs

ng according to the

1 in relation to th
a

number of contact hoUrs

/
tiumber of contact hours -for the Knox Coun

----7,., .----v ,
pet -year are defined as follows: number of sc of day= n the school year

!

-- ,...-

/
multiplied by

,

length- o he schoui_ds hburs tiplied b

,--

n average 1,i metbership. , ___>--
1 -,,,-
1 ...-- (-

Sy,st t hours

-:-'/-

,--Descriptions

- ---
Six c- es of -ickct costs -n categbriet of inditect costs

ere, used to eport the
__---

datax:.Direct cost categories and-the budget items
, ,--

. d'_....-.

include4,unilef each pag--are.4s follows:

dries - teachers, prin pal, Cl
teachers' aides.

- -

-Heat, Light, Power - electric.
building.

Telephone and Telegaph .=Xscs

incipal's office

heat .for

4*

Custodial Sery oes and Supplies
s lies.

intenance of B

elegraph'

intenance
ce of plan

es and the b

follow

Viand suppl e

-items n udid under ea e as

17-7-
-

Central Adai tration - t
as board of eduiationls
coufity trustee c ssion

Instruction - casts of instruc
direct 6-oats. These consi
consultants-or-supervisor
personnel, instructional

4 ot . Irv;

denti th

achers psycholo ical
o consultants' or superfiisors,,

er

30



OtneesaIaries for-.instruction,frtravi expenses, for system-
wide teachers,,travel expenses for home-bouneteaCheis,
travel expenses for vocational teachers, travel expensii:for
other instructional personnel, consultant fees and in-service,
other contracted services, teaching supplies, other supplies
for instruction, textbooks purchased, bihding and repair af
textbooks, school library books, periodicals and newspapers,
audio-visual materials, other school library expenses, other
materials fot,instruction, miscellanelp-instTuctional
expenses, materials_ clerk salary and other-alrical assistants
salaries.

Capital Outlay and Glearin
)

unit; - remodeling of bui iniS,

renova ion-o uildings, regular instructional e pment,
equip for attendance and health services, rofessional
_services-for equipment, oper equipment, amo nts paid into
sinking funds- for bonds and interest and to al clearing

--

accounts. - t
V

Attendant= and Health - total expenditures for attendance-services
a total expenditures for health services.

_-Oferation of Plant -.excluded-are costs archNiinstirect costs
--...

,---- but included are othes4alaries for plant operitioni--ethel
contracted services for plant operation-, supplies for oper-
ation of vehicles and repair of equipment.

Maintenance'- costs not considered a part of direct cos and
.

intl materials and repair parts for plan intenance,%-/

aceient of instructional equipment, rep acement of non-
instructional equipment, other expenses for plant maintenance,

,---

, salaries for upkeep of grounds, salaries for repair of .

buildings and salaries for plant supervisor. ., N.,

Fixed Charges - total fixed charges including contra utions to
Social Security System, contributions to State rement

Fund, rante on buildings,JAahi in 8n workMan's
nsation insurande,11-i.rAnsuran uts on

idelitybonds, etc.

ood S vices i- total endltures for food services includ
saIeriai, trays , hauling, contracted services and e-

.

paration-eqUipment.,

Transportation - total expenditures for pupil klansportaticysa'
including contracts and'miscellaneous expe sea.

---Buildings and Sites - included under direct costs.

Two additienplanations are impontant to understand

the school day use AS part of unit cost varies with

---ftima chool re scheduled with six-hour days, middle
.

Z .... s
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maintainedFith six,end one-half hour days while the high school operates

on a seven-hour day and (2) the inflation factor used to adjust to cost
- ,. -01.; ,t. 40 e. . .

. due to program is a tweggear average covering the months of July 19.73

through June 1,97 and is,10.8 perdent. It was calculated-by and.provided

through the Center, for Business and Ecohomic Research, University of

Tennessee, Knoxville.

, Cost Comparisons /

The analysis and discussion of the data displayed Figures 11.14

through 11.18 centers - around average unit costs for the two -year period

1972-73-and -1973 -74 compared'to the unit costs for 1974-75,which is the

first operational year for the Extended School Year Program in Knox

County, Farragut area. The comparisons- are expressed as percents and are

corrected in the last column of each table for inflation., The summary .

Figure 11.19 will be analyzed in terms of total charge by school as p/'.

shoFn in the lest column which has-been adjusted for inflation and should

'9 give cost inference for the Farragut area. Emphasis in analysis will be-

cost charges beyond those identified with inflation'and which can reas

ably be attributed to new program requirements,-'-'

_\,,,Farragut High School

Farragut High School is the only se ondar .school in the area. It

operates in an "old" building which had to be air-conditicined to acco

r

. the summer portion:of the quinmester schedule. Figure 11.14 gives a Nreakdown

of. costs into categories and suh-cate ies identified with direct and

indect costs.

>, Direct costs as shown in figure 11.14 are thf7e/osts specifically

defined for Farragut H ool. Unit costs for maintenance increased

132
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J ."4h0 - ,
16%

"4'...4 ".L. "

.
from two' mills per unit.to2.A cents which is 1189 percent of the two-year

a average,/ -however, this increase should not be misinterpreted -because it

1

relates to a small partof total costs and-identifies with air conditioning.

ImpOrtant'cosr increases identify with salaries, heat,, light and power, and

custodial supplies. It is interesting to dote that costs for telephone and ,

telegraph and buildin s and sites were held relatively constantyhen'compared

to the two-year avers e, and when corrected for inflation, appear in the,table

as decreases. -.The total direct Costs,-when adjusted,ire only /20 percent Of

the two-year average. This increase reflects program costs for five ciUin-
)."

mesters while the two-year average identifies with the standard school year

plus limited summer school.

. Indirect costs, which are prorated from school system costs show

increases in indirect costs:of instrUction,'indirect costs of maintenance,
, ... i Jr',

. ,.

fixed charges,,f66d services, transportation and buildin4gand 'sites. There

T

ere little-if any cost increases related to central,adMiniStration,-cdPital
, -

outlay and clearing accounts; attendance and htalth servides,and,operation

:,

of plant. It it-fair to assume that these were cost areastwithin which
..

the limit6 were set through the budget.

The increase in total costs was d'ound to b'e19 pertent when adjus

or

for-inflation. If FarragaJligh School.served.iei,tharejOf the 13.percen
A

,

of the students enrolled in the summer quinmester,mcott increase is

understandable,

0

44

Farrasut Middle School

, P ; \
FarVagut Middle School is represent d in Figure II.15, :This table,

.

ifidicates both direct,andindirect Costs during the twO-year verage {school

\
'al:.,:

,. ,

Years 1972-73 and 1973-74) and,the 1974-75 school; year whiCh wits the lirpt'
r

.2

a

year of operation of the file quinmester p'an. Areas,, direct\costs which

a

4

.124

_124-
7, r

\
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show a percentage,inree

,/. Salaries
2. Heat,, L ht'&
3. Cubtod al sery
4. Main Hance of la dings

/ ,
'I ,

In regard to the 68 percent increaSe in the categ y of,MainteRance

. ---,---

of Buildings,
.

it must noted that this large figure r gents the. , ..--4-.

... --.
_ ., .,-

instal
. , .

additional costs of e Lion of air conditiOni g units. The, costs Of

t Rere combined with the no al building maintenance

1 percent i flation rate are:

nstallation of Ch

01:A' -se.*

The total ,direct costs for Farragut Middle 1 showed only a 6 per-

Cent increase (minus the inflation factorof 11 percent).

Indire t costs for Farragut Middle Shool which indicated a rise

beyond 100 percentwhentorrected for inflation were:r - .

1. Instruction //- e

-i2. Maintenance/
3. Fixed Charges
4. Food s vices
5. Tra portation

Farragut Middle 8chools,total indirect costs show a 17percent inctea e

tat161minus,the 11 percent inflation factor} during the Tee-year period

involved. Final total costs both direct -and indirect t):indicate'an

,iptrease of 11 percent from,the combine years 0 operation of the

Extended School Year and.the -first yea ofope =t on.

Farramt Primary School.
,

Farraiiit Primary School is

/
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o o two 3 schools in the ESY FOrragut

4 ofil
, N. .

a.. Figure II.16 shows the

breakdown'of costs into c
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ect and
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a a. buildingThe buildig 11 new a

_indirect costs.'

b -categories embracing
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.Direct costs. as shoWn fu
,

defined for-Farragutl'riiary

ezthat onlrtwosdirect-COst-sub-catejories

Figure Ti.16 are thOse Costs-sPeeifically

de*

two -ear average after at

in salaries reasonably relates tethe added time of teather

It is. interesting to.

ation. se
tven

percent.increaoe--...2_____LL

. x
I..

and:aidei r-i_Ln su'akethe-,imiter quinmdsler operate. 'The large.lacreaie
- _

--------__--,-.. .

low
, ,

cost item of maintenance, could relate to the added use of air -
, .

----- .

conaitionlng_

N

and extra-maintepanteneeded. The otAer-direct. .cost_sub-
-.

-.- -- .
_ - -

_

ate,gOries were seemingly maintainedat or below the 100 percent,levelhy
-.-...:...":.

tudgdt-allocatioft. Total direct xosts when adjusted for inflatioi,were 9

percent - of the-two-year average. -A reasonable conclusibn,based on this'

ia

_a

-0
.

:fatt'..dbiald'be that the ES1 pMograM at Farragut

without extta cost.

Primaiy School was "itip,lemented Ce
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.

-- - r

Four sub-categories of indirect costs Whenadettilfied with Farragut

,
i Pribary School and adjusted far inflation exceeded.the 100 percent Itvel

.

..-.-
_.-

-.. 7-- ---

-the ,two -year average. These were indirect costs of inst ction, indirect_______:

costs Of maintenance, "fixedchargei, food services anti -trans tats

, ,-

sub-categories'identifiawith central administration, capital outlay,,
._ .

.
1 ,. ,

-.

---.4----attendance and health and operation of plant showed unit costs at- or below=7-1- - ..

100 percent of thetwo-year average when adjusted for inflation. Total

indirect Costs showed increase of 16.percent,which refleCt system-wide
,...

_ 0

,
.

.
increases ratherthhath e associated withthspecific school.
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edar Bluff Middle _School
4 r .

Figure 11.17 illustrites Cedar Bluff Middle

indirect c ost during. the two year average (school years 1972-71
=

o eration of the winmester system (1914475). fiems
0

increase

School's direCt and

beyond the 11 percent inflation

2. Heat, tight,
3. 'Maintenance

4

The enormous 2689 percent increase shown in the area of Maintenance

of Buildings reflects the installation of an air conditioning cooing

system -for the school. This expense was coMbined with the normal -main-
_ ..

- 1 '

ten4nce expenses fnvolVed at the building- level.
- .. * , ..,.:: t 4 A .2,* e . :

It must be noted that the'total direct cos for Cedar Bluff Middle- did

not use, after deduction-of the inflation factor of 11 per Cht.
'S _. --------Z4--.'-. -,,

ail' e' c

In :the indirect costs carfigor)), expenses -that rose beyohd 1Q0 percent
._,

I.
,-

....

. (When -brrected forAinflatio0) were-i . . y' .-
s._.. _ ''1'

_, 1,..;-
2

1. InstrUCtion-., . .

i
-2-._-__Maintenance

--7 t . 3. Fiked Charges
-.

t - 4: Food' Services , :,

.;

indirect costs for Cedar Bldif Middle School indicate on increase

of 16 _percent: M. totol-lihil coats ,fwhichrepresent both direit and- %).

-indirect costs) show- only _a 4 .percent 1.hcKea4e (after tFo.frectioi for inflation)-.
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.11 percent inflation rate is in the maintenance of buildingi area, The .per-

centage of increase is -989 percent. This large increase was due to the

installation of airconditioning units along_ the normal maintenance

of,bdilding costs.

tbtal diredt costs decreased 9 perdent aftef deduction of the

inflation -factor. olr

Indirect- costs, shoWing an increase (after deduction of the inflation

factor) are as follows:

1. Instructidn'

2. Maintenance
. 3. Fixed-Charges

4, Food Services
-5. Transportation

Total inairect;-cogia shOW an increase of 16 percent while final total

. ,

Costs (direct and indirect costs combined) indicate a decrease of 3 percent
,

(after the deduction of the 11 peicent).

-

14,

Summary

The variable in determining C changes between the two-year average

41114i the 1974-75 operational year identifies with the direct cost category.

The high direct. cot unit. which Was 120 percent, when adjusted for inflatiop,

,-..

e'of the two-year average was at Parragut High School. Farraglit'Middle School

was next high with 106 percent, adjusted, of the two-year average...Lolw .4I. ..( .. V . . ,.
, e

-ifirect costs wereidentifiedlyith the two primary schools., Both of thesd

. - .
.

, schools showed-decreases in costs, when' adjuSted fbr inflationfr and compared-
.

-. , .
. .

,

T

,to the two-year average (see Figure-II.19p.

,.Indirect costs which are essentially prorations to specifid schools of

'district-wide coats Were 'found to be essentially constant, as would be expected.

Thesa_costs when cbmpared to the two -year average add adjusted for inflation

r

. A ,

132

141
, A

.
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showed a 27 ent increase. The extent to which the'Extelidea School Year

Program influenced districtwide costs is open to speculatiOn.

Impdrtant in this summary is the credence pu in the pie of

inflation factor'o 11 percent. ThislOnstant was' acc ted from a computer

'calculation provided through the Cent-err for Business and Economic. Research.

It was used in an effort to identify increases associated with the ESY
4

It is, however, recogaized that some of the increases could have,

come from sources not identified with BSY aod'not included in this

-. Increases worthy notice in Rub-categories of direCL!?-were

generally found in 11 schools and were associated with salaries:,

.

light-and pow custodial services and,supplies and mainte of buildings.

The inf d increases associated with maintenance of lugs have.been
..-

uenced by costs related to installation, int ance of air-condition-. r

ing. -Building maintenance costs are, howe r, relatively small When cod idered

with total direct costs.

Indirect cost, sub - categories ich show sizeable increases are those

I

associated with instruction, eration of plant, maintenance, fixed charges, A

_fopd-servicesAnd transptrtation. It should be recopiatethatthese are

provrated system-wide costs end are only partially influenced,by-costs

specifically associated with the "Extended /School: Year Program.,

wi

,

1 4 4

134 ti

-s

-

//

/



1,

G. ATTITUDE TOWARD YEAR -R

Farta

Id,November 1974 the evaluators

to a samp

.

D SCHOOL

ut Area _

mailed a ionnairi con ruing ES'

/

of registered ybters in the Nort' Cedar Bluff Pre nct ,(the

only precinht in the Farragut area(which;/atthat time, had. gen Iised to
tt:

/ , /
/ , .

permit automated retrieval of voters.
_,,,,

named).
/`/

At that time information about ESY hid been appearin in localIN
'0- .

.
.

.0" newspapers for aVroximately,A year,'curFiculum revision efforts had been
,

k

,
..

.

. '4
underway for An months, the "first Summer QUinmester.bad been completed,-.
----=-7--i

4

and.preparatipns fof the third,Ruin of the new prog m were underway'in
/:-1hq schools

. a

Veter opinioyjabout ESY

Eighty percent of the survey

, 'education anII
Nlkivitnox County ",arid -that the program "should be offered to ot er,

1

-- '

partsdf the.coUnty." Eighty-eight percent:liked the idea of providi g

.

41.
. ,,.

:. -
-...

..."

,
..' families With alternatives to'the suMmer vacation period for'their children,, .fir' --,---- -,,, '- ,,,r /

,-: < .,,, l'
4 Ninety-five percent of the 'voters ,respondini'lgried that "While the Extended_,

..., -....

4

.

in NdVember 19741seeped-overwhelmingly posltive.

respondents believed that-ESY could "improve

School Year may not reduce -educational costs,jt can provide for greater use

/,
of school buildings and relieve 'avercrOwdekschools."' {For further

. -
. .: ,

details, consult Evaluatio'dof the4ndx County'Extended SbhoolYear Proiram,

*

survey

1974-75`,- pp.. 136-153.)

The evaluation design

-epinionin'Fall- 976, f

, I
-1

nilIy called for a dimilar survey o /voter ,

.

g the third Summer Quinmester. New aper

!stories in the ummer.df 1975 foreastiti the 'demise of year -round school,,

. .- ,in KnOx Cp Nexerted such t powerful, negative ihfluence,on ptiblic opinionin ion
_....,, --.......?A. 1.about ,ESY that a Fall 1975_survei, eveh if it had'been p ii, woad hay!'

=', .11'

.eensperiousliy.biased-1
,

A



Students

i
nStnde feactio to ESY was measured initially during tile 1974 Summer

nQuin, the again during

details

operation, was

positive

third

orMarch 197.

w

s,

Prim

Were

the,iecond/or Fall Quin. Majority opinion was

given hb,1974-75 evaluation- repcsr:t__

,student opinion, following =nearly four quins of

administered to third, sixth, and tooth grades in
fa.

2

v.

Thq fprm "Student Reaction Co. ,-'rimaiyLev,el" was gtven to third
/

graders at GBP and FP -schools in'tiircil 1975, -4ppro
4

. .

'(205) of the third grade class at CBP ,and.; 88

enrolled at FP, Completed questionnaires.

tfkY)Tire---

180) of hird

' ,Majorities of ESY third graders epressed "positive reaetibn to'eight

of, eleven queot-tanVET5TraTTRpproximate o-zilirdS of.the e primary
(---

evel respondents said that they (1) ere more interested in s too/ th

year than before ESY startedl----(2) were using more library; books;

N

lms, records, and other learning materials this year than ev

-(3) liked the' new ESY lessonp and learning. activities belt= than th

les ona teachers used before ESY egani and '05 Tiked h ving the;c .nce
,

go to school in the summer if they wanted to dd .4ou 55 percent of

r'*4
third graders responding felt that .(1) them, ache liked* ESY yid

they had been told enough about ESY to understand whaf it was grid ho0t was
/

supposed to Work at their schools.

Third giade students indicated essentially negative perceptiOne.in
t ,

., . .

three of their "Student ReaCtion tpESiri resOnsts.:0iily 21 percent felt
e ,

, ,'

that Clogs si2e:.had-been-reduced since ESY began. ;Fast 35 percent reeited .
,.

- . . , -4
,,. -

I is;
. .

A

..'

t"--

r

t

.
-3

'



itively to an item related to
4

individualization of instruction',.i.e.,

,

' o you have the feeling:that your fearningasaignments are just for you

.i;ir'-

. .

instead of being for everyone ie the el ?"/Fortk-th ee percent of the

third graders responding had the impression that stu ent condnet '(beh'avior),

w
had improved since,ESY began.-. / /

/
' -- -c,,, * ..4',"

jii.091y significant differences' "~30' to: 23.percentagePoints on 7
. .

;'-
of 11 items provided stron indica ion that third grade,students ho began

the 19775. c of yearyith the
\

SummerLqund sfer had Ator./e vor- ab-l e ,

' ./..

. 9
. .

act SY than-di-dtheir ,peers who attended only the-"regulare sch

year4
.

,,

,

. . .
,

--- - wenty-three ee ore suMer.stden s liked "haying the dance; t4
.

u
/ .0.

/..,- the
g

sugo to school in tn " TWentyto percent more liked "the nevi;-EST
,

lessons and Teaming tivities better th#n the lessons the ietthe55,. wde
\

- t

using before ESY be ;.n. ". Nineteen percent more felt theunderstood the."

operation of ESY t their school.

, --
Twenty-two percent of ,the third graderS who /attended the er

QUin said thatilliky'had had "problems with their classes during the.regulari

' .,-

school year.". Thelormat of the questionnaire for Arlmary,StudentS did not-/,

however, perinit identifiCation of these problems.

0°

1iddle &thetas

,

Sixth graders were 'selected to represent the attitudes of middle

students toward'ESY in Mereh*105 The instrument "Student EgSetipn to

sixtherad46.at-CBM andtFM

luestiOnna1re was completed

Intermediate was administered/ to the

the-end ofz-the fourth ESY 4Ulimmester. Thiis

m

the,
,i

91 percent (282) oflt4e:MM,sixth-grade.a0 by 11. percent 1209) Of FM '

.

sixth grde., ' r 6

, .#

147:'..

.
,,
)1;

s , ,



'4

More than 470 percent of the ESY sixth g aders said that they liked
, .

"having the chance to go to school in the summer,",that they understood
/

ESY and how it wat supposed to work at their school, ,and that/ they were
.

,'

' "dsing,mori tapes, films, records and other learning Materials" than they ,
s . *r. , ,,

.

had the iirevious year. A slim majority (5W Of the,sixth 'grade reinondents
/ la .../.r,said the liked/"the new ESY legsons and learning activities better-than

rr ,

the lessons the- teachers were.using before ESY begaW
/

--7 Although 71,percent of the middle school sample.reporte Using MOr'eo'.
. 4

e, 0

4tapes, films, andrecordssinte ESY' began, just 47 peCentperceiVad;ihat,
? . .

. s

they were using more library books., PoSAtiVe resp!enses were giVen,by. less ; s..
sp

, r ,

.

then a majority'of sixth graddrs on four;,Othe;!itemis:r,elated to isyjusi,'.

, 4 . t .
1 ,

4..

P 1
, >1

39 percent were '"ipre-inAerested in.SChoolthis year'Ythan,befgre ESY; 2:4;:;-
.

l f
=percent felt that student conduct (behaviorhad improved sined2/SY began;,-

>, . c :t ,e--- i /.

.22 percent felt their learniwassignments Xere'being Individua ized;, and
s

only
.

20'percent
.

perceived thit`their'classes were smaller th prlar,to.;,

ESY.
,-_

s
,

' '4 4 - . ' , ..-

: //'
,-,:-- t N,1

.
I

,Sixth grade students whd attended the 197,4 SUmniet/qiuinmeater provided

, . .
,mote positive ?responses to all questionnaire

,

itei.than their peers whoa
,

,.,--

'-' began' the school year in September . Eighty -seven l)ercent.of the :summer'
.-

'

. ,

,, .. . .

qtddents favored,-, EST1Vsons and leaining'activitias" over tie previous
.

,
,

. curriculum,`,while 50,ercent :of their
/
clastmatet responded 4imilarlys

.c 1.;',
Twent y/percent m ore SuMOst"'74

.
stu' de'

nts
,(I 57a

X.va.137*' sAi p
h4

qy were
P

,--, .

. . / . . .

. .-:

interested ,in school" than prior to'E$Y, Eighteen percent more
.

e
A" ,. ,, , l .."'

/ 0
. ,. .

.
./,

: students (37%-vs. 1-9%)believel th irlearAng assignments° to being
. gio ,

H f '4 q, #
n

ividudlized.

v....,

Seventeen- percent Of Students- who att
, 4 ,

I

Saidatatehey had:liad "'pto
. 1.

i 4'i:
,

,

ar

-

are$

; t

E,

A CS

:
. 41.,

VA

ed the ;974, Sxnpmer

ti

,

,

1 a .

; A .
' "st

i, : A

ems-fittinnitro ehe elhases ,going orvAiuring

1

t

4
.44t

.4
gr,

Tr' ' .ir?*
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, .

- ',the regularachool'year. When'adted to identify these problems, a majority

.,
'of the responses indicated thatosummer Students-were behind in their academic

, .

.

work

,- -,

ork when they returned from a vacation quin. Social problems were also
/

,
: / : . . .

1

9 mentioned, e.g.;:"groupe were already formed" 'when they returned from

.,vaCation, and it was hard to. "re-establish friendships."

v I

Farragnt High / .

.
.

r

- "opinion of secondary student6 'on/ a tuber of items related to gSY
.

, .

objectives:waa sampled in Marchyi75nsing the.instrnment "ReaCtion toESY

, -

, , . ,,i... .

at Farragut High $chool.."
,

School'officials agreed tp adMinister_thei,iineS;ion-.

nalre to all sophomoves,,in their Elgliskclassesi and to all seniortt,

,

in
.

d .
. ., 0., ,

....

, . , . ,

' ttleir homerooms. Questionnaires were-actpally completed'by 345 sophomores,

.
-ov-78 pet-gent of those enrolled ttarch; 'and by 174 seniors'', or about 60 .

.,, 4
0.

percent of the-seniors:enrolled in //arch.
. ' ../

... ' -
,

,
;

Majorities
,4

of#ali soph More and, senior respondents expressed favofable
.

on,
,.

Yopiions 40 percent of th items, on 'the "Reaction to ESX at earragut

/
,

'

.,

i
, ,

, .

,

.

/
High Schdol."' Eighty-sevn rcent of the students liked having the

. ,

, opportunity to atienctschool i
, ,

the 's inner if they chose to dp so. Eighty-

je "two' percent said ,they "-had been told enough abouttheExtended School Yeai
:.- . ,

.

, to undrstand", the;programand'itt operation et 111. 'Seventy-eight Percent,
. .

. ,,-.-takeof the respondenwfeli that "having tbi oPfibrtunivio
,

tk off a1 qu ill

,-

other than summer qpin makes. it easiet for a ndent.tofind a,job if he/she
: ,/

; " '
.

.

.0', manta ()He." Fifty-fivepercent coneidered,"th opportunity to seek .eMployment
,t

1

at 4time other than summer to 'be one'of the biggeet advantages.of ESY." '
. .

.

lifty-foUr percent of allrespondenib said that they liked "the new ESY
, , :

/

cuifibulpm (lesson 0.ans.an4,1earfghg activities) better than the curriculum

1. c '' ;'., .' .

,

the teachers were using blep3telSY;hegam.-

0,

1

0.



/

/

ophlorea'-nd seniors were least positive ajout the Impact of BSY on
o'

t

indivldua

.(3)-cou se'offerings at FH. Only

zation OE instruction, (2) mpr nt of-student conduct,

percent pf tke students responding

perpeived that their learning ass gnments were just for thek,'"rather, than

for everOne in he class. t 20,percent thought that s udent, co duct
/

one-fourthimproved at inceJSY began. .Only of the rgspon eras elt

/./*

all the courses they Oanted take in ig school.
,

that theschool offer
V .

On four questiOnnaire ,aems approxiMaiely one- iid.of th student
/

x,

,
, ,

respondents expressed attitudes. Thie7 percent elt that there

were fewer4tuden n tht r classes silikce,ESY ,began. hirty-three percent
. '.-

aaid,they were

.ESY started.

Srearythan- ev

fil

I I e interested63rtschool th
.

"//than they., before
- .

6.
e-third also said hey had more library books this

/ .

r before." /Thirty six per ht ,Said th ,had been usi "more

er le, nlng Materials this
°

otm "Reactioh tp ESYkatSeveral

ScOor
.

studenrls cons

of the

alt (with stude
//

red f'"

year."

Farragut Hi h,

/emplrnent. More than half (35%) of the FH

opportUnity to seek emplo§ment,at a-time her han

summer to hg /ne of 1-ibiggest dyantaggaOfBSY." Almost 49'percent, of
,

A

st dent respondents planned t take, pr had',44keno a jo/b4Uring(theoquin
^

I/a h '

ad scheduled for vacation. About-aithird of, ,thgse jOlia'were full-kime.

/
,

,

,

---"' '. *, ,'

Finally, 41 percent of t respond felttkaE/they could have had s.,,,i.i,

. . /7' /

jobs (or promise of a ob) even if they hadbeerraval lble for wor only.
-, ,,

..

ri

during the summer, doub tedly responses' to all thes heavily _.... '''' .

, --,.:.....,_ . ./.-,, /
/

obe fOr teen...influenCed by the tighter-Agt,,;4th,resul

geis, which exikted ddring 19745:

Sophomoree and sehiorsdiffe signific= tly i the n opinlOns about,/

-
half'of the, questions akkal'inthe form 7kgaCtiono EST at Farragut Hie)

, ,g

Schock.",:The bIggeltdicpreqos were related to usg of.ftbriry,boo
/

1

/ 1 5 3 :6`
,--

14o

,

9-4,



. . .r .
, .

.
,

.
.)

,
-

*.. -
.. other learning materials!/ 16 perceatmore sophomores thin setilors said-

,
. ...

they had "used more lfbrary-booksrshis'year than ever before.; 21.1rertent

V.

"
e

Mote
\.
ddlibomares,reported "using mo tapes,.films, rexords,- and. other..

.

.,
. ,,

.,. - -. - 4 , ,

learning" materials thid year.°
',."---

. .. ,

. . ,

Sophomoresere more saiisfiedi'with course 'Offerings and schedulirig
.1 . -. ,

.41 . ,*.. t -
,

at FM than wefe-seniors. Twenty- eight the sophd6dres, but.ority_
...

f- - , .. L.

18 percent pf the seniors, felt th,atC141 offered all thb courses' grey w
- .

.

1

. :

to take, in high school: -More than half (53. pet-Cent) of the sophomores\

but just 37 percent of the seniors reported,that they had "heel able td-
,

work out a schedule for 1974-75-that allowed (them) to take every course

(they) reall d to take" from- the courses actually, offered at FM." ,.
kifie percent more seniors than sophomores .said .they. liked the ESY

currktudlum" better' than the,curriculum of past year§-:- Eight percentsmsre
-

, seniors felr,that learning assignments were beink individualized, acrd' that

'their
.

-classes were smaller since-MY began.4'Eleven percent. more senioi.e

- 4 - -

- reported liavliagjobs durihg their vacation quiti;.,and 15 percent,more

.}salors.had full -time,',,lobs than did sophomo2s. ,
. ,

. .
9°-

Students who'began the 1974 -75 school year.with the Summer Quinmester-.
, .. . e.

had more_poSitive opinions about'almost every, aspect of the ESY program
,- .e.-

.,

than did their clas smates who ktendriii-during the "regular",actOO1 year\
,

.

_____
.

....., .

-____--

Summer students exceeded regular students by 2Ciercent ih their positive
. _

. .

responses te the. question "Are you more interested in school this,year than
. 3 -

. t

you were before ESY started?" 1:urerity4two percent more simmer stunts -:
-,, . ....-

, said they likd-the,new.ESY curriculum better than that'used-An:the.past.e 3'

-P'Probably reacting to their summer experience, 27 percent more summeY students
)

said eheir classes were smaller since ESY began.

. 15 1
1

141
111--,.

. . , .
0

-., I
:

, ,... .. ,..:._. ,
!_,____

. .. , .,

-
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:

0.4:
" . 4

... ,..

In contra...At-to these- postit i,ye -responses

-tudents sa.id- 60 Ifari had' "speCial prohl

.41,
r, e

'51.'

it a
-r:7 7

..Z.3.::::,

''..-24,:
A.. .

- rfi al f ff f, thei-.1.9ik)Suiraer

.

4.) -',-. ,_ (.-.

c fit.5.,t4-6-4.--q, C v 4.------.. ,
, . . ...,

, NA _ - t
40deddu'r.t,ng the other

..
quldmesters."

, -

"Student, Scheduling ".)
r

Comtined Response's , ,.
. .

. .
-,.^.., . ..:7.1

The "Student Reactiod to ETI"

'contained

setpndary

secondary could

Quin.

th

4 ? ','''' . '.. :-

Sel' ) rt, y , 4. 1S 44.4CUSS tliii Udder .

...

\ . -. .,.....t.

X

instruments adminisigred In Mardi 197

eieveW- iteziwi#ch were the same on primary:, intermediate, and '-

forms. mistakable trend from primary through ..middle to

- "
b' 'discerned on eight of; ttui eleven items. In only two'

cases was the rrena (positive) from primary.tO _secondary. Secondaf.;"
, -

students felt_more certain than Wdle school studeiat (bx-T1 perEenf) and
_ .

. .
. .

muCit more certain -tfl4n primary students (by. 27 percent) of their understanding

of EpPiand how it
-:

A
.,

. .

should work at ,illelr school. Sophomores 'and .ten io rs , at
....-^

,Fti also liked "having the chavioe to go ;'to school, in -the summer" .more than
-t '

did. sixth .graders (by i5 perc4nt) sir third gra.der's -(p)1- 27 percent).
--

.

For six _questionnaire ,items espOnses exhibited a downWard (negative)'';
-7-,

,
trend - from primary -- most positive --

,
to secondary :-- most ^negative.

.

, - .

Middle school and FH students-, in that. order ;were less. idierested in

. .

school in -general, and in the ESY curriculum than Were primary
.

-The'.-cildet .the,fstudents the lesS the,y hen-eyed that individuaaiz4Ipn of
,-,

.. ,
. '

-..-

initcruttion or Improvements in e:P.t..iicleat conduct ked_.. aCctinip 'led the intro-
, A ,

-,-.

students.

diction of ESY. The percentage of students who said they were using, snore

library books than ever .hefOre fell, frOm 62 in ttiira grade; to sixth
- . ,.- F
.
grade,' to 31 at FH. ..

-It

.4 1

Middle school rebondents exhibited he 64ifavofable attitudks' On

wr.r<laiu.e..stionnaire items 'an every other

.

142
-

1, i.



occupied-6a middle position between, primary iddegcondary'atudents).
.
Seventyr.

, + . r c .
--.Pite.petcent,q the.gixth.:graders perceired that-=theytwert using ."more tapes;.

. . . -

41ms7t recordi, and other_learning materials" in conjunction with'the /SY'._,:-learning

_ -,
.

...
.curriculum; r68 perCent of the Otird graders and 36-perceni-Of the Fg atude4ts

-.: 1

. . -i. .. .- , .

- .
responded similarly'. Seventeen percent of the siXth_graders,nho a6tenaid , ,

r

the 1974 Supsier Quin reported- having problems. ifting into classes during,

the other four Oita; these problems were experienced by 22 percent of the

primary.skudents and41: of the FH students.

.

1975SuNmer.Cttuin

-"-Deiring the week of August 18-22, just prior [o -the last weelloc the

1975 Summer.Quinmestek, all students, enrolled in grades'3-12 five-
L'

ESy-sChbols -Ikere,isked to complete an:evaluation instrument designed to.
-assess_ their attitudes toward the ESY project in general, and:their summer

experiences,in particular.. NinetxzOne,percent, or-430:of,the 473 students

attending- gra.des. 3-12 submitted flompleted estaluation forms. y ' 2;
-

. -r -
_.- _. - ,..". .

Three versions of-the student evaluation 'form were'prepared: one '1*.- -

appropridte foil- the primaryjeVel, ape-to be used irk the, middle schoo16,-
. _

and, one for. M. The
\

kirst tee questions, however,were the sink on all

three forma,' -These 'items, along with the percentage of positive responses

at each leyel, were::
. .. ... -

.1-' Percentage of Atudent4-Reaponding 'Yes'

, ... .- .,*: ,
Item- ;., \ Primary Middle FH :
\ . -

' ,

r.--

. L. Do yoU like the idea of flaxingt, - 81 89 .
..,,a8 ,

,..,-. schools in operation 'year-round .
if

, P

(,the ESYPrograma? '

2 ArecAjt lad- you decided.tocome 4-18i

. --

-4,

to school urine the 1975 Summer`
Quinmgatir? ! ,, ,

. . ..
\ ..t

,. 3.. Would yoU like to ee ESY. l'7t
cont summrSs:

..,---
. -N -..... t

. ': %:.

-.
...,s_.,. 143\

- .

. ,. ,, ..

\ 91

fi

11.

e

53 -

.4.
-

-°



t . .et.;

t.'

. ., _
. .. , - , .

6n;fh whale;, middle'sChool students 'provided_,- ell'OtlY- more positive

.

,

nses.to"the'Seithree items.- Mit approximately four - fifths of Summer
.

7 -participarnts:at all levels enjoyed the SumMeTQuin,
-

hoped the year-round prograi would be continued fort

ESY and

66herrear.

At the same point in the 1974 Summer Quinmester students, were asked

questions almost identical to Items #1 and #2 abov'e'. At that'time.94
-

a 4

percent of ttudents in grades 3-12 reported:that they liked ESY,and 93

percent said they were/glad.theY had attended theSummer Quin.

Half of the Al.ddle and secondary schoolstudents felt that the new

.....

ESY curriculum was really different from that utilized before ESY.beg

..
.,

About 85.pertent of the primary level students saidthey-liked the

'
, . .

curriculum;, half of the middle'school and FH\students said the t curriculum.

'r was 'better than' the curriculum used prior to ESY.

t..
esponse to the - question "MhYl\d4:d you decide 1,73 coil to school

s..sumiler?" primary and middle schoel students most freqUently gave as

their reason the OPpOrtnnitYlotake a vacation at'a tiMe -ottier than-summer.' '

-FaIi-udecrel were attracted by the "improved learning opportunities in

_ (smaller classes, individual attention, etc:)."

. .

ApproiciMately 60 percent of the students at;c13F. and CBM1,end less than
_.

'-- ,

.

f, . ,

1 .ja quarter the students in the Farragut schools, Ufiliied'an opOortunitrt

to informthc eve u r of personal obseryatiOts regarding' ESY. Remark.

A

.o

at the middleschOor level were positive; at primary andecOndary
_

'':..A.evals\ommentswere rdher evenly bet
'L

-

giudelits-1..who really liked -ESYexpressed-thehope

favorable aria unfavoYabre

t the prc;g-ram--ktolild be

f'COntinued. Sipmep'rimaiy_students cited co-Id die to the low's setting for

the air c diiioning system (at-619, and absence of library facilities,

as ga e\features

Srgatti.zatiioni

of the\pummer program.A,Scheduling probAms and 'poor

r
headed the tlfilkt of negative

- , -
,

. 1)44

1-

;

A., j 15,/,-

remaike.mre by FR summerdesdents.
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Parents

1

-

a qpes- tion)na ir e t..or 4._,;nts-was home withth all third,
. , 1.

-, . 1. . -frr.
.

sixth, and tehthgrade,students in the k5oeschoois. Approximately one-,
2

third of thq-"Parent-ReaatiOn 'tg ESY 11 forms were returned. These were
- ' ,-%

1:
,
,

--;..
.

/, . .
. . . . .

augmented with fotms administered at .PTA meetinsgsto,505parent questicin-
,. 6

-ndiresrwere,eventually processey-Tor further stimpIing-detilli'see the
,

earlier sation'of thtg report 'Parental Approval of C6reicUlum Effects."
,

.. _,_, ...

_. .- , ,

. QuestiOnnatieAtems related td-the EST curriculum
. - , ,

section;- responses to questions.conternin general attitudes toward ESY

were discussed ,in thdt

are presented in the following paragraphs.'
'

-.

'--; About 80 percent of al Oarehts-who coMpleted the ""Parent Reaction-to
,

. . ,

i
. ,

E5r=form; gNpressect.the opLni'ed.tliat they lad -"reteived enough infbim,itibn

,
,

oo know how the Extended Schdo1 Year Prograe was operating in-, their child=, .

T g n
,
. s sch

,

obls.,
.
be expected, parents di students; who attended

-the

-
,--

.

the 1874Summer Quinmeseer at ffileptimary,and -middle schodi. i_ vels.felt,
.., , , _ ','-- ---.,-- -'

.,-

bore comfb Ortahle '(positive' rates'of'92' and 93 pecent) with ,

// -'.. e
i '

their degree of understand'ing of the program.'
,

t`
More thin three-fourthi-of the parents responding favored '101e ESXv.

,,
A ..

4'

h

:\ . . .

plan for,.pslog Knox Couhty Schools on a 12 -month basis.(year-round);": *11::.

.
,

parents of iliddle as4 4gh school students wboatt,endedthe.1974 Summers
\\ -;

\ .. 1
Quin favorea;theNtSY plan; anct.92 !percent of the `parents-ofyrimary Summer

:'.

. .

Quin students:expressed :the Same :iv inion ._ . . , \ , ,

'

i
, \ , ,

Less than 15 percept, b'f all parents felttbat kSY had "signifieantli,.
,

,

.

of students" in their childreni!sclasses. '

\

reduced the

he idea of a
6._

quinmotiters father

mandatory attendance plin (i.e., issignAng.stud enta to

than allowing- them to choose) to relieve over= CtoWding,

appealed-'to about bne-fourth,of the parents,l'',-.Parentsof primary middle
c

/
k

145-t
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schoOl'students who attended the Summer Quin were, mogt iri favor:ot the non-

. .. .,. ,,.

voluntary plan (favorable. response levels of' 51,and 46 percent, respective10.-

In response to, an open=ended item 57 percent of the respondellts identifW
A

..:

' "what, they liked BEST, about ESY, .The most ioptilar respopse (37% of those ''

who wrote,an answer) was tha opportunity to choose, the time of year when

, 5 i
one could be out of school .choice of Vacatidn). Smaller classes durtng

the Summer pufnmester, and at least tbe:prOmise of .smaller clasAes during '

.
- - ,

, the regular school yeai, were named as positive
.

features of,ESY by-28 Per-
.

... _

cent of ,the parents who wrote an - answer, .Year-round use of school facilities

'and personnel yeas considered an-important justifying- feature of the Program

by 16 perceht of the parents providihg a response in this category. Seven
. -

: perCentjbf,the respondehtsfaored the.oppertpnity students had inache
, ,_

program to set their own, goals, and progress throughisChool at their 'own
\ , . ...

,
--

' rates. Othet. pohitive features mentioned bygeveral parents included (1)

s.

the possibility of saving tax dO3J_aKs With- such a programs (2.) the relaxed
$

. -

atmosphere in the summer, with the opportunity for teachers to get: tokaqw

students better; (3) the chance-to Make .up 9.--week failures without hiving

\- to repdat a whole year's course work; (4) wider variety of subject.choices4'

Y5) planned sequenc4Ag of .skillg,dC---12;_rd (6) the opportunity for students

. to seek employment at a timeether thin summer.,

.

In summary,,a,substaneial majority of-ESY.paren ts appeared to favor

the
t
ESY.plari,for, using schools year- ound. :They.bost-appreciated!the-

<-

.

. ,

oppor\tunity to choose a time other than sumder.for children 's vacations!,

1 *

They also Liked the idea of using facilities and personnel year-rout& and
. .

"..,- looked forWard to the 'timewhen the'program might' reduce class size and-
\ ,1

, . t
i. .

t- /, -..,pelt pore! individualizhtion, of instruaion. ,

1

'

,
.

A;
. . . ' . .: 1:.

.

t..
.

e

15.43
.
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Professional Staff
.

,

In October 1974 several questionnaires w ere subMitted by the evaluation/_
,

team 'to the teachers and principals at the ESY,sChools. At that time,--
,

-..

,- '-
. .

responses' Were
-

received 92 of the ESY professional staff; apd. ,

rom pprcent
,.-

aubstantial majorities of the staff expressed positive attitudes toward

most'of the aspects of ESY which were presented. Cror-moredetailksee the

. 'p
.. l974-475 evaluatiOn report- p0-. 24-31J :

,
.

Interviews with principals and a few teachers during visits to the

E§Y'sc4l6ols in April 1975, and interviews with 20 'percent -samples of

teachers at eachachool in DeceMber 1975, confirmed the impression that

all building level administrators and most teachers approved of the IfSY

scheduling and curriculum, and,hoped,the 'program would be continued.,
..

X157
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H. FEASIBILITY OF QUINMESTER'ESY PLAN WITH ATTENDANCE ,OPTIONAL.

Only one-fourth of the-parents of ESY students who responded to a

questionnaire in March 1975.said that they would favor "assigning students

to'the various quinmesters (a mandatory attendance plan) if this plan would

relieve overcrowding in the schools." Because of the anticipated adverse

reaction of parents and the community to a mandatory attendance plan,

ESY administrators committed their system to an optional or voluntary

-attendance plan at the outset.

Summer Enrollment

One of the ESY objectives.' was to. provide a good summer erogram andto

publicize it within the community so that at least 25 percent of the students

at ESY schools would attend the Summer Quin voluntarily.. Thirteen percent

attended -the 1974 Summer , and.this was considered a good Start. But
NN

some of the students -loho, attended the first slime experienced problems

during subsghuent qui mesters which were related to summer attendance. An

intensive-public're ations effort was needed to (1) offset adverse'reactions

expressed by dis untied Summer 74 students and (2) convince other students

and their Are s of4he potential benefits.of summer attendanct.

At one chood the principal mounted his own small publicity program

just p or to the date for students to pre - enroll for the 1975 Summer Quin.

A higher,percentage of the student body at that school elebted to attend

the 1975 Summer Quin than was expected, based on'Summer enrollment percent-

t'ages at the other schools. And half the students who attended the 19741.45C

Summer Quin at that school chose to return for Summer '75; at the other

schdoli approximately one- third,of the 1974 Summer Quin students returned

tir



for Sumter
(

J

organized publid

enrollment.

While the importance of communicating with students and parents regarding=

4

..These statistics proviiie'evidence of the effect a Wel -'

relations campaign might have had on the ,475 Summe Quin

ESY cannot be over,emphasized, this is but the first Step-in a community- ,

%

wide public relations effort that must be mounted if year-round schopl,

programs, especially those dependent on voluntary bummevattendsnce, are to

succeed. The February 9', 1976 issue of Education U.S.A. quoted Carl Meseck,

a Glendale, California city councilman wind YMCA director: "Year-round,

education cities not live a ghost'of a chance of success if educators -continue

to ignore the local community and the private agencies: I could go into any

community and quickly organize enough opposition`to defeat year-round educniien

if_educatorn continue to destroythings-like Boy Scout camps,' YMCA programs

and Camp Fire Girls by competing with them during intersessions. These

agencies, have a legitimate place in the broad education process:and.they

will fight back" (gyp. 137).

Promotion/of the 4975 Summer Quin turned out to be minimal at most ESY I.

1

',echooln,
,,,"-.
primarilY because the central office staff die'nutyproVide strong,

/

''

,
;

,
1 1

:leadership in this area. As n-Consequence, the Summer '715 enrollment was

' f
-/

!

eleven petcept, two percent lower than that:of the,previous'summer. The 7,..

. .lack of an 'increase in_enrollment for t4 Second summer sessico convinced

Knox County administrators, principally,the,enpeT,*teddent oflithe system,'

that the yeart--round'plan Was not popular enough to warrant the extra expendi-,

'tures necessary to keep the schools optn during the summer..

The Summer '74 students who did not attend the 1975 Sumner Quin;tut
'3

had returned to ESY schools in September 1975 (18% had not) were quizzedgin,

October about their reasons for not Coming .back for the second summer. Their

149
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4

#

1,

,responses inditated\tirst-families_aasociated.with ESY-schbols simply found
:

. .

it inebnvenient
?

for one-reason or another, tb
.

have a famil.y.metber in school
. . . z .

. ,. , IP
k , , $,

. ' i I C

during: the summer,. The iralAicin of summer as the'timefor vacation from
. ,.

, . .-. ,
. . .

school was juartoo strong. operdit the.ESY families to breakittweyeart ..
- e l.-

. .

in a row. ,
e' ' .,

, .

Twenty. percent ofthe parents (who were Asked to Aespored for.their

Children in grades l-t3,), priinaryitudents Said, their children had not.
. .

',attended thd"Summd,Quin because of academic problems encountered in Sub-
. t;
sequent quins which could be attributed to 'summer '74 attendance. Only

_

eight percent, of middle and high school students-gave academic'problems as
_

their reason for not coMingback'the Second swifter,

At the primary .level the.thrOC-chief reasonsrgiven-fOr not repeating

4

the summer experience were'(l) inconvenience to otherfamily membdis if one-

. were in scbooI during the summer,-(2) .academic Problems,due,td Summer '74-,

attendance, and (3)_mi'Ssing summet activities such as.swimmlng., camp; and'
,

family trips,

.

Respontes from students in both middle-schools-.produced thy hierarehy
. .

,of reasons for notrcurning: (1)Imissed having other children to glay.

with during vacationquin, (2) missed summer activities; and (3)" inconvenient.

fc4 other, family members to have one in school during the summer. '
. , ,

b'
. ,°-

, r # , 7

FH students-who'failed toreturn for the'beconasummdr apparently 'were
. /'S

sturbed by a feeling of being out bfPhase'with the traditional calendar.
. ..

1. I ,' I . ,'
. -ef'activities for their .age group, and thdydid nit want t8'.,repeat,that S.

.

eiCperience in 197-76. -One-quarter said they misted summer aetimities in
Gm' ..

194 lb Pergent .were concerned
.4

because age-mates were in school while they

, A.

were on
.
vacation, 15 percent said they, hadhad opportunities tOakd a trip .

e
, .

or job during gumMer
-,.

160,
150
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. Community Willingness to E/nance J
, 45

i 5 ' 6 , . t^". '.

The Knox"Cuhtysystem approaedits yearrud' etperiment frm-a soand
, .

, ,- . _,

. ,

1
e

. , .

educatiOnal base. CurricUlum reviSionKr12,41as tO be an eseential pre-
* t

-

requisite for 'the,

SummerquinmesteT
.

not lust'an add-on

, L
conversion to a twelve-tonth oalendar..\:the'ffistor

i

was tbe an integral part
4t, ,

. 0
for recreation or pogs4p1e

of the curricular structure,

enrichment. Each sub, act:was,

)

divided intOive disbreie units, calledOdu1eS,'whiCh pe ted a Starting

_point for students returning-/froovacatidn, an endingpoint fbr Students

leaving fora quin, and 'continuity for ail conceiined. . The modular structure

allowed.studentgwdhproblemSto,repeata94-weeksegmeitAif a course
A.

."
immediately, rathet than' a year later when g whO14'bourge had'been failed.

teijal'A
0

The Summer. Quin could be used fOr remed tion, enricheitt,accereratiou,.tri
, .

i .
ala a tite for students with

...

specialeeda,CO benefit from 'sill class sAte
r-- /,...,

and tacreasedrattentibn from teachers.

Don Glines, 'California's Yar-round education coordinator, told a '

, -

( .

- national. year-ridied edueafioa-seminar in January 1976 that, Hiatove is beginning,
- / .

t'- / -

.

r-
./-

ndtO retognize'yearou education, as a philosophy of learnini."' re
. ...

buildinvoriented'people trying to save a dollar haVe-bee - charge of ye4-t

round programs, the teachers tend to teach traditional edu gtion in a year=
. , t

,
...

, 0

round calendar. put where curricd1u0 people are involved,,,and curriculum

changes grr,made, year-roUndsprogrammingis goin ad ("As"California Goes..",

1976,

Majorities o
.
hers, adidnistrators; and Students at the ESY ichoola A-

ttoSitrOst vitally affected by-qt -- believe they hire a new turriculpothat
t'r

is better thap Oat being used in 'previolis
# ,

will be adopted on'a prmanent-baals

4inanced by

'

AI

the commtnity.-- regardless
%

years, Undoubtedly the curriculum,;,

<

amoved by the school,board and t
A;

r /

of" the fate, of yearrround programming.!



I a,

Q,-, .1.

',- 'this is iropip sinCe,the cohcept of,year-round schedUling'OfSerSonnelaand" '"
, . . ,,...

.,., 4-- . . , , ..

,

. -, ....

,

, G ,.

.,.facilities was' originally used as the vetiltiefOrobtaining tonceptual''nd
:- ok

4 O'.,. , . . A, r,. .

hancial support for revamping,the curtlitulum.- ." .

S. '
''

,-

This irony is compounded-by the knowledge that: unfortunately,. it is
. , ,
'not possible to.-tell bow'mUCh commtnitit sdpport"might have been'obtainek

. , . .

. . _
.

,

for year -round 'scheduling, 9r bow many-students might fiave"been'encburaged
..,

.

toattend the_SuriMer Quinmester-IF school administrators had'(1) effectively,

publicized the program among stuctents'an parents, and within,thvommunity,

and (2) 'fully supported the,pl'Ogram throughout its ree-year. trial

As-it happened, administrative support was withdfawn bore the Second.

year of ESY Operation even begah. Thus, pablicity priorito the second
e

Sumter Quin was minimal; and just bef* that Quin began-the CoUnty-Super- .

intendent stated publicly that the program should rift be continued becuse

the Summer-Quin was f(1) too expensive, and (2) not popular-enough with

students and. thdir.families. given these background fact-Ors, thd slim

a - c

-
,summer leniollment in 1975 was a self -fulfilling. prophecy; and eventual,

curflAlment the ESY- project a foregone conclusion. Indeed, Title III

. .

fundingfor, the full third -year plan of operation was withdra

1 §75,,1 on

out the /'1976

during Fall

March:3, 1976 the Knox Colin,t1rtoard of Education voted to -cut
. 4'

Summer Quin and discontinue the BS?
;

quin' of th4 1915=76 school year.'

- .

"-tY At Primary,"Intermediate, , and Secondary'Lev
,..

. . ,

ekp'eriment with the fifth

.

1 r

When,EtY Principals were interviewed during April 1975 visits there was
.- ,.

. ,
, , e' . 9 ,"' c

no c'boksensiis...among principals that, file program worked, better at one organ--;

i.iatilppal\leveltilan it"the'others. The, high school.printipal felt tbat,,

/,',,t -

.

.
.

......

. ' .1,

the id !a of at'iending school 'during the slimmer, mtglit be mare accepthble-to
,,,-' . !; ^ : ,

.,,i

A !

1 ;

l' 4: ''''

A. 152:,... , ..
i

; . : , .
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..4

4 , : . .

r , r ii' I

stud is at-theAseUon4ary level. - middle school principal said that 'ESY
,s, ,

4 V , .

t.; .1 . , ,

' - might be easier-to menage -in tha.xaddle suhool, citing scheduling ',difficulties
,.

- . ., .

, . .,-...:, ...- .
Q

.
-awe 4rawback at the high' school 17el. The otherr middle schdol- principal

*
*

, ..

/ . ,

,-.

.
4.aid'he felt there

0.
might' bifmcire'wIllin ess to try new 'programs, 'such as

.,, .
-

,tsrat the primary lev 1: Both p i 5e-prihapals Celt ESY was working

ve11 at their schools * bur both fe t that firs.graders who attended the

4.

Summer.Quinmester
,

the,stcond or Fal

inesa,asseasnitnt

in toto during, t

ould,be en uraged not to take their vacation during

Quinines r, During Fall-1974 much orientation and read-z-

in the first grade, and thts was n 'dtip,licated

e ummer Quin While this situation, could e-647ected,

the phmary.pri ciPals nevertheless felt that first graders needed to

."experience the continuity of two or more

work. //

successive quinmesters of school

ort, the ESY ftincipals as-a group saw adyantages and disadvantages

for a program at each of the three organizational Levels'.

Q

b

e





4..

,A: INTRPDUCTION

-In June 1974 students in fiVe'Xnox.County (Tennessee) -schools (two,
oft

primary, two middle, and one high ,school) became involved ih a three-year

trial of a'voluntary'quinmester plan for ehendingithe school year.

Curriculum revision, 'x --L2, was the pri ncipal thrust Of,the ESY project, but
1'

administrators also-hoped to relieve overcrowding inthe schools andito

effect moreefficienAuse of ptofessional'staff and physical facilities.

During the firpt two years of toheprogram subeianfial progress was

made toward standardizing curricului
4

is and objectives.and*providing.

teachers-with current instructional resources. However, with Summer Quin -

mester attendance On a,voluntary basis, only ; 13 percent (650 students) of,

the 'total five-school enrollment ,was present .chreingthe 1974 Sobter

and the percentage fell tb 11 (620 students) during the975 Summer Quin.

4

Thus overcrowding during the four remaining'quismesters was not substantially--/4
=

teducedo and the additione-l-expenSe of"operating.a summer program was not

offset by economies effected-during the regular school year. Reactipg

almost exclusively to financial considerations, tht local school.board voted'

in March 197 to cut short the extended school year experiment by eliminating

the'third Suminer Quin.

14

155,
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4. STMOIARY OF FINDINGS

The New CurricUlum

:

. -

Student Morile and MotivatiOn
....1 .

.. .' .
'

Indications of the. effect of the ESY curriculum changes on Student-
moraie.and motivation-1st the five project schools were obtained frog school-,,

.,.....

.records and from questionnaires administered to samples of students at each

level: primary, middle, and secondary. When school records were used; figures

from, the eirst year of ESY operation were compared with those foiv-the three

years prior to ESY, i.e., 1971-72, 1972-73, and 1973-7,4. While none of ,the

indicators, as discussed b5low, revealed sdrimatic positive change thet7
,

.

could. be'attributed to the,ESY materials, no indicator shoWed a significant

:negative' change, either. Directions discernible in the data supported. an

overall conclusion that the ESY curriculum cet inly had not had a significant,

n- egative influence on Student morale or moti ation; and in some cases the

effect appeared torte a positive one.
7

Attendinge at all five\WSY schoOls increased during, the first year of

ESY; but algther set' of yeirly 4guras was, needed to verify the upward trend

since attendance had dropped at five

prior to ESY.

4

- /
-

,There was no significant change 4j the overall drqpout rate for the k.
: -..,r' .

. _

five schools between 1971-72. and 1974-75.
*.

:ESY pfincipals saw do SignifiCant change that, could be attributed to ESY'

I '. , ,
. ' .

in the number or, keriousness.of disciplinary referrals theY received from
, . .

. .

-
schools during 1973-74, the year

.
-1.teachers.

- "

Principals reported that there had not been a iecognizable change, since
.

ESY:began-in rthe numbe or seriousneswof incidents involving vandalism, at
- ,

their schools:

A

1961
1
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, \Librarian fie.ES.Yschoole report-EATihratur6.-cuium c
. ,

.1

increaagd student use of library reference materials. However, teachers,---

said, they had had problems obtaining the va-rietyi and-quantities ofilsroom

materials they needed to implement the
,

EBY curriculipo modnles.- Therifore:
,.

-: -.
,

uSage of the ESY modules had not increased student use ,of. instrUitiol

materials other than those available in the libraries,

Since no comparable measure of stbdent'atttlpde toward school prior

to- 1974-75 was available, there was no way to determine whether-the ESY

curriculum changes had-produced an improvement or a decline in student-
,

attitudes. However, administration of the appropriate form of the °Schlol
_ .

-Sentiment Index" (developed by the In1Wctional Objectives Exchange at ;

UCLA) at. each level (primary, intermediate, and.secondar54 provided eyidence

of favorable attitudes toward school in general at all five Schools. Without
f: -

exception, the students exhibiting the most favorable attitudes-at each

scholl were- those who had attended the SummeQuinmester. Thus it c6uld be

-esSumed that-the new curriculum had not exerted a significant negative

influence on student attitudes.
.-

- Indeed at-the primary level students expressed Attitudes that indicated

'a high-degree of satisfaction:with their curriculum. An average of 82 per-
,

. .

cent of tht third grade-students (chosen to,represent all primary.students)
-. . , , .

,

.

. .

\
at both primary schools responded favorably

,

td questions about their school

__subjects. Thind graders exhibited the most ,positive attitudes (86 to 88-per-
,

cent favorable responses) toward art,social studies,, reading, and science,

in that order. .Significantly, three of the four most popular subjects were

,those in which ESY- associated curriculum modules had been introduced during

1974-75.

1 7
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More than 60 percent of middle and high school studentsat the'ESY

schiolselwessethihvorable.attitudes toward items in the Learning subscale

j"- of the "SchOol Sentiment Index" the 'subscale with .most relevance for
.

.

udging the effects of the ESYcurriculum.
.

-Individualization of instruction was one of the,ptincipal goals of the

curriculum revisions assoeiated with ESY. 'Perhaps due in large part to the

inflated pupil-teacher ratios at the crowded ESY school's? the goal of
4

.

individualizing Instruction for at least a majority of the ESY students

.

was not attained during the first operational' year. Questionnaire responses

indicated that no more than 15,percent of the high school students; 20 per- -

\-ceni,of the middle school students,-and 25 percent of theprimary students

perceived that their instructional programs were designed to meet their
V

individual abilities, interests, and needs.

Professional Staff Satisfaction with Curriculum -

:.- .

Interviews with a sample Of ESY teachers at each school midway in:the

second .4peratfonal year revealed that most teachers;

Objectives which.had been written by Knox County teachers and supervisors
/;.

to guide the developmentonf ESY. curriculum modules. Teachers apparently

approved of the contents of the document Inetructional Goals and
'

appreciated.having some knowledge of system-wide expectations regarding

,

'subject area content and student Performance.

appreciated havinefhe opportunity to write and to revise the curriculum

modules. ,

used the.modules as resource units rather than as series of dai,ly

lesson plang:-

Di
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approved generally of module content, viewing performance, objectives

. , -
2 and suggested learning activities as, the most helpful components and eval-'

. .

uation of pupil performance as the least helpfu].

. viewed limited access to library and.audio-Visual resource materials as

Srmajoi obstacle to full 4tilizSticL of the ESY,modules..,

did not consider the ESY modules particulaily helpfUl in individualizing

instruction.

were handicapped by. the-delays they had experienced in getting,revised

copies of curriculum modules from the central administrative offic4-.-

Unquestionably the curriculum modules were considered a major teaching

resource by the ESY faculties. _Teachers Who wrote modules used them moil,-

but a high percentage of the other teachers referred to them frequently;- and

even those who did not use the modules daily had consulted the sections

Containing performance objettimet.

Staff turnover data collected for the school years 1971-72 through 1974-

75 did not indicate any dissatisfaction 'With ESY on. the part ofteachers or'

adAnistratorsiat the-five project schohls% Due in part to a tightening

labor market,the number of teachers leaving the system or transferring from

ESY schools to other schools in Knox County declined steadily from 1972
.

through 1975. No upsurge in resignations or requests for transfer occurred
.

when the ESY curriculum changes were instituted.

- Student Achievement

MetrOpolitan_Achievement Test scores for grades 3, 5,. and 8 at the

ESY primary and middle schools were compared for the years pre- and post-ESY.

Readingachievement showed a small, non - significant increase Ebllowing the

initiation oaf the ESY project. Mathematics achievement declined very slightly;

I ,
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And instituting tfte ESY curriculum did not interrupt thegradual, but.
, $

. ..,
4 t

/. .

unpiitakable,dec2ine in science and socialstudies achievement which occurred
, .' ,

between 1971 and 19.75.

In direct opposition to.the national clecline in test scores over the

same period,. aACT scores of ESY high school- students actually increased In

. two subject areas,,and remained etable in athird, between. 1972 and 1975.
r

,The ESY intervention did not interrupt these trends, and in fact four of

''

five*AtT scores for the firstoperational year were higher than the

. ',..
.

corresponding scores the previous year. Between 1972 and 1975 the ACT
,

composite score rose from.the 47th.tothe 49th percentile.' The mathematics
)

= score was virtually' the same over the years of interest; English and. social

studies scoresr8'se. Only natural- science scores.shOwed a notable decline:

Parental Approval of Curriculuin Effects

,.In November 1974 almost two - thirds of a sample of registered voters in

. . .

the area of West Knox-County served-by the ESY schools agreed with the

statement; "The Knox County Schools are providing students with the kind of

educational experience that they need. ". But when a sample of ESY -parent§

was queitioned in March 1975.it was-evident that parental approval of the

new ESY curriculum was somewhat less enthusiastic.

,Approximately half of the ESY parents felt they undertood how the neW

curriculum was working in their children's schools. Parente did not agree'

,

on the worth of the new curriculum as compared ifith the curriculum used in

the Schools in past .years: .one third said the new_currie-ellum-Twas-betiter

thathe old, one third was undecided,,ona third said the peii-;-cuttiguPgm

was no Better than the old-1441 of the parents expressed the opinion

that their: children Were suffidiently aware .g1 the,progressthey were making.

. .

toward achieving curriculum objectives,

161) -
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; Parents whose children attended the Summer Quin had more fiVorable '
r,

//

opinions regarding the'ESY curriculum than did parents whose children

attended only the regular school year. Yet at the primary school level 42
,

t

,
-.

, 1
. .

petcenCof these Summer Quin parents said their youngsters had had problems

"fitting into classes dyrini theregular school year"; at the secondary

this,figure was 29 percent and at the middle school level 29 percent.

Problems.most frequently identified'were: scheduling at the high achtOk,'T
1

lack ofrticulation between the Summer Quin and the next quin attended at
1

,
..

- ,

,

.

the prithi;ry and middle,4chools (i.e., summefstudents were either behind
.!--"

their classmate's when they returned, or ahead and then tequlred to repeat'

i.Jork
a
accomplished during the Summer). According to parents, summer students

a

4
*
who chose to,vhcatiori during the second or Fall Quin had the most trouble.

Administration of ESY

The curriculum.chaness associated with ESY increased standardization

ofexpeotaEions with regard to what teachers would teach and what students

woillci learn. The five ES? principals believed the changes were making it

. e asier for them to-evaluate the instructional progfam in their schools.

The County's new goals acid objectilms and the more specific objectives-In

the curid.culum modules gave ESY prinCipals l)"

being_carried out in indiVidual subject areas

criteria againstagainst whichto measure stude
.

guidance concerning_ activitiei
-

throughout the yeati-and 2)

evement in each subject.

'Scheduling of classes at the high school during the fiTilltyear of F,SY

had not satisfied the majorit :,,,mecondary students. Only one-fourth of

the:studentS sampled (so' omorsi and seniors)-said the school offered all

the courses they,.wante take in High school.", Considering the courses

that were, available, less tha half (48%) said they had been able to_wor

out_a_schedule for the,year that-had allowed them to' ake all the courses

.

1 71
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they wanted to take. Sixty percent of the sophomores who' attended_ the

Summer Quin reported having scheduling problems that resulted from thqir

4"

summer attendance.

Organizational Strutture and Professi 1.e;elop1Dent

Administrators and supervisors involved in ESY felt they understood

,clearly their roles in connection withthe Program, and they believed they

had the competencies reou4ed to carry out those rolls. They' also perceived

that-they had been given the appropriate authority to accomplish their

assignments. ''during the first year of ESY operation administrators and

supervisors reported that their involvement in the new program had changed

their jobs in ways tkat interfered with their other responsibilities, so

they were having to spend_more time at work. During the second year of

-operatiOn this changed: ways were found to integrate ESY - related- 'responsi-

bilities into existing work assignment-a ao_that both could be performed

without a substantial increAse in work ti 'Administrators and_Superldsors

derived an even greater sense of satisfaction from their involvement in

ing the _second year then during the first.-They\believed ESY had'

improvedp-School-SYSteM and Should be continued if possible4

Administrators and7aUpervisors a a positive impression of their

ESY-related orientation and professionardevelopment program. This program
/7

was much2tronger, however, during 1974-75-than during-1975-76. Development

of le new curriculum materials !o

_
nstitu d a substantial part of the'

.-,

-------F--
professional developmont-plogi5m*rinatruc onal leadership personnel,

'k.

- ,/ .

.

,

_- / .

Supervisprs,\ principals,- ancrteachers worked together on strategies for
_...---. ,

. . implementing the materials, and on evaluation and revisi. .f 6-materials.

The desin and implementation-

,-
the-re*ponsiblity of the princl.

ce progr or teachers was
. r

f the five Er schools. The xr
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if

principals felt these programs had been effective in providing opportunities

for teachers trdevelop the-knowledge, attitudes, and skills they nee4eCto
,

. - ,,

carry out the'ESY program.-

/

,-.

/ ,,,

Cost Analysis

/
:The variable in determining Cost changes betWee'il:the tWo,year average, 4-47

(1972-73 and 1973-.74) and the 1974-71 operational year i ntifies with fh

direct cost category. The high direct'cost unit wh was 120 percent,.

when adjusted for inf.lation, of the two-year av- age was at Farragut High

. . .

Schools Farragut Middle Schbol 'was next h with 106 percent, adjusted, .

''____-----..,--
of the twQ -year average. 401 direct t ts were ,idenlwith---tiii-tiio

primary schools. Both of these's ols howed 4ecreases costs, when
,_.

7,

A ,

r

o the two-year average.
\

.
, 4

Indirect,costs Which entially prorations toiap cific schools

adjusted_f6r inflation, arid c

strict-wide cost oUnd to be essentiallyConstan as w d be

expected. These when compared to the two-year average adjusted

for inflatio showed a 27 percent increase. The extent. to w ch the .

.

Extende. School Year Frogramjnfluenced district-wide costs'is open to
- , . ..

-----,-
lation.

Increases worthy of notig -categories of direst costs were'

nerally.found in all sc were, associated with salarie t,

.-.--

.,'
,

,

"1"'
Zil

. r.."

light--fid power, pus supplies and maintenance' of
x 460'

7,-- -'

buildings. inf
. .

. -----r-,----- - - .
,,

were inflUe 'd by s related.to installation and,mattenance gf air-
.

associated with maintenance of buildings

.,condi ing. ng mskintenancexqste arse however, relatively small

considered with -total direct. costs.

Indirect d st subf-categories which show sizeable increases are those

associated'with instr tion, operation of, plant, =Jute nce, fixed alter

163
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4

food servicesservices and transportation. It should be recognized that these were

pro-rated ystem-wide Costs and were only partially Influenced by costs

specifically associated with the-Extended School Year Program. -

there is little evidenc to support large increases in costs associated
-

with, of directly 'related /to, ,the Extended School Year Program.

Cost of installation and maintenance,ot air Conditioning, when compared
.

o'total unit costs,,has not been'an important factor in overall cost
. *

increases.

Increases in costs are modest enough to seem to be justified in terms

:

of the student benefits provided by the Program.

Increated costs in the school's in the Farragut Area of the Knox County

Schools are not at'all excessive when compared to system -wide increases in

costs. Comparison of direct and Indirect .costs in the study'attett to

7ithis fact.

It if recommended that the facts acid "indications revealed, by this

study be further verified,by Using.1975-76 data in a new analysis. ,Such

analysis shoUld compare 1975,-76 to the 1972=73 -- 1973-74 average and compare

,
/fte" the:perage'of 1974-75 -- 1975-76 to the 1072-73 -- 1971-74 average. It

anticipated that such analysis would redude some of the direct cost

extremes And Verify the cost increase areas.

Attitudes Inward Year-Round Programming,

Voters in the Farragut ilea expressed favorable attitudestoward ESY

when sampled in November' 1974; Eighty percent of registered voters responding

to a poll conducted by mailbelieved that ESY'could "improve:education in

Knox County" and.that the'program "should be nffered to other parts of the

county.",---Eighty-eight percent liked the idea, of providing aMilies with

\ 174
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r'
I

. allernatiVes to the summer vacation Perieadfortheirchildren. linety-five
.

, ,, ' %' .

1,
:

.,

'percent of:the voters responding agreed that While,the EXtendeOchool Year
.

.

. , J.. . .

may not reduce educattonal_costs, it can provide", for greater use of_school
--.

4 f

buildings and relieve overcrowded schools."

,

-

Students in the ESY SchoOls were,in'-general,'favorab1Y idpiessed with

their educational opportUnities under,the new program. Eighty-seven'percent-
.- .

of'the high schbol Students lueltioned, 70,percett'of theftiddle, school

students, and' two- thirds of the primary students likeehaving the chance 'to
..

go'to school during the summer if,they wanted to do so. Almost-80 percent

of the-high school respondents fait that "having the opportunity to take off

a quid other than the Sumter Quin makes it easier- for atstudent to find a

job if he wants one,' Fifty-five percent consideed "the,opportunityto

peek employment at a time other than summer to-be one of the biggest

.adVantages ofESY-."

Two-thirds of the primary level,respandents-sai'd they were more.

interested in school than: before ESY began; 39 perCent of the Middle school

sample; and 33 percentof the secondary sample expressed a similar opinion.
0

The new ESY curriel&m was'apparently preferred over the-previous Curriculum

by two-thirds 6f the primary student,:55 percent of: the middle Schott].

student, and 54 percent of the secondary students.

At all leuers Students who attended the Summer Quin expressed more

favorable attitudes.toward ESY than did those who were enrolled only during

the traditional school year. luriOg'the 1975 Suxame-r' Quin, 45 percent of the

.

students at all five schools said they liked the idea,of havingtheschOols

in operation year-round, and were glad-to be participating in the I III

Quin.- Eighty percent hopedvESY would be ,operational during ;the suMinerlof

1976.

n
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I ft

`

,MOre,than three-tourale of parents respo

,
Inwtd a questionnaire favored

"the plan using
4

ESY pl for sing KApx Countp,Schooks
/

on a 12-month-basis." Only one
, .. /

-it
quarter would support a mandatory attendance plan, however In order-of

y .

.
.

i

ineference, parental reasons for approving of'ESY included; having the;
-0

opportunity to choose Ale time of year when one's children could be out of
. ,.

.

school; smallet'classes'during the Summer Quin; and the promise of smaller
. . . , ,-- ,

classes.during the regular hool year;-year-round ut111,zation of'school

facilities.and personnel; and curriculum improvement.'

Interviews with principals and teadheri at the ESY schoola strengthened

_

',the conclusion, based on data obtained the previdus year, that the-professional

staff generally' approved of the ESY scheduling and curriculum, and hoped tfie..

program Would be continued.°

s-

The responses of, high school students indicated that they were somewhat ,

more enthusiastic about having the opportunity to attend school duting the

summer than were prmary"and middle sdhool students'. However, students at

all three levels expressed-a high degree,of'approVal of the year-Ound

program; and ESY.administrators felt that 6e,program,was accepted and

functioning smoothly at allfive participating schools. The administrators

-.

were not,sble to diatimEt advantage or disadVantage for years round
, 0

operation -at apy, oi the three organizaeionat levels.

1. '
Feasibility of Quinmester 4an with AttendancesOptional

ESY administrators corrdcil anticipaPedian,ddverse reaction of a'
'"4

majority of%parents to mandatory atteffidance,fqf the quimmester plate':

.

eequehtly, no grdup. of.students was, required

0

ttnd the Summer Quin, and

Very few chose to attend. Administrators hoped- at least 25 Oerdent'of the

. .

total fivelschool%enrollmeni,would voluntarily take-advaniage of the opportunity

to go to-school in the summer.. -Thirteen percent sctuallTenrolled,during the
.,

, 0

41.
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. ;
.. ,

, e

1974 Summer quin ax 11 percent attend'ed tfie.1975 Sniper Quin., Enrollment
.

,, i , ,

during the other four quins was not
,-

reduCtqlgyMore than fiye'pe cent,
..

'
r )

V% 0 x 1

,,

ellticipated
, ,

operational economies were not_realeized..-When_in Marcle-1§76-the.,.

,,
..

.,Knox CountyStiperintendenyold the Boaria',of Education at the property tax

'rfate woul,d.have to be increased to providelunds for continued additional
, .

.

expenses of the Summer Quin, the Board assumed that the taxpayers would not
s

approve, and voted to cancel the 1976 SuMmer Quin.
0

. M
a. )

. m

The failure of school administrators to mount a Atr'Ong public relations

effort in favor of the 1975 Summer Quinmester during the preceding_spying..
,

. .7,F. .
.

made it impossible5,to determine what level of support-the community might
.. , , .

have been persuaded to givethe summer program. hen in June, i t before, s'

the Opening of the19.75 -Summer Quin, the Knox County ,Superintendent made- a

public, announcement that the-summer,program_was too expensive, and not

popular enough, to warrant continuation. The Superintendent's remarksy.

4.' )

coupled with the lack of publicity, created an atmosphere of uncertainty
-\_

about the future of ESY which, permeated the-second Summer Quin and,-contiuued
. ,

4 . .t.,-

---'hroto undermine the program throughout its second year of operatiOn.
.
Ultimately,

,

Title III funding for the third operational year of the 'experiment was with-

, / ,
mx--,

dYawn, and the 'school board 'curtailed its suppAt. 1.

,
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C. RECOAMiNDATIONV:,

Year-Round Schedulijig
,

Since year- round_ scheduling at the 'five ESY schools isto bediScqntinued,
7

at.the end of6TEZcUrrent school year, reCbtMendations regarding that aspect

'
of the,EsY profect'may_seem superfluous.

,

However, in light of the fact that

, -
the qUipmester plan was-not given a fair-.or full trial'(It was discontinued
. .

.

,..

after'two years of.operation rattier than the ehree 'originally planned; and

effective administrative support was withdrawn at the end of the first

, opliational year.), acrd that the school'population ih West Knox, County is

ti

.t

srowing 1 the rate Of 15 percent per year, it is not inconceivable
0,.

thatyear-round programming would be tried again in the Knox County system.
( c

Therefore,'it might, be useful to, suggest some/strategies from which the

rogram's operaercihNsoUld have benefitted.
. .

.
'Initi;fly it should be emphasized that Knox County's ESY experiment Was'

.
.

.,

-

curriculum reforms that made the Summer QdrUmeste an
e /

e educational,pfogram.° Any future trial of ear -round
.. . /

soundly based on

integral part of t

scheduling should b undertaken with the same emphasis on curriculum.
0/

"In fact, rurrent 1 ers of the year-round education moirement emphasize

-.. .

should

-- .
.

tthat the year.rb concund ept shla not be advOdated as a money-saver or,a
0

\ 1. ,,
s

_ ,..

` quick route t ,o improved achievement brut Tether as -sound-educational

0

option that may meet the unique needs of some members of a, learningicOmmunity

( "As:California-Cbes,..:", 194, p, 137).

,$tucients pai'entS)effected by ayear -round program must be carefully,.

cultivated as supporters of the ,Program Most" important, theymust,:be fully,

-acquainted with the potential-bepefi Of attendance in the-sumMer.-

.One di More'indiyiduals from the'schodl systet'siustrdifiste's, Oublit

relation§ programaimed at gaining ,the' supptirt of the CommuOty fort ,;
_v
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"A

../year. -round scheduling. Church groups, Boy and Girl Scouts YM and YWCAs,.

damp Fire Girls: and private recreational` clubs, among others need advance ,

.. .

Information about the schools' year-round schedule so that their activitieS- .J.
.'

can be planned during ,tntersessions1 or several time's tbrougfiout the year

tc. accommodate students vacationing at times other than summer.
ci

' .

'Unless-summer attendance tOr year-round attendance as in the 45-15
.,

. .
.

plan of operation) is mandatory,the summer p).ogram probably will never

attract,aS many students as 'other segments of the sctiqt1,year-. Thus it :.

uld make sense in an area such as the Farragut attendance zone ,-- Where

the `sane curriculum is utilized in all schools -- to, consolidate the- summer

lding for eachorgenizational level ratherthatoperationSi using one

wakor mOre).-:

The New Curriculum'

A

.
_. . ,

Presumably the revised curriculumingtituted ag part of,the ESY .. :
.

experiment wilt be retained even thaugh year-round Atheduliis is discontinued.Ak , ,

.

. ' .

.first, it should be acknowledged that substantial majotitilei of students,
. , ,..... AL-- '

,

-,

.4 teachers, and administrilors'-felt the-new curricul represented an improvemea4 , .

s(

: .
o

s). over the-curriculum of past year. Teachers; especially, were happy to-
, . _ - ,

.

...e .

have the perforAnobjectives and suggested instructional strategies
. .:

., as
contained in the curridulum modules., Admintstritors welcomed the introduction.

_ .--,-
..

, .
.some standardization of subject area contest and expected student out-

tomes becabse -this provided more structure fOr their efforts to evaluate
, ..

,

.

. ' the edUcational programs 16 their'SChools.
, ,

,

.

. .., . In three agels the prOfessional. staff felt the new curriculum require41 -

-------7r--- .
. - _:.....5.

.
,

-, increased support: supply of materials su;gested in the
. . s . ...- . 1,...,

"modules,-supplysupply Of revised mods10and'implemeniation of the primary goalA , r

.. . J . l'r '4
70f.. indAvidualaatiOn of..instruct.i9t4, ' ,. ,,,_

, . _.
, . ' '' i's;)' :

..-:
. ,.. - -1, _.; , 4..,__ ,: -.-

-

1 7 S ---->---i 3 c . :, _,_;.;- . . '.:

J

,
_.,,, . .v.-

.." - .

. ,



t1

.Teichers'andlibrarians at all, five schools said they needed more of

the books and audio-yisual materials suggested in the modules. A few of the

k .

' suggested resources were not even owned by. the schoql system; but the most

frequent complaint was-that there were not enough copies of materials to

supply the need when nearly all students taking. a particular subject were

supposedly covering the same topics during a given nine-week peribd: Teachers,

librarians, and supervisors should meet and attempt to develop a solution.%

to the materials problem.. With the elimination of the Summer Quin, and

thussthe need to accommodate students returning from different vacation

, periods, perhaps teachers Of the same subject can agree to vary their

sequencing of-the available modules, thus easing the simultaneous demands

for certain sets of materials. In any case, materials not curtently-a-Vailable

I

in the system should be purchased.

Teachers werepleased to have had'opportunities to become involved in

.-
the processes bf module evaluation and revision, and this involvement should

be continued. However, teacher's in most subject' reas expressed feelings

of frustration concerning their lack of access to completed copies of revised

modules.- If telpers are expectedtO utilize the new curriculum materials,

:theymust have the revisions beCause some of the -early drafts were-exceedingly

rough and a few contained serious deficiencies.

.

-The principal goal of.t he curricular revisions associated with ESY was

to, promote individualization of.instruCtion. However, teachers using the

new curriculum modules did not consider them particularly helpful 0 providing
.- ..

t
. . .

for; individualization. Three-recommendations seem appropriate in.thip

connection:

(4ish1) the process of module revs
'Of.the =doles that might be

4

. their usage iniondiyidualized
c

thouldaincorporate a focus 6h compOnents-
StrengtbAd-, or even added,'6 promote
learning Rrograms.;

.

'
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2) teachers at all levels should-be assisted, through intensive in-
service programs over a period ocseveral years, in developing their
own techniques for individualizing instruction; and

3) teacherfpUpil ratio's muse be reduced to make it_ e.sible for teachers
to utilize techniques for individualization.
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