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_curriculum. Latér "correlation" was the watchword. Now

- national information on th

and 1ite(aiure) in terms of pracess rather than product. For instance, 1

.“ *On Beyond Veatch (:‘— : , ///

Years ago, "integration" was the magic wor{ for educators inter-,

.ested in deveTG;;ng éycohesiﬁe, meaningful elementary and secondary .

) . e
"articulation" is being bandied about. Whatever thewname, desigming a

. . / -
unifted curriculum remains a persistent proB%em.

»

From-time to-ﬁ%me, teachers have introduced a varlety.of'scbgmes
as solutions ta the prop]em, émong them Project Eng1i§h.leost‘f
recently, the &ationa] Asséssment, (NAEP), a nationwide survey of
American youth, has suggested an approach to articulation. Thg.NAEP
was not intend;h as a vehicle for integréting curricula, but in the
process of mak%ng up the Assessment, leaders defined certain goals and

! ’ -
left others unstated. Their omissions suggest ways for teachers to >

+ explore an artigylated curriculum through children's trade books.
. / .

te

\
The NAEP was actua]]yé/ntended as a source of comprehensive

q
educational attainment of young people.

. Y

Before se]ectiqg exercises to be used in the'survey‘a national committee = -

1

of professional and lay people agreed on a seQ of objectives.which they
considered common goals of the‘schoo] experiehce. Interestingly enough,

the NAEP committee stated objectives in language drts (reading, writing

. for literature, the stated objectives for the 1iterature component ca]]sx

~

for exposure to a wide variety of*high quality literature, engagement in,

-evaluation of and development of interest in literature of ﬁigh quality.

At no point do the NAEP objectives for these subjects suggest specific

books, poems and stories. .

—_—
. ) R .
!
. .
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Omission, as well as cdommission, has its effect. By omitting

specific books, the NAEP,avoided developing an examination like the

11+i once widely used in é%ea& Britain. Teachers, therefore,<do not

have to prepare pupils foh a national examination on literary . -
selections which mayfor,may not be adpronriate for 19ca1 pupils or

‘

curricula. It also neans, at least, dt a national 1eve1 teachers ahe

free to turn to literature that they know succeeds with children. They

may select books wh1ch will broaden their children's world wh11e captur—

i

ing their interest. They may also take advantage of the thousands‘pf

excellent bobks available today to create a.cohesive, articulated curric-
- %

.“ . -
ulum which unites language arts and content areas.

+ W ‘

-culture of Appalachia. Trade books may.be used as s plementary reading

when a text book is the central source of information. {ldren's books

- ¥

. may also be grouped topitally in a thematic unit so that children read

individually while using many trade books as a primary source of informa--

tion in a content area.- . ‘

+

. The thematic unit is a series of activities including reading, dis-

cussions, drama sessions, art workshops, games, wri movies, all

9

revolving around a single topic. As in the method suggeste

Jeannette Veatch, 3 reading is jndividua]ized Students _are, free seek

" and select their own books or stories w1th1n the topic. They read\\t %

their own pace. The tedcher may conduct individual conferences or form ¢
¢ ) - .

groups to teach skills. , , T W v
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But the thematic unit goes on beyond Veatch; a heightened oral inter-
action, not necessarily inherent in most individualized reading programs,
grows quite naturally from the shared topic: In an article appearing in

fhe English Journal, Jghn Bushman and Sandra Jones 4 point out ‘that tﬁe

thematic unit allows children an opportunity to discuss ideas with their

.

peers defending their own points of view and accepting criticism. Good
/ .
and poor readers, alike, contribute something unique,to the discussion

since each' book offers a difference perspective on fhe same topic.

Information learned in one beok is expanded-by the information learned in

’

- another. Everyone.can compare stories, characters, setting a;h ideasy

|
| «

making critical thinking a natural by-product. In the end, all parficipants
|

have a broader picture of the topic. . ;

The themes themselves can come from a number of sources. Sylvia

. Spann_and Na}yﬁBeth Culp of the NCTE Committee on Thematic Units > use ’

units Tike “Utdpia;..Dream or Reality", "The Hero as Supe?man" and
"Grow 01d A]oné with Me" for units at the high school level . I Topics

jg_ﬁgglj§b_6 Geoffrey Summerfield uses “"Predators", “Snakes and Reptiles",
‘ -

"Hunting" for use in British junior schools. Topics may also be developed
\

so that they integrate Manguage arts activities and content Tike social

\

. .
. .l . - . .
studies and science. In all cases, the resulting unit uses a wide variety
Ial

of materials 1ike boetry, music, art, fiction and non-fiction to explore

a topic.

To illustrate what can happen in a thematic unit, a World War II unit

. is described in the pages which follow. The class which used the activities

were a heteroden%ously grouped 7th-8th gradé,c1ass with reading ability

ranging from abJut 3rd grade to adult level.
o :

i

Ve

[




The unit began th<§-discussion of wha& actually happened in World

B .
¥

-’ ‘ Nar II wh11e the class 1ooked at many photographs from the period.
) There‘we e p1ctures of GI"s going overseas. Some showed peop]e hudd]ed
int Underground in London, during the Blitzkrieg. Others showed
Gennans sitting in a bunker. ‘ One p1cture Showed a sma11 Jewish boy, his
'hands up in the air a brawny Nazi tower1ng over him as he d1rected a
< - submachine gun-at the child. * After looking at the photos, the teacher'
apd the group te1ked about conditions of life during the Second World War,

e

includingi where the'American soldiers went and what countries Germany and ™'
<&

't Japan attdcked.‘ The class also talked about Nazi Enti=Semitism}/ab0u¥
the Allies and the Axis, and about important e;;nts‘in the war. )
Turn%ng the discussion to the way peopl® e;press feelings and ideas,
. ’ the teacher asked the class to logk at a copy of "Guernica", a painting

»
by Pablo Pica’sg()"“8 which was completed after the city 9f Guernica was ,

N

-

bombed-during the. Spanish Civi1\War. The children agreed-.that E}casso

was trying ﬁo tell how he felt about the bombing. ‘Céqyersation concluded
N o (

when the teacher pointegfout that the class could learn a great deal

: . : '3
about history through paintings, poems or historical fiction. AS an

exanple, she described-the baékéround of And I Never Saw Another Butterfly

(ed. by Tages Behfel) 9‘and read parts of the ‘book, which contains spoems
\

and pictures by Jewish children who lived and died in Terezin, a Nazi o

.concentration camp.

-

" The group then turned E//bastor1ca1 fiction books 5%a11ng w1th the

Ay

Second World War. A grodp of books selected dccording to severa1 criteria
-

was made.avai1abTe for use in the c]ass. (See Bibliography of Historical .

"Fiction Books. The 1ist is divided into two parts: "Shared Novels" and

-

., .
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. “Additional Novels on World War I1 Theme'.)
*  Some books were chosen because they included experience of re%l
people. The Ho se of Sixty Fathers is a fictional interﬁretation of

Meindert de Jong s actual experiences as:a soldier in. the Amer1can Avrmy

during the War. The-Endless Steppe dep1cts Esther Hautz1g S own 11fé ‘

v

growing up in Siberfa during t?esSecond Hpr1d'Wara Ch11d in a~Prison

Camp faithfully dedicts TakiEb'ma's own Jife in'a Canadian prison camp

——
< -
for people of Japanese descept. Many others grew out of actual exper-
r oL, W - ! S .
iences of the authors or of people they knew.. r >
A}

LX)

Books were also se]ected S0 that‘1nd1v1dua1%read1ng experiences

v

togethew‘prov1ded a Broad base of information gathered from stories

set in a number #&f countries. Twenty and Ten, for instance, takes

place in France. IﬁAnstrt;7—41-R occurs in East and weét Germany.

*

SUmmer of My German So}dier is set in thé United States. Snow Treasure

is a i}ory about Norwegian ch11dren The Upsta1rs Room takes place in

A 4
Holland. There were stories set in Russ1a, Canada, China, Italy,, as weKl
] .

) as;other places.

)
. .
Y

The books were chosen to meet individual differences in reading

ability, Some books like Twenty and Ten, How Hitler Stole Pink Rabbit,

and Child of a Pr1son Camp are easy reading. Others like Transport 7- 41 -R,
. N
The Little Fishes, When Jays Fly over Barbmo and ﬁorses "of Anger are more

demanding. Approximate reading level ranged from thirq.grade to twelfth

.
\

grade. -t
There were books for every iqterest. Many had heroines as: lead ——
characters, The Upstairs Room, The Endless.Steppe, Child of a Prison Camp

%) .
to mention only a few. Others like Friedrich, House of Sixty Fathers and

Horses of Anger had boys as centrai figures. %

7
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As the class read, the teacher foJQE_Eime,to give chiddren individual
attention, he1p1ng some find books suited to the1r readin (\Z;j}é For-
0 ]
f tunately, everyone in the class could handle at least owe b If some

had not been able to do so, thekteacher would have turned 'to an easy

picture book like Pierre Janssen's book, A Moment of Silence (See
" ' i)

Bibliography of Non-Fiction Books), or she could have read a story to the

-

ch11d asking Q1m or her to write a response using an approach commonly

Loy

L 4

called lanquage experience.

‘The teacher also he]ped individual pupils read critically. She

.-

]

. ] ~ .
encouraged them to verify the facts in their books through research. She

Lvd

asked them how they thought ‘the author might-end the story. She asked

’ thent questions which helped them evaluate the behavior of the characters.

~

A1l of the children were asked to respond to their stories in one ,

-

v .
of several ways. They could draw pictures or make mobiles or collages.

They could write. They could act out scenes from their stories. All

shared exciting moments in their.books in small group discussions.

s

.A1] the responses,'particu1ar1y the discussions and drama, proved

useful in a number of ways. Many children who had found théir first

selections less than exciting read others which they heard discussed an

which interested them mgre. Some read more than one book. In fact,

there was quite a run on several books, among them The Upstairs Room.

(The most popular books are listed as shared novels in the bib]iography.)

Groups discussing par€§ of shared novels or acting out scenes helped

each other note detail and read for deeper meaning. Drama improvizations

helped the groups remember detail and explore feeling which must have

. ¢

been foreign to the children. .
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‘ {
Even those ch11dren who read 1ess _popular books were able to par-

. . . .. ':

t1c1pate in d1scuss10n g1v1ng the talk a new perspect1ve wh11e many

read The Upsta1rs Room, only one boy read The Winged Watchman. The

sttairs Roqm’is dbout a Dutch family who hid some Jewish children for

several years in a bedroom in their farmhouse. The Winged Watchman .

deals with Dutch efforts-to fight the Nazis through the Underground.

.S1nce both stories took p1ace 1n/H011and the boy who reaiythe/gecond c

®

book was. ‘able to help -the c]ass understand the Dutch expérience during

the Second World War more deep]y. . . ’
* - - /\ :
The children also used complementary -books to compare for accuracy.

Fireweed and In Spite of A1l Terror are’examples. fjreweeq is a tender

story bf a girl and boy sthanded in London during the Blitzkrieg.
A N . . . , . !
In Spite of A]%PTerror is about a gitl, fresh from a London slum, who is

. sent'to live in Oxfordshire with a professor's fnmily. _The'chi1dren who

read the two novels compared the {nfonmation which describes the nay

- London was being bombed. They noted that both Rooks describe chlldren
- ¢

being moved'%rom the city to the countryside. The two books together

helped to verify what was actually.hdppening in Eng]and at, the Beginning

\ . . ) : X N
of the War. ’ ' . , .
Because many’6? the storieg/took place in different parts of the \

worid, the children;understood the extent of the war more. clearly. To J
help, the class further; the teacher hung a'1ange world map on the

bulletin bonhd. Each person who finished reading placed a pip lE*the map
recording he Qcation of the events mentioned in individual stories. As : j

a further aid, the teacher also put a timg-line on the bulletin board.

The children recorded important events which they knew were factual and




e .

which occurred in their stories. As a result, the c1}~ss soon understoo?» “

% e ~
where and when the war was waged.- They 1isted the countries attacked by o

-

. Germany, the countries in which the underground was strong, etg as‘{follcnv up. ;/

r

Wh11e events were put in historical perspective, the teacher also 7
helped the chn]dren evaluate the books as 11terature In one group .the
pupils d1scussed beoks ‘for story line .- Greene s Summer of My German s !

b .Young_G1r Car]son s Twenty and Ten Mar11yn Sachs' A Pocket Full. of

. T Seeds, and Van Stockum s The W1nged Watchman all tell about people hidden

I

s for various lengths of time. In‘some stories the characters found the

tension unbearable, but,in others, the characters were able to bear the

stress. The teacher asked the class to compare the situations and decide
. ?’{ ¢ v N

-~

which seem mbst realistic.

[

y 3 .
: Whether the class discussed the books as l4terature or(as sources of

historical infor’mationz critical veading developed naturally because the
¢ . . r . L)
pupils were reading books on simi1x( topics. Throughout all discussions, *

\ ) the oup§13 compared,, inferred, c]asgified, interpreted, generalized and N

isynthesized what they had"learned. :;::/, ) X R

An unexpected advantage developed because the teacher used historical

L m—

fiction rather than history to_teach the unit on-the'Second World uar.

The}chi]dren became deeply involved with tne characters in the books. ¢

They thought of them as fea] people whose,beQavior could be ca]ted into 3
- ) question. Discuss{on lead to clarifying values. '

* & (1 In Transport 7-41-R; one of the most popular books, a young girl

travels in a bo%car from East to West Germany directly after the end of

the war uith a group of displaced people returning to their homes. During

*

rthe trip she meets an old man who is travelling with his desperately ill v




. -

\
. S ) . )
wife. He had promised the old woman to bfing her back to their home in * .

Cologne to die.'fWhen she dies on routez the o]d man, Herr Lauritzen,’
succeeds in hid;ng the fact from the others‘crowded in the boxcar moving
ao a sooi1's pace ‘toward Cologne. The children who read the story
guestioned whot the old man and the heroine should have done with the
body . They also talked about why we are afraid of death and dead people.
When the group was f1n1shed reading and talking about their h1s-

torical f1ct1on books, they turned to a game, role-playing famous peop]e .

involved in the Second World War. Each class member researched everything

he or she could find on a famoys person from the following list: ._ e
, Franklin Roosove1t T 'w%hs§on Churchill
General Eisenhower =~ Joseph Stalin
¢( General MacArthur “ : ‘ ‘Ado1ph Hitler
General de Gaulle Harry Truman

r

Through classrodm, school and public libraries, the group. had access to the

books wh1ch are 11sted in the second b1b11ography on informational books
*
e
and biographies. Someone who had researched tho_;erson in question was
AN

seiected from the group to antwer all the questions which the class could

pose about the;famous porso , his 1ife, his personality and his accomplish-

~

. LY - .
ments. Jf the pupil could/ not answer one of the questions the next person

.

" who had researched that leader's life took over. Ina follow-up discussion,

the teacher asked thé children to place the informatioh'whicp they had

—

AR
learned in categories - the leaders of .the Axis, 'the leaderg 'of the'.Allies,

L]

men who were generals, political leaders, battles in which the famoys had

4

participated, etc.

£ ' y -
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In a. final ora1 activity, the’class p1ayed WOr1d, % 51mulat1on game.

in which the ch17dren p]ayed that they were 1eaders of non-existent

countr1es which became powerfu] and started wars. The game ‘ends when the®

opponents stop fighting and sit down to the peace tab1e. Follpw-up dis-

cussion centered on‘hypothesizing the caggss of 'the Setond World War and

P

e

wars, in general.
- ‘t

Writing grow out of _several oral activitjes. The Children wrote
“news.1tems” which described events occurr1ng in theiy books The\“news"
was put together in newspaper fonnat and- ”pub11shed" as a dne issue
newspaper, which 1nc:de/ta]ly was a novel book report. In another
* successful writing assignment, the ch11dren wrote opinions on the causes
of the Second World War. . o

A1 in all, the unit on the Second World War was successful in a
number of ways. The chi]dfen learned how to Yathers-information from many
kinds of.books. They used drama sessions to exp1orL\£eel£hgs and‘read

.

9 - .
for detail. They read storissegitic 1y tomparing and questioning story

line, character development, \the reliability of the information they had

d

read. They saw that their own historical fiction stories fitted into a
1arger historical framework. fhef synthesized the information they had
learned well enough to express opinions on the causes of war. But the
unit was most satisfying because the ch11dren were enthus1ast1c through-
out. Many who are ord1nar11y d1s1nterested in books read at 1east one
novel. Some children regd more than one book. Books T\ke JThe Ugsta1r
Room were very popular. In short h1story came briefly to\J1fe for a -

1

o
few children in a unit calculated to improve reading ability, develop
- .
language, and make the class aware of a period in history.

- v »

2

’
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There.is no reason why similar units integrating language arts and . }
! content areas cannot be developed by creative teachers. Qur national
J . objectives in education, as stated in the National Assessment, encoura\ge\‘
- 2 r ' .
. A . . . '
using,a wide variety of children's books 1é1 elementary and secondary
. ' ’ 1,"
classrooms. The resulting marriage between language’ arts and content
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Urbana,-National Council of Teachers of English, 1975. p. 76.
2. .Vera Cleaver and Bill Cleaver. " Where the Lilies Bloom. 4
\ Lippincott, 1969. o N '
3. Jeannette-Veatch. - Reading in the Elementary School.
.. New York The Ronald Press, 1966.
4. Johp Bushman and Sandra Jones. "Putting It All Together ~-Thematically". -
The English Journal, V. 64 #5 (May 1975). .
5.-Sylvia Spann and Mary Beth Culp. Thematic Units in Teaching English
* and the'Humanities.‘ flational Council of Teachers of English, 1975.
6. Geoffrey Summérfie]d Top1cs in English. B. T. Batsford, 1969. "\
7. Some excellent spurces of pictures and genera] 1nforirt1on are:
vLife's Picture Book of World War II, New Yorks Time, 11950
Colliers' Photographic History of wor1d War 11, Colliers, 1944.
- Nora Levin. The Holocaust; The Destruction of European Jewry. e
- Crowell, 1968.
Reader's D1gest I1Tustrated Story of World War II. .
Reader's D1gestr 1969. . ‘ ‘)
. e :
8. Pablo Prcassq. "Guernica." in A. Blunt. Picasso's Guernica./
* Oxford University Press ) ’ ) . .
[4 * . .
. 9. Tages Behfel, And I Never Saw Another Butterfly .
McGraw-Ht11, 1964 ’ . ) - .
10 “World" * ¢/q Interact, P.0. Box 262, Lakesidé, Cal. 92040.
A - ./ T \ ) (
. . . -
0 " N . ‘ b ¢ ’
I‘ r
[} (‘1 P .
¥ <, e .
b _ : . -
» * £ Y
‘. .
4 . ' Q

-




REFERENCES

Bibliography of. Historical Fiction Books - . - --

SHARED NOVELS

-

Carlsen, Natalie Savage. Twenty‘and Ten. Vikingy 1964.

Degens, T. Transport 7-41-R. Viking, 1974. o g

Frank, Anne. Anne Frank: Diary of a Young Girl. Doubleday, 1967.
Greene, Bette. The Summer of My German Soldier. QRial, 1973. -
Haugaard, Erik. The Little Fishes. Houghton, 1967. .
Kerr, Judith. How Hitler Stole Pink Rabbit. Coward-McCann, 1972.
McSwigan, M. Snow Treasure. Dutton, 1964.

Reiss, Johanna. The Upstairs Room. Crowell, 1972.
Richter, .Hans Peter. Friedrich. Del}, 1972. :

_Malsh, Ji11 Paton, Fireweed. Farrar, 1970.

L

ADDITIONAL NOVELS ON WORLD WAR TII THEME

Balderson, Margaret. When'Jays ?1y to' Barbmo. Co]]ins-Hér]d, 196
Isbert-Benary, Margot. Dangerous Spr1ng Harcourt Brace, 1961. ’

9'1

Benchley, Nathaniel. Bright Candles: A Novel of the Danish Resistance.
Harper-Row, 1974. .

Bonnell, Dorothy. Passport to Freedom. Messner, 1967.

Burton, Hester. In Spite of all Terxor. Dell, 1971.-

Cooper, Susan. Dawn of Fear. Harcourt-Brace, 1970.

Meindert, De Jong, 1he House of 60 Fathers. Harper, 1964.

Forman, James. Horses of Anger. ‘Farrar, 1967. - ,

Forman, James. The Traitors. Farrar, 1968. , ! .

Hautzig, Esther.” The Endless Steppe: Growing Up in'Siberia. - Crowell

Kuber, Jack. Child of the Holocaust. Doubleday, 1968.

Levin, Jane Whitehead. Star of Danger.: Harcourt, 1966..

Levitan. Sonia. Journey.to America. Atheneum, 1970.

Saths, Marilyn. A Pocket Full of Seeds. ‘Doub1eday, 1973

Sommerfelt, Aimee. Miriam. Scholastic Book Services, 1972.

*~ Jakishima, Shizuye. “Child of a’ Prison, Camp. Morrow, 1974.

&*

Taylor, Theodore. The Cay. " Avon, 1970 «

Tunis, John R. His Enemy, Hise¢Friend. Morrow, 1967.
Van Stockum, Hilda. The Winged Watchmap. Farrar-Strauss, 1962
Wawsh, Jill Paton. The Dolphin Crdssing.” Macmillan, 1967,
White, Robb. » Silent Ship, Silent Sea. .Doubleday, 1967.

White, Robb. . Surrender. Uoubleday, 1966.

White, Robb. The Survivor. Doubleday, 1964. . A

White, Robb. Torgedo Run. Doiubleday, 1962.

Wiesel, Elie. Dawn. Doub]eday, 1970.

Wuorio, Eva-Lis. To Fight in Silence. Holt, Rinehart & Winston

7ei, Alki. Petros” War. Dutton, 1972.

, 1968.




Bibliography of Information Books ‘and Biography:

Adamson, Hans and George Kosgo. Halsey's Typhoons. prékn, 1967.
American Heritage Magazine. Franklin Delano Roosevelt. Narrated by
Wilson Sullivan. American Heritage, T1970. VT '

‘Archer, Jules. Battlefield President, Dwight-D. Eisenhower. Messner, 19671'

Archer, Juleg. Front Line Genekal: Douglas MacArthur. Messner, 1963.
Archer, Jules. Josef Stalin: Man of Steele. Messner,1965

Ayling, Keith. Semper Fidelis: The U.S. Marines in Action.

Houghton-Mifflin, 1967. , '

Beckhard, Arthur. The Story of Dwight D. Eisenhower. Grosset, 1956.
Blassingame, Wyatt.  The U.S. Frogman of W.W. II. Random House, 1964.
Blassingame, Wyatt. Joseph Stalin & Communist Russia,Garrard, 1971
Bliven, Bruce. The Story of D-Day: June 6, 1944. Random House, 1964.

Blow, Michael. The History of the Atomic Bomb. Harper and Row, 1968.

Bonham, Frank. Burma Rifles: A Story of Merrill's Marauders. Crowell, 1960.

Bonham, Frank.: War Beneath the Sea. Crowell, 1962.

Bruckner, Karl. . The Day of the Bomb. Van Nostrand, 1963.

Carse, Robert. The Long Haul: The United States Merchant Service in
« World War II. Norton, 1965. - -

Clarke. Newlon. The Fighting Douglas MacArthur. Dodd, Mead, 1965.

. Colby, C.B. Fighting Gear of World War I1: Equipment and Weapons of the

-American G.1. Coward-McCanh, 1961.
Coliier. James L. Battleground: The United States Army in World War II.
Norton, 1967. i :
Coolidge, Oliva. Winston Churchill and the Story of Two Wars.
Houghton-Mifflin, 1960. , ’
Corelli, Barnett. The Battle of E1 Alemain: Decision-in the Desert.
Macmillan, 1964.
Davidson, Margaret. The Story of Eleanor Roosevelt, Four Winds, 1969.
Dupuy, Trevor Nevitt. Land Battles: North Africa, Sicily and Italy:
Watts, 1962. : v :
Epstein, Sam and Beryl. Charles’ de Gaulle, Dafender of France. Garrard,
1973. \
Farrell, Alan. Sir Winston Chﬁ?chi]]. New York, Putnams, 1964.
Glines, Carroll V. and Gene Gurney. Minutemen of the Air: “The Valiant
Exploits.of Civil Air Patrol in Peace and War. Random House, 1966.

-

-1 GoeTtel, Elinor. America's Wars - Why? Messner, 1972.

Healter, Basil. The Black Coast: The Story of the PT Boat. Farrar, 1967.

Hersey, John. Of Men and War. Scholastic, 1963 . Vo

Hickock, Lorena A The Story of Franklin D. Roosevelt.Grosset, 1956..

Hiebert, Roselyn and Ray. Franklin Delano Roosevelt: President for the
People. Watts, 1968.

Houston, Jeanne Wakatuiki, and James D. Houston. Farewell to Manzanar.
Bantam, 1974. ! o '

Janssen, Pierfe. A Moment of Silence. - Atheneum, 1970. '

Johnson, Gerald W.  Franklin D. Roosevelt: Portrait of a Great Man,
Morrow, 1964. i ' R ' T

Keating, Lawrence. Fleet Admiral: The Story of William F. Halsey.
Westminster, 1965.) ] . . o

Kelly, Regina Z. Franklin Delamo Roosevelt. Follett, 1966.

3

oA

Y

r

16 )

%




[
'R .
- - \ v .
& Lawson, Ted and Bob Considine. Thirty Seconds Over Tokyo. Random House, .
1953. % "
Lester, John. de Gaulle; King Without a Crown. Hawthorne, 1968. L
Lifton, Betty Jean. Return to Hiroshima. Atheneum, 1970. : £
Loomis, Robert. Great American Fighter Pilots of World War II.
Randonf *House, 1961. R \
Lovelace, Delos. "lke" Eisenhower, Statesman and Soldier of Peace.
Crowell, 1961. - :
MacArthur, General Douglas. Courage Was the Rule: General MacArthur's
Own Story. McGraw-Hill, 1965. : -
Mac Closkey, Brig. Gen. Monro. U.S.A.F. Secret Air Missions. Richards
Rosen, 1966. '
Malcolm, Morse. Dwight D. Eisenhower.- Random House, 1964.
Malkus, Alida Sims. Story of Winston Churchill. Grosset, 1957.
McKowna, Robin. Pathiot of the Underground. Putnams, 1964.
* Miller, Edward and Betty Jean Jueller. The Harry S. Truman Library.
Meredith, 1967. '
Nathan, Adele G. Churchill's England. Grosset and Dunlop, 1963. )
Reare, Catherine Owens. 1hé FDR. Story. New York, Crowell, 1962.
Reynolds, Quentin. Winston Churchill. Random House, 1963. z
Richards, Kenneth. Sir Winston Churchill. Children's Press, 1968. ¥ . ‘
Richter, Hans Peter. 1 Was There. DelT1, 1973. -
Roper, Myra. China, The Surprising Country. Doubleday, 1966. '
Sears,™Stephen W. and E.M. ElTer. Carrier War in_the Pacjfic.
Harper-Row, 1966. . *
Shirer, William. - Rise and Fall of- Adolph Hifler. Random, 1961.
Shirreff, fordon. The Hostile Beaches. Westminster, 1966: -
Sfirreff, Gordon. The Bolo Battalion. Westmipster, 1966. ¢
Steinberg, Alfred. “Douglas.MacArthur. Putnam, 1961. , ,
. Steinberg, Alfred. Harry §. Truman.* Putnam, 1963. PR s
Tregaskis, Richard. Guadalcanal Diary. Random House, 1955. .
Whitney, David. The Picture Life of Dwight D. Eisenhower. Watts, 1968.
Wolfson, Victor. The Man Who Cared: A Life of Harry 5. Truman. '
5 -Farrar, 1966." | : ' - ) . "




