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preference and racial stereotypes). It was further hypothesized that
the socialization variables would be the most effective predictors of
children's racial self-esteem,kand act as mediators of the.
socioeconomic and attitudinal variables. The underlying theoretical
model was supported. It was also found that the socialization
variables were the most effective predictors of children's racial
self-esteem. It was found, however, that not all of the effects on
the child's racial self-esteem weére mediated through socialization.
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- PARENTAL INFLUENCES IN THE DEVELOPMENT
OF BLACK CHILDREN'S RACIAL SELY ESTEEM

N

by Latavette W. Lipscome

Recent studles bfﬂLipscomg\?ﬁ972), Ward and Brown (1972) and Rosenberg

v

and Simmons (1973) indicate that there is a reversal in the préwiously found

tendency tor black children to view themselves and their racial groyp negative-
ly; black children, increasingly, seem to prefer their own race and haye higher

*

selt esteems than was the case in earlier studies, by Clark and Clark (1939,
. ~
1947, 1950), Goodman (1952), Morland (1958,‘1962, 1966) and Porter (1971). In
facgﬂ Ward and Brown‘state that the images black children now hold are the
‘opposite df those held by black youngsteis of ten and twenty years ago. While
some black children still display ncgative attitudes toward thelr own race, the
actual numbers of children who do so‘and the nuﬁbers of negative responses by
‘ .individual children seem to have dgcreased over the last few years.
Why has there been a decrease in negative self esteem of black children?
:ij Further, why are there still differetces in glack»cgﬁldren's racial self esteem?
This research attempts to address these questions in/terms of black children's
socialization. 50cializa£ion 1s the p;ocess through which‘pérsons learn what
they are expected to do, *how to do ig,‘and how to evaluate themselves and’othersu
. Primary institutions such as the f;mily, peer gourps, etc. (as opposed to
secondary forces such as the school, chur€h, governmeﬁt,>media, etc.) are the
o most influential in early socializatfion (Elder, 1968; Elkin and Handel, 1972)
for {; these settings‘thelthild fitrst learns certain behaviérial patterns,
attltudes, norms, etc. which are expected of him throughout life. This genefal
pattern of self develépment should hold true also for -the development of chil-
dren's raclial self esteem and awareness. So we expect to find the explanations

oF%changes and decrements in black children's self esteem in their early primary

socialtzation.




A number of researchers have stressed the importance of parental attitudes
in the development of racial attitudes in voung children. Porter (1971)
suggests that: .
One of the most Ilmportant agents of attitude transmission
is the family. The child may accept the parents' norms,
values, and behavior patterns as his own through such pro-
cesses as ldentification, since he 1s not born with social
values and attitudes. Toplcs beyond his comprehension leave
him no alternative but to internalize the values of
others (p. 14). ’
/) Horowitz (1938) and Goodman (1952) also emphasize the importance of paren-
tal attitudes in the development of race awareness. Rainwater (1970) views
the family as the major source of identity, and Robert Coles (1967) aptly
’.
describes the family, particularly the black mother, as being the agent for
instillling courage and endurance in poor bléck children to successfully adapt
to their lot in society. These and other studies of socialization suggest that
the tamily is most influential in determining the types of racial attitudes and
images that children develop.
This rese&rch suggests that parents' doclo-economic status, attitudes and
- soclalization practices may account for the differences found in black children's
racial self esteem. Children's racial self esteem is contingent on the
orientations that parents have toward theilr own race, and black parents who see
.blacks in the "traditional" role are more likely to have children with negative
racial self esteem, while those who have a "pro black' orientation will have

-

children with a more positive racial self esteem. The traditional role rein-

rces, the caste position of blacks in society. Parents who accept inferior
roles for blacks teath their children that blacks should adhere to thelir subor-

dinate position in order to survive; they present blacks in a negative light,

and the children of these parents tend to learn the negative image of blacks

which their parents hold. . <




Parents who have assumed a pro-black orientation are thought to have incor-

porated the elements of the "Black Mystique' suggested by llimes (1973 p. 69).

i

Himes sees the "Black Mystic'" as consisting of the following elements:

1. Refusal to disparage blackness as related to black people;

2. Self acceptance and revaluation of blackness;

3. The emergence of 'soul" or the acceptance and glorifigation
of characteristics of black people,

4. The doctrine of "authenticity' or the proposition that
experiences and ideas of black people are genuine and human;

5. Definition of the unique black experience;

6. Growing attention to black accomplishments in black history,

black art, and literature, black music and the like;

Creation of the idea of black power;

The discovery of idemtity through these experiences and

within the life of the black community (1973).

o~

Thus, these parents stress the positive characteristics of being black.
They emphasize the gui;s and accomplishments of blacks, as well as the beauty

of blackness, and accordingly, their children acquire a positive image of black-
ness leading to positive racial self esteen.

Since one of the sources of high self esteem presumably is the evaluation
of one's success, 1t follows that the segment of the black populatien which has,
made the most progress in soclety and which is.most free from subjugation will
have the h%ghest esteem for their own race. The middle class black has been
more successful in these endeavors, and thus this class more than any other
should have a ﬁ}o—black orientation, thereby leading the children of middle
clqss parents to more positive racial.self regard. However, a process of
ditfusion of black prihe andl}acial identLtyis also bel{eve@ to be at work with-
in the black population. Thus, while the middle class is ex;acted to have
incorporated the most positive black orienta}ion, it is suggested that this

orientation may mve penetrated the lower classes to some degree.

To clarify the foregoing and to test these notions, a Socialization Model

of Parent-Child Relationship in the Development of Racial Self Esteem has
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children's raclal self esteem.

The second block of variables involWes a series of parental attitudes. A
black ldeology scale 1s used to measure pirents' attitudes in a varieéy of areas
concerning blacks. A Semantic Differentia& scale 1is used to measure hOw'parents
rate blacks on several affective dimensiond. These are conceived as a sample of
indicators for determining whether a parent} has incorporated a-pro—black
orientation.

The thfrd block deals with the socializption practices of the parent.' The

ways In which the paésgig attempt to teach thetr children about blacks are

L4

gssessed here, as well as parents' material éypression of their attitudes'towaéd
blackness (e.g., their clothes, hair styles, hames, buying habits, etc.).

These variablesuare meant to determine whethen parents socialize their children
to positive attributes of blacks.

The final block of variables are the depenjdent measures of children's
racial self esteem. A preference measure is used to see whether black children
prefer members of their own race or the white rfce. A gsecond: measure determines
what types of stereotypes ‘children hold of theif own énd of the white race. A
positive racial self esteem results when childrep prefer and hold positive
stereotypes ofatheir own race.

< The following propositions weld these blockg into a single model :

1. Social class directly affects parents' attitudes. In particular, the
higher the social class, the more positive the parents' attitudes
towards blackness.

»




2. There 1is a direct correspondence between parent's attitudes and
socialization practices. In particular, thé more positive the
attitudes of blackness, the more the mother will employ sociallza-
tion practices which will present blacks in a favorable light.

3. There is a direct relation between parents' socialization practices
in the area of race and achild's racial self esteem. In particular,
practices which present blacks favorably will yield a child with
positive regard for blacks.
The model is diagrammed in block form in Figure 1. P
The intention in this paper is to test this geéneral model, using dgjta from
.
R
sixty children and their parents. That is, we will examine the validity of

the three general propositions above and their adequacy in explaining differences

in racial self esteem among black children.

SAMPLE
From a list of kindergarten programs in the city, both priVaFe and public,

it was possible to derive a tentative classification of children according to

class--middle, stable working class and lower class. From this breakdown, a

stratified random sample of 60 sﬁbjects was ‘drawn, 10 males and 10 females from

¢

each of the three designated classes.

* were interviewed during the month of March 1974.

The cﬁildren and mothers
Each child was administered the Lipscomb-Bolick Race Awareness Test to deter-
mine the children's racial self esteem and each mo;he? filled out a parent's
interview schedule composed of attitude questions, socialization practices and
‘;;ckground informatioﬁ. All respondents parEicipated wiliingly.

The Children's Race Awareness Test took approximately 20 minutes to ;dmiﬁ—

ister. All child subjects participated eagerly and with much enthusiasm. The

subjects did not tire of the test and often looked at the pictures again while

the mother was being interwewed. | -

-

*Concern here 1is f0c27€d on' mother because in the welfare class, father absence
is a mandatory condition (a North Carolina law stipulates that an able-bodied
male cannot reside in the home of a recipient of welfare))

7

. .
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In approximately 90% of the cases, the interview was conducted in the ,

‘living room or family room of the homes. The remaining interviews were held at

the kitchen table. Usually the mother was present while the child was.being
interviewed. The interviewer gave the mother her questionnaire prior to

administering tT:fchild the test. In most instances, however, the parents be-

came so attentive’ to the child's responses that they failed to fill out their

- own questionnaire. As this was the rule rather than the exception, the inter-

viewer cautioned onlookers not to make comments or facial expressions when the

child subject gave responses. The child was instructed to give the answer
a

]

that he or she wanted and not what parents or other siblings might want. This

-~

was necessary particularly with the lower clags children as in most instances
there were other siblings present al the administering of the-test. This tends
to be a major limitation when such tests are given in the home which 1is not
present when the test is administered at school and the testing is done away from
others. In several instances when u sibling was very near in age to the subject,
the researcher volunteered 5; give the s;bling the test so that he/she would

not fecel neglected. These results, however, were not recorded.

All parents approached agreed to let their children participate énd alsP
agreed to fill out the parents' schedules. The parent's questionnaire
schedules took approximately 45 minutes. In all but one of the sixty families
in the sample, the mother was the nétural mother of the child respondenf. This
one exception was a lower cla;s respondent who had adopted the child when she
was two years old, but had actually taken care of the child gince birth. All
mothers were extremely cooperative and interested in the.research. An average

of 1 1/2 hours was spent in each home for administering of both schedules and

to establish rapport.’




METHODOLOGY

Children

The Lipscomb-Bolick Race Awareness Test was developed for this research.

One hundred and sixty-three color pictures composed of groups of people and

7\

oindividuals (blacks and whites, males and fgmaies) were used to determine
’ children's racial awareness. The test attempted,to measure both the cognitive
and evaluative couponent of race awareness. However, for this research only
the effective or evaluativé cbmponent was analy;e$t ’
. In the evaluative component of the LipscombjBoiick Race Awéreness Test,
children were asked to express judgments or feelings about models_éf the white'
- and black race in terms of their preferences ana’gtéreotypes. Té measure
- preference, subjects were askea to choose among models of the two races by
pickin; the one that Ehey would rather do sometﬁing for. Where éﬁbjgcts chose .
members of their own race, they were scored "1", if they preferred a membef of
the white.race, ‘they were scored "3" and if they failed to choose either of
the models, they were scored "2% since the intent was to see 1f the subject
preferred his own race bvér the caucasion race.
. To assess information on the perception of stereotypes held by young
& children with respect to racial grouping, children were asked questions which
had negative stereotypes, and others whitﬁ‘Wereﬁyésitive, to see which racial
group wouldlbe picked. Chf&dren;yere scored "1" if they attributed positive
steTeotypes to their own racial groups and "1" if they attributed negative
ftereogypes to whitesj'if they attributed negative stereotypes to blacks and
' : .

positive stereotypes to whites, they were scored "3". Where they failed to

make a -response, they were scored "2%. Data were factor analyzed to get the




best composite score. Both scales were one factor solutions. The preference
dimension yielded a reliability of .84 and validity of .91. The stereotype
yielded a "positive personal characteristic" dimension with a reIiability of
.75 and validity of .83. As these composite scales were moderate, it was felt

that these could adequately be intefpreted as aspects of racial self esteem.

Parents

Five schedules were used .to obtain data on parents. Three of the scales
Y

s e

were fadtor analyzed to assess the reliability and validity of ‘each measure.
THe Semantic Differential was not factor analyzed since this particular measure-
ment has been repeatedly used‘in attitﬁdinal research with repeated demonstra-

- 14

tions of its reliability and validity. A factor analysis of the SES measures
indicated that each measure separated into several factors with high loadings
and thus ;uuld not be compiled into a single scale. For this reason it was
decided that each Varfggle would be used as an independ?nt measure rather than
cnilapsing them into a single scale which would represent social class ;s we

had urigﬂggily‘planned. Thus while the.sample was originally selected using a
rough estimation of overall social class, a social class designation is not used
further in the data analysis. The occupational, education and income variable
will hereafter be used rather than middle class, working class and lower class

designativns.

-

" Because of the large amount of missing data on fathe les, it was

necessary to use those variables which pertained to the mother's ba
as indicators of SES. Inspeétion of the variables on education and occupaticn
4 .

L

showed that for those points on which we had information, there was a high

-
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correlation between [mother's and father's education, and the same was true for

occupatiun.l ‘ 3

ANALYTIC PROCEDURES

Thyfugh use of factor anakyses, composite scales wgre drawn to obtain the
varialfles to @used in the analyiiS/}f data. Using multiple regression as an
estimating technique the following mode% was tested:

~‘SES——mf%' Attituges———f>Socializationé;::;;;cial Self Esteem

As the merl suggests causality, it was assumed that the~SES variaples
were unaffected by the parents' att;tuaes, socialization and children's racial
self esteem. While it is\questionébTe as to a unidirectional flow between

attitudes and sbcialization, we accept the social psychological tradition which

suggests that attitudés arelthe source of socializefﬁon practices.
)

Tgree background variables--mother’s education, mother's occupation and

family income--were used as indication of the socio-economic vagiables (the

.
independént'variables).

¥ ’ -~
From the factor analysis six composite attitudinal scales were\derived.
These scales consisted Qf mothér's attitudes on 1) the estab%%fhment; ) Amerdi-

can ethnocentrism; 3) black physical characteristics; 4) evaluation of blagks

on affective dimensions; 5) potency of blacks and 6) the activity of blacks.

&
1An additional consideration was made with respect to the mothe
tional variable. As a large number of the mothers in the sample were ho
the decision was made to look at the differences between professional mothe
and all other mothers. It was thus necessary t recode the data so that mothR¥rs
who were professional, managers and administrators were coded as "1" and all
others as "0'". This allows us to determine the causal relationship between

mothers of high occupational status and their children's self esteem as dpposed
to all other mothers. .




11

The latter three scales consisted of questions which the mothers had to make
Judgments o¥ how blacks rated on these items compared to others in society.

Due to the small amount of variance explained by mothers' attitudes on the

. A ]
evaluatton of blacks on affective dimensions and the. potency of blacks, these
. : )

-

scales were eliminated from the analysis. . .

-

Three soclalization measures were used: 1) one schedule questioned mothers
. \ -

on the teaching of thelr qhildrenrabout the differential treatment of blacks in P

soclety; 2) a second, concerned the importanbe of. teaching children about
notable blacks from all walks of life, and'3) the third, was an observed count
of the presence of black cultural objects found in the home.

The measures of the dependent variable-racial self esteem were obtained

' .

trom the children's preference of black race and attitudes towards blacks as

indicated by the attribufing of certain stereotypes to members. of 9ﬂparticular .

race in the Lipscomb-Bolick Race Awareness Test. (See Figure 2).

Sheaf Coeffdcients

v

7 Socialization ))
/ .

path will have the most effect on predicting children's racial self esteem, it~

To tesgt the theoretical model that SES———> Attitudes

was necessary td look at the block affects of these variables on the dependent
< N

variables. Heise (1972) devised a method which allows one to have a single
coefficient summarizing the causal effects of a set of variables when other o

~
variables are controlled. Sheaf coefficients can be used to yield a single

measure of the effects of each block of variables on the dependent variables.
The notion underlyiﬁg the theoretical model (that socio-economic variables are

causally related to attitudes, which are causally related to soclalization

practices, and thus are predictors of a child's racial self esteem) will-be

. -
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supported only 1f# the sheaf c¢oefficlents from the socialization blocks are statis-

tically sigaiffcant and larger than the coefficients for the other block,

—- 1

both of  thes dependent variables.

types,

axe s

om Tablj I, it ‘.an’ be seen that this pattern is technically evident for

&

° . Table L
Sheaf gﬁeffitients of Dependent Variables

r

-

*»

~ I RN * I)
Preference " Stereotypes
SES - - +.26 +.26
j}v
Attitudes 7 }.28 +.17
/ .
Soclaltization % +.31 ‘5<$ " +.28

All coefficients are statistically
significant at .05 or below

~

-~

Socialization, for both preference and stereo-

is the most effective predic tor of children's rdcial gself esteem and

is a mediator of the gocio-economicand attitudinal effects. Thus, the findings

’x‘\\- .

’

-

Sociulizati<§?‘pfactives atfeet gelf attitudes when holding parénts’
attitudes and background constant:

4. the more black objects found in the home;

b. the more mother teaches her child about notable blacks from all
walks ot life; ' " b

¢. the less she teaches her child about the extreme differences
{n treatment of blacks in society, the more positive the child's
self Tattitudes, ’ '

“

Mother's attitudes toward race ,affects her soclalization practices,
hblding background constant: .

a. Mothers with anti-establishment attitudes are move likely to teach |
their ¢hildren about notable blacks from all walks of life;

b. Motheps'whb Hold lower attitudes of American ethnocentrism are
more likely to have black cultural objects in the home; ’

- s

1
——
Ny |

s




- “ - 2,
; ' w 14

¢.. Mothers, who view bluacks as active tend to have more black cultural

objecty {n the home; s N *

d. “Mothers who hold positive attitudes of black phyaicdl characteris-
tics tend to teach their children about the extreme.differences in
ctreatment of blacks (n soclety. . Y

3. Mother's background affects her attitudes, although different aspects
of soclal ‘class have contrary effects: i

a. Professlonal mothers -t¢nd to be proestablishment, hold low American
ethnocentric attitudes, hold positive attitudes on biack physical
characteristics and view blacks as active}

b. High {ncome mothers tend to be proestabliahment;

e. hducated mothers tend to be antiestabliahment hold low 5merican
ethno«entric attitudes and view blacks as inactive.

’

. . t e ' ' S

The sheaf analysis does indicate that There appéars to be a causal chain
as shown {n the diagram with soclalization and parental attitudes intervening
between mother's buckground and child's own self atl&tudes It further shows
that all u} the blocks are effective predictors of children's selftattitudes.
However, becguxe the coefficlents are onlyvslightly larger than the precgeding
coefflcients, It ls apparent that not all of thetrelationship between mother's
attitudes and.chlld's attitude I8 medrafed'by'éodiélization practices. It is
W also apparent Lhatjnnu all-of the relationship between mother's background and

her soclalizatlon practice {s mediated by her attitudes. In all cases, there

are direct effects remaining. ~This is evi\lenced further when we view a modified

13 -

version of the sheaf toefficlents found in Table II.




Table II

]

Modified Version of Sheaf Coefficients on

Dependent Variables

-

1

15

- Ly ) Preference -
' SES A) .35 ' B) .28 ‘D) .26
" ATFITUDES 5 .aﬁmd,-C) .27 ‘E) .28
. SOCIALIZATION - ' F) .31 ‘
R s Stereotypes ; ) .
’ Y. s .
SES A)-.32° By .33 R e
Aj}ﬁrupzs f .0y .22 E) .17 ,k ‘
. soCIALIZATION - .28

4+ ) . 2

ko
f

«In thﬂs'modifiéd

.

‘e

»

=3

ersion, the s'teps are as lelGWs

F),

1) Cell A compares:

the effect of*the SES -on the dependent variables without controls, 2) Cell B

{

’

’ Y

¥

indicates the effect of SES on the dependent variabl%s controlling ﬂor attitudes

&

“

4

-

¢

only; 3) Cell G indicates the effect of atnitudes on the dependent variable

controlling for SESY - 4) Cells B, E. F indicate the,ﬁffects of each biock variable

on the dependent variable,
For the preference variable

tudes when looking at SES,

e

A
explained.

interyening variable.

-

2,

1t .can

e nhted that when we control for ‘atti-

.-

N

]
4

“

’

“r

¥t

4

controlling for all other variables.

.

that there is a decrease in the amount of variance

Thus we can assume that the hother's attitude is acting as an

i

L

,

If we note in Cell D that the sheaf coefficient is smaller:

than both B and A,

we can also assume that both attitudes and socialization are

intervening variaoles between the mother's background variables and the child's

attitudes. Tis pattern, however, is not apparent when we compare Cell E to C
" as the coefficient does not become smaller when we look?at the effect of atti-

tudes on racial preference when socialization and SES are controlled

A

17
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simultaneousl: .While there 1s vervy little difference {n the size of the sheaf

..

“coeffictents of Cells € and E, it is probable that both are acting as {(nter-

vening variables, but that direct effects of socialization may be stronger
than the linkage wﬁich 1s suggested in the theoretical model.
l is also present;

With the stereotype variable the patternaA it can be seen that both attitudes
and soclalization are ingérvening viriables between mother's background variables
and the child's racial attitudes. However, when we compare Cell E to C, we
see that‘it 1s clearly evident that socialization intervenes causally between
parent's attithdes and child's stereotypes and this was not the case with
preference. “i |

The analysis of éhis modified version of sheaf coefficients, for the most
part, ind{cates that the undérlying theoretical notion is supported. There

~

{s a pattern present even though decreases in coeffictents are not large.

3

‘Soclalization and attitudes appear to be intervening variables which effect

<
- 0

‘children's racial self attitudes. That this pattern is not more strongly re-
. -

lated 1s probably due to the fact that not all of the relationship between

\ "
mother's and child's atg}tudes is mediated by socialization practices. Not

-~

all of the relationship between mother's background and secialfzation practices
is mediated by her Jttitgdes. .
Actuilly, there are several reasons why this pattern of xesults might.
aave occurred: 1) there s the possibility that measurement erxor interferéd
with the partialling process; 2) perhaps not encugh of thé right\Variables
were included in the soclalization and attitude blocks to absordb ail of the
SES effects; 3) all SES effects are not mediated throuéh parents' attitudes
and SUCiﬂliZﬂtiOi practices; and 4) other outside effects might be predictors !
of both SE$ and children's racial. self esteem. These)sonsiderations will be

gy

discussed more in . detall later. - )
. ‘ K3
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CONCELUSTON

while the shea! analvsis presented in this paper sugfests the theoretical
notion that muthersf ittitudes and socialization practices, act as intervening
variables in th eap s tining ot children's raclial self esteem, there are several
other tindings worthy ot noting.
It was tound 2hat the positive etffect of status on preference depends on
.
the maternal attitudes and soclalization practices throdgh which thev. are

mediated.  The same (s true tor stereotypes; none of the status measures had

]
anitormly positive eftects, though the protessional status of mothers most uf temr

P ) .
hz(l p(\'\‘i(i\ﬂ-e\ elttects.

\

\  lwoe ot the findings are especially noteworthy for the implications; antt-
catablishment it .t ades and teaching about notable blacks wer; positive predic-
tors ot preterence and stereotypes. That is, mothers wi{h anti-establishment

v ritudes taught their ‘children more anut/é;;able blacks from all walks of

lite and thus had children with positive self esteem. "It was found that only

the educated mother tended to have anti-establishment attitudes, while pro-
Lewsional mothers and those with high income had proestablishment attitudes.

It seems that the latter mothers, by achieving acceptance and material rewards,
telt less ilienated trom the system. fhese mothers may have taught thelr

children iﬂh%.lbﬂul notable blacks trom all walks of life because they tend to

be more selective about their children's exposure in all areas. Thus, they woul&%
tend to be selective tn their choice of blacks whom they feel 1t is lmncrtant

for thelr children to know about. . -

Regardless of the background variable or the attitude of the parents, when

N

“otit 15 Liught thedlr children about the extreme differences in treatment of blacks
° o
in societv, the children tended to have less positive black steteotypes. This

¥
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uleome may be due to the tact that the ¢hild Interprets the nepative differen
tial treatment ot blacks tn soclety as being caused by|some negative tralts which

are common only to blacks. This impresstion is thus reflected in the child's

cholee ot negative black stereotypes. These chifldren may also be reflecting not

-

outy the parents' attitudes, but also those of white anfd broader institutions
I

in society.

The status viriables tend to be consistent in thei{ predictions. Mothers

wlier are high on edugation tend to be pro-black in thelr attitudes, while mothers
who are protessional tend to be less so. When income 1p an effective predictor, it

i. very similar to the professional status of mothers im predicting children's

.

selt esteem. Since the professional mothers for the mdst part are also from the

hignest income tamilies, this is not surprising.

We predicted that mothers who had the most positive black attitudes would
Alas nuse sociallzation practices which would portray blacks in a favorable

light. while this was found' for attitudinal effects on teaching about black

netables and having bldeAUb]CCls in the home, it was not the case for the

teachlng or status Jdifferences. The mothers with positive black attitudes also

B

e
t jught theic children about the extreme differential treatment of blacks in

wocietv. By so doing, these mothers presﬁnted blacks in an unfavorable or

#‘ fatalistic lipht which produced generully’négative consequences. These mothers

Cappear to be totals inaware ot the effec}s that this practice has on their
'chlldrpn. Bv pointing out the differences found in society, the mothers are
pxuh1b1€'dttempting to teach their children how they view the situation in order

% ¥
te prepare them for soclal realities in attaining thelir life goeals. But in so

Joeing, {hv mothers accomplish an unintended consequence; their children absorb

newtive fmages of blacks and thus hold negative stereotypes of their own race.

Q Y 2
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While the inten' -1 the rescarch was to fdontify causal e}planatinns for
dittereaces in children' raclal” sell esteem, [t shoutd be polh(L~1 out that a
number of the tindings suggest the need for a more detailed analvsis, one which
Wugld attempt LuAexpluin in greater detail the complex findings which were noted.
For example, whv Is it that educated and professional mothers differ from each

aother so sharply in their attitudes and soclalization practitces?

4

Sugpested Research

The findings suggest that the evaluative component ot.racigl self esteem, .,
dnq especially stereotyvping is very compl}cated and subtle. While a beginning
hoas been made in attempting to explain why there are differencesaamong black
~hildren, much more needs to be done In explaininé how parental influences

attect children's racial self esteem. In future research along this line, "
AR

additional attitude and socialization varfables must be found which will en-. -

“
N

hance explanation, such as the amount of love, protective care, and emotional

support that a child receives from his parents.

A second suggestion for future research is to look at the relationship
’
between older siblings and voung chlldren to see what effects the conceptions

of the older children have on the development of vounger children's racial
L

self estecm. Since older siblings are responsible for the care of younger’

ch. dren in wmay black families, Lt might be that the older childfen's atti-
tudes have as much or more influence on 5 year olds' racial concepts as the

parents ' .,

Future research should also examine the eff¥cts of the child's cognitive
%
component of race awareness in relation to the evaluative component. This

would allow one to determine whether the responses indicated in the evaluative

.

component was really based on racial or other tvpes of discriminations.

. 21
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[}

Finally, there are a number of institugions outside of the family which
ire in part responsible for the socialization 'of children. The effects of
these institutions on the developmgnt of racial self esteem should be examinea

: ih order to determine why black children hold the conceptions of their race

gad themselves that they do; th effects of school, church, the media and

peer groups.

LY
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