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PREFACE

'

Inéovaéivé Learning Alternatives in the Community College is §n annual )
- = .
publication of the Speciél Interest Group for Two Year Colleges the International

Reading Association. / s

The publication is in its third year and hasi?@en well-received., It is
* A

presented at 1ts annual workshop at the International Reading Association Convention,
7
% As part of this workshop authors of articles present their ideas and lead the

audience in discussion of these‘contributions.
* ) 7

Four categories of articles are sought for this publication. These are”

Description of program models
Application of successful techniques ‘ w

Reports of research -
Samples of practical materials for instruction, d1agn031s, record

keeping, pub11c1ty or public relations \

£ o
« o e

L _
In an undertak1ng such as this pub11cat1on many hands work together to blend
~

the ingredients. I am indebted to'these helping hands:

The members of the Innovative Learning Al;ernatives editorial board who

patiently' read %nd commented on submitted articles,
. A .

Stan Klosek and Leatrice Emeruwa who provided the background information
for beginning this year's publication, A .

The members of S.I. G, who graciously responded with fing articles, \>/"
. ( ~
Lorraine Beitler who helped set the standards for this_pubficétion,and ’

Dr. Eugene Bennett Director of Miami Un1vers1ty Middletown, who perm1tted
the Special Interest Group to use our campus's facilities it the product1on

of this tekt. \

‘

‘ < Faye Curran, CogQrdinator
Developmental Education

Miami University Middletown * -
4200 E. University Boulevard
Middletown, Ohio 45069
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John D. Maloney

- Ohlone College .
43600 Mission Blvd,

Fremont, California - 94537
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A SYSTEM OF'INDIVIQUALfZED READING DIAGNOSIS AND INSTRUCTION

3 .
B -

X ,
ON THE COMMUNITY COLLEGE LEVEL T

, . b ’
- : R ¥
The Ohlone:College Regding Center has eve£oped an integrated system
* , of diagnostic testing procedures, individualized prescription of skill .

building materials and'the training of reading tutors which provides the

rem¢dial reading’ student with personalized instruction based on his

r

P .
specific skills needs. The key to this successful program is the creative
» - and effective use of sixteen Reéaihg Tutor Videotapes developed by the,
'_reading dhstructor with the cooperation of 'the college's Faculty Projects

Committee, the Dean of Instructioﬁ/;nd the Audio-Visual Department. This
- . ' . 4 N
article describes théiprocedures which enable one reading instructor, a * .
; \ -
full-time instructional 9ssistant and a cadre of student tutors to offer .

/

the service of person-to-person reading instriction to a community college
. A

student body of 5u400. ~ . :
v o 1
. - \ . . -
. IDENTIFYING REMEDIAL STUDENTS . X \
0 . i | .
" The Ohlone College Reading Center conducts eight individua?ized ' v

reading and study skills courses in which students may enroll qﬁd receive
one unit of credit for each course.successfully completed. These eight . -
courses are: Vocabulary Improvement; Skimming and Scanning (1/2 unit),

Imgyﬁvement of Learning Techniques, Rapid Reading, Reading Rate Improve-

~ ' .
‘ment, Improvement of Word Attack Skills, Reading Comprehension Improve-
\ L ‘ ’ .

\ ment and Spelling Improvement. Upon enrolling in a particular course, a
[ .

survey test 15 %qginistered to each student in small group sessions; the

test results are used EE\presggibe the specific multilevel, self-pacing ’ |

//’skil; building materials to be used By each student. However, those . : |

-

't

e

T " 8
%
N -
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N % ) ' Individualized Reac 'ng Diagnosis and Instruction - Page 2
¢ v . -

studénﬁé who score in the bottom percentiles’of the survey tests are

—~1e

. ‘ . A . s . . .
identifjell as the candidates for additional diagnostic testing and person-

1 ’ .

< alized instru®tion by tytors. Further candidates for diagnostic testing

. ¢
]

and tutoring assistance are determined by lab personnel observation of
students enrolled in the one unit courses who were not identified through
the initial suyvey testing, by personal referrals from other college (‘ ..

ipstructors and counselors, by individual students who come to the Reading
'\n |
Center for special’ assistance on their own initiative, and by students who 1
ol ‘- . . .
¢ . v h * . |
bring their friends to seek individual assistance. Once a student is

‘ ’ fdengjfied as needing diagnostic testing and tutoring assistance, he is

-
[N

assigned a tutor to work with him a minimum of three hours weekly.
o ! . - » .
. /
: " ARAINING THE TUTORS k ) *

i
; . '

Heanwhile, through.tﬂe séauential use of the reading tutor videotapes,

+ ¥

is tutee Most effectively;’f’

N

! . | each tutor is carefully trained on how to assis

’

how to administer, the asgigned diagnostic read\rg tests and how to use the

. _ ‘ .~
skilly building materials pres¢ribed for his tutee) (A complete/list of

4

' the reading‘;gjo?’video{apes and their contents il\included at the end of

this article,) "First, each tutor, as hé'is selected to tutor i the %

.

Realling Center, views at his own convenience and within his own time
[ *

1

@ *
schedule fthe videotapes entitled."General-Orientation for the Reﬁding
\ * ) 4

. \
Tutor" and "General Guidelines for WOrﬁing with the Reading Tutee." These

.t videotapes oriest the tutor to the general procedures of the tytoring

s . . h]
. rd

program, his responsibilities as a tutor and guidelines for effective .

-

< i N
: . . . ) >
' communicatign and assistance to,the tutee: The tutor may replay any .
\j /

section ‘fﬁg—infprmation he wishes to review, and the reading instructor
. . .

is avaj/lable for personal discussions and explanations

. -~ *

e
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Individialized Read . ng Diagnosis¥and Instruction - Page 3 .
ADMINISTLRING .THE DIAGHOSTWIC TESTS
» - -
When he assignsga tutee to a particular tutor, the reading instructor

<

] L]

decides from his initial interviews with the ‘tutee the appropriate diag-

.

nostic tests that should be administered. Normally, as-a first step,
. 7 —

{ . each tutee undergoes vision screening through the use of a telebinocular.

Although the next particular diagnosti:/test varies for individuals, we 4
have found from experience that most potential tutees are first adminis-
4
' ‘/{ereg the reading section of the Wide Range Achievement Test. If the .

tutee is to be administered the Wide Range Achievement Test, the reading 4

v

tutor views the videotrape entitled "How te Administer the Wide Range

’

- \ .

theg/'istens to the aﬁdiotape at his convenience. and analyzes th

1

tutee's

responses and results; the instructor also determines if the futee needs

' furtherdiagnostic testing or which skill building materidls should be
e}

assigned. ¢A complete battery of diagnostic tests would include the
testing of phonics, visual memory, word recognition, perception, regressions,
reversals, comprehension, vocabulary, organizational and study skills, .

and reading rate. e .
L) S

H ‘o
’~\\ * If the reading instructor believes that further testing is needed,

v

he indicates to the tutor which of the fourteen available standardized
and informal tests should be administered. (Thesg,tests are included with

the list of videotapes which is given at Yhe'end of this arfiicle.) The °:
. \: . . \
tutor then views .the videotape containing the demonstration on how to

t

.

administer the assigded test, @ractices éﬂministering the test, deTonﬁ

strates his ability to administer the test and finally administers it to

- ' 10

ERIC

PAruiitex: provided oy enic |8




Igdividuglized’Rea<'ng Diagnosis and Instruction - Page U

.

tKe tutee. Individual oral diagnostic tests such as the Gilmore Oral *
Reading Test are reserved for exclusive administration by the reading
instructor to students for whom it_is dppropriate. The reading

. -
instructor scores and analyzes each test administered by a reading tutor

o

in order -to determine the specific neels of individual tutees.

[4

ASSIGNING SKILL“ﬁbILDlNG MATERIALS v '

Based on the diagnostic test results, appropriate skill building
materials are assigned for the tutee' to use with tutor assistance. The L//
‘ 3

. materials are divided into ten categordies: Phonics, Visual Memory, Werd
Recognition, Perception (Visual and Auditory Discrimination), Regression,
4
Reversals, Comprehension, Vocabulary, Organizational and Study Skills,

and Reading Rate. ’A wide s?lection of materials is available for each
skill area ( e.g. thir;§<distinct items under "Comprehension') which
ﬁermitg flexibiiity in meeting individual needs. The tutor views the
. |
proper Qideotape under the heading "Lxplanations of Skill Building
Mqterials Used in Reading Tutoring,i and in-tnis ménnér he masteps the ‘

a correct use of the assigned materials in order to work effectively with

\\ the tutee during the quarter and, in many cases, succeeding quarters. ¢

o

2 .
As appropriate, various printed forms, directions, record sheets‘\Ftc.

are available for tutor/tutee use. While they continue to conduct the™~_
. v m

oderall coordination of all the various activitiég and programs in the

/ Reading Center, the reading instructor and instructional assistant are

'

-

“ “available for monitoring the tutonézé-activifieé and for handling special
' - \ 0
needs and difficulties as they arise.

Y
< \ \ .
. r

J . >
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Individualized keqe ny Diagnosis and Tnstruction - Page §

VALGLS OF THE SYSTLM

o

This system of videotapes has enabled a limited feading'staff to

. effectively train a corps of reading tutQrs each quarter and Mas assured
- .

personalized assistance for students using the Reading Center. The

training restrictions imposed by varying student schedules, the quarterly
% : , e '

changeover of some tutors-and the need to train new tutors as more tutees

™

. are identified during the quarter are minimized by the convenient and

., 7 flexible use of the videotapes. The reading tutees can be fully diagnosed

- .

to locate specific reading problems and thus be assigned specific skil
. . -

—

—

~—_building materials. At the same time, the tutees Teceive perscnalized ¢
“ . 3
N .

assistance threugh the availability-of trained tutors. The reading

) .
instructor is free to concentrate on special students and supervise the

>

- R .
\Eg;al reading precgram. The videotaped demonstrations and explanations
i -

for each skill building text or pgogram cnable the Reading Center to

H
&

'ﬂfﬁgyrf P?SXEEE_E,ﬁ}de selection of items to meet a wide vatiety J<§:fiifng and .

study skills needs. In summary, the Ohlone College Reading Center has
A
developed an effective system whereby students who need intensive reading’

*

diagnofis, prescription of specific skill building materials and tutoring

- assist%nne may be assisted in an individualized and personalized manner. )

\
»
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The fol}owing Jist identifies the videotapes and their contents used

~
List of Reading Tutor Videotapes Used in the .
{ Ohlone College Reading Center L
v T 0.

Y

. in training the Ohrbne College Reading Center tutors.

~0

1.

General Orientation for the Reading Tutor
A. CFequence of Activities for,Reading Tutors .
B. General Comments on Responsibilities, Testing, Prescribed .
Materials and Availability of Printed and Videotaped Materials
C. Demonstration on How to Use Audiocassette Recorde? (Bell and
Howell Model 3040) )
How to Administer the Wide Range Achievement Tgét ‘
A. Explanatinn and,Demonstratéon on How to Administer the Wide
Range Achievement Test '
B. Dem¥nstration .on How .to Use Audiocassette Recorder (Bell and ,
- Howell Model 3040) -~ . 2 ’
How to Adménister Fach Diagnostic Reading Test:Section le——_
A. Hiles' Bﬂttery Comprehen51on Main Ideas \‘\\
B. lMiles Battery: Comprehension: Written Retall . - -~
C. California Reading Test: Advanced: Form W ‘ . - .
\“\\ . N . T ' *
Hot to AdminingF#EHUh~Qiaggg§tic Reading Test: Section 2
A. Stanford 6iagnostic: Level TI: Form W
B.  Tmformal Listening Comprehension
C. Infdrmal Oral/Silent Reading o
How to Administer .Lach Diagnostic Reading Test: Section 3
. . I N )
A. Visual Memory ° - ! N
B Niles Word Pecogn*tlon .
C.” California Phonics Survey: Form l . «
D. Noall Phonetic Spelling . . ' . .
How to Administer Each 'Diagnostic Reading Test: Section 4 . L.
A. .Dolch List < ' S
B. » Merrison-McCall Spelling: List 8 ) (
C. Adult Basic Learning-ILxam (ABLL) @ “
D.' Brown-Carlsen Listening Comprehension ’
. > *a
. ) . . *
. ‘\s§>

m——



10.

12.

A

B.

C. Magnetic Patterns s
D

E

,Comp ehension: Paragraph Comprehension:

O MTmYh w >

, Request- Vocatlonal

/
Explanations of Skill Building Materials -Used in Reading Tutorlng

Section 1: Phoéiii/”””//ﬂz///////l

Decoding for Reading ‘

Programmed Phonics.

Shllivan_Readiﬁg Program ’

. Supplementary Phonics Materials (contains all the other
phonics,and syllabication mdterials)

Explanations of Skill Building Materials: Section 2: Part 1:
Visual Memory, and Word Recognition
N

A. Visual Mémofy _ o~ ) *
B. Word Recognition

Explanations of Skill Building Materials: Section 2: Part 2:
Perception, Regression, Reversals

“

[}

A. Perception

B. Anti-Regression .
C. Reversals . ',

Explanations of Skill Building Materials: Section 3: Part l:
Comprehension: Reader's Digkst-Speed of Interpretation-Sentence
Comprehension ” .

A. Reader's Digest J ‘
B. Speed-of Interpretation

o ‘Sentence Comprehension’ .

'3

Explanatlono of Skill Building Materialk:, Section”3: Part 2:
itical Reading-Outlining-
RFU-Vbices-TLR . ;

»
*

Paragraph Comprehension
Frltmcal Reading

0ut11n1ng Lessons . ' | \
Reading for Understanglng \ o

Selections P
Test Lessons in Reading

. Explanations of Skill Building Materials: Sectiagzii Part 3;\?t
epo

Comprehension: Analogies-Visual- Language Experience-Book R

Word Analogies
Visualizing

. Language Experiejce Appl1catron

" Haking Book Reports :
: IOQlU} t I'rocedure. ' o
Vocational-Materials

Mmoo O w >

Voices R !




L N (NN
-—_ J——
~ 13. Explanations of Skill Building Materials: Section 4 Vocabulary
’ . « - . . . ‘
A. Wordcraft 1 ‘ -~ . 4o
B. Use of Dictionary
C. Context Clues - .
: D. EDL Word Clues . )
E. Some Techniques for Vocabulary Development .
F. Reading Center Vocabulary Cards '
G. Special Vocabulary Lists - -
1u, Explanations of Skill Building Materials: Section'S:‘Opganizational e
and Study Skills ! : -
' ‘ . ) . ‘
- A.} Durrell's Outlining . .
B. *Outlining (Joffe) . .-
C. Cut-Up Outlines . . |
D. Videotapes . C. . Q
) ) ¢ ' ) ’ \. + . ™~
15.  Explanations of Skill Building Materials: Section 6: Reading Rate
A. Controlled ,Reader _ .
) B. Craig Reader .. . ‘
: C. Timed Redding T S ‘ .
—Videotape '"Improve Rate" ' T T ‘
E. Phrase Reading
J ., . 16. General Guidelines for Working with the Reading Tute * .
- A.  General Guidelipes a
& - B. Importance of Various Reading Skills . °
y . C. Availability of Printed Materials A : ’
) j ) - R ] / . - ' .l
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Description of Program Model, JUNIOR COLLEGE READING PROGRAM TO TRAIN TEACHER AIDES

¢

San Antonio College, San Antonio, Texas

' -
‘ +Mmrcka Epner, Ph,D,, Associate Professor -

At San Antonio College, a Jjunior college in San Antonio, Texas, an

' ,éxciging~ggy reading—pnogram ié”becoming/;ore popﬁlar uith our students

/

[ each semester, This two semester sejuence in reading fundamentals, diag-

-
'

|
nosis and remediation is designed to train teacher aides to assist pro=- N

fessionals in teaching children to read, The first course 1s entitled

X Fundamentals of Teaching Readinﬁ\ (301N) and t%e second Practicum im .

Diagnosis and Remediation of Reading Problems (302N), In September, 1976,

} both courses Wwill be cross referenced in our catalogue under Reading and
¢

Education, The objectives of this program are threefold: (1) to im=’

prove the reading abilities of the Junior college student: (2) to pre=-
pare the junior co]lege student to enter ‘the educationel job market as

a trained paraprofessional and (3) to provide specific inservice train-

ing in teaching reading to untrained. paraprgﬁessionals employed by local

school districtsk\

’ . Objectives emamated from research in two areas of teacher aide

trainings (1) programs aydilable in junior colleges and (2) those

programs which offer specific training in reading. The research revealed
g ' .

that the year 1967 was a critical turning point in the history of “the

teacher aida movement in the United States, Whereas prior to that time

oy

the teachér aide movement was unorganized and unsystematic, during 1967

Y

efforts were directed toward the organized and systematic utilization
. ) !

of this pool opraraprofeésionale; Aides of various kinde were used to

carry’out a numBer of different kinds of tasks in a variety of educa~
Most training of the aidfs was

tional and non-educational settings,

1
Ed

-«




.

left to the teachers to whom thelaides ware assign393 (Schmidt, 1%Zi-¢/

Lichtman, Ié}l).h/guggeetions were made that aides might be better trained
< : '

> ' v ‘
by institutions of higher learning, preferably by junior colleges. (Thurman,

1969 ard Merchant 19?2)\ VThe 1iterature further suggested that aides might
be trained to assist teachers in the teaching of reading, (Popes, 1970 ard

Rauch, 1970). - ‘ ' i 53

' ored

Another concern related to the low level of the communication skills of

”

‘ the aides themaelves. (Bowman & Klopf, 1969 and Shanker, 1973). Soms re-
| search findings suggeste& that effective learning could take place if a
learner taught what he was learning, The reaséns given for this were that
in order to teach, one must structure, organize, ard overIearn the material.
thereby learning more about it, Evaluatien of specific tntoring programs
~ showed that positive gains accrue&tto the qhe who did thh teachiné as well
as to the one who was taught, -g?artner & Kohler, 197I amd Drexer, 1973).
This suggested the possibility to this author that training teacher aides
to teach r;ading to chiidren might help increase the reading skilis»of the
aides themselves, ' / : . ’ ) .

The 1iterature also revealed that while there were many evaluations
of teacher aido effectiveness, there was a dearth of objective evaluations
of teacher aide effectiveness as reflected through student achievement..

No study was found that quantitatively assessed the relationshiﬁ between

aiges‘\euccessfnl completion of a specific program of study and the read-

AY

ing ach evement of students,
~ ! (5 .

This readding. program at San Antonio College has been specifically
designed to fit naturally into two §emest<;s of work (sixteen weeks each)

and to meet the "'needs of the junior cilleg student, The fqllowing areas

aro}.ncludod in the sequence, N };;X’ .)
N 1/ ‘

o
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1. NATURE OF THE READING PROCESS - N v

~

Language, a géneric term, meaning communication
Fa

Ways of communicating,or using.the art of language - py

Reading, one of the language arts i ' A A

Definitions of reading |

" Reading, a rudimentary skill . N ¢
Basic to all educatiop

L3
Abilities and 'skills in specific disciplines

Basic processes

Analysis -

Synthesis A,

Phonetic respelling
2, FUNDAMENTALS OF READING :

' The process of reading o . ’ . .

Word recognition skills

[}

o=

Comprehension skills
t v . ¢

s Uslng the procesé of reading .

Study skills

+

Fluency

3, WHY PUPILS FAIL IN READING \‘

Internal factors -

Physical . —
Intellectual | f'/,— \ b

‘Emotional ‘ - N

. External factors , - N

A\\ Bome

‘\ School ; ' .

L, dLASSROOM GROUPING FOR. READING.
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5. DIAGNOSIS ’ ‘

' Advantages and disadvantages

. Specific tests

LY

Anformal techniques

.

R 1
. Standardized testing )
Informal Word Recognifion Inventory "
« Informal Reading Imventory

, ) Criterion referenced tests -
. o 'Roadinég:/?actofs -
- . "‘J/

Auditery

Wad

Visual ' _ : .
Physical . ‘ ' ' . N

6, REMEDIATION! o, .

Teaching word recognitioﬁlskills

Phonic ' S : .

Strudtural

i
Teaching cdmprehension skills

o

8. APPROACHES TO|THE TEACHING (F READING RO

~
[N

Enrcllment hds been gradual but positive; attrition low. In Fall, 1973,

as a result of an §dvertisement in avlocal newspaper, twenty students enrolled

- —~
in the Fundamentald course, Twelve successfully completed the second semester

requested idgntical training for an additional sixty-four aides, At San

20 S




Antonio College, one humired nineteen students registered for the grograma .

/ . 1

By mid-semester (0°t°b°? 15, 1975), not one student had dropped %,

either course, ) ) N , . e
Outlook is optimistic regardin ure expansion of our innovitive .

-

' program. In May; 1975, a nonrAndomized pretest~posttest control group «
a _, /
. dg%ign was utilized to evaluate program effectivepess. Results indicated
that differences between the performance of the control and experimental

A

groups were statistically significant. After two semqsters of training,h
the teacher aides made statistically significant gains in acquired proficiencies
| associated with the teaching of reading and in their oun reading,abilitxikw
The students assisted by trained aides made statistiecally significant gaing
in language and readimg abiIity. In Spring, 1976, approximately two hufidred
San Antonio Collegé students registered for this reading sequence, 1In
addition, a local dchool district registered ninety of its gides for 301N %~
and.302N. This same school district, under the aegis of a San Antonio senior o '

institution; registered thirty-five administrators “for an adapted version of

the same sequence of courses, This new dimension may serve as a liaison

between the junior college, senior college and local boards of education

in San Antonio, We at San Antonio College anticipate continual growth in .,

a vital area of community involvement. ‘ .ooe

* ) . -~
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iy school of £ducation
. L vonvent Ave. at 138 3%.
, /// . lew York, wi.Y. 10031
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A SURVIVAL FROGRAI 0& CULLIc. 3OUDENTS
.y .
AJ3STRACY ~
Describes the assessment and instructional strategies
employed in a correlated multidisciplinary progrdm
desisned to improve those rcomnunication and study
skills requisite for colle-e success. ,

_;hLRODUCTIOh

[N

The problem faced by every collese lhstructor in a on

or two semester basic skills projram is the design and imple-

\

.

mentation of instructional and ossessment strate;les. o

-

imorove the reading, writin,, ~nl stvay 3%ills of students.

‘ne cgnceptu:l framework .fro: “hich the Llnstructor proceeds
N - . . N . 3
///ﬂ%II often determine the scope, goals, waterials, and methods - \\

— .
m-—of the program. The lastructor, for instance, who views
|- .

i

.

reading and, writing as a set of finite skills will ‘often” = K

\ 4

as%ign pages\in a handbooi or workbook in order for the student

to corréct assessed weaknesses. 1t would\hot oe uncommon to -

-

‘nd students working on main ideas one day ng inferences
AN

theldrcZt day Tiguch Drograns. &

-
' Althouzh the skills approach has much to recommend it, . .
too often the divgrsity of readin; and writiﬁﬁ tasks required
across the varied disciplines stﬁdied in college are disregarded.
: The assumption often appears to be that once particular skills .~

-

are mastered they are readily transferred to the content aTeas.

iiowever, osycholo;ists such as ..orjan and ..ing (1971) state

that the degree to which transfer of learnins; occurs 1is




l'vo

that this approach would ease the probYem ‘of transfer.

. v N
. . ’
. v
. » . 2
- ~ .
'
. /

dependent upon the siﬁilarity of the new task to the learned
’ [ J

: tﬁgk- An example dravn from sports may provide the clearest

example. A football player would probably learn to play *
rugby with greater ease than tennis simply because rugby-is

-»
very similar to football, requiring many of the same tasks. .

)

The purpose of ,the basic skills program'developed‘at >
Suffolk County Community College was to‘impro?e the.readiqg,
writing, and study skills. of studerts ty<‘making their assign-~
meﬁts as similar as possible fo the.types of assiénmehti they

would be required .to do in the content areas. It wds hoped

¢
L t

_To accomplish the purpose, a one semester multidisci- -
plinary program was developed, consisting of an introductory =
course in humanities, science, mathematics, social scilence,

mat

and communication skills. There was no doubt that thé ,

communication skills course was the core of the program, gor .

it had the prime responsibility for developing the readingz

-~

vriting, and study skills of students. The remainder of the,

i

paper will describe the assegsment procedures and instructional

v

stratesies undertaken by the communication skills instructor.
’ . ' . Y

l ASSESSFENT PROCEDUEES

The assessment procedures adopted were designed to-deter-

~

mine the ability:of the\g}ﬁdents to 1) extract information
~i .
from continuous discourse and\i) respond—to variegated guestions.

The ifterrelationship of both processes is well illustrated

in .the example drawn from Smith (1975):

-

.. .A8tudent confronted with the task of writing = L
an examination on an historical novel must first

25
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. read the novel! In reading, he may- suffer from a
shortace of tomnic-relevint nonvisual information,
and overload his meriory as he tries to second-
guess the cxan questions he knows he will be asked.
.* Having ‘tried to comprehend a difficult book under
conditions that make comprehension almost impossible,
he must then try to read and interpret a set of
guestions while in a state of high anxiety, perhaps .
unsure even of the meaning of examination jargon...
nhe must not only conceptualize and communicate, he
must conform. Crammar, style, spelling, unctuation,
layout and neatness must all be attended to .:.(p. 193).

b '\ ,Cépies of prior departmental examinations were obtained by
‘the conpent-area instructors working in the proéram.‘ From
\;, an analysis of the exams, it was cleaxﬁzhat the writing.
- tasks requirea of the students fill into the following broad
categpries: 1) explaining basic);r fundamental ideas; 2) de-
*-es. fining key t&ms and concepts;-B) coﬁparing and contrasting -
concepté. opinions, individuals, and events; 4) interpreting -

facts, concepts, and zeneralizations; 5) evaluating statements,

concepts, and generalizations. Sj;f‘ . -
- An essay examination w§snprepared by the -sb6cial sciencg/// .

. N\ L.
and communication skills instrhgtors to assess the aplllty.of

the students to respond to queséiggz similar to those asked

- .

g in the social sciences. The examination was based upon a ]
reading assignment which dealt with the characteristics of .

citjes. 6 The students were given four days to prepare for the
examination., Below are the sﬁecific questions asked:

1. List and discusg five characteristics of- modern
cities.

&

. . 2. Define each of the rollowing terms: suburbs, urban-
ization, hamlet, and horizontal mobility.
3. Compare and contrast the following ecological

theories: concentric zones, sector, and multiple
“nuclei. ’ '
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4, Bvaluate the following statement: "Ghettoes
as we know them today, differ’from'other .
¢ “.neizhborhoods in that their inhabitants feel :
no pride in their homes, their block, or
their streets” (Avsler, 1971, p.+292).

5. Interpret: .'Urban planners-are searching for
practical ways to 'ctombine urban values that
relentlessly impress themselves upon us with
the rural values that are in retreat" (Apsler, ¢

- 1971, p. 292). . ' ‘

>

The following problem areas were noted both as the

students were taking the exarMination and after assessing

: . s %
their written regponses.,

1. lany appeared not, to undérstand the'quesfions

or at least the key verbs. "lhat do you mean by interpret?

evaluate? cofitragt?" weré questions askéd during the
examination. &E T ‘ ' :

2: A number of studenfs’appearéd tg have difficulty,
in both extraé%idg the ;ppropriate information from-thé
sﬁﬁ’ofzinformaxion‘they Qéd acduired and in' synthesizing

the. acquired information into the new network required by

b
*>

the question. It would not be enoush in response to question

oné, for instance, to simgly list‘everything one has learned

. i)

.about modern cities. Rather, one is required to draw from

the bank of stored information those understandings relevant

to the question and present it in an appropriate form.

Although it might be arsued that this feat of pulling and
putting together iearned information is an act of linnate
intellicence, the priér exp;riences of the instryctional étaffﬂ
led them to believe that many of ‘"the students had never 7
been required to do such ian;uage—thought juggling, -and,

hence, had never developed such abilitlies’

) ] .
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' -3, The chanter upon which the test was based Was
—
réad_as

ouch itiwere a novel by too mapy studentSO\ No

ade to truly master the content; rather,\\any

\/»\
\\\ \
had 81mnly ;oll ed- the general flow of information con~

wattempt wa;\

tained in the textbook, As = result only a gemeral idea
of the major concepts Q;S gras)eA 9

v

time ztviyin-, nzde no wittempt to a.ticira®e the possible

c Py

,
guestions that\could ve =2sked. Consequently, each question

[y -

came as a completé surprise.
—

%« lany of_ the responses lacked what lunt (1965)
has termed syntactic maturity in that the sentences were

i ' often overly redundant with few aptémpts to fuse ideas through

. A .
coordination} epbeddins,, and nominalization. Thus, the

1 4

N - . . *
vititten responses vere often more similar to those one would

. expect from a junior hijh sghool student.

1]

6. '.any of the students appeared hesitant in express-
ing their own opinions. Xor cxample, the quote in question
%

four .asserts that ghet%o resigents have no pride in their
homes, block, or sdreets.. Altheuzh many students disagreed
with the statement, they felt constrained not to express

their be?gonal opinions because they assumed the teachqr

.

expected avreement with the author.

aued uoon the assess ment three broad areas were
establiéhed:]l) developiny study skills; 2) increasing

readinc and writing skills; and 3) improving academic

self-confidence. .

ERIC R | (
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- -INSTRUCTIONAL STRATEGIES
The course was conducted as a workshop. The first
portion of each class seséion was a review of _the reaging
éssignment. Not only were the chapter notes of the st&dents“
compared and evaluated, but lively discussion of the qontegt
was encouraged. These discussions were most importaht, for

”~

they allowed the airing 'of critical issues and encouraged o

critical analysis. The importancc of dialog has been well ’ .

stated by “rierc (1972) "...&ithout'dialogue there is no
cémmunication, ond without communication there can be no true
education" (p. 81).

After the aiscussion, the class was inided into four
groups with each group receiving a different set of quéstions.
Zach member of the group wrote a response to the questions.

. The résponses were compared and discussed by the’group members .
Qhe‘finalltask of the group was to combine elements from the /
éiffefent responses SO fhatv'bestﬁranswers were derived. )

The group answers wére discussed and evaluated by the
enéiis class. A previously prepared 'model' answer was
tﬁgn compared to the ggo%p's answer., ‘As the class gained
self—éonfidence,‘they sften Qoted tha'lt theirZ;;sponses were, ,
indeed, superior to the supposedly model answer. .

Several‘class sessions were concerned with speciﬁib4
sfudy skills and writing strategies. Robinson's SQ3R (1961)

W

for soqiél science and Andresen's Frofundity Scale (1970) for

it , A Y

. literature proved valuable as constructs in guiding the

exiraction of important concepts. 3Sentence combining techniques,

[}

similar to those obutlined by lellon (1969), were constructed

by the instructor and found useful in increasing the students'

29 i '
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syntactic naturity.

3

The central question to be asked of any ﬁésic skills

Several’indioes ;ﬁggest that

/

program is "Did it wiﬁk?".
the program was very ‘successful. First, ??é retention .

rate\waé‘extremely high. O0f the 100 _studénts enrolled in ,
the program, only 10 did not complete their first semester.
Second, and perhaps.most important, the students did very

well academically. Their mean gradé point average at the

¥, .
end of two years was 2.5 out of 4 as compared with a mean
of 2.3 for. the entire college. Lioreover, of the five minor-

ity students awarded Ford Foundation Scholarships, three were

former members of the
In summary, the
Community College was

ing, and study skills

basic skills program.

£
program implemented at Suffolk County-
an attempt to improve the writing, read-

of students by méking their assignmants

similar to those demanded in the content areas. ° The course

N

was conducted as a workshop with much discussion and clarifi-

cation. On the basis of student retention dnd scholarship:

_ the program appeared to be very successful-
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An Instructional Team Agproach To Reading

and Writing Remediation
by .
Dr. Elaine E. Chernef

Reading Coordinator
The Learning Resburces Center-
Michigan State University

This article describes an instructional approach that has enabled
two units at Michigan State University to blend the teaching of reading
'and writing skills into a one term course. This teaming technique would
seem to be a viable approach for two year institutions of higher educafion
to consider particularly as thegedevelop approaches to cope with the

large enrollments and the wide variety of students they attract.

el v

" The develoﬁment of the instructional team approach grew out of the
need to provide both reading and writing instruction §or freshmen at
Michigan State University whose orientation reading test scores indicated

that they would not be .able to sdccessfully'cﬁmplete their,unfversity work

LY

unless their skilL)level wa§ improved.

Writing instruction that is geared toward the improvement of basic .,

et

sﬁills is offered through the Department of American Thought and Language's

Comprehensive English program at Michdgan State University. The Comprehen-

% . .

sive English track provides a sequence of courses for.students who need

help in déveloping their reading and writing skills The course carries

three academic credits and works toward,the fulfillment of the general

o

-

education graduation requirement

* All freshmen at Michigan State University take the MSU Reading Test.

4

Those students whose test scores fall below a designated percentile take

the first sequence of the Comprehensive Engiish, ATL‘lOlB.' This ccche

-
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L

in the LRC. The experimeﬁtal yeér's pre and post test results based on

covers dll aspects of written English and, additionally, includes a reading

L]

skills development component, The writing instruction is handled by the

ATL lOlﬁ staff, and éhe réading instruction is taught by the staff of
the Learning Resources Center.

The LeaFning Resources Center is an auto-tutorial learning center
that functions as an arm the Office of Instructional Services of the
Univerity College at Michigan, State Universit:y.l The Center prpvides )

both self-paced instructional units in the development of reading and.

writing skills and tutor help. Additionally,'the LRC staff write the

-

_instructional modules that are used by the students so that the materials

«

‘reflect the reading and writing éésignments of the university. The staff

of the Center includes a director, reading coordinator, two instructors
R

and a graduate assistant. Students work as peer tutors.

The team approach to the teaching of the reading and writing skills
- s
in the Learning Resources Centér. began in 1972. At that time the director
. i ' , '
of the Comprehensive English pfogram with the director and the reading

t

' N
coordinator of the Center devised an instructional approach that would

incorporate the writing instruction in ATL 101B with the reading progfams

.

, b~

the application of the Nelson—Qénny Reading Test, Form A and B seemed to

-~

indicate that at least 80 per cent,of the students who took the tests made

1

enough gains in reading to justify the continuance of the program.
The logistics of the instructional team were not too compligated to

work out. Each fall abproximately four hundred students test into the

]

1. The University College is the academic home for all freshmen ‘and
sophomores at Michigan State regardless of the declared major.

i -~




>
ATL 101B program. The classes are limited to twenty students in about

twenty sections. The ten week term ls divided into three week slots.
5 . . [

One-third of the sections work in the center the first three weeks, one- TB
third the middle three-weeks and‘the last group the final three weeks®

leaving finals week clear for eyaluation conferences. The division of

rhe classes is handled by the Director of the Comprehensive English pro= _

ram. The moré experienced teachers are usually scheduled into the Center

.

r the first three weeks giving :the less -experienced staff time to develop
PR . -
their programs.1 Each student completes fifteen hours of work in the LRC.

THis includes the three regularly scheduled weekly class hours plus two
itional 'volunteer hours". At the regularly scheduled class time the
sthidents and their teacher meet in the Center with the reading staff. The
LRE staff handles the reading instruction giving the assigned classroom
inktructor time to work with individual'students. The ATL teacher continues
" to give outside writing assignments during.the three weeks.

The flexibility of the individualized instruction given in the LRC

, . pdrmits the student to work at a comfortable rate in areas of specific needs.

e programs for the students are based on their MSU Reading Test Scores,
5N < . .
s the Nelson-Denny Reading Test and the student's own assessment of need.

g Each student has a folder in which the program for the three weeks is

4 s

s outlined. The student keeps a record of progress in the folder. Each folder
is evaluated once a week, and the student is given feedback by a staff member

in terms of what the student has done,\the quality of the work and the time

in-put. Analysis of time in-put shdhs that approximately 80 to 85 per cent
. 3

~

1. It should be noted that the Comprehensive English. staff is pot hired
on a permanent basis but on a term to term status dependent upon
enrollment needs.

35 L
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| ' .
| of the students complete the fifteen hours.

The team approach is now in,its £ourth year of use at Michiéan‘siate

. Un{qersity. The model has successfully enabled™ the Comprehensive ﬁnglish

bd .

department to offer a complete intensive brogram in reading and writing.

/. for the student with immature skills. This team approach would seem to

N [

be a viable model for those concerned with the teachfng of feading and
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MARY L. LEERSTANG, Chairperson
Kaleidoscope Department
. Triton College

\

v

. Want credit but don’t want to just sit in a
classroom? .
Want.a fun learning experience?
Want something more than lectures and tests?
Want involvement with people? -
Want to be active in a community?

Sign up for kaleidoscope! ~
And incoming freshmen at Triton College
in suburban River Grove are doing just that!
Something exciting is +happening at Triton.
Students -are ecstatic about sghool, instructors

£ !
i

dre becoming learners, and community mem-

bers are supeszo\rs ‘in a university transfer

program. These conditions are characteristic of _

. a program, recently developed into a perma-
“ nent department at Triton, called Kaleido-
scope.

Background for the kaleidoscope experiment

The Kaleidoscope curriculum design was

. transferred from the drawing board to class-
room reality in the fall of 1972, as an
experimental approach to community collegg
34 g'eneral education. It grew out of the realiza-

ERIC | 38

~ an educator’s dream working

~
-

tion that although comprehensive community
colleges must accept a major responsibility for
the general education of students who enter
the “open door,” edycators have not initiated
many alternatives to the traditional academic
“-approach to leamning. The lack of research
findings validating the effectiveness .of the
academic approach led to,the conclusion that
experimentation with alfernative approaches
,was long overdue. e

. _s}(gleidoscope’curricuhim design

Kaleidoscope was designed as a one-
semester academic/experiential prototype
based ‘on the hypothesis that direét, social
application,of knowledge is an essential stage in

. the learning process. The academic/experiential
way of learning eqcpmpassed the elements of
guided discovery, direct social application of
knowledge, and learner purpose and responsi-
bility. Kaleidoscope was. designed to facilitate’
.both cognitive and affective growth by incor-

» porating large-group presentations, small-group

discussions, individual conferences, and inde-

pendent community study. The Kaleidoscope

\

-
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package included academic/experféntial learn-
ing, heterogeneous grouping, and an interdisci-,

plinary "approach to subject matter. The six—

instructors in.the program weic responsible for
helping the students coordinate the academic
learning with /the field experiences, thus
: mf?k}ng theoriés applicable to real comnwunity
" life.

What type of cominunity projects?

Bach Kaleidoscope student spent one half
of his credit load working on a cOmmunity
project of his interest, with the help of an
academic adviser and’ a community Supervisor.

~The 20 participating community organiza-
tions included such diverse groups as the Oak
Pask/River Forest Chamber of Commerce, the
Proviso Association for Retarded Children, the
art dcpartment of Playboy, as well as other
social and political organizations.

Major Kalcidoscope objectives included:
1) acquisition of community skills, 2) develop-
ment of subject-matter concepts, 3) the inter-
relating of knowledge, 4) building of significant
humah relationships, 5) an awareness of self,
and 6) an ability to evaluate and integrate
learning into a satisfying life-style.

The research study —

The Kaleidoscope research study involved
100 randomly selected freshmen students (50
transfer and 50 developmental) and six instruc-
tors represcnting general education disciplines
The 1972 Kaleidoscope staff included Mike
Botterweck in political scienge, Jolene Carlson
in speech, Bill Hinely in psychology, Barbara
Nelson in rhetoric, Donna Rudy in orientation
(also the Kalejloscope counselor), and the,
author in Humpnities. Gopala Krishna served as
research statigtician )
. - The findings from the study revealed the
Kaleidoscope approach to be equal to tradi-
tional academic procedure for both transfer
and developmental students in areas of academ-
ic achievement, critical thinking, self-esteem,
and autonomy; while they proved the Kaleido-
scope program to be superior in the areas of

situation, while control students complained of
the irrelevancy of schpol activities to life, and
of -authoritarian instruction. All expgrimental
subjects benefited from the Kaleidoscope pro-
gram, particularly the community projects and

athe helping relationship exhibited by the in-
structors, who, were, in actuality, co-learners. It
appears that the pairing of the academic/
experiential approach to learning with the
instructor guidance provided in a helping rela-
tionship, formed the framework for an excit-
ing, viable alternative to traditional academic
methods, while simultaneously activating the
community role in community college general
education. One feature of Kaleidoscope, in
addition to the academic experiential ap-
proach, is the theory that the most effective
learning occurs when academic advisers, com-
munity supervisors, and students are co-
learners. :

Statistics show only a part of the Kaleido- °
scope success story; the people who ‘made’ the
program—the students, the instructors, the
administrators, and the téommunity supervisors,
all co-learners in the process—tell the fest.

N\

\
N

Excerpts

From the University Transfer Dean:

“« 1 am convinced that the Kaleidoscope
students received a larger portion of personal
enthusiasm for what they plan to do in future
years. They have become involved in a real way
and>many of them have, for the first ‘time,
begun to understand that success inlife is more
related to personal concern and involvement
than it is to facts and knowledge. T believe that
these students have received more than their
share of pefsonal ‘pride and personal satisfac-
tion from the program. With the continuedo
support of the faculty at Triton College,
Kaleidoscope could very well be the vehicle
which causes many of our dropouts to contin-
ue college. 1 very strongly recommend that
Tritoh College continue Kaleidoscope.”

From a comrhunity supervisor (architecture): k
.« . let me congratulate you -ahd your-

open-mindedness and attitude toward clements _ colleagues on a ‘one step férward’ in education.

in the learning situation: instructor, sélf; educa-

tional philosophy, classroom activities, peers, ,

and a sense of community and subject-matter
areas. .

Kaleidoscope students displayed a positive”

attitude toward all elements in the learning

t
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i think the whole concept is terrific! Learning
by doing was and is the only way to positive
education. In the past three decades wehave
_somewhat lost the -whole concgpt of what is
the ‘final product.” However, your Kaleido-
scope program is a_tefreshing return to the
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guild system of Leonardo da Vinci and
Michelangelo; the atelier of Frank Lloyd
Wright and Louis Sullivan, and the Bau Haus of
Peter Berins and Meis Vanderoe. You urc on
the right track; don’t Ict talentless people derail
you.”

From an instructor (counsclor);

“, ..l feel that Kaleidoscope has been a
good education for me. I have scen how the
cousrses are interrelated and can casily be
applied to personal and social problemns. I have
watched students pursuing their own interest in
a real-life situation, and 1 saw how their class
sessions helped them understand and deal with
their own lives more effectively.”

From a Kaleidoscope student: '

* . .] remember a girl 1 graduated with.
She was an ‘A’ student in high school and was
involved in student-directed learning classes,
She came to Triton and was enrolled in
traditional classes. She quit school because it
was all too routine. She felt she wasn’t gaining
any new knowledge or new experiences. She
felt that she wasn't learning. I believe if she had
been registered for Kaleidoscope, she would
still be in school.”

From a Kaleidoscope student:

® : ‘

“...inmy project I wasn’t copying from a

bouk, or falling asleep in a lecture. I was

actudlly involved. 1 was accomplishing some-

thing, and the sense of accomplishment mearis
‘alot to me.”

From a Kaleidoscope student:

“ .another student in Kaleidoscope
worked with a slow-learner class of fifth-
graders, and brought them out to the Little
Red Schoolhouse, where 1 was doing my
project with the naturalists there. It was just
great for me to take the kids out on the trails,
reading the signs and. explaining about the
anymals and the displays. 1 loved watching their
reactions and listening to their questions. I
think it was just as exciting for them to leam
about all of the new animals and plants along
the trail. . just being in the woods without
seeing cars and asphalt every gecond was a
treat. .I enjoyed showing them ,Something dif-
ferent and unusual in their daily lives.”

From a Kaleidoscope student: |

“. . .and I think it’s rather cruel that after
having had a glimpse, and after having golten 3
taste of what the education process could be
like, what it cgp be like, that jt will be snatched
away from us, and we are forsed to once again

L
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KALEIDOSCOPE s an ever-thanging prog&n whith involves students in real situations in the community,
relating classroom and social experiences in a meaningful and exciting way. )
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retum to and become a part of the cold, dreary
system.” .

From a Kaleidoscope student:

(13

a \
. . .I leamed more from my project
during an election year than I could in four
years of political science courses. It was a real
learning experience! Evcrything from political
science books was applied to reality.” ’
From an outsider (Triton student):

* % .. not having been on the inside of

* Triton College’s newest experiment, I feel able

to-report on a new program called Kaleido-
scope from a different point of view—from the
outside. I am currently in Mary Leerstang’s
Rhetoric 102 .class, which is dominated by
ex-Kaleidoscopers, and what I'have seen makes
me envious and sorry that I wasn’t able to get
into the program! . -

“My first imprﬁxon was the complete
rapport between student and teacher. The
teacher wasn’t ‘up there’ as if she were miles
above the lowly students; but she was on the
same level as the student. Not that there was

\'dxsrespcul’ it was more like a mutual admira-

tion for what each person could bring to the
learning situation. Discussions were for the
benefit” of all concerned and it seemed as

Y

/

thou;_,h the teacher was as eager to learn as the
student.’

As a result of its success, the chansmatlc
,Kaleldowope was made into a permanent
department at Trton College, offering 125
freshmen students an exciting alternative for a
full year of transferable general education
,courses. The KaleidOscope design, in its chang-
ing pattern and interrelated parts, encompasses
all stages of the lcarning progess. In its emphu-
sis on direct social application of knowledge,
Kaleidoscope actively involves the student and
the commumty supervisor so that it comes as
no surprise that the community is overwhelm-
ingly receptive. .

Kaleidoscope is new, and revolutlonary, it
is radical school reform! Sure, the idea of
applied knowledge has beenaround. for years;
but not in baccalaureate programs, as an
alternative approach available for each incom-
ing freshmdn, and offered for fully transferable
academic credit. It has growing pains, natural-
ly, and will be constantly improved as the
Program progresses. But as our dean noted,
“With that kind of, enthusiasm, how can 1t
miss?” Kaleidoscope s educatlonal dynamite.
An educator’s dream working.
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Triton Community College in River Grove,

te

111, has expanded its curficiilum choices

e

for freshmen by offering them an .

10n 3s an

&

ing op

-Jearn

innovative service
alternative to a general or remedial course

)

load. Project Kaleidoscope, a two-semiester”

program, offers 125 freshmen an
opportunity to participate directly in
community service as an integral part of

\

rning expericnce.

their classroom lea

4
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: ‘ ) . Stydt.nts who ‘enroll 1n P?ajcct Kaleidoscope serve for
! . ) . . .+ a minimum of ught hours a week in community agen--
San . ' cies, homes for the retarded and cldcrly, community ;
- : o . ' "theater groups, and architectural firms engaged in
) ) . low-income neighbdrhood rehabilitation. NN .
- | ‘ . . > -
F . S . The Students . .
L Project Kal«;idoscopc as. designed by—its—chuatrman

S e N Pr—Mary--Leérstang tp#givc freshmen faced with the
E S VR S : prospect of spending two years in a classroom cnviron-

' : S, 4 ment, the opportunity to participate in an alternative
: o) I ) - tq traditional ¢ducation. Open to all freshmen includs

% . - ing those who might usually be placed in a remedial

} program, the project has no rigid entrance require- -
SV e ments, and is limited to 125 students on a first come-'
' = . first served basis.
RN - . T R During the past three years, Project Kaludoscopgs
e S ~ reputation has grown throughout the Chicago com-
) “ munity. By word of mouth and printed materials, high
school students aré made aware of the service-learning
alternative and those interested in a non-classroom ex-
perience are asked to submit a registration form.

¢ All student applicants are interviewed by Kaleido- ~
scope’s counselor, Donna Rudy, who places heavy em-
: phasis on the student’s motivation and maturity. *

“If a student is motivated, if he indicates he can -
) handle the service commitment,” Dr. Leerstang ex-

C - plains, *‘we're not .tqo concerned with his previous

performance. All of Project Kaleidoscope's classroom
oq- work is strictly 100-level freshmen general education
i courses. Why should kids who have poor high school
s grades be forced to take remedial courses? Project
o Kaleidoscope offers them the opportunity to compete
I academieally — and they do.”
Most community college students who transfer from
two-year to four-year “nstitutions suffer a reduction in

Gl T R o grade points. However, subsequent research indicated
RNAY *-" ¥ e /“ that those students who successfully completed Project
b ' o 3 4 Kaledioscope were later able to transfer to a four-year
T schoot without a drop in grade level. . .

rys

Student Placement .

Freshmen coming into the program begin the school,
year wnth a‘week of orientation. During that time, the
$ix faculty members who administer the program in-
troduce the students to general classroom studies and.
help them explore student interest areas. Faculty then
divide students into small groups according to interest
area, and a faculty member helps each student traas-.
late his interest into a community service placcrﬁcnt' ,

“The student is solely responsible for |dt.nufymg his
interest arca,” Dr. Leerstang says. “Then ‘it is the
faculty member’s guidance that helps match the stu-
dent with the right community placement opportunity.”

. = Photo by Ron Kanwischer * Since its inception in 1972, Project Kaleidoscope

. Kaleidoscope student Cindy .Gross and instructor Jim Mec- has placed students in nfore than 200 community or-
Mahon take a call on the Nor(hwcst Youth Qutreach hotline. . ¢ . (Continued on next poge)} *
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ganizations in areas ranging from graphic art to carc

of the aged. Since meaningful ficld experience is essci-
. tial to Kulcidos:copc’s curriculum, the®aculty maintains
* contact : with community agcncicgs. canvassing ~ the

Chicago area for committed, intebested organizations.

. . o

Group Discussion. ‘

Project Kadeidoscope staff members guide students
during the semester by hejping them assess the correla-
tion between academic Iéurnin'g and Tield experience.
Each faculty. member, whether he ‘is responsible for in-
troduction to philosdplry or political svience, is in-
valved-in helping the student develop the interrelation-
ship between classroom work and community bc'rviu:‘
through a series of small group discussions.

By taking an. interdisciplinary approach to learning,
the Kaladoscope faculty coordinates the student™
education by relating learning to life, instilling an
awareness of self, and developing the relevancy be-
tween classroom caucution and field experience. Stu-
dents are encouraged to relate their assigned classwork
to their’ community service, to brawnstorm ideas gen-
erated by classroom assignments, and to evaluate their
individual learning. :

The Community Agency .

From the time the student enters the agency in the
second week of the semester until his commitment
ends, the agency supervisor plays a key role in Project
Kaleidoscope's evaluation of his performance.

As part of his service commitment, the student signs
a service contract with the agency, establishing lcarn-
ing objecti'vcs':‘ vp'luntccr ‘hours, and responsibilitics,
During his termr of scrvice, the "agency supervisor is
responsible for his training and-evaluation, submitting
periodic  progress "reports’ to Triton’s Kaleidoscope .
faculty to be incorporated aspart of the students
coursograde. ¥ | . o

“Evaluation meetings ate held between the studefity
.agency supervisor, and Project Kaleidoscope -faculty
members 10 assess the student’s service commitment.
Evaluation by the faculty is based jon the student’s abil-
ity to assume responsibility, his learning objectives,
and his pérsgnal growth, during service. The student’s
input in the evaluation process includes short writtep
or, verbal_reports to the faculty on the skills he has’
gained while participating in the commiunity service
project, his contributions to the agency, and his role
as an intcgral part of thz organjzation’s work.

* The number of students placed in an agency varies
with neced. Some agencies request as many studeqgts as
.express interest, while other may request only one as in
the case of the Farm Club, a school far *mentally
retarded children in Hinsdale, 14,

Project Kaleidoscope made 2 single placement in
that agency by sending a 3tudent whgsc love for an-
imals and children made her an ideal candidate for a

44
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[ !
volunteer counselor, I)uring her term in the project
she helped youngsters relate to their environment by
teaching them rudimentary farming skills and how to
care for animals.

Crisis Intervégtio . )
At Northwest Youth Ou‘(rcacb (NYQY, 3 YMCA-
spunsored crisis injefvetion center in ’thcagq, 12
students voluntege a good deal more than the required
cight hours a week. as phone counsclors and members
of an cmergency nfedical team. '
.. Sercened by, professional staff of eighyt to make
sure the studeRts are mature enough to hugdle the
responsibilities of telephone hotline counselors, volun-
tegrs are given an intensive six-week training course
before being paited with a more experienced volunteer
in a2 “buddy” counseling system. Once the training is
completed, students volunteer fot two six-hour nightly

shifts on the ‘hotline, handling calls that range from

suicide prevention to'drug identification, as well'as giv-,

ing referral information for other social services. R

“Grudents involved on the hotline are an important
part of the agency,” said Jim McMahon, Kaleido--
scope’s philosophy instructor and a volunteer at NYO.
“They realize their service is a valuable part of com-
munity involvement and they find their commitment
a tremendously important part .of their undergraduate
cducational experienee.” < ca v ¢ cwe @

&
All students are trained in Red Cross first aid pro-

cedures and are capable of giving emergency” first aid.

instructions over the phone. As part: of Northwest
Youth Outreach’s medical team,” same students ac-
company co-director Dr. Dale Foster into the Chicago
community on drug-related emergencies, administer-
ing first aid and making certain the individual gets 40
the hospital for treatment.

The Community College ‘;

Triton's Project Ka%idoscope has introduced to the

<community college curriculum an experiential ap-
“iproach to leardfing which is a viable alternative to
traditional classroom education, «™ ’

“It’s timcﬁhc commuifity cqllcge'actcd as.a com-
munity college,~said Dr. Leerstang. “By giving stu-
dents. ekposure through service-learning programs, the
college is doing what it was established to_do—fulfill
the learning needs of the students while participating
as an active ember of the cominunity.”” 2

Many Triton students who have completed Project
Kalcidoscope continue to serve tas yolunteers. The
Volunteer and Community Sefvices Board, headed by
Michael Almada, places ‘150 students, about half of
whom receive academic ¢redit. Many work as teachers
aides or with the mentally retarded, Next yedr the
Board, which was founded in 1971, will change its name
Lo the Human Service Programs Office and will initiate
a voluntees program for Spanish-speaking residents.
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To tailor a reading course to fit the needs of nursing

This problem arose ou of the possibility that failure to

BROWARD COIUNTTY COLLIGE HORTH CAiPUS
READIHG DEPARTIENT

b - Can
Deperineac Leoks rearl Liuud

Taile
. T L. AP, |
I“~0r‘c bers Llolice o2l

PROJECT:

Course de51yn and guide for 1nd1v1duallzed prescrlpt:ve

instruction to be used in a reading program for nursing

students, . ) » .
- . . “ L) \\ . “’,,,' - J . )
v A ' ) ,'
PROBLEI: ‘ o Yo .

ot

[} »

‘'students who requ1re an upgrading of stheir readlng skllls.

achleve in the nursing program and board fallure are d1rect-

'lv related to inefficient or inadequately developed. readlng

. techniquess

CONSIDIZRATIONS:

percentage of time devoted to study skills, vocabulary devel-

‘opment, and analytical readirg. .

A
Root .program.

Vocabulary program. : ' n a
Text. s | . . -
Speed. / ' ]
Effectiveness of Listen and Read Program. .

Perce%tage of class vs. lab time.

Spebial medically.related materials. ) . .

\

Transfer of general readins skills to specific course of

- -

study (Rationale Effect o f ‘wider knowledpe base on readlny) .

1
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.study and testvtaklnr Sklllo, to improve their vocabularies,

INTHOGUCTION: .

]

K]
The purpose of this prajees was and is to develop in~
nursing students a readings ability proficient enough to handle

<t

easilv nursing course reading requirements, to develop their

to acoualnoygﬁzn with medically rég;ued Latin and Greek roots,! .
and in general to encourage these students to expand their

reading range and knowledge base. In order to accomollsgk;hls
task, a course of s»udy (oyllabus) was planned a statement of

~ -

obJectlves vias establlshedzand set down for the students, a = -

rmedical roots program with-tests was deyeloped, a guide for

independent, individualized prescriptive instruction {Indivi- ’
dual Laboratory Rccords was devised, and a course evaluation
form to be adnlnlstered and returned anonymously at mid-semester
vias de51gned to further guide the 1nstructor. (Se= enclosures.)
Mot included here are the vocabulary program (the latter half of
the Bersen Evans Vocabulary'Program) with tests, all of the lab-
oratory materials used (but which are listed on the laboratory
record sheet), a variety of supplementary teaching materials
provided byhﬁhe instructor for class discussion, and all diag-
nostic instruments and sample nursing boards.

blnce “the pr1nc1ples of remadiation (overteaching, building
confidence and noglVatlon, and using any -and all aooroprlate
sensory-motor patnways) remain essentially constant, 1t was
dncided that an eclectic nmethodology tailored to individual

needs would be'the best aprroach. Iloreover, the instructor

fo. ’ :5"‘ S .
was not overly concerned with theféxldioyy of the deficiencies,

S




but chose rather to treat the symptoams, to strengthen weaknesses

* by dealing through strensrths.

v ‘. \‘_"
The nature of this particular reading course posed a few

additJdonal wroblams because of the sbec1a11zat10n of its students. Co

~

Here were and are a group of nurs1nv students W1th special vocab-

»

ulary needs who lacked s01once~read1nF¢6kllls, study technlques,
o . ¥
and organkgation in general. ‘Special materials of a technolo- ‘

gical or sciehtific nature were selected for laboratory use. . ;
-~ ) . .
Study techniques and science-reading skills wers emphasized. .
But, since most of our activities are not speciallzed in‘content, N
the instructor used certain materials in the belief that proper
reading skills transfer éﬁd adapt to any situation (i.e. reading‘
for a specific purpose, relating .past knowledge, discoveritg and
utilizing fermat, recognizing differences and similarities,
.reorganizing material to suit purpose, varying rate and style
of readings according to the mater{al, predicting outcome from
'events,,drawing conclusions, and judging quality snd usefulness
of infoématiop). Further, it is believed that a, competent reader
'ﬁtilizes whatever skills (once he has msstered them) necessary in ;

|
any given situation. Experience-approac: and student-centered ‘

methodology were employed in all medical knowledge discussions.




FINDTNGS
These students came to us tired and much over-worked partly

. because of the nature of their course of study and partly because
; 2

-
of poorly developed reading skills. In the beginning, they were

told that this course was reguired. After about five weeks, they

3

were told that it was strongly recommended but not absolutely

requlred Consequenﬁly, only 12 out of the original 18 remain

P\b"ﬁ R = | ’ v -
. at the time, o thls wrltlnghLmia‘semester)** Follow1ng is-a brief y

&

1

%j ’ summary of growth im these students in elght weeks,
'1 -~ . l ? A \ 5
/ . Student Comprehension !iile  Voc¢ab. 7%21é Total jile Grade Leve
A 32 w’ " 40 12
. - 83 61 13 i
' : B : 18 65 . b5 12 |
e e e 56 el 1
C / 8 65 35 C 12
. 30 ~ 78 61 - 13
4 . ‘
oD o1 20 14 .. 10
50 21 26 . 11 -
) E 5 © 21 9 9
10 37 20 1Q+
F ) 27 29 25 11
N~ , 58 Ll L6 12+%
G ! 39 7 10 9
. " 13 ~ 21 T " 10
H . 1 38 9 9
-5 71 33 12
T . 20 v 21 17 10
\ ~ 2L v, bk 33 .
3 29 15 17 10
58 . . 27 33 12
‘ 13 21 1L 10
L L : 35 | ) 1 10
58 52 52 13
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The‘figures in the first 3,vertical columns are percentile-

. scores in comprehension, v0ﬂabularv, and total reading ability. -,
The fourth column is the readlng grade level. In the case of’
student A, the flrst horizontal llne of figures represents .
reading ability as of 9 January 1976; the second line .of flgdres
repreSents reading ability as of 1 MA¥ch f§7ofpetc. _The sets

. » of figure;‘are obtained\from'two.forms'of a‘standard diagno‘ ic

| reading test (DRT) "All students shdwed'growth in comprehension ‘
except for student K. 'Students G and B dropped off in vocabulary.‘

In total readlng and grade lev-l, 'all students demonstrated T v
growth. These results were achieved in only 20 hours of actual
clas:-Iab time., - A major difficulty is the lack of time'these

et = awv\‘wm.—w

...~ - - students. taye to -$pent . in I4boTAtory activity. “The instructor —. — - —

-

fullyybelieves that even greater growth could have been achievéd ,
g. if the students had been able to devote more tlme to ‘this course.

) ’ However, in. general, the resultant growth 1s s1gn1f1cant and

-

g clearly 1ndlcates the value and worth of such a course. P

éhe slmple course-evaluation form was also glven to these '

~

’ students at mid-semester. Eight of 12 sald(they would elect a

reading course if not required (questiom 1), . A1Y 12 replled AN

4 -

that they mould ‘recommend this course, that the skllls learned

N F s

here allowed them to be more efficient students that they could

.covor helr readlng ‘assignnents more efflClently¢ that thelr co

medical vocabularies tad 1mproved and thdt they had a greater R

-
. AT

awareness of words, in genaral (2~6Y. Nine preferred\a class- :

.°, lab program (ours), 2 all lab, and 1 all class (7) N1ne students

4 ' used their syllabus (8)._ Nine found lab tlme engoyable and .-




< ¢ ¢

i

. . -~
worthwhile {9). All students rated the instructor as good (10).
Only 2 studeﬂts made suggestions totﬂv>1nstructor' one that

. .1 work on spe01flc we%knessos, and one that nursing students be

’

required to take such ‘a cqgrse earller dn - the program (ll). {

Tw6\§f§d°nts Tecomnended more medlcally related materlals (12). ,

Two studehts felt tlre instructor should have assigned spe01flc;

: ’corrective mate{ials (13). The last question deéling yith the

N " most helpful part of the course ‘was answered with just about
eyerything that was done. Lab feceiveq/B votes, medical roots 2,
vocebulary_e, timed activities 2, classroom experiences 2, read-
ingucomprehension activities &4, films 2, skimming\Q, work on

main ideas’2; and reading for purpose 2. Of course, most students

listed two activities. The instructor believes that the responses

IRV
<

were, for thé most part, verv positive and very favorable. _The

igstructor attempted to vary activities and methods of delivery

as muéé as possible to meet all neads. From the test scores and,’

evaluatipﬁs, it is concluded that this gourse has, up to now,

. been achieving its objectives.

)
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., Introduction to course and text.
Testing and evaluation.
Introduction of medically

» relatéd root program.

Reading formula.
Laboratory materials.
Main ideas "
Study schedule

: . " SYLLABUS - ENGLISH 105
. Text; Reading Skills by William D. Blake" : ' |
® V&cahula;y: Bergen-Evahs Prog}am, Me@i€al Rootﬁ§rogiaa . ) c
T T gaboratory Program: Ind1V1dua11£ed prescriptions after testing,
. * evaluation, and conference with instructor.
WEEK 1/° . WEEK 2° -

Varying rate and style of reading.

»

-

“Skimming and ecanning.

Reading the Newspaper.

. . Media and materials. Text: Chapters 1 and 2 .
~ - _
WEEK 3 WEEK, 4 .
Shadowscope. RFU program. v ’

100 Eassages.
Separaiion of main ideas from

., Text: Chapters 5 and 6
uiz: Part 1 of root programs °
Text: Chapters 3 and 4 :
” - d N;
WEEK 5 ' WEEK'6 =~ 7 7 oo

\ N

Improv1ng—mémory.
Acquiring proper reading habits.

supportive details. - - Quiz: Part 2 of root program. :

14 . —
Text: Chapters 7 and 8 . . Text: -9 and 10
WEEK 7 ' . WEEK 8 .
introduction of Bergen -Evans Takimg notes and summariZ1ng.
program. Listen and Read program.
Vocabulary enrichment. Quiz: Vocabulary Vol. ILI, Side 2
Text: 11 and 12 Text: 13 and 14

' )




. ‘ —\‘ 'y
> . "\ .
) e V. e
WEEK 9 i *  WEEK 10
Mid-semester testing and evaluation. Library refresher
Re-evaluation of prescriptive Planning. reading time. )
instruction Quiz: Vocabulary Voluke III, Side 2
Text: 15 °and 16 -
oo WEEL 1 . WEEK 12,
Introduction of Volume IV, Side I Faulty reasoning and writing tricks
Critical reading. Inferences and judgments.
Ingreasing knowledge base. Satire and tone. x
Text: 17 and 1§ Quiz: Volume IV, Side I ;
' Text: 19 and 20
WEEK i3 WEEK 14 '
Nursing board pre-tests. Reading selectively.
Introduction of Vélume IV, 2. Quiz: Volume IV, Side 2 N
Affective reading. *Text: 23 and 24
. Reading the novel. ’
Text: 21 and 22; pe ) |
|
¢ . o ~ ‘
WEEK 15 * WEEK 16 . o B
Introduction of Volume V, Side 1 Quiz: Volume'V, 1
- Final Review . Final examination and evaluation.
Completion of lab work. ’ § '
*
x ’
R N = . N
‘ = “é"a




OBJECTIVES FOR 105

1. To.read with concentration, with an alert and inquiring mind.
2. To understand word meanings-in and out of context. '
3. To skim, or make an appraising preview of material to be read in order to
determine the best method of reading it; determining the relevance of a
" source to the purpose in hand; finding quickly a needed bit of information.
4, To read at a sufficiently good rate to read daily assignments efficiently;
this may include reading by phrases. e * ‘
C \\EQ To adjust the rate of reading to the nature of the material and the purpose
’ of ‘the reader; and changing the methdd with change of purpose a d material.
6. . To judge wisely what must be read carefully and what may be skimmed.
7. To get the main idea in a paragraph and in a whole reading unit.
8. To follow and remember the organization of a passage while reading.
" 9, To rdad for ideas; understanding and interpreting ideas. ”
10. To-distinguish between the author's thought on the subject and the reader's.
. 11. To perceive close distinctions of thoéught.
. 12. To fdllow through an .argument or a line of thought to the end. -
13. To understand abstract material. ° ' '
14, To draw conclusions, and understand implications, inferences, and assumptions.
15. To sulmarize and generalize. . , o
g 16. To read critically; analyzing and appraising. .
17. To perceive the tone, mood, and purpose of the writer.
18. To read creatively. ) ‘ .
19, To read to remember.
20. To understand, remember, and use facts and concepts; that is, the technical
vocabulary, expressions and symbols of mathematics, the physical aciences,
and dther specialized areas. . : .
21. To achieve your individual goals. : .
22, To'achieve a gain in reading speed of a minimum of 100 words faster per minute.
- 23, To achieve college level:.or above copprehension.
24, To achieve college leVel vocabulary. i *
. 25. To achieve efficiencyyin study skills and test taking techniques.
' EVALUATION:’ ‘ ’ B :
1/3 compilation of test scores PR
® 1/3 laboratory records and hours in lab .
1/3 examination (knowledge of skills and efficient reading techriiques

and. standardized ‘test) .




Mié~Term‘Evaluatidn of Reading Program
1. Vould you élect a reading course if not - required? Yes No
f 2. ‘would you recomnend thié course to your friends C .
A as a wofthwhile, helpful course? - Yes No
3. Do you fesl that the reading skills and s;udy |

techniques preserited herg will enable you to bde.

. a better, more efficient student? ) \ . Yes No
' ' L, Have you been able to cover yoﬁr reading‘assignméhﬁé
. faster and more efficiently? * ‘ Yées No
. 5, Has your medical vocabulary improved? Yes No
o 6. Do you have a greater

4

7. Which method of instruction is best for you? *
a. Entire laboratory bprogram )
b. " Teacher directed discussion and textbook
program with no lab *
‘ c. Part lab and part directed discussion (ours)
. d. Other--explain.

awarensss of words, in general? Yes No

g. Did you use your syllabus? _ , Yes’ No
' 9, Did you find lab time enjoyable and ﬁoﬁghwhile? Yes No
10. How would you rate your instructor?
a. Good
) b. Fair
c. Poor

» L)

11. Do you have any suggestions for your instructor?
Vhat? ’

-
<

.

12. What part of the ¢ourse would you change?  How? .

13. -How.can your instructor improve your learning experience?
t- ¢ - 1

1] . . .

*

14. Y“hat part of the reading course has been most helpful té,you?

: :
- L)
¢ : : ' *
g B

5.




DEFINE THE UNDERLINED ROOTS 1IN THE FOLLOWING WORDS.

. 4

Bradyphagoa

1.

2. ] Acromegaly

3, Dé&matologist
4, ° Leukemia X
5. Cytology

MATCH THE WORDS IN COLUMN 1 WITH *UE MEANINGS IN COLUMN II. PLACE THE LETTER

NAME

SC

ORE. .

MEDICAL ROOT TEST PART 1

v

AN

10.

- +

[4
Carcinoma

Hysterectomy
Gingivitis
Dysphasia.

Chromocyte

BEFORE YOUR CHOICE IN THE BLANK BEFORE THE WORD.

COLUMN I

11.
12.

L

fu
W
.

14,

fu
(9]
.

16.
17.
18.
19.
20,
21,

L

L

N
N
.

23.

N
S

RN

25.

Q
=
o
_Q
1]
tz1

iris
tear
tongue

a)
a)
a)
a)
‘a)
a)

iso
lacrim
gnos
edema
dorso |
inter

front
under

-

b)
-b)
b)

swelling B)
b)
b)

equal
side
kind

w0%zrxu~:ommuow$

¥

THE PROPER MEANING FOR THE FOLLOWING ROOTS.

excision

back
aboyé

COLUMN-T1I

joint

"hidden -

neck

side

finger, toe

righf

gum

both

air . *
heart .

blood

blue /” .
same
good
bad . v
stone

¢¥ in

c), fat

c) knowledge
c) over:

c) side

c) between

+

«

.




NAME _

SCO

. &

RE

TEST MEDICAL ROOTS PART II

.

DEFINE THE UNDERLINED ROOTS IN THE FOLLOWING WORDS.

it
.

N
.

w

g

pseudomania 6.
rachiometer 7;
psychosis.} 8.
xanthemia ° 9.

W

consanguinity 10/

11.

y—
N

13.
14,

y—
W

16.

AL

| aud

it
.

N -
O \O-
.

21.
22.
23.

T

NN
W &

.l.

.

\

- LY

necrosis

therapeutic

enterorrhagia

eupepsia

narcolepsy

3

b '
MATCH THE WORDS IN.COLUMN I WITH. THE MEANINGS IN COLUMN II.
BEFORE YOUR CHQCE IN THE BLANK BEFORE THE WORD. -
'

COLUMN I COLUMN II
melan . A, foot
myo : . «B. wvision
vaso ' C. muscle
pod . D.. development
otomy E. halt
opia F. black
sindstr . .G. tumor
plast H, attraction
troph I. left
stasis J. vessel '
oma . K. destruction
tachy L. incision
philo M. many .
lyso \ ' N. wvein
poly ’ 0. repair '
P,

fast

CHOOSE THE PROPER MEANING FOR THE FOLLOWING ROOTS.

26.
27.

1)

w W
N -
.

33.

il

uni
pleg
scler
ren
meso
neo
paas
thorac

.

a)
a)
a)
a)
a)
a)
a)

a)

one
speech
hard

backward

small
nerve

formation .

rib

b)

unit

-b) ,paralysis

b)
b)
b)
b))
b)
b)

57

soft
leg
middle

next -

phase
chest

c)
c)
c)
c)
c)
c)
¢)

i,w C)

PLACE THE |LETTER

.~)
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WORD PART

a

ab
abdomin/o
acr/o

ad
aden/o
aer/o
alges/1
algia
ambi/1
an
angi/o
anis/o
ankyl/o
ante
anter/o
anti
arthr/o
aut/o

bi

bi/o ‘
blast/o

*blephar/o
.brad/y -

calcane/o
carcin/o
cardi/o
carp/o
caud/o
cele
centesfs
cephal/o
cervic/o.
cheil/o
chir/o
chlor/o
chol/e
chondr/o
chrom/o
circum
clys/o
col/o
codp/?
con .
contra

cor/e,core/o

corne/o
cost/o
crani/o
crypt/o
cyan/o
cycl/o
cyst/o
cyt/o

~ dacry/o

dactyl/o
de

-

ROOTS FOR MEDICAL TERMINOLOGY

DEFINITION

DEFINITION WORD PART.
without ectomy
from ectop/ o
abdomen edema
extremities emesis . °
toward emia
gland , encephal/o,
air end/o
oversensitivity enter/o
pain S epi
both érythr/o
without esthesi/o
vessel eu
unequal ex
stiff extra
before gastr/o
before .genfo .
against e gingiv/o
joint glossdo
self gkyc/o
two gnos/o

~1ife ,» | ~ gram/o
embryonic form graph/o
eyelid gynec/o
slow hem/o -
heel . hemat/o
cancer hemi
heart hepat/o
wrist heter/o
tail hidr/o
herniation hist/o
punetivepunctuehon/o
head o ' hydr/o
‘neck hyper .
11ip ‘hypo
hand - hyster/o
green in
gall,bile infra
cartilage inter
color ’ intx/a
around ir/o
wash irid/o
colon is/o
vagina . itis
with kerat/o
against . kinesti/o
pupil lacrim/o
cornea lapar/o
.rdb later/o
skull . leps/o
hidden ) leuk/o
blue 1lip/o
ciliary body lith/o
, bladder log/o .
‘cell lumb/o
tear lys/o
finger,toe maer/o
from mal

.blood

excision
misplaced
swelling
vomiting ‘ .
blood ;
brain /r;
in .
small intestine
over '
red

sensation

good

from

in addition to
stomach

. origin,beginning

gum . ®
tongue

., sugax

knowledge
recording ,
insfrument
woman

blood .
half
iiver
different
sweat
tissue )
same T >
water =

more than normal
less than normal
uterus o
in, not.
below, updqr
between

*a

N,

‘within

iris '
iris

equal

inflamation

cornea

movement

tear .
abdominal wall
side ’
selizure

white *
fat '
stone
study
loin

. - 60
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WORD PART

dent/o
derm/o
-dermat /o
dextr/o
di/a
dipl/o
dips/o
dis
dors/o ,
drom/o
dyn/o

dys

ect/o

ectas/1a,ectas/is

.

e

v

+ DEFINITION

v
¢ .

tootn

skin .

skin-

right
through
double

drink

to free,undo,
back

running with
pain #

bad

outer
stretch

LRy

{ T e

WORD PART

v

malac/o
mania
medi/o .
@egal/o
melan/o
men/o

mes/o

. metr/o,meter

micr/o
mon/o
multi/i.
my/o
nyc/o
nyel/o
myx/o

many
muscle

ES

- DEFINITDON

softening
madness
middle
enlargement
black
menses
middle
measure
small
single

fungus
bone marraw
mucus




WORD PART
o

narc/o
nas/o
necr/o
ne/o
nephr/o
neur/o
noct/1i
nyct/o
tull/di
o/ ot
oid
on/o
cna

omphal/o"

oaych/o
aaphor/o
oczhthalm/o
onia
nrchid/o ~

“orrhagia

“orrhaphy

Y

-

orrhea
orrhexis
osis |
cstefo
ostonmy

sorta)

otony ,

par/a
par/o -

‘patin/o
-penia

peps/o
per

perd

pex/o
phag/o
phas/o
phil/o
phleb/o
phob/o -
phorn/o
phor/o
phren/o
plas/o
plasn/o
plast/o
pleg/a
onafo
pn2um/o .
pneumon/o
pod/o

.o

#t

>

N

v

DEFINITION

slcep

nose

dead -7
new

kidaey
ncrve
night
aight

none

ovuim
recenbling
saselder
tumor
savel

nail

ovary

eye’
vision
testcs

&
hetmorrhage -

suture

~flow

rdpture
ccndition
borea

new opening
car 3
incision °
around

bear
discase
lack of*-
digestion
through = -’

around ‘

£ixation
eat

spcech
attraction
vain
fear
voice ’\
carry
diarhragnm
fornation
fomation
repair
paralysis °
breathe
alr

lang

foot

e

'Xentr/q

_¥c3tce/o -
.vigcar/o
“xanth/o’ - 7.

WORD PART

polly
post
nprster/o
pre

[Tto
proct/o
pseud/o
psych/o
ptosis
py/o
pval/o
pyr/o
rach/1i,rachi/o
ren/o
retin/o
reétr/o
thin/o
salging/o
sanguin/o
schiz/o
scler/o
scop Jo

v Secmi

sevt/o
sinistr/o
spir/o-
splen/o
stasis
stonat/o
strept/o
sub

super

sym-

syn |
tach/y .
therap/o
therm/o '

.thorac/o

thromb/o
tome

trans

tri

trich/o
trips/y
troph/o
tynpan/o
uni -
ur/o _ .
vasfo

“

-o

S

&
s
N, v
P

£
i
¥

DEFINITION ' -

many

after

behind

before

before

rectum

false

mind

prolapse

pus

renal pelvis
fever, fire
spine

kidney

retina
backward

nose

fallopian tube
blood
split
hard
examination
half
infection
left
breathe
spleen
halt
mouth
twisted
below,
above
together

with ¢

fast

treatment

heat

chest

clot

instrument for
incising.

across e
three .,

hair " . -
surgical-crushing
development
eardrun

one

urine

vessel

belly

bladder

organ

yellowh

H

under
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I. Introduction : \i 7’

OPERATION PLATOON

» .
\ CN
&y . M
. f

In the Summer of 1972, immediately’, fo]low1ng the end of tﬁe Viet Nam

era, Oscar Rose Junior College was des1gnated to deve]op and 1mp1ement

a spec1a1 pilot project for Veterans through ‘the HEw S Ta]ent Séarch/

Upward Bound program. Th1s proJect was to 1ncludé basic stud1es courses'

LS

taught to two hundred veterans by d success oriented 1nterd1sc1p11nary
team which would build thase basac\\oucat1ona1 sk111s from which success
in postsecondary education cou]d be ach1eved The basic stud1es courses
evoaved into Psycho]ogy of Persona] AdJustment Deve]opmenta1~Read1n93
Basic English Composition, and Bas1clMathemat1cs ﬁetsonal counseI%ng'

-

and tutoring are also components in th1s proaect\\\;

Population - ’ R K ..

0scar Rose "Junior Co]]ege is located in an urban area "and has a
student body compr1sed of approx1mate1y 40% low’ income and m1nor1ty
individuals, both Black and American Ind1an. ORJC has more Blacks than
any other, institution of higher education 1in the étate of Oklahoma,
except predominately Black Langston University. e

fhe criteria for selection into the Special:Educational Veterans
program is "as follows: .

A. Recent]y‘discnarged. ‘ L _ ‘

B. High School dropout, or minima]f& edﬁcated witn a background of
academic failure in secondary scnool or colfege becadse offdeficiency

[

in basic educational skills.

» . !




A LA

C. Poorly motivated. - . - o . R
,D. Unemp]oyed Veteran or one who. has employment on an 1nterm1ttant .
or part-time basis but who has potent1a1 or incentive to better his
economic situation.
E. Underemployed Veteran who is unable to rise above his current
emplgyment level due to lack of educational background.
r ', F. Physically handicapped Veterans who might benefit from this
¢ _ educational program. . ,

Program to Accomplish These -Identified Student Needs:

Because of the criteria for selection into the Veterans Upward
‘Bound program at Oscar Rose, a new 1nstruct1ona1 strategy "in the basic
skills was deemed necessary.. Reading, it seemed, should be the heart
of such a programo Gradually; it was decided that platoons of 22 students

\\\\ would be scheduled across the four subject matter areas. The four

teachers involved in each team would, therefore, have the same students

-

. COmmon. Perhaps more 1mportant1y, students would see relationships

amgn the four courses. A personality theory studied in Personal
Aﬁaustm nt could be the topic for a three paragraph theme in Basic

nglish Composition. Math could be used to figure read1ng rate in

Developmental Redding. Developmental Reading, as a tool course, would -
undergird the entire four-course, introductory semester curriculufn.

: ”%he ehtire “vertical team" concept, then, evolved as 4 way to give Veteran
students a better shot at trahsfer of learning, affective as well as
_cognitive reinforcement, and attention to the individual.

¥
L
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Four Discipline Vertital Team Activity One

Performance Objectives: . K L, .
, .
Upon completion of this activity, the student will be able to write

a short essay about rale playing and self-concept as theywrelate—in -
_literature and everyday life. iy L d T -

. v -
' - . - ~ t
- 3

Discipline Activities:
Mathemat1cs. The student will d1scuss and éva]uate strateg1es in .

forming matrices in forming re]at1onsh1ps 1nvo]ved in ro]e playfng . e,

and self-concept. - P \f . .

«

eading' The student will learn to spe]] and def1ne terms learned

o ~

?D in the mathematics, psycho]ogy, and En§11sh c]asses. The student
__;:11 be able to identify the f1gurat1Ve Ianguage used and wr1te an ' S L.
original phrase using that conVentnon - < x5 : IS .ﬁ T
Psychology: The student wrll exam1ne and d1;cuss var1ous ]1terature : .q;ﬁ '
which 1dent1f1es role playing and sle»concept ' ‘_"" A ?4.:”‘
' . English: The student will 1earn grpup d1scussaonland paragraphhessay n

) techn1ques necessary to wr1te a paragraph re]at1ng ene of’the 1deas

presented in Emily Dickinson's p5&ms and use 1t to, eva]uate the fact S -

"7 .
self-concept or use it as a SOund1ng board fbr what the poet expects
from the role of a surgeon or phys1c1an. S '3,"‘ K : L

t . . oyt . ) LR K
Assessment: : T . - (o e !

. ‘ NN
o +4 . ‘ ,' ~ Lo

Haying learned the mathematical, psycho]ogica],,read1ng and 'p

- a

- commun1cat1ons skills necessary, the student will wr1te a paragraph o

‘

35
—_

(-‘ L -~
essay re]at1ng the various aspects of role p]ay1ng and se]f—concept \\ o

to literature and to lifes ‘ R P




- Horksheet For Vertical Team Integration
' (Activity #1) :

. Readihg

- ‘ »

Performance ObJective t

-

_The student will be able to spell, define, pronounce, and

sy]]abicate the necessary psycho]og1ca1, mathematica1, and English
.terms 1nvofved_in reading or writing about role playing and-
’ »

e
self-concept. *

-

N -Activity In Your Discip]ine

: Student w111 1earn through class exercises the definition and work

exercises, 11sten ‘to lectures, participate in group discussion on

spe]]ing, def1n1ng, and sy11ab1cat1ng the necessary terms.
Activ1t1es In Other D1sc1p11nes

Mathematics: The studert will work out different mathematictal

strateg{es for forming matrices that are involved in game people

" . play in forming relationships or involved in working out conflicts

related to role playing and self-concept.

Psychology: The student will read and discuss literature re1ated
to role p1aying7aﬁa seTf-concept. T .
English: The studen; wi]] 1earn‘to read, discuss and write about
what he has ‘read in a well structured paragraph

Assessment In Your D1sc1p11ne (Tests)

A test will be given in reading to assess the student's abilityto

[

spell, define, pronounce, gyllabicate, ‘and use each of the vocabulary

terms. -

™ < . V% '

~
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Team Assessment
(Does The Skill Carry Over To The Other D1sc1p]1nes7)

Ay

The student will perform adequately in small groups discussion in

a11‘c]as§es.

The student will write a paragraph on the assigned topic which is

acceptable-to all téachers in the team.
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1.} Mathematics: Student w111 discuss and evaluate strategies in forming

: Norksheet for Vertical Team Integrat1on

© (Activity #1) ..
. English Comp. I
_ performance ObjeBtive . 2

i
The student will learn to discuss, through. group discussion techniques,

the relevancy of Emily Dickinson's poem "I'M Nobody!  Who Are You?"
'to actual aga]ysfs of self-concept and-the relevancy of her poems

"Surgeons must be careful® or "Is Heaven a Physitian?"s to the import-
‘ ' § o "
ance given to the doctor in his role in real-life.

2

The student will learn to structure and write 2 paragrapﬁ essay.

F

Activity In Your Discipline T - -

L4

. “The student will read assigned poems then participate in group disecussion.”

’ .. . - "
The student will perform various tasks, 1isten to instructions on.para-

»

'graph and essay structure and will learn the necessary mechanical skills

to write the essay. .

-

. v

Act1v1ty in The Other Disciplines

Aoy

~ matrics 1nv01ved 1n role p]ay1ng and self-concept .

]
Reading: The student w111 learn to spell and define terms which .apply

"

to role playing-and self-concept. The.student‘w111 learn to identify
* o

and use specific f1gurat1ve 1anguages. -,

Psychology: The student will learn to re]ate se]f—concept to role

. o~ *

‘playing. o

" L]
Assessment In Your Discipline (test)
The student will perform adequately in group. discussion. I

The student will structure and write ‘a paragraph essay on, the assigned

“

topic.
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. Team Assessment
(Does The Skill Carry Over To The Other D1sc1p1]nes7)

<

The student will perform adequately in group discussion.

The student will write a paragnéph essay which is accgpfable to all

. & . .
of the team teachers. - A
- K
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n dins Test Scores .and Actdemic Cuciess in Junior College
AN Reopner il s llgh

.

-
-

1

Rescarch was done at Lecs Junior College in-Jackson,

Kentucky to determine the relatirnship between reading test \‘\\

scores and academic success. Lees is a small private liberal . ‘*\x
arts college that has just introduced career programs such :

T ag-.electronics and media into its curricula.

N

The reading specialist began a testing program to ob-
: L . i : ™
tiin predictive and screening iaformation .to use for counsel-

ing students about carcer choices, course loads, etc. At

. 3 - - ) . - )
the end of the first semester, it seemed apnropriate to

cvaluate whether or not the reading test did predict grade-

'péint averages. The results of that .reSearch are shared in.
this report in thc hope that others who have done similar '
rosearch will in turn share their findings with Mrs. Oda Van
~»inkle, Reading Specialist, Lees Junior College, ;ackson,
Kontucky, 41339,

The Nelson-Denny Reading Test, Form A § B, was given

¢ the Freshmen class in September, 1975. At the end of the

. :11 semester, thc grade-point averages earned at Lees Junior .

¢ vlicge were gattered.' Then, an expectuancy table was prepared
~1~ring th,elatirnship between the Nelson-Denny Rehding: -

.* scores (the predictor measure) and grade-point averages

- carned .(the assessment measure). .

’ ‘ Thy_Nelson-Denny Pecading Test scores in the expectancy

n

.

. . s B .
tahle were divided in:o categories of high, average, and low.

High scarre were those 65 pcﬁ@entild and above. Average

4 ~ .
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scores were 46 percéntlle to 64 percent11e and low scores

.

v -

* were those of 45 pertentlle and lower. ° , . ‘
. The readingv;gst scores were then related tof}ne-gradef ’
" point average in the expedtancy table: The grade—peinteiwere
alse divided into categories of high, aVerage,.and léw. ﬁigh .
grade- p01nts were consadered to be those above 2.9. “Average w
grade-point averages were those between 2. 0 and»Z 8. Low o |
gradefp01nt\averages were those below 2.0, k . {
’ \\\ ‘ , ' ' . . " ’ .,:
| \ EXPECTANCY TABLE T X L 3
. - Relationship Between Ne&son-Denny Test Scores and‘Grade-?oint Averages.
Nelsqg Denny Seores Grade-Point Ave‘ es ‘ N= 1}4 ‘ .
= 114 . Low ‘ Averag: r- . Hrgﬁ . *f
S I
7 Average o 0 ) C 3 Lo 12 - L
Low 1.3 30 / 27 “’j'

From the expectancy table several predicationé about a P

. !
. 1

student's success emerged based.on Ris Nelsqn—Denny Test,Score.

. /’. They were: If a student scores high on the ﬁeison—Denny Test,

he will 'probably receive a high grade-point average. If g : i

’, . v -
. " - . .

student has an average score on the Nelson-Denny Test, he

‘.
»

- " will-probably rece1ve a high grade- polnt average. If he gcoxesfl
low on the Nelson- Denny Test, he W111 ‘have about an equal . ﬂ
» [} . - |

chance of earning a low, average or h1gh grade p01nt average

. |
* ~

) at the end of the first semester at Lees. JUHIOI Co;lege.-

“¥ The Nelson Denny Reading Test d1d seem, then ‘to pre&ict

ey “H“: - grade- po;nt avqragés for~those students who scored ln the hlgh




@

*

or average percentile range.

-3- - . ) R “
However, the test dld not pred1ct
what would happen to the low scor1ng student \ .

A

As is often the case with research, there were more ques-

tions raised then answered. Some of those qpes%ions in¢lude:
why did not the Nelson-Denny Reading Test predict more ac-
curately at the lower end of the reading gontinuum? Is a
valid measure of readlng ablllty at the lower end? A questlon
we are explorlng at our college is why did a large percentage
of students earn grade-point averages above 2.9 and yet scored
low on the Nelson-Denny Reading Tesg.

This resSearch which is focused upon the Nelson-Denny
Readlng Test's ab111ty to predict grade- p01nt averages at
Lees Junior College can be considered as a beginning effort:

to understand the relationship between reading and academic

success.




hd r
" .y 5 * t
“ - " N . ’ ’l -
' i e’ - : . .
. v s .
\‘ . ‘ ? ' - '\ 9 .
N A N
' 1 ‘ ’ ‘g v 7 ) " L ’5 ~ eo
w . -~ (.
° . . “ . ¢ ‘
* ’
-, . ‘« " N
. ' t Ge . , D
- R
’ :’ .: t.
. . * . -
s N . .
LY ‘ ¢
4 '
3 4 ‘ .
? , \
4 v ‘e [
“ N . .
o
N Ky
A .
M ’
- .
e RESEARCH REPORT .
)’ ' !
) . v
* N ' . v
' o . ’
4 .
: 9
’
* .
H ! ~
. \)
. . . .
.

Self-Concept as a Predictor of Reading Achievement

- . ., of Community College Students

_ Robert Drummond, College of Education

«Walter McIntire, School of Human Development
[ ' University of Maine

[

Kent Smith

- ~
v ' :Clayton Pinette , .
- Bangor Community College .
. ¢ ’( . . .
/ .
H . -
. 2 .
”(l & v
s N - 'y ‘A
. . . .t ) . » . . ~ , . . ]
. . . .
1 -
- v ' N
* . .- N
\ .
© : . < . .
) ' KN .
. v 1 ~ ' r e N \ Ne hd
. ' . e ;
1 - N
. '7(;:

ERI

B A 7o providod by ERIC .

-
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After deciding the objects of instruction for a course,
the second step in many models of instruction is assessing
the entry behavior of the students to be taught. The instructor

need to know both cognitive and affective dimensions of a

.

student's behavior.' It is generally accepted by personallty

’e,

theorists that the feelings and beliefs one holds about

oneself are primary motivators of behavior and that the

antecedent for many of the individual's responses is this )

self-concept (LaBenne and Greene, 1969). Wylie (1961) and

2

Putkey (l9i0) in reviewing studies dealing with the dimension
Yy Y

of self-concept have found that there have been consistent
reports of a relationship between self-concept and academic

performance. Felker (1974) concluded that positive self-

¢

concept was related to good academic achievement.
P (4 -

' Lund and Ivanoff (1974) using aJSelf ~concept, scale from

N
o~ .t

the Adjective Check Llst fouqd that there were differences

in the self ~concept of college students by demonstrated ‘ .

l- .

reading ablllty, by sex, and whether .they enrolled in a ° %

program of reading skills. They recommended as essential

I Y

for the amprovement of developmental reading programs that

o . H

as an 1n1t1al phase the evaluatioh of the individual'’ s self~

concept be undertaken. . «

~

Studies investigating the.importance of personality

dimensions in predicting achievement of students enrolled in
- 8 - ‘
developmental studies programs in community colleges have
LN -

been limited. The studies cited ebove all investigated o
differences between groups rather than examining the ability

of self-concept variables to predict reading achievement.
- . - ‘ N >

a A 78
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.
» 1

The purpose of this study was' to explore the contribution

I

of intelligence, self—coﬁéept,.and previous réading achievement

- ‘ .l

to the prediction of reading’ success in- a program of develop- .

voN

mental studies at the community college level,

v

PROCEDURE

$ubjects . ' .
The subjects were ninety-= flve male. commun1£y Eollege

studeﬁts, ages 18:26,‘enrolled'in a Developmental Reading

Program during the 1974-75 academic.year at the Bangor

Community College of the Uﬁivérsity of Maine at Orono. The

>
Banéor campus 1is a two—yeaf community college with programs
in Dental Hygiene, Human Services, Law Enforcement, Mental

Health Technology and General Studies. The college has an

open admissions policy.

Instruments - ?

A}
‘ - -

The subjects were administered the Otis Quick Scoring,

Test of Mental Ability to assess their scholastic aptitudé
and the McGraw-Hill Reading Test to measure reading comprehenston.

The lattgr provides a total score which consists of sub—

' scales of reténtlon, skimming and scannlng, and comprehen51on.
The research\\\a\cllnlcal form of the Tennessee Self-
Copcept Scale (Fitts, 1965)\Was used\to measure dimensions
of self—concept. .The scale con51sts\gf\ijo\§élf descrlptlve | b
statements which the subjects use to por y a p;pture of ;
-t

[ themselves. They respond to each item on a fa

>

79




Ja

of the sub-scales range from .60 to .92 with a median coefﬁ{Eient
of .88. . u , |
il '
Procgdure » . oo |

The students were administered the three research instruments
at the beginning of the semester and the McGraw-Hill Test

(/ again at the end ‘of the semester. A stepwise multiple

regression was computed with the post test total scores on

the McGraw—HiEi Reading Test as the dependent variable. The |
. .05 level of s%gnificance was used to cug off the entrance
of variab}es in the regression procedure.
‘Results B ! ' .
Seven of the thirty one independent variables‘contributed

significantly to the prediction _of the end of semester reading
performahce on the McGraw-Hill. The seven variables accounted

+ for 78.4 percent of the variance. Two were significant at ’
the .01 level, the McGraw-Hill pretest and the OEis Quick

Scoring Mental Ability Test. These accounted for a total of

64 percent of the variance, for former 55 percent and the "

N ”

latter 9 percent. ' '
Five of the sel%—concept sub-scales on the Tennessee

self-concept inventory contributed an additional 14.8 percent

of variance. These scales were the distributions of "2's,"

the dis%ributionsogf "§5tg," Row'3, Jthavi;;;" Personal{ty
Integration ‘and Column A "nggical Sel}.“

DISCUSSION
* As expected, the entrance leyel reading achieqement and

scholastic ability of the students contributed the largest

proportion bf variance in predicting end of semester reading

>

Q ' ’ . ‘ 8() " "




performance. Self-concept variables, however,' accounted , fox.

)
P s

approximately 15 percent of the additional variance. o

The dlstrlbutlon scores relate to how one dlstrlbutes e

” ,‘ ‘

his answers across five available choices on respondlng to -

the items on the scale; two represents "moébly“false"'ana

i . )

five, "completely true." The response patterns purportedly

- »
N Ve L

indicate aspects of self perceptlon. The»extremeyresponses

indicate the certainty with which an individual' sees himself.

Row 3 scores - "Behavior," comes from thé itéms that ,. r

N4

— . \

say "This is what I do or this is the way. I act.”" This .
. iR S,
R . . -

scale measures the indiViduJ;T;\peréepbion’of his qwq,péﬁaviéffp”p

’
~e

or the way he funcgions. . v

The Personality Integration scale conpaiqs itémé which

differentiate individuals who were réteq well adjusted. N

High scores relate to good adjustment. +«Column A = The .  ~

Le ’

Phy51cal Self - scale gives a plcture of how,the Lnd1v1dual
presents his view of his body, QLS state of hEalth, his fy.
3 ,f“‘;’ A N

¥

physical appeafgnce, skills and sexuality.
The clarity and-definitude of ho%/a person sees. himself,
physically as well as psychologically, ;are important concepts ' -

,
L4 .
- . ' i 1

related to achievement in a developmental reading program.
<

“a

The extent Af the contributiqn of séLchonéépt vér;ables s
’ " to the prédibtion of reéding achievement Qupports the pqsition
taken by Saw?er ang M? tin (19251 that self-oriented counsel-

ing be ‘provided for sdeénts in déveloéﬁe;tai réad}né érograms

v

as an integral part of the pfogram. ’ .

-

Formal counseling as a distinct service may or may not

o 2

be available or accepted. by students who have low self-

concepts. The teach®, however, can help to provide a

ERIC 8t




growth environment as Kunz (1968) has suggested to foster

/ ~

positive self-concept. This can be done by clear identification
or diagnosis of specific reading problems, proper prescriptions

. and sequencing of reading materials, and proyiding positive
reinforcemeht to the student. Selecting reading material

<

that the student will use or will find usefu} in other

courses may increase his motivation and show the transfer
value of the skills taught. Individualization of program

, L4 .
based upon the student's needs and interests rather than

~

following set work schedules can be valuable in establishing

the proper environment., Units focusind on self-awareness
qu self-understanding, which are appropriate to the social
///”/f and emotional level of the adult developmental studies

student, can be especially effective.

E

‘Iﬁstructors in developmental studies ﬁrograﬁs should

»

-

3 consider assessing information about the personality, v?lues,
. N L4 .
e

o and attitudes of students as well as their present level of

achievement. The knowledgé of the total individual can be
. X .
valﬁable in planning a more valuable instructional program

’
N °

for the individual. ,
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“The Dilemma: . ‘ :

The problem of quickly testing the reading skills of first term freshman
descending upon the registration tables‘bv the hundreds has plagued
Lansing Community Gollege for vears. But the *search for a rapid stcreening

instrument incorporating simplicity of administration, "rapid-fire"

N

' . N
correction, and almost immedidte feed-back, i.e. interpretation of scores

»

» .
With a student population approaching 16,000 (head-count) in an open-door

institution, a correlative dilemma was how to§counsel "low-scorers" prior »

to their registratio;\BhQ as soon as the test results were available. .
> ’ - - A‘ * * *
' A Ray of Hope: 7 B ' : ’ .
a 28 , .

’ N

In the fall of 1974 after examining coungless cau;fogs and looking over

quantities of tests, which for one reason or another had to be rejected,

' ‘ n . o L3 AN
Ronald P. Carver's Readinp Progress Scale appearedf1
s ' .

[

While the format of the test seemed geared toward administration in the
' /
A

elementary classroom? it nonetheless offered sufficient potential to
« - . - Lt

- -
-

* warrant experimentation in our college reading classes.
- - ' . . b s - ‘ . .
- °

. .

: Plus Features: ' ‘ .

. "

e In conside?%ng the poéitive characteristics of the test, mostrimportant was
) T e .

K
) - e
-

’ what it purported to measure? ‘ - :
A ¢ - .
P —— : L . -,
"' 1Rona1d P. Carver, The Reading Progress Scale T(Kansas City, Missouri:
Revrac Publications, 1971). ~° L . .
, v
. [} . R . ) R N ,
: M
S 1 N
Q . , * - . . -
E l C / v . ' 8 6 . e
T . ) o “

to students, was only one element of thg’quest. ¥ ) .
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Much criticism has been levied at the so-called "traditional" reading test.

. . recent psycholinguistic studies of

reading and learning to read have raised -

some serious doubts about tonventibnal

reading tests such as the Davis, the
*Stanford, and the Nelson-Denny. Whatever

those tests measure may not be .very good’

measures of reading ability. It®may . o
very well be that reading is not as readily

quantifiable in any meaningful way as we

have up to this time thought it was. ’
%§ﬂ§ - Reading, like writing, is a prgcess, an ‘ ’ © -
o@}f activity, and there is no widely meaningful o

way to quantify writing.

The Reading Progress Scale according to Dr. Carvér .

,

is designed to measure reading-input

( performance. Reading-input is the process

- by which the graphic symbols concalned in
-~ reading material are deodded or translated

_stored or upderstood.3 \

K3

Dr. Carver further points out that "In the terms of the theoretical computer
model of reading, the test is indicating reading-input capability. That is, _,

the test indicates the highest level of reading material difficulty that the
- ) ¢ B

individual can read or input.”a B o, =

The test design is indeed a ''revolutionary. development."5 Rather than the
¢ [
"read a timed passage and answer multiple~-choice questioné" technique, the
- N - e »

Reading Progress Scale employs an ingenious use of the cloze procedure.

- 3

Missouri: Revrac Publications, 1971).

)

2Thomas S. Farrell, ”Reading in the Community College," College ggglish
XXXVII (September,‘l975), 43- AA i ) .
>

. ¢ » [N
»  “Ronald P Carver, "A Computer Mode Réading and Its Implication for
Measurement & Researth ' Reading Research Quarterly, Vi1, Summer 1971, %449-471.

.
?Ronald p. Carver, #'Manual for The Re

n ProgreSS’Scale (Kansas C1ty,

?Ibtd 11 ..

- . [ .

[SEEN
-, - . - A
- * ~ . 2 e
- Y

into a form which .can be subsequently “ - o

.
»
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Aruitoxt provided by Eic:

ERIC

- AN AR 7 , : ‘ ’
o e e - .
: e ~. . L T . )
e _' ’ The term "cloze fderives from the Géstadlt.
" ii"i ceerm 'elozure.’' " '14-1is ‘used to‘descrlbe the
NS RS tendenLy £o'r~ a person mentall? to complete

.‘f.or make whole dn ipcompléte pattern and to
3 . “gge CQmplete pacrexna as, figures more s, |
' ' readlly :han inuomplebe ones i

. .
s N ," -
.‘\ . .o . -u" }"‘u' !

o

a reader’to usé a variety., of contextual 1;ﬂl nf“;_.~////
flnterrelatlonshlps ‘in completiqg any par- R
. .ticu}lar blank. It deals not only with- e -

- . . specific word fieanings but. also the ébllrty RO
' of the reader to respond: to anéloze test '0‘«\‘~:r
- will reflect the total 1anguage abilitleq
*of the reader.

4 N 0 -

oot v ; . 3

Further advantages of the test according to Cirver are its firm grounding

{n theory and its "mechanized" test item construction aimed at ginimiziﬁg‘

'Y P
. . . DI
UL AL

. - - "
i . - PR

squectivigyf o,

- Ty

. The cloze procedune measures the\abilitv of -

* R , '

Levels Identified:

9.

rBrieflx The Reading Progress Scale consists of ‘four graded paragraphs each

v

app#oximately 100 words in léngth., These were selected from 330 paragraphs

analyzed 99 Bormuth in 1969.7 within each paragraph a student responds
. » .

v

1
>

¢

twénty times by marking an X" in a blank "ballot" square® which precedes a -.

6John Gilliland, Readability (University of London Press Ltﬁ:.'l972),

102-103. N ” . D
- JJ R. Bormuth, Development of Readability Analyses,” U.S.0. F. (Final
Report Project Not 7- 0052 Contract “No. 0EG~3 <7-070052-0326, Malch, 1969)4 .

. //

5

.x"
5

-
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Example: D ¢ ‘
Spaces have been marked with an X n front of the words that belong in the_sentence
. wants to .. 9 anew car, but ® M cannotgeta = M8 joan; so he has gy " wait atleasta ¥ few
J0g wants 10 o buy ane . = 9 A bank : % 1oV ~ red
months lohger o i e
.- e v coo ' ’ .
- A y 3
. @
. la order to "pass’ each paragraph the ,student must record at least 1B correct
]
responses,.  Accordingly, a score of "4." all paragraphs adequately maried,
- L]
) . .--',3 , " 112'n\v1 , " or non mav be achi,erc'l . o .
S —_— . i
= ’:‘ Shaee K _‘,." ) - . ‘ » n
The storing levels may be 'interpregéd as follows: @
* . [ ' ' o
. . Léwel "4" - grades'10-12+ reading ability
~o—Tevel "3" - grades 7-9 réading abilitv
) Level "2" - grades 4~-6 reading . abilitv
Level "1", - grades 1-3 rcading abilicy
Level "0"-- non-rcader ’ n ¢ N
i . i L
' LT 1 T . N ’ . !
\ fross! Indicator: . a e
’ it must be emphasizyd that.The Reading I'rogress sScale aims to gencgally assasy °
T "gross' levels of literfacy. 1t is criterion referenced and quickiv i1dentifies
' Q“
v students whose reading proficiency levels suggest a need for spe.ial guidance. -
! 4
[ ! )
- L. . y ’ ‘ h (
Streamlining Necessary: ' . B
e g ' ) ‘
Wwhile the test in its origingl format was adequate for testing small groups,
‘ o % . - :
many shortcomings were evident in anticipation of large volume admini-tration
’ k)
) . ., il the college level. Mso in the preliminarv-field tests with the original »
i 00 format, a number of possible refinemtients became apparentf )
* . o . »
PN A ’ . . Na & -
, _ S . . d
| o c, A © o 89 . . g
B . sy ’ .o
CFRIC- | - , oo Q
== . . . 4 .
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) ~ v L .
v

In view of the.entnusiasm of the reading spocialiststinvoIQEd in'the BT

[y . R e ' . oy S

preliminary experimentation, the close correlation $eTween the RPS test, Lot

0 i , L s .
scores apd tast results from othér longer tests, and'the‘specialists'
subjective assessment ‘of the ~tudents' rtndtng abilities, the decisiqn

+ .
was made to undertake a ''face-lifting" operacion C I was'at"this boinn‘
: Wy -
that notations mapping {he quest for an "ideal" design were recorded
. € . L. . . »
. ' " 1..-.Reduce pages of test. ' S
' Two sides in origrnal—- aim for oné. Siiplify.
.« . Solve -problem of Tecording name on test page=--
“no previews before starting time. . o .
v 2. Rewrife directions.” Make language simple : e
. L. and direct.’ Define difficult words in context ‘ S
with subtlety. Give uwxample, but eliminate LTl T
need to mark page.. Somehow combine direction . e L
sheet with test. Trv-folder with cut-out P .
"window" at top ‘and directions on cover, or s
come up with another solution. L '
o .3. Reduce test scoring time. Present system TLoos
. i unwieldy. Try using automatic test (3-M Datronics)
. scorer.’ Entire process should take* no more than. *#
e L0 minutes.  Experiment with self-contained .,
answer ''key." Try to eliminate ''rights keys. ' e
4. Include Lnterpretation of test scores for ° A -
C : imMediate ""feed-back.” Try color coding paper L e e e

" ‘to avoid confusion. v S . ' -

. 5. Be discreet' in placement of score. Thisﬂis é
sensitive area. - . :
66 Introduce minor editorial changes,_especially, A

. e " punctuation for clarity and consistency. , . " ,
Y P (Check #ith author.) - , :
N > ~ R L N . .
."Advise and Consent:% Tt - .
v ) ) L. N

4 . , # " O
At this juncture thére was no point in proceeding unt{l Dr.*Carver, the
) ) N R
author of The Readxng Pr_&ress Scale, was consulted He was bothlcooperative
~ RS
“ and encouraging and exhtbited encrmous 'faith" in our xmpending cosmetic o ;

s
~a

- . : - .’.

surgery.“ Negotiatinns progressed and a comprehensxve agreement was reached N S

[ . -

~
-

- ’ - . . .
e 3 .. . o

Q. . . ‘ _ .
~”[£RJ!: . S .90, . '
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Creativity .in Progress: ( .

An absence of administrative bacﬁing and 4 lack of financial shpport are

often the greatest "stiflers" of creativity. In this project there was

s ¢ no evidence of either. In fact, every signal was "green." Fall term

pre~-registration at the end of August’ wés slateg;for the beginning of the

9

pilot study and provided substantial incentive. :

-~

<

s . e

In viaw of the need for cooperation of a printing firm, that was one of .

. v

the first contacts sought. Again, fortune smiled, and the printing

’

"consultant" was both patient and low-key--two essential pre-requisites.

o

His first task was to produce "mock-ups" of the test page, Experimeg:iyg, .
¥ with spacipg, type style, type size, and paragraph arrangement 1n“an .
B ’ -

. »

‘attempt to compressufhe original from two sides to one.

k)

* » .
-
s

At the same time queries were sent to 3-M requesting answer sheet desigﬁs
N .

for use with their Datronics Test Scorer. Although the 3-M designs were .
potentially usable, a shortage of time and lack qf éroximity along with ’

oth;r complications led to thé abandonmeng of this rqute.

»

N .

. N !

After days of page shuffling, conversing, and reviewing designs of existing
( N !

°

' tests, an 1ldea surfaced. It seemed better than any to date. A rough !

i
; ’

. sketch was drawn, and its feasibility was explored with the printing . .

"consulgént. iﬁe‘idéa seemed the essence of -simplicity: \ 7 .

N
s

The Plan: ) < ‘ ' .
‘ * . ® ¢ ' N PR R
Take two sheets of chemically treated "carbonized .paper,” one blue and one "

& A‘ ’ {

~

~ .

one white. Cum or 'pad"” the upper edge comp&etely. "Pad" two spots at tpe R
v ( j |

i
i
i




bottom to discourage a student from pulling the two apart.

)

L 4

Page One:
//“ On page 1 provide a line for the student's name and the date. Below this
print the "Directions.” These will be couched in simple terms (low reuding

s «

l¢vel). Further, a recordlpg will be made of the proctor reading thgse .
directions and adding special notations that will add to;the clarity an&
might be changed periodically to adjust to a variety of testing situations .
 without making the printed foEm obsolete. The "Directions Tape" will

further be consistent trom session to session adding to the standardization S
of the tesgt administration. Include the seven minute timing period of . '"no

sound" on the tape.

Page Four:

At. the en&abf the tape direct the students to flip the "packet" to the
9 g

+ white sheet, page 4, and begin the test.

¢
N s !

vg’v

Page Three: . Lo

When time is called, collect the "packets" and rush to the scoring room wherg

s

. Y

¢ ) thred scorers "open'-the tests at the bottom and grade\them by counting the

* Q »
o ' »
# blank balot squares in the quadrant for each paragraph. Only the squares .
. ‘ o -
for «the correct answers Have been strategically jprinted on the back side of .
]2 & s
g the test page. Thus,[kor each correct response there is a é%?bon "X" 4in the

,‘ ‘
o a . - D .

" * . R e . "5 N
“box, and blank boxeg indjicate errors. The scorer places a check mark in the,

"~

’ 3 4 ° LR .
. lower corner of ‘each ‘quadrant to note a "pass" or "fail" for gach paragraph.

~ ' 3 x

T " These are counted and the testrscote is circled in the scoring box at the top

‘o

K | & . 4
. . .
L S =
. .V TTh < n- . ~ n *
3 L3P LS & . ) . "i
~ ]
. o » © S~ . - »
S Lk - 92 .
(<) ‘ ) ey ! . POy A \ A . ¢
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] right ‘corner of this scoring page.

Page Two: -

* »
Directly above this box is the gummed "hinge," <holding the blue and white

4 ‘

sheets together. And here is an identical scoring box in which the student's

score is also cirgled. Above this score 1s a complete explanation which

- 4
interprets this score using °d levels of prose.

.
.

’

The test siorers then ‘separate Ahe two sheets, and the _b: 'Directions/Ex~

~
. '
4 [ ¢

. N - W N . .
planation" shevtséfgguh—wTrﬁ [ts,score discereetly circled, are hurried back
.« 6

to the testing room. v
\ -
N .
Implementation: oL
: ’ A sample was put together. It worked. Of course, numerous refinements were

+ . g
still necessary and there will no doubt continue to be minor changes.

) " 4
9 +

i 4
The test .arrived from the pripter in good, time; and the test was initiated

kﬁn schedule. It screened 1759 'students in 134 testing sessions during a
L4

.
.

two wekk period. .

¢

The Beginning:

- .

This, of course, is just the first step in the pilot sgudy, and an in-~depth

-

analysis is underway to assess the test's validity, reliability in considerationt

of the pew format, and tpe transplant té Ehe community college yebel. An

. additional consideration is whether correlations exist between test scores an
’ “
¥

G.P.A.'s'gnd/or RPS test scores and other reading level measulements. But

W q

] \
* these are  subjects 'for another papey. ﬁ .
" . . / . “ /
¢ xl . . e ' a
) « A ,
Wl +
. 93 . . o
¢ \)’ . ] : K . o ) 1 \ ' R » ° \,‘ . \ I'
~ E MC “ " E R ‘ < ‘ P
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Aruitoxt provided by Eic:

-

"Counselors Endorsement:

In conclusion, it might be noted that the Counseling Department responsible

* b

orientation sessions during which the tests were administered

expgi;unced a total attitudinal transformation. They anticipated the tesgzng

hY
with skepticism, apprehension. and in some cases horvor.
N\

\for the

Their view ih
M h
retrogpect is one of delight and' amazement. Two gscrors appear” to account

]

£

ion of the operatlon. In each
I's

for this. h\\flrst was theyspeed and precis

session the packcts were distributed,

tests udministorc;\dn no more than twelve minutes: five minutes for .
\~ .

Each bétterw of up to forty

Trgect ions; seven mlnd(es for the test itself.

>

ests was scored and retux\ed in three to- four minutes. The counselors barely

A

/ L 4 rime ro make announcements, and the tests were back~

Secondly, each counselor was supplied with a Fall Term Schedule on which was

-

marked tthe minimum reading requirements (by level) for every course in the

a U
i ——

. wstitution. These were solicited from each department chairperson and then

1 -
collated into a master list.

(\
g ! ,

When scores were returned to the testing rooms, those students with "0's,"

t
“11's " and "2's" were circumspectly called to the attention of the counselors
13 " ~

who judiciously provid;o them with "extra" guidance. e

.....

.

-

Promisin

-

It seems thaiggggryong was waiting for the grand "SNAFU," but it never

L4

materratiiédiiuThis can oqu be regarded as a good omen. Of course, new

. B »
"

the directions communicated, and the ’
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tests will continuc to be developed and reviewed as for example the ,newly

completed Tests of Functional Adult Literacy: An Evaluation of Currently

N

Available Instruments noted in the September 3 1975 issue of Higher
8

Edutation Daily.

But fof the moment The Reading Progress Scale appears

to be the most likelv candi@atﬁf}or college-wide adoption here at
Lansing Community Coliege. The insctitution has a far better idea now than

ever before of the dimensions of its first term students' reading problems,
E o
and more freshman have bevn counseled before registration with an eye to their
. ! R .
reading ability than ever before.

.
B
v

The administration of The Reading Progresg Scale.may become a standard part

of the entire registration protess forzall students, rather than fhst for

. . N
first term freshman during pre-registratiop. Because of the speed and

a . H N}

simplicity of administration and scoring, instructors are far le%s reluctant

to include it as part of initial clasd sessions. All things considered,

¢
The Reading Progress Scale tells us far more in less time than we've known

in the past; 1t promotes a general avwareness of reading ability that formerly
l ,

I §
was restricted to a sclect few, and from this vantage polnt the sky is clear-

> 7 i

with no way to go but up!

8Tests of Functional Adult Literacy: An*Evaluat1on of Currently
Available Instrumenfs is a newly «<ompleted 125 | page work containing specific
information on thirty different tests designed for adults. It is a U.S.0.E!
document edited by Dean H.'Naf:tinger, Northwest Regional Education Laboratory,
7\? S.W. 2nd Avenue, Portland,, Oregon 97204. :

- )
. ‘\

- i . . .
Redding Progress Scale Form 5 removed due to copyright restrictions

n
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S "S. D. BIGEOP STATE JUNIOR COLLIG 4 _ \
g ' . 351 NOBLH DOAD STRETT -

. LORILE, ATARAIA 36073 .

.

The Cﬂmﬂrehenvlve-Acacemic Program
Syllubuu for Readlng Tmprovement - 100
\, e Fall CQuarier : - v

O ZT”TION OF TTT READING CCURSE

——— i i Prtrtemaimnp. an. s s

. Readlng 1s a manJ -cideg, _vexry ¢ omplex activity. .IY is a lenguege process
=1 2r than a subjecc, a proccsu which involves auditory as well as visual pcreep-
t; . The facet of language in/ reading is developed through the studert's present
of pencral achievement, . his performance in other areas of corm 'nication,
'c tac1ty, his background, and his desire to make use of readirg in meetinv
mxry of the dermands of society. :

&

. Materials and content of the cnurge "‘e‘adjustad to individual reading ‘leveis
.and nreds )’ students. Several cla-g sessiors &b the beginning of ihe quarter -

aco dewsted to dic"nosuic testing. . The dla"nOStLC daia yield=d by this testing
nen uscd to dﬂte_‘ine thc mnterlals and actletles most apprcpriate for @ach
eradznt. , —

< — - ,V .

, Major enphasws of instruction is on wvord analysis, vocabulary and comprehan-
icn skills. Rate and other higher level sgzils are included as needed. In ¥
addivion, ipstruction and piactice conce”n*np effective procodure, for reading
co11c~» texthocks is presented. I

Instruction is presented utilizing a combination group and ind171déal’h,d
instructicnal approach. ©Cne of the throe cessicus each week is a gooup gsz3sion
daallnp wiih topics covered in the tcxt. The Power, of the Weri by Evelyne ”*rflll,
61“ st: An Academic Skills Prooram by but h Cc1-n et al. and aiso €omd sactions
‘ TTm The Turaiug Foinc *n 1-Reading by Doris Vilcox Cilbert, th provnulﬁf a
'« ormprehensive review of general reﬂdLﬁﬁ ,ullls. Pollowlng/}he resulis, of dia-

aonatics tests, students are guided to aveas of work where tests have revealed a*
nesd {or further instrustion and practlce.

‘ L.
‘ P4

TESTS AND FV&LU[TIOW PR O"EDUDFS ‘ ) . v «

a. Towa Silent-Reading Test-lAdvanced,Form Cm

e e s e il N -

" . b. Tactics “I-Tisgnostic 1°°t I ’
. = L o
L . . - .
2. Tcacher-made tests and'lnfor@gl evaluations ars condtizted
. throurhout the course on-an individual and group basis as . -

R nceded. - ' . C . ' {
T oo cet .
R 3 //Oot Tests gdministered at the' end of a quarter or the final
ot quarter to evaluate progresg - i}

a. Iowa Silent R.teadin'T Test-Advenced Form.Dm
————~——___ Db. Tactics I-Diagnostie Test II -
C e*\\ Teacher-made skills examination covering textbook 'and other

. Tgroup WorkK.
, d., Additional tests and cva luations whcre appreorinte.
~ , .
oo % .

“ERIC o '

Aruitoxt provided by Eic: »

1. Pre-tests administered at beginning of .the quarier . ' =




» ‘*N ,
— . -2 -
B BffORTINS CTUDENT PROCRESS - N - )
. ’/ . -
1. Because of the indivicdualized nature of the instruction ! °

. presented in the CAP Reading Course students should be
' kept informed, throush frequent informal student-teacher

conferences of the kind of progress thzt he is making )
throughcut the quarter. o
J ' .

2. The marking system as designated by the colleze will be used
in reporting grades to the Registrar's Cffice 2% the end of
4 each quarter. /

3. When necessary, Report to Farcnts forms will be sent to inform
Cparents if a s+udﬂn is in danger of failing. /

TEXT_SOURCES USED phme FALL OUARTEI - Loy

s ‘ ~

Websuer S Jew_pq; eglat"TI ‘*Pnar/ pringfi ld MassacﬁnsettS°

p G. & C. isrriam Companj, U SETIET
2. Merrill, Fvelyne S. : Power of uho Word A Egadlnc ang Lanﬁuage
Text. Caﬂbnlcp , Massachuﬂet:--llntbroo Publichers, Inc., 1973
3. Cohcn,:RL thi,et al. Que-ti. A~ a‘cylu Skills Prorram. At lanta. Harcourt
Brace ‘Jovanovich, Ine.. 1973 -
4. Hurt, Robert, 6-Star u011@”w ntrance Vocabul iry Tester and Builder

Logan, Iowa- ”hs Perfaetion Forn Co., 1996 :

INTT I - CLASS CRGAN IaATIO.‘ - DZALING ORTZNTATION oo

~ ACTIVITY I.= Beginning Class Requircments -

L
"

- - : ’
TURPOSE - To acquaint- students with class organization. and the foundation of
dictienary and phonctic analysis, . ) : T A

N -

SE”CFDURF - Use of alct¢onary for terns, thv movie, Using the Dictionary, Tactics
I Dlarnosglc Te t I-.and the text, The Power of the Word

/ BEHfVTOnAu OBJECTIVE% - In order to successfully ccmplete this’ actlvity, th°
studenrts should be able to: - . N

- -

1. ;nlete a “Student Reading Exporience- Inventory K
o - 2. lee ‘evidence of his rgadlnp copetence by complculng the Tacflc
’ Diagrostic Test.
3. Work through to the be et cf hA9 lel;tv epﬁh 2etion of the Iowa Silent
) ' .Reading Test. ! o ﬁ* _\\ A
A Unaerstanﬂ that assigrments are ] oW k\'Fr;
_placed in an 1n01v1dual not2book, and that -
" b. " all notebdoks remain in the Readmnc Lab. ‘ :
5. Become’wall -acqudinted with Weboter's Hew Collegiate Dictionary se
Gs-well as the following ternf""""<7”'
s a. entry (ies) ¢, syllabication
~ b. guide words- . - f. word variants .
’ c. parts of spoceh abbreviations and lecation ﬂ
A d. pronunciation keoy + g. definitions . . -
. . " h. _remaining dictionary parts,a//

~

e e - . ~outlined in the pome of @éntints.

;-:‘{
[y

6., Sen a bractic 1:¢ *nllcatlon of dictionad 21 u:age in the mcvie,,;H/lng +the AN
) Moetienary.® . .4 Y ‘

Q 7. Resin to uer wed recerr ition u""%"PuO“ b“Qn“h fHu explaﬁﬁtlon on pages -
EMC ~ 4 to & in The Povr of whe ivnrd 98 by ~ .
. N X
I . e




' RLHAVICRAL OBJTCTIVES - In owder fo successfully complete this activity, the”

-~

\ i > e :
UNIT II - VOCABULARY DEVZLOPFENT <~ i
| : - ) :
éQE}VE?{_L 7_gggpionary”y§g¥+g}3§”ygc§pqlg;y Words< ‘ o . «
PURPOSE - To introduce students to college level vocabulary lists and increase
‘ dictionary proficiency. T //</

-+ 1) alcove 2) cnegran 3) alloy  4) argosy . 5) alchery
©alien demirep alpha chalice aversion-
baffle document armada conundrum bellicose
canter evergliade benign = delete ccrollary
cutlass excavate cuche desiitute eozen
dally ~  faculyy chaos © dilapidate decorous '

' ; : e ; | ' \
BEHAVIQFAL OBJECTIVES - Ia.order to successfully complete this activity, the 4

.

PROSFDVRE - Review use of, the dictionary with six words from College Entrance
“ Vocebulary Toster and Builder, With the text, Tne Pover of the
.- ¥ord, stucy the (V0 patvern with affixes as on pages 7 to iI. \

' ‘student should be able to* i
1. Identify_the following words eccording to/ .
a. entry . T
b. precrunciation and syllabicalicn
c. pert (s) of speech:-
d. inflectional forus : N <
e. an orizinzl sentence which exhibits a knowledge of the meaning of

the word

A

2. Show the ability to apply, the Genefgiizations previcusly strdied by
completing Exercise 1B P.5, and Ixercise 2 P.6. A "
3. Participate in a discussion of a naw phronic ‘concept and demznstrate .
knowledge of its application using pp 3-11 in the text.
o 4. VWirite the eorrect Consonant--Vowel-Consonant pattern with at least 70%
"' degree of accuracy, from viords cdictated by the instrictor usin,
console and headphones. Students are made awarc that

bz pronounced only once.

‘ 3 [ L .
41T IIT - SPELLIIG PATTTRNS AD READIMG-EFFICIR N

— - o St R i ted

Fonie Patterns CVCe, CVC and CVrC. Discussion of
is”in othexr content aress. , .o -

- — . ©

LCTIVITY I - Spelling apd-]
Ats | NS

Lo b R £ "
complete the generalizations included in The Power of the Yord,
vocabulary study and help to discuss any specidl problems
2S] §ble.gidé to solving them. s

. — N . . . p : \
PROCEDURE - Vork through ppw.2l to 36 in the text, Review the yoéabulary wordg -

assigned freviously cnd point out to studants ways of‘ﬁelpipg them-
selves with assignmesrts—iW other subjects. .

——— -

—— stiident shquld Le able to ' .
1. Identify the six gencralizytions bp applying the principles in the .
exercises to puage 19. ) )
2.  To work throngh, with th ass and individually, Generali:ations
8 and complete eXerciges and the final test to page 305.

@ 3. Decore arre of speeislized dicticngries in tue library, m~7azincs, both’
in the libinry gnd tho GAP- Counc.lc.id' "officc Cor repprt material needed
on current topies. o 5 . ’ ;

Py 9}) ) . o . o

[1
1

re

¢ «1d

-




UIT IV - TMPROVING éo*'n? TSIoH : )

- ————— — gt srm e onea L aa m e e v,

s

AGTIVITY.I - Topic Sentcnces. Context Clueé and Structure ¥ords. - - :

BT PURPOSE -~ To give s+udcnts ractice in rleaning meaninas of unfamiliar wordu from
— p

. Y informaticn provided-in centc:s. .
PROCEDURE —.D‘sou“ context.clues™ with the, examplee in tne tnxt Using

replacement vords for and. or ‘and so ! ,

-
-

- DEHAVIOSAL UBJECTIVES - In crder to Vuccessfully complete this activity, the
: stuient ¢hould be able to .
1. Und;rstand the mﬂunin of "onv.xt clue' i.e., deriving meanlngs of .

unfamiliar vords Trom tnv'°’“uﬁ’3k or story in whi¥ch the words are' found. }
|
|

. 2. Apply such knovledge: td exrﬂnlﬂry sentences given on pp. 74-77.
3. 'rite their meanine bf tre 16 wcrdz on p. €0 witihout dieticnary or -
' combext., After read:nT th2 arti-le on p. 81 students correct or ecquirn
ti2 roanings of the,p.d0 werd list. ‘ ’

4. Cumplat2 the Clome-tyme excrei .o 14 on p.82 with a st-ig of the 22
.words anpliczble to the story.
. 5.0 AppLlY comnen siructure words within send
- vhon howeveci, tHerefore, in foci c. - ‘ 7

. a. Text rp. 84-85 £ tice
‘ b. Evaluati tHiroush Tyercise 2 pp. £5-86

o VInG CO‘PF FTENSIC !

-’ e — i m  t ———- m—
< - .

”

7,7‘_-9__T1E1fl’ 2 - PAIL\GRAPA STUDY . o - » &

FURPOSE f To help the student becorg-e are of the riuin idea of a paraZranh and
. ‘ L X
T ; ‘/ secondary 1dcas that ppo”* it. < -
Practice excreiscs frow the tOYt Gilbert's The Turn*ng Point
Feadlnp magazrne and RewspAper articles students viil gain exper—
1cnce in recognizin; “&1n and subordinate ideas in a paragraph.

~ - e

~ - e
.

~ ., . . ’/’,‘:
' " BERAVIE L ,Oﬁggg:[yf In order o\Jucccsufully complete bils activity, th~ - ;
N student’ Dnoulf Le chierto. L }

- P ‘ \e- J ) . N

©o 1., Exvre s the main-topic of & paragraph.in a sentence. —
§ I a. Roviey text np. 37-47. |
g ) L. Complete the rioveises 7p.-S0 190 A o
w\‘\f , L. Observe the approach to tho g2 in tac text, anﬂIprn;n% Point in . |
. Readlng by Doris Vileox Gilbert, pp 69-72. o |
[ 3, Freverd and aubait a nqrw““ﬂ*“ from a new.paper or magazine article from
: “chh tle main idep is cull~d and stated in sentence form. L |
r, - ' < . ' E o :
b WIT VY - 5;;1\_13_1_5\;@ dmcmcy USLi'3 sm‘: SKILLS . . o
. - 47
- QQQEZI"Y I- Rnﬂﬁlnv to anover, rn.sfwoqs in pararraphs, chapters, te tbookﬁ and |
' S different gourcee. }
. o R , . ) ) N . % |
T TUPT03E ~ To hcip stujeﬂts estublish thc hebit of se%ting a purfcse for readixg.
0 - ‘ ‘ ! i
~. - / N A
PPOGFDUFE:“—-ﬁi crna e use of a prc"r*mgpd text, QESEP by Cohen c. al. and .ork

through th~ ng:\gn “ . -
\ "o . - . e )

- - .
. . \ ] . .




\\ of ‘progress on esp201ally trepared charts.
. 3.
\

ERIC

Aruitoxt provided by Eic:

= : : -~
. B e " . b
DEFIAVIOEAL OBJECTIVE - In order o sugeuosim’ly complete this activity, the
. ) studest should bz @ble to:

.

1. Upderstand that reading for information in am eff101ent wey requizes the
429 of certain gkills. ' .
a. asking quections , To.
b. "ﬁading to answer the questions # .

2. Coplete verious practice excreises on hic om relative to paragraph
reading, chapters in iextbooks znd various sources vhich relate to a
sinilar topic. o

3. Give some ancwers orally ond complete cthers in his notebook.

JNIT V - READING EFFICIENGY USLIG ?TUDY SKTLLS

e ——— - —— o o

ACTIVI“Y 2 - Using the stﬂﬂy”tecpgigueq,o§;§Q28‘wifp_ghg:§ﬁ§_£;§9pq§pgziggng *

‘\r' V"\ / |
, UURTOSE - To broaden the c‘cope and veuir of studente' reading and to teach tre
readind. thlrklﬁ? skil s/rccc~~-vy o> incrcosing depth of ccmprgrenolc“
aft eriticel evaluaiion cf.vhat is redd.
. - < *

ITANTDURE - Stuydents 211 be ad.inistercd the Starting Level Guide for pla

A ——— — it

1

ce ent
_in thet colnr Leve’\dozlrnztod by his score. , Students will be intro-
duced to rower Lu-lders ani Rats Bullﬁers. B
Illj comnle+e this activity, the

le to- -

A}
BT, VI0RAL ORNLULTVTQ - In order to sucezasf
st > Y

AR T R
udont shoulAa J

1. Cciplete at leaot Dower Bullders and Pate Bulldero during this firot
quarter. - s .
2. Shew some skills™in co walin® their scores and an abﬂlltv +0 keep recorvds

Indicate me growth in readins sxkillz by a prof101nnt armroach to

\ dgfghﬂbt101s cnd exercises on the nuavter s final examination. \
fo—" . . .

e i

®
.
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The Comprchensive Acadermic Program ‘ - ; ) .
tinter Quarter Syllabus /
I'or Readlng7/

CLUERAL CYECTIVE
Given tre opportunity, students will develop, through individ@gl practice -\\\\\\
p“oficiency-in the area showing tie greatest need as demonstrated in the Iowa
Silent Reading Test ' . - ! . .
a3
* &

- SPcCIFIC CRJICTIVES
e Civen o list of Instructional imterials$ contained in the Reeding lLab students .
= will besin work in th2 specafic group afid area'outllned in the accompanying

4. cheets. ?

- =

regeited Levil in SRA Reading Lab IIIb the: student will give
s abi}ity to use the SOJ Q study-method w1th at least 70p accuracy. .

g -..— Given

2 Pt
evidzence of hi

ice {imen of *hlrty days the student will exhlblt an -
o cor)Lcnens1on ocores of 70% accuracy... - ~

,& . _—

. Civen congecutive pract
1ncrcase of rcad:ng rate wi

I L

- Given <e£éct1ve materials the. studect widl de nonstrate profiiciency in usihg
maps, Cﬂﬂruo and grathe. ‘ « ; .
- ..The .tlié/t will assist in 4'”1Lf*{“”.hi progress ‘on a daily basis ggf .
determine the efi'ectiveness of instruegtion and student work. . .
@& ? > | ]
ACTIVITILS . e ' S

. N - -

. . 4
The activities will vary according to the spec ‘fic area of student need ™ -—

as recorded from the lowa Silent Reading Teat. The dent level and area of

— ' nced vill determine the typcslc’ matewrials.the student W1;I:§§E;

"

- — .

- EVALUATION .- \ — =T

» B - e . ) ~ ) * V; _
Evaluation will be on a continuous process, Tests.will be given on a veskly ™ -
basis on instructional nalerials or eccording to student records. The student
will be advised of his progress by srudes and comments-placed in the individual
notebooks or papers - kapt’in the student's file.™ T tlcé\in Rca@igg I Posttest—
- Diagnostic' Test 2 will be administered at the end b the Quarter. ,

2 - o= C T . . - , IO S !
B ) ' ! ) “w\‘ B |
. \‘9_}3{53‘3\9? PLIN FOR LABORAZGTY HoRR o =
e <= - Lo . . PRas |
PURPOSE \, - C e ' \ R = =

—_— / ) ‘ s

£1oud 1cstruetiqn, ccqcents.
-~ weaknegs apparert in the students.
- 2 - oy 3 e

- ‘ ! / ) a. //

Aruitoxt provided by Eic:




é , . . .

PROCIDURE ~ . .. ~ o e

———. e eame o

Studﬁnt will attend’ thiree se35idns eagh week. Usually one of these class‘
periods wiil bé used for pre"ertatloﬂ and distussion of methofls and appl;cation_
of new subject . '

.

RY

Accordinz to the Iowa elleﬁt Pedﬂaﬂg Test sgores: each‘stud nt, after

confercing with the instructor and appraising hig area of. weaknegp, will be

accifned to various mutcrials to prov1de for practice in the area of greatest
deficiency. ' . .
- . .. .. .
IH@EY?dJali?e§“?F9?931“ 1VP Insjruction is desighed for each;student in a v
group ‘setting, such as X \\
[ . ) - '\
‘ . Group c A 4.7 - to 5.9 ’ - ha * ' \
, \ @?Bup 3 6.0 to 7.9 _ . - h
" Group C 870 to 9.6 « - .
o ’ *r,/" Cn s ’ . ; ‘5
.. Group B 16.2 ~ to 11.6 @\j . .

The groups ar= wrranged from the zctual scrres rather than eny standard .
. ccneant.  Two students-<who scored 13.0 attended the Fall Quarfdf Reading classce
For the linter Quarter a formal Rceding class was not SCheduled for them, "I
However. they were encouragad “o ersoll In another elective coyrse, Still
Comprehen51ve Academic Progrc.a stuacnts, they were also urged’ to report back to

the reading mentor whenever they wished to do so. *é

s
4 :
Areds of assigpments follow the Iowa Sl;egt eading Test:
B Test 1 - Rote and Comgweheneion. } ..
Test 2 - Directed Reading. \\i\“\\\;\ o~
~ Test 2 - Poetry Comprehension. T~
' Tesk 4 - Viord Meaning ' T
o Test 5 - ‘Sentence ;‘eaning ~ ’
N “ Test 6 ~~Paragraph Coﬂprehen51on . t)
* Test 7 ~ Use of Index ) . 7 Skill Va
P '§election of Key Vierds Study Skills ]
/xéii4kr//’ - . ' »
Hding 106/ 200, - I ’ . .
‘..,«""‘ / ‘ \ ‘1 : . .
j"‘“; - UVIT I - Rate Compleben<30ﬁe» uRA ‘ . ‘“3.,/

...... s /’ ey
ACTIVITY 1 -~ SRA Reading Laboratorv IIIb. \\\\ ;4>/”/////u” /f’i:ia -
/ ' =
he SQ3R

Purnose ~ To develop, Qgg otudy skills through t ‘chniqug,gé presented
o o —-*~ . in the SRA Redding uaq'IIIb - Lo - Ty .
7/ /o ; - ;
Procedure - Given a prescribed level in the SRA Reading Lab IT student -1
« __ = demofistrate his ability to use the SQ3R me w1th “the Laborato

-

et Power Build and Rate Bu11ders.
&S gilEs

i 3‘ i 5

- PO;;**E?ﬁfQObjectives In owd"r to successfully complete this aeﬁivity, the ‘
)n
. student shouid be able Horo e T
' T~ N e——
///1 Students in (roup A vill complete~20 Po*“r Builders and 20 Rate Builders

ERIC Ll ‘103 /




2. 'Group B will, COxpleﬁe 17 of the Power 3uilders and Rate Butlcors
;3. :roup C will compleue 1?2 Pcuer Builders and Rate Buflders.
R *3 - v
"4. Group D will comple@? 10 of each.

a. Tach»sPower Buildér as well as each Rate Builder ansver sheets will
include time charts. .

b. All work ig 1o b2 checked and recorded.

5. Change in Color Lzvel is done vhen the student exhibits mastery of Ris'
present level both student and mentor being in agreement to a need for
. a change.

6. Use of SO3R in.textbooks is diccussed with students utilizing the SR

Student” Records Book. P.21. s o
—~ 7. ZIvdluation »f Pover Builcder work is provided i1 the Srudent Record Bogk:
Pover Builder Follo, up Hwrber 1 and Power Builder F low-up Tumber 2.

Realing 107 - 200 N . T
N\ GotteE - Tt - @pf-fp_réhépii.qn
Activity 2 - NcCall Crabhs -5t "dard Test Lesscns in Reading p .

Purpose - To work with short par°FraDhs in timed lessons wi'h an immediate
= follow-up in correctln and recording corresponding gracza level
achievement. '

Trocedure - Student®note time of qtartlav and completion on record sheets for
each lescon, swers are ch@cked 1mmed1atelv and the grade level
reccrdcd ISP ) .

- 1 .
-~ ; ?

Bckavioral OCbjectives - In o 1er»*0’§ﬁ€~»syfully complete this activity, the
. ‘student should be able to.

T~

.

i 2

sToup A , .
Q;\\; 1. - Complete 20 lessons beginning in Book G. \
R Croup B . -

~ 2. Coﬂplete 25 l ong| using Books C and D. (start in Book C) e

s

If' 3. Comr ete 30 13§39g§,;ﬁfg;ekiﬁ*””‘ — T ‘ A
- . ““N-_ ; N_;’/____ ANNNSEN MG
GrOM/ - // e ———— Y e, ~ ,\ ’

T 4¢//Complete 25 legfono if Pook E. e

l
{ = N -

/
Rgp%ipg 100 - 200

S ——
v

Uﬁff\I - Rate- C _nrehnn' ion

\
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Purpose - To give the Student I‘urther practice in rate and understanding of
.~ material read. . ’ " L

LS

Procedure - Stude'lts v'ork in +exts and groups assigned.

i

‘Be; oral Ob)f-‘cth69 - In order to successfully con’plete this activity, the
~ R . student shduld be able to-

-

Group A :
;1. Co*1plete the. Qect-en in Tactlc., B entitled "F1 elellity" rages 169-185.

- Grom.p B '
’ 2. Cormplete 7 Rapld Reading ' exercises in College Reading by Marvin Glock.

.S T a. tudents will check through ' Con'tents" of the text to locate pages
— g WbOVO named excreises. . .

_

e b. utudents vmme familiar with the secticm
o« .»/

*

and I‘or'*lat -
’ i © ¢, Studeats wlll note pape., I‘or mprehension checks and key booklet
_— for checking exercises.

.
e -

., Group C /

s

o Become A Bettcr Reau

- m—— o ——

) -Grot B . T
4. &Kr'\(plcte Pp. 1- 31 in-Bakor,

X S b, All"answerss'\vill be
L .,k ’ "“ - ~ /’
4- R \Read‘i_.glg 100 .-- 200

U*’t II - Directed Fe/& 4

Activity 1 - Listen ant
. 2 cassetter

actlce in listening to and ;,eadlng direetions

~/
{dents choose tapes of spe01al need or interest i/ro titles ’ / o
Janueil—for Listen and Read, M. Students%te complete

et =\ ctlves on tpacher-made cassette and.” "Seyence" ¢ 6, 28, "
r ) ".\ f\ t \ -
- h ‘ S \ ¥ ’ ' ) ﬁ_'ﬁ

. _Rtrpose - To .allow=
al e the order of fgllo‘unp oral and writteri explanatlons

o o e L
> 1 f)%,\ \ *-—\L__ -




i .. . . . L R \ . .:5_

‘Behavioral Objectives - In order to successfylly complete this

ESE S : \ zctivity, the student should be able to
. N . A;;'Grodpg S . N - Y
o 1. Complete one tape of own choice .with accompanying exercise in
n . Listen and Rned, 'W workbooXk. '
) .. " T . *
<. . 2. Listen-to teacher-made cassette on paregraph writing and eomplete‘

a written paragraphs as directed.
3. Complete Caxds 26, 27. 28, 29, 30 entitled "Sequence” Tactics I Kit.

P

Reading 100 =200

Unit IIT - Yord lieaning . , B
CActivity I ~'Increasing~Vbcabulary . : .
Purpose. - To promote word reéognltlon and understinding through specific voord .

B neanihe exercisns. “ . 7
_Frgcedure - Tacties/A'pp.. 2952 'structure . | ' ) ) ' =~ ~—
. . i 0“ ) o . . ..\
‘Tactics/D pp. 23 40 “structures. i~ T "
) s Readins for Tpgplﬁf Bgoks S and 9.  Units 1 ta 3. _ ) ';,/
-~/ - Cetter Peadxpg in (9}}eye, ”Pecopnition of Yords,' ’ s
- ~ Chaptr T5~1 2 ‘and 3.
a . ' . tv
ﬁpe;;}pf'lmp“ovewent entire text. - . ) Lo
L Programmed Vocabulary. Chrapters 1 %o 20. (Brown) , -4 -
T ' How-To Become: a Betier Reader Lesson lB’pape\;49 . -
. .. T . \\
hav1oral Objectives  In order to chcesufgiggtgggnéggg 3k X ‘
-, - w/studen‘&wlmm B asYe 1o e
. A .
s DA ~ >
’/,,,»ifri:ilﬁ?’”Group A '
e ! 1. Complete the work in Tactics/A and Tactlcs/B in the "structure
. listed above. . N
o . - / . v
'y . IR ) .
. Group B ¢ * - e
. - ;;2 FolYow dlrectlves in Peadlng for Meaning, Books. 8 and 9, s 1-3 b
\\x , o and/or, : /:>¢ , .
) . «. ' Find the selection from thefCowtents in Bet ead}pg_Col;ege, -
T :_JRGCO”nltIQnmpf Mords " Chapters l 2 > f? {Dallmah) _ i:}
Qyoup C- . T
3. “Vork throurX the entir& text of Spellinp Improvement by (Fer§ng)
) ami/or; N
Pro ed Vocabvlary (Brown ) Clapters 1 to,20
Group B - ’ ' TEa e

4, ._Cemplepe ‘the- lessons in F‘ocuu on- Spellinp { Rodney). Chapters 1to 5
anid How To Decone 2 Better Reader (Witty) Lesson 13 page 149
o -y .
5. Follow- directions in 1nu1v1&ual exer01oes evaluation’ of work

.~-conpleted. ' 3 ; ' .
= ! 106 —”"""_'/ :

K

,_-W T \ . ~ . . . ///,[- |
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Reading 100 - 200 . SRR "

~ 7 Unit v - Sentence Meaning g Jeo e

+ Activity I - Listening to °entence structure as preﬂnnted'onitapes >

*

L

Purpose - * To relate review of sentehce strueture with presentatious on Listen
S and Read, MM Serles . ) . ,

v ‘Procedure -~ Listen and Read tapes I Series
Behavioral Objectives-- In order to successfully complete this activity, the
- _~  student should be able to: .
» - i . ‘ ]

1. Listen to 5 of the IN tapes. *

‘

E a. Lesson 1 - "Listening and Reading.’

Lesson 5 - ‘Decoding cimple sentences.”

. // N . Lesson_6.~ “Decoding Complex sentences.' / f
d. Ieszon 10 - "Using Signs and Signals in Reading®.
- e. Lesson 19 - 'Llstenlnc and Reading Between the Lines"

-
- 3 .

- : 2.7 Corplete the acconpanylng ac s1gnments in the. "Listen and Read'

\\\\\\\\\ Vonipooks A \ T

e ~ Readin 100 - 200 ‘\\\\ . ) L e

.......

Purpose - To make the student aware of various forms of expressién of meaning in
Heentence, ¢ . ° T e
‘ﬂwp*oeegure - Primary concentratio on Tactics I, .Sentence Meaning" Cards 31, 32, 33
. 33, 34 Review sentences written for VYpcabulary Wonds during the
. Fall ‘Quart
The Turning P01nt in Heading (Gilbert) PP

qevaluatlop \\ . :

"Sentence\Reading" for

tivity, the

-
gl

Behavioral Objectiy ves - In order t0 succescfully complete this

. student should be*able to;
. , - ' ' . i
.o - "1, Listen and respond appron;igtel ‘the\r;;igw of senténc' v
.- . structure ‘core" parts ] ven ¢n Tactics I car or
T - - . 27" Sentence Meaning. ' . : \\\\\
& 4 " o2 Review and vise4 where necessary, sentences writte;\Eor‘thQ
i " vgea u&éf?j?dras frém Colleﬂe Entrance Vocabulary _Tester and B
7 . pailder. (Fall Quarter) ; Y




N ' o . . . =

3. Participate in clase rnv1ew and practice of thefrelationshlp of’ the
exercises on Tactics I cards dealing w7ith “Sentence Meaning"” with the
mechanics of sentenca structu“e in Practical Engliep Handbook used by
every student. ¥ ‘a )

Tl

[} .

4. Shyw proficicney in a "Sentence Reading exercise The Turning | Point in
Realing pg. 2 3. . .

-

Peading 1€0 - 200

rm ni b en e—

‘

Unit VI - Peragraph Comprehcnricn K )
Activ1t5 1 - Understanding main ideas in paragraphs and anéWeang questions
!

on selections read. -

Purpose - To give studentis practice in_reading with concentratioa so as to
_angwer questions on mate.-ial read. To rrescnt excei1pts frow Blec

authors or vrltlncs about r*norlty grot ;8. . .
. X -

Proceduire - Tisten and Pead - 1% - Iesaens 7 and 90 o
- oolccv;,no from the Black: bollege Reuding okills N .
» Y oA \
feading Skills. . - ’ I s -
. F) e ! , . : ‘
Voices frop the Bottom ) o e
Behavioral Objectives - In crder "o c*uc"easf“.xlly complete this actlvity, the® .

stulent™should be able to: ° -~ 2

A Group A > : / v EER
¢ 17" Tead 5 br-more Selections from the Black -+\live Book and cemplete «

% the-questions which follow, R . :
., N ~ ©

. \ . [
- . N /

Group B = : ' \M o T
27 "Read 5 ‘or—more Selectioms from the Bdack -- Olive Book or Brown™
Bookg completing assigned quéstions which follow each sto

ngup C I h
) 3. Read 5 or moré Selections ffo\\the Black ~- Brown Book or Purple
Book Complete the work that follows each s%%ection N
Group D. ST S |

} 4 " TRead 5 or more accounts from Selections: from 4@ Black -- Purple
_Bookscr Voices from the Bottom 111 in responseg which follow

~ t each selection. _ e .

. ! . " e

, 5. Listen to tapes in 1N Séries, Lessons 7, 8 9 and,complete signed
VA queétions with each tape. . ‘a N

‘ - 3 N N .- - e

Meking a yrapa from ‘speed’ neading practices
Yy \

6. NOb etaking sessions Are an all class activity. cher work from

’ Ouest 1 inoividdal to . . 5
- O ' . T ) - ’b- ) . , ‘. \-_ .
. . . \\\ —_ * ,. ’ . _"- ) ,.|
n. , “ . 1 O 8\ N 7\;\ , » 3 ‘ . ] ’ “ -;"“i
Vi TN, - . . |

o
. e




mensm et

| Realing 100 - 200~ - / o

"

S s Unit, VII - Study Skills

Activ1ty 1 - Studying Ef‘i‘ectivel‘,r ( . roe ) .

: Furpoce - To help students fermulate a suitable study schedule and ecquire basic
. . krowlcobe of study tecnniques ‘ PR

’ *

T Procedure - Review Sf‘ R i, SRA as basics for Quest pp. 22, Section 3 "Reading

. ® . . Chapters™ continuine throughout the text. S SR
e Incorperate Listcning Skill - .
7 “Builders" and "Listcning- Notetaking. Skilt—Builders'™
= from Teacher'’ s_\ianual SPA/Reading Laboratory IIIb. it
. cLR. Listen and Read MN Lessoris 18-19. L .
® . ot g \ P
) Behavioral: Objectives - In order to. suceessfully complete, this activity, the
- . student should be able to* .

, 1. Vork mdcpendentl;r through the pro"rammed text, Quest, checking.with
the wentor before beglnning a _hew section.

2. Liuten as 'Listening Skil Builders* are read, .ch‘ecld.ng for progress

: fr'ém the first lesso'n to the tenth. N

a. Introducy LOxY sccsion prevares the stadent for need fsr better
listening and the manner ‘of responding

b. Studcnts become aware of &n increased ability iun listening. for ' ¥

. i . details
' '3. Li.,ten to lectures 1n ¢lass or from campus speaker and take effective
notes. ) ) ) ‘ : .
- a. From 'Listening-Notet dring Smll Byilders® SRA and }
. | b. Quest Uait Two, Nog,etaklng'\,.M RPN :
: ‘ 4

4. Listening to \N tapes 18-19

'( te
5. Practice réading rjaps, graphs and charts by,

a, Making ovm maps of livinv area or frop a geography text.

" b, fnarmng a rncph of Iowa Silent Reading Test Scores
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. 1. Baker, william D. Reading Skills. Englewood Cliffs, New Jersey. Prenticé-f

— e mman . - . "

Hall Ine., 1960 ' e e 0 A =

t i R . \/ N . . . .
i, : v-.
2. Bra*_n, Leonard S and Sheldon, Villiam D, Qey_e_loping Ef‘ficier;.t Reaaing Nelvg‘
" .~ York Oxf‘ord Umversw'y ”rcss, 1%9 > ,_ [ I :

¥ . . » . e -

. ” "3. Brown, James I. t‘rc)gram'ned Vocabulary Ne'J,York .l\p.pletc)n—Centumr Cmfts,
co 1969, . . ;




12.

13,

1.

18.

© New York: }icGraw- H11l Conouny, 1673
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19.°
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Cohen, Puth et al’ uest @pe@emﬁc SLWlls Program.” Atlanta: Harcourt Bracs
Jovanov1ch 1978 —== -
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Coleman, John H. and Junceblug, Ann. Reaalnv for Meaning. New York- J.P.
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Winston, 190i.. .70 T T LT -

. ~ e -
Dallman, iartha =ad Shiividan,,Alma. Better Reading in College. New York.
Ronald Press Company 1954. - DTl i o

. Decker, Hovard, Newspaver Vorks shop pn@eretap4§§g'ngg_gey§pepe£:_ New .

York Globe Corpany . Inc. 19'75

@

Fergus, Patricia I, Spelllno Lmr*oveﬁ ent A Provram for Self - Instruﬂt101

- -

Y

Gilbert, Doris V. Breoking the Readng parcler Englewood Cliffs, New
Jersey: Plentlte—ﬂall Inc., 1956. - .

N

Gilbert, D“Tl. 7.+ «»The ‘Tuaning P01*t in Peaclng Englewood Cliéfs, NG@
Jderce Preniice-Tlall, Ine., 1G69. ’ “ v ’
. ‘ : N .
Glock, larvin D. The TrﬂppvenCﬂt “of Col;ege Readlng Boston* Houghdon-
E@;flln Companh, 1954 )
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Cambridge; Nasﬁachusetﬁé' "inthrop Publlshcrs, Inc., 1973,
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Smith, Donald E. P. lcarning to Lea;n. lew York® -Harcourt, Brage and

World Inc.. 1961. s B ‘ : .

s

' s
~* poas f L]

Skill Text Series. ('odern) Philadelphie, Fennsylvania: 3.5. Lippincott
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Hall, In®., ,61 - . e T ) ,“
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1.* Fducatiopal Developmental Labor-tories. Listen and Read M Series.

Accompanying Lesson Books. Tiew York, 1969.
¥

‘o

2. Science Researih Associates. Inc. Dimensions in Reading Manpower Kit.

C}/i cag‘o , 1968. - .

3. Science Re!éazél Associates, Inc, Vocabulab III.

1968. _ . .

~/4. Science Research Associates, Ine. SRA Reading Laboratory, IIIb. Chicago,

1063.7 . : .

5. - Scott, Foresman and Company. Tactics imeReading I.

Chicago, 1961. .
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. Tbe/Comprehensfve Academic Program“g o ¢
/7 yripg Quarter Syllabus ' -
// for Reading .
« / )
/ - A
" GENERAL OBJECTIVE
” /

Durrng the final quarter of the Comprehens1ve Academic Program is _
reading experience, students will be given opportunities to expand their
p"eseﬁt reading with a vicw to establishing life-time reading habits. -

//,/ . - ,/\ . . ‘
SPECIFIC OBJECTIVES e ' .l iv- S N

1. Givcn a background of details and dlfflcuTtlco in reading expository.
writing students will choose a bocit lencth exr.osition and submit on.
papsr the results of tbeJr first survey of the book including: ‘

5o a. Tltle *
.o b. Table of Contents.
col . . . ¢. Rapid recall of pertinent information on ,
. v ‘the book or "author;  .-w- -
d. HMain ideas. from the Preface, Foreword -
¥ or intiroductioh, - A
. e. First’ chapter; .
. . \ ; ", f. Transitional passages at begnqning and
. . LT P X .1;,~ end of main sections; - .o .
- ' T . ,g Last chapter

.
Sroler e

‘ Swoa e BN e deg Pt ag N e ™
RN pefdrdade: Cﬁ%%o, George "Becoming a Letter Roader Chaptcr V
: : "A Basic.Reading Pai Pattern fpr Ex3q31t10na Details and

. . leflculties,” pp. 35-44. ° . .o . T
2. Following the above study studcnts will submit a written book report SN,
written in expos itory style The reV1ew should have the format ‘presented
thus: o ° % .
- . Y . a. One'page, at leag$, -in 1ength L e
) ) ) s . v by Tge fodowing components’: Ve T,
. ‘ . Intfoduction: title, author, publisher
- o and date of publlcatlon,
' . . A 2) Sumrrry  magor information presented.
S s ) *3) Lritical reaction:-react to the beok- ex- .
* e <L plain how'vou felt about it. Opinions - s
. .. . - ‘ \‘ihoild ontain informationhstated in the
- . . . * DOO

c.” Type the paper on standard—size sheets or write

) neatly in ink on lined composition ﬁdper

! ' d. You mwy not plqglarize Use your own words. Any

) ’ direct quotatzon must be set off by quotatiop
marks. - . Py “ FA




' . 4?1 » ! ' ’ : -2-
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3. Given clues t> recognize persuaslve vriting students will be required

to read examples showing the buwst known teachniques followed by responses ’
' ' to the question; below '

v

’

¢ ' : f a. ‘hat is.the writer's conclusion? f )
/ b, Are the heans used to support the conclusion o
[ legitimate?

. e Y c¢. Find the specific words and'sentences that’
! weaken the presentation. - 7
! ' ' 4. »e” the 'conclusions valid? If nos? Why not?
. ¢, In vhich case would,you reject the ¢onclusions,-
. : : ' *  end in which would you merely withhold judgmert.?

f. Vhat parts do 1ogic, emotion, and faith play in
. the vriter's presentatloq, and in-your evaTua-
- . tion? : 2

/
. Reference. Ibid. Chapter VI "Evaluating What YourRead: Persuasive -
' ) .+ Vriving.® pp. 45- 58. "oulageostudents to.bring other
. 7 e¢xanples to class. .
e 4. Clwen technlgc 5 for an appreclat n of 1Paginat1ve lite ature: chort
i , stories, novel plays and poetry ggﬁdents will share -books @r other oo
. B readings with o low students’ orally or in wpitten form as previously

PR listed. . * ) ) “
) Reférence: Ibid. Chapucr VII’ mr aov*ﬂ Ima 1nat1ve therature Short
. ren og
: Stordes, Noveis, Plays, Poems," pp. 59 71.

~ ¥ 1 I 8 - »
51, Given the f@llowing list of types of examplnS"of'wri tingz studen%s w%}l S f_
.o asfoclate 1llustrau1ve passages of each, type %ﬂ, .ob \. "*'?T Ce TN
- 7 R e R IV ,v.p'd ) TR O "’ R o,
¥ e . . a. DlSCOV ring the central.thcme. '
) . : RN b."Understanalnp action in the story. .
; ~Sgy. & VisualiZing incidents and predieting outcomes h
* di Reading between lines-.
) t. G Understanding purposes and motives of. the author
. £+ Recoymizing wood , feeling, and tone of a story
. \ g. Enjoying the author's humor. "
) h. <Creating mental pictured, drauatizing parts .
4 ’ R of the story, and/or drawing scenes of stories. : ~ ,/
i, Considering implied meanings of words. R
.- J. Developing attitudes conducive to evaluating, y
S .. . Judging, syntheslzing facts, and awareness of* i
" . Cor s " . - ‘mild susolcion N
.ove T : .k, Devcloolng shlll in appraising logic, words, b
5 ' and propaganda techniques, ™ ) .
’ . 1. Developing skiil in ‘orggnizing idedd, outlining,
n , * library techniques, dictionary usesy.and’
> e e . recreational reading.,
. S ‘
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\ 'm’.  Leveloping ¢if11 in organizing ideas, outlining,
N\ ) litrary techniques, dictionary uses, and recre-
. .o * . atigeal Ladlnr
. 3 . 3 V ) N ) ‘. ’ ! ’
Beginning Blollograpbv ' : .
S

Adams, U.'Hoyce [evclonrnf Rﬁadlnr Vgrsatllity Atlanta- Holt Rmnehart ‘and
o hlnston Inc.. 1973. ‘
R . g ' . (/1’ ¢ ' -
Cuormo, George PGCnnanp o Better Epadesff'Atl anta: Holt, Rinehart and Wlnstog,
. “Inc., ¥966G. g . y

Atlanta-

~ . e . )
Bamman, Henrj A., Hiyama, iddori F., Prescott, Delbert L. Free to Read.

Field Educational Publications, Inc., 1970 .

. Gilbert, Dorl Wllcbx Tno nggigg’?oiap‘i Reading. Inglewood Cliffs, :
few Je rsey: Prentige Mail, Inc.. It o ‘ : .
i,

.

"*  Anthologies, "Literary Cavalcade", current magazdines and other sources.
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* ' consider the common meaning of each word sepagately..

{

- - , . ‘ . e R
TEACHING VOCABULARY ,.to the'BUSINESS STUD;NT
. 1 i
‘ o by Joan E. Hel;méﬁ: Instructor
Communication Skills Program
r Northern-Illinois Unlver31ty
‘ DeKalb, 1111n01s\

meaning of a term.
One valuable ald to teachlng and learnlng téchnical

‘sumer-crzg}iqiaizgal problems. Although the meanlngs aregln- p
‘cludsd h réy- ctual- practlce, the student would-be as‘ed yo,"f

complete the chart of meanlngs tor hlmself. N

Directions: .For each of the following terms, check col i
if you are familiar with the term, and write a brief defihition.

As you study this unit, fill in the technical meaning of Rac r
term as” you encounter it. In the case of two-word phrases~ :

A B .
TERM. COMMON NMEANING TECHNICAL MEANING
.-Garnish ~Decorate a dish for . To take the money of ¥
g - . the tabl . debtor, such as the dg¢btor's

salary. By law, a creditor
cannot garnish more ‘thi
of a debtor's salary.

B
1.
2

v . <

Class action A catagbry,~group, " A lawsuit' in which man
. type, kind. consumers join together to
Something done,: way. protest unfair or de-
> . of mov1ng. ceptive treatment.
Surety 7 Certainty A person who is liable for
. o another person's obligatiion

- - to pay a debt.
o

116

n 25%
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| ___—%rators. There axe sewveral components of the dat

v
e
G

iY . J ¢ " -
. - . A1 . ' . .
t;fj;&// v e B -
Although community co%lege faculty have been involved

with deing and responding to "the changing populations, they
serve, we have been.delinquent in establishing the credibility’
of our responses aqq-activitie§.. "No time" and "too busy
doipg" are the hues ‘and cries. I, too, have felt this pgés—
sure, yet in taking_time out to design a simple form which- __
offers a profile of pertinent information which can be completed
by partieipating_sﬁhdents.at the Center and student aides, I
have at deast preserved the data until the time when certain
phases of-my program must be validated. . . ’

—

P *
«

!

-

I offer thS'composite sheet as a guideline for your
use. Please -note .that the data sheet must be tailored to include:
information of use to you, your students, faculty end adminis-

a'form: infor-
mation across the top deals with pre-tenure information that the
sfudent utilizing the serviges at the Center can cemplete. In
the Iist, one can record in the vertical column standardized
. college test results (€ollege Guidance Placement). Column Two
© provides. space™for resgéﬁiaon in-house diagnostic reading

" (compt¥ehension and voca ry tests. Continuing left to_right,

Column Three draws your attéhtngrto some pre-tenure informa-
tion, e.g., high school performance.. The final' column indicates
the trackipg procedures and assigned placement. .

. .. fe
v

L4

+th budget constraints giving impe§u§ f@r jettisoning
programs, I urge you to apportion a segmentfof time ow to-, O

.

. T \ . . s
. metigate future emBarraSsment. T : AN .
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ALLIED HEALTH LEARNING CENTER N ) .
° . NEW-YORK CITY COMMUNITY COLLEGE N .
OF THE CITY “UNIVERSITY OF NEW YORK
< DIVISION OF ALLIED HEALTH AND NATURAL SCIENCES
- - . . ‘ \
. .<~Name . ‘ - ‘ Curriculum . ~_
. “ . . L
.7 Address ' . Soc. Sec. No.
Borough/Stafe , " 7ip-— _._____.Date of Admission ,
OTHER-INFORMATION : GED T
" Awvedmitto NVCCC HS. Avg. H.$ USAFI
. Alternate Format ___ __ - h
Curric Transfer_____ ™ . 'SELF. EVALUATlON OF NEEOS
.. Math____ Rdg__Wm Sci Foreign Student
College Oiscovery______~ . Credennals . NC EOUC RECORO R
Possible E __VETERAN W, > AVAILABLE ___ ~
B Yeor of Graduation I S Post HS. v : REC
Curr Chofce from UAP - ol AVAILABLE RECORO
urr 7ce rox‘\/C’{\_t'wW ) . INCONCLUSIVE—____ _ 2
e ‘Graduation: . Follow-up 0091 tion: - Date ___ - Position
. Withdraw: __ ~ - .
- =
B d - s M
TEST RESULTS o . RECORD EVALUATION . PLACEME R’EQUIREMENTS
' G.P. \ _— redits , o
' £.c.B, PIAGNOSTIC —_ Ce o Grade Davslopmentsl Resding-OR010
General Resdifg Skills __— ‘Scope, % |Emglish . | Required
SCORE o _— - -
' Spec Ares Skills/V . i
' :rRESlIJL’T oc | Comprehension goglal / Ocvﬁopmenul Writmg- OWIOO
- - | Sciences o Required
[ : Main Idea PR : -
‘. (O?IQC(I\gég;r;uncn an P 4 " Prumary chuenco of Mathematics Courses :
i —_— R . w _ATad___Gen'l___Voc___Business | Deveiopmentsl Math .
. . Writing Sampls e, Factugl . A Elem Alﬂf : b . OM 050‘.___0M 060
o g F.!ESULT - Irrfo.- . — Geome\vy DN . - | .. Reguier Math Sequence
- L — T 1 [ iAa__Tng. T ftmamge T
s N . [} s . .
. : . - 11 Yr MBh__s - MA 1BS___
M:’::E::;:c -0 Vocab ij,ﬂ ‘/ . ) Otherr [ / ‘u\; MA 19‘;—— 4 : )
<o S core =+ Context ° .l | ovemaLL evaLuaTion (1) @) t13) | .
L Applied Arithmeuc , |, .’ . R e , P '
~ .  SCORE Infel‘en?e'/ ’ « > | PrimarySequancesof Science Couress Dwozog%.n(djggzo
AN Algets . |conclusion | | Gemisa__— - Required. v
/. SCORE N . > 7] é,ok')g\; e . .
-t - Lo ] Chemistry, ¥ - S e
. nce . L Physics . —.| AHLC AGTIVITIES
s—‘-’%nﬁ'sh‘asm" Yocabuiary: - i . Other (8 g.Spec Voc Sho;ﬁ . = G
- ' ’ ) OVERALL EVALUATION.{1} (2L (3), =
{ ~ scome_ GeM ) : ‘| 1. AH 0620 .
“ Spec, AreaSkiils 5. || : . . ——u—,_" ‘
™ . g::,',;:“”'m'rechnical . T TEEEEETTTTE ] 2. Peer Assm*tance
N . ) — L ST P COLLEGE PEPFORMANCD .
= ] N ; g 3 = 3. Study. Gmoup
C G'P Spec_Slls Math, ] Courjses "~ Grade
/;« 20°°,+. |- - |l - = - 4. Modular Instruct
> Lomc Comp > Seegr—p——— x \ " , . v
etter Greups 4 . . : g v o N
R . L - - S. Certification
- . o a ' . 1% r
NOTES . ‘ L. T i - — ) Se,-mlna S
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L CERTIFICATION: VYR = < ' L ; -
STATUS: — — —& : A :
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Few readlng programs are evaluated in terms of outcome,
that *is success of the students who take the course vs.-
those who don't. Enrollment in developmental courses is'
extremely high), however, studies do not show that students
having taken a readlng improvement course'at the communlty
college leve} experienge an improvement in grade point
average nor does it.prevent their: dropping out. * *

The low ability, high risk students who enter the
community college drop' out -at alarming rates, with some
schools reporting as high as 75%!* Kurzman reports that

-~ 59% of the community college open admissipn students and

52% of the regular admissions drop out as compared to 51%~

5f the open admission and 30% regular gdmissions (in-*bacc-

alaureate college.) - . %
& -, . -
’ /‘7 ) : . z
Harrls and Parsoent describe the commu college
student body attendlng over "800 institution %;n thelgplted
States. Over half of the studentd, .who edian age is -

27, work full time and are part time students. FOrty

- percent of them are womennwho often are the head-of a

family. Twenty percent of the students are from minority
groups. The community college serves a hlgh proportion

of low income students. Many have 'known failure which in
many cases has shattered their self image, leaving ot
them without much motivation. The students -are commuters
who' are ound up in' their own worlds filled with numerous

* emotional problems and brushes with the law. /

-
N
v

Assumptlve teaching, a phrase coined by Herber, will

increase the . falkures of the typical community college

student. Content course- teachers have as;imed~that they
d

o

have no responsibility to help their stu read'and
study the chosen- text. he reading teach has assumed ~
‘that the students make.a txansfer of the skrlls-taught
in the reading center and apply them to° content courses.
Apparently nothing is furthegp from thedtruths N

.
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: A grow;ng number of the faculty at our Cbmmunlty and

.+ “‘Technical College believe that it is 1nd1v1dual teachers’

L]

<

"who will improve reading ‘skills and grade point averages
not, the reading center.: “But lacklng knowledge of how to
teaéh reading and writihg slels[ the, serv1ces of' the reading
center are frequently belng requested by ‘individual ‘
instructors. .- : . )

-
. - .

w

>

¢

Common - Skills

L4
.

ui N " V .
Content aréa caurses usually requirb tHe students
to read/on€ or more textbobks accompanled hy outside - -~
readings. A paper or term project is often assigned.
Seventy flve percent 6f students’ gradés is based on -
their ability to read materials in- the field. .Many =
instructors expect the college student to use. the text for' .
self study, a main objective of college educatlon. However
in most cases, textbooks used by college freslimén are o
rmany grade levels above their actuaI reading level.
It Jis not always possible for an instructor to choose
an alternative text because of the quatity or expertise *
of a particular writer in gn area. However, there are
alternatlves which 1nstruc% fs can use to, enhance students'
learnlng ) . C. !

‘ *

A

© .

R P . ‘
Students should be encour ged by thelr 1nstructors .
'to "high lite" the main’ 1deasi¢n their texts. However, -
bécause of their general lack '‘of.ability to sepdrdte main .
ideas from details, the reading center has‘encouraged

technical area teachers to p01n€“%hem outy: !

o .
Note taking can be ‘an asset "to learning a new subject,
but many students find it dlfflcult to separate key 1deas
from the imstructor's experiences. An idea the centex =~ /
llkes to suggest is to have the student divide his note )
papei into gpo columns‘ one column for main ideas; the .
othetr for experiences or examples. The instructor stresses
what the point of the example is for those who don*t' get
_the point themselves. . .o L.
' Often ‘students are 1nstructed to write a summary,of
an experlment or to summarize an artlcle. What's that°'
The readlng center has done ‘som& inservice work w1th -
instructors on how to teach students’ to summarize. ' In .
one area, Public Service Technology, a form used by éeveral
1nstructors has been developed '
The * typlcal college student* can ant1c1pate meeting -
fifity to sixty new words per week: Our‘atyplcal college
student may meet tw1ce that many Some students understand

® ’
\

hd . \ -
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vreadlng._ . . -

Y ’ - ' e "e, e
the spoken woid, but don t recognlze the terms in print, so.’
.*the center: encouraged instructors to produce words visumally. -
Such words 'as puberty, 1nh1b1t, mores and bureaucrdcy .

give students.trouble. in prlnt but”they understand them
when.used orally.

t
- " . b b

) .
Public Serviece Technology . v T o . .

v

Public Service Technology attracts many students who -
have great difficulty with reading. Because of thelr Lol
background and environment, the motivation to ente; ‘this s
field may be intrinsic or it may--be-am-attémpt ts avoid , -

. curriculum that requires difficult reading which will only

lead to frustration-and”failure. Tg¢, accommodate these

students with a vast array of differences, the 1nstructor : »
-must offer, a variety of learning opportunltles 1nclud1ng

some that-exclude readlng .o . . .

*
\

Success'ln this fleld does not appear to be wholly
dependent on a person's .reading vocabulary but rather on.
thelr verbal sklllsq attitudes and pschomotor abilities.
The reading’center has worked with several instructors . . F,
helping them to develop course objectlves that deemphasize
reading and emphas1ze the bulldlng of, verbal voc¢abulary P
and visual, comprehens1on. For example’, the instructor T
gives, the students six words peculiar to public service.

In" a group discussion, the students.must use the. words in - .
the proper manner. Role playlng, dramatization and . \ °
1nterv1ew1ng are ways to increase,verbal abilities and '
fox students to demonstrate competencies. The- students oo *

. can view tapes to work on Vvisual ‘comprehension. Non

reading examlnatlons can® be given by us1hg-slldes whigh
‘depict the concepts of the course. .Verbal answers are"

a check of the students' cognitive knowledge. Situations °
can be shown which demand understanding and the ability to
apply low level cognltlye knowledge. . . .

The tradltlonal lecture and. textbook approach is
often an 1napproprrate and noneffective method for ° .
teaching norftraditional college students. Instructlonal SN
alternatives need to be suggested to instructors and help
given by'the reading center to implement other techniques
that may prove more effectlve. . .

The perceptlon of‘the students 1n.th1s fleld must )
developed by their instructors.” On the -job% they will often
be asked to 1nterv1ew clients, %hen write up what they see ..
and hear. Too, théey may be requlred to keep an informal
log so instructors should empha31ze writing skills over

! )
r . . . 2
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Busiress Téchnolpgy w7 R
) & M *V“""\Q . , -.‘ R “ R 5t . *
All students in this program must take at least one
‘ course in economics, some must-.take two. Many* approach
the "dismal course" with great anxiety and dread. Thée
. ~reading counselor can alert the teacher to this negative

Y

attitude and its affect on achievement. - .
L4 LY . - 7~\

' Economic books cannot be read in the oldrfaﬁiiia; B

way of reading "it" qnce and straight through without

.stopping. 1In économics, the student will find more -

information per sentence, P@I\Raﬂﬁuﬁhﬁn;i?ranr§ng$¥§§mﬂ;; e

- 3
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f a Words that economic teacher$ assume the 'students

. ) know cause. troible. The instructor often speaks of the

« '"vertical" and "horizontal" lines of a graph. Do low =
achievers understand those words? How about direct .and )
inve;se relationships? co o -

.

Difficult .new technical terms, crowd the pages which like,
- ‘a .new -language must be learned.--Easy, .familiar words appear

. . . With unexpected new meanings. The-everyday word "utility"

. becomes technical - with a precise meaning. . Utility doesn't

‘ mean useful.in this field rather it is a measure of expression

of an individual consumer's’ tastes. and preferences.

»

-
-~

; . ! R ] -

s ) - A successful Eechnique for ,learning vocabulary As the
flash card method, putting the term or concept on one side,

. - the meaning on the othe¥X. Another way is to have the o

: stu?gnt set aside a gection of his notebook as a glossaxy.’

.

&

v

* Theldivided pdge is handy for same students. One ° . |

* column is titled "Kéy Term" and the larger .column "Meaning". |
'The dividing line makes it possible to conceal- the meaning |

. ' ‘completely as the student checks his ‘understanding of the ) |
e, term later. . ' . g !
\

-

When an instructor gives an assignment, he should

! ‘ i , advise the students to pre-read' the material. Using a, g
moderate speed .in general, students should do a once over b
lightly to take the chill off the.reading. Then-they are |

Vo ready for a clogse intensive reading of the assignment with: -
‘ . a high liter in hand. Fifty percent of the time the |
o students will 'iread standing still." That is they will )

T ‘ read then stop to ask, "Do I understand?"‘or:"Can I give an
. " . example?™ . ‘ ~
- . . ’ . . N . )
Studénts must leqrn -to attend to ‘the diagrams and N
..figures’ whenever these are resent. .Economic -books,

TR J -
* . e .- |
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espec1ally, have numerous diagrams and, figures. These
require a markedly different kind of reading. The eyes may
go backward and. forward many times -- suddenly drop down
below, the line - make vertlcal sweeps, even descrlbe arés
and cut dlagonals. . ; R

12

As they read the textbook, the students will flnd -
constant’ reference to figures: “in thé figure you see,,
"as shown on the right below," "in figure 8-1". The students ,
must read the fextual explanation withr'special-care. When
referred to thewdiagram, they must shift their“eyes and

" thoughts to the diagram.. When lines, angles and points are

mentioned in the explanation, students must be able to-
locate on the dlagram the lettersjand numbers that designate
these. v .

Being aware of the difficulty of reading)graphs% the
instructor might have the students trace certain features
with @olored pencils. ,If they use different_colors to, :
trace overlapping tr1angles, each separate triangle w1ll
stand out distinctly. - . . ) .

If students merely look at a book as thiey. study ’
economlcs, the1r reading will be passive with their thoughts
"worlds away." They should think on paper -- a powerful .
device for comprehension, ‘concentration, and retention.

Belng attive with a pencil has a "no-doze" effect' LIt e

is also a way- to check cqomprehgnsien after studying a .

chart.or graph; students should then covér the explanation

‘amd write a summary of the main ideas.'s They are surptrised

SOmetimes that they can't do it after oqe\reading: L. .
X Students need_not leaf through countless pages looklng
for a meanlng or a tgpic. They have it right at their
flngertlps in the’ alphabet;cal -index of “their textbook
Yet many students are unaware,of its value ‘as a4 time saver. : ‘.

.
.

It. takes only a few minutes to mention-it, but packs a’ o

wallop coming from their technlcal 1nstructor. - !

. .
- \ﬁ . P

5 v Ay e ) g .
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Eng}neerlng Tedhnology - ) . < . ot S
The fleld of englneerlng technology differs from other
subject areas In several ways--ways that need to be called
o the attention ¢f that -faculty, agaln, not in & "mass" .
jnservlce meeting, but on a. one-to-one basis. The englneerlng
field is ‘concerned with great amdunts of detalled facts and
procedurés and not so much with global 1deas~ . ‘

o
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. : . . -
} : Two primary concern$ have been expressed by engineering
instructors: 1) the approaches which can be used effectively
‘ in helping the poor reader to "read" a‘h%ghly technical .
*book and 2) the actual readability level of 'selected tests.
. Let's take a look at the first concern, tha} of aiding
students to read d heavy-on-details textbook. The reading
_ center has ‘found. that because many engineering technology®
teadhers rely almost exclusively 6n the cognitive domain
and frequently at the lower levels qf cognition, a valuable
place. to train students to begin reading is at the end of the
. . textbook chapter’, rather than the beginning. Answering ‘the ..
., .. questions following each chapter.become of paxamount ‘
-—~—  importance; they provide not only guidance but great motivation.
From there the students read the summary and finally returns )
» to the' chapter beginning. This is, of course,” an adaption
-of "Robinson's SQ3R approach, but differs in that
students do not have to question the text themselves. "It
is’ done for* them by either the text or~perhaps an energetic
tegcher's study guide. . ot : ‘

p ¥

s . . - " A difficult:text used by college students in metallurgy
led, the Genter to suggest thig-technique. The writing .
pattern of the authbr is unusual in that he begins with many .
iﬁﬁustﬁiéliqxamples, using ‘technical terminology, and does

. not normally define the term until the last.sentence of
. . the paragraph. Students are told hy their instructor ~ .M .
‘ v _ to begin with ‘the:questions at the back of the chapter to
' help identify details which are mbre important' than others.
w8 . o The imstructor also directs his students to begin with the
last skntence in the paragraph and work backwards through

the passage. “

%

‘*

3 . N .
Another thing .that was discovered; in examining the
- ‘qiestions at the end of general engineering textbooks .
. is ‘that they frequently numbered as many as forty, but were
always, in random order, not accord;yg to topics nor *in the
T order ;n»which they were treated in the chapter. Teachers
-" . are now helping students group the questions’ by topic before
et they read.. This enables the teacher to emphasize particular
N | topics of thgir own choosing and suggest omission of others..
A Vs \ . : LU
sk - How didrﬁhisxaétailed examination of a particular, *
T text begin? . It began simply by 'students',équests for help in:
. . *the reading lab. When several students seek help in using
.  "th® same text, quiet "follow-up" took palce with the instructor ,
, involyved: The reading counselor asked the instructor Ior’ <
- a cdopy of the text in order to help students. This led to -
.t .. numerous' discussions and eventually to a request for .
., readability, which is the second major area wheré reading
. counselors can be very helpful- to engineering faculty. . .
. Once one. readability is done, the requests will staxt coming =
L . inv\slowly at:first, but, continuallky. , Engineers are ~
enthrolled at the idea of a graph or statistical. formula

) ’ ’ f : . M .
v A N ¢ . 127(‘ . .o .
' . ’ Y . .
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’ to help determlne the readabllaty of a text. “For that’
reason, éSldeS the Iog;cal reasons of valldlty,.readablllty
and ease of computatlon, the center usually. xecommends,
elther the Fry graph.or the DalerChall formula;. The first .
text should be done by the readlng teacher. It. takes tmme, '
but from that will come the opportunlty to explaln the v

' tesults. More often ‘than not, when’ teachers request a U .
second readablllty" they wlll also ask how to:do. it. - . .. .
Health Technolo;y o -&;’ S
i
- ' The field of health techn010gy is’ 31m11ar in many
* respects to the field of engineering technology. Graat
attention is paid to details, and the vocabulary Joad is
heavy. It differs in other respects, however. “While .the )
cognitive domain is important, more emphasis: is normally,‘
placed on the affective domain and behavior modlflcatmon T
g ‘than typical business or engineering programs. This" -[ C
- emphasrs on the affective domain or on higher" Ievel cognltlon
skills of analysis and synthesis lendg itself to more e TN,
creativity in’ helplng students '"read": tpelr a signed G BRI

materials. e , [' S .

w.
Students should be "pre- taught" or dlrec ed to TR

essential vocabulary terminology. The teacher shouId refer o

. them to a word list at the ends of the chap ers, .or. glve 1‘3‘
them a prepared.word list. P01nt1ng out how students can'y
identify worls within the .exposition of tjie text itself X
(italics, bold-face print or deflnltlon ¥vpe context clues)

. is a blg help. . O U e

I

-

' 1Y

', But there are-more creative ways with greater pDSltlve .
. reinforcement which instructors can’be® encouraged to use® .7
by the readlng consultant. The college's: medical asslstlng e
and, nursing faculty has found the, termlnology is retained -~ C
For longer perlods of time if organlzed around” partlcular'f'
%ﬁdy "systems and presented v1sually or audltorlly. Slide/: -
tdpes are available commercially- ‘or can be~ aeveloped by the )
’ . :teachers themselves. Sinee prOnunc1atlon is often dlﬁflcult,
<the language master is a valuable “tool in aiding thé& 'student o
to learn difficult termlnology Blank cards can be purchased,_ o
written or .drawn upon, then recorded by the 1nstructor so i . |
pronunciation is,/precise. For longer- lasting cards, it is S
a good idea to laminate them. Another possibility is to ’
lamind&te cards flrst and use a grease penc1l whzch can be

T ' erased and used again for anothel word. It is also worth-

-

while to use a few cards for general phonlc patterns, to .
remind students that’ pronunclatlon ;quulte cons1stent._
‘v . . f. , e . P \/:. ",, .
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- the ‘arena might be. .

The health technology instructors should be encouraged
by the reading teacher to use othet visual aids for the |
medical technology student. These might include charts,
bulletin boards, and extensive use of .study guides, espec&al
those which call for the students to label diagrams.

\

Reading graphs also are of primadry importance to the -
medical fields. Instructors must be careful to teach ig
students the difference between reading facts by determinin
the coordinates of the vertical and horizontal variables

and inferring information from the facts. The reading
instructor must be willing to demonstrate(read;ng techniques
in the medical classroom, inthe reading lab or wherever

3
.

LConclusion ' . "
There are some SklllS common to any .technical area
but each field has unlque problems. They need to be dealt
with by the instructor with the help of the reading
counselor. Several overrldlng concerns seem to have
evidenced themselves during the last 8ix years since the
reading center has been working with Faculty members,
to improve: reading i the technical content areas.
1. Technical teachers heed to develop an awareness
of the populatlon group they face each day in
the classroom. Our typical student dlffers
cons1derably from thelr baccalaureate 'counter-
‘ \. parts.
2. Proper book selectlon by ‘the inst.uctor is essentlal
.with readablllty an 1mportant factor to be
considered. .
3. Technical: teachers need to demonstrate how to read
the text they have asked their- students to read.
Many of the teachers will need help- from. the
, reading consultant before they are capable of
doing thlS.
4. Teachers need to“bepsupported in their efforts
‘ . to write "incredibly easy readlng" tests or. to give
tests via othefr mediums.

w0 é. Instructors must teach students how to write

summaries and papers; traditional assignments are
. .. fine 'if ~agccompanied- by guldance, hopefully in the
O form of a written aid.
. * “6., Pre-teaching dbf yocabulary is essentlal The
JRAE readlng consultant can offer concrete suggesﬁlons
in this area brlnglng forth creat1v1ty from. the._
technlcal teacher. -
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The previous suggestions made in this paper are not
new. Perhaps you have read them before. But let us emphasike
one major point which may be new to you, or if not new, ’
will be ‘comforting to know that others also have found
it tb be true: THE BIG INSERVICE, RELEASED TIME EFFORTS
TO AID FACULTY IN READING IN T{HE TECHNICAL CONTENT AREAS IS
NOT PRACTICAL, NOR DOES IT NORMALLY PRODUCE LASTING
RESULTS.

_ Instead, we suggest quiet, YNOBTRUSIVE EFFORTS.

A one-by-one informal, inservic¢e meeting which takes time
but leads to positive results. We call it inservice
diffusion '-- that's right --. DIFFUSION!

-

2

oS,




- L\b 'THE UNIVERSITY OF TOLEDO
COMMUNITY AND TECHNICAL COLLEGE

. ' ' Bibliography

.
e

Fry, Edward, "A Readability Formula That Saves Time." ,
Jaurnal of Readlng (Volume XI, 1968), PpP. 513-16, 575-78.

N
~

Harris, David and Michael H. Parsons, "The Road To Be Taken."
The Peabody Journal of Education (January, 1974),
pp._ll4 -18. i

Herber, Harold, Reading 1n Content Areas. Préntiee-Hall,
Englewood €liffs, Hew Jersey, 1970. SN

Klare, George, The Measurement . of Readabillty.
Iowa State Unlverslty Press, 1963

Kolzow, Lee, "Reading in the Contemt Area in the Two Year College."
Journal of Readlng (October, 1972), pp. 46- 49

" Kurzman, Maurice, "The Readlng Ablllty of College Freshmen
Compared to the Readability of Their Textbooks.
Reading Improvement {Fall, 1974), pp. 13-25.

T

McLaughlln, G. Harry, "SMOG Grading - A New ReadabilltyﬂFormula,"
Journal of Reading (Volume XII, 1969), pp. 639-46. .

. McLaughlln, G. Harry, "Clearlng the SMOG," Journal of Reading
Volume XIII, 1969), pp. 210 -211.

»t

-'Pauk, Walter, "A Practical Note on Readability Formula,"
T , Journal of Readlng. (Volume XIII, 1969) pp. 207-10. "

4
[d

Powers, R. D., Sumner, W. A. and Kearl, B. E.,
. "A Recalulation of Four Adult Readability Formulas, "Journal
of Educational Psychology (Volume IL, 1958), pp. 98-105.

PR 4

+

. Robinson, Francis P., Effectlve Reédang
Harper and Row, 1962.
% * > ' 1;6 o b‘%’; ’ . ~ ’ . . ! “

i Y

T
.

“ R
fw
Lo " 3
b

-
£
.




hdd R » . ™ '
. ’ o ! 4 ':4’ I3
B . . . R Lol h
) . ' * . ¢ é ,
, Al - . > - . . L
v . 4 . . ¢ . . . ~ . v B
» v . ¢ ¥ €
! ‘ * ’ i ' N N »
. . - - C 7 .
.t s T :
\ A ¢ . ° 4
; . ] N
[ - ) . . %
” o . L4
f . * -
3 . - . hJd
’ « . . . X
'. ’ : N - - \
e . » 4 N
’ RS .
v s
:: N ° - ' !
- Tw t oL . .
A , .
= % ' .
I v . : Y ot
- ¢ ' L . o ()
SAMPLE PRACTICAL MATERIALS: o ' -
! . ' . . .
S { . - ; SN
.. - > ¢ ¢ L
. , .
3 A ' N ® .
¥ \
v ‘e M
’ ‘o . ) R Y
: 15 .
- ! - Q .
t o e - "
.: L = . . -
) : T . .
- * \‘ . @ .
Lo A T ros .
o R Y
"o €,
- ! . '
* . N . i
A Homegpun'Look At The Integrated Learning Laboratory - |
. 5 . ' .
- : ahd : ) .
t = . ! \
. ' Houséhold Tips On Management
. ’ .
4 . o - . . . .
' <
.‘ :
- ) - . ’ N ,u
° a £
- . Allan Maar T >
s Lan r;g'Community College .
%}’ 5 . - . . [y .
. M R s < .
» ’ % ‘
. #
5 : ‘ -
" . . - .
b «®
Pl 1]
~ . ,--‘,‘
v IR '\J t: '
P L aty
- - - + N . *
. p . .\ .
v “ ,‘ * Y]
. 132 ¢
- \‘l “ . ¢ 1 N & 3
ERIC ' S
L , ’ '
¥ * . .

-




¥

ERIC

Aruitoxt provided by Eic:

- & . ‘ ‘ v

LY . . - -a-."
i . AND teoen !
"' ’ o ¢ L .
: . HOUSEHOLD TIPS ON MANAGEMENT .
N .‘ : + I '
., & c U R ‘ ,

When you’getlright down to it, apy learning laboratory is only as

- . . .
N v

good as iﬁs_managehepﬁksystem. The heart of "nerve center" of

PRI ¢
P *

the lahbratory lies in a.point of control and its ability to
8 ! . - ' . .

maintain statistics for apcountability, retrieve informaﬂiqn .

PR [ £ * Q

.for instant dissemihation to students and admipistratots, alike,

-

.. and generally keep the order. - - /' .
’ ’ e L4 :/ * L]
¢ . . !
. ' . 3 . ‘

Ovér the past several years techhblogy‘has provided amazing

. IS

computerized déVices that boggle the Tind, i press the uninitiated,
A%

) .‘e . -

and staggér the budget. When they are oper tive, they’ can be -

3
L

wonderﬁpl adjuntts to rany ‘efficient program, but when they are
N} 0

"down," they consume valuable space and e1'c1t ulcerous concern

No one contests the value of such marvels, but sanity dictates .

* .

_ that their number rémain minimal. The ldboratory .that really

L -
functions efficiently seems to be the.on

that is fairly Zzght
Ll ‘.

on the ‘wonders of science and heaby of the simple devices of .

Yo i .
homespun ingenuity. :
¢ 3
® N . ! . . .
P Y o~ R . . l - L} . . R
I have had the good fortune to‘visit laboratories»far and wide

CEI

nd berrow ideas that might be adapted to the home operation

from hither and‘yon. Although the aim of total eﬁfiCiency is

' . S (X
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" as elushve as ‘the spectre of the 1ideal reading program,

cor the butterfly of §§uth7“the:e's something noble about the
S ‘ ’ @ ‘
No doubt I am prejudiced, byt in :
» o

2 : (Y
gyest, the constant quest.
o ' v -n q' .
. .
terms of serving the needs, both iminediate and projected long
range, of the institution and the staff, and providing an

- e LN Ld L

individualized environment for a variety of experiences
v ' / [l 3 1 *

directed toward students' academic growth, be it ever so L

7 v -

P - - ‘s . ¢ e
frenzied, there's no place ‘like home. . , . '
4 3 - N .

" .

~

The laboratory here 'is alive, it is reaébnably healthy, and

lives in the .heart of Michigan.
N 1 [ by

speak is thgfintegrated Communicaté&n Department ﬂaboratbry at

of which }

<

The laboratory

.

. 2T o * ¢
Lansfng Community College. Much has begn said and written <.
. . . 1
about laboratory integration,'but this one is a case of ahv - .

. - ’ 8 C .
operaplonal example. It was the product. of évolution rather
[ .

3 . .
than architectural whim, and it‘was désigned with meticulous !
-~ N -~ e b4 - \ -
[} v e " 5

love and”cage by thosé who have elected to spend their lives in

f y I} .
the spase’ and not those briefly passing through. .
. g :

* .

.
o . b . - ¢

.

-

Volumes could be written.:.but I digress.
CUN

. £z

to enumerate a
&

- *

ending ma agementg roblems of_an'integrated
g map p _

v -8
Y

»

L S .
’

fewnexamples of Simple solutions\to the never

,
-
.

N

My intent here is

. ,

laboratoty.

- ¢

L]
e Loy
.

ﬁérﬂaps ;here'are those who define "intégrated laboratory" in
C ‘ -

- .

’

a faanner different from my own. T

To me an integrated iaboratory
. RN )

"

is one in wbich-classroomsf instructor qffices; study areas,
13
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Aruitoxt provided by Eic:

-

v . o’ -
. .

. ‘
. ¥ . . .
group discussion centers, private tutor stations, seclusiye .
. C e
. - ,

-

. . .o . PR )
instructional viewing and testing roomg, and instructional
. v .

-

-/

»
»

program access are So arranged as to compose a highly effective

* The complex which provides my

-
-
.

interrelated academic complex.

' v

frame of reference includes the laboratory itself and immediate

¢

access to five classrooms (group assembly areas). Placed

’

-

-

, .
) within the-‘laboratory are ten tutor. conference stations, ’

G

¢ - . . .
seventeen individualized audio-slide‘stations, eight ;esﬁiﬁ@a

.
.
I ~

o,
carrels, sixteen study carrels, thirgeen work surfaces for

u51ng spe01allzed recading equ1pment, six 48" round small group-

. .
.
o ¢

jlso it provides

' tables,-and one flfteen foot conference table.

> > h . . s
ten\constantly accessible four drawer’instructional module. L
¢ . v

attended at all

al

. e K

L] N .

. ' storage cabinets, a Cheeck-Out Cqounter that is

] * ° ‘ !

tfﬁes to provider gvery manfer of ﬁ}ogram, score iestsf answer
[ , ¢ ‘ .

o

F

a4

Le
guestions, respond to telephone inquiries, collate printed
. o L3 “ -
¢ « -t M .
materials, keep records, tabulgte data, p;ovide statisticil

1
" . ° , 4
) 8

and much more. : .
. $

. - .

.analysis,
»

Fad N

[T}

v

The per1phera1 area,d&us totally- carpeted go‘mplcx prov1des

.
4 -

énd offlce areas fq; a Laboratoryo

e . .

In addltlon,

six full t1me qtaff of¥ices

‘Systéms Manager and Sccretary, both full stime.
. ! - N . Py

. n." oo

o

M °

there is a diagnestic testing room,'a readrng coa T .

e A 'y

* and a'journaliém GOPY and"l&yout‘koom~that houses .
1 A ’

.

] resource :dom,

o g -
.

° ‘

} Sel‘ctnlc

o s

Een acoustlcal ca;rels, an T8

~ ‘ 0

. each,and a Cpr layout tcf’ ) . . )

typewrltex W0 .

>

Py

*
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.
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alrectly assoc1ated wrth the arca@pnclude Basic Cpmp051t10n,

. -
. . . . . !

‘ -, Ba51c Readlng, Speed Readlng, Speech,(Jobrngylsm, Critical

, Reaélng, How Readlng is Taught in the Elementary Grade;, )

A ~
- Py N

- . \‘and,Eningh as a Second Language. In addition, "the 1aboratpz;yv ,;

. ——

s

. " ,provides services .for the Fdredgn Language Courses and the _

. [ e IS - ¢ .

‘Freghman'Composibign Sequence. & It furnishes spate Ffor a, .
I voo. [ L - . ., » . ’
- " .professional_fac¢ulty,library (Depaitgental): maintains the
’ . o, v o ¥ o ! O }
; Clinical Reading Prdgram, and copducts_gll manner of testing,and ..
. . . " - . H » ‘
‘ e G S o . » ‘
referral_§efv1ce§.° The reading progrdih alone includes a
. T e * . o
- ~ r » ‘
‘ vod - director; two reading specialists: one élinician, and one
. 1 > © - . ) N ~ ¢ .
- reading esychologlst——arl full-time. -There are, it addition,

° \ -

. - *
- . .

. two readlnq tutorss both half-time, three dtudént aldes .
L R ™

H ' . had e ¢ [
¥
" (twenty hours‘a wkek) and ten part tlme reading., 1nstructors.

L] t -

. ° N N '\’:“v P "
] ” o - "\ N . L ~ - .

* . R N w7 o
' . - [y o .
[N " o4 » .
. e
.

Whlle I did not 1n§éhi to cover quite so much Bagkground, it . i

- -~ % . I N
. . » . [P S \ .,

T " seems, neceSsagy to 1nc1ude thls, if the problems‘that have e

hd )

¢ -

. perlodiqally plagued us are to be uuderstood,in.pontext.
. .. ’ Iy - .' ¢ . M .

. . . ‘ . = - 4 IS ’ L4

Al 5” - ‘. . v ‘% . .

. ! . Py ° : » [

v . *.The first dilemma has.to’do*with that old Yamiliar face, . .

- ’:ﬁ \ v ¢ . e " ! s\""’ °
. ' . "accountability." Whilg it is a fajndy simple operationgto’,

v B - . 4

urge the tutors taq.keep a log recocdlng 1nformat10n onseacﬁ .
- ¢ ) P " - . LY -
' ‘ tutorlal session, 1ts duratlon (this 1nc1dentally has 1ed to .

®

the ‘installation of a cloék n each tutor conference station)*”

. « ~ ¢ ',r - R n

. : ] and subject,_lt is somcwhat more compilcatcd to keep trafk of

every student who frequents'the 1ab8ratory."Somewhere aIbng
. - 4 ¢ -

e . - wh, ’ .

Q T . . kP . " ’

B ) . e # . . L . 3
© - . - * [N
, . . .
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. the way ddta processing enfered the picture, ang an elaborate
. ” , 9

.
* e

system invol¥ing card racks, time. (punch) clock;,ang computgr
. g LI . ' ° a
printouts appeared on the scene. 1In the final analysis, it

. . ) \
was just too cumbersome,

s

Apart from the hostility of some students to "punch inP'when 7
. (% - - -

entering the laboratory, the‘logistics problems were staggering.
adelinire
3

Card generatlon alone was enbugh to make,a welghtllfter weep.

@ v l
\4'

It was @lways ‘at least three weeks or four into the ten week

i
-

) K . '
.term before the cards made thejr first appearance. ,LThe.time-

1
.“ ’ . A AT )

. . .
clock would jam up, especially when a student inserted the® ~
- € e , o . : '

-

blue instead of the pink end.: If theaelectricity were & . .

e . <

1ntef!‘pted over the néght o; somehqw the plug was acc1dentally

-

dlslodged,,even the time clock could ngt be held accountable o .

~ ® 1

for its inaccuracy. Then there/were the pr1ntouts themselves

4 < . A +© - L g 0T b
that usually arrived too tardlly to be useful ané contr1buted o
i \ 5 r
s1gn1§1cantly to ‘the recent paper shortage. All th1ngs cons1dered (

the system begged for refincment. R \ )

P - -~ .
RN
-« . N AN e -

o : . L :
As a rule, I have found that the best procedures'are the simplest.

’ + . T ' ‘ )
Experience tells me that the first time:around, everything strives "to be

LY

much. too comprehensive. Perhaps it's the compulsion to satisfy' .

s

*

all needs and conditions in one neat package that tunns out ndt

N »
N .

*
to be so.neat after all. This has been the case the first time
1]

- -

N . ‘. . ~ .
»around with our laberatory courses and the specific instructional
A

2 A ] .

modules, as well. The Orientation fnodule for Gcmpositfon 101, -

.
L * -

for example, began as a bound volume that could ne placed Qn‘



' Co . " s ~ . ‘
T ) chairs used by parents to raise ;méii children to the height of
- ) thé dinneri table .ﬁhu§ eliminating the high chair. ﬁte module
] i -~ :
’ ~ .is'noﬁ jus; a few bages.x-It is less impressive, perhaps, but
! | also less'friéhteninglynimposing, and after 511, -its intent .
. . is to turn’students on not put them off. i )
Ta ' ¢ o
So, thé}e we were with an unwieddly té;ly system. It almost N
PR LT ;eachga’the point that none would have been_be;ter than the )
. s one’ we, had. Buf thaF was.not ghehgnswer e%ther. ‘There we
) - were with too much %pforma;ion often suspiéiously ihaccurate
.' . < -
’ and too late to sérve an ihmediatg purpose. The fir;t clue'
. . X
.0 té the sélut}on‘came from_the volume of statistics bombarding .2
" f, . us. .No, we didn't need pﬁ;; mucﬁ. All weereally needed to T
. . . .
< i " . know was how many students wé}e using the Chec¢k-Out facility

s Lhxe S e @ =2asch- day, andcmbat*érqg@oﬁmgggﬁg‘g;omg&gd the transaqé:ion}~
T - - - - . ‘?‘ .Wmo‘i ) - & .

. - .o [TV

B - M

ao v ¢ %
. .

s ) B . ) ) ’ ' . / . w .t
. . : At_one time we had trieg a primﬁ;ivé counting system at “the
- - SN ’ . ) - e ¢

' . Chegk—Out Couhter, but, that rcquired’peqdilﬁ paper; and making

-

9 . marks. Keeping track of these components during a rush period
. : : »

- e
v 1
. >, , N ¢
> *

. was the, downfall of this plan. . . .
' o . . . e @ - .
‘ . ’ : A " )
A ’ - - . .

3 ! N 0 . . ., . .
) Wwhen I was a kid, I spent a lot-of time.in a miseum of science,

S v . [ »
and-I remember talking to a guard who was in part responsible - °

. - _ - 2
for keeping track of how many visitors came through “the -

. N . ’ A o ’ - P
revolving doors at the entrance. -He always had <lutched in his

t

. hand a little push button. counter. I have since seen these ih

te

.
»

. " the hands of runners on the indoor jogging track- It's-eésy to lose

- e . °

-~
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. - . . i
)

. . v ¢ -

I . i
count of the times you pasS, the starting point .when.it takes
)

., . «
B

L
twenty-two revolutions to reach a mile. v N
. .' v ,’ & o ’
} . . . ¥ K

, ) 1 investiq@téd. The 1bcal sports emporium carried the Aristo

s @

(made in Japan) table model counter #1001 for $8.50. We

ordered five before the price:went up.* When they arrived,,

N .

they were mounted in a row (three screws to each base) on a ‘ “
- - ° . .
. walnut finished plank 18" X 4". Rubber protectors were put .
) . i . ,

on the,bottom of the board to avoid scraéching surfaces, and

v 4 et

.a plastic tape label was secured in front of eachsof the five,

counters to deé&qngte the area of study ‘it represented.: T
. . [ . . . A
° ’ N ) s \ =~ ]
s . “
°© . s ‘9 o |
- Now for each transaction at the¢Check-out Counter the aide An %
. §

% , '

duty pushes the appropriate counter. At the end of"the day, \

ae

Co- . the last afde on duty records the totals for the day on ' . .
. [ - 4

. - .
form fastened to a clipboaxq (pencil attached) mounted on the

1
.

wall and turns each counter back to '0". (Any aidé apprehentied
. e . '
removing the pencil is invited to épend the ‘rest of the week

a .

13

L N v
with the Marquis de Sade.) At the end of each term this trans-
y 0 . . Gt . t

N S~
action record is included’bs part.of the total, report. *Althbugh ) *
just supposition, I think the aides ge€ a ‘’kick out of pdéh;ng. . ' : )

*
FEEE . -

‘the counter buttons. It seems to be moge professional than
- : . 3

-

« ' e . . . . -~ N ) . -
‘making a mark with an incqﬁisant~pencil, anyway. ’ 2n N .
4 *e
- ‘ ’ ) ' e . »
. ’ i 3 ‘ * - . ) . * . " .
Expansion of facilities into uncharted territory also, ¥rings . - -
° (3 . . [y ¢
challengeé. When thé remodeling was in sight, just -down the .
’ . .n ‘- N e
road, I submitted a request for dimmer switches ih the reading _* . .
o " ' . . . -
T o .
) “ ' 8_ - kY 139 » $
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“ | : N\ .
. . . ”, . . re
lassroom and Eheh@djacent "media®™ room. The response was not
. ! - ¢ AN . R e . h v
. . verwhelmingly positive, nor was it completely negative,
. 4 4 .
* : eithdr. - There were prétests: "Too costly to put.in a ¢ Lo
. . v -
\ . reostat; can't do it-w}th flourescent tubes; ctc.” Well, as \
~ 5 -~ > é
" s o . it turnéd out, persistence won the day. The smaller room*did

. V L]
. L— ,get a dimmer switch to control two newly installed incandescent .«

.
© v < v .

fixtures -in those ¢eiling panels that did not conceal

’ - .. .

o e flourescent tubesz"}q thé larger rodm, however, a compromise
. N R

.
S » ] P . hd

. was reached. No d}mmeg, BUT the flourescent tubes were put on

.. two circuits so that there was light control to‘the extent: .
. B ' LY s

53

that only two ceiling.panels would be illuminated with oné¢,
' . ¥ . -

& . and the rest of the rogm with the otﬁer. Projection equipment

. - ’

used under these condltlods of 1lght control is much easier.

- o
> - . L3
. . . to handle, believe me. . ‘. . s :
. . ’
PO * S '

L . N\ N v

- : . . . ’

"o » M

. . Recquly, the good fortune of a state grant brought in funds tq

[y

. ' . . ‘ - )
! . L S implement a career journalism program. This, of course;

.. . . 4
. . 3 i)

ot s ' required typing facilities. The’final order included ten ., - <
(R . . . L . .
! < Lt Lo . ST
- . . typing carrels with ..qise deadening qualities and ten IBM - . .
‘ : ; S . ' N
. ., Selectnic Typewriters. Fot security reasons thg typewr hgers |,
< "g‘ 4 [N - . ' B [N , 4 v L) \
- - LI
“ were bolted to the surface of the carrels. The carrels are .
- . . ) . ) .
B Y « .« . .

! ’ : ample in size but not commodious. Because the machines
. »r f

.
. .
LI - . . LA . 0 ‘

. ‘were secured inh the dead center (an aesthetic decision, I-
n N - ) ~ ’ .
' » °  suspect) of ‘the carrels, therc is no ‘place to put the copy that

L] N * 4

the student attempts to retypc. Of course, there is a shelf
*w . . .
. ,on each carrel, but thls is approximately at eye level and any- e

. *

#hing on top of it is too hlgh to type from w1thoub the use of :

LY

-

-
»
s
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. » a neck brace. s

‘ - \ . . ’ . &

w ‘ P ..

. - . ']
. ¢ ‘ . ’ . &
.

We investigateqd all manner’ of €ypid§ stands and pedestals,

,', all costly and too large for the limited space. hen, like

a ray out of the Shadowscope, a.solution appeared The ,

M . £, M
. inspiration came from a local gift shop selling magnets (in .

the shape of vegetables)* and used’for affixing mespages to

N ‘e ¢

.metaliiitchen appliances. The, shelf of each carrel is, ! . d

[REN -

v © ’ .

indeed, metal, and two inexpensive'disc magnets ($34.00 for a '

N .

dozen) wilf §écuie;y hold as mahy as six pages (and probably

» .

. moré) ¥o the shelf at eye level. ' These one fnch magnets are v

‘'

readily available from the local school supply repository -- < )

. N

v ~

> Lo . co e
. they seem to be vbguish in science classes. ‘ —

. a . N 2 . 1

[ - ' ‘v - - ¥
‘; © -
* . 3 . .
4 . .. .‘ ? 4

.As long as we are looking td housewargs as a source of creativity,
. . A “

let us not ovgrlook the“hangy, p}astic ut%l}ty cagfier that:is /
a‘ : . oftep on';éle for, between 51.00 and $2.00 per dhit.,‘zhis is a - .
- « mqifi-phrpose iteh, and»thié two tro;gh portable convenience witg Ehg
‘:. a ‘,‘ | ‘givide and handle‘in’the midd}e is‘gqund in ;h% home usually pveriogqed . »i

with cleaning supplies, garden paraphernaliaq do-it-yourself ' " :
s . ‘ - b ¢ ' . <
LV fixit tools, paint and ‘craft sypplies and the like, Such a . ,

- ’ |

.versatilqﬂcarny—all is a natuxa] for transporting instrpctionalf ) T

module components to the stldy carrel. A student has a hard ’ )

. .

) enough time cgrting books and sundries without the extra burden of{ .
4 o ' ~ A . - h ‘o : ‘ ."
earphenes, slidec trays, cassette tapes and study guidas: Every- . ‘
. . 1}
- ) thing can be conveniently slipped into the cérry-ali and taken
’ to the place of use. b . .. ‘ ,
7v ¢ e ’ - ‘ / 3 .
g . . v 1 .
) [ v . . - " 1 4 1 s 4 .
A . -9- N s 4 “ . T !
o ‘ . - . ",
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Well, I suppose this could go on interminably with a further B
v ' ¢ * . " N ' LA )
barrage of minoxr discoveries about numbering filing cabinets .

*

" to avoid confusion, laminating signs so that times and dates

e

can be ‘marked in on tog of thegshiny surface and' gasily ¢

4 \

.
.

changed when a new schedule 1s effected, ‘and placlng a hotel

v N .

desk bell on the Check-0Out Counter so that.a student can make !

a [ e ¢

his presence known if ah aide?§s'circu1ating in the '
& .« ' A . v .

- . . .

X, laboratorw. o

) . ‘
v

7

v, « L - v ®

g '
. v

@

v Problems come in many shapes and sizes .in the integrated

L4 . * 0 5 L] 0 ¢

- lahoratdry. It's to be expected with volume of use. I guess

} oL . éhat's'the name of the ghme. You distribute bookmarks
~ . ' advertising the program, The Students come and with them )
. E} N . 5 .
J . more questions,needing'answers. v .,

A ' £ x .
. LI t
o . R

! . ° [ .
. i . .

° © o B S . on o+ e e < - > wwee G "0 0 GITAeRRTATS OB TR

Question: "How can I tlme my readlng at home'> I can't afford a stop-

~
L]

watch, and my wristwatch doesn't have a second hand?". :

-~

. ' Answer "Call the telephone oberator th€.one who does, nothlng all day »
N T . but give' the tlme. Call once beg\re you start, once when you ' '
finish, and~»subtragt ten seconds for the 6911. Not an ' ' ~~
- ¢ , AN * ! ' . <
. T, "~ " insuperable barr:ier at all."
- ¢ i ‘T ', '
3 \’ L) - -
/ e
. . The best mode of attack with laboratory problems is to first
2 ‘ Y . )
' write d%wn the question. There $ somethlng about pﬁttlng it .
there in black an: -shite that permanentlzes it and records it
[ N N . , ) -
. in the subconscicu:. Then,when you least expect it, tHe N

‘ N -

i solution appears.
L4

[14 A

\
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Did I say write it down? Thag presupposes the presence of . '
- r., . ) o N ) . \ -
. ! a pencil. A pencil at: the Check-Qut Counter? Ha! How do ,
' : you.gharantee a pencil at the Check-Out Caqunter? We've
tfied everything including chains! That just may be the qone
' problem for which there "is NO SOLUTION. ., .
I N - . »
& ¢ ) : ¢ - ‘
. ' ] ‘e N * 4
[y , ' : )
_ A . .
}: 4 ’ . &
. T N _ % Allan R. Maar, birector .
', . :‘\ R ) Communication Department Laboratory ~
. \ Lansing. Community College X
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