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in five ox County (Tennessee) schools. However, a planned tth’ -
year tridfl of ESY (Extended S¢hool Year Program)- in two primary and two’
middle: schools and one high school was dropped after two years due principally
to the extra costs involved in-maintaining a -Summer Quinmester with low
enrollment (under 13 percent). Effective administrative support for year—
round gqheduling was yitharawn at the end of the first operational year.
! Y

~ ESY was soundly based on curriculum reform K-12: new goals and  objectives
were written, then five non-sequential 9-weék modules were developed for
each subject at each grade level. At least three-fourths of every group
affected by ESY -- students, parents, teachers, administrators, a sample of
registered voters -— liked having the schools open year-round. The program
produced no significant change, certainly ndi\:;negative'one, in student

Thedicéor shows that year-rownd scheduling was tried, then discontinued,
W

morale indicators such s dttendance, dropout\rate, disciplinary problems,
school vandalism, and attitude toward school a3\measured by the "School

Sentiment Index.” . , : .

Metropolitan Achievement Test scores for grades 3, 5, and 8 were compared
for thHe years pre- and post-ESY. After one year of ESY, reading achievement
increased siightly, but scores in math, science and social studies declined
slightly., ESY did not interrupt -a three-year upward trend in the ACT
Composite, English and social studies scores at the high school. ;The. ACT

math average for juniors and senigrs taking the test remained 859Kie,
op

only the natural science score showed a decline after the firs; /ezational,

year of ESY.

. f
2

Teachers and principals were almost unanimbus in their preference for
the new curriculum associated with ESY over the curriculum of previous years.
A majority of students at each level (indeed two-thirds of the primary
students) expressed the same preference. Howevér, half of the_ parents
sampled did not feel they knew how the new curriculum was working in their
" children's schools; only one third said the new. curriculum was better than

the old. : . . _ "

-

>-Increases in direct costs at ESY schogls during the first year of, "
program operation were not substantially gtreater than increases in the game.
categori€s at other schoolsfin the Knox County system. The modest increases
were viewed by the evaluators as justifiable in view of student benefits .
provided by extending the school year. }
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THE EXTENDED SCHOOL YEAR EVALUATION
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-/ L S . 7 A. INTRODUCTION ° T

- |

. © In>June 1974 the Knox County TTennessee) school system initiated/a\\\\//\»

voluntary,quinmester plan* for extending the_ school yearL Year-round

/ . operation began in five schools (two ptimary, two middle, and Qne high

.

/ . school) in West _Knox County s Farragut High School attendance zone. ‘An’

E.S.E.A. Title III project grant provided partial funding for the Extended

2 3 ‘ ) N9 "9 - '
School Year Program (ESYZ. - . .

. » ~ . .

The ESY ‘project was undertaken'primarily for the purpose of effecting

Since

an extensive revamping of curriculum in' the participating schools.

’

West Knox County at the time the program began was experiencing rapid growth

0y

~ of its school-age p0pulation due to in-migration of families with young
o .

children. ESY was initiated in that part of the county to provide some

.
.

. relief from ovércrowding in the schools. . Other decondary reasons for the
[ ¢ . . ‘ i ) M | :
extended school ‘year trial included anticipated efficiencies in utilization

of professignal staff and physical facilities.

.
)

Between January.1974 and June 1975 subetantial pfogress was made in

<

b \D\
- developing a new curriculum organization for grades K-12 at -the five ESY
] - . * . -
* - ' " schools. Subject-area committees of teachers and supervisors -developed

4 © a

Qbroad goals for their areas, then more specific. organizational level

~
. hd 4 .
> ‘ = . -

. s,
objeotives, and.finally series of curriculum paekahes or modules, each of
- N ¥ . ¢ .

PN
which was suitable for presentation during a 45-day quinmester. Admin-
. T o 4 : \

istrators h0ped that-a successful trial of the related curriculum materials

n' . .
N -~

dtﬂthe ESY schools would result in the eventual adoption of‘these materials

at dall Knox County schpols. . . AP o t .o

. . - ., v ) : -, =
s, . - ‘ ' ] N i .o
’ I - - . .
4 -t - B . ’ -' - ’ e

* The school year was divided into fivg nine-wéek segments called Quin- B

B mesters. Each student yas given an opportunity to choose which -four, of - the"
o, five ‘L“@ns he/she would attend. L . ‘¢ L
i:: ‘_7 T ‘)::V—‘ ‘i..o —;:7 ;‘ ‘:f’ v ~ 2 ‘ ) LN S "0 T . “ - \‘:, -
- 2 * AR e * s s .

) . . L . 3 -
Elk\l‘c » . N AR 12’ - '5’{;' , //\‘f * L
WC e R
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Knox County administrators were lleased with the first sumnmer s Gi.e.,

© . 1974) enrollment of almost 13 percent of the total ESY school enrodlment
» ., i [N ‘. -
because—%hat appeared to be an excellent start toward the*goal of 25 ‘percent

which'!hey hoped to, achievé in future years. If 25 percent of'the students

. » .
attended the Sﬂmmer Quinmester, 5 or 6 percent might be expected to vacation

during each of the remaining four quins,,thus providing some relief from

{f0vercrowding. stevér the second Summer Quinnester (l975) attracted fewer

'
students -- approxima;ely’ll percent of the total enro ment -- Mhan -did
. ] .

. the 1974 Summer Quin. Thus overcrowding'was not noticea lessened during

the regular school Year,‘and no staff reductions could be made during the

other fouzfqﬁins as a cost-savtng measure. , -

'y i

T~ -—
-

Knox‘gounty administrators were faced with the task of, justifyingean

i‘- >

expenditure- of over $200‘000 for staff, \tzansportation, and maintenance
- I

“fot a sumﬁer program whieh 'was not producing of fsetting ec’nomffa during

the regulaf academic year. This was at a ‘time when ,school budgets throughout'

~ '

costétstiéégisQrategy. R ' , L \;4;\ ) l o,
", During the same time‘frame a neb higE:Ebhool and .a subsfgntial addihion - ¥
R ) S oy

.. s - T . . ) . . *
Tennesgee were being scrutimized to take advantage of every conceivable

2, . o~

to one of the primary schools were begun and it appeared that sqme of the

qyercrowding An the West KnQ~‘:oum£32jchools would be alleviated by Fall >
« . "_‘

l976

Lack of summer, participatiqn coupled with the prospect of &.reduction
“in ovetcrowding though new physical facilities forced the Knox County school
Q

.’)\‘ adninistrat-oghgb‘tecommead that the 1976 Summer Quinmester-bi»dtopped“frqg
‘ - ‘ K
thq planned ESY-trial : v S e e ‘

N L
A ) RO - ’ : -
N

.f ‘While dwindling State and County revenues #n the face of inf;ation ccuf -

.

-~

ahort a 197& 76 trial of the year-round operation Qf five West Knox County




.
4 .
v . -

,“t - ’ ’ : * - R ., - _.: 3 -
) _schools, the ‘evah_;atotﬁ found much about the ESY project to comménd. All =~ °

)

i .

*  school adm;lnistratczrls; and substantial majorities of teachexs, students, ..
- parents, and -{&n’ple of registered voters in the Farragut d¥ea, vere

enthusiastic about the bpportut;ity\ to utilize fhe:lr schools for twelve
. - . t
. “months instead?of nine, More than 90 percent of the students attending ‘the . |

ls Summey Qu-inmesters,likeﬁ "having,the chance to ba in school during the

. summer, an‘g{ were pleased with their academic e;cpe'riences. Questionnaire
@ - responses indicated that the opportunity tc‘> attend school during the summer

) fulfilled a need for some students andstheir parents. The Summer.Quin also °

-

.. met the need of some facuity for year-round emplo;ment. Small summer classes
. - . i . .

7 provided an opportunity for individualizatién 'of instruction th}l: 'could,' not .‘

. 4 - [

"be duplicated during the regular’ school, year. . : :
i .o . L4 [y : ‘a

This évaluation report, then, does not focus Pri:n'arily on programmatic

failure; which led to discontinuation:of ES‘Y', but rather attempts to provide
i v * . L -

Y . v

‘a bal,énced treatment -- both ;’ro and con -- of salient program componenté. *

14
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y B. RELEVANT F } INGS FRUM EVALUATIONS OF OTHER
) ED SCHOOL YEAR PROJECTS

’y Linda Higginbotham;

e Introduction

'
A

Desnite the proIif ration of éear—found programs of all types, few
have operated long eno gh,or had the opportunitie;:?i?hevaluate carefully

their success im realizing program objeg;iygs. Fg have made conclusive

-~

3?%55?@?9??_Pf their impact fbon academic-achievement,'financiai/posts, or

attitudes of students, parents, or staff. ) . <. .

-

- As school>administrators and school board mepbers across the'country
s » f

-heir school systems,-several cruclal:

to-emerge as t s -for debate. These‘
, I i ; . . .

concerns include~ - . ' T

consider-year=

issues or concerns’ always see

>

—— s

1) Will student ac‘d‘ﬁIE achievement benefit or suffer’

-

- 2) What will year—round operation ‘cost? Can it save tax dollars’
i 3) What are the attitudes ofvtgeischool comnmnity\(i e., teachers and '
.. administrators, students, parents, and voters) toward thg imple-
mentation qf year-round scheol programs? Will the connmnity support
year-round. operation? .
4) Can acurricular structure be designed that vill acc date a
year—round program? * . o 4

- . Reportedly, the burgeoning interest in year—round education haslbeen
stimulated by needs both for cusriculum teforms and for dlternatives to

- \
costly school'EBEEanttieneneeggd as a result of increaéing ‘student
8 T TTT——— .
populations. Feasibility studies conducted by local school districts and
state departments of education cite the following rationalee or advantages '
. . ,} .
fot ‘yeaf~round operation (Nygaard 1974) .
- :\\\ [
1. Schools that operate on a yea ound basis can utilize’ facilities
.’ ' and resources more effectively andalso reorgani:e the curriculum,
thereby increaaing :he edncational opportunitiel for students.

o

e, - ‘0 N -




4 . . o
. ) . . ' e
2. Ovércrowding can be alleviated or avoided without the expensive
v canstruction of new schools. School districts that are fairly
’ stable in population’can discontinue use of outmoded facilities

through more-effective .use of other school ‘buildings.

3. Boredom and;extensive.learning loss over the'long summer vacation '
card be avoided through the scheduling of shorter vacation spans.

4. Teecherg can have thé ogportunity to practice their profession -
during the summer, thereby increasing their annual salary; or -to
pursue non-school'work in business, industrial, or professional

. areas for short periods ‘0f time other than during the summer.

S;AShorter terms and c?urses can provide more variety in subject

. matter. , .

6. The shorter course is a refinement toward continuous progress in

an ungraded class. Faster learners can continue through courses

at their own pace. Slower learners will have more frequent
opportunity for remediation; students who fail a course(s) are

. _ only 45-~days, a quarter, a quinmester, etc. behind, not a full year.

7. Students can have ‘the’ opportunity to atterd school year-round for
acceleration, remediation, (34 part-time employment. .
School districts may have ahy combination of these or other objectives
- ¢ - H
. in mind when they choose to: operate on a year-round basis. Year-round

L} - )

.‘education 1s a general concept, and its greatest strength probably lies in

-

its flexibility and potential to meet various needs through hundreds of

different implementation plans. -

»

Three major plana/G- 45-15 fﬁhr-qﬁarter&fand quinmester -~ are most

frequently implemented by school sibtems attempting to ef{iciently utilize

plant facilities, avoid construction costs, aécommodate increaaing student

.populations, and indlease educational opportunities for students. Diagrams
1 ?

and brief explanations of ‘the varying student attendance patterns involved

A .

in ‘the plans are provided below because the most thorough research studies

to date have been conducted by schook Eystema‘operating under one of these
- ;

.o - -
- 0 -

'* three plams. . s .




FIGURE 1.1 - Traditional School Year : A
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All students are in attendance the sémej170:180:diy315etween September .
f - .

and June and all have the common summer vac#tion.betqeen June and September.
|
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FIGURE I.2 - 45-15 School Year'
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4 The\student body is divided into 4 equal groups. Each block in Figure
I.2 represents 15 days, thus the students attend schodl 45 days then have Lt

a 15 day vacation. One-fourth of the studénts are always on vacation if
the attendance plan 18 mandated. In addition to the advqntages of the year-

round programs listed previously, the 45-15 plan operating under a mandaged

~

- . rotating schedule makes it possible for three schools to accommodate as many

2students as would four schools under a }raditioﬁal plan (McGraw, National

Education Asseciation (NEA), 1974). Thus a 33 percent facilities savings
, . : he . ~

could result (Ric%r,OIBen, Parks and Parks, 1975, p. 4). Also the curriculum -

is typically redesigned ;o that instruction is flexibly paciaged in AS—day\

.

segments. This plan appearé toibe most ﬁbpular withfelenentary schools,
. and the most widely implemented of the various year—round progrlns -

s 7 . . . ]
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FIGURE 1.3 - Four Quarter School Year
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A h Students attend school 3 of the 4 quarters. One-fourth of the students

are always on vacation, if mandated. Some additional advantages of thg four
quarter plan ﬂwhich is most popular at the secondary level) if mandated
in¢lude: it provides four commencements each year, distribufing graduates

;n the job market ‘more evenly; it enables high‘schqols to offgr beginning

and more advanced coursés ;ach quarter, as many cofieges d;, dpe to curriculum
change; and it enables étudenﬁs to begin, interrupt, or éomplete the}r'

studies at any time (Punke, NEA, 1974).

4 [ 3
FIGURE I.4 - Quinmester School Year - ‘
_J/ z, - 1 H:.Q
‘o g LI . -
‘ rd
.45 days’ 45 days - 45 days 45 days © 45 days - -
3y = g -
. - » ¢ © 5
Students attend school 4 of the 5 time blocks. Onesfifth of the.
o ~ &

students are always on vacation, if mandated. Advant;ges of- the quinmester

program igglude increased plant.utilization, espébialyy if mandated; a

»

space saving of 25 percent if students are equa;lj divided :mong the five

quinmesters; acceleration of students who attend all sessions; .greater

I

flexibility to pupils in theif curricular choices due to curr;culum_;evisfon
and full academic offerings provided ,each quinmester. (Rice, et.al.; 1975);.
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students, paienzg, and voters), and /fthe fin
systems ooerdting ; year-round ogram according to.a 45—15,”four quarter,

or quinmester plan. ‘ !

(/- r
v . . .

- Student Achiévenent

reasonable means of accommodating a rapidly expanding community and student

population. At the conclusion of the 1971~72 school year, the program was

evaluated by means of an extensive opinion survey, a financial analysis,

.

and a comparative study of academic achievement. Achievement gains of

S

lustudents were measured in a pre- and post testing technique q}ili{yﬁg the

Metropolitan Achievement Tests, 1970 Editiona The results oﬁ the study

indicated that neither the year—round/sehooqu-the 9-month traditional

/

schools, nor the 9~month modified curri ~um schools-could be concfusively

creditéd with an advantage_ in raiaing achieuement scores. The conclusion

.wab qualified by the fact that the achievement gains were measured over a
short period of time (less than four months) (Nygaard, 1974).
The *Becky-David School, Francis Howell School District, Missouri,

»

adopted a mandatory 45-15 plan in July 1969 as a means of meelting increased

space needs. Achievement data werg‘based on the administration of the
_ Standard Achievement Test to fourth, fifth, and sixth grade students (35

at each level) attending Becky-David School(end also a' control school in

”

the same district. The difference in gains between schools was found to

[

(1) statistically significant (p %.01) favoring the’control group iR




'S 2

\X both reading and arithmetic at the fourth grade level, and (2) not significautai.

. 1In reading and’arithmetic at the fifth and sixth grade levelé. However, tﬁe
Becky-David School‘qﬁalified the fourth graaé<;esu}ts by indicatiqg that

.the control group at all levels haaﬁéqtended school a fgw weeks longer at . i

the time of their achievement tests and that Ebis advantage could account

®

partially for the :lgnifiéént differences in gains (Nygaard, 1974). According i.
/ .

. j -

~projeet_divector, testing of students siﬁce 1970 has not shown any B ©

significan igferences between the same’ groups (Ross, 1975). — »E

During Jﬁly‘fg;i the Chula Vista City School District, Chﬁia Vista; *‘i.
California, initiated a mandatory 45-15 pf%n in 4 of its 26 elementary — : %
schools in an attempt to provide ‘additional classroom space without incurrin; Eé
the. costs of constructing a new school. A program evaluation was conducted §
aftctfihe first year of operation. Achievement data were obtainéa in a'pre- H; ‘ f

5 .
and post-testing Fgcﬁnique utilizing the.Cooperative Primary Reading Test _ §:-7

and the Cognitive Abilities Test. Achievement gains (between Mﬁy 1971 and

/////ﬂ;; 1972) were not si§nificant at efther the second or third grade level.

*

A similar study compared reading gains achieved by matched pairs (matched

. by grade,-sex,ff.Q., and previous reading achievement levels) of second an

4 -
3

th{rd graders from year-round and traditional year schools. The results of

thig second study revealed that for the seconq grade the mean pre- and post-

\ . s
test differences between'matcheé\pairs,bf boys were not statistically signi—

’ .

ficant, while for '‘matched pairs of girls the mean differences were significant
(p£.05) in favor of thé traditional‘;chool girls. At the third grade level,

-the Tgan differences bétween matched pairs were not significant for boys or N

—

girls (Nygaard, 1974). - . : N
buring June 1970 the Véiley View School District, Illinois, initiatza

s a mandator§ 4§r15'pian in all of fts seven elementary schools as a measure

. > : 10

g ' : 20 ' .
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for absorbing a rapidly increasing student population. Student samples -

stratified by. grade, school sex, attendance track, and academfc quartiles

- were selected ffbm each of the seven elementary schools in the school district;,/</

- -

At Valley View (Nygaard 1974), an unidentified pre~ and post~- achievement
test was administered in April/May of 1970 (prior to the’ impleﬁent;tiog oﬁ, iy
the 45-15 plan), 1971, and 1972. “While &ll three tests (1970, 1671 and :-'-""f'.li‘,:f»’“.‘
1972) showed significant differences between the seven schools involved in -
the 45-15 plan, "the pre-'and post- test scores over a two-year period at

each school did not change significantly._“ghanges not’reaching~significance

were more often-gains than losses. Despitelthe inability to show significant

c . . ‘
achievement difference over short time spans, Ronald Ava (NEA, 19732

_believes the 45-15 plan provides- opportunity fpf”impfoving the student’
’ ' . e :

educational progranh The student 1s evaluated after every 45-dgy segme< A

Pace commensuréte with his/her abilities.

and whetherfy e/she has -to repeat the segment or advances to another course.
is'Based on hi§7h§

The Dade County Public Schools, Florida, (Nygaard,/1974) céncluded
that the implementation of a voluntary quinmester program in seven pilot

&g A <
\\gchoobs during 1971 72 did not adversely affect student achievement-as

¢

measured by the Stanford Achievement Test in reading and mathematics, and
-~ 9;

by failure rates in five subject areas. Conversely, however, it_gggld_nnt_——-ﬂ———“
be proven that any increase in achievement was % result of the quinmester
program. - .

" Student achievement scores at the Loudoun County Schools, Loudoun o

Lounty, Virginia (45-15 program) were obtained during the 197 74 calendar ~

. \ '

years using the Metropolitan Achievement Tests in grades 1-3 and the S 3 An !
» e A

Achievement Tests in grades 4~6' Results indicated that student achievemeﬂt

» P “
o - ARRN

¢
4

was not adversely affected; it may even have improved somewhat (Rice etzal..
| 3 [ W_‘?

1975). I | ¢ . . S
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-In summary, most studies incorporated achievement measures over too

R ‘ “

short a time frame to make results conclusive, but at least gxtending the

-

school year did not seem to adversely affect student achievement, of

tﬁe previously-identifieq school districts that_had examined the academic v

achievement of their students after the- implementation of a year-round .

ﬁrogram -- Prince William County, Virginia (45-15 plan); Dade County,
. , /

’

Florida (quinmester plan); Valley View Pistrict, Illinois (45-15 plan)

”

Lpudbun County, Virginia (45-15 plan); and Chula Vista District, California

*w -

P(&SFIS plan) -- none reported overall gigﬁificant increases in academic

aahgevemeht. _That is, achievement for year-round school students was as
4 ¥ I
) goéd,as.for traditional year students. )

.

) -

s r . Cost Analysis‘

LA Year—round school costs iﬂcurred by Princelwiliiam County Public

o School District, Virginia, (45- 15 plan) (Nygaard 1974) in 1971-72 were

-

compared to the costs that would have. been ipcurred in a traditional school

year. The purpose of the study was to determine the long-range effectiveness

of the 45-15 plan in)reducing costs. Start-up costs were appraised and

-

rgported“separately,/%ut were not included in. the general comparison of
d‘bn—going gostss The analytical todl chosen for the fimancial analysis was

. evund .. . ’
selected with the idea of avoiding ‘the problé@s inherent in the traditional

fhﬁudget reporting system, which fails to include any estimate of the cost .of

classroom and other building facilities in the evaluation of operational ' .

-

costs.  The COST-ED Model was used as it fncludes both 6perating(fundsAand

AR

capital resources in the evaluation of total consumption., A comparative o

study was conducted based upon the actual opefafing characteristics of the

~

Mills E. Godwin Middle School during 1971-72. The cost of the resources

\ 22

127 . . -7 ) : -
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] consumed yearly, per pupil under the 45~ 15 plag was _compared to the cost f/ .
/

per pupil under a simulated operation of the .Godwin Middle School on a
traditional plan. The cost of the lQ7l—72 school year's 45~15 program was = \_
$1,033.60 per pupil; had Godwin been operated under a’traditional.school E

|

Ny

b

program that year, the per bupil cost would have been $1,143.06. The 45-15
r : v

¥

plan resulted iJ an estimated savings of $109146 per pupil that year, or e

' about 9.6 percent compared to the traditional-term program, . ' .

¢ S R L - .-

The following 1s a percentage breakdown of the 9.6 pertent savings: e
. N . 2 .

1, The: teachers and aides who participated in the year-round project were
" .given salary increases'proportional to the increases in the length of
their contracts. Their salaries were then 25 percent and 1l percent
higher, respectively, However, these personnél taught one~third more
classes” due to the elimination of all non-teaching.daysr for these
staff members. The resultant 1 percemnt per pupil cost reduction was .
not considered :to be necessarily a permanent one. . '
\

. Support personnel were dble to serve a one-third increase in\studemt . ~*
~ enrollment without additional help. All of these staff members ,not-
already on a 12-month contract were provided 12-month contracts,
. thereby increasing costs by 8 percent. Since one~third more students
were gerviced, a 1.9 percent pupil cost saving‘resulted.

3. A school building has four component costs: construction costs (princ
based on bonds), financial costs (interest on bonds), operational costs
(utilities and custotlial services), and maintenance costs. Gneater

, economy in all of.these areas, through greater pupil use of the facilities
L under the 45-15 plan, resulfed in a 4.2 pércent pupil saving Qf .$47.86.
Y These savings were seen as being long-term in natdre.

#
.

4. A 0.5 percent per- pupil saving of $6.00 occurred due to* the more efficient
use of audio-visual equipment, classroom and Iibrary furniture, and

~ other furnishings under.the 45-15 plan. ‘- . )

. ’ From‘their'research result's, Prince william Gounty concluded that the ‘
"45—15 ‘plan had_demonstrated signif{cant sayings nd prObably would realize " .-

greater benefits in the future. This conclu ion, - they cautioned de?ended v

.upon the €fficient utilization or elimination of facility slack. If the .~ - >
. L4 N > =
" - . .o ~ ’

system continued or becaine, accustomed "to having facility slack, .the projected

-
.
>

rsavings would not materialise. \Sﬁart—up'costs that amounted to $2§1{744.36 were

'

- . ;

. \ .

. "

' .
< N - . -

. N . .

) d" . : - 1
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incurred by Prince William County %n initiating the 45-l5 plan. Included
in this amount was $5, 400, 00 for computer time, donated by a private firm.

The financial evaluation of the Becky-David School in the Francis Howell
N o) - <
School District Missouri, (45-15 plan) was inconclusive as scatfered data

‘
3 . .

were collected but not combined or 1nterpreted in terms of per pupil costs.

A

School officials concluded that there were nq appreciable savings in

operating costs; hoyever,-for the long.uerm it "was expected that new huilding

, -

- s " . ~
','costs would be redudﬁd to 80 perce&t of what they would have been using the't .
vg

S ]
traditional year (Rige,wetf—alT——}975)

¢

No-formal financia{ évaluation was conducted by the Chula Vista Clty .

a

School District California, (45~ 15 plan)~(Nygaard 1974) although during

ra

*

.v-an interview the Assistant Superintendent reported that the greatast
. co ) ‘ . . " )

. savings resulted by avoiding the purchasing of a land site, censtructing

. A . » . . n\ - . R

a new building, -and paying bond interest. . T s
. A o ’ " ’ c

.+ TheValley View School District (45-15 ptan) (Rice, et.al., 1975)

’ -

- -
estimated the total tax avoidance-in building construction costs at more

than élO,SOb,OOO.'It,was found that the year-round school had apparently )

- - R - . _\' .

from year:to year. Although‘there had been no real dollar savings per pupil,

- -

the 45-15 year—round school’ plan resulted in a smaller increase in cost

~
'l

. per pupil as, compared to the increase betweerl the. two previous years. 'The

@

1
. -

K findings regarding teacher salaries indicated“that there was a definite *

? / - . PR
increase in teacher salary cost per pupil accompanying the 45—15

increase, however, was found to be oyershadowed hy oth

»
-

&lemen which »

[

instruction costs, (c) principal salaxies, (d) guidance and, counseling, and #

(&) pperation and maintenance. Alvary;(NEA, 1974) stated that immediate ‘~
° At . et

slowed the ‘risidg per pupil cost that generally accompanied school operation .

. .appeared to decrease per pupil costs. (a) supplies and equipment, Cb ther L

. oL . ’ o ‘ =N 1]
.. N K . . [N . .
. . « . . i . ‘ o
f . ) R . ‘ T e . .
N *




" savings of ‘about 5 percent per pupil were attainable if per-pupil debt s

i

- retirement werf’high and enrollment were riging rapidly. -
] - 2 i .

Cost analysis of direct operating costs of the Loudoun Couhty Schgols,

-

. o

Virginia, (45—15 plan) utilized comparisons;of'teacher—pupil ratios, personpel
costs,uutility.costs,fand trgnsportation, of two schools oﬂ-the 45-1%5 plan
‘ «and .two schools on- the nine-month schedule. " The &ear;round‘program showed ]
. an average, approximate savings of $16. 00/pupil over the hine—month program

(Rice, et. al., 1975) . . . s o, g

. Northville Publiceéghools,-Michigan, (45F15 plan)lrealizedva 5.1 per— '

cent savings in operational costs using ‘the’ 45—15 extended school year

N

plan. Start—up Costé would be negligible unless a costly in—service training
¢ D . . .

program wére included (Rice, .et.al., 19753.“ o - .. S

’ rd

‘ Reéearch,conducted for the Annville—Cleona'School District, Pemnsylvania,

. which was faced with_the alternative of adopﬁing afyear:rOund,program or

A4
.

.consttucting a new school building, indicated that (1)'the 45—15-plan would"h

save the district ‘about $89 per, pupil of total operating cost in the last ,

18 years of the 20~year term of the distfict s bond issue, and (2) for the
first two years the saving would be’ $51 per pupil over the cbnstruction of <

v , s - ,

a new building (NEA 1974) . h . , ) ) "o

_ An JAnerease in administrative duties often resulted from the implementa—

.

tion of year-round programs: Chula Vista ‘School District in California

a -

and Valley. view School Distrié& in Illinois (both_45~15) mentioned that the
7‘\§ larger student population meant Xn increase in scheduLing, record-keeping,

’ and information disper>ign.. The P lot experienéé’of'the DéderCounty Public
« Schools (voluntary quintester) indicated that their long~term goal - t;

©

reschedule completely each student s program into 9-week units - wa

L impractical during t‘ﬁe “firsy year@prqz,igplegentsﬁon,since "eésary
’ oL . i L ¢ ‘,N’_l". ~"_ - A oy - T |

N . g ) . s

£~ C ‘ : "y 15 -
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support services and resourees at -the school and dounty>lgvels were not °;
- H . ' .
- .

4 .
s
]
< f .
’ Y Cg
9

« , Weber surveyed 4lpof the 45 schools agrosa,the United States which had Co a

availaﬁleskNygaard 1974) o

e NERS
'utilized,the 45715 plan'in vne or ﬁbreeschq‘is for at least¥ne academic -

year in an effort to assess the operational costs. Suggestions.that schools . s
1 , e

>

could be opérated under a 45~15'plan at d lower cost were considered. - -

r - " L :
(4 - - . r' “
. .

delusioﬁs which may mislead the taxpayers of a school district. The con~

~
. I3
>

clusions were! (ﬂ‘ Instructional materials and equipment costs, do not

‘. increase because of” the 45~ 15 plan,n (2)‘Administrative costs do not increase

-

& L
,proportiénally, (3) Many districts (78 percent) went to the 45-15 plan fn
’ order to. gaiq\nbre classroom space (4) The 45—15 plan is an efficient oo .
- 7 M

utilization of tax dollars, (57 It is not any more difficult to maintain ) o
. « Gt . .
. the- buildings that are in use twWwelve months,  (6) There seems,to be no

- ~ ~ re

major increase/decrease in the utility costs, " (7) Insurance costs' have not _

gone bip. because of the 45*15 plan, (8 School districts do not spend more
L3

7 P3N .

money ‘on capital outlay items, and (9) Transportation costs have not declined .

&
. . .o

because of the 45—15 plan, and transportation insurance has not’ been increased —
- . -

becayse of . exteﬁded usage of the-buses (Rice, et al., 1975). . L .

« b W‘& = N -

- The Dade Qoqnty Pﬁblic Schools (Rice, et.al., 1975) found direct

3 bc C". v e ) ‘:
co§ts at 19 voluntary quinmester sthools were higher for -the fifth Csummer)

+

quinmester ($154 700 or a $14 700, increase) than for tire first four quin—_\k\\"‘&~

mesters ($140 000 each) but could be reduced to a comparable level by increa.

the ADA from 10,000 to approximately 28,000, Direct costs per ADA for the ~
[ 4

£ifth quinmester in 1972, were lower than for a eomparable segpent of'the

_
- 1\
R . s

1971 regular summer school program. “Direct costs per ‘ADA at 19 quinmester

o S 4 .
Schools for the, first four quinmesters wer!”Eomparable to,the direct costs Lo
s o “» * ‘;7“ ! i

per ADA aE*GU non«quinméster secondary schools for the regular lBO-day school S




year, Host (approi'imately 83 percent) of the costs of the 19‘72 fif't{\ quin-
mester (summe:) were due to students who were either ‘ac&elerating their
. . . .

> . - LT .

graduation, or who had opted out of-a regulai' quinmester, " These costs

. . +\Would have been ipcurred ev tual,ly and,’ except for slightly higher costs:
{\" - f
Ndue to l_xigher per ADA costs, the-major- effect was tbAt" the costs were ) A

-
' -~
' a .

ingurred sobner. e ’ . N -

Fof the Atlanta Public Schools opefating Lmder. the optional four

y b3

. quarter plan, an estimafe of. 1973 fourth guarter (sumier) costs was based ‘

upon measurable expenses- above and beyond those incurred durin; the regular

—

-~

N -

DRI .
S - ST
4 )

e schooIﬂjear “The averageﬂa%itional daily “costs fer the fourth quarter .
$

R (suum:er) were an.estimated &4 per ADA at “the elbmentary and middle schoo‘l p

levels and an estimated $4 Ol per_ ADA at thé high school le'vel These
) 3

- figures included the »cost of teacher salaries utilities b ond thos? ) "
-~ ”_ - -

. - .

~:r:ohlal1y consumed during the sju‘nner months and.qnaterials ‘specifi

: R
Lo pun:hased for use in the fourth quhrter. Ihe‘re were lar,ge pregramtic

< '
- - -
N < -

\ ) dif—ferences in costs, with.ranges between $3 00 and $6 00 at the' high school

Ty

- end between $1.06 and $8.80 at the e!e:nentary and middle School

-

;;;;

- ;‘ levels. Scﬁoole aith Ia:ger ADA s had reletivel)g smaller daily costs per

-

” ‘ 0\ Ll
ADA and vice mrsa. The relatiqnship was reported to be significlnt ps. Ol)

- -
a et . . ’ Ay -

.-t al%j_chooﬂ ‘level‘s (H»ygaatd, 1974) », T E‘ Lo s

N ~ -_.A
St o -3 N .

i -& m& viq\ ﬁ.sing costs, the Atlanta Boa‘rd oI' Education was fgced w4

1 4

. to raiae ‘the. tax- rate from 16 ‘174 mills Yn 1961 to 30 3/4 nills ta 1972,

;,

dapite an increase in“prpperty valuation of B5 cent . Costs per pupil

- .;‘g‘ e-..(_

‘To8e fron $285 16 in 1960-61 td 5786 in 1970-71, Bu these intreases.

- ]

were parf of an ove:rall problem and» “did not reflect the cost of the f&ar —— -

v S

quarter planm suéh (Anderson, 1972) Although the purpose 1 4 the A!Ianta _

- N - -

Byblic Schools was \to improve edu.oational Opportunities for 311 studeuts - . -

- N - .2
s ,‘J~ - -~ EN
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. . e - . . . .
not to save-money -- ad strators believe there may eventually be -some
: 2 - R ) intd : i

-

savings 7 if, they caution, you measure expenfiitures "against accomplishments.

"7But' we never tried to hoodwink the public by- telling them the pllan,wodl& >

4 .
save, " gaid Administrat‘hre Assistant Gillis. "Our whole emphasis is on‘

= currfculun" (Adams. 1920, p. 265 T
/ i ‘ . . |

/ Houe/(mif 1974) stated that year-round schools make good business
/)g{by a) rcwiding mores efficient use of capital investments, (‘9)

‘_

-~ "‘ . alleviating ungconomical and undesirable peaks in wotk and recreation and

(c) providing a more 3ensible way of looking,t at teacher salaries. Also,
an operatio' offering the option }:f year-round employuent with year-round

>

pay to at least -a psrtion of the district 8 teaching staff could increase s

Callahan (NEA, /i97/4) stated”hat year-round schdbls .have a place eln

- 1 .

the edueajion process. However, unless state governnents ma]ri fundamental

reforms in educational financing, the . fiscﬁressures faced 'by large school

LIRS

systems px;ohibit them [from instit:uting the rescheduled scho’ol y'ear. Caflahan

documented mmicipal,gyer—'ﬁurden and showed how q:ost suggesl:ed altkﬂative = ’

methods of state financial aid discriminated aga'inst cities. S
I . .

< In conclusion, George Thomas aptly expressed the relmgionship betveeg

year-rgund progfams and their costs when he stated "QuaZ‘Lty educatwn 1,3 not C

j A

to be sacrszed therefore supporters of an all year school p'Zan are urged to
\*a-p-_

comb‘ma the educattona and ecanomy -obgectwea. o It mugt be zmderstood qt the
outset that $0 voluntary nt attendance plan w"iZZ ever release énough ‘
spage and dollarg to realize the economy obgectwe" -éﬂfomas 1973.;.1:. 12)

. i '
—_— ]

’I'he problem encountered when attempting ta answer the question - Does

.
- . —_

a yearv-round program save -oney




costs exists. Research studies may not: €ven addtess'the "financial-aspect,

o

o«

may provide only projections or estimates of savings' or may consider the
costs secondary to curriculun improvements.

T‘here is evidence ‘that the 45~ 15 plan, 'whic'h implies mandatory year-

b d 3 e

round attendance, does result in cost savings, _For ‘1nstance, estimaged

gavings ranged fmm’$109 .46 per pupil or 9.6 percent (Prince William
> :'«'?ounty, 45-15 includes operating funds and capital resources) to $89 00
per pupil-(AnnvilLe-‘-Cleona District 45-15) to $16 00 per pupi oudoun ’

Coum‘.y, 45-15) to 5.1 percent (Northville Public, 45-15)‘ stimated savings

-

' d“.F' to utilization of current_spac‘e'and not consype ting new buildings -ranged

~

from 80 pe.rcent reduction in const'ructio%‘mts/(l"ranci‘s Howell District,’

45-15) to. ‘total tax avpidance in constructi _‘cost\s of $10, 500 000 (Valley
View City District, 45-157 to $51 00 per pupil\ig{ the first two yegfs of

20—year term bonds (Annville-Cleona District, 45-15) As can be seen from

t'he foregoing, the range of estimated savings is great, due in part to a
lack of uniformi‘in thods of _calcdlating these savings. ©

T———School districts operat : ntary-year~round program fou.ma
the‘cost per student in average _attendance higher for the summer term

. . . .\\‘\\7»-.c\ ’

, ‘. due to lower attendance rates. For Dade Cbunty" (voluntary quinmester P

the cost of summer,quinmester in 1972 Wag $154 700 compared to $140 000 each

~

for the four regular quinmesters. However, dire.ct costs per ADA for the z:

) 'fiPth (summer) quinnester 1a 1.97~2 were \lov“er \than for a comparable segment ”-i:?

J?ft)ur quattei plan) estinated addﬁional costs for th‘ summer quarter at
7

“thie’ !ﬂgb s_chqol level.

l" :’
P
ko 9_:,
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'S . R - :
f According to Don Glines, year-round education coordinator in Calif ta,
3 (the state with the most experience in the operation of yeap-réund-schools) - p
[ ] ' ] B
' ~ " the concept'of year-round education can no longer be advocated as a money-

saVer. It must be sold as a philosoghy best suited to meet the educational

. needs of today and tomorrow” ("As California Goes....", 1976 p- 137) -
\ " » I 4 /

. . - - -

Attitudes of the School Community S .

J——

=~ ] ' ﬂhe various _groups vl which have been su:yeyed concerninggtheir attitudes T

toward the implementation of year—round programs have usually comsisted of

I

teachers and administrators, students, parents, and voters, Some school ..

\ ;
k districts have surveyed only those individuals directly affected by a

— P

year-round program, while other’ districts have explored the attitudes of -,

.y t o

°l x\ both paxticipattng' nd ﬁéﬂ‘parficipating groups._ The types of year-round -
| — .. N -

: K - programs involved include the 45 lS plan, the quinmester plan,-and the

oy 2 N )
ffew 5%) lﬁ >( The following is ttitudes, toward Tl
N w wa c A .4 “A et d -~

th Spectivel;ear-round programs which have Been expressed by groups ", <
\ [ T

. - - N
n in the schooL commmities of numerous sdtool district‘that have-attemp pted .

_4’.—/_’_—’_4

to extend e school

T e -

# L. I

eThe’irince Vg li County Public School Disfrict. Vir inia; surveyed
8

- - ¢
-

-
- the attitudes of 3tudents, parents, and staff concerniag the mandatory

Y45 -15“plan. _The results_ indicated—éhrat_ ehemjontrm groups directly ;

-

IR affected by the. plan favored it strongly.' Sixty—seven percen;,oi the - .

- * - -

. students s\y;&:@hﬂd 7th gradti‘s) ,1iked/3:he plan likgd the more i b ) {

L . ftequent vacstiona, and felt it had’ little effect on-a?te;:sEEBEI_stttvi 5 Lo

st ,Seventy-two percent of the parents favored the 45-15 plan. Of the. parents

- . - o . o

'._V surveyed, fift&Z?iGE”ﬁe : the 45-15 pian improved~eduEatlon for

“children, and 73 percent falt the plan should exist as a pernanent program e

' JO




’ -
. : , S

Of the staff members surveyed, there was a unanimous preference (100 percent)

for the program among administretors; while 75 percent of the teachers pre-

ferred the 45-15 plan. Eighty-nine pegtent of the staff believed the program i
' f N .

. L .
should ertinue, as they fe}t it ptovided a better educational program,
1

required _ess‘review time by students, proQided a desirable vacation schedule,

and provided better teaching, conditions. PareqtsfLfggggenfhi,.andrstaffls~n4—~4 -

attitudes towatqﬁthe,p!ogr§ﬁ<Eécame”more positive~the longer the progtam

was operational. The control parents, staff members, and fourth and seventh
/

graders polled in other areas of Prince William County, who were not affected -
e -

by the 45~15 plan were not as 8upportive of the plan. In this’case, only /,-f

52 percent of the parents, 73 percent of the school staff} 18-percent of .

the seventﬁ graders, and 35 percent of the fourth graders reported that
t [ = - - . A

they would like the‘45-15 plan (Nygaard 1974). -

[ E‘(:v PR b..¢~ le . I BN K—- ¢« o
District, Missouri,,concludeqd on the basis of a 53 percent return rate from

The Becky David School (4%15 plan) in the. Francis Hoyell ScSool ‘
D ¢« By 4 —}

questionnaires sept to parentg that most parents felt the year=round program

had helped their children learn. It was notable, howéver, that the per-
. k! . . .

centage of parents who felt—that way decreased with increasing grade level

.«
- L. " [

(Rice, et.ei. 1975). ‘ -

--’_ _ Second and f1 th'gfgaz/etudents in the Chula Vista Sghool Districtg

- R

: Califofhia, attending year-round {45-15 plan)_ and traditional 8¢ ools were

glven pre- and post-tésts during the 1971-72 school year to ap'

- changes in their attitudes towaiE;ZEIf (Self Appraisal Inventof&) and school . .
(The School Sehtiment Index) The results indicated the traditional and
year—round school boy id not d{fﬁgr significan théir change of .o

L ]

attitudee/itzi the year, nor did second<grade girls. Fifth grade-girls

’ e

N -
~ ~

e
. .
— .
‘ . - // - P
; c . 7 1 W
4 Ead
- . -
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>

differed in their change of attitudzrtoward school (significént beyond ,05

, 1evel of confidence), but not tqgw self. Attitudes of fifth grade girls

toward school becamefgtetistically less favorable for traditional—year girls,

) while year-round school girls expérienced slightly more favorable attitudes
toward school: In October 19727® Chula Vista study using fonrth, fifth,
and sixth grade*students who had attended the full 1971-72 year—round ‘;//
program indic;ted that 65 percent prefefred the year-round calendar and 35
percent preferred the traditional school ¥ear (Nygaard 1974).

In the Chula Vista City School Distfict (45—li'Plan) Nygaard (1974)

reported no measurable difference in teacher morale between year-round and

/ .

traditional schools™” Rice, et.al , (1975) repotted that 'during interviews

~
-

teecherS repeatedly said they felt year-round school was good for children;

teacherdy were very positive toward the year-round program as it affectedtgx
4‘1

. . P
rsgrdlly. Pare lmingly demons¢fated théir support for
XY - . .

LYo "

‘ér-round school, as a survey showed that 17 out of lS‘psrents‘felt -
¥ fear—roond schpol was acedemically.better for children. Military families
'indicated that 86 percent preferred the year-round school to.fraditional

year a;ograms ‘Bice, et. al., 1975) . Parent favorability increased signi—
‘ficantly tbe longer the program was operational (53 percent during pre~ , )

interview as compared to 79 perdent dﬁring,post—interview) (Nygaard 1974)

After the first Fwo years -of operation/ofﬂthe manHatory 4S~15 plan

5. L .
l (1970-71 and 1971472)\ the Valley View School Distrypt, Illinois. conducted
. "# -
't: ‘ L(' “-
- an evaluation of fts program. As a consequence of the reported success of

the eleinentary 45-15 plan, the Valley View High School implemented a 45-15 -

-

- plan in July 1972. Since the results of the high school year-round program

r

had not beefh evaluated at the time of this study, the following redults '

pertained only to the elementary year-round program. The ‘reactions of the

. . \ \r -

> e 23 . 23
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students were the most stable -- "they started with somewhat negative

- -

~ ' feélings toward school and the 45—15 plan and the feelings remained so " . -

(Nygaard 1974, p. 24). Professional staff on the average showed increased

acceptance of the 45-15 plan. "Just as,the staff had become more positive

toward the 45-15 plan with time, so had the community. However, in contrast

to the teachers, the community sample had not made’ sharp’discriminations
v

about various features of the plan. There existed a strong halo kffect --

1f they liked the plan, then they said good things abolt alil adpects of
the school program.l In fact, it was not clear what was cause and what was

effect (Rice, et. al., 1975). Alvaﬂy (NEA, 1974) also reported tha2<£h::S

move to year-rqund operation was popular vmﬂnmmpayers
wtc\ 3;/% .. hf ’

! Secondary students of the Dade County Public Schools, Florida. partic-

>

- ‘ A .
ipating 1n a voluntary quinmester program expressed a majority preference
for the quinmester program. An advantage noted by 78 percent oé the students .

was the greater number of courses available. The attitude displayed by

- -

. the majority of teachers was positive. A majority of the teachers regarded

N

the opportunity for immediate repetition of a course to be an advantage of.
u -

the quinmester program, while the’ increased difficulty experienced in

establishing rapport with students was the moSt frequently mentioned :

4 - L]

.disadvantage (Nygaard 1974) The principalsiunanim the — —————F

".‘\,,

o iwjd?ity of parents wi%h'a positive attitude. The program had a positive

[ WMW—.-—-

effect on the community—school relationship in the majority of schools, in
N

- the opinion of the principals (Rice, et.al,, 1975),

-
’

' \ .

\\ - During September 1968 an optional four anfter plan was fmplemented - L 4

in all of Atlanta's public high schools, and as of 1973 the fourth quarter

P e i N 1

. - (susmer) had been implemented in 63 elementary and middle schools. The




attitudes toward the four quarte} plan adopted by the Atlanta Public Schools

(Rice, et.al., 1975) were\favorable. A majority of. the parents interviewed‘

felt‘that the quarter system was as effective as the system it replaced;

. parents liked thée flexibility of the quarter plan; but parents did not )
apsrove of the 2% hour:block of time for classes, as they felt the attentioh\\
span of nany students might not be equal to-so long a time. The students .

also liked the flexibility afforded by the quarte;‘curriculum, partiCUlarly

N in being able to select courses according to interest, experiencing new,
- ]
N
teachers and classmates each quarter, and being able to grgquate’early"‘ * )

- A‘s' LI A “’r - \

. The teanhﬁ;i’foﬁﬁﬂ'the-z BT block required fewer preparations, there
s, o ,J ' . .
- " was more time for hands-on experience; there was time for varied teaching

methods in the same period; and there was more daily time for students.
A majority of the administrators polled*expressed»satisfaction with the 2%
1 . K N i A -
hour block of time and the four quarter plin.
L3N

Loudoun County Schools, Loudoun County, Virginia, (45-15 plan) (Rice,

et. aI., 1975) found that a majority of parents preferred the year-round

| .

schedule and desired a 45-15 program.at the high_schobl so that all their
L}

' ‘0 w° .
children would be on one schedule. Some students preferred to return to

* L]

the fine-month schedule, but they did nét constitute a maquity. A sizeable -

- % .
group of students preferred the 45-15 calendar. A strong majority~of

t. .
e teachers were satisfied with working in _the year-round programj, a somewhat

, * - L
‘_‘*: smaller majority thought it should b; continued Many teachers §aw benefits

2

p To students in the program, especial%y in their own enthusiasm and‘pettqr:
- <o \ ) 5 5
v - , - P . iy R

‘preparation. . ‘ ' ~ c

_

" An attitudinal survey of principals, students, teachers, other staff,

-

parents, and the community at LeMesa—Spring Valley School District, California, ~

od [

(Ho&iried 45—15 plan) conducted ovér a two-year period between 1972 and 1973

—— was Very pogitive and opinion remained fairly stable ' (Rice, et,al., 1975).

— o : . A : ST . oy

4 34 ~ )
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*

‘ The attitudes of participating and non-participating parenEEf‘Efaff
’members, and students of the Northville Public Schools, \Northville, Michigan,
_ (45-15 plan))gera»positive. The negative comments most frequentl; ekpfessed
by pafents were that their children had no playmates during vacation periods,

and that their children'did not ride the same bus ithhe morning and after-

no (Rice et, a]i, 1975). . ‘ Y —
X oo ’
e Ksp"/rx,,,_t'he ‘avtifudes of the school comunity (teachers and adtfliin-

r —

istrators, students, parests, and voters) appeared to be positive toward

¢

the year-round school -prpgram. The attitudes tended to become more favorable
the lohger the program wds operational as this afforded the affected groups

of individualS'more time to adjust to-the changes necessitated by the

s

implementation of a new school program. - The advantages most frequently -
mentioned by the stndents were more frequent vacations, flexible quality
of .the curriculum as more courses were available, opportunity to graduate
earlier, small efﬁect on after—school activities, and opportunity to
experience4new teachers and classmatés. A majority of teachers and admin—
istrators preferred the year—round_program. Many believed it-should be_

continued because they perceived that the year-round program provided a

. ~ ﬂ«‘

Better educational program, a reduction in rﬁview time for students, a

desirable vacation schedule, better' teaching conditions, the opportunity

_.-.

for immediafe repeat of a course, more time for hands—on experignges and

"more, involvement with students as a-nesult :5 longer class peri%%s in some

‘ o w«’ - SO~

specific programs. Teachers felt the program affected them positively in a

personal way,’and:had a positive effect on the community~school relation-~
ship. Parents attitudes toward the year—round program were positive as
L%

they felt it improved‘educition and thus 4ias acadenically?better for child-

4
ren, was.as effective as the\systzm ib repléced and 3;0vided flexibility.




- f
. ‘

- - ~

N . -

Where a year-round prdgram éxisted only-at the elementary' level in one

Lo~ ‘ ‘.« -
school district,’ parents wEhtkd the program extended to the secondary / S
o '/,/ ',‘,f' x
~ level so all children would be on the same sthedule. This concern gould \ S
-«L\ "f’ ,g.

possibly explain the findings of another gtudy wherein the percenbﬁge;gf? AOEN

P ,.§$
. .y
parents favoring year—round operation decreased as the grade level increase §£§§rd

T4 . te
- a

Other ‘concerns expressed parents were: that children had no playmates .
. during vacation periods, did not ride the same bus to and from school,.and
g < : . -

the extended class periods of a particular program were too long to hold .

« - the/stghents' attention. Attitudes of community members not directly
affected by the year-round operation, although not as supportive as those
of participating parents, tended to be relatively positive toward the

programs.. & T

Conclyding Remarks (Nygaard, 1974) RS
]

Evaluations of year-round programs are both limited in number and ,:

) I

generally inconclusive in nature. In most cases, the eyaluations identify>

. <.
3

program outcomes that were‘dependent upon a particular interaction of

educational variables. Researchers have had difficulty %n isolating a -
year- round design (and its effects) from other variables;(and their effects)

such as classroom structure, curriculum design, and experience or expertise

\]

of teaching. Consequently, the measurable differences that haye been

FE "recorded betweeh year-round and traditional sﬁhools cannot Q@ viewed’
conckusively as "the result of year~round oper&tion. - i .

» s

ooy

The outcomes of year-round operation also have been ‘confpunded by the
- disruptive effects of change. ' Studies that have been conducted after or - -

during the first year of program operation have caught the staff and students.
. . ?“'*

in a period of tranmsition or adjustment. This transition has’ beén nore

-

. ‘disruptive for some programs than others, depending upon’ the adequacy of’

30




[

-

staff preparation. receptiveness of

by which the program was implemented. In some cases,:year-tfound sechools
have overBurdened their Systems by attempting to implement too many changes

/4

‘at once, ,Generaliaations regarding the actual value or potential(Of the -

program design would be premature and misleading if’ based only upon initial o

results, Further research ig ne%ded after year~round schools have had an

- B : . \

opportunity te develop stable programs, in order to obtain & more accurate

picture of the effects. - ~ . ;

, -
. -,

»

<

-In view of these precautions, six obgervations can he made at this
A ¢ /\. ) oo
time ) ) * . t ';‘ -
. T P T iy : . .
1. Schogl districts have avoided or postponed lrge capital.outlay for /ﬁ/{ .
additional facilities and have. reduced per pupil expendithxe by some
= types of year-round operation. ‘
2. Year—round operation has been accepted by an increasing percentage of: -
- staff, students, and parents ‘as they have gained familiarity and, experience g
_ with the ‘new type of operation. : .
» ! ’ » '
3. According to most measurements of. performanc , student achievement has -
" not been significantly affected by the change to yearvround operatipn. ~

~ -

/

4, Year-round operation has tended to result iJ incfeased administrative
responsibilities. ) ) e

5 Some family conflicts have developed when schools in a community have
operated under different school year calendars. . <o

°

3
6. Year—round operation seéms to have facilitated or stimulated the - -
development of individualized instruction in some cases.: . AT

%2 . - LA

¢ s ’ x R [ .
< ~ e .
o f . L ot
4 :,,“’g 2w §o
e Y - *
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o .C. SPEGIFIC OBJECTIVES OF THE KNOX « COUNTY : o
' EXTENDED SCHOOL YEAR PROGRAM NN .

- ot . . .

‘é'In November 1974 the.evaluationgdirector, in cooperation’ with the 'BSY

R - - ’ .
> . R - ~ . I N ¢ . . ~ -~

administrative staff, developed a set of specific objectives for‘EéY: It
was assumed that the ijectives_would‘be achieved over the three—year trial - .

s
» 2

ﬁ%riod—originally planned er;the program. In most cases, when éomparisons'

» LY

over time are indicated in the objectives, "data collected during the yeard

A

of the ESY .trial (i e.s 1974 75& 1975 76 1976 77) were to be compared’ with ne

.

baséline data from ESY schools for the three years oﬁ operation prior to”ESY

-

(i.e., 1971-72 1972—73 1973—74) Glass,A:Willson and Gottman (1975) have

(% N ' ¢ ,/- -

2 pointed out that 1t 1s difficult to’ identify tpends in.fime sgries dath with X s

.o .

v
any confldence when fewer than 50 time points are availab (p. 112) . In’ o

L N
N

several instanceslthe ESY data did not yield measurements for more than six,

time points:‘ Thus any cdnclusions based on these data are, of necessity,

— -

[. . B . .y . ‘ v o, .
quite tentative. Nevertheless, #n-the absence of a control group --.which 7

* .

', was just not, feasible in this situation +- the quasi—experimental interrupted '

. A M

time—sbries design offered the best modhl for'the ESY evaluation. .
, . o v .
. ,The ESY objectives were: ..
1) To provide a new ‘curriculum which represepts an improvement over that -
employed,heretofore in the ESY schools in thesé areas: . .
a) Student. morale and motivation as evgdenced by . .
C- n - £ - o ' .
. ; ’
; T --- increased attendance S . ‘ e Sy
2 . . n r's “ x f‘ N
:f j — lower dropout rate ;gf .- e -
! — reduction in incidence of disciplinary referrals toprincipals A é p
: ' e B
- reduction in vandalism, {.e., willful destruction of school T
. property Ca ‘ . 'Jf
. " ’/ " 3
T e increased circulation bf library books . . o ~
. N
A ——— increased circulation of other instructional materials (partic~~

‘ularly those available in.‘the classroom) A e

el 23() . T ’ ’ )
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3

—— attitude toward school (as measured by a standardized'instrument
- . designed for this purpose) . . .
—— expression of "the percéption by at least a‘majority of the

‘ . ._ students that instrdction is being individualized

s b) Profesaional staff satisfaction asﬁevidenced by,
» l’ N g'
---, positive responses.on the part of at least a majority of the
staff to at least,half of the queries about the new curriculum -
.which may be included in questionnalres or interviews adminis-

. tered as part of the internal or external evaluation process -

’

L --~ expression of satisfaction on the part of at least a majority
y -~ of_the staff that more,curriculum materials have been made
: v available through the ESY Program oo
d ; +
N expression of the pe;ception by at least a majority.of the Staff
- that the new curriculum materials facilitate iMividuali;
- “of instruction - . ‘

~ N
) e

t - -

. , .+ =——-no appreciable increase Jdn staff turnover
e L0 J / 4
. . c)“Studeﬂt'achievement'as evidenced by

L4 * Y

< -

~ ., standardized dehievement tests
. ' -~- reduction ingthe proéortion of failing gradesfgiven{at'Fanragut
“ High Schopl . . : <

—— higher grdu;'scores\on.tests
coklege w-f’ (e.g.,\QC$ or
. ¢ me—— increa ed parental apfro 1 of the effects of the curriculum

? .o on théir children

2) To srovide//an instr:zzional

arogram -

° -

. 3 'Tc;p/ovide student schgd

3;ing which will facilitage;operatibn‘of ESY éQd
yo penalize the stu nt

Ho attends school during the summer quinmester

- - 5 ‘e {

. 4)y o provide "an org 1zational structure whith at least a majority of the -
- , rofess opal staff perceives as supportive of ESY and the new curriculpm

« a) To exploye role perceptions of adm nistrators, supervisors, and

.
s . . A , . :
.

- "\—\ .-r !
. - ) - i i , .
exp;breicommunicstion and decision;making processes

4




. ' x - g . ]

_,' < . / \ !

d) To satisfy the perceived need for psychologicbl and technical - -

. support for professional staff ) y ; A 1 .

a - , o ~ ) . PN € q .
\ » . R

e)‘To satisfy the perceived need for curriculum materials S

'
* ~
. t -

f) To satisfy the perceived need for physical fa/iLities essential to . -
% ‘the program - ‘ e ’

¥’ . - » : . R ! . . u' .
5) To provide, professional staff with a continuing program of orientation “‘“—**f—~
. and professional development which is.percwived by at least a majority o

of the s ff as adequate to meet their informational needs . N

6) To~provide.more'efficient use than at present of school facilities and
. professional personnel S . oo

- -

a) To provide some relief from over—crowded facilities by reducing . *
by at-*least ten peréent the Znticipated pupil enrollment during
" l

each of the four 'régular’school year quinmesters gﬁeptember ; ’

through May) - . . g

. S ﬂ&r'w\l‘ J "‘“ . ~ ' o ”
b) To provide, over .a period of years, sufficiént reduction in capital ]
outlay to offset the increaseQ{operational;cgsts of the ESY~Prog§Em// .

- ~ &

AN g - .
7) To ptoduge/an‘eipression of a favorable attitude toward ESY“on the pagt -~ .
of atxieast -a majdrity of those persons concerned about "schools 'in the

. Earragut High School attendance zohe through an appropriate Information
. program _ o . _ i R

- 9 v o
- s

a) To produce an expression of a favorable attitude toward ESY on the
part “of at least a majority of the voting population in the Farragut
High School~attendance ~zone -

[
2

schobls

) //c)*To produce an expressiof of a favorable attitude toward ES
,/A1}} part of at least a ority of the. paxents of the student
. the five ESY 'sghoo V2

q,»

on-the.', e
attending ///f

. (]

a favorable attitude toward ESY on the, . .
oTity of the professional staff asso lated L
foolss > : S ,,‘,:a B S
8) To document t)fe- fe ibility of arfiverterm, optional attendance extended Xﬁ
school year frogpdm in a suburban Tennessee school'system.

s

0l enrollment for the coming-year can- be attained
fo deménstra:e,that a quality educational program (with sufficient ;;
materials, equipment, and . f cilities) can be provided t a cost which




‘. -

c) To determine the advantages and/or aisadvantages of an extégded
.o school year program a the primary level, at the middle school
> leve}, and at the high school lewel .*
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" Knox County was conducted by’ Dr. Larry Huéhes of EALS. and his graduate

3) Facility usage and cost effectiveness. . ) ‘.
. : T e e ..
L lc) Acceptance by Knbx Gov.mty voters and person!el associated vitt‘ " ™
- ESY schools. :

. Fqur teams of University. of Tennessee College of Education staff *members,_ )

the Department of Educational Administration and Supervisign (EA&S) met with

.the Curriculum Committee to discuss areas of common interest, but conducted

" student Mr. Jery Kondwros. - ~

D OBJECTIVES OF ’I'HE ESY EVALUATI.QN

The ESY, evaluatmé-l plan m‘)701\796 col},ection of data thaf: would provide ~ - T

the’ basis for fomative and sumatfve evaluation rel\ative to the specific

7 - . .

program obje.c;ives listed vn the p‘receding sec‘ion ~

P L3

Thus the evaluat[ion activities could be grouped into four major

.- IR - . ~
categories: S N ) - - N
, P B - S -~ -

T-'1) Currj.culmn improvement and student scheduling to accomodate .

curriculum changes. . . M-

: ’{)‘ 'Organizatzonal structure and profeseienal development.

each with ea:cpertise in one of these four areas, weré formed to conduct the T

ESY evaluation. Qurr;’;culiﬁn improvement objectives were' treated primarily by

2

a team composed of Dr. Robert Howard, ‘Dr. Lester N. Knight, and Dr. John'R. ~,;'. -

Ray of the Department of Curriculum and” Instructuion. Dr. John T. Lovell of .

’ .

a separate evaluation of the ESY organizational structure and program of

v

professionalfdevelopment. . -

Facility dJsage and cest effectiveness were studied by Dr. Kenneth

-0' Pallon of the Bureau of Educational Research and Service (BERS) and

a
L 2

Dr Qeorge W. Harris of EA&S. A voter opinion survey in sel_ec;:ed areas of

< . - T

-
- . K |
. B . ,
- B
- . f .
A . ¢ . .
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Overall coordinatiofggf the ESY evaluation including asSisrance with ' . *
some of the data—gathering instruments and processes, was the responsibility R *.
. - » . ’
. : ' : — ]
‘of br. Trudy W. Banta of the BEKS. . - . . BN
; s - 2. : ’ B
In—addition-fo cfe/okjﬁfff?es for curriculum improvement previously R
- fa - - -"
identified the Curriculum‘Cbmmittee established. its own set of evalda{\on o
y, 2SO i o — ——— =
ijectives “during the second gE?r of the project. . The objectives wefe: e "
. ? . -
L i v s
1. . To ascertain the extent to‘which ‘ LI LT 4
. v , Cr
a) t&achers were famil#ar with the contept of Knox.Couhty Schools’ - . 2
Instructional Gaals and ObJectives. § - . ¥
e e - T
b) teachefrs and administratérs apprzyed of the content of” this ‘ ..
document after aczsgrﬂggrusef;‘f/ . . L <t
L 5 o .
2. To describe and assess - the,precedures uséd‘to determine ’ © '{
‘- ) - —'4‘-&-—-‘&—-'__. . . - < )
a) the scope of the-individwal curriculum modules, .~ .
~_,_~ _—, T T T e e - .~ - . ~
b) the sgquencgifi‘conceyfs—ax.’Ppics gresented in each module. . \
coL g R - .- . ]
* ;.". T W
3. To describé apd asséss~£haﬂ9535e!ﬁ¥e weed- 'deeermine fﬁe content .o T
(i,e., the deuelopment of Mthe cen *yresénredﬁfof cnrricnlnn Vo
modules. (What resour®ys-werg“used? * How waé’tiwe allocdted among ’ e
coucepls’ How were learnidﬁigczivities chosen9 ““How were the proceédures ..~ €

. for evaluation of pupil progress determined?) - o -

P
. -

4, © To identify the components of the curriculum modules which teachets .
and administrators perceived as,a) facilitators and/ox b) constraints
in implementing curriculum modules in the classroom. = .

N I
-

5.! To descrdibe and assess the éxtept to which curriculum content was
g adapted to accommodate the varying learning styles of individual
~students. -

] ’ .s

6. To describe and assess the extent to which curriculum content was | . ’ '7
adapted to accommodate the varying, academic achievement lévels of
individual students. . .

7. To determine‘the extent to which curriculum module development proceeded
toward completion during the first ‘two years of program operation.

8. . Io determine the extent to which curriculum modules were used by ESY

chers., -

>

.
- L]

9. To describe and assess the system used by ESY administrators and
supervisors to evaluate (i.e., internal evaluation) and revise the
curriculum modules. T .5

43\

. + -
¢ R .,




. ) N ©
) [} -
- ’ - > A
. ~ -y = - . -
- ) g
. . . . -, . . . . s . o
‘ . . .
,‘ ’- . ) A
N ' : : E - :
. - L :‘: . . R o
oL . A - ‘ ’ ’ .
3 ‘o -, S . . S — ) -
) L4 - « . - - - T T . . 3
.- I .
’ - [ ORI - .
- L3
- . o ) t ‘ i
- z N . Co o . _
” e , . e ) 3
- Q - ’ ' ’ - T - - - - - ’ -
. . mp——— . . .
\O . . N . ]
i ? . T, L. - o o — — ., T T
- R R - —_ - _— — - —_ P - - -
- ‘ ’ . . - -
. r’ .
. - - . .
B 4 R \\ - ,
. s
. ) - .- ~ . 4
. ” -
i . .
. i ) ~ ) .
. ) . I LN .ot .
y M . — N . e -
4 - . = - - - PR, - - - - - — L. -
w .- . . . PR +
. . . -z ~;____ . - 7 . - Sk .
¥ Y - . — 7 : ERE _ .. . ; A
/. - - N v
. oo e . 0 : &
_— - . N 3 .
\-F“\ ) - © - .
T - . - .
. ® ?\\ ’ , - ) - .
K i * . e Ll - .. B
5 ~ ~ SECTION II. .~ °© I
El - ~ - - . i . < R e
- - e . e — e —— R
- PRESENTATION OF THE EVALUATIVE DATA e - -
.- L. " _ - ) . s et e - - . e - ~ =
. ’ - T ' - » .
.. ' = — N - o
. - ‘ ;
. - P fe e o - — N e - — o - .
8 . . )
i - .
L
- k4

.
L, -
- L
" o5 B -
y B
. » >
- : . ! ;
- . . . : - - ‘\4
- ' - - * 4y
- . . S e——— . -+ . .
. . . - . N
” -
T " 3
B - T sy .
. _ B T .
B , . . = R
T e - .
rmmem e e e T . L4 . -
‘ a
- s .
3 v
- R - . s . N A
w . .
- — N - 5 - - -
— ' ' . .
~ N \ .
. N .
1 4 . . .
. . . ,
- .
. o - v . . . .
. . 1
. - .w 4
- -
- .
. . R -
- ' -
A ,
, . ’ - ’ - 4 -
. . NS . . .
- ]
.
LY L4 .
- o . , : 34 .. ,
ERIC- . \ | o
. . - - '
L J
. . .




A. INTRODUCTION..

t .

T This section of the evaluation report is ©rganized according to the

four major evaluative thrusts outlined in Section I, Part D i. e.,

o b"'—‘-"-~- = ; l iy )
Curriculug Imp;ovgmentwﬂ, - ..

-

C . - - ..
. Organizational Structure and Ezg;ncg%?nal Deve{?pment =

\\

« '+ TFacility Usage’gpdrCGEEﬂﬁffedtiveness\ -

. Acceptafice. ‘ : LT e
r N -
Within each of these areas. data related to the Spegific ESY pbjeciives

13

- are preBented and analyzed 1ip tke order established for thdse‘objectiées

L4

in Section I, Part C. Reports prepared by members of the UT evalua;{on

team appear in this section as follews:- 2 - ~//

/_. W
fE * - > — .

— - 4 o~

‘Curriculum Imptovemént - Robert Epward ) o
{s -/ lester N. Knight

i .+ . John R. Ray- ) A

_ . ,Organizatidnal Structure and -- John T. Lovell . B,
’ Professipnal Development

Facility Usage and Cost -- George W, Harris, Jr. N
Effectiveness 0.K. 0'Fallon .
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.
. .
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S : . h _B. CURRICULUM IMPRDVEMENT : S -

2

Student Morale and Motivatipn

TR ' L ' -
“‘Attendance .

In specifying 'increased attendance' as one indicgtion that the new

-

curriculum associated with ESY had had a positiye effect, project staff ’ ]

‘

_made the assumption that if students enjoy their academic work they will be

} motivated to come to-school more regularly than if the? consider school

— 1

work dull,’ irrelevant, lacking in challenge.

?.

" Figure II.1 provides a graphic {1lustration of percent average daily

. 4

ve ESY schools for the three years prior to initiation e
of ESY, and for the-one full éperationai year to date: 1974-75, = Attendance
D

figures for Farragut Pr: Primary_LEE).andHFarragut”!iﬁaIdﬂifEIjgzhools.ue:ennntc ]
. _available-for 1971- 72'becausE_these*EEE ls did not exist until 1972-73.

The figure shows that_ total ESY school attendance was quite high and

-

remained stabfe (a slight increase at two schools was bffset by a decline ,
- ‘ L

at the third) between 1971~ 72 and 1972 73 at the three schools for which o

7

&

data were available. During 1973-74 attendance dropped at all five schools.,
Following the onset of ESY and the accompanying curriculum changes, atsend-

'ance clinhed at fous of five schools. Two of the schodls (FM and Farragut*

e e e
———

-y ‘ - "’

High ~FH) experienced the highest average datly attendancewof the four. yeaf» ]

| L

' period during the first-yéar of ESY) However, total ADA for the five Schopls

was-slightly lover in 197& 75 than‘Iﬁ”Iy77’73. And Increase attendance
:) .
at FH during 1976-7& may*have been due in part to a change in grading policy

(No credit ig‘awarded 2 student who misses more than five classes in a subject

T

1f at least one of the absences 18 unexcused) Thus, ADA figures for at

o

lenst one more year of ESY operation.nust be inspected to\see’if the upwapd.

. . 4:‘» T =
: ‘e : i o - * . .
- - . N - - - - ‘ - ' -

. o 36 ) s 1 -




trend*:ts uiﬁtained._ The & additional igures are essential to a valid con- .
clusion about the effect of the neW curriculum on average daily attendance,
———— e e R T T ) - e — P ’:;-—":f"”:-:’—i — |
FIGURE 11.1 e
- PERCENT AVERAGE DAILY ATTENDANCE FOR ESY SCHOOLS 1971-75 /
<«
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FP = Farrggut Primary: (school not operational in 1971-72)°
FM = Farragut Middle (school not- operational irmr 1971~ 72)\ e

. _FH = Farragut High-— ST T
—— ® ) |

Tt mmsume&ﬂ:y ES‘I‘project Ieadera’tﬁ‘té mversq1y
. _related to student morale and motivation,- 1*e*,.i£ Jtudem:s' feelings that- * ‘7 .
g S C e I




. - -

their needs were being met by the curriculum increased, the dropout rate

»

7should show a decrease, i

Data reported in Figure II 2 indicate that while the number of dropouts

at the five ESY schools did not decrease,with the introduction of the ESY

\

cutriculum (i.e., in 1974—73),.there was-no significant incrpase. 1In fact,

" .the dropout rate remained stable -- and very low -- in the primary and
‘middle schools. And the increase in the number of dropouts at FH could
probably be attributed to the new grading policy referred to above: marginal *’

students who were never motivated to ‘attend school regularly were pushed

_. out due to-academic failures resulting from the new policy. Had there not

- f

been the eighteen—fold increase in the 'lack of/scholastic’' success' category,
| -there-would-have been a decrease in ‘the nunbe . of dropouts at FH between

-

1973-74 and 1974f75.' Over the four-year pericd under consideration, emplov-

L . ?

"' ment and marriage were the principal reaso?é for leaving school given by

hd .
- vy

| FH students. o (R

-*m_mzz_

" In April 1975 the evaluation director and a research assistant, visited

-eacﬁ of’the five ESY schools for the purpose of talking with principals and

b e .- -
s -

a sample of teachers about their perceptions of var

: L B
. project- Since it was assumed that students involved:in their sch001 ’ozk

'Us'ld get into trouble less often than those bored with the curriculuu, the

____q___e&aluation—plan involved asking rincipals about the incidence of disciplinagy

L
referrals from teachers during he years 1971-75. oL ;f?' ﬁ‘

oo
1

L]

2

- The ESY principals were not in general able to say that ESY had q}hsed

g

an appreciable difference between- 1974~75 and the three qlevious years,in
the number and seriousness of disciplinary referrals in thei;/s¢hbols.
N . » . . , : /

43
38




. ] Y . - . - 1 . d ' N i M
; . * ’ ¢ o .W R , O ’ P ,7 )
: : ) ! , o . "o e : o
. . Lid H ~ ~ -
9, . D T 7 - . . o '
ﬁ o, F g - . _ u N ( ; ’ ol
_ . ¢ e . [ N v - . %
. \ - « i N
e \w A * . B N s . { * . . . ) , -
P o ) . », -~ Yy e
~ - . - ) :H - _Nh..:m.a waﬂunw uoﬁwumno ugp 30T ﬁoozom * . _
- T e ,\_) SL-9L6T = K c?nhﬂ =C 2..23 =z ‘TL-TL6T = T iSUVaEx, -
. N Qh ' . .!-!- v N R N @ - . ) ; ) ‘ )
F ] . - . “ . - . 3 . \L..t - »
) 9% oe LT 8T} T I T T 0o 9 0o 0 0 x}J 0o I 0 o . otse3ol . aT
" R -\ .o 3 . . .m‘.a\
. ! X . o , A ’ W
] 8 . |T]|€4 ¥4 _ 9. - % o, 9OTAX9S-AIRITITK -
_ R ) . .
9 z| ]t €] [z 1) ) . e papusadsng w
« ] ] > N - - " ,J.,/ ' o i
: |1 _ . S i 8880NG :
L Y4 8T |T . I ) | AN g |- e vﬁumcuo:um 3o yow: «.%....
2 sl t A R MO B
. W 2 : A S .
o oe [of]s 6 S L A H L DN n%oﬂapﬁ- -
8 €|1lS It | . ¥ ‘ . S ) uOﬁZwﬁan%ﬁz o
= : . = - /.n =
I T # ) 1 I [~ T 4T " @ucuuwxwm.um_md\u .mduaouwxm
. . e oL i - P W ) //.A//o;/ _C fa
steaey v ] ]e T [ {9 le EGBEEE BURGRGEY BURGREGRE N \sivay, -
_ H .~ T a3 A — O
M_ . . rv halhie 'S . %y ' Mkm.,o .- ..Hgaw
; L B R SE L
w R . #. . . " ,‘xy » . ,. -
- < ' SL-TL6T STOOHIS AST LV SINQJO¥Q J0 YITWAN, 3. ; . v
* . ) . ’ N . . . iy AN J//./ * . ~
- . . LT IT mpo1d . NG ae
m B a(./f} 2 4 », * 0/ . ur.z»\!l .”Hui




R A i . . - 7
e - 4
¢ . A . cooa T N\
. . 7 £
[N »

Disciplinary‘referrals’to principﬁls were“down in 1974—7Szat two of the o

- schools, but one of these principals said the changé could not be attributed

. to ESY and the other said that while §SY night have been a factor in the e

hd -
LY .

-ﬂecrease, a new policy of staff and staff—parent conf!renees on individual - .

~behavior problems had undoubtedly had an influence elso. c - C o

The principals'were in agreemeng.that discipline was not a problem at’ -

v

all guring the 1974 Sunmer'Quinmester. One principal yoiced the opinion “ . s

t- students who attended the Summer’Quin had such a pdsitive experience : ;
that their attitudes toward school in~ general improyéd.. However, the '
: number of students attending the Summer Quin wds not great endiigh to produce
) . . o v‘;

a significant impact g overall student attitgdesfand behavior during the”,

I ) . < . )
, "

, regular school r.

.-,

Y

‘ Vandalisﬁ - : : . . . . 5 ¢
.. - Students pleased with what is going on injtheir,school’should be less”
likely than those who are discontepted to engage in willful destruction of -

* school pyeperty. Thus a reduction in vandalism at ESY schools during 1974~
i - l: v . o ’ 7 . -
75 might be viewed as an indication that students were more satisfied with Lo
, thelir school*experiences in the ESY program than they wete formerly. : S

o e

"Wﬁen principals of ESY schools. were interviewed in April 1975 however,

they were not able to attribute to ESY any change in the number or serious- -

-

[N

[N

;o ‘ness “of incidents involving vandalism at, their schodls. Break—ins and other . w
\

Vv

instanceé‘of;property destruction in 1974475 had deélined'from the level of - .
{ K i
the‘previous three years at one school, had increased- at two schools, and -

-

[ -

~had remained the same as two schools. No pattern was disceimible in these
data.




[ ,

Circulation of Librarg,Booksj

Information concerning circuiation of library bo&ks and other instructional

P

- materials<was sought as part of the evaluative data because it was assumed

Y -~
.

/21 thatwincreased circulation might be indicative of ah increase in interest

and independent activity fostered by the ESY cyrriculumadhanges.

€ ( ’
e : Librarians at the “five ESY schools provided the following data in
' 9
April 1973 and January 1976:' o~
[}
FIGURE II.3

‘ ’ NUMBERS OF LIBRARY BOOKS CIRCULATED* AT ESY SCHOOLS 1971-75 iﬂ

"
r

. . 1971-72 . 1972-73 ©  1973-74  1974-75 .
- e ! + ’ ’ i\“ b
Ledar Bluff Primary 20,872%% 50,288 . . 58,036 - 54,402 -
» . ] ) v o
. Farragut' Primary _ 7,290%%% . 21,304 23,048 27,808 .
K ’ v .- ' Ao Lo
Cedar Bluff Middle ~ Not - ~Not 34,158 33,171 |
T .. Available Available ’ -
e o - . - .
Farragut Middle = -, 29,000 ' 31,403 - 21,541 234372 °
’ ’ - ) .
" Farragut High - 8,793 7,829 . 10,454 i4,791 . ]
\ D' > ,-‘.-n . hd
*Figures do not include circulation by individual teachers of books and -
L. ¢ .materials housed in qlassrooms , , s ‘
. **Library opefied in mid-year, tirculation 1imited to one book due to small
o cpllection, . ) . .

f%*Séhodl opened.in mid-year and library was uged for only nine weeks. \

) . v . ™ - .
Although 1974—75 circulatién at the Cedar Bluff schools showed slight .

LI

ﬁeclines from 1973- 74 (pefhapS'indicating & decrease in the number of books

read for pleasure), librarians generally agreed that the ESY curriculum - .
L , . ) .
® + . changes had increased the use ofllibrary :éferences. At the elementary .

L3

N . , A A - = “4
level the use of learning cénters and task cards to promote individualized
p . . ‘ . ) . iRy .

‘learning ‘were considered responsible for the increase, Middle apd high

P

/
3 .
5 . o . . o+

—\‘1 (‘k‘ - ” - - -, 41 . "‘j-..

.
. 5].&‘ LT -
4 » \ ~




school librarians noted that the new currigulum modules focused on particular
.o . ) . \ o o o v
topics for.longer, freriods of time,- thus increasing depth -of exploration and,
i . -
. . , , _ 5

consequently, ushk of.references.' e . - ’ .,

.«
#

v

oot
L}

. Three of the five librarians cqnsidered their collections inadequate

L4 -

to meet the reference requirements of the new curriculum. All had experi—’

- enced some difficulty in accom%odating simultaneous requeéts for the same ‘_ -

»
- 1

‘ materials by two or more téachers using the same‘moduies. RN . <L 1

. - . 3 -
. 3 . . N rt - .~ .
- - . “ .
* . -

. Circulation of Other Instructional Materials T - . »

R - - .
LI

-
. .

When a sample of teachers at each of the five ESY schools was, inter-
. ¢ v N ©

. viewed in April 1975, the consensus among those questioned was that the ESY

~e

- curriculum had not produced a significant increase in usage of instrudtional e .

. . -
[ &

materials other than library'books (particularly those,materia available

Ed

™ N -

. 1in tHe classroom): Usage of the ES? modules had created a“situation ih .

T : : ‘ ; ‘ . ¢
o7 which more teachers were teaching<the same topic tha;>€;er.before. As a . )

’

consequence, waiting lists. had had”to be devised for curriculum materials

. el I.. "
@ I's - a~

and these had caused “frustration at all the schools. The necessity of

"
%

! sharing classroom texts among several classes was particularly troublesome

\ - V ki - ’
to middle schqol teachers./

* ~ N N s . .

r

v Attitude Toward School ", ‘ .

s ™ ¢ * i .
Administrators responsible for ESY objectives made the assumption’ that

hd @

if the new curriculum workfd weli and was perceiVed-a? valid and relewvant

8

by students, those students would exhihit a positive attitude toward school’, -

“

4
when given a standardized instrument designed . to measlre this variable.

. Materials deVeloped by the»Instructional Objectives‘Exchange (IOX a ’ o

J: *

clearinghouse established in 1968 by ‘the UCLA Center for the Study of . : _“Q

N Evaluation) were selected"as the most appropriate instruments for measuring

0. R
4 4/-

Q ek CoL et ") 42 e .o ST

ERIC ° ‘ ’
— . . * e
a . N L n ¢ [PV . /
PAruiiText Provid: ic B te -~ "4 N
v ~ . ’
v N . - R + . * » " l‘ R




" ‘student attitude toward schéol at the EST schools. on/i;

,refe}epCed approach in igpef di:jéa' ent; i.e., items.and meas

directly related to school o»r:ciivés. Thts permits ass

status of . grotps with/r;;. to these objectives ‘bot

educat nal/7eatme T .
id ./ o ' &)."' - ’

o~

., Primary schbols. At pr.  Yevel I0X "attitude toward school” /;/

. - - . Y,
7 /, . - A
- & -
. . .
; - .- /
\ . /
\

/\ e v 4

objective 4 clude:

d 1. .(Comprehen ts will exhibit favo e attitudes tcw d
>//school»h ; g grgement with ues;;jr at teflect positive

1 supfécts, peers, ‘social Tucture
iiitg/) th : ie assoclated with learping, ‘and
“feneral; and dis

’ dicate positivé dtiipudes towafd teachers

K “ness of €ontro a-equacy and fairness instruction ‘and graﬂiﬁg, v
/70« lconsideration; fz endliness, and concefn in interpﬁfginai réjétiOn-
ships th”the students,and "no" to uestions reflecting negative
aSp. ts o thk above. ., . . . ] A Co
e .;,. 1 ‘ - }’ .

-(School ubjects) Students 11 exh/bit\positive attitnd/s toward
”scwo« subjects by re3p0nd g "yes" to questions regarding positive
inglfnations toward activities in reading, oral and written'language,
apt, music, arithmetic{ and science; and- "5o"' to questidhs*regarding L
negative incliﬂatio .toward the above. - e ‘
141
(SociaI Structure and Climate) Students will indicate fauorable
. ‘attitudes toward the school soéial structure and climate by re- ;:
.sponding positiVely to questions concerning positive student per—;
ceDtions of the.bureaucracy, schotl organization, traditions, and’

.

! 5<‘(Peers) Students will indicate positive attitudes toward peers if *
school by responding "yes', 40 questions preSenting positive aspects '

. -of the openness of peer group friendship patterns (fairness of e uality
and social acce?tance), friendliness, sacilal distance, and stratifi-
cation; and to questions presenting negative aspects of the
above. , L . L . .

Geperal) Students will indicate a positive attitude toward school

in general by responding 'yes" to questions regarding positive

aspects'of the holding power of the school: feel?ngs about being in
school, remaining home frpm school, and going to hool, and "no"

n

activities,pand negatively ‘to unfavorable aspecgs of the above. T

0 -uestions reflecting sitive aspects of L, .

-,



to questions regatding negative agpects. (IOX. Attitnde Fgward (
) Sthool K-12. Rév. ed, Los Angeles' 10X, 1972, pp L 21- 22)u .

~ ] . - - - -
. - v .

" The "School_Sentiment Index - Primary Level" is désdigned to provide -
N . -~ - Vv . 4 f . .

e s
3
. L] ~

_ measures of ‘the attitudes specified in.objectives 1-6 above.* The self— . .

s, . A . . . ' . *
" report device consists .of 37‘questions/diﬁided/almost evenly among five

7/

subscales: * (1) Teacher, (2) School Subjects, (3) Social Structhrtland

Eo
. . -

Climate, (40 Peer and (5) General.. . . . L

The'“‘chool Sentiment Inde// Primary Level" (SSI-P) xan.be admin-'

&

. A p)
istered to grades K-3. - To,.8implify admihistration of the instrument’ in the

& -.T .

v

o ESY schools, third grade st&dents wére chosen to represent attitude,toward
- . -
-~ school at the primary leyel. ‘E/ﬁﬂﬁrch 1975, principals at Farrigut &ﬁﬂ
+f “G
Cedar- Bluff Primaty schoel/((FP and CBP, respectively) provided .éach- third

oy . )
-/ -grade(teach ng team with sufficient‘copies of the SSI-P for-administration
s * . '

sfudents in their group More students were enrolied in the ESY

IS -

I
W, . to all

v

IAthP 79; or about 88 .

89ﬁpercent*of thvse enroll completed the SSIﬂP
PERE A * .

student responses to "School.Sentiment*Indexf~items as~eyidence for or
[] - "y ,.bt

against the ESY program with its associated curriculum., First, the SSI was

-

8

giVen~to‘stude§F§\in the ESY schools for the first time near the end f the

“first year of the new program‘s operation.& Since no measure of stydeay’ ‘/.'
7 : N ' S/
. attitude toward school prior to initiétion of ESY was available, there is ’ i /7///1
no way to tell whetherlgs¥/produced an improvement or a decline in faVOrable ///“ |
— -
o . . ‘*»\\\ f [ M ' "}\? |
) » . - i . . 5 3 ‘2 ”wm ‘
' N - . '\ T ' . - ,"L LI -
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attitudes. The evalwators had hoped to measure student attitude again in

) the third year of the program to see if institutionalization of the new *-

.

curriculum had contributed to any changes in attitudes over time. But with-

»

out this second measure, any conclus10ns.based on the March 1975 administration
of the}SSI are, of nece Jty; tentative. ' o .-
LI : v s .
A gecond reason for caution in interpreting SSI scores as relevant
. ~ % - .

.

data concérning the impact of ESY, is tﬁat‘there was no attempt té\isolate
‘. .

reasons for particqlar student attieEBESvgpwa:d—sehool It is safe to assume

" was not'.7;nged dramatically by the inttoduction of ESY Yet students were

’

v
-

al school ‘milieu (to which students -werg responding in the SSI)

’

not asked to specify the conditions responsible for the attitudes they ex-*

pressed on the SSI. "Thus ESY must be seen as just ongpof mdny schooIatmos—

L
A

phére ‘variables {e.g., the administrators and their’pslicies, the teachers,
. - = B N - . 4
school facilities, morale, emphasis on academic. achievement, etc.) having an
{mpact on student attitudes toward school. $SI-contains subscales.de-
- ' 2

f.

measured in the pres!ﬁt investigation

- »
g

. ) Finallv, ESY curriculum modules were not developed for languake arts
and mathematics at the primary level. Relatively new approaches “in both

¢

subject areas were glready Qeing tried before ESY‘uas launched. Sigce much
of the.primary student s day is,devoted to. study in languaggparts and math-
Y] . o
ematics, the impact of ESY en the prima:y carriculum must be_considered - -
. ¢ . R VI _( -
minimal.- b ' J/ ’ ) .
hd , . . ] . Kﬁ

Pe*haps*the strongest statement that'SSI data could be said to sub-

- s e———

1 —_——

stantiate is this: IF ATTITUDES TOWARD !‘HOOL AMONG STUDENTS AT ESY SCHOOLS
. i

WERE FOUND TO BE GENERALLY RAVORABLE THEN AT LEAST THE NEW FROGRAM DID NOT

. o ‘
. ‘EXERT AVSIGNIFICANT NEGATIVE INFLUﬁNCE. g ! ‘

. - EA . ‘e . ¢
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i -March 1975 responses to the SSI at the twe primary schools participatfgg

b r

in the ESY<oroject indicated that indeed, third graders - representatives .

~

in this instance of all the primary students -- had a very faVorable attitude

. e

toward school. School subjects apparently constituted the most po§itive

~aspect of their school expe4h>nce, a\finding which could be construed as

L SIS
\evidence favorable to the ESY case. The average positive resJonse rate for

items® in the "School Subjects was 82 percent; for the "Social

r} - :

/// Structure and Climate" subscale 78 percent, for the "Teacher" subscale’ 73

V

;/f percent - "General subscale 67 percent, and for the "Peer subgpale
. . 8- .",‘_MM"V T -
© 66 percent . . ) ) * b,
, Nl On }ust 2 of 37 SSI- h’;tems did the percentage of positive responses
fall below SQ,percent. Two-thffds or-more of the students at CBP and FP
reported that other children got them "into . trouble" at schoo}, and that ) :
c—— when they vere tryiﬁg to do school work other children "bothered" them. !

., 9'

. \‘/ \ . _
E fhe hierarchy o five in the ESY sit\\tion. - " \, -
© \ ‘) N .
8 . With régard to their school squects,\NBE\ESY th\rd graders exhibited . N
t! t positive ‘attitudes (favorahle gesponse rates of 86‘tp 88 percent)

<
Ve

- -

. * toward art, sociai\st:gies, reading, and science,-in,that order. Signifr -
. " )

4

icantly,;three of the’ fo;;§meag\popular subjects were those 4n which ESY- .

agsociated curriculum mddﬁ$§gih&d_heen‘introduced during 1917, Math’ and - :
T \L ' h v 6\ * ‘ N .'-

"writing stories" weras less popular, but even sa, 70‘percen of the” third~¢v~—-_‘f___‘_ﬂ

S
grade respondents’indicated they liked these activities.

¢~

ith*regard to the "Social Structure and Climate" subscale, roughly
€

~

. B ,niﬁe of ten” rhird graders red the rooms in their school nice". and .

— &

—_—

the gro'n-ups at sechool "friendly" toward children, and‘felt“the:erwere a -

.
. .

T R -~ - S ;
—— —I ;a.\) : B . _
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lot of things to do at school". Seven of ten felt that other people at ‘ |

. ¥ . -
school really careg about them; fifty-seven percent agreed that '"nice .things

\\ o

~
happen at ... school every day."

, Third graders in the ESY schools felt.strongly (94 percent agreed) that

their teachers "cared about" them. Ningty-two percent said their;teaéhers

1iked to help them with their work when they needed help. Only about a

fourth of the students were "afraid to agk (their teachers) a question."”
However&asixty-five percent were "bothered" by the feeling that teachers

_ did not'give them "enough time to finish" their work.

4,

. Eight of ten third grade students said school is "fun". Almost three- -

fourths of the third graders reported that they liked "being at scheol,"‘
. T'and only a quarter found schoob "boring".' On the other hand, almost 40:‘- . .
~ percent would have liked "to be somewhere other than school right now,"

. and 55 percent liked "to cone to school e@ery day.'

:iend to get each other’ into trouble. Ninety-six perqent of the third graders

; - : Apparently the primary students kiked,eaﬁh other very much but did

.o said they liked "the other children" in theif/class. Ninefy-two percent
P ., i
had their "own friends at school " Eigh;y-six percent considered?the other

‘ ¥

S children in their class "friendly", and only 18 percent Felt "lonely at

— e « N .

school " "Do yeur classmates 1istenvto what you say’" produced an affirmative

response of 65 percent. However, two-thirds said other children got them -

. ' "into trouble" at school and three—fourths said other- children "bothered"

R " them when they were trying to do their schoolwork ).; .
\ -~ . b
. i.s Data derived from the SSI-P ‘indicate that third grade stude‘hts who T
~ - began the 1974-75 school year witb the Summer Quinmester had, in general "

-

‘more favorable attitudes toward school then their peers who began at the

e

47 ) S .o
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"regular" time, i.e., in September. Ther®e was no difference in summer
students and ' regular studepts with regard to the "Social Structure and
Climate" and "Peer* Subscales, but on the three other subscales there was ’

at least a small difference ip average positive response rate in favor of

. the summer students. The greatest difference between the two groups appeared._

in the "General" subscale. On 5 of 7 items in that subscale, the, favorable

responses Of symmer and regular students differed by 10 or more percentage
points, Fifteen percent more third graders who attended the Suumer Quin

’

liked "being at school " Twelve percent fewer summer students wished they

"could stay home from school a lot." Ten percent fewer summér students

. -

considered school "boring". -

One might speculate that the.positive attitudes toward school exhibited

. ~

by students.attending“the 1974 Summer Quin were due to the satisfying .

academic experiences they hadxas a result of summer attendance. This may

-

have been one factor in the attitudes they expressed on the SSI-P put ESY

teachers and principals felt that those students who elected to.try out the

first Summer Quinmester were generally children who liked school and had

‘ positive attitudes tdnardhlearning before'they were ever exposed'to the ESY

program. Again, the most valid conclusion about'ESY effects that can be

substantiated by thé data is that at least ESY did not constitute a signif-

icant negative influence on the attitudes of priﬁM

N

theAfirst summer session. . :

" 1In Auéust 1975 during the last weeks 'of the second Summer Quinmester

- students in grades 3 and 4 at CBP and grade 3 at FP were asked Some of the

SSI-P items which had most distinguighed the 1974 Summer Quin third 'graders

from their/regular school year classmatgs when the SSI-R-wss administered

it

to third graders in March 1975. . . . N




Comparisons based on SSI-P items in the General subscalé indicated

that 1975 Summer Quin third and fourth graders were’much less positive about

. » L
- . .

N - school than were 1974 Summer Quin third graders. On five General .subscale
items responses of 1974 Summer students were more positive by an average of

.

9 percentaga points. There is evidence that this difference. was due to the

a - ’ * v

presence in the summer session of a different group of students in 1975 -
\ e
rather than to any negative influence that might be attributed. to ESY, .

While there were significant response differences between the two sets of s .

¢

summer students, the 1975 Summer students responded to General subscale items

N

in a manner virtually identical to that of all third grade 'students who
O responded to the SSI-P in Match 1975. That is, the 1975 Summer student

population appeared to be more like a random.sample of all 1974=75 third

graders .-- both I§74 Summer participanis anﬁ their regular school year peers
. ~

— in their general attitudes toward school than’ like the unusually positive

. % - :
. third graders who attended the 1974 Summer Quin: ‘ ..

b
e .
-

- On ome of the fivé Ggheralvsubscalé—itemé referred to above (™Is school

boring?") 72 percent of both Summer '75 third and fourth graders and the

1]

1974-75 third grade class (including 1974 Summer participants) said "No'; - .

on’a second item (Do you: like being at school’") there was a response }

. differeénce of one percentage point ('75 Summer - 74% 'Yes'; '74-'15 third

~ . . ~ - - /;-‘

¥ . grade - 73%); on the other three general items the responae percentages

e -
2

differed by'two,\;hree, and four percentage points, respectively, with the . —

. " two larger diffetenées being in favor of the Summer '75 group.

o s

ol -~ In additidﬁ to.General‘subscale—items; the 1975 Sumﬁet Quin' third and

fourth graders were given other SSI-P items that showed them to be more

confident of _peer apprdval and less afraid to ask their teachers questions

or- to be sént to the school office than were b974 Summer Quin third graders. T

] £
EE



Again, the attituaes of the Summer '75 group appeared to be more like those -

)

of the whole '74='75 third grade class.

. . 2
’

Only 8 of 25 CBP fourth graders: attending the '75 Summer Quin had also .

gone’to:the 1974 Sdmmer session. Responses of repeaters could not be,isolated
due to the anonymity guaranteed ali SSI—P-reSpondents.h Thus it could not bea
ascertained whether attitudinal differences for the two summer-attending
segments of this class were due to cha;ges attributable to ESY or other
school-related factors, or merely to pre-existing student differences.
Findings cited abeve,in'connection with general attitudes point to the

latter conclusion,ihoweyer. At any rate, that segment of the 1974-75 third

grade class which formed the 1975 Sugmer Quin fourth grade at CBP differed

—

somewhat from the segment that attended the 1974 Summer Quin in that they .

H

: 11ked their teachers and school in general less, and were more self-canfident

in their dealings with peers and with school personnel.

The favorable attitudes$ found‘among third and fourth graders attending

the»l975'Summer Quin gave an indication that the new ESY curriculum had not

3 {

had a significant negative impact om attitude toward school at CBP or FP;
but 1?75 Summer students differed from those who attended the 1974 Summer

~ - v
Quin in that they held a less positive view of school in general.

*Middle schools. In March 1975 the IOX Instrument«'School Sentiment

Index - Intermediate Level"” (SSI-I) was administered to all sixth grade teams

ot

-- chosen to represent middle school students.-- at Cedar Bluff (CBM) and

‘Farragut (EM) Middle eqhools. The SSI-I is a series of statements to be )

L}

marked "true" or "untrue" by intermediate leve 1 studemts. These statements

» -

are designed to deterhine‘student perceptions of thé various aspects of®

<

school, rather than to mergly report conditions oﬁjeztively. The self-report

device consists of 81 statements rglated to five aspects of attitﬁde'teward

Y 60

' 50 | ..




school l) Teacher (which is further subdivided into "Mode of Instruction .

¢ [teacherj "Authority and Cong;ei ;- and [teacher] “interpersonal Relation-

< e
h

ships with Pupils"),_”Z) Learning, 3) Social Structure and Climate; 4) Peer,

N

These subscales are designed to provide measures of attitudes

5

5) Qenerai.

a

related to school objectives specified by IOX. The,middle\school objectives

L3

are virtually identical to those outlined above for the primary school,

the primary "School ‘Subjects" objective is replaced by

>

with one exception:

a '"Learning'' objective:

3. (Learning) Students will indicate favorable attitudes toward learning
by expressing agreement with statements describing interest and/or
involvement in learning-related activities of the following type:
homework, new or difficult activities and assignments, independent
pursuits of learning activities, and extra school work; and disagree-

fnient with negative statements.

Conclusions hased on SSI-I data concerning the effect of ESY on attitudes

/ toward school at CBM and-FM must be chnsidered tentative because (1) no

o

Dre#ESY attitudinal measure was available for comparison, and (2) many

conditions interact to determine- attitudes, but no attempt was made in the

¥

.

evaluation to isolate the effects of ESY from competing determinants (for

a fuller discussion, see the preceding ' Primary sehools section). .

i
!
.
!
I
|
]

At CBM 282, or approximately 9l pétcent, and at FM 209, also about 91

percent, of the sixth graders retUrned usable SSI-I instruments.

. -

Figure 1I.4 provides a comparison oivthe!average favorablg response per-

. . »
centages calculated for ESY sixth,graders:on the five subscales of the §?I-I.
- 0

~

i Sixth graders at CBM and FM were most positive about their peers -~ a

a,

r complete reversal of what was found at the primary level. They liked working

. »

with their classmates, and they regarded school as a good place for making .
g - . ) ;

friends. Developmentally, midd}]e schooL—youngsters are more peér-orientgd I

than primary‘children, and the SSI revealed that indeed the feelings expressed

' o ' ' 6i




K .

by students at CBP and FP about peers getting them "into troubIe at school"

¢

or "bothering them vere much less pronounced at CBM and PM (half the middle Af'
school youngsters said other students got them "into trouble" or ?botneredw

them, while two-thirds of the primary children responded simpilarly).
) . N f s - ,

«

FIGURE II.4

PERCENTAGES OF ESY SIXTH GRADERS RESPONDING FAVORABLY TO ITEMS IN THE
FIVE SUBSCALES OF THE "SCHOOL SENTIMENT INDEX-INTERMEDIATE LEVEL"

. . Summer - Regular .
Subscale * All 6th Graders 1974 1974-75
Peer i . 5 = 73 73 473
Teacher - 67 67 . 67
Learning - ‘ 63 66 63
Social Structure & Climate .' 63 ' 65 ‘ 63 .

General ; . 51 57 . 50

s A

Their responses to SSI-I items revealed that the ESY sixth gradersh )

’
N

- were least positive about general aspects of school; approximately half of
the students said :they.would prefer to be somewhere other thgn‘in school.

More than two-thirds agreed that "most school days seem like they will never

-’

end." The fact that 68 percent of the middig'scﬁool sample disagreed with
the statement "I don't like sdﬂzol because it's too much work," may be an

indication that a significant proportion-of the students considered schﬂg;

too easy. .o
b

Resﬁonses to items’in the-Learning subscale 9f the SSI-I seemed to have

Q

the-nost relevance for judgling the effects of the ESY. curriculum on attitudes,

-

of middle schooltgtudents.- The average favorable response ﬁercent;ge for °

[

the subscale was 63 -- indicating a relatively positive set of -attitudes for

-

: this pre-adolescent developmental level As might be' expected of this age

~ - -

. 52 . : .

.62




gr0up,’only 26'percent of7the réspondenmscsaid "I like to do my homework,"

r)and 44 percent agreed witﬁ the stdtement "I would rather do almost anything

-

.else than study.” But—83 percent”terf‘tt'was "fun" to learn new things,

! *

and almost three—fourths reported that tﬁey did quite a bit of reading on
- " N B , .J

their own. - ’ B , . 7

- -

GBM and ™M sixth graders who began the 1974-75 school year with the

VS

Summer Quinmester had more, favorable attitudes on b ree of five subscales —-
Learning, Soc1al Structureland Climate, and General <-'thin did their peers

who began their school yeaF in September 1974, Item‘responee differences

7

of tenbpercentage pointS’indicated that Summér Quin partitipants were more
4 - ’ . .

interested in studying and more willing .to do homework than theirvpeers who
‘L . '

attended’the rhgular school year. ‘Thirteen percent more (622 vs:’49Z)

summer students, were willing to say "I'm very happy when I'm at school "

Twelve percent more (67% vs. 55%) summer students reported liking school
"because there are.so many fun things to do." At the primary level, any
attempt to attribute the ‘positive attitudes of summer participants to the

effects of ESY must be tempered by the knowledge that middle school faculty

and administrators cbnsidered those who attended the 1974 summeTr session to

be persons who generally felt good about school—anyway. Certainly it could
/. “
be sald that ESY did not have a significant negative impact on the attitudes

I

I,
of Summer '74 participants.
The same generalization could be made about the impact of ESY on the

attitudes of Summer '75 partpcipants. As in the primary schools, students

attending CBM and FM during' %he 1975 Summer Quinmester were given an oppor-

tunity in late August to resq\ind to those SSI-I items which in March 1975

had\most'differentiated 1974

]
who began their school year i? September 1974.

T I T 63

ummer Quin sixth graders from their cla?smates

-
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Middle school Summer Quin students sampled in ,1974 and in 1975 had

‘more in commcn‘than did the two groups of Summer Quin students'samplea in

) ' ¢

the'primary érades. ReSponses of 1975 Summer Quin students in grades 4—8
at FM and 5-8 at.CBM were within 7 percentage poigﬁs of those given by sixth
_ graders in the 1974 Summer Quin on~10 of 15 SSI~I items. On six items from
‘the General and Leafniné subscalea ~- those most indicative of the impact

of ESY -~ the‘average tesﬁonse difference was only four percent. , This

-
.

similarity is rather remarkable since students in grades 4-8 wére being

compared with sixth graders alonme. N

' »

The reSponses of 1974 g%mmer Quinlsixth graders were within 7 percent-

age points of the responses of their classmates (AOZ of the 1975. Summer

”

gseventh grade 'at both schools was composed of returnees fréom Summer 1?74)

attending the 1975 Summer Quin .as seventh graders on 9 of 15 SSI-I itens,

Summer '75 students differed most from Summer '74 students in the area of
’ . N dv-‘ ' ' N

self-confidence: 1975 students felt more secure about peer relationships

= . © <

and were less afraid to "tell my teacher when I don't understand'something."

Ho@ever, mote 1975 Summer Quin students were afraid to

'CBM and at FM than were thefr 1974 counterparts. . .

*

s *

Farragut High School. Tenth graaers’yere chosen to represent high

schdol students in the evaluation of attitudes ‘toward school associlated with-
E8Y. As at primary and middle scheol levels, materials developed by the
Instructional Objectives Exchange at UCLA were u8ed to measure attitudes at

Farragut High. In March 1975 English teachers at FH were asked to haVe all

tenth graders completé the "School Sentiment Index~Secondary Level" (SSI-S)*

in their English classes. Usable forms we itted by 345 sophomores,’

or approximately 78 percent offt homore class.




s . -

“ — .,
. =
-

a 4 -

‘TheOSSI-S 1s a self-report instrument designed to determine student ’ ™~

perceptions of various aspects of school. Secondary students are presented
(“ L2

< - . -

with 82fsta;ements concerning sechool-related attitudes and are asked to

13
-

mark a stropgly agree, agree, disagree, or strongly disagree réspoﬁse L

.

category. Separate subscale scofes may be calculated for each of five
- ’

aspects ofyaftitude toward school: 1) Teacher - subdigi?ed into Mode of
Igstruction, Authority and Controi, and Interper;oﬁal R$1ationéﬁips;‘2)
Learning; 3) Social -Structure and Climate; 4) Pee;; and 5) General. Subscale .
items.are directly related t¢ student objectives, and these objectives for . .

the S5I-S are identical to those already stated in the "Middle Schools" and

'

"Primary Schools” sections of this reporf.

-
> <

A . r\.'
Figure 11.5 provides’' a comparison of the average favorablé response;~*

dean

. 5 e sy .

. Percentages talculated for ESY sophomores on the five'éubscales of the SSI-S.

*

FIGURE II.5

PERCENTAGES OFJFARRAGUT HIGH SOPHOMORES INDICATING FAVORABLE ATTITUDES
TOWARD FIVE ASPECTS OF SCHOOL AS MEASUREB BY THE

. e "SCHOOL‘SENTIMENT INDEX~SECONDARY LEVEL'
. ‘ Summer Regular ;

Subscgle ° " All Sophomores 1974, Y 1974-75

Peer 72 , 69 72

General. . - - 67 74 66

- ) i . ‘ -

Learning . 62 65 62

Teacher ) s .53 . 60 52 - e,

' Social Structure & Climate . 51 51 51 .

n

- - . o

Apparently ESY tenth graders and ESY sixth graders shared wery similar

attitudes toward Peers and Learning: the rank, order and evén the response k

, s l
A .
- L3 . \ »
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ealculated for the two classes. There similarity.ends, however, since

“\.gophomores had much more positive attitudes on the General.subscale than did

the middle school sample. And sixth graders held much more fayorable/ .

I 3 LW “ . ’

attitudes toward their teachers than did sophomores. Attitudes associated

" with §?cial Structure and Climate were among the least favorabl;5§or both

O

groups of ESY students, but the percentage q{~9avorable respouses on this
: . ' [ — ¢ -
, » T o
‘subscale was much lower (by 12 points) for sophomores. , , .

The Learning and General subscales of the SSI-S appeared to provide

the best measure of the effect of ESY on students' attitudes toward school.

-

The fact that approximately two-thirds of the ESY sophomores'held favorable

attitudes in these areas'could be construed as a plus for ESY. However, '
. . - 1
no. prior measure of attitudes was available to indicate how instituting

- K}
.

ESY may have changed sophomores' feelings about school' .and there was no

fattempt to isolate ESY from the many other determinants of attituaes.expressed

14

on the SSI-S. :(For a fuller discussion of these problems see the preceding

[ * -

"Iilmary Schools'" section.) Therefore, the most soundly based conclusion - E

tbat can be derived from SSI-S data is that at least the ESY project did not

. I
have a significant adverse ®ffect on the school-related dttitudes of- FH
sophomores. . ~ ‘ .
° ~;1 «

3 " ) . n
The General subscale was second only to the Peer subscale in level of "

3 . «
- )

approval. Ninety-two percent of thé FH tenth graders akreed with the state-

. N ) -

. ment, yIt is clear to mé why I sho&ldn't drop out of school." Three-fourths
L] ‘: AC [y
or more agreed Wwith five other-items designed to assess the importante the
; v - . 1] .
students attached to attending’school. Only 28 percent, however‘.agreed
[

that "Eaeh'morning I look ard to coming to school.™ (This may be compared

to the 39 percent of sixth graders who responded»affirmatively to the same °

"
N f
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A

' to school every day.") /) e ‘ ' yo

- . ” . .

item; and to the 55 percénp of third graders who said they liked "to come

¥ v

A .

Regponses of sophomores'to.Léarning subscale items “indicated that ninety

»

percenﬁ.}ecbgniz%d relationships betweenithings observed outsiae school and

3

content of school. subjects. More than three—fourths of the tenth grade

[ ~ -

respondents agreed with the statement "My favorite ‘classes, regardless of

S 3

subject, are those in which I learn the:most." . ./ [

7
.

A‘need for more electives at FH was suggebtedlby e fact that 81 per-
v ' R . .

cent of the sophomores agreed with the statement, ‘"Th r;h*>e important sub- . °

jects not taught in school now which I would be intefested in taking 1if o

they were offered." . ) . '

<
.

’ THe‘most-negative response on the Learning subscale was a pretljctable -

?
- L3

one: 81 percent of the sophomores agreed with the statement,‘"I hate having

I

to dé homework." = , .

a

FH sophomores who -began the’1974-75 school fear by attending the Summer o
Quinmester generally displayed more favorable attitudes toward school, as
N h

- 4 !
- 1

measured by the SSI-S, than did their peers who begaﬁ the school year at
* " "f" . - <7 ,
the usual time, i.e.:\32~ff?tember. Positive aifferences in favor of the

summer 5tudents were most pronounced on the General and Teacher subscales.

General, subscale items produced the largest differefices between summer

‘

and regular students. Twenty percent more summer students agreed with the .

statements "I enjoy learning in school moxe‘than iearning on_my own." (712
A L g

to 51%) and "Each morning I look forward.to coming to school. " (45% to 25%).

L4 k

On a series of items designed to reveal students’ perceptions of the value -

of thJ&g schooling in relation to their future plans, summer qtuden;s' re~ o

sponses were more positive by margins of ten to twelve pertentage points.

L e

4 e



While the average response percentages on the Learning subscale were

'not significantly different: for summer ‘and regular year students, there were

¢

. . individual items related to learning on which the two groupg differed by

< S E

more than ten percentage points. Analysis of these items indicates that the

.
1

. sugmer students were more independent in their approach to 1earning, more

oy ‘
St

motivated, more likely to go beyond their&school assignments to learn on

their own. For example, 16 percent more Summer '74 starters (81% to 65%)
than September '74 starters agreed with the statemenf "Sometimes I just

- can't put a book down until I'm finished withit." . //,:\o

1

5 FH teachers and administrators felt that the students who attended the
! . I L .
1974 Summer Quinmester were as a group, more motlvated and more, positive

- - o - * i . - -

.+ about sschool than an equal number of their classmates se1ected~st random ‘ .

would have been. Therefore, their positive reactions to SSI-S items cardnot °
- s - °

be attribyted entirely to the egfects of their participation in the ESY

project. Certainly ESY does not appear to have had a, noteworthy negative

influence on‘the group's enthusiasm, ‘however.
The same statement might be made concerning the effect of ESY on the

attitudes of FH students who attend?d the 1975 Summer Quinmester, - As at v

. primary and middle scﬁpol levels, in August,1975 students éttending the !

. I

_ Summer Quin at FH were asked fo respond to that subgset of SSI-S itemaowhich
: G- .
in March 1975 had producéd the most differentiation between sophomores who

o

S had attended the 1974 Summer Quin and their classmates who began their year

)
. 'z @

in September. : - / .

Y

}
o b et R At At A"*"""”""‘A"»‘(’H’"’" A IO

T:f Squp:~'75 students in grades $-12 were mot ¥F’ positive about school

. in general as were ‘the Summer_'74 Sophomores. But neither wege they ‘as ' '

sl

negative (speaking relatively, since the majority responsa for neither group S
)'
was negative in more than a few }bstances) as the "regular year sophomores” >
, / Lt S , . ] - - - ' 3 .
N N ) . '6’,') C - «
. VO .
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»
.

- - < o
. , ; " ‘ N .. , - \ - |
- rfor instance, the response of 1975 Suthmer Quin participants to the item .
: - - ‘ ’
- ‘( ‘"Each morning 1 400k forward to coming ti: school.,”" was less favorable L 4
) the 1975 Summer sopbomore respofise by‘6 percentage paints, but nore favorable
. | by 13 points than the response percentage for sophomofEs beginning in Septem-
t ‘\EEET\\\ Eikewise,.on the item, "Most of my ceachers give assignments that ‘
are just busywork,' Summer '75 students responded less positively than the
T :_.Sumngr-'74 ;;;Eia\by B\Ze;ZEBtage points but nore positively than "regulara
" year" sbphomores by a‘margin of @oints. “ J . o R
‘ The fact that attitudes expresSed by Summer '75 parfitipants were not
A§a w . as favorable as those "of Summer ‘74 participants and yet more favotable
AT . L | .

ﬁig than the attitude toward schoél expressed hy September startets suggests

- % that the difference between the two summer gtoups was due more to a difference N
3 \‘-_k.' ‘ -
e in, the character of the two groups (i.e., their pre-existing attitudes) s 07

x . . 1 . -

than to/a/y detrimental change& produced by ESY. .The character of the

.-

e . groups tould not haye been expected to be identical, even ,at the sophomore . . . |

. “A

level;mz}nce‘only 40 percent of the'eleventh grade in the 1975 Summer dﬁinl

]

LN
- . LT - ~ o . a

R " was cemprised of Summer *74 returnees.,

- Ty : .
When all.SSI-S items were considered the following generalizations

L 4
o weré evident . 1975 Summer Quip students were not as interested in reading
’é‘,&?\ -l T . [T .
LT or in running for a stndent body office, or in school in genéral as were
. ) 1974 Summer sophomores, but .the 1975 Summer sample held’ more>favorable

attitudes toward their teachers and displayed more self-confidence than -
s - A . " 3 .
their 1974 counterparts. . . -
r . . .
| . ' . *
| o * . ; .

Individualization of Instruction )

"Instructien Questionnaire' at FH. One of the principal goals of the
//F'-P'N
curricular revisions associated with the ESY project was individualization

- €

\

3 ~. ' » . P N ]

. N . N . - . 0y . . . , . .

| . . , 3 : | .

| . - X R . s
. 5 R




of instruction. Curriculum modules were to be designed with suggestioni

Y

oaderit understandable eres?ing for students of-—differing

(2

bievement levels and learning Styles. Ksox County/sdministrstors'felt

that one of

least o SXTHEBY c-wrmicpts of

eing individualized.

dhiould be the expression by at

-

.~\,;itructidn was

An extéﬁsiig\reziew of'existing curticulum evaluation instruments

A1

N~
revealed only ope that sed specifically on individualization of instruc~

s

tion. The ' Instruction Questionnsireﬂ\by Jack L. Hun\\r was designed for -

. - e v

high school students, so the 1nitia1 administr\tien\uas to sophomores at“

~

Farragut High in March 1975. . T //;///

v

" The "'Instruction Questisnggire? was given to tenth graders in their

— et

English classes. -The instrument require§ the respondent to focus attention
x
on a single class 4fn\qrder to provide a repretentative sBmpling of the

\

extent ofsindividualizatioQ iq;the primary academic subjects offered to FH

- W
sophomores, each English teacher was asked to divide his/her-class so that -

14

O

EN 4 -

t

approximately one—fourth of.the students were responding in germs .of an

.

. S . _ TN
. English class, one-fourth 1 terms of a science class, one—fourth.in terps ' .

of a social studies class, and one-fourth in tergs of a mathematics class. .

-

- Completed questionnaires were collected from 348 studemts, or about 80 °

LA T ——— . ~
percent of the FH Sophomore . class. v 'k\\\\\\\\\\a\ ‘
‘ = - " An .
The foﬁ?fegg??fenfig§§§g3‘ Instruction Questionnaire provide a detaile ~

characterization of*individualization from one point of view. The instrument

could bn1§ ptbnide a valid assessment of individualisation in a gituation

- N - - ‘“;’:_[,:/j: D
in which the teachers and-administrators shared the same view of what;:::i;////
vidualization shoul 1. While ESY teachers and administratorsﬁue e -

‘ X .. i N
ty to review the "Instruction Questionnaire" and approved - - :
. ' \ .

1

| o
7{}*%:;4 < . ] C ,l
. ‘ :

|
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\
|

it prior to its administration, there was no other proof that‘Y goals

with respeet to indi¥idualization were-indeed congruent with the goals ’

¢ .

implicit in the "InstructionﬂQuestionqaire."

[y

_____&—————*"'———;;;;;e 11.6 contains the "Instruction Questionnaire" items with the

.

response percentages for the FH sophomores.

) FIGURE 1I.6
\\\\\\~_ PERCENTAGES OF FARRAGUT HIGH SOPHOMORES RESPONDING ‘'YES'
AND 'NO' TO "INSTRUCTION QUESTIONNAIRE" ITEMS
- . ~ . ,.
'YES NO , Pyl
+ % 60 40 - 1., "In the first few days of this class, I was told exactly what I
. would learn and how well I would be-able to do the work when I+
finished." . N
% 30 1 70, 2. "In the’first few days of this class, I was given a teetvto see
. hov much I already knew about the subject.” :
. 13 87 3. "In the first few days of this class, my teacher and I tried to
. " decide how fast or slow I might be expected to learn this subject."
: ] 15 85 4. "In the first few days of this class, my teacher and I tried to
decide-how I could learn this subject best." .
— 7 93 5. "In this class, it was decided for me to skip over the things
‘ . that the test showed that I already know." .
7 93 6, "In this class, it was decided for me to study extra .topics that
are not the same as the other students." .
18 82 7. In this class, it was decided for me to work as fast or as slowly
as I need to learn the subject.” /,‘
. ° IO 90 8. "In this class, it was decided for me to use some study materials
. or equipment th#*-are not the same as_the ather students use.'
21 79 9. "In this class, I use assigned g materials to learn without
paying-any attention to what thé other s udents are doing."
* 69 31, 10. "In this class, my work is often checked\to see if I am doing as
well as I am expecfed to do." : - :
44 56 11. "In this class, after my work is checked, I am told if I have
? done as well as I am expected to do and what I shquld do next."
6 '94 12. "In this class, the teacher lets me plan the work for myself."

S 1

61




FIGURE II.6 (Cont.) -
YES NO :

s
10 90 13. "In this class, the teacher plans the work just for me."

.

~ 3 97 14, "In this class, the teacher and I- plan the work just for me,"

Copyright © 1974 by Jack L. Hunter, Woodland Park, Easley, S.C. 29640

—

i

With only two excéptions, substantial majorities of sopho&ores ina;cated . -

negative perceptions of the exfent to which the kindé of indi&idnalization - g
specified were actually taking“place in thei:‘classgs. Sixty percent of

1Y the sfudénts‘regponded positively to tﬁe item "In the first few days of
this class, I was toid exactly what I would learn and how well I would be
able to do the york when I %inigh;d." Almost 70 percent said 'Yes' to. the
item "In this class my work is often checked to see if I am doimg ;s;well
as*I_am expected to/do." But 97 percent of the sophomores said;;ﬁo} to
the item "In this class, the teagﬁer“éhd I plan éhe work just for ﬁé."
Negative respénses to the, remaining eleven questionnaire items ranged’ from

N 56 to 94 percent ofvthe sgbhoqore‘responaents.

&

' Sophomores who began the 1974—75‘sch061 year w?th the 1974 Summer Quin-
R mester appeared to have $ligh:iy more negative gerceptiéns regarai;g the. ’ o
extent to which iustru;tion vas bgﬁng indiv{dualizgd'thgn did théi} classg-
mates who begaﬁ the school year in Séptembg;.',$unuer students responde&‘ °

. more negatively than their classmates on 8 of 14 “Instruction Questionnaire"

items. - These neggtivé perceptions were particularly noteworthy in view of
the faét that the';;Eier students in generai egpresseﬂ more,positive attitudes

toward school, as neasuxgﬁ by the "Schocl Sentiment Index," than did their

b

classmates., . e . - . _': Co

~

1f indeed the hInstruction_Qheé&ionnaiie“ was éovali& instrument

for assessment of the extent of individualizationm ‘ef instruction taking

> -~ < RN . P

\) ‘ ) ' ] . . ’ . ' f
< . . AR 62. : 72 : . : 7
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place at FH, then the curriculum objective felated to.individualization wasj&

-
.

achiezeé_?uring the first year o£>ESY operation. - Majorities of FH

. Sophomoretdata_

sophomores apparently felt tha} course objectives “had' been clearly outlined

and’ that their progress toward meeting those objectives was being effectively

monitored. But they did not feel that i“'fi."si’gnificant role in

determining‘the objectives or in developing their own plans for achieving

the objectiyes. Discretion must be exercised in extrapolating from the

~ . .

claSSes at~FH but the sophomores at least did not

p_rcéi?e th, it teachers were "taking the student where he is and

Y el .
~——— Y

assisting him, through methods and materials appropriate for his learning

*

style, to attain the maximum achievement level which "his capabilities will
allow," ~-- a paraphrase of popular educational jargon concerning individual-

ization.“.)

It is essential to note that individualization of instruction is

~
- ~ -

exceedingly difficult to\accomplish—in<an over-crowded classroom. ESY did
not significaptiy reduie class size at FH in 1974-75, and congequently thany

teachers had to deal with classes of 35 or more students. Significant

progress toward achieving the goal,onindividualization of instruction

cannot be expected until class size is reduced at FH.

" Items for primary and middle school students. If the ESY project‘had"

continued for three full years the evaluators‘would have developed a modifi-
cation : of the "Instructiom Qiestionnaire" for use at the primary and middle
schooi\ievels. In the absence of detailed instruments to measure the extent
of indivioﬁalization below the.high:school level, three questions:bearing

on this concept were designed for inclusion in a more general reaction form

administered to third and sixth graders at the ESY schools in March 1975.

-

LS |
. . do

o 63 - -
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The same items were glven to FH sophomores and seniors, and thus serve as i

something of a confirmation of "Insérudfion Questionnaire" findings.

First, students in grades three,'six, ten, and twelve were asked )

~ I3

directly if they 'felt their learning assignments were designed "fust for" -
them.. This item‘was followed by two questions bearing on use of library ‘ -
books, tapes, films, records, and other learning materials. Increases in .

usage of such materials are associated with the institution of independent

study projects. Respomses to these questions at each grade level are given

Y

in Figure II.7. .
-

« FIGURE 1II.7 :

R

PERCENTAGES OF STUDENTS IN ESY GRADES 3, 6, 10, AND
12 RESPONDING 'YES' TO ITEMS RELATED TO
INDIVIDUALIZATION OF INSTRUCTION

. -
.

. . Grade
Item -3 . 6 10 12

1. Do you have the feeling that your 25 21 9 17
learning assignments are just for N
you instead of being for everyone

' in the class? 5 N ] )

2. Have you used more library books 62 47 38 . 22 - -
.this year than ever before? .

3. Are you using more tapes, films, \ 71 43 22

records, ‘and other lﬁfrning i L '
materials this year? : 3

- The response of sophomores to the question dealiqg directiy with
individualization ‘of Pearning assignments confirms,ghe results derived from
the "Instruction Questionnaire . Seniors zresponses :o the queation were

almost twice as positive as those of sophomores but the percentage of




"seniors confirming the presence of ipdividualization in theiivclassesiwas o

¥

. o still quite low (17 percent). Individualization was a reality for only & -

quarter of the pr%?aryistudents and 21 percent of the middle school sample.

4¥heee;feeul%s—a£e—e4ea—qpre—ﬂamaging fo the'ﬁSY goal of individualization
i / " .

f

: R |- . A _
when March 1975 results/are compared with responses to virtuslPy the.same—

N - -

question asked of another sample of‘students at primary, middle and high
: T v .
school levels in Octobér 1974 -- just five months earlier in the same

school yéar. In Octohet.ﬁﬁé follewing percentages of students at each
|
level were willing to/say that their léarning assignments seemed to be

tailor-made for'them: primary - 63 percent, middle - 60 percent, and secondary

- 44 percent. . ‘ ] v

Séeaking generally, majorities of third and sixth graders at the ESY

.. schools in March 1975 believed their use of a variety of learningAﬁhxerials

-

had increased with the imitiation of the new curripuluérassgéiaféd with ESY. o

’Uhfértunately it/waﬁ/hot poséible to tell precisely.whether this increase

-~ - — R v
- R

was due to,an/upswfng of indfvidualized learning assignments or simply to

-

.- a‘;ped& on the part of tegfhers to make asgignmehts for whole classe’s based
- e )

-

. - "
/,/( =on utilization of a varjety of media rather than the traditiopal single

textbook. Responses t'o the first quéstioh on individualiZation strongly

suggested the latter explanation. - ) -
Not surprisingly in view of their other responses concerning individu-.
alization, sbphomoreé and seniors at FH did not perceive that their utili-

‘zation of library and_other learning;ﬁaterials had increased with the .
. Y - N ~

¢~ initiation of the new curriculum associated with ESY.

)




\
Staff Satisfaction With New Curriculum , ' -
General Response to New Currichluﬁw oo - . . ;4.

During the Summer and Fall of 1974 teachers and principals employed at,
9 - — N

the ESY schools during those quinmesters were asked to complete questionnaires

that gave them a chance to express their opinions regérding many aspects of - '

.- the new curriculum materials associated with ESY. A detailed analysis of -

- -

Y . ) . . . .
.+ these responses was included in the 1974-75 evaluation xeport, but the

>

R . conclusion derived from<all the data was that a substantial majority of

the staff approved of the new curriculum. In effect, the ESY terminal

objective in tﬁis‘area,hdd been met in 1974, thus no new questionnaires

:

containing items similar to those administered in 1974 were distributed to

B

all ESY staff members .in 1975.

*

However, in December 1975 the Curriculum Committee of the ESY evaluation
. s . .
team, composed of Professors~Robert Howard, Lester N. Knight,-and John R. -
Ray, prepared a series of questions regarding the curriculym which they

‘ asked of a sampfg of teachers at each of the ESY schools. The responses

to these questions summarize teacher reaction to the curriculum after a

L
YN

year of classroom trial.

)




ESY CURRICULUM SVALUATION, 1975-76
Prima y Schools

By Leste N. Knightu

-

>

>~ Introduction Teeo 8 o . o
e e S —— '. _r —_—— = 3*“\—“ -

The ESY Curriculum Evaluation, #975-76 repogpfis based on a series )

of interviews with a group of randomfy selected teachers from Farragut

Primary (FP) and Cedar Bluff Primary *CBP). The sample of six teach:rs

" from CBP represented approximately ZOZ\of the total teacher‘population.

~'Al;hougﬁ selgction was réndom, some atéempt ﬁag made to select an equal
gepresentation of teacﬁe{g accor&ing té}the félléwing ;ritefia: (1) Le;él
taught and (2) Deéree of involvement (little orvnone, some, wuch) in the .

R i
development of the curriculum modules used in the ESY project.

i

- The primary level curriculum in lan age arts and mathematics had

3

‘been revised just prior to the development\{f ESY curriculun materials.

Thus the responses of primaiy teachers were \based 6h‘theif'experiences with

>

.modules in science, social studies;/ﬂéalﬁh, usic, art, and phyéical‘educ-
, - - ' . !
ation, but not math or language arts.

Each interview was conducted using an interview guide and the reactions

a

fpr/the 1975-76 ESY Curriculum Evaluation.

e

Objective 1 - .

‘To ascertai

a year of use..




*e

L]

Familiarity with this document apparently varied considerably. While
some teachgrs were conversant with the content developed througp direct

work with it or occasional reference to it, others admitted to very little

*

familiarity, some séying only "may have read them.” Still others appeared

to resort to circumlocutionary discussion of the document's contents.

—_

Comments regarding the contents of this document were gehéral}y positive.
2

The content was said to represent a total look at the program which lends
depth, breadth, commonality, and continuity to the programi The categoriza-
tion and labeling of the objectives, aé well as their orientation to pfocegs 2

rather than content, were also percefved as strengths. However, there was
- L2

.
£

some feeling that the demands iqpliéd in the objectives might fiot be too
’ A

realistic and that they were sometimes hard.to apply, particularly at lower

L3 - - 7?' i ~
evé!s. e )

" - -

T - . . -

Objective " - . o

,é -

NV »
To describe and assess the procedures used to determine (a) the scope

of the individual curriculum modules, and (b) the sequence of concépts or

!

topics presented in each module. s

The comment most frequently heard from the teachers interviewed was

that the modulés were broad enough bd,serve as a resource from which things
B . 1 2 .

IS

mighﬁ¥be selected, rather than something to be entirely completed. It was

»
3

alsoixélt that the writing of modules.:in health, social studies, and science
. L - N e V)

yal

‘helpéd to insure that these areas were not ‘neglected. There was some ?enti*
ment expressed, however, that the modules were not unifiéd sufficiéntly and a

that subject matter, where pogsible, should be unified (e.g%, lénguase arts

"in sociqg_§$udiqs). Opinion was mixed as ﬁénﬁow consistenfly the modules -

were tied to the Knox County goals and objectives.

-~ o * . .
N B
o . , L .




!
F‘ /‘ - ' .
Although the modules had apparently provided some continuity to the

g ;o

total curriculum and had helped to some extent to“prevent overlap, some

:'.

‘ Y
’ !

teachers perceived some latk of continuity, too much, repetition and some gaps.

The fact that the modules did not have to be followed in order was judged

’

to be a strength, but difﬁiculty was 'encountered by some teachers in working

-,

studénts back into the curriculum after they were out the Fall Quin.

™ ' e -
-~
- ! L

‘ Objectiue 3 .ot PR ,

To describe and assess the procedures used to determine £h° content
(i.e., .the development of the concepéshor topics presented) oﬁjcurriculum
v
modules (What~resgurces were used?  How was}time éllocated among(concepts?r
How were learning activities chosen? How uere the ppocedures for“evaluation
o;?pupil‘progresgﬁdetermined?)., o -

Teachers, interviewed concerning. the procedures for determining the

13
«

content of the modules, felt in general that there was not enough time to
. o - ~ a -
adequately produce the ‘modules and that selection of the writers wa's rather

-

poorly handled. It was suggested that the writers should have been screened

_more. There was repetitive sentiment that some writers of primary>modules‘
had had little or no experience with this level,'which ied.to inappropriate
suggestions and guidelines in sometprimary level nodules. (One teacher told
of revising five such modules ta make them fit prigary ahildren). Teachers

also felt selection of writers was too haphazard - too often, "Who wants
QO N

to do this?" One writer of a module admitted to having written a module in

»

spite of 4 desire not to do s0. . Also, some.felt more than one writer. should

L

.have been engaged to wrige. It was suggested that specifications for the

-

modules were not always given to the writers, and 1if given, were not syffi-

ciently followeds Some feeling favoring*the engagement of some outside help

was also expressed. ¢




Objective 4 , . - | ~

. . p
e 0r

To identify tﬁe components of the curriculum modules which, teachers and
// administrators perceive as (a)‘facil}tatofglaﬁd/or (b) constraints in imple-
v B ' o : .

menting curriculum modules in the ¢lassroom. .

- ) , \

. . R N . vy . i L
The activities given in the modules were viewed .as the biggest facilitator
B . Cw # 3

. i N - ¥ - B . : '
in implementing the curriculum. In addition,.teachers sometimes-felt that /
) - o ¢ s Y
the goals were a help’in -long range planning and that the listed references., .

and visual aids.were’hélpful (when available). The a;ailgpility ofﬁitems

listed as reléﬁed materials and references appeared to be imprqwqd>during © e
¢ . ‘ )

. ’ N
G @

.1975-76 as compared to 1974-75. However, some teachers still felt sugggétéaa .

L , & -

materials were hard to géé; octasionally as long_as a month elaﬁsed when
- . ‘. '

mate;ials were ordered from the.central.office.
Although those interviewed generally found the module activities help-

ful, som?‘found ideas irrelevant for the target student pppulation or felt '

a lack in the ‘area‘of &earning center activities. Another perce}ved lack .

was in the area of suggested evaluative techniques. Some teachers felt . °
(o] .

i

long range goals were too imprecise, while ethers felt the objectives were’

’ A d

too repetitious, which tended to discourage use of the modules. . N

N
»

Objective 5 ’ ) . ’

-

To describe and assess the extent to which curriculym content is befng .

adapted to accomodate the varying learning styles of individual students.

, . - and . .

Objective'ﬁ .

. Ry ~

.To describe and assess the extent to:&hich/curgiculum content is being

W, . Al ' ' : " .
adapted to accomodate the v§r§lﬁggqgademic achievement levels of individual A
* - 3 :,;, ' , ;,‘ N 8

students.

\ ~




The degreg,of individualization accozding tovlearning style or academic

»~ .

achievement made possible by the mOdLles was pexceived differe?}ly among the

‘ Al

‘teachérs interviewed’ Those finding the modules helpful in individualizing

-

v
instruction -cited repeatedly the ideas which were given for large groups .,

3 ¢

.

them.

and'small groups, and”thQ,possibilityOf finding activities suitable\fut;;ﬁe

varying styles and levels of each child. Specifically mentioned were the

ey

task cards, the dﬁest activities, and the symﬁolic designation of some

"accelerated" or "slow".
] I3

actlvities as
On the other hand, spme interviewees found the modules geared more to
the average and Ofrlittle perp in meeting the needs of 6thei\;::i?ren. The

lack of activities for slow learners was mentioned in particular? It was

7

suggested that some activities designated as "for exceptional" were.not

. b A . #

very helpful. - . S , , J///

Objectiye 7 3 - o

To -determine the extent 'to which curriculum module development has ’

o

. N

'ﬁyoceeded toward completion.
| ] 4

" Teachers at the primafy &evel had the modules initially written avail-

able»tq them, although several teachers sometimes had to share- ‘Qome had’

e

not, however, received .many of the revised modules. So apphfeptly some work,

o4 , ,
was yet to be completed on the revised editions of the modules.

Objective’8 ! " . : P .

: To determine the extent to which curriculum modules are presently being
used by ESY teaehefﬁ v & ' - . . o -
;% . . o

I3 i '
4 . Teachers at the primary level .kept their mQdules close at hand and ‘used, ’
The most common use was as a source, often to éupplemeng "themes"
/\\ K N -F. . X
or units, or.to-sérve as a foundation fkxom which to creatively develop other

- ’ : <L v
f -

\ , ' [l . 8g

[




" / . > F * \
instructional hniqae &_ Tea'chers might pick activities from the modules

I

“according to unit and need, and‘also .use module objectives to' set up goals*.

for the year. The social studies, science and health modules weres the .

“most eﬂttensively used with the P.E. modules used very little, apparently, >,

and the music modules used only a little more ,’k,excep} by the special teachers
- . . L
-
in these areas. Also, teachers often were responsible *for particular'subject '

-
o .

areas in the open situation and tended to work exclusively qit;h the module

[ . ©

of that area. There was no indication that the modules were the curriéulym

-- they were a major resource.’ ' ) e )
o

Objective 9 . / . .

To des&% and assess the system being used to evaluate ani revise

~

the c¢urriculum modules.

/>

The revisions of modules involved two or three teachers, which was
. ‘»‘" ‘T
gonsidered to be an improvement ,o/ve'r the use of -only one teacher in the {

‘beginning. In)\ seme cases at 1easJ: those doing the reyisions were teachers

»

who had used* the dules, altﬁough the extent of this pr

tice was not as n

~

great, as it should haq‘g,been-according to some interviewees. All teachers

had’ an épportunity for.input in ‘the evisidn process. Sugge ions were

»
*

elicited in after-school meetings, and through written notes.to the principal-

.

or the revision committee. This wds seen to be a lgeulpf'ul procedure.

. « N P 0

There waé some fe}iing that the revisiens may “have bee_n rush.ed, Aas gas

3 . o

the initial writing, and that perhaps there'still needed’ to be 'a stricter -

cémpliance with' tf1e origin;i module specifications. The one day released

L™ < 3
time for revising [mo&ules was be]:ieved ,hot to be enonfgh . s

LY .
. ‘ ¥ . \ o .

2 €
‘ A ~?.- R
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ESY CURRICULUM EVALUATION, 1975-76

L ‘Middle Schools
P AT R * 7 By John R. Ra:y y ' . ; ~

' D
. v . - . - A

The data presented be!ow were compiled from interviews with sixteen
selected faculty’inembers at’ Cedar Bluff Middle School and f‘arragu.t Middle
. School. - ’I"he single. categorization variable used /:was‘ initial participation
e S o
in the development of the modules - high, mocierate- or low. Various subject ®

areas were presented at each school. The results of- the interviews are

Ty

presented accord to objectives for‘the 1975-76 ESY Curriculum Evaluation.
. ) y

To 'asce'rtain the extent to which:

\-' / ¢ : » - .
a: Teachers are famil‘iar with the content sof- Knox County Schools - '
", Inst'ructibnal Goals and Objectives. ‘ . ’
S \\ ‘e N IS ) L.
) b Te hers and administrators approve of the content of this . !
- . . 1. -dockment after a year of use. - CLT - -~ - -
~ ‘ . B -

* ?*

N o~ At both F rragut Middle School and Cedar Bluff Middle Schcol each of

- " the participants iatervieweﬂ indicated they wvere familiar with the contd’t

of the Knox County Schools', Instructional Goals and Objéctives for their

) C. . .
o oL area. Admaliy, all of those interviewed )indicated' basic approval of . 4
the content of the goals and objectives. -In one ot*wo instances however,
‘ P

\
. L] .

/ the current structure.

a staff member. raised questions about whether a goal w;as atta\inable under

. .
™~ s . ~

i A} T~

- ) oy T
2. To- describe and assess the proceduresyysed to .determine: *‘ .
. . . _ .
————_ _ a. The scope of the individual curriculum modules. s

“b.. The sequence of ‘concepts or topics presented in £ach module.

N

The t&chers aére‘e‘ that the involvement of teaching personnel through--

out the district had been excellent in the preparation of modules. 1In a

- % ) - . o R A . )
. R | o . ¢ - ;) S

. i <“ . ) 8n3‘:‘ N . . '_ ’\ 1%

TR ' . 73 . ° . h




\ - .
@ few instances some teachers gGestioned whether this was the most effective
apd/oxr—~e way to develop curriculum materials. This did not concern

‘subject matter coverage, but methodology. A few teachers questioned whether
i

coﬁhercially available materials could not have been purchased or contrafted
a

for rather than using ‘the procedure chosen. That was, however, not to

indicate thatﬁEFE?‘were\ggt happy with the\conteht, were not using -
TTr— ~.

. ' T T T T
-‘materials, or were.not pleased with the opportunity to\ptoyide input. In

-

general, the teachers were pleased with the procedure fgrL%evisioﬁ”aon

F—— -

" evaluatien, although sEVEYélaindications werg/givéi that time constraints
- T T -
for revision were too tight for the best possible results. N
. . /
T

3. 'To describe apd assess the procedures used to determine the content of
curriculum modules.

In general, the teachers w reasonably pleased with the material

- : s §

that was presgnted in e/;odules with the determination/pf topics which

were chos or inclusion, and the manner in which they were developed \\c” n

There was sbme concern expressed that selected modules needed extensive
revision initially, but after the revisions took place, the results were

acceptable.' The teachers indicated they felt reasonably sntisfied with

e N

N . ¢ . [ -
thé curriculum content of modules. Many qf the téachers indicated that - '
. . the structure of the modulés allowed for thé development.and use of~group .

»

activities and alternate programs throughout the district which hjf_fifji&v_—-‘*~—~'”;”/
- \ ‘.‘ - - -
. .previously been possible in-the\ﬁlhe;gestxp:ogran plans._ It was in the - : T

p. \ \ : — - . - - L4 .

areas of gtudent activities 1idjperformance'oﬁjuetiyes and goals within . -

a

N ~the modules that, the teachers expressed a&niform respect’ They-gere not |

-

'tion thht pupil;progfess was. easily

\."‘

PR

- i o .‘

< ».’Qq i'
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.




using the module activiries than they had been using previous evaluation

sSchemes. . ';::;;;;Eff__, . .
. ’ T ‘ 1

// — N
—— 4. To ide the compdu;ﬁtvaf—;;;:%urricular modules which teachers aﬁd
administrators ) . )

b. cons : X icular modules in the class-
‘room.,

A

In general, this

on did not ‘elicit much response. Basically,
the teachers felt that the modules fitted the structure of the quinmester

system very

but no onerindicated that much would be lost if the quin-
mester system were not sgntinued. Fewer modules would be used in a-twelve-
month cycle but all could be d as regular or elective work. For example,
if qhere were five modules availabl 'fqr use in Ehé quinmester system, only -
= four of those could be regularl aught and the fifth would be used for
supplementary and/ tional instruction or 1ndependent study on the’part
.of the participating students.' No teacher expressed a concern that there

were constraining factors within the district structure that held back the

pr;;;;\htilizatiau o e modules.

a§sess the.extent to which curriculum couggnt is being
éd to accommqdate the va

l :‘ - . N
asfhdents. The structure ~

\

- * ‘
ag styles of inﬂiyidual studentsv

odules st did ot;proviﬁa;the,capag}}ity‘ e




- -

) : - ~ :

»

- . to totally individualize student activit;/in the classroom, but “that the
modules were exttenely strong in facilitating their work with small groups
as well as introducing entite’topic areas. In this respect,ithe teachers

. were uniform ir their praise -of modules.

~ ' N . . “
- . DA

’ - : - . v . ’
6. To describe and asséss the extent to which curriculum céntent is being
adapted to accommodate the various achievemeﬂt levels of individuai
students. , : - -

As was mentioned in the answers to the previous ‘questions, the modules
R . . . - - -

were much more adequate in.facilitating the teacher's use of instructional

hd - -

strategies involving small groupshthén‘in individualization. It-should be

’ : -
~added that supplementary use of the modules on an individual basis (i.e.,

as enriéhment materisls) was noted as a strong motivator for some youngsters.

- . o

S

7. To detérmine the extent to which the curriculum module developmént has
’ proceeded towards complétion.

It is at this point that the investigator found a major concern among

selected teaching groups. This was most evidenced in the area of science.

- Tracing’ the development of the science modules, the investigator found that

_= several of the science modules had been developed, reviQEd, and were planned

- R [y

~ for reintroduction during,the-school'year 1975-76. - However, in most in-

Y

stanceg, revised copies of the restructured modules were not available to

\

the teachers as .of mid-danuary,fl976. As a matter of fact, many of the -

. ‘ teachers had not even seen completed, revised -podules in their subject

areas. Some were planning to use them‘in the next quinmester and ;héi)

-

,, - were simply not available. In some instances, teachers in this particular

-~ 5.

!

: 'subject_area were using nonrevised médules and'uere, ;herefore, at a loss

e

. . ’, . 'S
‘ . to.assess the value of the materials. . L

a . - § N o
. . - . . 2 Rd - ’I“




<~

8. To determine the extent to which the curriculum modules are presently

more useful than others. All the teachers interQiewed were ievish in

- their praise that the modules had some utility in almost every instance and

\extended period of time should.be utilized before:a major revision effort

- - ]
——— N

being used by ESY teachers.
The ESY teachers interviewed in this sample were uniform in their

response to this item: they all used the modules. Many; however, hastened

o

to add that there were elements of various ﬁodules that they found to be

they were pleased with the results of the modules.

.

9. To describe and assess the system being used to evaluate and ‘revise the
curriculum modules.

v < .-

Uniformly the teachers were pleased with the opportunity to provide

- . . -
input and to participate in the revision of modules after the first year.

There was not unifofE'agreement as to how successful the module revision
had been; and indeed, there was not uniform agreement that additienal

revision was necessary in all gases. - Some-teachers indicated that an -
" EeS

v

was undertaken. .Others indicated that there were immediate concerns which

~

. . .
could be taken care of this year. However, in some areas teachers were

hesitant to suggest major changes. . . i

-




S - - ESY CURRICULUM EVALUATION, 1975 76
* Farragut High School - S

By - Robert ngard

»

Teachers interviewed for this final evaluation were selected on the

’ basis of their involvement in developing the modules, with the larger
- - . »

number being heavily involved in the writing. A 20% stratified, random °. -

sample-of teachers was used, using\two strata. The first was by subject

area, and the second by degree of involvement. The following teachers

who wer!rdnterviewed wer\\Tnvolved in module writing as illustrated below.

@ u

Heavily involved : Moderately“involved fLittle involved .
2 English B 1 social<§tudies 1 music | -~ )
1 math , - 1 art . : -1 math N
.1 social studies . 1 vocational . . LT L
“ 2 science . 1 driver. training , ‘ =
T An.interview gbide was ﬁtiliied and open-ended discussion was'encéuraged

N,
at “the end of the 1nterview in the event the intervieweekwisheq to inc}ude

“

statements which at the time’of the interview, might not~appear to fit

~

into the structured part of the discussioﬁ However,-neyrly all of the

- - .~ - - ' s ’.\N*,;u

respondents comments were limited'po pe&tinent{items ;i the interview guide.
X B

A definite‘pattetn of comments emerged fromAthe respondents interviewed v

- -

‘.._

:' . which_will be seen in the report that fblldﬁs Because qi,ﬁhis ﬁt was felb

that further interviews would be redundant, and that a reasonably defiuitive

- i >

assessmentfcéuld be,madeu Interviews vere fimited on}an gverage to fifﬂﬁen

- - ce < e
- - . . " S

< min@tes eachk ) . - - . , R
L ST . - . LPN . . . S ey
. . , - . .- o . . L Y
. . S 2
Th% Goals, and ObjéctiWéﬁ of,Knox County Schools - o .’

. \

N Teachers appeared to be '11 informed about. and familiar with the g

content oﬁ the Rnok - thnty Schools. systemdwide goals and objectiVes. ATl R

Y. $a : . N . . |
a

. ’ . : N o ‘ . - . . .
b} - . ":a é -,' e s -3 . -, A . — LR . ;i
o - % e e T ;'A“.‘ . D"‘ 8:‘) . - ‘ *\. - -~ ) T " 3
L . .- . - o . < . . , ) . Lo
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~

-teachers interviewed emphasized in some detail their understanding of the

‘ .
goals and objectives of the Knax County Schoels. Those teachers involved

r

in writihg'the modules said‘the%/included those goals.andhobjectives in
all of the modules as they we;e’writing them. Furthermore, there appeared

to be a unanimous feeling that the Knox Count& goals. and objectives helped

Ed

them have a clearer picture of how they were carryingout the goals and -

objectives in individual classrooms.
. -0 %a
Procedures Used Determine the Scope and Serence oﬁ.Individual Modules

Teachers: responded to-scope and sequence issues in a variety of ways, .

depending upon the nature of study in each subject area. :?hey felt that

14

the county provided an excellent broaé, conceptual framework from which

-

the modules could be taught. Most teachers felt that it was difficult to

stay-withinfthe modﬁlefl This was to be expected since the natﬁre of the

N N
.Y A ~ .

content and the progress of the class often times were developmental

& -
—_—

~
particularly in creative situations. Teachers demonstrated a high degree

of professional matuiity when they indicated that these modules served as
resources for teachihg rather than reguléting~teaching.~ Most'teachers

never actually completed a module. “ - ,

These modules gave the teachers a framegefk to’ work ‘from.in building

their: courses of study. They gave definition through‘géale-and,objectives
,which the teachfrs“consciehtiously tried to f8llow. Many teachers liked

{ - . . - X
the idea of having & sequence to follow, so that important information

B o . e .
-would.not be excluded from their courses. They liked to teach from the
R < L B |

(3 3

.modules' sequence df information,s
~ N . :

- “" R . * . , * , .

— ' A

e

Prdtedures Used Relativezto the Development of the Curriculum Mbdulea

Ed

" Hany of the modulé;zé/;e written by a teacher who ha& taught the ﬂeurée o

_before. 1In’ these cases, the originator of the modules merély deaigned

83 "




module much as he had taught his course before. In other cases, the modules.

were the product of several teachers on a county-wide basis. Teachers who
&

-had input into the writ}gg/qf/the modules, on the whole were bettet satisfied

N 'with those modules; however, many said they appreclated the comments and
. additions to the modules made by their colleagues after.having taught them

for a.year. 1In sbme cases modules had been based on a particular textbook,

£

and in this instance, might not be as useful to a teacher #n another school

.

if he ‘did not have access to ‘the same materials. There was a general

positiveness towards the modules, and this was seen as a reflection of their

€

active involvement in the module development. Some teachers felt that there

was not adequate access to certain resources which had been written into ~ ’
- A 4 ' ' . . . @ .
the modules. However, these modules, for the most part, had been written

T

hd - — ——

. with the idea of including various resources, all of which h need not be
used 1in any given unit of work.
.o .« , . [ 2 ' v
Learning activities were chosen with 'the idea that they could be used

" with various size greyps. There were attempts made to vary»learnihg‘ 3

activities witﬁ the hope of reaching various learning styl.

-

. The selection of concepts and the amounht me devoted ‘to eagh conecept
0 : B R ' e -7
-~ . - represénted the past experience oﬁ/the/teacher,who had taught the c0uE§e
. - ' . . o @

B . - " -

before. - ' - X

.
<&

///;/Efilhationtcontained in the modules was considered‘to be'rathgr general

- - . IR
. .

and was largely ‘left up to the individual teacher. Eyalhatioﬁ wesouhder-

e - A " - -
stressed in the modules. : ' . S - g
. . K v LA 3 ,g N . . « N . <% . N
\ . o - ’ S

.;;' The.Identification of Coﬁb@neuts of the Curriculum Modules Whith Were, Per- | S" ‘o
. coived by Teachers to bg Facilitative and/or Restrictive,K - - .

™ . \

< - . L] . . X
» c N,

fﬂ: : Several teachers mentioned that penformance objeetives had’ beenN\fr*
’ [}

%

. particularly helpful. Others indicated lists of activities provideﬂ o
’ 4 . . . - - ’ R . . ‘_‘,

N K v . - o S

. . . LY . .

: . < JJ B :
. . . 3 \ d

- .
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the modules had been helpful, or had led to the development of further

“«

activities. Most of the teachers had used some of the activities, those

that could feasibly be used. Some indicated they could not’ use all'the

—

suggestions, but they might be able to use them in the future.

Perhaps the sudio-visual and library resources were the least used

- \ %
area in the modules. This was partly because in some instances few re-

sources were available. One teacher mentioned that in order to use county

»

resourcegff he must take his turm with others in the-systemsy sometimeé\ waiting -

)l i . ® - ' ‘
five .weeks for materials. _This necessitated long-range planning, which
. “ : \

.might be difficult for'new teachers.. Another téacher said some modules

. were impractical with large classes. _Some modules were written with the,
T - _ \

. average student in mind and li&tle”material for advanced or poor student;.\

°
1 -
- 4 .

Leérning Stylgp and Ac¢hievement Levels of Individual Students and the \\

Curriculum Content

e

Approximately half'the teachers interviewed indicated-that the learning \

®

styles of individual students were not accommodated by the curriculum content.s'

This is a difficult problem with all types Bﬁ teaching si;uations. The

[y

T
.

- — g

module was no exceptionl Many teachers felt it was difficult to organize -

‘'small groups and individualized work because of the clasé sizé lack of“'

books and materials, and the over-all complexity of dealing with the logistics $\

*

. .of providing proper stimuli for students.° ; S g -
o (," Appealing to different achievement levels was perhaps the weakest area‘
; . ‘ of the modules. This varied with indiviahaI teaching areas. Tha.inglish L
- s, . ' e .
‘ ) 'A modules were written for, ;v;rage and above,. or -for slower students.x Some . b’-{:”
o e ) 4 . .. - , ., . r, -

‘the general math modules weré;written-more.for average and above rather. -

4+ '

than for slower students.’ e




It was felt that these modules were very helpful to studentg whb migﬁt

“ing - g
. be misplaced in -a ¢lass; in these instances the modules were more responsive
- L4 .

to student needs. They offered flexibility to the program which was not
) possible before. . ' : e 3

A
’

Plans fo% Revision and Completion of Modules

V- The modules in each subject area had been utilized to some extent by

all the teachers in that area. Teachers felt that more work needed to be /
: done on each module, particularly at the end of a nine week period, 86 they
could be enlarged aﬁd‘bhanged as use %ictated. It was cOnsidered extremely . ’

" important that the new material be fresh>in the mind of the medule writer .
in order for effec¢tiveness to be 0ptimized. In\this sense, the module

L 4

yould never be considered tgiglly‘complete, but Wwould. constantly iﬁvolve

5

additional inclysien and exclusion of material as new.information and. * .

experieﬁce were hrought to bear'on the module. -

-k

2

Utilization. of the Modules- ) - .

- 1 Most of the teachers, used the modules exténsively. The modules were ' ‘

¥ - - " 5

flexible enough S0 that teachers were able to draw frOm them in, particular

-~

’ - h

-

~+«" gituations even if they didn't use- them totally. ThOSe who ‘wrote the

'modules uged them the most"however ’all the teachers had used the goals

« . c . :

and objectives s guidelines for their courses and had adapted other areasﬂ*, .

in the*modules to fit their classes, depending on the availability of

r #\ .. '«f . ' ) L ,c ) ;“r-

‘ materials and time, etc. A - I - s

R w f_{ LR ] s N
- : It was fel; that thefactivities in the mo&ﬁles often were not helpful N |
- - ’ Coenty e
. and had—to Be adapteg in order to fit them inéz,quC1fic situations. This =~ ., '@ 7=
o ¢ C 4 . . @ o
T e b T . : , Ty e

- ' oa o ﬁ

coul! ‘be considered an- asseteahowever, since teache were,attemgting*to <. .
ffﬁlthelmodulesvtc%the learning styles osttyden;s,rather than trying tg~}it

. v 1 U . . - N
e, e . = ‘4 . ! 3
v > . e v , ' © <o .
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the studerts to/the\scope and sequence of the modules. ThL audio-visual
S i .

and library resourceh possibly were the least used by some of the teachers

interviewed.' All'of the teachers had .copies of their wodules where theéy

could have easy access to them, and most téachera referred to them>every day.

“

** ' Evaluation of the Modules

~

Most - teachers agreed'that more than one teacher should have collaborated
. ) P ‘ ' ( »
on writing the’modules. Some‘who had written modules suggested that the . -
evaluation of oéhers had been very helpful when they ;ere revieed Some
) felt that 1f they had had more time,‘or 1f they had had more orientatiom

before writing the modules, they might have beén able to improve them on "the

- - -
|

first writing. ‘ i - - o . : i
Over half of the teachers interviewed said the modules had been eval-~

o K

vated" once at the end of the year. Depending on the ghpartmen%: some had

>

" been reevaluated sePeral times. All the teachers felt the modules should

be evaluated again by -all the teachers teaching the same modules, Several

8uggested that all should have been included in designing the modules in

. ‘

the first place, as it gave an opportunity ‘to present varying ideas. i . .

> i

Since teachers had had the opportunity to use the modules they felt .
the need to sit ﬂown together and reevaluate them solthat the input of more

teachers ideae/éouldzbe implemented and included in the modules, Some felt
they wouldclike to evaluate these modules at the end of a nine week peripd - )
.f . {

when tbey had just finished teaching them, but indicated there,was never

//enough time to do this.




Summary of General Response . >

Most ESY teachers were familiar with the.content

—— «

“the Knox County ¢

. ¢
o

System's Instructional Goals and Objectives, at least in their own subject

-

areas. -Primary teachers seemed least’ familiar with the document: perhaps

‘e

" because some of them considered the objectives unrealistic,‘even inapplicable,
J” »

at the primary level. There was general agreement at all levels that the
objectives represented a step forward in curricular organization for the

school system. .The faculties seemed to appreciate ‘havinﬁ.some'knowledge

" . of system-wide %expectatiorns regarding subject area content and stude per-

formance. No basic philosophical differences beiween system goals Apd . 7 e

v v 4 .

. * individual teachers goals were detected in the interviews. o -

_ Teachers were uniformly pleased to have been given the opportunity to-
develop the ESY curriculum modules. However, some did question the aconomics *

- .

o
of building an, entire new set of curriculum materials K-12, when othet
/ : - | .
good materials were altready available in'some areas and'might simply have
o o~
been purchased - Within ‘certain broad guidelines speciﬁied by subject area

P *

committees//fhe wriber of each module determined the scope of the module i
. e . o

\

and the sequence in which tqpics were: presented ‘within it. Most modules G

n -

were comprehensive enough to be considered?resource units rather than series ' 3

ps S
- . .

~ 3

S of daily lésaon ‘ Ans. Module obgectives provided guidance rgt course ‘ ~,' "€
content which"the, faculties welcomed but most teachexs upplemented the . .
T B * A ,
;‘ modules with other materials and methods ’ and most teaéhe ' said the&ﬁwene o “3
é not able to‘ftiliae all suggeated activities within a g'ven module. ?r;marv i .
ATEEES : : A
.teachers expressed the coneern thab their modules were too discrete ¢ t&d; o N
. P s e a I'4
S subject-specific - and hhped the revisions. could place more emph is on - '
yﬁdgintegration of subjects (e.;i, the‘;elationahip of language arté(i:neepts &1 '
F 5. » “ N -
.{ - o soqiEI studies, science, ete ) L ;"*i ‘: : | . : .?'f.,‘ngwfu;é,; s h
e o w e ot : Y



-

L]

e

. and high schbol teachers, consequently, they were more ctitical of .the ;ﬂd

. ' ”

. The.content of the-eurriculum modyles waﬁkdetermined chiefly by the

a > . ‘ . R -
module writers. In ‘some cases, extensive research was conducted and a

¢

variety pf current methods and materials‘was utilized in the module. In

v »

other cases, especially at the high schqol level, teachers who had developed

s

" what they consideted an effective apprbach to a topic produced ‘modules

. L .
of determining content BeTayse whet wor

v ~ .
e teachers werewable to 'find fault with both methods

~

which emphasized me::;ds_and materials they had validated personall&. As

one would egpect,“s

v

kS

will not necessarily meet the needs of others. Nevertheless, majorities -

of middle and high school teachers em;;gfsed overall sétisfaction with

wr

) Yoo
, module content, especially after revisions were made at the end of the first

Y 0 2

*year of use. Satisfaction with module codtent appeared to be directly

related to. the ektent of igvolvemeﬁt in module prépanatf%n. Primary.teachers/
had not, written as large a pxoportion of their bwn modules as had middle ///
vy &

~

* b e .
experience at that level. o

. ] .

\ AN =
‘were seen by faculties at all levels as the most hel

N Al

NPerformance objectives and Suggeste% learning

‘currieulum modules. Evaluation ofvpupil performance was considered the/

v
Y -

.\.'weakesé featurq of most moedules. Limited access to library and audio-visual

. 1S
. -

reSOurce materials Was seen as a majoruobstacle to full utilization of .

-

instructional strategies suggested in the-modules. e

K , (' 7.

> When‘asked about the extent to which individual student learning styles

7 “JJ ’l.

: d
‘were accommodated in the modules, most teachets po ed to the ideas for%/ ///

¢

. p &
small gpdup and large grOup act!Vities which werh'preéyit in many mpdules. T

*
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for one teagher or group of students
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The extensive‘lis s of resources in some modules provided options which

— . " P . -
P . > -~

teache;s could use to individualize agsignments. Adaptation of curriculum’
content to varying levels of academic achievement, was ineffectively accom-
. plished ot absent in most modules, according to the teachers interviewed,

3 . ) » P |

.- Contantlgf\most‘modules was viewe adequaple- for the average student,
. RN D a !

but weak in providing for the needs of er;:o; accelerated, students,

or both. Teacher§ were‘uniformly skeptical‘about thexpossibiLity.of .

s

individualizing instruction fegardless of provisions in the modiles ‘or

[

in other resqurces, until reductions in class $ize were accomplished.
Q\ .
At the end of January l976 less than one~third of the turriculum

~

Vb

‘o . -

modules had been reviaed and duplieateg7in final form. Modules in social
" . 4
studies and language ahts had been given priority,°and were closest to '
y . I »
- completion. Teachers in most\otherwsubgect areas, especially,science,

w

complained about their lack of access to cdmplened modules.' Knox'County

.
[ - .

o ,
) offitials ‘had hoped td have approximately half the modules finished Fallf

b
LA

l975 but the task proved to be much more timbaconsuming than priginally

' . “ - ) t .
anticipated. -] . . K . N

P

.
v .

’ Unquestionablx the ESY curriculum odules were cOnsidered a major

x »

iewed in‘December,1975w, Mgst ‘referred

. teaching resource by teachers iht

“ . e N N N
y - % ) ~ - L '
a‘qhers who wrote Aes used them mostn' exten-

. to the modules {requen

sively, but . even t did not use the modules every day had consulted

' ¥, ' 2 %
, and bedgpguide y, the sections containing performance pbjectives. .
- r,

o ' v

.l ' Ju agﬂteachers.we(e %ifased to havj he Opportnnity to write the

S5 they alsp ‘detived satisfaction from their involvemEnt in—'
o sy b . [ * s .
sﬁon process. *An“attempt wasbmade@to involve sevéral users of g .

d" - .

dule, as well as the qziter, in ehé revisions. This procedure was less _u"

.Y,

f; atrictly followed with-resulting criticism, at the primary level Teachers;
' PR

. .7 86 YL, c e LT

Ve A . ® .
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‘at .all levels felt more time was needed S permit full utilization of users '
- ﬁ . . , - v-‘y‘:-’ -»

'

‘suggestions; indeed some believed the modules should never be considered .

complete but should céntinue to evolve as user gfpefience accumulates.

. . o .o

Addition of Curriculum Materials

a

During visits to EEE\?SY schools in April 1975 the evaluators had an

‘ opportunity to talk with a ran@cm sample of teachers about the new curriculum

.materlals. :ESY administrators had hoped that the new modules would increase 4

h the use cof instructional materials other than te;tbbéis. But the teachers
interviewed did-n;;.feel that such an increase had éctually occurred. They

-

\\\:: perceived ng real change since. ESY began in the quantity of materials they

wanted to use in their claéses, but thgy described a change in the availa-

-~ -

bility of such materials. — — ’ —_——

<OnejﬁisadVantage of providing ~- via the-modules -- some standardization

of eurf{culum content was the creation of a situation in which several - _
- BEEEE ——— .

. - teachers requested the same set of instructional materials -- as suggested
J

PO

in the modules -- %F the same time. Early in fhe 1974-75 academic, year
librarians had.to establish wailting lists -for mardy haterials, and teachers :'(j.
. - L. L oy 4

of the same subjects made arrangements gmong thensélveé to maximize the~
- L < >

distribution’ of the available materjals.- By Decémger 1975 when another Ty
' B i -

/___,‘———_‘__ - -
sample of E3Y teachers was interviewed by members of the curriculum eval- .

" uation'team, these arrangements for sequencing presentatiqﬁfof toplcs within -

~

~e

subject areas to avold simultaneous demands for materials had allevigteé\
N ‘somewhat the problem that emerged during the first year of ESY operatiop. .

-, . Jevertheless it pust be noted that limited access }o.rqsdurce matgrials was -

still viewed as a major obstacle to full.utilization of activities 3ug§g§;gd‘

L4
.+ . 1in the mddules. ‘ . .

. N

e ' O 9T
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Staff Ttansfers and Turnover
One obvious in&ication of-staff satisfaction with a new prcgram is

any significant increase or decrease in resignstions or reguests for transfer T

to other situations wittir the school system During the firsb-twa years of ESY

e

funding d.e., January 1974 - Januéry 1976) no principal at an ESY scboel’

resigned or requested a transfer. Figure I1.8 contains a record 6f the

number of teachers who left ESY schools for one feason or another for the

three years preceding ESY and for the first operational year of the new ,

program. \ ‘\\\\\\ . ‘ B

13
N - i P

S . - FIGURE II.8 e T

- . . T

- "NUMBERS OF TEACHERS LEAVING ESY SCHOOLS FOR =~ , *
VARIOUS REASONS DURING 1971 - 75, '

R ’ © * CBP FP CBM OFM - FH -
L 1|2)3 2}3 2}3l4sf1)2]3 2] 3%
Transferred 212 2 1§ *t 3 13
1 -
Resigned . 91417, 44 7181 *| )3 713
Terminated ** / . 1 211
Retired P }r 1§11 2
e -
Leave of Absence ; 1] |2 L 1 1
/~10 % 1 5t5 9| 8}39.*{10] 4 9] 811
R '
; ,  YEAR 1 = 1971-72 * School not in operation in 1971- 72
’ éﬁ;.\‘ 2 = 1972-73 ** Dismissed
3= 1973-7&\ ..
4 = 1974-75 )
\ . 0 h
' \\ \
ing 1972-3, the first year all five schools were Open a total of : s .

eft the ESY schools, during 19734 the figure was 36, and 22 -

39 teachets

teachers left fQr one reason or another in 1974-5. This downward trend was ‘




'

_probably due primarily to labor market constrlc on: teachers ‘emained on  *

response to ESY and its asttendant changes. Between 1972-73 an3_1974-75

.

\\\ requests for transfer fell from a total of 8¢a.t the five schools to ’
~ i e ) ' %
o . On the basis of teacher turnover information for so few years, firm
Y T

. conclusiogs about trends, and certainly about_the effects of ESY, could not

A s

e supported. However, the direction,of the data suggests that teacher

N

turnover dJecreased and requests for transfer dwindled during the timé'thaé

s

- ESY was being proposed and implemented. It could be said with certainty ,

‘that ESY had po significant negative effect on staff morale as indicated

’
'

by turnover figures.

.- 7

' Student Achievement ' N

’3 Achievement Test Scores for Gradeg 3, 517and 8

’
/

. Sources of data. Standardized achievement test scor?s art valid data

.

for the evaluation of a curriculum innovation when the achievement tests - .

~ . < d

" belng used provide measures of pupil progress toward mee#ing the objectives

. of the new curriculum. For a'number of years prior-to ESY the Knox County
‘school system routinely administered thd Metropolitan Achievemént Test each
. fall }o all students in grades 3, 5, and 8.* Use of the Metropolitan battery

was continued in the ESY schools even though new curriculum objectives were
.

3 —v~establishéd when- ESY began. Thus a question might be raised concerning the

\ e T N s -
- gy e R

congruepce of what was taught via the ESY modules and whst was mgasured via

i the Metro olitan tests. However, continued cuse of the Metropolitans at the
N .// i . N
- 7-{ T three grade levels did make year by year comparisons simpler than wouldAhave
ot - } )

LN . < . ’

? T
X * In PFall 1975 Grade 7, rather than' Grade 8 yas tested at some schools. ..




-

~

¢been the case 1f a new test had been intrdduced nhen ESY was initiated.

The- ESY evaluation, therefore, includes a cOmparison of achievsment’test

¢

séores on the Metropolitan for grades 3, 5, and 8% for the three yeats. :

prior to ESY and for the two operational years of the new program, i ey 1971~

72, 1972—]3 1973-74, and 1974-75, 11975- 76 ) .
Since the Knox County testing program did not permit a longitudinal

study of the achievement of one class over a period of several years, |

achievement data had to be compared for different .classes of thi/d graders,

fifth graders, and eighth graders over the years q; interest. Under tbese

L

‘circumstances, achievement differencEs from year to year might simply be*a

)
o 1

function of differential ability levels among classes in the same grade in

- o
) P e ;

£ - :

subsequent years. Thus Otis Intelligence Test BCOTes were obtained for

$7 - .
each class so that comparisons might reveal when a sharp difference in

. “
v -

" Metropolitan Achievement Test scores was dué principally to a sharp difference-

.

in I.Q:.
Q . ' o

Methods of'compar;gé data. Tyler (1965) has pointed out that ..."there

1s abundant evidence for a consistent dependable relationship between school

achievement and intelligence" (p. 108). She cites)gtudies in-which correl-

.

ations of .53 to .80 have been found for random samples of lower-grade_

i

students when both achievementland intelligence tests were given during the

1 ' . '.l"p .

.. é
sathe school year (p. lll).? Since both kinds of tests were given during the
.same Year at the ESY schools, relatively high correlations might be expected

in that situation. 'ﬁhis circunstance led the evaluators to look at a

comparison of percentile Otﬁ? 1.Q. s with‘percentile ﬁetropolitan Achievement

N

Test scores for each class._

L]

It was hypothesized that large discrepancies, say, 12 to 15 points or

IRA

‘more, betueed.l.d. and achievement percentile scores were indicative of -

. -
I - - -
. .
-

. l.T O’b :

I
1

-
3




’

v

- - " i R ,
. L \ i ' 3 < .
' - . {I \ . 0 -' A .

»

underachievement. That iﬁ’ if the pgrcentile I.Q. for{a class exceeded the

-

Metropolitan Achievement percentile n a given subject by as much as 12 points,

|
2 .
!

it might be said that the class was nkt achieving at a. 'level commensurate
A . N Il,’ ‘:,; Lo
with its ability in that subject area} Correlations between I.Q. and achieve-
- ‘ .f , 1 .
ment in reedgng“qu_Eng}ish;ere.ggch higher than those*beggegg_I,Q:_and__f -

&

--*—geience, social studies, or mathemaﬁics achievement {Iyler,p. 110)., There-

fore, the I:Q.-achievement comparisens in‘reading are more meaningful to the
! . ’

present study than are the comparisons in the other subject areas.

Pre- and'post-intervention achievement test scores aldheﬂeould not be

relevant for assessing the effects of the ESY intervention because 1t would:-———

_ - .

be i 6ssible,,witheut-a“se’ies of scores over time, to te
"‘Bf

whether an up-
+

- .
turn or a downturn tn the series occurred following the‘intervention." \

- \
Accordingly, achievement scores for the three school years prior to initiation\\

of ESY were recorded for the present analysis. However, pre- and post- \
f;a\
intervention data were insufficient tv warrant the use of inferential statisticsd

4

Thus three relatively unsophisticated manipulations of the data were used to \\

provide some indication of the effects of the ESY curriculum on student
achievement in grades 3, 5, and 8. - v

'y . ,
irst, percentile achievement scores were aGeraged for the years 1971-

72, /1972-3, 1973-4, -and 1974~5 and compared with the eppropriate 1975—76* A .

achievement scores.\ Next a short-range effect was checked 1975-76 scores

were compared with the comparable scores for the previous year (1974-75).; .

L] 7
And(finally, the average (for two

w . -
gs:rd grades, two fifth grades and two

.

*Since BSY was initiated in Summer 1974, and students in grades 3, 5,
and 8 were tested in the fall (or in the summer as in 1974 and 1975), there

- could not have been a measurable effect of the new curriculum until esting

N took place in Summer 1975 and Fall 1975. Thus. for purposes of analyzing
achievement data, the years 1971-2, 1972-3, 197—:Z and 1974-5 were considered
gre—ESY and 1975-76 post-ESY : ~ I

\. 11 Ji : 1

e
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eighth grades in most‘cases) i erenée between percentile Hetropolitan test

(1972-73 for reading and math‘:l97l-72 for science and social studies) was

compared with the average achievement - I.Q. difference in 1975-76. ‘

Reading.. In Figuxe II1.9 average p,erc_entile..Me.trORd}B/ Achievement
Test reading $c6;es ;pr third, fifth, and eighth gradefb/in the years 1971-72
. / lh‘"\’\__g\ ) - o
] (grades 5°and 8 only), 1972-73;, 1973-74, and 1974-75 are compared with

. Metropolitan reading scores obtained in 1975-76, the first year in which

?

effects of ESY on achievement could be measured. Since different classes'

were tested each year, the percentile Otis~Lennon-I.Q. for the pre- and

post- ESY years has been included for purposes of comparison.

[ e

.. o ]
FIGURE II.9  ~ * ‘
) COMPARISON OF PERCENTILE READING ACHIEVEMENT AND IQ#* : -
: PRE- AND POST- ESY AT THREE, GRADE LEVELS : {
" 4 ,..x-‘/,
. P ‘,u1\
School “Av. Ach't | Ach't | Av. IQ 1q Ach't Diff. || IQ Diff. |-
& Grade 1971-74 | 1975 | 1971-74 | 1975 || _1971-75 1971-75 |
1 (3rd) 74.3 77.0 | '76.7, 75.0 2.7 -1.7.
2 (3rd) 65.0 68.0 68.0 | 67.0 3.0 -1.0
w 3 (5th) 55.2 56.0 70.5. | 69.0 || . 0.8 -1.5
4 (5th) 50.5 52,0 |' 55.2 | 60.0 1.5 4.8
- - —
3 (8th) 55.0 62.0% | 61,0 69.0% 7.0 8.0
4 (8th) 50.0 49.0 | 6.5 [ 55.0 1.0 |l -1,5
AVERAGE " Lo , » 2.3 - ) .
<A~-; 7th  grade scores ~ ~— —— ’ S

-#% See Achievement vs. IQ tables and graphs in Appendix Ai »
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All comparisons involving scorés for Grade 7 School 3 im 1975-76 must
be made with caution because @) the scores were not, strictly speaking,
taken from the same population aes eighth grade scores for the previous * ' g

years, and (2) the scores were significantly higherpthan most of the other /////— -

.

scores being considered e seventh grade sCores were used to provide soée
—]

3 -

continuity for the 7fade 8, School 3, data for the pre-ESY years and—to

provide a point fcr comparison With seventh grade scores to be obtained in

1976-77. ) , ‘ . T

Data from: the last column of Figure. II.9 indicate that, with t*
exception of the problematiq data for Grade 8, School 3, 1.qQ. for the grades

4
considered did not change significantly over the years of interest. That

t

is, thgre waiaessent}ally no difference in ability for the grbups*of students .

tested pre- &nd post-ESY. Of the differences that were recorded, four of six ‘“” ~
<%

were slight negative differences, meaning that foﬁg_of‘zzsdgggeps tested

in l975-26 (i.e post ESY) pJLsessed slightly lower 1I. Q s than their peers

1

tested in the pred!ﬁY years. Two groups had higher I. Q 8 than their peers“

tested prior to the ESY intervention.

a

Having” established that pre- and post~-ESY student groups were not

different in terms of their general ability, one can proceed to a more

meaningful analysis -of the achievement differences which the ESY curriculum . -

mJ; have influenced. . ‘S}"\~\,,~11 A /’(, .
»” . . ‘v ¢ .

| In. o f
(with the exception of Grade 8, School 3) and posi //The avenhg
achievement gain that might be parti attributed to E‘Y was /

.percentile

ar O\
eTeading '\

.points with the eitrene ecore/included ‘1.4 points without it/
/ ‘/
gains gefg smaller for fifth grades than for third grades,

1

-ne‘eighth

L ] -



ile) in reading aéhievement ‘but this included slight decreases in three of.
six grades. , . y o
g

"-/. L . ¢ Y - i}
In 1972—73,‘thé first year that Metropolitan reading scores were <:' )
ey=-. /-«

available for all three grade levels, the average difference between _pe
centile” reading scores®and percentile 1.Q.s was -4.5 (i.e., reading /

achievement was consistently lower than the general .ability meaeure). In
L

- this re L‘ing,ac evement - I.Q. erence>w -3, ee ure
1975-76 ‘th hi I.Q. diff 5.1 (See Fig

. i . R . .7 . -
AP.4]1 1in Appendix A),Although there were-avera s-in reading achievement

between 1972-73 jand 1975-76, 1.0. gains out ed reading gains by s .

B small margin. /4bwever, there are indicatio at if scoras for all grade e

v e

levels héd beenfavailable in 1971—72 this would not have been the case, ) R

i.e.; the reading achievem '~ 1.Q..difference in 1971-72 weuld have been /,///T

greater than thi -5.1 calculgted for 1975-76. . - 4(///il,/<<#i'1‘
| iulations involving‘MetrOpolitan,reading,_;; -

AN Evidence from three calc

. , Ve
achievement’scotes*indicates that reading achievement.in grades,}{'S, and

\ ’
8 showed a small but non- significant, increase follOwing the/{gitiation .

L A -
of the ESY project. While this increase may not be great 7nough to be

- B

. \called statistically significant, practical iignificance might”be'attached \\\
} / - - : ' . ’ ' ‘

to any increase at a time when nationally there is concern about falling // ;

bY

achievement scores. ,

1 z

Mhth. In Figure II.10 average percehtile Metropolitan Achievement. /
\
Test math scores for third, fifth, and eighth graders in fhe years 1971-72
| . . ' . &

(grades 5 and 8 only), 1972-73, 1973-74, and 1974-7% are tompared with
-, . ] . .
Metropolitan math scores obtained in 1975-76, the first ESY-affected year. /
@ . -~ ¢ . . ' ) ‘
Mathematics achievement .declined in fbur of six groups studied. The /

~ “average decline for'grades.S,.ﬁ,_and B)QétggenA197l and 1975 was-yery small,/

N T TR (T
94 . ' . .
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wever (—1.1 percentile). / There appbared to be a real, gain (4 7. points)

\/P"

fh qpe third grade group. Loéaes were greatest at fifthlgrade level.

S / o FIGURE 11.10 -
. < . - ' I N
/ ' COMPARISON, OF PERCENTILE MATH ACHIEVEMENT#** #RE- I
S o ~ POST-ESY AT THREE GRADE LEVELS - '
‘ ) \ e // . .
School - f;;}Ach't Ach't Difference -} g
: . & Grade/ 71-74 | 1975 K 1971-75 .
; -/ . g
o0 ;3@ 63. 3 68.0 4.7 |’
,: i - - //w/ E(’/ . / : S )
BN 2 (3, 56.7 +,]  55.0, -1.7
- ’ l’/ " 3 th) B 540/51/ . 49'0', "5.5
e : / : = -
R hA5tn) ] 39.8 o350 ' 4.8
"3 (8tn) 42.2. . 4h,0% 1.8
; , "4 (8th) 36.8 , [\ 3.0 - 0.8
\ N s
AVERAGE =" IR -1 |

* 7th grade score’ -
~ ** See Metropolitan Achievemen; Test scores in Appendix

’; / ' N - =z . ~~

. - v . s

Considering the data obtained fér the three grades in'1974-75 and in

, /

1475-76, the immediate' effect of the ES!’inte ntion oﬂ math achievement

. - appeared to have been a positiVe one. . Math a evement for the three g;ade

. " h /l \/ * ‘
/ increased ov5r the first year -ef ESY operasion by an average of 2.3percent- . = °

PR / * '
| ile points. One third grade experienced a dramatic 1l-point »creﬁggf“gnd , !

, , ‘ . o

/' altogebheiythere were increases in three of s{x groug/fr/{ S ‘ t; i
) e ematics is nol as_ L7
) A - - /

ff Nevertheless, I.Q. ahd///{‘




'

8 of interest (see Figure AP,

math achi9Vement were compared ‘over the year
/

'\."\
in Appendix A).In every comparison percent}ie I.Q. exceeded percentile math

achievement by at 1east 7 points. In 1972-73 (the first year "for which

data were available from a11 four sc ools) the average math’achierement -

a

"1.qQ. difference was 9703 percentile points. By 1975-76 this-gap had
‘ L R

1

'
¢ Al

by tﬁo‘other cons derations: (1 nationally a declifie in

.

not accelerated by initiation of the new program, in fact,math scores,
- #

increased during the first year of ESY in three of six groups investigated.
/
‘Science. In Figure 11 .11 average. percentiIe Metropolitan Achievement

Test science scores for fifth and eighth graders in the years 1971-72,

s

obtained in 1975-76.
v , e FIGURE II. 11

- -

.
N ’ . .
Lt ©

: “'COMPARISON OF PERCENTILE ‘SCIENCE ACHIEVEMENT** SCORES
PRE- AND POST-ESY FOR GRADES FIVE AND EIGHT .

:

IR N ‘
'

A ./ . ' X

"7 "/ Sschool Av. Achft(iﬁ” - Difference 5’
. & Grade ¢} 1971-74 1971-75 . ‘
ST 3 5ty L] 63.8 -3.8
4 (5th) L 55.0 -2.0
. L /-
« .. 3 (8th)" 55.5 11.5
4 (8th) 54.2 ' T -8.2
. 4 N ' ' v
r AVERAGE -0.6 \
A " \
S Y * 7th grade score
‘R\f:‘ ;/{ . *% Sae Metropolitan Achievement Test scQres in'Appendix A

N S 96 1 Vv
.. ® " s ’

P
1972 73, 1973-74, jnd/1974 -75 are compared with Metropolitan science scores

A

>~




Quring the period 1971~75 Even using the extreme positive difference

L]

recorded for Grade 8, School 3 when Grade 7 scoresféere substituted in 1975-

* -

76, the average difference was negative. Without the extreme difference,

Qm\:‘h’jt;average would have beeh™ -4. 6 peroentile points. Between 1974-75 and .

Grade 8, School 3) declined by an average of 2.6 perctentile points.

A look at Figure AP.43.in‘Append{x A creates the impression that- .

science achievement in relation to I.Q declined steadily from l97l 72

v
@

-throggh 1975-:76. The ESY intervention did nét inte&'rupt that, décl e‘,.° In
% ' 1971-72 science achievement - I. Q. differe €s 'for grades 5 apd g a@;rﬁgg/:,
. -Q.B pércentile but by YQJP/73/zbe differensp ha d widendf to -7, 0 \
7\‘~:_ Lo
,~J””'¥¥’ Th;se indicators yiel d simi¥ar conciusions abouthscience achjevément

-scores at the ESij;Dgols. in aqcordance with the national trend during
the same time fra e, science achievement declined between 1971 and 1975.

N ‘
- ‘The ESY 1ntervention did not substantially retard. that decline. .

I ~

» Social studies. 1In Figure II.12 average percentile Metropolitan

©

‘ Achievement Test scores in social’ studies.!?r fifth and eighth graders in .©

the years 1971~ 72 1972- -73, 1973-74 ~and 1974 75 are Gompared with Metro—

politan social studies scores obtained in 1975-76.

b

7/ The decline in social‘studies achievement scores between. 7971 an: 1975

. . /

‘.

fifth gndde

vel.'

LACYER

1975-76 science achievement scores for the same. thtee groups (t.e., excluding :
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FIGURE IT.12
' COMPARTSON OF PERCENTILE SOCIAL STUDIES ACHIEVEMENTW* SCORES ' b
. . PRE- AND POST-ESY FOR GRADES FIVE AND EIGHT - / R § bt
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* X School - | Av. Ach t Ach't, ,,‘t A '\/ W
' & Grade 1971~74 1975 o ‘//7‘
d A a v . o ' / , - / - )/ f]
A , 3 (5th) / 61.8 . ( . <
" 4 (5th) ,» / 53.8. 7 " . 20
~ 3 ¢8m) - | 6.0 :
B 4 (8th) . | 0.2 .
¢ M\'«r . = o - \ P
* . AVERAGE' { '
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* 7th grade score . : P )
** See Metropolitan Achievement Test scores in Appendix A
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ure AP.44 in Appendix A.° - s
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375-76 'this difference-ha R
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Jicgtors just discu/ssedﬁzchievelgent n ) / "
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-7 -Mregular" schh\lmtes, yet their achievement scores at third and
\ ) . . -

. ; - ~ AN -~ - -~ - 4
\ * . fifth grade levels were slightly l\gwer-than those of their regular year - °
A o . B
. - . In. 1975 there was less difference in 1.Q (2.7 pertentile points on

4

the average, favoring regular schodl year students) between‘ those attendﬁg .

the Su*er Quin and their c.’rassmates attending only throughout the regular

oo year. Bat achievemeht scores for Symmer students and non-Summer clas!mates'

- * .

' differed more, with the advantage -again. belonging to the non.-Summer

) v e r .- hd

. BEYRN contingent. As im l974 eighth graders achievement scores were more in'

\f
line wdth their measured abilitiés, Snd“wefe in some cales #tighe

It is much more like}.y that megeters elected the‘»—’

"—-

Summer Quin wit'h its small clasaes and i:ndividual atteption than that -

N

«

Summer attendance or exposure to the ESY curricu.lum caused the Sumer students

| \ s to be underaclrievers. ’ . - o ‘ -‘a . . - ’ | \\
.\h - ~\A\.\ N T . . - . '\

- Fa.iling\Sr.@des at FH ’ ., e Ce ~a
ﬂ\ F - -~
When the\j‘eqtives for ESY ’were propesed, it was Ehought that the

,] A

proportion o'f-_failing gradito all grades given-at FH could be calculated

using data stored” by Knox Oounty» for retrieval via automated pro(Lssing.
. . L

However, Knox County s computer fa.cility was not able to supply this § \

" information,‘-.so the’ ob‘jective‘ had to be abandoned.

. N, .
) J.\ o "'t M a ! ) L . - . .
\\\ Colleﬂge" Aptitude Tests = . \ N T . o
\\ . — ) . |

" . : ) Hqshroom oilments at FH during\the 1~970"s made it exceedingly

difficu&t to'administer group tests of any- d_to an edt.ii'e class of* students.’

PR -

There was no room largeqenough to accommodate A ] Q,le ulgss.

mt% . PO _" - N -\‘.}J_

tests were given to. students in ahifts, class schedules would bq disrupted

. 0 : . ’ a
< " b N - ,

i g L& - [ » i [
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Aruiext prova c . . . .
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and achievement testing -programs were curtailed

1 ..
at the 'high school during t/e tWrée years prior to ESY. ‘During the Fall

During those years the groups of Favragut High juniors apd sen:iars

who @ok- the test, varied very little in grade point average. 2. 65 was always

a close approximation af the agtual GPA. Thus the samples of students- who ,

- -

took the ACT each spring from 1972"to 1975 appeared to resemble each other

'closely in terms of school achievement as measured by FH teachers. S

. o)
In Figure 11 13 the 1971 75 FH ACT scores gpressed as percentiles are

plotted for the co)nppsite and . four subscales ,_English, Mathematics Social

be drawn:from this persentation is that’ during.a period when achievement :

- .

test scores declimed nationaily, FH students were defying that trend Tl}e

percehtjle score in English clidbed from 37 to 46; the mathematits sgore’

was stable, approximately 52 each year; the social studies score rose from

)

47 to 49 ‘,during the years being investigated Only on the Natural Science

subscale was there *a notable decli.ne f;om 52 in 1971 72' to 46 in 197\—75

-
. A ‘.) .

The data in Figure II 13 provide only limited. evidence of the. 'effeCt

of the ESY ca1endar and curriculum changes on AC'I' scores at @,}ecau&e the

-,_

19711—75 scores alone c?uld reflect any {nfluence of the pew program. It is o

obvious from the trand/ of. thg graphed 'achievement data that ‘the overall

]
e - ' . <, ,‘ - ©
. . . B

_"-, 43 in 1971-72 to. SO in 19744‘75 and the ACT Composite in.reased sl'ightly from

LY

a
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effect of ESY was certainly not negative. In fact, -scores in English, wath,
and social studies, as well as the'zompos'ité’score, showed an impfovement 1
over the prévipbs year's scores. Only the"“x;'atural sc_iénce score declined,
and the downward .trend in this area was evident prior: to the inception of ,_(V'A:_‘f____‘
ESY. . ’ L Ea .
’ FIGURE IT. 13
PERCENTILE ACT SCORES FOR FH JUNIORS AND SENIORS 1971-75
- e ' ’
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Parental Approwal offCurriculum Effects ' ’

~ . -~
- . ) & - 3
~ . "As was true for most categbries of E re were no prior

measures of parenta} approval of the.effscts of»school curriculum on their

.

children against which data obtained after ESY began might be compared

Therefore the- evalaation plan called for collecting bas;line data from T
parents during the first yeas\gf ESY operation for Epmparison with another
sample of parental opinign duri:g\tﬁerthird year ofr;the program. It was

anticipated that éhe extent of approval wonld increase as the new curriculum

became institutiorialized and the rough edges apparent An the first year of

. ) Lo ;o ; P ,
.« operation were smoothed. . //

- » y %t - . X
In March 1975 a questionmaire was provided for each student in third,'

“

e

sixth, and tenth grades to take home to his or her parent. 1In the.cover

letter the parent"has instructed to return the questionnaire to the evaluator

- in an enclosed postage-paid *envelope, or to send the completed £o¥m back

" to the school with the child. Most questionnaires were returned by wmail,’

but'the Tesponse rate was quite low. To supplement the'data°gathered'from

the parents of students at the three specified grade levels, the PTA presidents
A

agreed to distribute copies of the parent form at their spring PTA meetingsl_-

e -

No .more than ten parents.completed.questionnaires.at the Cedar Bluff and A;‘f/

- f 7
. e

LY . -
‘Farragut Middle-High PTA meetings. At the Farragut Primarz—aigggiatfon

meeting approximately 50 pare rmsAwereﬁcompleted. Lo ..

. : RS . ’ ’
Approximately one~third of the parent questionnaires sent home with

7

- /

studeants’ wore,returned. A total of SOS parent forms was processed including

. - -

the forms completed ‘at PTA meetings. The total waslcomprised of 65 forms

from Farragut High parents, 118 from parents of sfudents at Cedar Bluff

Middle, 70 from Farragut Middle parents 129 from Cedar Bluff Primary parents,

X
-and 121 from Farragut Primary rents, At Farragut High 28 percent of the '
. Y . /1/.
-, s -{/ .
i . _// T e e .




' parents reSponding had children who had attended the 1974 Summer Quinmester: °

= 3 - . ~

At the 6ther four schools approximately 15 percent of the reSpondents were

*F-===’=$ﬁ?€ﬁf§ Qf Summer Quin students.

The 1ow pareﬂi response .rate_renders conclusions based on the data-

suspect. But.parents of children at all levels --— primary, middle and
ifcondary -- reported opinioqs that were qurfe ;;milar. Also,.on 12 of 21
questionnaire item§ the percentage of posi%ive responses for the most
negative segm;nt of the sample was within 10 points of the percentage for

the most favorable group. The extreme groups differed by as much as 20

~

percentage points on only one item. t likely that respondents
nking of the whole

l
group of parents tﬂfn that, coincidentally, *rsons olding very similary
4 -

points of view eletted to submit questionnalres at all three lefels.. Support

for the latter alternative is further weakened by the fact tjat the respon-

dents, whose Opiniowp were similar, did not express predominantly positz:e

or negative atritudqs on all questionnaird items. Instead, the percentage

.

another:-

.of favorable replies.fluctuated sharply from one :;fégory of items to

\J
N

The "Parent Reaétion to ESY" form included general items concerning
3 : , ;
concepts assoclated wilh year-round school, as well as more specific items
~.goncerning the ESY curriculum. "The general items are discussed later, in

the ""Parents” subhsezﬁien of "Attitudes Togard ESY'". Attention is given in

«

the following paragraphs to the items related to thq new curriculum. - \\\\
s .‘ . .

_-About half of the parents felt that they underskood "how the new ESY

-

curricilum (lesson plans and learning activities)" wis working.in their

e E

cbfidreg's schools. ‘P\ifnts of primary'and middle sdhool students who had
attended the 1974 Summer Quin felt they understood ESY best (favorable respomse
levels of 71 and 61 percent, réspectively).

: 113

. 103
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'dkfference between the two middle schools) felt their children were

. Te *
~
. e
e e

# : : | .

Parents reflected a lack of consensus about the worth of the new
L}

\ . —

curriculum as compared with the curriculuq used in the 8chools in past yeare.

Roughly one- third said the new curriculum Was better than the old, one-third

5

‘were undecided, one-third said the new curriculum was no better than the old.

P . N ’ 7
-t

The only group in which a majority was convinced the} the new'curricuium'

constituted an improvement was-that made up of parents of Summer, Quin students

P ———— e

at Farragut High (6//bercent said the few curriculum-was better) At the

other extreme, only 21 percent of the parents at Cedar Bluff Primary felt
- >
the new curriculum was better than the old.

M

All parents were asked to indfcate in nine different areas whether the

new,ESY curriculum had produced an improvement, no change, or a decline

when compared with the curricilum used in previous years in'the ESY schools.

The areas_identified incldded quality of education; quantity of learming

taking place; ach ement in basic skills: reading, writing, arithmet{c,

[ ]

interest in s ool; child's sense of achievement with regard'to school\bork

career education; genera! behavior of students; individualization o%,gzstruc~
] ' -

tion; dnd opportunities ta use books, tapes, records, films:'and,other stud§

materials. In all nine areas a majority of parents'expressed the oninion

that' there had been no change., Approximately one~fourth of the parents - v

' N . . . -

lass
believed ESY had produced an improvement in the areas identified, :
Half of the parents expressed the opinion that their children weré
) A1
. |} A=
"gufficiently aware of the pro ‘ress” they were making toward achieving :f“&

curriculum objectives. Only 40 percent of the middle school parents {no

¢

’ . .
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4 1

Only about 30 percent of the ﬂarents/responding felt they "should haveg
\ -
4 . .
had more opportunity during the initial stages of the program to participate

+

o L
in formulating objectives and cﬂgte&{ for the ESY cu;riculum."4ﬂ81ight1y"less T

\ ,
than half of the parents said 'Yes' o the question "Do you feel that parents

' should be involved now in the process of revising curriculum modules”"

R f

Apparently the parents were more interested in providing input for this

later stage of development than they were in helping with the original plans,

About_ 35 percent of all parents said the teachers with whom they had

talked seemed to like ESY. More than half the parentL were undecided about

teacher opinion. Less than ten percent’ fFlt the teachers were negative,however.

Parents of high school students were \asked "Do youuzoglider the oppertunity

- your child now has to seek employment at a\time other than summer to be one of

. - : (
the biggest advantages of ESY?" Only 30 p%rcent of the parents said 'Yes'. .

'

_ Parents who sent their offspring to SchOI during the 1974 Summer Quin=

mester had more positive feélings about ESY and the accompanying curriculum

\\changes than did parents whose children attended only. the regular school
\\ -

year. Parents of secondary\and primary school students expressed more

positive opinions about ESY than did parents of middle school students.

Less than 20 percent of all parents said that they had "the impression - v

that students who attended the Summer 1974 Quinmester have had problems

fitting into classes during the regular school year." Parents of students who -

had actually attended the Summer Quin were less positiue however. At the

I
-primary level 42 percent of these arents said there had Been problemS' at the

s
secondary level the figure yas 39 ercent, at the middle school level 29\bercent.

’ * ’ ' r

Two thirds of.the parents who subgitted questionnaires wrote "none" or

elected not to respond at all when.asked "Has your child experienced any

PROBLEMS. as a result of the ESY Program?”
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-

. children voiced concern about social adjustment préblems. During the fall
o~

.

-

./j\

1
N

IS

penalized. Scheduling problems are treated in a f&ter part of this report, -

In the primary and middle schools the lack of articulation between the

1974 Summer Quinmester and the nez; qpiq(agjendg§_§;gg thefn@s£—¥ire'ffdﬁ

1 - - - - _ T 13
parents of children who started the school year in the summer. Scheduling . -

problems were the subject of most complaints from parents of high school

students, who attended thé Summer Quin, ;(/// -

v

Stuéggks who chose tfie Fall Quinmester as their vacat4;n quin épparently
had the most trouble. Several parents commented, 'When my child returmed to'

~

school for the third quin he (she) was treated as JL absentee. It was fas -

. ' | P
if he (she) had not attended school in the summer at all." Parents of primary -
. . ) ‘ .

riendship patterns were established that did not include Summer Quin-
students, and they felt lé}t out for a week or more. Lack of neighborhood '

S , N s
playmates dur}ﬁé the‘child's vacation quin was a drawback mentioned by
several parents of primary Summer Quin students. )

- ' [ 4

Several parents of Summer Quin students in the middle schabl, said Ihati o

forced to repeat work they had®done previously when they returneélfor the s

the students' sugmer achievement records could not be located, so they were

. third quinmester. Other parents said,'"In some subjects my ehild had to

/ < .
make up nine weeks of work when he (she) came back at the end of the Fall
. T Al <

Quinmester." . . -

Parents of Farragut High stuaents who started school in the summer

.

expressed the opinion that problems encountered in‘s€ﬁ;;uling courses during

theiregular school year had led some of the Summer Quin students to feel

[ o ‘ -~

4

Part,D. "Student-Scheduling." -
%//ﬁiAlﬁﬁﬁt without exception, the problems mentioned by,parents of students

" * — .
/f;”"‘ag;ending school only dur&ng the regular school year were difficulties i ' "\
. : A . ) . ¢ a‘/
. \\—
[ 4 )
- ) - ~ . ./,/
S o 106 -
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attributable to use of the open spafe plan or to specific teaching methods

4

rather than to the year-round program or the ESY: curriculum.

In summary, responses of primaty, middle, and secondary school parents
) 1

to the quesgionshgbout ESY submitted to thein in March 1975 indicated that

i
majorities of parents af each level were unconvihced that the program's

promise had been fulfilléd in its first year of operation. Only a third of
the parents responding felt that the new cprrigulum represented an improvement
over the curriculum used in the schools in péEE'yearsl And more tﬁan a

thi;d of the parents of stuaents who had attended the 1974,Suﬁﬁer Quinmester

" said their child had experienced problems during the reéﬁi§r academic yéar‘

as a result of their attendance in the summer .. Lack of /articulation bet

¢ -
S e
* ‘/‘ -
) /// “- , -
o ' »’A ) - ) /
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) ~
involve§ writi instructional objectiuii/ﬁaf/each subject area, then s

s - L

d?Yé}Qpinsqtrategies\;i:ain the nine<week curriculhm packageéfd{ﬂmadules
tu

. . P o o
that would promote st t achievement of the objectives. One effect of
/ y » Lo

L . .
this process was an increagée 'in Standardization of expectations with~regard
to what teachers would teach and what students\ﬁbuid\;earn. ESY admin~

-

\
-~ . ’ .
istrators hoped thaE'this standardization would permit princisfi; to

-

e
monitor teacher and student performances more readily than had been possible

s

prior to institution.of the ESY project. 7 -
During April 1975 visits to the ESY schools, principals were asked

if they perceived the new instructional program as .easier to evaluate than

previous prbgrams. The principals were undﬁi;;;;rﬁqktheir innion t;:t'full

implementapdon of the ESY curriculum would make 1t easier than {t had been

.to evalua éhe instructional programs in their schpols.
The county—wide goals and objectivesf and t e more specific objeetiyes
" in the curriculum modules, gave ESY principals 1) g dance concerniig the
Al activities being*carried out in individual subject areas during the year

and 2) criteria against which tp measure st ' chievement in each subject.
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Constructing a class schedule for the school year is‘aii/ucial activity

for high gchool students. 1If the process goes’ smooth and most students

x

student morale at a high level. On the other hand, if many scheduling

' preblems arise, seeds of dissatisfaction are sown that may grow into signif-

icant morale ptbblems later.

AL

In March 1975 an instrument entitied "Reaction to ESY at Farraguf

"High School" was completed by 78 percent of the sophomores and 60 percent

(’._

of the seniors enrolled at FH at that time. The ESY project had been in.
i

operation for the better part of a year, so students had had an opportunity

bl »

to arrange class schedules for three (or four if they attended the Summer

Quinmester) ‘quinmesters. . L

Since all responses to items about scheduling must have been influenced

. ” £

(28% of the sophomores and  18% of the seniors) felt the school offered all
the courses they w nt:d to take in hiéh school.
~  When asked the question, "Considering the courses that are available
at FH, have you been able to work out a 3chedule for 1974475 that allowed
“ you to take every course you really wanted te take’" A48 percent (532 of the‘
SOphomores and 37% of the sepiors) responded affirmatiVely.' Apparently a
majority of FH students weferdissatisfied with their class scheduies."
" . Sixty percent of the sophomores who attended the 1974 Summer Quinmester

said 'Yes‘-to the item "Have students who attended the 1974 Su r Quinmester

had any special problems scheduling the classes they needed during the other'

R 5
- ’ ,‘109

® .
0 : o

A

,

Y

by this factor, it should be noted that only one~-fdurth of the FH respondents™"

)
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" * quinmesters?" When asked to "describe’ these problems" 40 percent wrote a .

’ - ' - . - ‘ o sy
* - b . : -
respopse, and most said they. had: had trouble/scheduling classes in algebra,

English, biolpgy and health.

Several of the Summer

ester of a course they needed Wwas not offeréd when they returned “from va on,
. 8% -

. . , 1. . A
Those who chose the,fa%l for thelr vacatiop quin seemed to have suffeifd

.“./ - - .
.most. 'These students sé:EBthey.were notified of the.need to, schedule Winter

Quin ‘classes after'man}%?f those clagses had already been filled by students -

present during the Fa114Quin3ester. L R

. - j N ’ / 4
. Two summer students c mplained about being-treated as '"new students"

when they returned afteér a f4ll vacation. One ‘said that work done during

-

the summer had to be repeated. during the third quin the other’ said that

[ 1 Y

teachers resumed their courses,at the beginning of the third" quin as if' there °

I
| ’

N T ‘ fe
had been no break between second -and third quins; thus. summer students
. h

v
a 1

returning to school felt left out. A

x’. ?

Three students reported that they hadahéd to skip lunch in ord
v 9, N . o

A . Y e
sc lasses they needed. ﬂthers said they ware forced to tak

Y

halls beacuse_they couldn’'t. get the classes they wanted

Two of the ‘troublex

%

ymmer '74 sophomores mentioned that they had h?
/

-~

scheduling-the "matches" for courses taken infﬂhe summer that.quuired a

il

© ‘J, v
. R i
companion quinmester course for credit to be ay ded. : \/

Forty~four percent of the: FHsseniors who
h )

&

Quin said they had had seheduiing probkems duringftheireéuiar school year, \

.

nglish and algebra were most fnequently mentioned as the qpurses involved

ha a - ‘ . v J . ¢ : /,
in scheduling difficulties. Three Summer '74 seniors sayd they were behind,
. . ‘.
and thuL penalized in some courses when they returned from their vacation
) v <
" quin,. Another‘lnentioned having to do without lunch due to sqheduling - }'\ —
! - H . g, : . -
conflicts, A . Lo . ¥, A '
ontfte , 120 T , g
o 110 L . A'.’_. : . T e
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» . - ¢ Pt . e Cowy




<

Barénts who,responded to/a’ uestiynnaire sent home wit FH‘sonhomores/
T e / .
in March 1975 confirmed the épi ons/of their bffsp'rin/g out schedyling L
k ) » PN , e
/ " . : 4 '
difficulties, Some parents of . qghomores who)sfgrted the year with the

' Summer Quin ressed the opin n’ that scheduliné problems ‘had made their
WV

children fe .'punished" for attending the Symmer Quin,

Some courges were no longer available, thus. some of the su r students

v e
v .

arent no /

. 1

that his phild had been obliged ‘to schedule asclass during hi:/}unc erigg,///

Wh n FH students at all grade levels were* questioned about ESY.near the ¢

and of the 1975 ,Summer Quin, scheduling problems were still high on the'lisv

° *

[ of complaints.aboht the new program. Studants attending the second summer,

r . -

session were especially dissatisfied with the number and varfety of courses ”//

. offered during that qui mester.
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- ‘ . 7. Teachers, supervisors, and administrators have worth and dignity and” \
P ) ,should be treated wtth respect. \ . .
» - . _"‘\\ * ) , T T v [y "/5
T - Teachers, supervisors, and administrators have a right to pa{ticipato”
. - . in organizational decisions\yhich affect them. | :
A . - \\\ < A ' ' s '
“Q;;‘ . 9. Teachers, supervisors, and administrators.will respond candidly té
w T questions about currisulum and organizational changes when the’ response
: . is anorymous and they are assured that only\persons on the survey
RAEEE - . team,will see how individual Tesponds. e
- N The findings'of this :iport are hased on data collected ‘from interviews
» . R .
with almost all of the”ady
Farragut ciuster of schools interviews,were also held with most of the
c, -® 1
admfnistratbrs from the ¢entral.office of the Knox County Schools. The o
A . . - . . PP /;/

persons invdlved in the intefviews were most cooperative, and ﬁrogided/’”//( T

.
. . ! . . -

'
*- - .. various documents’ about theﬁESXmEfggfffl,__ N ‘ S
- : ‘ - -7

_ - - - - -
z . -

« 4™ - »

Staff Orientation.and Development

~ S — T
, - . lentation’and davelopment\fstuL‘\\\to be the O
. " . \ Saay ﬁ "*\ * .
. 'brovision of engagement\bgggrtunities chers and.admi strators/that\\\““-——

will help develop attitudes, understandings, tecbnical-skills, and human -
oL - .

. skills that will improve their effectiVeness as participants in the ESY

< . - ’
oo program. . % . - < . . Lot
‘dbi. , ;;:::ibtrators and Sdpervisors : : B . '\ a : . ’ R :
;*. N i In general administrators and supervisors had a:positive feeling about <
g khféf ) their orientation and’ pfofessional development ptogramifor ESY. There was ‘3
B . agreement that the "lead time" to ggtlready for the ' program was inadequate,. :
L I -
but there was’ also ‘the feeling that the program was excellent vithin the ’ .
- ’ ¢ ‘ " ~ -

. c . » Doy
time frame. - LT e . .o . i ®

s N T

Most ‘of the administrators and supervisors indicated ‘that the program T

e of professional development had lost some nomentun during the last few months

.. N . o
s~ ~ - - . _ [ ’ . .
37 . - =
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D"

" that had been gained durihg the first year of the program.‘~1hey had not ) :
experienced as much\intef ction? central.office persqnnel, andithey did |

not feel,the strong pres for actey that they had felt earlier. However,

it is important th7t all of the principals and supervisors indicated that
,they‘felt competent to do the job required to implement the ESY program.

. This means that most felt that they had the attitudes understandings, techni-
cal skills and human skills that, they needed in order to give leadership to

- ~
the program One prinqipal indicated that he could have used more~help on v _

*getting ready to

materials.

+  The development of the curriculum materials was one O

ficant parts of the\professional development program for instructional
- *
leadership personnel, This was especially “trye during theceffort to evaluate ° ..

~ s E—_— -

3 . . .
and revise the materials and the effort to implement the materials. Priﬁcipalw,.

supervisors, and teachers worked together on these jobs, and it not only

-

resulted in significant improvement of the matertals but also in professional

i -
improvement of the personnel involved in the procggg ' . .

<

- * —
=, Y <t

Cwe "

have been an improvement in their understsnding, performance and acceptance~

[ . . . .

v - y
: - -~ -

of the ESY progrsm.. K T . . . -

» —— . ‘
During the months before the first quinmester was o;eritIonxtized' an’
" -
effort was made ‘at both the county level and loeal school level to providé
.:“\wm_ S Se

1

.
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a program of orientation and professional development for teachers. When
- the program began;'the program of professional developmerit for—teachers was

generaliy left to the -local schools. This does not mean that the céntral

office staff was not supportive. They were. They provided money, materials

and supportive staff, but left the design and implementation of the program

to local school administrators..’ .

) Local school administrators had_a pesitive attitude he ingervice

program for teachers. They felt that teachers had had an adequate'opportunitf

[y

.to developrthe knowledge, attitudes, and skills they needed to implement the

T ‘
- ESY prograﬁ\indowere4sjn‘fact, doing an outstanding job in the program. -

—_——
— -
4 4 »

Organizational Structure =
e - : 27|

Fezthe purposes of this study, organizational structure included

consideration of the-following I&cEoTa

x s b

1. Teacher ; supervisor, and administrator'role changes 35~ XER deal
ESY : \ e

2. Authority structure - ) -
" 3. Decision-making processes ) ~ - T
.-~ &4, Communication in the organization

5. Technical and psychological support for professional staff .
6. Staff satisfaction i % .

) .
~ » . -

- - - - T I \ -

rganizational Roles =~ - : ‘ e ) ,,ir -\l

_ ....’—‘——:l'f& e . ~. ‘;,,

AAéminéstrators apnd supervisors who were involved in the -ESY program e

\

, felt that they had a c1ear understanding of their role in the program

They perceived that.theg_uerg compet-q odothe- ..,'. d : ey —had

= b s e —

required.authority. / . ’ . ~

Ty '\
Results of the first survey' indicated that administra\srs and_s subervisors

" felt that participation in ESY had changed their jobs in significant ways. > ——

In sgge cases"adninistrative adaptations had been made that helped the i

T~ hd

situation. In other cases the difference had been made up” vith extra work
& . “ L. N . - . . . . A . kS
A T 10‘ - .o . fj_i .
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» ’ , . A
But, many administrato;s'and'supervisors indicated that the‘ﬁneu\;ggpons;-

bilities were‘intirfering with other responsibilities. Results of .the

. latest survey indicate that this changed during tﬁézzzcggg:gggrl_fThey began
) , : b T

to feel that things they were doing were a criticalhpart,
- o ; . ) g '
«+ " not something "added on." Thus they did not feel any conflict or role __ .
: - -

not do. . .

o

frustratfon about what they s

_Staff Satisfaction —

The results of the first survey showed that administrators and super-
viSors felt a}gense of satisfaction from their participation in ESY. They .

still felt this way in n_the_seeend yeat, and indeed the level of satigfaction

- - [
- e e

R —
-—=" grew stronger. They also indicated that their fellow" administrators and

~ M Y
e

teachers recognizéd their contributions to ESY. ‘ Q\\\\\

R i o 3-
—_—— -
T - ) ¢

~Decision“Haking and Communication for ESY ,
. = ‘ ) . ' '
The results of the first su;vey indicated thab adminlstrators felt that

' they had an opportunity for direct input in decision—making and policy

Pt g

Ihe 1atest Survey re‘ults etill support this finding. ,.

. However, it ts interesting/that as a result of a remark of the Superintendent -

L - <

-t infzﬁne,}§75 many administrators and supervisors felt that the ESY program -
would be terminated at the end of the 1975-76 school year even though no .

A 5.

kY

official decision has beenvmade at that point. A_feeling was expressed by

> R . e

many administrators that they had had no input on the Superintendent’s 7
. . "\, .

. . N\ . C o o _
‘decision to a_this ' comment. But some administrators said that they had -
o T ¢ . R ) i b
been involved in the process and understood the basis for the statement.
‘ N B b e - - b . - M * ‘_ ‘i
It is a matter of crucial importency that most of the administratoers’
e ) = . N - < - ,, - ‘-,f . s .

} -and supervisorshinterviewedcegpressed A posditive feefipé abouttESY: dThey? =,

. said_the program had improved the schdol system and.should be contimied if%.
. * . . b . - - . i s - ) - ) _— » /
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possible. Concern'was‘expressed about the lack of student participation in

e

the Summer quinmester. Some of the reasons for t?is Tack of participation

were shared as follows: .
1. Ineffective communication with parents which resulted in parents not™
understanding the benefits of the program.
. Failed to keep concept of ESY alive after the program got underway.
- Students did not like being alone in their neighborhoods.
+ Church activities an@ other camping activities occur in the Summer.
. Parents did not want their children left at home alone.

B . m——
There was also concern expressed about the  cost \f teaching staffs and

i

transportation for the Summer quinmester.‘ Attendance during the Summer
had not been large enough to reduce costs  during Ehe other quinmesters.
Many administrators did not see how the Summer quinmester could be held in

the Farragut area during Summer 1976 since some of the schools.would be

¢ ' - -~
moving to new quarters,

It 1s most interesting that most administrators and supervisors, in

spite of the progleméxand hard work, felt an effort should be made to
— /— - N - ' ~ -

_cbntinue the program if it codd be made econcmically feasihle.

f , -
Summary, Conclfsions, and Recommendations

7 ‘? \ -
l The program of orientafiion'and development from the cehtral office™ "

\ s, ‘

k]

*

for administratofs and supervisors s}owed down during the second ESY ™ year.

¥ b3

However, they were heavily involved in new program developm:;’, implementation

“and_ evaluation. They-were also heavily 1nvolved 19 planning’ and implementing

e

in—service education'for teachers at the’ Ipcal school level-

- -

It is recommended that the'program af grdiessional development for

\

- qh~"“\-, -administrators and supervisors be continued and tended with more emphasis

S

dh\the following. l . ! o \

s
- -

A. Greater interaction between,local “schools aRK‘Central office on
problems associated with ESY. Problems such ag poor attendancg
for the Summer quinmester, and curriculum revis
recetive intensive,cpnsideration. :

E3

- R

.ur
127 "}




“~ . ’ .
. B. Greater interaction among, schools so that ideas can be shared..
J ' .
2. There has beeq,aﬁ(gggg;l to involve ‘teachers in the development,
r | - ) ‘

imple! ntation, and evaluation of.currICUium matarials. According to,adﬁinj__,,, -

istrafors and supervisotrs, teachers experienced heavy involvemerit in ESY

/s

ERIC

. 'ﬁ'
and wére heavily committed to the progran. - - ,\

It is recommended that the program of professional development for
teac#ers‘continue to emphasize problems as§qpiated with ESY. Teachers need

- ~ R

to be involved not only in censideration of cﬁ}riculum development, imple-

P
mentation, and evaluation, but also in a consideration of the low attendance

-

at-the Summer quinmester and what could be done about it,

L

parents should get ieyo

- d
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F. Cost Analysis ~ . ‘;///T,\J’ .7
. : * / ~
. - George W. Harrig and 0.K. -0*Fallon p
t . _- /.
- ) . s -7 Introdgefi’n and Limitations , » p
e " y/ P v .
\ » This report is ligited to cost comparisodkAidentified.wi the first
- ! .- -
| operationa 15) of.the,Knox County Ext 1-Year Program.- !
’ . : o ‘ Y . -
It is further imited by the fact that base data for compafison use was
T : . .
1tmited toltwo years; 1972-73 and 1973-74. Data for 19/71-72 was found to | ——
v ~ L : i :
, be contaminated by partial allocatfon oﬂ expefises aéd resources to Farragut
Primary School which opened at mid—year. The“£indings reported here s// ‘/

~ e /

. by implicatibn to all objectiviﬁﬁgf/;he total evaluation ‘of the ESY program. /

‘However, discussion of the/findiﬁgs(and thezconclusions vhich are based on ‘%f"‘

.—\ . i . f/, \
' ginal Knox ngn&y"ifffi,»/'*”

; specific data rglating to césts will relate to the
'/

/
efﬁi;e relative- cos/s-of this

- objective which is stated as follows: "To

- . . -
- . had o

s . 0 - .. o
. program-versus a traditional program." /If is reasonable that the focus on -
3 .
ccountipg////

cost analysis has i i”ations for cost effectiveness a:?ftelaéég to a

P

; ; B
: enance as included in Objective.6 (see page 30). //f/J’/
/ - T

\
s - " The analysis used thk following dat : length ﬁf*th@fschool yeap7in days——
. . . ( .
///’/’ length™ of’the school day by type/’f scho 1l -~ primafy, middle and higﬁ/ v
s by budget ategory afdlggmbined Iine items _ '

budgets by’ school Far{aguk’Area and/Qhe

number - of students, u

ed in school syst

Knox County School Systeﬂ. TheSe daﬁé wer supplied by the Knox C/uaty

T .
* Schools Qentral Office. OB’ form iqd’ruments Supplied by the evaluators. .

The computef’pﬂgéram used to analyze the data requir that line items

.Q.

- .

»

s
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/1/ . ‘ / ’ r. ’/. /

. v e F. .;. e 8 e - crtie ey, e .7.L ‘
= | - R - . R e . ... L. - we
direct costs and indirect costs‘"‘jx’definitiz direct costé/In;;;jz those .

-

e “igia specific sc ooi/gpdbindirect costs ) A ‘ )
L )

. "'include expenditures budgeted for and spent sygtem-wide. Indirect costs
«K ] N .

gpniegrbudggted/for and

Rl
were Ldentified for a

-

[E—— number of contact hoﬁrs
e . L

o

.numbef of contact hour&-for the Knox Coun'
L ,/ e s

=tq

s in avera%//gaif/’meﬁbership j

|

/ﬁescﬁptions and1 Difin

- -,

- f““ S b
PR (_Saiiries‘- teachers, prinaipal, cl ‘ri;qipalfs office aﬂg7<:;——ﬂ_
N P ..

teachevs aides

- / - buiIding. T
<i/i:;/ ' Telephone and Teleg/aph - £0sts

! " - _ Custodial §erv{//s and SuppIies - cus‘

lfes. ///
T ’//w : ;udr/
_ o intenance of B

= ,;: were_ used to eport ‘the datay/ Birect cost categories and~the budget ite?s‘”é;/
~ g P - .
. . incfuded,under each one are as follows: /2Vj////tjj ,

Ifipie '/ l.-
s salar f_ /é_—\a -

as board of educatrgng I
coufity trustee g c-nu-ssion, ‘etc,

L4 s ———sd

Instruction - 9osts of instructioh ofher tv:i those Ipvipded tnder -~ -

- g

- ‘ direct costs. These consigt of costs ldentifted wfth R
consultants.or supetfvisorg, substituge- te€achers, psychological .
personnel, instructional /clerks—tG consultants or sup sors,. .

~ ) : ), 0




*
: S U
/g/\l}( Ty Jw }l ’ /

er salaries for*tnsttuction(.;ravel expenses, for system—
wide teachers,. travel expenses for home—bound“teachers
‘travel -expénses for vocational teachers, travel expensés for -
other instructional personnél, consultant fees and in-service,
other contracted services, teaching supplies, other supplies
for instruction, textbooks purchased, binding and repair of.
textbooks, school library books, periodicals and mewspapers,
.auddo-visual materials, other school library expenses, other
materials fox.instruction, miscellanquﬁ'instructional
expenses, mat;rials clerk salary “and other”’larical assistants

salaries.

\\\

-

P

e i - -~ )

Capital Outlay ang_giegring,Aeccunts - remodeling of bui ing;,
renovation of buildings, regular instructionalpeguiﬁﬁent
equipmﬁpt/for attendance and health services, professional

© services for equipment, ogher equipment, amounts paid into
sinking fund; for bonds and interesf and toyal clearing

accounts. . B - '

—

and Health - total expenditures for attendance -services
total expenditures for health services.

-

N

,/eperation of Plant -eexcluded'are costs\inclﬁded\in_direct costs
but included are otheslg\%aries for plant operatiom;—ether
contracted servicés for plant operatiom, supplies for oper-
ation of vehicles arnd repair of equipment. - i

Maintenance - costs not considered a part of direct cos ;
incl materials and repair parts for plan intenance,/’/
acement of instructional equipment, replacement of non-
//’/ instructional equipment, other expenses for plant maintenance,
» . sa¥aries for upkeep of grounds, salaries for repair of .
buildipgs and salaries for plant supervisor. N,

- Eixed Charges - total fixed charges including contrilffutions to
Social Sécurity System, contributions to State ] Tement

. ) Fund, Tance on buildings,'liahiliti;>%§::;; workman's ™
S msation insurance, bot insuran ums on .-
Z idelit onds, etc. ’
/ - .
////TGEd S ces s -total enditures for food services includ
salaries, travel, hauling, contracted services and

paration~equipment.,

/
_Transportation - total expenditurds for pupil ansportatign

including contracts and miscellaneous expenses.

iw”Buildings~and Sites - includedunder direct costs.

’ the school day use - as part of unit cost varies with s¢] 1
7 5 -
\'*—A*“‘P choelji/;e scheduled with six~hour days, middle schdols are

Ld




M )

maintaine%!rith six: and one—half hour days, while the high school operates

« ¢ ),

through June 1975 :and is-10.8 percent. It was calculated'by and provided

- ‘through the Center, for Business and Ecoﬁomic Research, University of - I

N

Tennessee, Knoxville.

)

) -

» Cost Comparisons ,

)y

The analysis and discussion of the data displayed/iﬁ?/igures I1.14 ‘

through 1I.18 centers around average unit costs for the two—year period B

- 1972-73 and 1973-74 comphred to the unit costs for 1974-75, which 1is the

3

. first operational year for the Extended School Year Program in Knox t .

\
kd

County,’Farragut area. The comparisons are expressed as percents and are

’

. corrected in the last columm of each table for inflation., The summary

’ shown in the last column which has been adjusted for inflation and should

v

X glve cost inference for the Farragut area. Emphasis in analysis will be”

) cost charges beyond those identified with inflation and which can reason-

ably be attfibuted to new program requirements., .-

1
b4

¢

S\Farragut High School

’

- ’ . - »
“« Farragut High School is ‘the only se’ondazylschool in the area. It

»

¥ e . N
operates in an "old" building which had te be air—conditidned to accommpdat
. the summer portion ‘of the quinmester schedule. Figure I1.14 gives a hreakdown )
%
'~°£ costs into categories and sqh—categflies identified with direct and
S ' %
ind#ﬁect costs. ; s ,
b . . o L
 Direct costs as shown in Figure II 14 are thase/tosts specifically'f

“t

‘\.
.r “‘
K
4
~

“

defined for Farragut H/;:’ ckool. Unit _costs for maintenance 1ncreased \J ~f:

on a seven-hour day and (2) the inflation factor used to adjust to cost . .\\\f:,
T e e < :.v-).- /_/ N R e _"A“’,),..‘,..'_?_j o
e due to program is a twoqgear average covering the months of July 1973
. , y

. Figure 1II. 19 will be analyzed in terms of total charge by school as . .



! . FIGURE I1.14 : , -0 -
K L . o ) .
. - . c
’ B W A
Farragut High $chool - el
3 - : Ll
L ; N
v * ¢ Two-Yr. Average Two-Yr. Average Two-Yr. Average Two-Yr. Average 1974¢75 197475 1974-75 Percent; 1974-75 Adfugted
PP Cost Cefi-irtcss No. Of Students  Contact Hrs/Yr. Total Costs Unit Cost - No. Students \Comtact Hrs. Total Costs is-0f 7 yr. ave
B v v R
Direct Casts 1,296 1,610,910 . : ¢ T 1,439,
Salaries - Tchvs., Prin- co- $508,684 S w”§ 316 N $716,924
. cipals, {larks ang, Aldes - o Na . - - .
- Yaas, Li..t & Power - : - .7 144955 .009 22,569
T€lephene & Telegraph . . 1,708 . .001 ! 1,766
. Custogial §zrvices & Supplies v, 23,176 .014 . 32,130
. 2ulidinzs and Sites . . - 21,385 .013 a ‘21,385
Maircezarce >f Buildings o N s 2,444 . .002 43,218
) . “otil Direct Costs- - . - Nt ' 572,352 .u..q.u : n \ 37,89
. - ’ d N . - . e v
. fndirect Costs - P S . M . A
i Central Adczanistracion, - . T - 21,304 L0187 N B .
-* Iastructisn - T Lo . 85,881 .053 = T
a ‘Szpital Outlay & Clearing .Accts. . 70,672 044
. H ntiexdsnce & Health Services . R 2,796 .002 . .
1 ectacion of Plant . 3,828 .002 -
;e ‘Malztezance D - R ) 1 . 12,458 .008 N
* JFixad Charges * : 6,670 . 004
Y. "F:2d Services . : ° 6,633 004 ©
;3 Transpartacion ! . 66,881 .042 .
*  Zuilding & Sites " -0~ . -0~
7 . Total Indirect Costs . . 277,041 i 172
Ty Final Total Costs $ 49,366 .52 . ; ¢ 18%,120
B ) [T . . .
atica fagtor of 10.8 perceat for t: a-year pariod July 1973 through Juna 1975 vas provided by Center of Business and Econopic ﬁ./:tnors University of
“wanessee, Knexville. As uesd in last column it was rounded to 11 percent. . :
1 : . , N . .
- - I/ /\‘
f . - - \ -
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from two mills per unit. to 2.4 cents which is 1189 percent of the two-year
2 :»«-awerage¢~~uowever, thig increase should not be misinterpreted because it

. ’ ) )
relates to a small part of total costs and'identifies with air conditioning.

Important cosv increases identify with salaries, heat,.light and poweTr, and

custodial supplies. It is interesting to note that costs for telephone and .

i
telegraph and buildinis and sites were held relatively constant when* cgmpared
f +

S r~
~

to the two-year average, and when corrected for inflation, appear in the. table

o
»

as decreases. " The total direct tosts, when adjusted, are only 120 percent of
’ I ' : ' LT
the two-year average. This increase reflects program costs .for five quinq}v

mesters while the two-year average identifies with the standard school year

] plus limited summer school. ) (' L

Y

Indirect costs, “which are prorated from school System costs show

,1 w
increases in indirect costs of instruction, indirect costs of maintenance,
\l/

fixed charges, food services, transportation and buildi%g and sites. There

////// ere 11tt1e~1f any cost increases re1ated to central administration, chital
outlay and tlearing accounts, attendance and health serviees and operation
. v . & %
of plant. It‘/s fair to assume that these were cost areaSewithin which

' " A o . . ‘;’f ‘ . . ‘ -
the limits were set through the budget. ‘ . T

- «

for ~inflation. If Farragut High School served'iﬁslsha}e ‘of the 13 percen

~ . \ s £

\j;/— of the students enrolled in the summer quinmester/th§5c0st increase is -~ ¢ o
) : : A “y I ’ .
‘ - . a ¢ ! A " ‘ 3
understandable, - ) SN : ' '
W - . v : -
- . R N ) ) » \\' o . A ! 1
. e ¥ L]
. Farragut Middle School ! " \

: ‘ ” Y iy . ; . . :
-+ ', Faryagut Middle School is represent d in Fhgure II.léﬁ\;Ihis-tablgr Lt

indicates both direct and’ indirect costs during the thLyear verage {school T
iy ',‘ ' ‘

|
" years 1972- 73 and 1973-24) and the 1974~ 75 school year which th the firpt S i

3 \ .
year of operation of the fiq’ quinmester phan. Areas in\direct\costs which .

’ [N . ' t . " » @ '
ST e 1124 . \
! . . . .
- P -
./ . * ) . . ’ - .8 s
¢ , '




. FIGURE 1II.15

8m.~..hoxm>~mmo= 1972-73, 1573-7% AVERAGE TO OPERATIONAL 1974-75

”  Extended-School Year Project, Knox County -~ Farragut Area

- 'Farragut Middle School

N - T

: E - . 3 j
u Two-Yr. Average Two-Yr, Aversge Two-Yr Average Two Yr. Average ~- G«Tf L 1974-35 + 7 1974375 »  1974-75  Percest 15747SY L ju.
No. Of Students . Contsct Hrs/Yr. Total Gosts . Unit_Cost No. Students  Contact Hrs. Totsl Costs Unit Cost' is £ 2 5T Ave %e THET

&

<@
<
"

1,032,366 " 999 - 1,162,336

L
' §271,671 ~$344,264 $ 296> 3

- Zchrs., Prine

als, Clerks and Aldes . Ml . . .
« Lizlt & Power 15,258 23,883 .02% ' ﬁ.mbo e v 123
« Telegraph - 711 817 .001 =~ ¥rieg 4.&
Services b Supplies 17,317 33,808 029 . «*.. -
anc Sizes e 12,522 12,522 .011 @ Q2
e ¢f B:ildirgs T " 1,017 8,015 -007 730
. 318,496. .309 423,3c9 .364
- .
713,663 .013, 16,254 .014
55,012 .Rs3 77,704 .067
45,296 .044 56,550 .-049
1,789 .002 1,385 .002
2,458 1002« 2,001 .002
8,046 .008 19,905 .017
4,172 .004 "+ 15,039  ~ .013
4,252 004 6,439
42,841 »041 ua.uW@ 20
, Building & Sites’ N hd/ L 0= -
/ Total Indirect Césts 122,532 171 254437 .
. ~ a. * & - . R oomg
¢ Final Total Costs 496, Lwo ~ . 667,44%
- « ) . 2 * . »
* Inflati-c facizr of 13.2 pexcent for twc-year period July 1973 nwnaﬁc:“ 1975 was provided by Ce d%-Business and ....A@noﬁof‘wnno-nn‘r. Uaiversicy
5§ Teanessee, X3oxvilie. As used in last column it was rounded to ercent. . . N ' ak t / Ve
. ~ v K
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sents the. .. .
additidnal costs of . ion of atr conditioni g units. The costs bg
nstallatlon of th?é? ts ﬁere combined with the normal building meintenance

costs. ’4/1 . /1

. The total irect costs for Farragut Middte/§ch66i showed only a 6 per-

cent increase (minus the inflation factor/of 11 percent). e
. ~ ’

beyond 1 percent\when*Corrected for iﬂflation were: T
o’ A S -
-7 ¥ 1. Instruction ,//{ s

* ‘ ~

* 2. Maintenance-’
3. Fixed Charges

vt ' 4, Foogg;gfbices ¢
. // 5. Transportation .
Farragut/Middle SCh001S ,total imdirect costs show a 1
) -
'ﬂ'/rat//?;inus the 11 percent inflation factor) during the
/

involved. Final total costs %both direct -and indirect

-~

-—

3 ’ f
.ncrease of 11 percent fromhthe combine

N

. Figure II. 16 shpws the

; L) L.

b—categoriea embracing ect and
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d ‘aides W}l@s\r qumm!ster operate * The large.‘increase

T — _}‘ v
w iatem of maintena’nce could reLate to the added use of air - i (', :

> Th—— - .
conditioning .and ixtra‘main‘tenanc’e needed. The otﬁerdirect.‘costisub- +t =

v - N - . — Coa,

fategories were seemlngly maintained at or below the 100 9ercenqﬁ levelft;y ot

: %-
\ - £2 - .
AL A I

- ’Dudg€t allocation Total direct costs when adJusted for inflatinn‘ were 3_9

. e T R ‘ Tt P et T
percent of the” two-year average. ‘A reasonable conelusion ’baaeﬁ on this E) -

. f’ac """ bnld be that the ESY program at Farragut Primafy Schoel was “Itnp\lemented . @

.t-_‘, Sy .~ g .
;

- . -~ 2\ ‘ ; .
without extra cost. . ’ . v e \"\\,

-
c .. e ;- z
.. i — L "i.- .

L -~ Four sub categories of indirect costs when ddetttified with Farrazut \ . <.
K A

€ Peimary School and adjusted for :Lnflation exceeded the 100 percent 1&vel B

.
— -
. . T — . ST

T \of—‘thg wo—year average. These were: indirect costs of instr ct?n, nd-irract\\
3 5
‘\

- - — T
3 costs of maintenance, fixed charges, food services and Lmsﬁn;m The ~ e
f - ‘ ! <0 T~
sub-categories “identified with central administration, capltall outlay, . ‘)

R v AESEN
N
. . — . l B - -
- ~ <

v vattendance and health and operation of plant showed unit, costs at- or below“’" A

-

100 percent of the two—year average when adjusted for inflat:ion. Tqtal . I

~ . -,

“ indire_ct tosts fshowed an increase of 16 percent which refledt system-wide ,“'\\ e <
—. e - N el :
T increases rather,th.anrt_ho e associated w1ths thé\ spec:..fic school L —
- - = C—— ,—ﬁ-‘—s.:-._, _’_ T ~ . e

’, Total ‘c ts far
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;o ‘ <7 Fi:gure 11.17 illustrates Gedar Bluf£ Middlie School s direk;t and \
- (‘. - . '
i \ : indirect cost during the two year avErage (school years 1972-73,and ,;913-34-}” x.
, : : - . A
g ) N operation of the qnlinmester sys¥em (‘_1\974-%75). " Items S
- s B . .§. a. . ._" . ] - : '“ ! -,‘ - & ‘:'/t‘,
ed under " egor ; e increase -
. . 13 Q ’ N ” .
beyond the 11 percent inflation
— ’l " 2 ) . ~ )‘
- ) Hﬁ»f‘ T 1 2 Heat, Eight, - T
* 3. ’Ma_intenance of. Buildings ™ L -
- . = SOU
s ’ ' T >
The enormous 2689 percent increase shown in the area of Maintenance
\\ of Buildings reflects the installation of an aly .conditionﬁxg cooling = .+ - ]
: - \ T " ’ 3 -
- systmschool THis e:;pense was combined with the normal wain- . .
' N 4 T . . . . * R
ae o e ‘_ - tenance expenses tnrvolved at the ’bu:ﬁding level .- R JOULIT S
L - . ., It must be noted that the total dlrect cost for Cedar Bluff Middlt did
- - not rise, after deduction of the 1nfla‘gion jzet{r of 11 perﬁnt. o - - R
S ) , .o - -— - e e
In the 1ndirect costs cafégory, expenses that rose ‘beyohd 160 petcent
. (#hen corrected for:‘inflatiop) vere? fo :,I o DU R ’
‘, - ‘Y . = - '/ . _ B . ”
Pae— T Insttﬁction‘ e TN L -
Te—— - A d - - V3
o TL\\ LMaintenahce IR C ., © T
T b ..; + 3. Fixed Gharges T T ' N :
. {777t~ 4. Food'Servicés _ .. . = Tt .. e o
- . ;//ffans;,ol.tation : . Z» > LT . T oy
. A JI‘otal indirect costs fo‘r €edar Bld’ff Middle Schoel indicate an increase R
* X CR . e - L ’ / - Al
. of 16 -percent. %r, total final To3ts jwhich represenb both direct and ;’ -4
. 3,_,‘ . . e o> e
. . = —
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’ Cedar Bluff Primary School ) . i } . i © \ ot
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oe lar Bluff® ' P . - . CR ‘
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Pixed Charges. .o R 4,350 ¢, 0064 ’ . T26,287 .0y ~328
. Food Services ' * “ 4,360 .004 - a0 o 69713 006 EREEETY: I
Tranuporiacton . AR . - + T A3M 042 e 63,19 050 Coast s
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.11 percent inflstion rate is in the maintenance of buildingh area. The per-

centage of increase is 989 percent ~ This lsrge 1ncrease was due to ‘the
installation of air-conditioning units along,w%fﬁ"tﬁe normal maintenance

: . . ’

>

of building costs. -’ ’ —_— . , *
i - The tbtsl direct costs decréased 9 peréent after deduction of the
e
in»flstion factor L. . _ T
L Indirect-costs showing an increase (after deduction of the inflation
factor) are as follows: ‘ . \ =
. 1. Instruction L ‘
) ) 2. Maiptenance -~ . ’ . . ) T
- .. 3. Fixed- Charges e . 3 K - . e
. 4, Food Services : : B -
_* 5. Transportation - Caar T o - ,
. L 7 .- . i ’ , . 3
3 Total indirect:eosts show an increase of 16 percent while final total
Lt ~ 7

.. costs (direct and indirect costs combined) indicste a decresse of 3 percent

~ »

(sfter the deduction of the 11 percent) ' .

e

'.' : i -, Fi . - Q :"'\

P - 7 -7 Summary

. *‘ L " ' . s ’
- The variable n détermining cggfzcgznges between the two-year aversge

and the 1974 75 operational year identifies with the direct cost category.

THe high direct.coét unit. which was 120 percent, when sdjusted fer inflatiop,

" of the two-year sverhge was st Psrragut High School. FarragﬁE'Middle School ’
was next high with 106 percent, adjusted, of the twa-year sversge.. Low

( .

- “direct costs were“identified‘witn the two primary schodls.\ Both of these "

' sdhools showed-decresses in costs when sdjusted fbr inflatibn, snd compsrad

-

to the two-yesr average (see ?igurefII 1qp T . f' .
oIndirect costs which sre essentislly prorsﬁions to specffic schools of

.t

. .'district-wide costs were found to be essentislly constant as would be expected.

e -

These costs when comﬁsred to the two-year average aﬂd sdjusted ‘for inflstion

142 . . ~“'f4 : -;;;

. e

- N T . s
o - ., .,
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’ KNOX COUNTY - FARRAGUT AREA 1972-74 AVERAGE TO 1974-7S —— : . )
. ‘ ’ . : !
i . . T : Extended School Year Project ./// . a N
’ ) ) Unit Costs . _ % .Percent 1974-75 is .., . , . ’
School Two-Year Average ' 1974-75 ' of Two-Wiar Average Adjusted for Inflation *- —
~——— - R ® E : N
. . / Direct Indirect Total Direct Indirect Total Direct Indirect Total Dire¢t Indirect' Total ie
' s . \ .
Farragut High $chool , 355 172 .527 465 .219 4 683 131 127 130 120 116 - , 119
Farragut MiddM School . .309 .17 480 .364 219,583 117 . 128 128 106 117 7 ' emy .
Farragut Primary School .540 172 .712 " .540 .219 .759 100 , 127 107 89 116 , 96 “.l_t a
“ Cadar Bluff Middle School .539 172 .m .597 219 .815 u1 127 1s . 10Q 116 © 104 o
Cedar Bluff n.,n»-&q School .542 172 714 .552 .219 .770 102 127 " 108 ‘91 . 116 97 .
T _ £ < - ~
% Inflation facto¥ of 10.8 percent for two-year von»om July 1973 through June 1975 was vnoﬁr_on by Genter of u—w-#no-o _and uocuoﬂ»c n.-obnh_. dun<Qn-nnn o'
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showed a? ent increaee.k The extent to which the'Extenhed School Year—

\
Program influenced district-wide costs is open to epeculatidn.

-~

Imp6rtant in this summary is the credence put_in the,pée of the\\\ee-

A

-

inflation factor'of 11 percent. This constant was' accepted from a computer
‘calculation provided through the Center for Businees and Economic.ﬂesearch.

It was used in an effort to identify increasee associated with the ESY
. \\54\

program, - It is, however, recogaized thdat some of the increases coyld have

come from sources not identified with ESY and not included in this_:

-

/ghcé~services/and transpSrtation. It should be recognizé('that_these are

-~ v

prorrated system-wide costs and are only partially influenced.by costs

specifically associated with the‘Extended ;chool Year Program..
’ T ) ’ - @/ . LA
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to a sample/of registered vbters in the Nortﬁ Cedar Bluff Pre
only precinht in Eﬁe Farragut area which//at*that time had een listed to
permit automated retrieval of voters’ names)
<3
‘ .
newspapers for agyroximatelydp year', cur;iculum revision efforts had been

undegway for tbn months, the f¥rst Summpr thnmester had been completed

¥ N T e ’

- . and, preparations for the third‘guin of thé ney prog;im were underway in

. . i
‘11p€' . . e /0 /,. .

Tthe schools. . - 7 . P . _" . s T

3
B

- rd ~ A > -
.. * ‘ *

PR Vetef opinio about -ESY in NdVember 1974 seeyed.overwhelmingly positive.

w ! » - '~

Eighty percent the suryey respondents believéd that 'ESY could "improve

e - 4 4

educaﬁionR}n.Knox County" and that the program "should be offered to otfer.

parts ‘of the. county " Eighty-eight percent liked the 1dea of providi

o <t

g families with alternatives to" the suhmer vacation period for their children.

el 0T - !
" 5 { -, 7
Ninety-five percent of thé voters responding'ﬁgréed that "While the Ektended

\ ;
School Year may not reduce educatio/;d coste, At can provide/for greater use‘
of school buildings and relieye overcrowde&\schools." {For further survey

’

details, consult Bvéluation'of the»Knox County Extended Sohool*Year Prqgram,

974-z§ pp.-'136-153, ) .

-~




Students

-

Stud;;t feaction to ESY was measured initially during the 1974 Summer

Quin, then again during the second/or Fall Quin. Majority opinion Was

Y

\

2
‘
o, 4

>

The form "Student Reaction to. 'p #y Lev 1"/was g{u/n to third f
Y. . % ;

[ At ’

graders at CBP and FP schools in'ﬂdfch 1975

] " - .

- /
(205) of the third grade class “at CBP .and, 88 _percent: leQ) of ﬁfr

" enrolled at FP, completed questionnaires.
- N ~ -

ﬂMajoritles of ESY third graders expressed pos1tive reaétion to eight oy

%

of eleven queseionﬁ—ire items, Approximately/t;o/pﬁirds of thesa primary

e

evel respondents said that they (l) €re more interested in s¢hool th

4 third graders responding felt that (l) theif& ache liked'ESY 7ﬂd (2)

\
they had been told enough about ESY to understand what it was 4nd how it was
supposed to Work at their schools. S ‘ﬂ& ,f N _— L

L . - A -

Third g?ade students indicadted essentially negative perceptions. fn

[
Y . .

o three of their "Student Reaction to ESY" rksﬁonsés.~ Only 21 percent felt )

. that g¢lass sizaﬁhad heen,reduced since ESYLbegan. dust 25 percent,reaéted B
. < . T MK . A R B .o

.‘




Ao
"Po you have the feeling that your learning assignments are j for z

4 P4 ,/

A .
' third graders reSpondLng had the impressi that stugent conduct (behaviorl

.4 e
'had improved since. ESY began. ./1,

et
Highly significant differences

’/

ore summer student//;iked "haying the ¢ ance tg

Twenty~§wo percent more liked "the new ESY

< / 4

lessons and Tearning tivities better than the lessons the teécherg,uﬁfe i
. ! » T
using before ESY be n," Nineteen percent more felt thequnderstood the»,

N L4 !.“)
= “
~

operation of ESY gt thelr school. . \ ] e

oy

- [

Twenty—two percent of jthe third graders who/axtended the 1974 er
Quin said thatﬂllby had had "pfoblems with their classes during the nqguiar;
school_year. . The format of the questionnaire for primary sxudents did notﬁ
. /howevér, permit identification of these problems.;ww»/:4 ) ‘

-

Middle égpopls \

[

7

Sixth graders were selected to represent the attitudes Qi.middle schbol

C‘ - N

students toward ESY in Harch'l975 The instrument "Student Rgactign to ESY

Intermediate Level" wag administered to the sixth grades .at- CBH and.FM nenr,

- N

the end of:. the fourth ESY quinmester. This questionnaire was completed by'w

N 1 p,‘z‘ .
o . i

- 91 perCent (282) of the CBM sixth grade and by Ql percent (209) of ghe FM Pt //

sixth grade.




[d \ " . ~A .

. More than470 percent of the ESY sixth g aders‘said that_they liked . ?

' "having the chance to go to school in the summer," that they unéerstood .5 -
, . , . -
' ESY and how it wa@ supposed to work at “their school,,gnd that/they were L
“ "‘sing more tapes, films, records and other learning materials" than they : o Lt
" @ ﬁ
J— A ~ r
had the p;evious year. A slim maJOrity (554) of the sixth grade respondents IEDTE
P N Y . "
‘/’,/”~Said they. likedz"the new ESY lessons and 1earn1ng activities better than S '
" N ‘ e . ;o A7 .
.+ the lessons the.teachers were using before ESY begap‘" o . R
"L”J/ Although 71 percent of the middle school sample reported using more el . -,
: ftapes, f;lms anderecords sinte ESY‘began just 47 peftent perceived that T
fhey were us1ng more library books., PositiVe fesponses were given.by less ‘. "
G than a madority'of sixth gradérs on' four, othg& items related to ESYCL,ﬁust . ,&’: l‘.‘i

o y Lo M
. r. d ' - U qq v l‘rp. ‘ .'
C o 39 percent were mpxe-innerested in, school this year" ‘than befqre ESY; ZQ'* St

) r . R -, 4f vz bR
g - «percent felt ‘that student conduct (Eehavior)'had 1mproved sineezgSY began, o
L4 \/
] . : : ‘ ¢ '
22 per@ent felt their learning assignments Wbre being individua ized; and ’ o
' r N T ¢ & : <
, only 20° percent perceived that ‘their’ classes were smaller fh i e
M s ) B . ) . .‘; /." oA . ' L
ES-Y’a ‘p/ ’ ,"'\. v, e, b f “ou & .t
- . '."-4/41 . . f*( Lo » “ ) . - .
»' Nt ’ 1 A ‘
, Sixth grade students whd attended the 1974 Summe;ﬂQuinnester provided ‘. /
! f o .i ", g .
SRR more posibive rgsponses to ‘all qUestionnaire items than their peers whoe //' .
R . S B o LI « e * e .
. s s i = . . R "
- began the school .year xn ertember. Eighby—sevenﬂpercen& of the.summer"'r KR
e Lt T e . A ) . 4 -
. stddents favored "ESY 1¢ssons apd leafning‘activithS' bver tﬁe previous . E
' R
" A T e g %)\ . Ry - -~ ;
- cprrioulum, while 50 percent :of their classmates reSponded similarlys )/ R -
0 : s e
7 , * .
b Twenty percent more Summer '74 students (57Z.va.,37Z) said they were ﬂ;{,e ? ’ ~o
"f; intefested )n school" than priqratofESY‘ Eighteen percent more er- ‘s ) ‘f? .

R A P o , / ’ ¢ Te , . Y, .
T studeﬁts (37Z vs. 192) believed th 1r learning assignménts te being e L
R 1 1dyal1 ad. N v TR S
“%.n f individualized. - L C Ty % e - -
A ‘ . ) ()' 37 s, AT SR

Vot . . - S
S Seventeen percem’: of t}\e studenas who att ed the l974 Summer Quin SR L
. " LI t ‘ — B P - X . . N
:‘4’ , ) ¢ . B v ., . . :l )y
4 . i said Ehaefﬁhey had had/:ziﬁﬁlems'fitting 4%&0 the classes going on'during A fA' H
’{ , ‘1 o f.‘; AR "w (' W fl L ‘. . p‘: ‘7. e to ‘('. o = v !f ';\ - LT a -".‘ ‘)-r ‘“—»
< s ey R e ~g’ Fy- :",." v P S . ‘ ¢ ey ! ,55 .. e
RIS 14‘8 T S :.:' ey
. AN 3 ‘ . : » 4’5‘-, . ~\.'» , 138 g "m .{: ‘.,‘ L T . R —,‘P -}‘ AR ;;t
B 7 .. ”f‘,. -y ! 4 ¥ ‘e LIPS :"__" ‘ Y f . n - e O g ‘“‘j. c e
S P i S A A P N = o e e

EMC: T . . .‘\:;“‘.' el 5T ’ &*’Mj:i .‘\ ,Jf, i& .' ERN ; - (ﬁl ) ",," o . 2. ! . ATy '.xi"
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.the regular‘school'yearJ"”Whentad!ed to identify éh2se problems, a majority

' of the 7esponses indicated that, summer students were behjnd in their academic

.

.. ) T R
work when they returned from a vacation quin. Social problems were also

3 [

" gentioned, e.g.;i"groups_were adlready formed"‘whén,they returned frem
v R - - . - - .

vagation, and it was hard to "re-establish friendships."

Farragut High ')/ S R e
4 . . - ‘. \

- Opinion oﬁ secondary students on/g/nﬁmber of 1tems related to ESY '

A

obJectives was sampled in March 1975 “using the instrument "Reaction to’ ESY

* 4 /5 .

at Farragut High Scbool."’ School officials agreed to administer the/quesgion—

' naire to all sophomores, in - their English classes; and to all seniors in

A ”
LN

their homerooms. Questionnaires wereaacfually completed by 345 sophOmores,

-

- 0r\78 pereent of those " enrolled in March hnd by 174 seniorQ; ar about 60

b + 1 -
* - ’ -

»
’
. s

percent of the- seniors(enrol}ed in March. 2@, o . T .

. '
. A ! ¢ N

Majorities ofeall soph more and senior respondents expressed favotable -

1
x 4 3

rcent of the students liked having the

T ors,

i to und’fstand“ the.program and its operation at ?H Seventyveight percent

/

of the respondents'felt that "having the opﬁbrtuni;y’to take ofﬁ a quin

Yo,

other than summer qpin makes it éasier for a

'a ,mO © 0

.wants oite.’ Fifty—five percent eonsidered "th‘ o portunity to seek-employment
P

~

- £ e » « { 4 o

. at a' . time other than summe¢ ta be one oﬁ the biggest advantages of ESY LU

< [ ’

Fifty—four peréent,of all*reqpondepts said that they liked "the new ESY
i, .
curriculum (lesson plans “and. learnihg activities) Better than the . curriculum

,: p. . L4

the teachers were using before‘ESY beganu"4

Y

P :

“* 2

’ ‘[MC
e,
Kot

%




nd_(3)~cou se’offerings at FH. Oaly 12 percent of the qtudents requnding ]

for every®ne in | Yhe class.
. A - L A

improved at ince ESY began. Only one—fourth of the

' v, “

‘that the.scﬁool offered/all the courses they Wanted tg/take in high/school,
- , .
On four questibnnaire items approximately one~third of thesstudent
. A . P . .
nespondents egpressed\faworable attitudes. Thift

were fewer;studen in tﬁhir classes since ESY,ﬁegan.

said, they were '

ESY started.

ords,, ‘;nd other le, ning haterlals this year.

jotm "Reaction to ESY" at Farragut Hi h

L

A Lo . ,
‘ chnol" d alt(with stude//jémpl ent. More than_half (552) of the FH

’ T 0 L 4 - . o
studen}é/cons}é;%ed'" opportunity to' seek employment at a'time/pfﬁ I

sumnmer to héféne of the biggest

.

. Finally, 41 perpent of t?é/rESpondebts felt that/they e/uld have had

jobs (or promise of a/}b
during the Summer. U«Qoubtedlé responSES to all thes

3 ‘\'

\
influenced by the tight’laberiha\kgt » with resul

ot
agers, which existed during 197 75.

f
/ iy

Sophomores and seniorSrdiffe

half of the questions asked’in the form 9ﬁ§g¢tion fo ESY at Farragut High

&

"'/ M i , £
Schoql Al The biggeggfdiggerenges were related to use q; Tibrary. bodk//and )

/l

i”f 21503




£ T S - e LA ‘

\, '_ -4 ‘ ) o - ¥ N c— . ¢ . 2 - i », . .
. : other leaming mateqtials' lfy percent ‘umre sophoqores than seniors said : “ e

» " t \ T
< t\hey ha.d used more ifbrary books this year thqn ever before 21 percent o

: mre\sophomorres reported using more)t/a;s, films, r,e,cords, and other o N \

‘."‘ ¢ s s ‘ - "‘, . w‘..'A":“ ’ nr '.

T e, . le!rning materials this ,year oo . . : ’ N,

~ . B -— -

- . -,

. Ve \\ 4 . . s N
- V

Sophonores were mote’ satisfi,ed ’with course sofferings and scheduling - L. .-

s . i ’

: o “ P
B § ' at“F;I than wefeaseniors. Twenty-eight percent\gf the sophd!néres but onl’ $. J: -

) 18 percent of the seniors, felt that,ﬂl offer;ed all th® courses t'hey vanES ‘ é
j: - / to take, in high school ‘Hore than half (53— percent)’ of the sophomores \‘" ,.
>‘:;_ o l;ut just 37 percent of the seniors reported ethat they had "heen able to - " “,1

N . B P i

£

.work out a schedule for 197475 that allowed (them) to take évety _course

N ~. {they): Teall % to take" from the courses actually offered at FH.

A £ - Lt
’?:3_} . . Nine- percent more senidrs than sophomores said .they liked the ESY
T currd:gu}mn ‘better’ than the curriculum of‘p?:s? years. Eight percent~ mere :
& I-< . - ] M M ' ,

DR seniors felt‘ that learning assignments vere being individualized and' that

<

s - their c.lasses were smaller sfnce ESY began.“ "Eleven percenf, more seniors
r: oL ~.réported ﬁaving jobs durilg their vacation quin -and 15 Percent more . .
s 'L ) seyiors-had full-time jobs than did sophornor;s, ’ ) oL 5

. oo Students who® began the 1974-75 school year with the Summer Quinmester .

had more positive opinions about almost every, aspect of the ESY prog;'am

N
: . than did the:l.r classmates whe a»tten& during the "regular /sch/mal year\
¥~ ’ ) ’ /
. ‘Summer students exceeded regular stuéents by ZE/ercent in th‘eir positive
L »  respanses to the question "Are y-ou more :f.nt.ereste.d in school this ,.year t.han

- e, ~ 7

ygu were before 88Y started"" I‘Henty—two percent more summer stugnts s

. v

. - sa‘id they 1iked the new ‘ESY curriculum better than that useddnthe pest.

. » -

N T Probably reacting to their summer experienc'e, 27 pergent more Summey’ stude)nts

- - . -

said thefr classes were smaller since ESY began. Y o -

~
. . s
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K - . . . g 7y
W e e o . S, ~r;: P 3

R - In conttan\{o these positiye responseé half f thg‘l9§£:%uﬁmer Quiq o ,Z/

. f,"u wo
b

- R H & 1'(;}"
e ' ‘ ‘ N B cr
. students satd-they hhd had special proh]aﬁBXs(hedulinw 12 clagbes he “ e
i , T

YNk - 74 R

: nqeded‘during the othcr quinmesters. (§10°pr<vinus d{s«usifhn unde

"Student, Schedullng“ ) ) X
: R " ) < - . ) - ) ; .:_) N \...\ .}t(\‘ . . y o
~ . . Lo, ‘ . . - e A Ry )

’I e LS ‘ . - . % e v G .
- Conb.ined Responses w U e R ~. R A

e \ ' -'_"\ . ot "‘ ' - -

|, - - The>“Student Reactien to ESYh instruments administered 4n March 19?3 o~ -.

+ ] L ”
z » -, . S -

qptained eIeveﬁ ivems wﬁgch were the sSame on pfimary, intermédiate and °- o

- ’ seCOndaty forms. l?ﬁg;;takable trends from primarg througﬁ~m1ddle to. - ) .' =

oA .. - ¢

- SeCOndary c0u1d be’ discerned on eight of.thé eleyen items In only twa" < ‘ )

Cog . . . ‘ Sl o . )
cases was the :rena d (pos1tive) from primary . to secondary. Secondarv’ .
N - "‘ ‘-» “..I.-— . . S N .

&

students feltrmore certain than m&ddfe school studeuts (by‘Tf percent) and s .

at

'l . 0" o -t

p mucH more certain‘than plima%y sEudents (by 27 percént) Q£ their understanding B

.
’L - . ‘

of'§§Yjand how 1t should work.attherr school. Sophomores.and:sepiors»at ) ..',.?
) . e . L. Y H !

- . .
. - . . .- . P . « 4

c FHt also liked "havirg ‘thé chapce to gejto school in the summer™-more than

- . ~r LR ' P . - * - . . . )

v - did sixth graders (by 15 percent) or thicd graders Tb?327 peréEnt). PR
‘P :—. ~-—‘ '~’ - - l"' - - :" ,

- ' . For six;questionnaire,items}Fesponses exhibited a downward (negative) . -

- ~ » .
(- ’
. “ .o~

itrend.from primary -- most gosztive -="to secondary i- most megative. ° . o,

. & . - . N ;k:i ’ . -

o Hiddle school and FH students, in that o{der,.were less 1nterested in . v
* N . - ~ » - » - : -
» . ; N .

-7 5‘school in~general and in the ESY curriculum than weré primapy students. . \

. “The ﬂldef the‘students the less, thgy believed that lndiwiduagizatlpn of NI L

. 3 B .
- . B .

' - instruction or iaarovements in s;udent conduct &ad accomp ded the. intro—
~ - ~ ~N . - . RS
duction of ESY‘ Fhe percentage of students’ who. said they were using more SRR )

v~“ \

library books than ever be£0fe fell frOm.GZ in thira grade,to o7, in sixth
PN L e &Y ‘- \ ‘\ N ‘\ - *

3 -

\{\\ grade, to 33 at FH ’ . S T i s e

- T e

e . Middie school rex;ondents exhihited .the most favofablexattitudes on
- S \L

L.

N .
only’two\qhestionnaire items (1n every other case"niddle sch ol»students SN e

- - < . -t. . -




s . N . ,«~ . L
H

occupied 3 middle position betweenv primary add sew:ondary Students) Seventys- .

PR, _,/ .
- - , s s

. .‘.-one percent ~of the sixth :graders pen:eiyed' that—they \were using‘“more tapes,

‘l'ilms, reCOrds and other Jeaming materials" in conjum tion wi:th the ESY ~ v
¢

,.

o . curricu'lum, 68 percent of th.e third graders and 36 percent of the Fﬂ students
- - . " - .
TR responded similarly. Sevenfeen percent of the sixth graders who attended

theé 1974 Sumex Quin rEported having problems fitti‘ng into clasaes during

the other fOur quins, these problems were experienced by 22 percent of ‘the

Y- . .

primaryzstudents and hal,f of the FH students. BRI ,. .o

A i g . )h.”.,: o .
1975 Sumner Quin R R S SN o
> A » . e .
Tt *During the week of August 18-22, just prior o the last week of, the -

. 1975 Summer Quinmester, all students enrolled in gra‘des 3-1‘2 of ghe® five

“« 'ESYn sdmols ﬁrere asked to complete an, evaluation instrument desi,gned to

- A
’ .

-sssess their attitudes toward the ESY project in general and 'their summer

‘e -

P experiences in ﬁarticul—ar._ Ninety—one percent, or’ 430, ,of the lt73 studehts

- “-

N

L : attencﬁng gradés 3-12 submitted‘completed ev'aluation forms , o
* -~ . ‘; . \

L Three v"ersicme of the student evaluation form vere prepared one &

. - ¥ -
‘- ~ I3

» apprOpriRe for the pnmary 1e‘Vel . ome ‘to be used i.l) the, mi.ddle schools,—

- .+ and one for EH. . The E\irst th/ee guestions howevegwere the same on all a
. : . N~ .
) three forms, - i’hese ,items along with the percentage of positive responses

~ 0 - "' - - . s e ! v
. B N ) G- . - R . CY .
% “at ‘each l‘evel wer‘e'.' O ST, S ‘ e ‘?
= 3 Tl ] « ® . ‘ S h -
* . ' ~ R - > ) hd .
R \ s A - Percentage of Qtud‘enté Responding 'Yes
: Co - ) .. Item- '- T s " P Middle
“ a7 g B TN t,ili;a_rz ;
- 1. Do you 1like the idea of haying~ - . 81 o n ,891 e
v ~y<¥. - schools in operation * year- round - L _ P '
x=r. (the ESY Program)? N - XLy ' e
.. . N NN <. . I
. "\i 2; AreW lad you decided Lo come <83 '\; N * N 91 Y
5»: “to schoolNduripg the 1975 Stunmer oty \ Voo N
’ Quinmestgr" e i ' . S
.\ VoY s - “ ‘e A ‘- - -‘_"\r
T 3..Would yoi like to>see ESY. | 79 . 7‘9\ e
A .. contin ' ‘2 sume}r?‘ ) . o o T o
;z\ N Ny \“Q - 3 - -
. :A\ ’ \ \ ‘143 ;.‘ - ¢ .
> A 103 O
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. ., .

At the same point in the 1974 Summer Qu1nmester students _were asked

«

questions almost identical to Items #l -and #2 above. At that time 94

percent of students in grades 3- 12 reported that they liked ESY, ‘and 93

N a

percent safd thev were/glad they had attended the. Summer Quin - .
\-/'
" Half of the ﬁﬁddle and secondary school students felt that the new-‘

.
R

ESY currieulum was really different from that'ntilized before ESY beg

Ab0ut 8s’ pertent of the primary level students sa1d they- Iiked the

e - s
.
-

7

~ was :better than the cnrriculum used prior to ESY.

~>esponse'to'the&question "ﬁh;\did you de'cide X% comé to school

smsumﬁer?" primary and middle schodl students most frequently gave as K AR

‘., * - .

s - ¢ " N
their r%ason the Qpportunlty to ‘take a vacation at a timesother than “summer.

S
FHfstudéafs were attracted by the "improved iearnlng opportunlties in

i -
(smaller classes, 1nd1v1dual attent1on, etc D I

* ?

. PO - v . . L
to inform thq evalu r\of\personal observatléns regafding ESY Remarks

at the middle ‘school Nevel were‘ou;te nositive, at prinary and s\condary

~

~

. '("‘ I3 .f
i; lev&l\Q&ommentsxwere’%ather eVenly divided*\\\Ween,fauorable and unfavorabre.\

e Séudea%s—who really liked ESY expressed the hope bet the programhuould be

: «cantinued Spme primary students c1ted coi dye"to the low setting for ?\\\ T

A [ ¥ \ ~ s
. the air dheditioning s}stem (at” CBM), and absence of library facilities,
g i’ - N ey

. . N \
\\ as h§::;40§>features of the«summer program.~\Schedulfng problems and \poor

\
orgahizat;on headed the hﬁ&t of negakdve rema;ks m?de by FB summer’ students.

S

‘ \\\\} .—§
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. their degree of understanding ef: the program.

Paremts *

.- ) 5 . . ,‘ - : - . 1 «" P “ '. ’ El : . ‘ ..
In'Hafcn/lﬂﬁg/;/;;;stiqnhaire for p/;ents was sent home with all third
- -"—» 4»! - .- w 'L - X

sixth and tehth grade,students in the }/ﬁ?chools. Approximately one- :“
. "

° ESY" forms ﬁere returned. These were

#

third of the "Parent Reaation t

' augmented with forms administered at PTA meetings,,so SDS'parent question-

- ‘ . . -

.'nalres,were,eventually processed// For further sampling detail& see the.

» 4 -

earlier sectron of’this reporf(“Parental Approval of thrriculum Effects.”

Aen /

Questipnnaire items reiated to the ES! curviculum were discussed in thdt

-
- K

'sectlon;;responses to questions.conperﬂing geperal attitides toward ESY

P I3 v

are presented in the following.paragrapﬁs.‘ - K Yoo )

>

About 80 percent of all parehts who cbmpleted the "Parent Reaction to

ESY™: form e)cpressed the opinieﬂ tHat they "had "reteived enaugh infbrmation

e F
v

5" know how the Extended Schopl Year Program was operating in their child% '

-
- b - » K

-

ren 's scheols‘ .. As%night be expected parents af students who attended“‘

4

the 1974 Summer Quinmester at’ tﬁh_pfimary\and‘middle school 1evels felt

- .; j__,,_ &_:_r - " N

more comfbrtable (posit1ve‘re:9ﬂhse rates of 92 and 93.pereent) with ;

‘4 *
- ¥

~e 7/ &, ’ ‘--I'. e t N
" . More than three—fourthb ‘of the parents responding favored "the ESI
', R
plan éot'pein§ Knox County Scbools on a 12-month basis~(year-round) "t %ll

pv}
"

’ parepts of middle amd Higb school studénts who atzended the 197& Summez N

{ B
\I / \ . :; -\

VQuin favorel the\ESY pian, and 92 percent ‘of the parents of:primary Summer

‘ i . 5 ety N i
Quin students expressed the sameanpinion. - A A

- .
- Y,

\n,5 \
‘Less than 15 percent\b¥ all parents felt that ESY had "signifieanviy

r“ . - ~ - “
!.

i .
sreduced the- numBer of stqdents in their children's classes. A ;

e idea of a mandatory attendance plan (1 e., assigning students to
. \- .
\ quinmeéters tather than allowing them to choose) to relieve over-stowding,

<~

\
appealed to about/dne-fourth of the parents;ﬂ‘Parents~6f primary angd middle‘

.« . N J]
s - o
-

‘i’ikﬁg‘if'“*f‘r .




3 B B R . - - 8

Looes i o . AP i - : .
" school ‘students who attended the Summer Quin were.most in favor 'of the non- :
.-€R . ky :

0 .
~ . . . b . -
a . B v - ~ .

-

- < * AN .
voluntary plan (favorable, response levels of 51 and 46 percent, respectively). -

. Ve -

.
x

NN S In'respohse Eo‘an openJEnHed ltem 57 percent of the respondeﬁts'identifiéﬂ .-
’ what they l&ked BEST about ES!.‘,The most pOpular—response.(37Z of’those l
‘ who wrote® *an answer) was the opportunitx~to choose the time of year when " -; . " -
one could he out of school &choice of Vacation). Sﬁ?ller classes\durfng e : .

. - ] ) . . = o,

the Sum@wr:Qu{hmester, and at least tbe:promise of smaller classes duringq‘ : '

. the regular school year, were named as positive features of,ESY hy'28‘p§r;

. - - . - . S
P M . (R} < .

cent of .the parents who wrote an~answer, .Year round usé of school facilities

.

and personnelvas considered antimportant justifying-feature of the ﬁrogram"

. - R . . LI - N - - T
by 16 percéht of the parents providihg a responseriﬁ this*category. Seven

-
' “.- - -t

N

~

. percent of the reSpondents favored the.oppertynlty students had inathe : o

- -~ "
- ;, -

program to set their own, goals and progress through 5chool at their own R Foooo0n

-

\ ¢ N

T ’rates. Othef po§ tive features mentloned by several parengs 1nc1uded (1) . -

< . T

‘.

‘;-

the possibiIdty of sawlng tax doliars wlth such.a programy (2) the’ ;elaxed AR .
.'# - \ <
) atmosphere in’ the summer, with the opportunity for teachers tb get’ to kmow .- ° .

LI )

students better' (3) the chance to make up 9—week failures without having : ‘

N to repéat a Whole _year' 's course work (&) wider va%iety of subjegt cholces e s |

K . ¥ N

. - (5) planned sequenclng of sk111§ Kr12 and (6) the opportunfty for students -

d “e . « N e e
~ 3 b |

" to stek employment at- a t1me,ether than summér.. ; ' .. -~ <.

.

. T ( - . . .

_In sumhary,’a substant&al majority of-ESYfparents appeared ‘to favor

'the ESY plan for usﬁng schools year-round :They ﬁost.appreciated!the‘

R N - .
-\ -

\ \
"y o opportunity to chobse a time other than summer for children s vacations.t

PR

They also Iiked the idea of using faci}ities and persounel year-rounﬂ, and

K] A .

"Iy~looked forward to the ‘time'when the progxam might redute class size and’

f (LN ~
\ 3 .t
. /n . . A N

N pernﬂt amre!indiv1dualizhtion of instruction. o0

., ‘ ~ -
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’ Proféssional Staff .

: In October 1974 several questionnaires were submitted by the evaluatiqpkf

- . . s
. * ~ .
-

. T tor ’ - ~ . - P
team to the teachers and principals at the ESY schools. At that time — . -
. i N \2:\ . . A
_responses‘dbyg_reteibed‘from 92 pprcent of the ESY professional staff; apd
. . . \ - L3R L

‘_ghbstdntial majorities of the' staff expressed positive attitudes toward

B p g —— --<(EDP _m/-./* R
re T L e
- ,QH. _pp, 2 !

[N

.
- i Lo
.

- ] -

Interviews with:p;incipals and a few teachers during visits to the
ESYoséhOOIS in April 1975, and interviqﬁs with 20 ‘percent samples.of _ /////}
teachers at each .school in December 1975, confirmed the impression that /;

all building level administrators and most teachers apﬁroved of the ESY

- [y N ~ LY

scheduling and curriculum;‘anq.hoped.the ‘program would,be'EEBfinuea.‘ N

. - - L . , N ~ -

- * N L] : L 4 ~‘
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H. FEASIBILITY OF QUINMESTER ESY PLAN WITH ATTENDANCE/OPTIONAL ;

. . f -

. 4 “

Only one;fourth of éhe'parents of ESY students who responded to a
questionnaire in Mareh 1975.said’that they would favor ﬁ§ssigning students

to’ the various quinmesters (a mandatory attendance plan) if this plan would

relieve overcrowding in the schools." Because of the anticibated adverse

4

reaction of parents and the community to a mandatory attendance plan,
ESY administrators committed their system to an optional or voluntary

‘attendance plan at the outset. +

Summer Enrollment
. 8 /7

£
¥

One of the ESY objective55was to. provide a good summer program and to

"

pubiicize it within the community so that at least 25 percent of the students

‘ /
at ESY schools would atte ¢

. . . .
attended -the 1974 Summer in, and this was considered a good 'start. But
-7 N - \\ )
Jigme ‘of the students Who attended the first summer experienced problems

- : / : ' :

the Summer Quin voluntarily. Thirteen percené

just prior to the date for studedts to pre-enrol}l_ for the 1975 Summer Quin.
- Y N

A higher,percentage'of the student body at that school elected to attend

the 1975 Sumﬁer Quin than was expécted, based on "Summer enrollment percent-

‘ages at the other schools. And halfiaf:the students who attended the 1974

Summer Quin at that school chose td return for Summer '75; at the other

schools abproximafgly one~third of the 1974 Summer Quim students returned

Pyl . .

w . - -~

% _‘? . . B ; N . -

. : 153 -
: . 148 U -
’ : .o/ ’ S
. e . ,
P —

.



(
organized public relatibns campaign might haue had on the 1975 Sumtme Qui

ta /
. i . ' ,

enrollment. P oo

:/\ for Summer"]ﬁ. These statistics provlﬂe evidence of the effect a w:é}h

v e
K ’

While the importance of communicating with students and parents regarding°‘
. ESY cannot be overremphasized, this is but the first‘step in a commmnity-
lmide public relations effort that must_be mounted if year-round schopl:
programs,"eSpecially»those dependent on voluntary summer‘attendance. are to

succeed. The Februarf 9:‘1976 issue of Education U.S.A. quoted Garl Meseck,

’ ,__,

a Glendale, California city councilman and YMCA director' "Year-rOund

7
K

] education does not have a ghost of a chance of success if educabors continue
' . Vo -

to ignore the local community and the private agencies. 1 could go into any

te
¢

: community and quickly organize enough opposition to defeat year-round educatibn

e .

if_educators~continue to destroy~things;like Boy Scout camps, YMCA programs

L4

.and Camp Fire Girls by compefing with them during intersessions. ‘These

agencies,havela legitimate place in the broad education ptocesszand.they

"
. ' . - - i

E will fight back" (. 137). ’, 3 ) .
o l‘ : ¢«
Promotion'of theT}975 Summer Quin turned out to be minimal at most ESY
/“‘n I
schools, primarily because the central office staff dili'n & provide strong

“ N ! . /
y

fleadership in this area. As @ consequence, the Summér '75 enrollment was
. H‘q_ * . k3 ‘[ : « e
eleven petcent two percent lower than that of the previous summer, The

, ”

lack of an‘increase in.enrqllment~for the second summer sessiop ;onvinced
’ , s . ] o .
. - . . c b . .
Knox County administrators, principally«thevsupem&ateﬂdenp of«the system,
that the yeanhroudd plan was not popular enough to warrant the extra expendi-

e

tures necessary to keep the schools open during the summer.-

3 .

The Summer '74 studeﬂts who did not attend the 1975 Summer Quin;,%ut

i

had returned to ESY schools in September 1975 (18% had not) were quizzed inf

October about the¥r reasons for not coming back for the second summer. Their

4

3
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;'%, “‘regponses indicated\nhat«familles aésociated with ESY- schools sfmply found y

4t X, . P

; /it fndbnvenient for one reason or another, to have a family member fn school .

. . o

% during the Summer.' The tradi@idn of summer as the time for vacation from

B N - 4

sohool was Just too strong Lo permit the ESY families to break it two years
, . . . . TR Coo

b, - - 1n a row. .- . .- C - . e ) o
. RPN s T . . S ~ T

5 Y

Twenty percemt of, the parents (who were asked togngspond for. their \\\1\;

children in grades 143) of primary’students said their children had ndt , . ;

”
L4 / ,

attended the Summen Qu1n because of academic problems encountered in sub-

» < - -~

® El o : -

i
sequent quins which could be attrihuted\to Summer '74 attendance. Only

. T w “ .
« s

e1ght percent of middie and h1gh school students gave academic problems as . !‘

«J -
- L.

their reason for not coming back the second summer. N ’ .' -

- o

.
R R N v s . -

At the primary level the tht!é chief reasons,given for not repeating "

. . *
2

the summer experience were (1) inconveniense to other family membezs if one ~

\ : "

[ . Con . .
SN were in séhool during .the summer\ (2) academic problems due, to Summer 74
- .. v N H - 3 PR - - . J o
attendance and (3) missing summet. attivities such as. swimmlng, camp, and” *' _¥'
’ * . . . . " ‘:~ b . - .o R B » . Iy N *

8 ‘ familf'tripsl } S, . . .
. . K : M : s

< ResponSes from students in both mlddle schools produced thJ7 hierarchy ) L

. = N i ’ -
x - 4

.of reasons for notnre;urning (1) ‘missed having other‘:hildren to play ' " R

w1th during vacation quin, (2) missed summér activittes, and (3) inconvenient LA -

a
.

go{ other, family members to have one 1in schooT dUring the 8ummer.;.:
» ’7 * - v 'l v -.'

. FH students-who failed threturn for the second summer appaten;ly weré

v

d sturbed by a feeling of being out bf phase with the traditionai/caiendar o ) "

i «\’ ) ’ .

- . of actiyities for their age group, and théy did n6t want to repeat that ",

o 7 experienee in 1975-76. One—quarter said they misSed summer aetlvities in //

. 19?& 16 perqent.were concerngd because age—mates were in school while they o ‘

P were on vacation, 15 percent said they had. had opportunities tq také a trip . :
. . - , e . ' . . s ; .
‘ ‘or job during Summer f}S. e . st T T ' \ . .

L . . e P
. f

P . “

e A N . 150
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Aruitoxt provided by Eic:

f" Gommunity Willingness to Finance SY ~':

) The Knox” Couhty system approachéd,its year—rouhd eXperiment frqm a sound

.

5, ,

.w \‘,7\.- Vl°

educatidnal base. Curriculum‘revfsion, Kle quas to be an esébntial gxé-

. n

requisite for the,conVersion to a twelve-month calendar.\‘The ffrst‘ or

s ¢, ‘o roes ’ J .

: Summer, quinmester _Was to be an integral part of the curricdlar structure,
L X I

I 1 . e i
.

# o " \
not just an add—on for recreation or possi@ie enrichment. Each sub scg was»

divided inxo five discrete units, called nodules,'which pe ‘ted a starting

EN . . . . -

point for students returningdfrom&vacation, an ending point fOr Studénts .

‘N . . . M . *
. . ° . 4 ' 5

leaving for a quin, and continlity for all coneefned A.Thenwdurar structure -

- -~ < L

W
allowed students wt{; problems to repeat a 9-week: segment gf a course .* .

-

immediately, rathen €han a year latEr when a whole tourse had,been failed.

-

“ ~r

The Summer Quin cquld be used for remed tion, enrichmeﬁf, aCceIEration, or

as a- time for students with Special“needs to benéfit from s ll class size

-

.- and increased attention from teaohérs.

é

-

Don Glines Caliﬁornia s yedr—round education coordinator, told a, -~ ° 7

a

H

’ “ \,
- to‘reéognize year—round education as a phfIOSophy of learning "

round programs, the teachers tend to teach traditional edugation din a,yean—

‘e

‘buildingﬂoriented people trying to save a dollar haVe beefiz?\ arge of yeanp~

round calendar. But where curricdium people are involved .and curriculum

. -

changes grelmade,'year—rgund,programming’is going/afggd ("As California Goes..

LY N Ly
. P

1976, p. 1390 . o L | e

Majorities of e' hers, administratorS‘ and'students at the ESY schools -
those fost vitally affected by -+ it'—— believe they the a new Curriculum-that
is’ better thap that being used r; previous year;. Undoubtedly the curriculum;p
will be adopted on a permanent basis - approﬁed by the school + board and *

V. " o

ﬁinanced by the commupity - regardless of the fate of year—roun& programming

‘
.

*, <
bt T

—

~

-
T

/# s

. national year— gund edueftion seminar in January 1976 that "A/move is beginning

"""‘w-~ .
iy

| U S .
. .

-
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)
*

-7 *"This is ironip since: the conpept of»yéar~round schedulin of ersonneltand O -,
. 24 P .

c - : - C- R

*, facilities was Qxiginally used as the vehiele Eor;obtaining concéptual and L

L] <
»o

T N - R .I<. - <. .#’ ) ) i ’

) financial support for revamping the curricu]um.* '; S A
= , . N - PANVE ,-,r N . )\' J S, v . ¢ Y -
: f7 This irony is compounded'by the knowledge that; unfortunatély* 1t is ' e

’ - Y - e ./

. not possible to‘tell how much community sﬂpport‘might have been obtained\ 4}/ﬁ

- LI

for year round scheduling, or how many students might have been _encouraged

P

- 3 - -
»

.to«attend the-SumMer Quinmester IF school a@ministrators had’(l) effectively,

' publiciZed the prog:am amohg students and parents, and‘dithin theﬁcommunity,
and (Z)'full§ supported the program throughout iteL}hree~year tr}alu

' As it happened, administrative support wa;/;ithdrawn béfore tﬁe decond.

"': year of ESY operation even begaﬁ._ Thus, pdblicity'prior/to the second’ ° o .

]

s

h

- 7

. ’ - - . .
Summer Qulnlwas m1nima1; and just befoxe that Quin began-the €ounty Super- .

3 R S ———
. inténdentAstated publicly that the program should nét be continued;because » >

h ‘ ) ' ! a s ' ’-‘, * /‘\..
the Summer~guin was (1) too eipensive, and (2) not papular "enough with ,. - . - 3

students and theéir. families. Given these backgrouﬁd factors,'the slim
- oot a . p . . "Q'— a2 - ce
‘.summey enrollment in 1975 was a self-fulfilling prophecy: and eventual

— "o ! . ’ \
o e | o . N - A3 x

) curtailment of thevESYAproject 3 foregone conclusion. Irdeed, Title IIT ‘ .@\
’ funding ﬁor the full third-year plan of operation was withdrawﬁ/d:ring:Fall e
"ﬂ,"l§75,,"ﬂ on March 3 1926 the Knox County Board .of Education voted to cut ; .
" [ K .

- N out the 1976 Summer Quin and discontinue the BSY experiment,with the fifth )

Y . .
- . . & . " 4 .

‘quin’of_the 1975-76 schook year.- “ ] . - )

v . a ~

L} Pt €

A - ESY At Primary, Intermediate, and Secondary~Lene}£ rhte oo

4 -+ When EQY principals were interviewed ,during April 1975 visits,thene waa

., ! , . . ’ o v

‘no cbnsensusuamong principals ;hat the program worked,better at ome organ~’
‘ ' o
" iiizatippal level than at the others. The high school‘princdpal £eIt that~

’

-

: the id}a of atﬁending schooL during the summer mrght be more acceptable to ‘

Yo o
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q:ud ts at thecbecondary level.

'e middle school principal Said that 'ESY

-\,
S ey

‘ \. Va ';auback at the high se ool iﬁvel The othe; middle schooI’prfncipal

a4 > T

ess to try new‘programs, ‘such as

.

-

" Summer.guinmesterfﬁéguld‘be %3/ uraged‘nog to take their vaca;ion during

N
.

RS
.

*  iness assessnfent the ace In the first _grade, and this was ng

K

in toto‘during the sSummer Quin While this situation could corrected ,

»

- bl

'experience tﬁg/continuity of two or more successive quinmesters of school

’ . A <
' .
-

’ [} * 3 -
- . ! 2 LY e ’
work. {/. ’ :

. ¢ . . ‘o Y,. . ? . ’ )
In <3 : : z t
o . . . . R ) ’a
for tHe program at eaqﬁ of the three organizationa]l levels.

- ¢

' A
-, might be easier to maaage in tha’niddle sqhool citing scheduling diffiCulties

ort, the ESY principals as-a group saw advantages and disadvantages

»

e
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/‘. - In June'1974 students in fiVe'Knox.County (lennessee)fschools (two, °-"
primary, two middle, and one high school) became involved ih a three-year 'E,;U'
trial of a’ voluntary quinmester plan for éﬁtending the school yeax. ) -

Curriculum revision ’K-LZ was the pr}ncipal thrust of thiﬂng project but

~.

»administrators also-hoped to relieve overcrowding in the schools and:to ° :
effect more’ effi01ent§use of professional staff and physical facilities.

During the fir§t two years of ﬂhe.program subétantial progress was -, -

- L3

made toward standardizing curriculum ls and objectives and’ prqviding

teacherS»with current instrnctional resources. Houever, with Summer Quin-

mester attendance on a, voluntary basis, only 13 percent (650 students) of. '

" N : ¢

the total five school enrollment .was present dyring . the l97¢ Summer Qyim, -

re

and the percentage fell to 11 (620 students) during the - 1975 Summer Quin

L

, ' .

Thus overcrowding during the four remaining quinmesters was not substantially
) reduced and the addition_l’expense of operating.a Summer program was not .

1

offset by economies effected-during the. regular school year. Reactipg

0 -

almost exclusively to financial considerations, the loeal schoql board voted .

- W el

" dn March 197f’to cut short the extended school year experiment by eliminating ’
the® third Sumher Quin. ‘ " o L SN




B. SUMMARY OF FINDINGS - ‘ :
Ti The New Curriculum : T Lo ST .. :
. Student Morgge and Motivation ! P o N ) )
- . - R - o ' . ) &

L . . - . " s

Indications of the. effect of the ESY carriculum rhanges on student

-
o - - —

moraie.and motivatiomat the five project.scﬁools were obtained from schoolé

T - /’“‘ “: N

records and from questionnaires administered to samples of students at each e

v\ “ .

level: primary, middle, and secondary. When school records were used figures

, from, the first year of ESY operation were compared with those fo¥ "the three .

.
*.,

years prior to ESY, i.e., 1971-72, l9i§—73 and 1973-74. While none o£‘the

.0 . -

indicators, as discussed balow, revealed a dramatic positive change that -
x . e - ‘ ‘ .

could be‘attribuped {o the,ESY materials, no 1ndicator shoved a significant%

» -

‘negative-qmange, either. <Directions discernible in the data supported an

~ N

overall conclusion that~the ESY curriculum cz;’ainly had not had a significant ﬁ

negative influence on Student morale or moti ation; and in some cases the

[y N —_—

efféct appeared toébe a positive one. .a“: R - ” T
’ P . . e
Attendanpe at alf five SY schools increased during the first year of

K

\ 4
LESY; but aqﬁther set’ of yearly figures was_ needed to verify the upward trend

since attendance had drgpped at)all five schools during 1973-74, the year

prior to ESY. t - ,: ]' < B - ) ‘,? T
) There was ne s1gﬂificant.changeqin the overall draqpout rate for the.°'
: five school's between 19}1—72 and 1974-75. A ' 'ﬁ ‘ : o
. " +ESY pfinc1pa1s sau’no significant change that\could be attributed to ESY" ~ - . ; 7

in ‘the number or seriousness of disciplinary refertals they received from

3 . - . - .

teacbers. c . . 3 B . ..
- . . . . . . - I i 2 -
o -Principa;s reported that there had Rot been a Fecognizable change sinée .
. - - - L C . ) - «® ’
ESY :began-ig the number or eeriousness’'of incidents involving vandalism at | )
.- . -

-

- - -

_+ their schools. ‘.~ * . - R _
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e Lihrarian i3 he. ES,Y‘scho.ol's\re ed that ESY ?curr(iculum chan ;- 4
‘*&

4 ¢ -
e

P increased student use of library refetence materials. However, teachers

- »

y said they had had problem-s obtaining the variety, and quantities of c‘sroom '
AS ‘ -
materials they needed to implement the ESY curriculum modules - Therefore,’

hY - \ -

- usage of the ESY modules had not’ increased student use of. instruetiop/l

materials other than those available in the libraries; K N e xE

. ‘4

* Since no comparahle measure of student'attgjpde toward school prior

- ) " K i
. to 1974-75 was available, there was no way to determine whether- the ESY
.curriculum changes had:produced an improvement or a decline in studept. :

- " ) attitudes. However, administratibn of the appropriate form of the "School \

1

Sentiment Index" (developed by the I&ihﬁhctional Objectives Exchange at KA

..UCLA) at each level Gprimary, intermediate and secondary) provided evidence

of favorable attitudes toward school in general at all five schools. Without
’ .- - - :

"exception, the students exhibiting the most favorable attitudes at each - .

Schooi were those whq had attended the Summer, Quinmester. Thus it could be

-

7 - - . p
t

- assumed that ‘the new curriculum had not exerted a significant negative

influence on student attitudes. ’ L " . ' :
+ 8 A

- Indeed at “the primary level students expressed attitudes that indicated

'a high\degree of satisfaction with their curriculum An aVer?ge of 82 per- .

. ‘~ -

cent of the third grad‘ sfudents (chosen to, represent all prinarysstudentsﬂ

at both primary schools responded favorably to questions abont their school

< H,subjects. Third graders exhibited the most%positive attitudes (86 to 88'per—

~ '

cent favorable responses) toward art, . social studies, reading, and science,

A}

in that order. .Significantly, three of the four most popular subjects were

S .- -* . - . )
those in which ES¥~associated ‘curriculum modules had been introduced during .

v

. 1974-75. - :
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. . . -
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. . .

More than'60'pergéng of middle and high school'students:at thq'EsY
B sché£}§/g#g§easeﬂ7?ébo;ablerattitudes tow;}d item$ in ihe Learning subscale
. = L o - P - .
. ;::;’of thiiggﬁsgl‘Sentiment Indq*" <~ the 'subscale with most relevance Eor
TV - udéing th; éffect;;ég the ES¥kcurriculum. ' ‘ " L. )
- // SN, ¢ ) -

_*-Individualization of ihstruction was one'of the,pfincipaI goa1s of the

— cuf}ipulhm revisions assoc¢iated with ESY. ' Perhaps due in iarge part to the

Y : et :
_inflated pupil-teacher ratios at the crowded ESY SChOOlgg the goal of ° -~

. . T, . -
‘ individual%zing instruction for at least a majority of the ESY students - -
* ’/v ! \ \ .
was not attained during the first ogerationai‘year. Questionnaire résponses y

" tndicated that no more than 15 percent of the high schooil students; 20 per- -

, \benf,o? the middle school students,-and 25 percent of the primary students Y

¥l 1 - ’ L]

. percéived fhat their instructional programs were designed to meet their

. * . '4.4"» s A
. individual abilities, interests, and needs. T : : ///' . ‘
Professional Staff §§Eisfactioﬁ with Curriculum ' . ", | ‘ i R -

Interviéwg with a sample of ESY teachers at each school midway in .the :

. . v -
' v N - -

* - second .sperational year revealed that most teachers:? -
. ‘ '

Y

_approved of the contenté of thé document Instructional Goals and

-

¢ 4 >

5q Objectives which.had been written by Knox §ounty teachers and supervis?rs
P

s

to gulde the development,of ESY. curriculum médules. Teachers apparently ;
appreciated.having some knowledge of system-wide expectations regarding

¢ . é

‘'subject area content and student performance.‘

'aﬁpreéiated having €he opportunity to write and to revise the curriculum

4
’

modules. ) . S *
N . . -

‘used the.moduleé as resourde units ratlier than as series of daily

lesson plans:—




- o ; . . ., . ., o . v o
- ._:‘ l S } R , ”. l“". . ) 1‘&_.
‘" . ‘ approved generallv of module content viewing Performance objectives )
- ‘ /(and suggested learning activities as, the most helpful components and eval— é)"ﬁ
. _7‘_ uation of pupil performance as the léast helpful. B ,: f" :§ ?
i '- ’ ’.'v;ewed linited’agcess to library and.audio-Visual‘resource naterials'as - 1

z majos ohstacle to.full utilizatiln of the ESY,modules.; )

‘ : * 2 ! ' h ! 1 - ' .
«did not considerlthe ESY modules particulatly helpful in individualizing

. . ES - - '
S instruction. - : : - . e

N ~ -
rd

were handicapped by. the-delays they had experienced in getting revised

€

- copies of currtculum modules from the central administrative office.” N

Unquestionab1y~the curriculum modules were considered a major teaching

Y - \

N resource by the ESY faculties. Teachers Who wrote modules used them most, - “;"f

-

. - .
- . Pl N . —

" but & high percentage of the other' teachers referred to them frequentlv;'and'

even those who' did not use the’modules daily had consulted the sections
A . . . .
1 ¢ + = . < i

containing performance objettiwves.

s

- .~
- 1 N . s .

Staff turnover data collected for the school years 1971-72 through 1974~

P <A [

75 did not indicate any dissatisfaction‘with ESY on. the part of teachers or’

,

adninistratorsfat the -five project schobls, Due in part to a tightening

labor market,-the number of teachers Leaving the system or transferring from

,

ESY schools to other schools in Knox County declined steadily from 1972 . .

through 1975. No upsurge in resignations'dr requests for transfer occurred

. » ~ - when the ESY curriculum change's were instituted. .

~
- B 4 s

“_ - Student Achievement

N e . . - -
« . T

3 ‘ B e - P

MetropolitanﬂAghievement Test scores for grades 3, 5, and 8 at the

. *

ESY primary and middle schools were compared for the years pre- and post-ESY.

Reading“achievement showed a small, non—significant,increase following the

initiation bf the ESY project. Mathematics achievement declined very.slightly;




..The ESY intervention did not interrupt these trends, and in fact four of

sstatement, ''The Knox County Schools are providing students with the kind of

énd instituting the ESY curriculum did not interrupt ‘the* gradual but,

1
™ 4 ’ .

unmLstakablg decIine in science and social, studies achievement which’ occurred o

between 1971 and 1975. ot ) :

3 . i
»

In direct opposition to the national decline in test sqpresAoyex the
same period,. ACT scores of ESY high school -students éctuaily increased 1nf
two suﬁject areas,.and'remained stable in a third, between 1972 and 1975.

. . g ) s . : .
five 'ACT scores for the £irst‘operationa1 year were higber,than the . .

-

corresponding seores the previous year. Between 1972 and 1975 the ACT '

composite scoré rose from .the 47th 'to the 49th‘percentile. The mathematics .

4 L
. . )

score was Virtually the same over the years of iﬂterest; English and- social

studies scores-rose. Only natgra}’science scores. showed a notable declineg’ T
- » - "‘ . i . ’

- € - '

Parental Approval of Curriculum Effects B .

x . . ) . . :

GIn November 1974 almost two-thirds of a sample of registered voters in

.

,qhe\areh of West Knox County served -by the ESY schools néreed with the

s

educational experience that they neéd." But when a sample of ESY parent§ - :

A

was questioned in March 1975 it was evident that parental approval of the =~ ———————

\
new ESY currithlum was somewhat less enthusiastie.

\Approximateiy half of the ESY parents felt they nnderétood how the new N

curriculum was working in their children's schools. Parents did not agree ' . )

-

on the -worth of the new curriculum as compared %ith‘ihe curriculum used_in

- . © ?

‘the schools in past .years: -onme third said the new_currieulum-was better i :
L * - ’ Ve .
than the old, one third was undecided,-one third said the neaTcu:Iicg;gm © ot
. . N . 1
was no Better than the old. - Half of the parents eipresseg the opinion : ",
- . © -~ Y .
thdt their children were sufficlently aware of the progress-they were making . - s
toward Echieving'cprricnlnm objectives., ' . . ’ -
\ . 1/7 . o . . . . < : . ' ) //,' i
. 169 . . ' o’



* ' FPESN - ’ - : . < .
Parents whose children attended tie Summer Quin had more favorable * Tt
. ) pe . o0
opinions tegarding the ESY curriculym than did parents whose children

~ . » L

T>\LJ \ ' a;tended only‘the regular school!year. Yet at the primary school level 42
: peréentlof these Sunmer 6ufn‘pa;ents said thedr youngsters had had problems
i /’"fitting into classes during the regular school year'; ac the secondary ) l
’ ;// . .lével this- figure was 39 percent and at the middle school level 29 percent.
T pe o > v
. . Problems.most ﬁrequently identified were! scheduling at the high sch¥ol , - \

lack of articulation between the Summer Quin and the next quin attended at

- <y o 1 L

the primary and middle,gchools (i.e.,'summer,students were either behind e

t -7

L4 ‘- 2 s » a e
their classmates when they retutned, or ahead and then tequjred to repeat <

‘work accomplished during the summer) 'According-to parents, summer students

. who ‘chose to»vacation during the secénd or Fall Quin had the most trouble.

;o . N Adminiétration of ESY . : ', -
4 o ' ' &« ' ‘
1Y

T ; The curriculum,changés\associated with ESY increased,standardization "
ofuexpeotafions with regard to what-teachers would teach and whaé students

N ‘ ﬂ‘wddld learh. The fiye ESé principals'believed the changes oere making it | g
. easier for them to-evqlnate the instructional program in their schools, S

e > 'The County's new goals ahd objectiyes‘and the more specific objectives'ﬁn ‘ *

. a0 . °

- the cur;iculun modules gave ESY pﬂincipals l) guidance concerning\activities ’

hd .

'}‘ e being carried out "in individual subject areas throughout the year, and \) )

] . criteria against whichuto measure studentﬂacﬁje;e;ent/in‘each subject. < + !

;,\ , Scﬁéduling of classes at the high school during the fir%t ESX”;\ T
S . PN

had not gatisfied the majorit ‘/qecondary students. Only one—fourth of -

the student$ sampled (s

omores and seniorg) said the schOol offered all -

- V the codrses theyuwante _to take in high school + Considering the coursgs

[ v o

* . that were available, less than half (482) said they had been able to wor
. * ? . ‘f'/ ’

. out\a schedule for the year tt thatrhad allowed %hem to_take all the courses




)/‘

[ e

.

they wanted ta take. Sixty percent of the sophomores who'a}tonded the

Summer Quin reported having scheduling prohleds that resulted from their
- - N\ . ’
summer attendance. |

-

. ‘Organi%ational Structure and Professidha;’ evelopment Lo ;

[ N R

‘Administrators and supervisors involved in ESY felt they understood

r clearly their roles in connection with" the program, and they believed they

7

"

‘hrad the competencies requi ed to carry out those rolls. They ‘also perceived
ghat they had been given the appropriate authority to accomplish their'~

. éésignments.\fﬁuring the first year of ESY operation administrators and
supervisors repogted;that their involvement in the new program had changed
their jobs in ways that interferEd with their other responsibilities, so

. .

they were having to spend\more time at work During the second year of

~operatién this changed: ways were found to integrate ESY-related responsi-

bilities intq existing work assignmeﬂfgyso that both could be performed

without a substantial incr‘ e in work ti Administrators and supervisors

‘_/—"/ \ -

|
derived an even greater sense of satisfaction from their involvement in
. -

\ .-
“—ES ing the second year then dufing the first.‘.They\believed ESY had

s

- y -
improved th chool-system and should be continued if possible<’

)( Administrafors anafsﬁpervisors/haﬁ/a/positive impression of their

//

ESY—related orientation and professional’ development progra9 This prOgram

was much gtronger, however, during 1974- 75. than _during 1975-76 Development

4

e

j;;7££§3e new curriculum materials ébnstitg%;d a substantial part of the

' g

professional developmest prog’/m/ﬁoyfinstruc onal,leadership personnel.
4.——-——'—"— —

a Supervisprs, principais and‘teachers worked together on strategies for

- . U - )

L imple-enting the matErials, and on evaluatjon and revisi

and implementatioaa . or teachers Las o

- ‘/

1 —



/

carry out the ESY program.:
-/
/ ¥ ‘ “

r/ g . L !
J— < . Cost Analysis .

el
direct cost category. The high direct'cost unit wh

* School: Farragut Middle Sehﬁol_.‘was next h ‘with 106 percent, adjusted, ;,’ .

o . |

- , ' ' ’ N . B L4 ;ﬂ_,k-r.i"r“"/‘"/)
of the twg—year average. Low direct togéts were 'iden%éhwﬁ /
s primary schools. Both of these‘ac ols howed decreases in costs, when : ST

[

adjusted for inflation and ¢ 'par& to the two-year averaFe.

‘¥

“Wwhen compared to the two—year average '
- . X

,\

The exte.nt- t,iy\'fch the ) C :

chool Year T anLinfluenced district-—wide costs '1s open to /
E P O&I ey & P

. ‘buil'dings. j

P

o , i . «‘
s i'elvatedyto installation and'mai"'(tenance of air- J—

“ng ma}qtenance ,cpsts a@ however, relatively small



/,/ . “r
pro rated 'system-wide costs and were on]y partially influenced by (oqts .
N /‘ s ' » N [] ' -
Specifically assbciated with the Fxtended bchool Year Program. . ¢
S There is little eviden7¢ to'support large increases in costs asgociated
S .
/

L

3 ,%his fact., .o - . .

‘with ot directly related/ﬁo, the Extended School Year Program.

, . A . ‘

Cost of installation and maintenance oL air conditioning, when compared

e,

€

o‘total unit eosts, . has not been an important factor in over-all cost

A PR - - - -
increases. . . o . : ~
L]

- Increases in costs are modest enolgh to seem to be justified in terms .
. }

154 . .

of the student benéfits provided by the Program. o

+ Increased costs in the school$ in .the Farragut Area of the Knox County _

Schools are not at all excessive when compared to system-wide increases in

, ' costs. Comparison of direct and indirect .costs in the study‘atfeét to

.

d ' ? ’ . ) ) )
/’ It i® recommended that the facts an'd'indications revealed by this
study be further verified. by using 1975 76 data in a new analysis. .Such

analysis should compare 1975-76 to the. 1972“73 - 1973 74 average and compare

‘e

/// the/éverage of 1974-75 —- 1975- 76 to the 1972 73 -- 1973-74 average. It -
1@ anticipated “that sucb analysis woqld reduce some Qf the direct cost
. Co. . .
extremes and verify the cost increase areas. °*

t 3

7 . v 4

D - N P
¢ .
. -

'kttitudes'Toward Year—Round-Programming' .
r 1 : | . .
Voters 1in the Farragut aﬁea expressed favorable attitudes’toward ESY

-

when sampled in November 1974, Eighty percent of reéistered voters respondiné

‘ to a poll conducted by mail ‘believed that ESY ‘could "improve education in

/
-n/ ' 3

Knox County and that the program should be offered to other parts of the

countz;///Eighty—eight percenq liked the idea of providing faﬁilies with

166 - 4 -

\\;/P; / ' . . o o
A § T - f\}74 i - v
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N
IS

e - alternatiVes to the summer vacation periodafbr their children. Ninety—five -

percent of the voters reSponding agreed that "While/the Extended School Ypar -
- - . R - ' & ,} s ,l,{»

may not reduce educational costs it can pr0vide.for greater use, of school
< .. - ., v - ‘

buildings and relieve overcrowded schools. . , . < Chu L

. L% -
AN o~ 1- L L .. + . -

¢ Students in the ESY schools were, in’. general favorably impressed with

_their educational opportunities under the new program. Eighty-seVen‘percent-~ Y

v ’

-

of the high school students questioned 70 percent ‘of the-middlé school o

students, and two—thirds of the primary students liked having the chance to -

0

go "to school during the summer if.they wanted to do s0. Almost 80 percent e y

of the -high school reSpondents fd1t that "having the opportunity to take off

- -

. ) a quin other than the’ Summer Quin makes it easier for a:student .to find a

job 1if he wants one:" Fifty—five percent considefed "the opportunity ‘to

- Ty ¢

‘ seek employment at a time other than summer to be one of the biggest

P . .
b : 4 ke ¢

»l" - ,advantages of ESY." . o v ¥ ) ) s

’ 4

- TWO-thirds of the primary level respondents said they were more.

: interested in gcheol than Before ESY began 39 percent of the middle school

8ample, and 33 percent of the secondary sample expressed a similar opinion. -0

v . . =
LS . $

The new ESY curriculum was apparently preferred over the- previous curriculum

by two—thirds 6f the primary students, 55 percent of: the middle schobl

' v
students,, and 54 percent of the secondary students. G

LT

_ At all leyels students who attended the Summer Quird expressed more

.« - ' +

\ ~

favorable attitudes towdrd ESY than did those who were enrolled only during

N -

‘the traditional scheol year. Duriﬁg the 1975 Summer Quin. 85 percent of the

- . -~

students at all five schools gaid they liked the idea of having the schools A

N !

in operation year-round, and were glad to be participating in the Sunmer

' Quin.. Eighty percent hoped ESY would be . operational during the suftner of .

1976, . - L o Lo s T
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-

. .
. ' ' , ! ' IS ¢ Nl

- S L Tt Tt ‘ i . e .
Mdre than three-fourths aof parents respgpdfn;rto a questionnaire favored A;\ ‘ '

v

the ESY plan for using Knpx CountyaSchools on a 12-month.basis." Only one ,

.

L 4 « .
quarter would support a mandatory atténdance plan,‘ﬁ;wever* In order of o z
preﬁerence, parents reasons for- approving of 'ESY included ‘having theéj S .

«
9 z ¥

opportunity to choose the time of year when one 's children could be out of ;
’ a s - - §

school; smaller'classes during the Summer Quin; and the promise of smaller

’

. a A 4

classes during the regular'.fhool year year-round utilization of school b .

.Y

facilities .and personnel; and curriculum imprpvement. ‘ = ) v,

.
‘ i B A " -~
i -t .

lnterviews ,with principals and teachers at the ESY schools §trengthened

“the conclusion, based on data obtained the previOus year, that the\professional
"'staff generallY*approved of the ESY scheduling and curriculum, and hOped tﬁe‘_f

' b
N “ .

program would be continued. . Tl . to.

. v
- ’ N \
? .

The responses of high school students indicatéd that they-were someiwwhat |,

- n . .

more enthusfastic about having the opportunity to attend school duting the -

summer than were primary ‘and middle school students. HOWever, students at

- ©

all three levels eXpressed a high degree of approval of the year-found BV

program; and ESY administrators felt that the program was accepted and ' .

-
e

functioning smoothly at “all,five participating schools. The administratbrs‘ ¢
¢ ~ 4 N . T.

>

were not. able go cite.a distinct advantagé or disadvantage for yean;round

1~, -
. -

operation\at apy,of the three.organizational levels. ‘ T i : :
l 3 . B . - . N - . > s ° \ -
, Feasibility of Quinmester Plan with Attendance Optional . ,
ESY admlnistrators correctly anticipated an adverse reaction of a’ S o -

‘\ N . .- * } @
majority of -parents to mandatory attendance qu the quinmester plah * Con~- .

‘5

gdequently, no grdup of students was reqnired t?;rttend the Summpr Quin; and"fﬂ o

very few chose to attend. Administrators hoped at leaat 25 perdent of the

v »

total five-school‘enrollment.would voluntarily take advantage of the ﬂpportunity

» ]

'to go to- school in the summer.. ‘Thirteen percent actually;enrolledﬂduring the :
5 ’ P P . ‘I‘ . .\ . ] , . ‘ 2 Y '3 .: -~
. LN oo - Ly '”..':x e iy L ! AN R
Yo, e T ~ ot .\ : R .‘:"1 ' : R
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.0 19H Summer Quin and ll percent a&tended the 1975 Summer Quin. Enrollment_-f

.
' b4 t v < s 2

= during the other jour quins was not reducﬁd bylmore than fiye pe cent, h 8

. , o i
Y - . - '

anticipated operational econbmies ‘were not reabized When in March’1976 the.

‘s -
. &
H » o . ®

Knox.County Superintendent,told the Board of Education bhat the property tax

" ) . L4 B

A d%te would.have'to be iricreased to provide,funds for continuedvadditional

SRR ; erpenses of the Summer Quid, the Board assumed that the‘taxpaygrs weuld not

B /n - . N - . N . h- . . '
e - approve, and voted to cancel the 1976 Summer Quin.,

v 8 - i N b ) . R

- - v - °

. he
te "

D i . The failure of school administrators to mount a Strong public relations

effcrt in favor of the 1975 Summer Quinmester during the preceding spring

-
[N . 3

made it impqssibleyto determine what level -of support “the community might

)

s

.. ¢ »

, have been persuadeqd to give -the summer program. Then in June Just beﬁore, .

4 »

- the dpening of the, 1975 Summer Quin, the Knox County | Superintendent made a
publiclahnouncememt that the-summer‘program_was too expensiye, and not )
popular enough, to warrant continuation. The Superintendent 's remarks, -~ )

» o rcoupled with the lack of publicity, created an abmosphere of uncertainty ‘j

.o -
’ . » N .

about the future of ESY which permeated the ‘second Summer Quin andwcontinued
3 N ¢ &

. to undermine the program throughout its second year of operatiOn._gUitimately,

R Title III funding for the third opefational year of the bxperiment was with-

T RS
1Y -
drawn, and’ the school’ board "curtailed its’ supporm. . . .
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1

%

. \7\\program 8 operatfah\gould have benefitted. ° - / .

.
.

. »”, L e . c. RECOMMENQA11035'¢~“ ‘s AJFJ,. "§>3; :
\— t‘.’s' o e . o ... s e ‘” ] I‘ ) o ., s
ST " e e - - - ; . : ¢ . .- .
RIS , S Lo . . e
L A - Year—Round Schedullng . - o

Since year-round scheduling at the five ESY schools is-to be“dichntinued
s - s . - } <
at the end of“fﬁ*'current sghool year, recbmmendations regarding that aspect

B v’ s [ ’ e
) of~the ESY project”may seem Superf1u0us. However, in light of the fact that ,ﬂ;,
< 3 i, - * J .

’
-

the quinmester plan was~not given a fair-.or full trial’ (It was discontinued

. . ;

after two years of . operation rather than the three originally planned and

effective administrative support,was withdrawn at the end of the first . ’ ‘-
e Ve R -~
: og’rational year), arrd that thé school population in West Kno;)County s

¥

- -

‘still growing at the rate of 15 percent- per year, it is not inconceivable

DA"' o

that: year-round programming would be' tried again in the Knox County systém. ro-
* o .
Thereque, it might be useful to suggest som%,strategies from which the
rd o "

&

s \‘Initidfly i should‘be emphasized that Kfiox County's ESY exper{ment was”
* " - ¢ \
soundly based on currlculum reforms that made the Summer Qﬂinmestpr an |

-
. o o .

integral part of the. educational ptogram’ Any future trial of éear-round

4 - -~ - o
' dn fact, current 1 ers of the year- round educatiqn movemént emphasize ) -
& a //, . . - . .
that the yearerund concept should not be advocated as a money-saver Or a ! .
~ - )& . I o o~ 5 .

quick route ‘to improved student achievement, th rather as a sound- educational
@ ‘ - v

option that _may meet the unique needs of some members of a learning community

~
-

("As Caliﬁornia’Coes.ﬁ;"Q 19%, p: 137) S T L0 . -
- ,‘ Lo ‘o f} -

‘i\, Students and parents)affected by a yeag-round program must be carefullx\ L

.
. . f a.

cultivated as Supporters of the programv Most* important they must, he fully

. " r &~ . ° »

acquainted with the potentxal benefi of “attendance in "the- summer..‘« . o N

'S

A e ’ W '__,3-«,"‘0 g

-One dr more indiyiduals from the school system must Coprdinate‘a.publih ,3‘ o

4% P £ ]
¥ ‘54 ;‘m

;:Lrelationg pregram°aimed at gaining}the‘suppﬁrt of the enfire dommunity fo T b
T R | kT ey o
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. . . . ‘

. ' s
,,'year—round scheduling Church groups, Boy and Girl Scouts, ™ and YWCAs

‘s
. .

damp Fire Girls. and private recreationalbclubs, among others, need advance

~

information about the schools' year—round schedule so that their activities’

- can be planned during intersessions) or several timés thronghout the year .

{ « . .

. o ¥ i -
to accommodate students vacationing at times other than summer. - .
. . e’ . » s ot .
',- — ' "Unlesssummer attendance tor year-round attendance as in the 45-15

- P
- . <

. plan of operation).is maﬁdaggry,’the.summer program probably will never

attract as many students as'other segments of the scﬁool year., Thus it
N ~ - ‘ Y 4

;o uld make sense in an area such as the Farragut attendan;e zone ~- where "

.

s 7 \: .
the ‘same cyrriculum is utilized in all schools -~ to. consolidate the summer -
. 5 —
. operations{ using one bujlding for egch organizational level rather than
. . i L. \ . \ . - ~ )
- wa (or more). - ) - . . .
- : ' The New Curriculum' RURR
-y . . A . - ' o .
= Presumably the revised curriculum\instituted as part of the ESY “~“

- [ '\ Y
experiment w;li be’ retained even thaugh year—round §cheduligg is discontinued.

oﬁlrst, it should be acknowledged that substantial majoritﬁeg of students,

> -

R ’ =
Y teachers, and administri'ors felt the- new curricul represented an improveme\E-

Es
7 .
{ .

' O 'over the currxculum of past years. Teachers, especially, werg happy to - .
. . ?' . ) N . " °

¥

3
. have the perfor@aobJectives and suggested instructional strategies NEATCE

- ' h

. ﬁ
.contained in the curriculum modules.. Admintstrators welcomed the introduction

e . *
(R .

some standardization of subject area content and~expected student out— Ty

B " tomes because~this provided moré strugture for their efforts-to evaluate
- .- [ ".7' t [Xs ) ) ‘ °

; . * the educational programs in theif"schools.

. - - -
4 e v ‘ s

. - In three areds the proﬁessionar staff felt gthe new curticulum required
,}t , ot : - , s
. increased support: supply of instructional materials suggested in the .
LA - s ’\

L" *’wdules, supply uf revised mndsles4;and'implemenfation of the ptigarz_goal
-\if‘i’ v ,of individuali}atton oi".instructigu.‘~ e s ) N - '

[ " ; RS . . _ ‘ ~~. : K o
: ‘ L* P 1-‘ hd “7) . “ U P ". : ;'_ .\.\ 1 7 a) ' '/:T/_\’_/(‘ * "‘.‘ . ; "' - -,
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3 'Teéchers‘aﬁd‘librarians at all five schools said they needed more of
the books and audio-yisual materialélsuégéstéh in the modules. A few of the -

suggested resources were not even owned by, the schoql system; but the most .

- .

. LN

s
.

- frequent'complaint_was-that thefé were not enough copies of materials to
- ' o

supply the need when nearly all students taking a particular subject were

- .
3 >

covering the same topitcs duxing a given nine-week pekfbgét Teachers,

’

. *  supposedly

-

- 2

librarians,‘and supercisors should meet and attempt to develop a solution

to the materials p{pblem; With the elimination of the Summer Qufh, and

by

thus the need to dccommodate studerfts returning from different vacation
A « -
. periods, perhaps teachers of the same subject can agree to vary their
.‘. R - 0

sequencing of the available modules, thus easing the simultaneous demands

for certain sets of materials. In any case, materials not curténgly/aﬁailable
.. . -7 N "
- I . /
in the system should be purchaged. ‘ 1 . .
.. ‘Teachers were_pleased to -have had’ opportunities to become involved in

';he‘brocesses of module evaluation and rebision, and this involvement should
be éontinuea.. However, teachers in most subject ‘areas expressed feelings

of frustration concerning their lack of access to completed copies of revised

medules.” If te%;hers are expected_t6 utilize the new curriculum materials,

- they -must have the Ekvisions beéausg some. of the eafly drafts Here‘éxceedingly

N . '

rough and a few contained setious défigiencies. ’ . .

. —

ions associated with ESY was

" -The principal goél.of-lﬁe curfic&lar revis

. -
-

to promote individualization of instruction. However, teachers using the

new curritulum medules did not consider them particularly he}pfﬁf.tﬁ providing
- . . . ‘ -.l
for, individualization. Three recommendatidns seem appropriate in.this -
. - . - ] .

L I
- - - 4 L

*t connection: 3 < : - .

- @ ' "of the modules that might be strengthendd, or even added,’ to promote -
! . their usage in individualized learning programs; - .
: TN . B o
. 9 . i 5 W - '
. i ) \» '-‘ . '*0_ ~$ . ] » « Y i .‘ oot ‘
) ) S e T e~ 1200 s S
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T . _."I) the process of module fév;g;gh should corﬁotate a focus 6n components - . .
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. 2) teachers at all levels should be assisted, thfough intensive in-
. service programs over a period of

~_several years, in developing their
own techniques for/individualiztﬁg instruction; and

. A 3) teachgrfpﬂﬁil ratios mustf be reduced to make it feasible for teachers
T to utilize techniques for individualization. s
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