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( Forword

» \' .
~ . . | ]

De‘_ X School of Eiucation, ‘West Chester State College, Funding was pro-

vided ‘by the Bureau- of Vocational and Technical Education in the Penncyivania

«

Department of Education. . -
‘A " The principal ‘author in t:he project vas Edward Smith with Martha Devees,
Joan: Feige, Cuzanne !entek and William Whiting as co-authorn. _
The ratioSale for the development of this program is to offer locnl school

districts an o ect:ive-baued guidance model that may be utilized in part or

N
total dependinx on the results of & needs aaseument of diudvantaged ltudents
ti,

in t:hat uist:ric The program is not int:ended to be absolute in nat:ure, but

T
»
N

rather a model t:h\at: may be modified to the setting in which it will be iinement:ed.

- N\~
K The guic\le entitled Vocational Guidance \rrograumin&-for Disadvanteged

Students is based on the conceptual model used in the rennsylvmia Career De-

- velopment Guide, Grade K~12. By uuing the same model for both guidea, eachers
I

o and..counselors throughout the Commonwealth can more easily construct '‘programs’

fitted to the full range of youngsters with whom they work., It should be noted

that the conce‘pt.:ual model is theoretically sound for the vocationalization of

..all students, However, when programming for disadvantaged perao::ms, there must
\ .

be variations in the \content of the experiences, the degree of concreteness of

: ‘ \
. , /activities, the temporal seq\:ence of the units, and more opportunitien for re~
N, ' .
~lating the experiencesg to the {mmediate environment of the student,

A basic strategy used in the program is one of introducing com.ept/ and

$
activities at the po‘ﬂt judged lppropriate baged on sampled needs data and then

at a later level repeat: similar experiences for purposes of emphasis and refinement.
|

1




& . o Introduction ™

The intent of the authors of this program is to prepare an explicit,

.

sequential collection of learning modules which can be uhéd by teachers and

counselors to facilitate the career development of disadvantaged children in

-

’

’ :. the schoolt of the Commonwea}th.
. T It should come as no great burbrise that the term "disadvantaged" cannot .

, \
. be operttionally defined until specific cases are 1dentif1ed and evaluated

r

\
In: others words the declaration "disadvlnttged" must be based on data secured

locally and thnn an exact set of criteria deVeIoped in terms of an individual
* . ‘&-(- -
and/or sub-group. : &0 F

(Y

The data upon which judgments were made relevant to the content of this

»

[N

sector of Pennsylvania. When analyzing the data, the search team made every
/

effort to 1nclude a wide range of activities whlcﬁ//guld be

’

program were collected from wmine cooperating schooL\gi;:ricts in the southeastern

plied to various
sub-grdups\of youngsters. The challenge to the professional edutator is to know
\their students, know the dynaﬁiés of the community, recognize the ran é of

N available resources, and tp be able to select the appropriate education 1

experiences. This guide provides school districts with 'an objective- based
\
guidance program that may be utilized in part or total, dependxng on. the results

€

of a needs assessment conducted locally.

K\ K rhus, the first step toward accomplishing a viable vocational _guidance
. ? \‘program for dlsadvaqtaged students is an assessment of needs and available

Y 5 /'/
) resources to accommodate those needs., The formation of a program without a

I reasonable needs assessment will undéubtedly result in having n@ reliable
{nformation upon which to make programmatic decisions. With no "ecame plaan'

as such one cannot hope to fill the holes in the developnental process and will

|
|
r?ndomly affect the growth of students. Your first priority is to the students. !
. X l ‘

, ‘i
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By programming iq‘tépms of determined needs in their educationai, voc;tiénal
and pers;nél-social.developmené you are contributing to their awareness of, ghq‘
d&‘pfation;to, that‘pa;t of ;he real world which has significance to.them‘
individually,

As one reviews the varigu; compotents of this program, it will become

obvious that most of the activities are designed to be conducted in group

_settings by counselors, teachers, or both working jointly with tﬁ; students.

P
e

. It was the intent of the authors to heavily load this program with group
%pfocedurgs because of the natufe_of the sub-groups for whom it was designed.
. }

However, lone must not assume that all other guidance processes.and other '

techniqujs should be abandoned. Individual counseling and interviewing, .
pupil ;ssessment, consultation and other such functiénq.should be appropriately '

L -

utilizfied consistent with conditions and sound prbfessional judgment,

¥

vital aspect of an objective-based guidance program is 2valuation. The

. —
evalu -strategy incorporated in this program is typically referred to as

"first line" evaluation of student outcomes, i.e,, results, Qﬁit; simply that
means that one must conduct an evaiuation on each person for each activity. .
The evaluative data can be.éecured either ?p an objective 6r subjective fgahion.
The crucial factor is to collect data on e;ch student in terms of each of the
developmental objectives. It shouid be obvious that Ao one bit of evaluative
data will be significant; however, if the data from each of the activities is
.carefully coilected, categérized and analyzed, it will resufE in;a revealing
developméatal profile go%feach‘student. Further, it Q;If gatiblish a data base

{ upon which you can modify the program structure, establish realistic performance

criteria, and demonstrate the degree of effectiveness being accomplished by.the
. P

)

. program. ‘ .
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‘ This program was formulated on the basis of de‘velopmental propositions.

He'nce‘ it is important to realize that in order for students to profit from
\

. ’ activities recommerided for cert:ain grede-levels that indivi&uala must have a

'\l-

/ ' readiness and a desire to master the, tasks conteined in the activity. It is
incumbent -u;on the professional educator to properly assess the individual and
then expose to the appropriate aequence of leerning experiencee. 'N

' ) i During the primery gredes the principal goal of career development educetion
is development of ineight about self and the environments to which one is exposed.

i o I? the intetmediete'\ grades there is a cont:inuation of this theme of ewerenese
but with a:'bit more empheaie upon the effect of specific psychological fectorn.

4 _‘ R A In the jur‘tior high school the tasks associated with exploration, both

academic end social, a\s well as deciaion-meking take on paremount: importance.

A \
by v

The experiencee.must be designed and conducted in such a fashion that the
‘utility. of each i.s rea&‘ily visible to the adolescent.

. At thé senior high"\schdol level the program must essist the individual in
finalizing a peracnel plan which will carry the student from the decondary
‘school\r to the next station in life, This means that specificities must start
replaci\ng generalities in ‘terms of interests, abilitiea and velues. The’ linkage
\ between \school and the individual s immediate future is an abaolute necessity.

Vocational guidance progtamming for, the enhancement of career deve opment

\

is not th‘i sole responsibility qf any single component of . an educational system,’

‘ ~The goals ﬁlnd objectives of thia[s progtem can best be mccomplished when the unique
N .

competencié\s of botn teachers and *coun'sellors are'blended in such a fashioh that

’ " the results'are a coordinated effort. N

N AN
* -\

As you hse this guide consistent with local conditions and s/tudent pofgu-

\ A ‘ . i / .

lations, the authors would appreciate feedback on how it was ua/éd, on types|of
\ , . ~N ]

modifications .in activities, on r\‘nethods of recording and enaly'zincg evaluative data

and any\other type of comments you wish to make,
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.. The conceptual moiigl‘ for the development of this pr‘ogran;\ is graphically

displayed below on this page. Rach cell of the matrix should \bc interpreted
as a component of career develcpment progrssming. This prq'gux“:_u outlines
FE Y ” :/ 3 N i -
the specific goals, objectives, activities, and evaluation for \gag:h‘co-poncnt
C . |

\

of the model, e.g., self vocabalary, docioion-uking-okillo. \

/
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-

l
]

B 7/ .
CAREER DEVELOPMENT MODEL : ‘

LSRR

\
.

{

\\ - PR

Vocabulary !
: . l=b \ /
] . ) \ /

3 Knowledge K-3 1 .

i N

. ‘ ;
e ‘\ ‘ . )
e . \ Attitude : -

Skills




1

TABLE of CONTENTS

Self-vocabulary objectives '

_Development of broadened 3e1f~vocabu1ary, K-3

- Exanination of physical characteristics, K-3
Development of broadened seélf-vocabulary, 4-6
Examination of physical characteristics, ‘4-6 -
Introduction of aspiration vs, expectation, 4-6
Introduction of idea of self-concept, 4-6
Usage of broadened self-vocabulary, 7-9
Examination of: physical characteristics, 7-9
Exploration of aspiration vs. expectation, 7-9
Exploration of idea  of self-concept,7-9
Usage of broadened self-vocabulary, 10-12

Distinction between realistic/unréalistic self-concepts, 10-12

Self-knowledge -
Increase of ‘self-knowledge, K-3
Introduction of self as role player, K-3 .
Introduction of! idea of self-growth and change, K-3
Increase of self-knowledge, 4-6
Expansion on self as role player, 4-6
Expansion on idea of self-growthk and change, 4-6

Increase of self-knowledge related to present functioning, 7-9

Expansion on self as role player, 7-9
Expansion on idea of self‘growth and change, 7-9
Consideration of lifestyle, 7-9 ' ¢

AN

Increase of self-knowledge related. to future planning, 10-12 Nj

"Integration of role playing with growth and change, 10-12
Relationship of lifestyle to self patterns, 10-12

Self-Attitudes '
-Development of positive self-concept K-3
Introduction of self-development as process, K-3
Development of tolerance and flexibility, K-3
Development of positive self-concept, 4-6
Expansion on self-development as process, 4-6

Development of tolerance and flexibility, 4-6
Development of positive self-concept, 7-9 |
Expansion on self—develppnent as process, 7-~9
Deyelopment of/ tolerance and flexibility, 7-9
DeveIOpnent ) positive self-concept,\lo-lz
Continuation f self-development as process, 10-12
Development of tolerance\and flexibility, 10«12

1) i

Self-Skills .
Increased sensitivity to| interpersonal skills, K-3
Introduction of acceptance of responsibility, K-3
Recognition of. rights/responsibilities relationship, 4-6
Exposuré to interpersonal dynamics, 7-9
Expansion on acceptance of responsibility, 7-9
Expansion on interperronal dynanics, 10-12 ’
Expansion on acceptance of teaponaibility, 10-12

e

79

84
89

.91

9%

97
100
103
106
110
113

118
122
129
133
137
. 1427
145




EDUCATION

“Educational Vocabulary ‘

Understanding of words in educational context, K-3
Understanding of words for educational planning, K-3
Understanding of words in educational context, 4-6
Understanding of words for educational planning, 4-6
Use of standard/non-standard English, 7-9
Understanding of terms for educational planning, 7<9
Use of standard/non-standard English, 10-12

. Undorstanding of terms for educational planning, 10-12

Educational Knowledge T~

[EEREES o
v

Educational Attitudes

Relationship between education and work, K-3
Necessity of skills for work, K-3

Relationship between education and: work, 4-6
Necessity of skills .for ‘work, 4-6 . . \
Relationship between educacion and work,>7-9
Necesgity of skills for work, 7-9

Relationship between education and work, -10-12

Ne?essity of skills for work, 10-12

v

e
7~

Importance of in-school learning, K-3

© Attitudes for life of work, K-3

Positive attitudes toward. school K-3

Importance of in-/out-of=-school learnt g, 4-6

Attitudes for life of work, 4-6

Positive attitudes toward school, 4-6

Importance of in-/out-of-school learning to career, 7- 9
Attitudes for life of -work, 7-9

Positive attitudes toward school, 7-9

Importance of in-/out-of=school lenrning to career, 10-12
Attitudes for life of work, 10-12 -t

Positive attitudes toward schodl, 10-12 -

Educational Skills

Development of memory skills, Kr3
Development of problem solving skills, K-3
‘Importance of appropriate study skills, R-3
Development of wemory skills, 4-6
Developmwent of problem solving skills, 4-6
Identification of-meaning in studied 1nformat16n\ 4-
Development of memory skills, 7-9
Deveiopuent of problem solvtng skills, 7-9
Importance of appropriate study skills, 7-9
Development of memory skills, 10-12
Development of study skills, 10-12
Development of - problel tolving skills, 10-12

. CAREERS

Career Vocabulary

Development of vocabulary for job titles, X-3 \
Development of vocabulary for job tasks, K-3

10

-

L]

ey

g

150
152
154
156
159
161
163

167

170

172
173
176
178

.181

183

185
186
188
190

192°

193
196
198
200
202
204
206

208

. 210
212

215
217
219
222
224
227

.~ 229

230

232

235
238




- Y >
. 2 ° *

/ Development of‘vocabulary for world of work, 4-6 . 3
/ : Developuent of vocabulary for chbanging occupations, 4-6 - 244°
! Development of vocabulary for occupational clusters, 4-6 - 265 '
* Development of vgcabulary for world of work, 7-9 249
Development of vocabulary for occupational éluatera, 7-9 251
\ ~ Development of voca/ulary for world of work, 10-12 . 256

A P
. .
—

Career Knowledge

. Variety and structure of occupationa K-3 ) 261
Relationship of occupaciona to social well being, K-3 i 266
‘ Variety and aCrucCure of occupations, 4-6 : 268
. ‘ Relationship of occupations to society's goals, 4- 271
. Qualifications and preparations for careers, 4-6 . . 273
Variety and structure of occupationa, 7-9 276
Understanding of -progressive preparation for careers, 7 9 277 .
Relationab}p between occupational role and life style, 7-9 280 -
- Variety and structure of occupations, "10-12 283
) | Necessary qualificationa for |job preparation and Caaka, 10-12 . 285
\ . Relationship between occupat onal role and life atyle 10-12 ” 287
Career Attitudes N ‘ ' ‘ )
Attitudes for work as integral to total life style K-3 290
) " Positive attitude toward work} K-3 . 292 . :
Development of personal traits| for job/succeae, K-3 ) 294 '
. Attitudes for work as integral|to total life style, 4<6. 297
Positive attitudes toward work, 4~6 ° / . , 299
Development off personal traits 'for job success, 4-6 B 301
Attitudes for jviewing occupational stereotyping ‘ 304
Awareness of value of marketabl akilla, 7-9 ) 306
- Relationship of job success to individual attitudes, 7-9 309
Desirability..of working vs. not wo orking, '10-12 . 312 -
. Awareness of/ value' of marketable skills, "10-12 314
' Relacionship of job succesaaCOtiniividual attitudes, 10+12 316
Career Skills o \ -
Skills essential for progress in vodational developunnt K-6 319
Individual differences related to marketable skills, 7- F 320 .
Deve lopment of\entry level skills for occupational. area), 7- 9 322
Individual dif}erences related to marketable ekilla, 10-12 ' 326
Deévelopment of entry 1eve1 skills for, occupationa] area, 10512 328
\\ ~ N
‘ . DECISION-MAKING .
Decision-naking vocabulary
Introduction of vocabulary for deciaion-naking, K-3 331 .
Introduction of vocabulary for. 1n£ornac1qp pqoceaaing, K-3 338!
Broadening of vocabulary for deciaion-nak%ng,\k-6 . © 344
Application of vocabulary for exploration 350
Self-characteristics vocabulary for caree deciaion-uaking, 7-9 356
Self-characteriscies exploration vocabulary for career ‘decision- .
making,7-9 364

Expansion of career decision-uaking-vocabul\ry, 10-12 371
’ \




\

' D°°1'1°n‘ﬂlk108 knowledge “ e ST

Expansion of career exploration vocabulary, 10-12
‘ TR o

Demand for- appropriateness in choico ulzing, l(-3 .
Implementation of choice of action in decision-ouking, K-3
Demand for sppropriateness in choice making,, 4=6 ; -
Internal/external influences on appropriatonncl of choicc 7-9
Planning and implementation of plan in dochion-u‘liihg‘;‘”? 9
.Risk taking and compromises in decision-making, 10-12
Decision-making as process which must de practicOd 10-12°
Poutivo, flexible attiltudu for decision making, K-8 4’

Decision--nking Attitudes

AN

N

\

Attitudes for taking ruponsibi.uty in decisions made, K-3
Positive, flexible attitudes for decision-making, 4-6 "
Attitudes for taki.ng responsibility in decisions -ndo, 4-6
Awareness that attitudes influence dochions 7=9 N
Positive, addptive attitudes for doeiei.on-mkmg, )
Awareness that- attitudes influence decisions, 10«%

Positive, adaptive attitudes for decision-making, 0-12
Utilization oq ‘self charicteristic. in decilion-ldking, K=3"

i

Decision-naki.ng Skills \

. Utilization :of \information pgoceuing decision msking, K-3
‘Utilization of self values in decision-making, 4-6

Utilization of information .processing in decision-making, 4-6
Utilization of self values in career decision-making, 7-9

Utilization of information-prodessing in: career d ciaion-mking, 7-9

Utilization of self values in.career decision making, 10-12

Utilization of i{nformation proceuing in career decision-m&king, 10-32

~

i

ECONOMICS o ' .

( ;Economic Vocabullty .

Economic Knowledge A l \ \\\

Economic Attitudes. .

~ Positive attitude toward money management, 4-6

Vocabulary. for understanding buic economic principles, X-3
Vocabulary for understanding basic ‘economic: principlu s 4-6
Broadened vocabulary for basic economic principlOQ, 1-9
Expansion on vod{bullty for basic economic principles, 10-12 -

Effect of technology on occupational .tructure

Faniliarity with basiceconomic principles, 46

Effect of technology on- world of work, 4-6

Developnent of basic money managesent knowledge, 7- 9
Occupations as related to personal economics and 11 fe otylo 7-9
Development. of basic money management knowledge“\lo-lz

Familiarity with basic economic concepts, K-3 N\ .
k-3 \

Occupations as ralated to pu'&:rul economics and 11ife style, 10-12

Importance of wise spending, K-3
\ , )

Positive attitude toward money management, K-3
Importance of wise. spending, 4-6

K ’
2 : B N Rl
'.l.2 . .
. .
.

379

383

457

462

466
472
476
482
484

490
494
499
503

505
507
510
512
515
517
520
521

526

526

529

531

« af

-



P

|
|
.

N Commitment to wise spending, 7-9 - 534
Positive attitude toward money msnagement, 7-9 : 535
‘Commitment to wise apending, 10-12 ; : 539
Positive attitude toward money mamagement, 10-12 ’ 541
Economic Skills }
. Development of basic -oncy management skills, K-3 543 .
' Use of economic information -in-developing- consumer skills, K-3 , 546
Development of basic money management skills, 46 "' 550
e T Uae of economic information in developing consumer skills, 4-6 553
. ' Development of money mariagement skills, 7-9, - - 558~
Use }f econonic information in developing consumer skills, 7-9 - 561
‘ , Development of money management lkilll, 10-12 565
. . Use of economic' comiderationn in developing consuser akilln, 10-12 568
:’/\ . -
- ) w’//

-t




I.

T e . - . : 1.

\ T ~

NEED:+ SELF VOCABULARY (K-3) ‘ T T
\ . ‘ ' ST
A\ Unit goal o facilitate the developnenr of a2 broadened self vocgbulary.

\ o

"1, Developmentll objeztix' to be able to distinguish the self charlc-

teristics of interesta, ebilities and emot ions,
\ .
‘a, Activity: have each student”cut out two pictures that represent

L

_things he/she likes to do, two pictures that represent things he/she .

can do well, and two pictures that represent feelings he/she has had.

'
L

Then students disfpss their pic¢tures and explain their choices.

' s . N
Behavioral evaluation: students will break up -into pairs. .Each

A

s student yill show his/her six pictures to the othér in his/her ‘

t

;  dyad #nd that student in turh identifies which two pictures re-
pr sent interests, whirh abilities, etc, to the other student's '

satisfaction (or reacher s).

3’

‘Preparation: explain *o the studonrs that all people have parti-
l cular things they 1ike called 1ntexests, things they can do well

. called abilitie's, and things they feel called emotions. ~Give -
K S i l . -
:e;gmples.“

* Resources: magazines. : |

L

a

: ‘ |
b, -Activity: have each student role plﬁy with puppets- one thing he/she
is inrerested in, one thing hé/she is good at doing, and one‘emotion .

‘he/she‘feels‘often. Other students try. to identify the category

e . - - ~ R

e e e g

and tell why the role player chose the specifics he/she did,

ﬁehsvidral evaluation: each .student will match correctly: -

interest " "1 feel happy when the sun shines" e “
- interest "I]n a great jump roper" N
,/V v ’
g ! - interest "I love to laok for different kinds of bottle
= caps” X .
}:4 = /////’ ability ~ "My mother likes to,clesn up, but I don't"

ability ' "Sometimes I get very bored" )

' 3. 4 ¢ .




ability © "My father likes to cook"

evotion—- -~ "I can get all dressed by myself" . K
wk“\s\_‘ H i
' emotion, "When my cat died, my‘;EBEiEH“hurt~ahlittlgﬂ%ﬁx; \
emot ion S ' : .

Preparation: same ajﬁl, A, 1, a,

Resources: role playing, jpppeta.
= -

”

2, Developméntal objective? to be\able to distinguish the names of diffé:

rent kinds of emotions,

2. Activity: have students form circles of from four to six students v
each, Each student. tells the one next to him/her the name of an
. - o
emotion which that student then ‘acts out, The other students

N
try to determine which emotion it is, \

~
-

Behavioral-evaluation: each student will give two examples each ™

N of_ghreéighotions and explain, to the teacher's or counselor's . —

~ . '
—

satisfaction, the: difference between them, -~~~

27

Preglrntioné suggest that all of us havehenot;ons\and that there

are mhdy different kinds that we feel at variou; ti@es.

i .
Resources: pantomiming,

-

% i
: N ~ . . :
« b, Activity: using large pictures selected by the teacher, have
° students develop a story'illustrating as many feelings Qs possible,

The first student sfarrs the story,‘then each student, in, turn

»

pick% iﬁ ub and addsonto it, ” //

Behavioral evaluation: each stﬁdenf will state or write” five

o

enotgoné that come from the class story, '”“

Pregaraflon: same as I, A, 2, a,

5 Resources: b
‘B. Unit ggdi: to examine vafious physical characteristics of people.

1. Dévelopmental objective: to be able to iéentify characteristics of
C R ‘ ]

i5



A , ‘

-

. ’ " . .&'ﬂ

" Behaviszal—evaluation:

2. Develoﬁmental objective: to examine the variety of physical chirac-
. ' ' x e

teristics that might be apparent in the same grade level.

; . N 3.

Iy

height, weight, hair color, eye coloxr, and skin color.

Activity: have students pick out, from a Sears catalogue,
- R —~

and dissiﬁ&lar to themselves

o [

7
children that are both similiar,
. ' L

with’renpect to heiéht,lweighr; and hair/eye/skln color. !

each student will name at .least two -

——
- . T ———

‘physical characteristics that .he/she QE;;ESNGIEH*the«studenﬁmggggi
to him/her and at'}east one that differs from that student's. :

Pregafation: explain briefly that people may vary greatly with

fespect to.appearance especially the physical characteristics of

o

-

height, weight and ¢oloring.

Sear Cnt\logue.

Activity: have students color the faces of the UNICEF dolls and con~

Resources:

sider which characteristics they think are usually associated with
which kinds of pedple.

one charac-

Behavtofutsevalnation: atudepts will name at least

s with at least one doll;- studeﬁts will

19

teristic:thaf,helghe share

name. two characteristics that are not distinguished on the dolls,

e

‘Pte!aration: same as I, B, 1, a. -

Resources: UNICEF dolls, art materials.

|
./ .
.

Activity: have each child drav a picture of hiﬁ/hersdhf/bn one

. side of a piece of ﬁapé;. Characteristics of size and éfioring

. should be included. 'On “the other side of the.pnpéfqu ch student

_ draws a picture of the student next to him/her. Studé}ts can

then talk about the differences between the (wo pictures. ",

- »

Behavioral evalurtion: each student will compare him/Lerself with

/

N : /
another student in the room on the following characteristics:
“ !




——

T

Q

.’

».

+

‘\‘c.

taller or shortgr

heiyéer or lighter
éygn darker or lighter
hair darker or lighter
skin darker or lighter

Preparation: same as I, B, 1, a.

. 9

—————Resources: art materials.

Aétivitz: have ‘students briﬁg in (or if poanibl; take themaelv?o)
snap shots and put them together to make a collage to reprebenéu
their class, |

Behavioral evaluation: students will look at the céllige and.

. ) N
identify at least four out of the five ghlracterintigb of height,

-

~

weight, and hair/eye/skin.color and associate the differences

vitﬁ specific classmates,

N . . N "

Prezarntié%: same. as I, B, 1, a,

Resources: cameras, ) - o

Activity: hgve ‘one student describe anotherzin the class without

'naming him/her, As soon as the described student recognizes him/

-

! i

herself, that student describe's another and #0 forth until several

A . *

or all students have been described, " e

Behavioral evaluation:. each studentwill write or state to the

teacher's or counselor's'satisfaction, a five line riddle, "Who

am I using only fhys@cql descriétérg.

_ Preparation: same as I, B, 1, a,

Resources: . ., .

[ )
-3

ELIN




~ I. NEED: JSELF VOCABULARY ((

e
o

A, Unit goal: to facilitaﬁi the developm nt of a broadened self vocabulary.
1. Developmental objective: to be le to/distinguish the self charac-
teristics of interests, abilit}éi, emot#ons and self concept,

\

a; Activity: have 'students

ut out p%ctures from magarines of things

\ they like to do, thiings/that meke them feel good, things that are

1
|

..arranges the pictures in ﬁtatever ?ay he/she chooses without

\ importent to them, fvple who are-iike them, etc. Each student’

.

. identifying them ‘name. Other sﬁudents ‘guess who did each col-

o \\\\ lage and attempt/ to explain why eagh picture was included,

\
Behavi%ral evéluation: each student will thegorize'correctly

\ {as to\interest, abiliqy, emotion, self concept) either srally or

\

\\\ written] at least six of the following lists of phrases:
\\: "I get lonely sometimes” . .=
"I like to watch Evel Kﬁiéﬁél" . .

"l a too old for Sesame Street"

"Sledding is really fun ' T s
I brother rhinks he s S0 cool™ . ﬁ .
"1 do}arithmetic problems eastly
y ‘ | "Someéimes,"l fecl like qanptng", ' ’

";'m ;rett§ good at putting pu??le; togethér"

Pregaratidn-' suggest to studerts rhat people are a>mp11carnd and

have many different sides involving interestsy things they can do

., well, feelings, ways of looking at .themselves, etc, Int roduce rhe

9

concepts briefly and give an example of each (e.g. an interest is
something you like;. playing f;orball might be an interest).
Allow for some discussion, especially with the idea of self concept,

Resources: magarines, art’materials,
~ .

. .
: ~e
£
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b, Activity: have scudents separate by two'is and each student panto-

L4

mimes to the other en example -of an interest, ability, emotion and

© >

self roncept while yhe other tries to identify the characteristic,

i i .
ehavioral -evaluation:: each atudenﬁ\wili sta?e 8t least two ex-.

/

|

/ .. c T /
;Mples each of an 1nc4rest, ability,\enopio /and self” concept,
. | \v
Prieparation: same s I, A, 1, a, \
: Reiources~\ pantomiming,

Developmental objective: to Fe able to Qistingui h the names of dif-

-

.rlthon° sane as I, A 2, a3 guide activity to include a

|

b | . ‘ ) :

i

} .
%aﬁge of|words, o \

\ ferent kinds of enottonj.
\ égﬁlg%ﬁx: select pictures from magazines which depict specific .
,AE % ““féeliégs; .show them to stu ent; and ask \them to identify which '\\\
tq;J Liffﬁb’ e;éﬁggﬁ is expressed and’at£ mpt \to expé? n the 'specific reasons
Y for identifying it that way \\ N \ -
\, ) Beha\\tioral evaluatton' stude\ ts willv identi.fy at\\least five of a.
‘ . , , ) .
o et A¥ emot Lons that are pantonime By c1d€§ mabes‘ '
,\‘ | : / happinzev ‘gadnes \ .
\ y ier \\\ , ~.frien51 ness-\ ‘ "
/ °\ grunpinlsé frustratiion \ J
fain to ?tuden Q\th t all of s.ha;;\nany aigfe-
motioqs wh%ch aﬁ_ect h. at diffefent tiﬁes.
gazines, ‘ ’ t
; f» cstédeyt n%ke cﬁ %ecéi ns of Yor s dess%ibing thé'
L expe%ieﬁc d that day ’ . i |
i aluatﬂon:\ i ﬁt%fy al le;st-four
— Ashe ng%r‘ed their\ %Eation on ﬁhe‘playgrou7ﬁ‘
k .
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!

. |
c. Activity: conpile!a list of words that reflect interesta, emotions), °
] . - :
abilities and}self{concept. Have students make with one color -
|

those attribufes 7hich are qpst‘likefhi-/her. Then with another

'V
color,, they @ark/those attributes they'd like to possess,

Behavioral e&aluation: each student will list at least three
{ Y

%maracteristﬂcs that are like him/her and three that he/she

would like to have.'

Pre!arationi a?ne as I, A,‘2, a,,
i

il
i
Resourées-‘ art;materials,

3. Develop-ental objeqtive to begin to recognize the i-pbrtance of

PO

. values.

. ‘ k
R \ a, Activity: have students make individual posters called "What's
: ’ R
Important to Mv", either by drawing, paintiné or colfeéting small

\
. eymbolic objects: (e g. shells for the quietness of the aeashore)

~ ‘ e ‘ M
Posters should be displayed so each-student can see what is in-

\ \ "+ portant to others.- . ~ . ' \ \
‘ 3 [

-

)

x \ that are- important to him/her and from the otheR posters, two
% o

s \ \ ' things that are inportapt to others \ }

N \, “\ . \ Iy \ . T;&"

\ | Behavioral evaluation: each student will 1ist3$t‘1eastgtwo thinés
1

> \
portant to you as an individual, Stress can be piaeed onlimmediate

\

' |
family, special friends, having a lot of marbles, being good at

Pre!aration: introduce the word “value" as it 1np1iea sJYething im-

e

jump rope. . .. ' \

Resources: art materials, - -0

b, Activity: several students tape interviews with a teacher, 2 % %
A . ‘ ! ! ’

custodial worker, and a school office worker and ’sk\yhat is %m-

portant to them. The tape is played in ¢lass and the‘studentx

consider the differences and/or similarities. . -

Behavioral evaluation: each sttdent will name three values'and




Unit goal: to exaLine arioul phyaical chlrlcteristicl opreople. 1

1.‘

N

, / / ‘ :
. \ torical evolvement has encouraged imm gngnts'from all parts of the
Lo . o b i, .
1

.‘\\ b‘\ Activitzl 1\ have st cignts write lgttel“s‘\to feal‘or imaginary. pen
: A ‘ " A A |

Y :alaiana ?esc&ibe\fhgﬁselves physically
B

\ : ’
rank thel\accxrding to ‘personel importance,

e T
o

e aration: same as I, A, 3, a,

Reaources\ ta e recorder(a)

y

1
\ ' ) ;\

Develop-ental %bjeciie: to be able to identify ch;racteriatics

»lqaocilted withi different racial grbﬁp7% ’
\ ; : Vo
| . Lo I
a{ Activitx: ﬁave tudents tape an exchange designed to go to -a
\ | . ',/ ’ ) .
foreign atudfnt rdn Africa, fr7- £éngland, and»fron Qouth Korea,

\ They desqrib& their owh racial/characteriatics and explain to the

. Xforeign,atudénts ow they d%;fer and how they are similar,
| | .-
'Behavioral evaluatiion: each stud?nt will place him/herself in one

i [ o

of the three ﬁajor\récia%/groupg gfaucaaian, Negroid, Oriental)

. \ 3 -
4§nd state to th? fefchjf'a or coungelor's satisfaction, one way
- RN ‘ | . l ,
in which,he/ahé??iffére from the o\?er groups and at least two
i . - .

ways in which he»iatéinilar. \

v v \ A
‘Pre!aratiog: eﬁplai?\the three racial groupings to students and

connect ‘their or}gingito various parts of ‘the world; some: empha-

' 7 / \ \\ L | -
\ sis might be plsgéd on: the United States'as a country whose his-
i

vi Ay
|

‘ !

’, “ . |
world, / \ \ | . |
: [
. Iy © oy | - .
| Resources: tape recorder. : ‘ -
v I ‘ - . N

?

with or without an

| . N
1 ~.

%company%ng draw%ng.“‘ |

Ekaviorah evaluaﬁion- froﬁ a hat, eac Stﬁdent will drav‘a name

ther student Then he she will compare those ) {

atich wilth &is/her own and describe to the teacher's

A




‘ or counselor's satisfactio

\ .

V- similar, e
N f \ ’/Prezaration: . same as\g, 3, 1, a. \

' E Resoq;c;s: ® - ] ‘

2 5. Developmental objectiygw to examine the variety of physical cha;ac;

{ ; \ teristics th;zsuight ge'apparent ithin the same grade level,

‘ E . :Activitx: have tallgat studei& in the room aand Ehe shortest

“ / 1‘ st.and back to bacl:k and be mcas red\. Students figure out the di.'f-

5 E .ference in height by-inches. ihen the students are weighed and it

| i

is determined whether the tallest is also the heaviest and the

J—y

shortest, the lightest, If this\ is not so they consider why;

: Students can then make a ltgt of all ;he hair, eye aﬁd skin colors . ‘:/
\ % that are observed in Fhe ro;m. ) ‘ . . /
E ‘ - ; Behavioral evaluation: each student will name at least th;ee. . \
.\ | - | vertations sach in height, veight, and hair/eye/skin colorings by 4'

! ‘ o \ ' :

- « .

saociatiﬁg‘the; with specifi¢ students, S . ) ,ﬁ

2 a . !
E ) . . e lrltibﬂ4"3ugge§t to Studéﬁti‘;hgt we inherit such of our boﬁy‘ f‘-J
L ' ’ tiype from out parents ;ng that thef may varf a greatxdeal.‘ l i f
R =, ‘ - ! i
Resdurces: /

. /

hailr, black hair, red hair, tall, medium (actual .average or median

if possible), ahéft, male , female, From the results of the Z;hu-

lation, students draw up, verbally or g;aphiéllly, or both,'ﬁheirf
averpge class member and name him/her.

Behayioral evaluation: each student will list all the thracieris-

s

o

tics he/she shares with the ayerage student and all those he/she

LN 3

: % , i
(&) ! |
22 -




does not shareé
Preparation: Laqe as I, B8, 2, a,
Resources:
3. Develo’uentai objective: to examine the significance of various phy-
! sical characteristics fér.the jobs or activities we do. /
s, Activitz{ hive students cut out g‘gazine pictures of people doing
jobs and discuss wﬁether these people need to be tall or short or
fat or thin or whether they need to have other special physical

attributes,

Behavioral evaluation: each student will rank in order of impor-

A

tance to him/her the five physical characteristics of height,

weight, hair/eye/skin color for each of the jobs or activities he/

.she does,

Preparation: same as I, B, 2, a; add that while our physical
characteristics may vary'in actual inches or colérp, fhey also |

vary fn 1mporE£nce-for‘our jdbs or activities,

~

Resources: magazines,

-~ ~
~

Activity: ubing‘their composite average class ﬁate,;have students

3

consider whether or not there are ;ny parti&ular.ahtivtties (e;g’

sports, étc.) for which this student would be especially suited:

- A second composite cla;;mate c:n be made from the data on the
least average characteristicsa then ;Eudeqts can consider whether
th:}e_ife’iﬁ?‘spectal~agtiv%xigg for which khQs student would be

i

well suited; _: § N

Behavioral evaluation: each student will list two activities‘qr

jobs which require certain phyaicgi‘charactéristicQ &which he/she
identifies) and at leaﬁt three activitiés or jobs on which the

five physical characteristics are basically not influential,




. ' ~
Preparation: same. as I, B, 3, a,

Resources:

1
g

C. Unit goal; to introduce the ideas of aspiration. and expectation and tﬁezr
' « N N - * /l -

potential conflict, : . //

s

1, Deyel&pmen;al objective: to be able to distinguish ‘aspiration from
expectation in rel;tibn to the neif.
8,  Activity: after &afching a £ilm on the life of a well known per-
‘ ’ ) son, have students diacuss in what way they would _l_i_k_g to be lik.e
that person and.in what ways they expect to bé 1ike that person kor
don't expect to).

Behavioral evaluation: each student will provide the ﬁane of at

. least one prominent person in‘the news (e.g. Evel Knievel, Gerald
Ford, Indira gindhi, Cher Bono) and give to the teacher's or coﬁn-
selor's satisfaction, two‘yaya‘in,which he/she would like to be like
o ] that person a?a two ways in which hé/she dbea/doeq not expect to
‘ be liké that person, ‘ & .
. ‘ egaration. explain briefly the meanings of the terms aspiration’
and expectation and suggest that they are very inportanr to us and.
influence mueh oé,our 1ives, e;pecially decisions and activities.
Resourcés: biographical film. * _ ’ ‘ .
b, Activity: have each aéudej/ using heand puppetl, act out the thiné ‘
he/she most wants to be ( mother,(ln electrician, hlppy, tall, etc.)
) ‘ o - and one thing he/she expedts to be, Have the students ‘identify

. _ : \
v which i{s aspiration and dhich is ex’ectation to the puppeteera sate~

- T T Tt s s T T 4

<

isfaction.* If pogsible, the puppeteer should explain the distinc-

. tion'he/she has nade in personal terms, If no diatinction is made,
EA ) 7/ ' ? N *
the teacher can ggide discussion about the significance of a unified

~

upirat:ioxf/exp_éqfltion.z . . A

" Behavioral evaiuatibn: each student will state at ieast«three of

e

Q P




12,

his/her aspirations (in all areas of his/her life) and then iden- -

tify the corresponding expectations,

L

same as I, C, 1, a, ‘ '

\ -

Preparation:

Resources: puppeta;

. . T
2, Developmental objective: to be able to distinguish aspiration from ex- ;
. pictation in relation to work. \
a. Activity: -students take a field trip to a local company.or fac-

o Sha

tbry‘éhat?emplo&s‘eﬂiarge number of people in the comiunity (in-
: A .
cluding c?ne students' parents~tf‘posgible):ﬁ‘Witﬁ\an inexpensive
caneri;.each stud?nt takes a picture %f one other s;ﬁdent ;ho‘
is role playing a job they see on the trip, If possibie?~this should

be done on the site of the trip, Later, each student dis>gpses -
AN

whether he/she would aspire to do that particular job and wﬁhﬁher

AY

he/'she might expect to do that :or'a similar job"for that or a sim- .

~

lar company, . ' \ i
1 - " *

| ¥ \\
Behavioril evaluation: each student will match correctlyzir least

2
a

four. of the foLloying\plinp: . ) - , \
. o R N
aspiration "I'1l probably work in thefactory like.my Dad" S
aspiration "I couldn't ever go to college™

! !

~ aspiration v "I'd love to be a doctor someday"

<

expectation ng couid never play ﬁockey like Bernie Pareﬂf”rq\’ *‘
expectation "y horé I cad.finieh“ﬁigh séh6014  - -

- expe‘ét:at:'ion "I wish I could travel ail ‘over the world™ ‘

‘ P?e!aration: same as f, C, 1, a;. stress rel?%ion to jobs a '

preparation, ) .
Resources: camera(s), role‘playing, transportation,

Activity: have'each.studenf cut out one picture depicting a job

hé/she would like to do. Then students discuss the possibilities _ ) *




-

) \ I
- L /
. ' of actually havi-ng each job, Students hould be encouraged 'to

. "
\ . tations with explanations,

Behavioral ‘evaluation: -each student. w'iil A}i’st at least three ]obs‘
he/she would up’ire to and th;n give to the teacher's or ‘counselor's
- ut:iafact:ion, at least two reasons why he/she d;ec or does not -
exp;:ct: to be able to‘do those jo}as.
‘ _ - Preparation: same a3 5 G f’., a, . )
R .\\ R;cources: naga"zines.f e . ~x ,
D. Unit goal t:o introdugf the basic idea of self concept,
1. Developmental objective: to become acquainted with t:he..con\uqué‘nces of -’
. g a posit:ive and then a 'negat:‘ive self concept, . B
N ) a “\A,ct:ivit:z have students talk 'abou,t: the d‘iféerences that result when
~' one feels good’ about him/herself as opposed t;o when he/.he feels "
- | ' bad apout hin/herself. ‘Se\.reral students tien rple play open ‘ended
Asent:encea. ‘ L . R o BN /‘ :
"When I feel happy, 1 1ike to . . . . " | /
)  "When I feel'sad, I, , . . . . .-y;".}! )
l ‘ . “W};en I feel stupid, I , "« . .. ._.‘ N B .
Beha‘viérélfevaluation . each student will describe (ng_t nece“‘ar’j:lzz/
\ ' define) to ‘t:he teacher's or counselor's satisfaction, the terms
- . positive and negat ive\ self concept., Students will wmatch corréctly
. i the following pairs of phrases (orally or gritten on the black- ..:
"5osEdy with the terms "pqsitiv; self concept™ and "negative selif
i o concept;" ‘ .
| - "I am not very nice" e .‘ Q’:\ﬂ-:‘;n 0
o o "1 feel tetrific - ‘ \ .
: a ) "I can't-do anything right" . N ‘ |
‘ N i o .. "I can play- football alwost as well as Joe Namath" : \ \

e - ngguation' suggest briefly to sthdents that how they see t:hen-
Q = : K
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\v4

A

b. _Activity: have students role piay a situation in vhich the partiei-

- 1.

selves may -ake a big difference in what«they-lige/tg/do, how well
they do in school, how well they got “along with theit friends, etc.

Use a few si-ple illustrations e,g: The Little Train &hat Could

Relources:‘

7

-

pant feels gocd about him/herself and in which lie/she feels bad

—
__sbout: tifm/herself. Other students identify which is which and ,

talk about the specifics of the behavior that are.visible and

accountable for the variation in label; . .
N [4 . ¢

Behavioral eval&etiona each student will be given a situation

(e.g. playing ball) and will role pley it, to the satisfaction of .
. ~ . . Q

the teacher or counselor, withtboth a positive and & negative self
; .

concept. ) - - ///

Preparation: same as I, C, 2, b,

~
“

Resources: role'plqying.' .

2, Developmental objective: -to be able to asaociate positive and nega-

»

tive self concepts with specific groupubehaviors.

< &
.

Activitx: have students form one or two snall groups and sit in

ey
, H
,,

& circular pattern, Each stuéent'relates a recent incident of his
own behlvior in & group (e g "The laat time I went to Sunday
School I e« o+ "or "Yesterdly on the playground, I A |
The student sitting on his/her right then tries to associate the
related behavior with a positive or negative self concept, The..

students should react and discuss the incidents,

Behavioral evaluation: each student will state at least one hypo-
thetical group situation in.which certain behaviors suggeat a pos-
itive or negative self concept. (situations may be ‘unrealistic or

B

fenciful) ' S




-t 15, ‘

Preparation: same as I, D, 1, a. . -

A}

Resources: K

"

b. Activif&: have each student select one “job that rhquigea concact

. with other people (e.g. a road crew, policeman, °"hif¥o etc). I
: { N / .

He/she adopts that role and plays with either a positive or nega-
tive self concept., Other students identify the self éoncept,and‘ .

. © take turns predicting how the vorker's' behavior might have been

digferent, had the nature of the ielf;concé}t been tevgr’edl

-

Behavioral evaluation: given a 1ist of five jobs familiar to the
atudent,‘he/ahe will be/ible to descfibe or pantomime at'}ea-t one
specific example of possible.behavior if the worker's self concept

was positive and-if it were negative,

&>

Preparation: same as I, D, 1, a,

Resources; role playing, pantomiming,

0 - »

1%
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NEED: SELF VOCABULARY (7-9)

A, Udét goal: to facilitate the usage of a_broadéné&mself~vocabﬁ}ary.

1. 'Developmental objective: to be able to distinguish the self charac-

teriéticg of interests, values, emotions, abilities, self concept,

and roles,

14

-

© &, ‘Activity: have the class divide into two teams and then a member
, .

of one team calls out a self characteristic such asr"iﬁteréét";
a member of the second team then must give an example of an interest,
The teams then reverse. (guidahqé activf@lg langusge arts cless)

. Behavioral evaluation: ‘each student will be able.to give at least

one self related example of each of the following self chara@feris;
tics:
interests_

_abilities

values . -
- self .concepts
roles

Praparation: review whet the students already know about the

different aspects that make up people's identities; give ex-

¢

amples of the more difficult ones such &s self concept and fole,‘\\\\\\

Y . @
but exptain.termx briefly,

Ll

Resources: .

. o
4
&

b, Activity: have the class divide into groups of from 'six to eight

students, Have each group select a different job cluster (e.g.
transportatié%, health care, etc,) and then prepare a poster de-
r

picting the self characteristics that are judged compatible with

’

that cluster, (guidance activity; social studies class; art class),




Behavioral evalustion: each student williidentifznffom the poster

< ta

made by the group he/she was not in , at least three self charac--
teristics associated with a job cluster.

Preparation: same as I, A, 1, e,

»¥
A

Resources: art materials,

2. .Develo}ncﬁfal objective: to be able to distinguish the names of

I3 ~
~

T ¥ ~ b

‘ - " different kinds of emotions.
.- a. Activity: have students select pictures from record jackets or
& l rock newspapers or posters which portray speéific feelings; stu-

. dents identify the feelings and try to explain the spcéific'appecrs

of the picture that led to thé idenifications. Provision should

be made for discussing differences of opinion or the difficulties

involved. in determining the feglingQ of others. A

-

Behavioral evaluation: each student will identify to the satis- _

&

%
——

- faction of the teacher.or counselor, at least Qeqen from the
following .list of emotions, as they are-depi§§é§ in & counselor

or student selected recording, tape or album, ~ (guidance activit&)

, w . anger happiness ' " sadness . -
‘hatred = .love ‘friendliness
boredom v grumpiness "ffustration

Preparation: review with.students. the notion that all of us have

,‘ ' o manry different emotions and that at times they are complex and ‘dif- 3

AN

ficult to deal with precisely.

i

Resources: popular records or albums.
b, Actiyity: ' have students "brainstorm'" and come up with ag m-ny
names of feelings as they can while the teacher or counselor

y v "
4 writes them on the blackboard, Students discuss possi&leaover-
,\,,;,

~ lap and commun elements among emotions; they should try to name




3.

B

emotions they find difficult to describe, (guidance activity;
o i -
=

lanéuage arts class)

Behavioral evaluation: each student, from the list on the board;

vill write, to the téacher's or counselor's satisfaction, a single

sentenced, hypothetical example yoitrayiﬁg at least five of the

IS

listed-emotions, -

" Preparation: same as I, A, 2,

" Resources:
Developmental objective; to recognize véluea as motivators for life \

t
choices. “ ' | \
\
a, Activity: have students make a list of possible|alternatives for

post high school planning (e.g. getting a job, going to a trade

v s ? - \

school, etc.). Then they hypothesize a series of Qecisions.and

4
outcomes in which such choices are iade. After this they can
\ ~
COﬂSlder what values might be behind -certain decisions made (e. g

value on security might dictate accepting a steady though dull job),

(guidance activity) ‘ . i

\

Behavioral evaluation: each student will list or state at least
two life choices (e.g. Job or school; nhrtiage-gr not) one of

of his parents and indicate at least one value that %nfluenced

r’
P
each choice,

Preperation: expand values as things Jimportant to you" to 15-
.clude their directing and influential nature in choice'méking‘

Obvious examples such ‘as the value Evel Knievel might élace on

adventure versus security mlght‘bé helpful,

Resources: ,

.h
M
’

b, Activity: have students role play a society in which ail workers

have the same primary value for work (e.g. adv¢nture, fame, money,

-

91

v




etc ) and talk about the possible results. Some attention in
discuqsion can be given to the posaibility that some valuel
. may be more widenpreadly neld than others (good fanily 1life

'versue fame or glory). .(guidance activity; social studies class)

Behavioral eveluation: each student will give at least .two reasons

L 3 . o . y &
{o the teacher's or counselor's satisfaction, why it is fortunate,
in a work oriented society, thal there are great variations ‘among

its némter; in values held, v

Preparation: same as I, A, 3, b,
Resources: role playing. '
Ve 4 /

B. Unit gdalz to examine various physical characteristics of people. !/

1., Deﬁelopnentil objective: to be able to identify characteristics
. associated with difterent racial éroups. . .
— . a, {ccivitz: have the class divide into three‘greuia and euch group
R ‘ selects or is assigned a major racial group to etudy in ternn ef
origin-connected, physicai characteristics. Each group should
devise a method of reporting the intormation to the rest of the_
e class. ‘(sOciaf studies class; . guidance actiyity)

- éehavioral evaluation~ each student will list the three groupings

N,

AN

and give at least two physical characteristics associated with each

group. Then each student proposea to the teacher 8 or counselor's
. «“

satisfaction, a one sentenced explanation for the adaptation of st

least one of the six characteristics identified (e.g. black skin for

<

exposure to the sun)

.
-

Pre!aration- discuss with students the major racial 5roupings and

a

stress the purposeful (i e, evolutionary) nature of physical

-

!

attrributes, . . \

+ Resources: library msterials,

> «
2. Developmental objective: to examine the variety of physical chavacter-

&

- -~

C | 32 , o . -




20,

N -:u& }. ) . . . ’ *‘
|

|

/istics that might be apparent within the samé grade level.
a, iActivit:"z- have students write as lunx sepatj¥e physicidl charac-

. teristics (such as black hair, gfeen eyes, bié Nordic build,

small Oﬁiennql build) as are ob;grved in the tlassroom or group.

Then they consider the possible : aonlﬂthnc_: ch-various—types
have come together in their particular ares (e.g. black migra- " e

tion to Northern factories, etc.). (guidance aS&ivity; social

. - studies class) . - ‘ .

- _ i -

Behavioral evaluation:. each student will make a list of at least

-

”
f

; five of his/her own physical characteristics in one column and at
leagt five that are unlike his/her own, but like some of his/hér
- . classmates in the other column, : : ” .
?re!aration: cbntihue discussion of ﬁidesPread physical variations,
but goéus on“spe;ific élassroom:grouping and gcomposition, -
Resources: . )
b. Aggigigx: ha;; students make a poster histogram for the fréquency
of the f;llowing characteristics of their classmates': blue eyes,
N /‘brown eyes, green ﬁyes, black skin, white skin,'&elloy sk%@, brown

skin, blond hair, brown hair, black hair, red hair, tall, medium

(actual average ov median if possible), éhort, male and female,

Behavioral evaiuacion: from the histogram, each student will ~
identify the most common characteristins of his/her zlassﬁdtes aﬁd '

draw up, verbally or éraphica11y~ orQboth, the 91ass average - ‘
studentl Then each student will compare, to the teacher's or coun-

selor's satisfaction, him/herself to the composite on at least
' L4

three characteristics,

prepararion:  same as I, B, 2, 4.

Regsources: art materials i




3
&
N..
put .

2 ‘ : N

‘\ . v

. -1 3. Developmental objective: to examine the significance of various
\ .
4 physical characteristics for thg jobs or activitiee people do.

LY

X v &, Activity: have ctudente give the names of three adults (from

H . \__ fanilyl/ndquaintance;*fgx;nedia)_and—eonsider‘whether or not
i.;f’” “& rheic particular ph siéal characteriscics influence their jobs
| ! or other activities. : "
l ‘ . - Behavioral evaluation-i each student will name or write at least ]

tuvo jobs in which a certein physical characteristic is essentiel

l

' - _(which is also identified) and two jobs in which specific physi- ’

} . cal characteristics are not important,
.. - Preparation: suggest %o etudente.that physical attributes miy vary
- i
2 ’ a great deal not only in themselves but also in their i-&ortance'

A to various jobs.
Resources: < =
b. Aculvity; have students divide into two groups and each group

' make a poeteggf/oﬁé called STRENGTH and one called~$TAM1ﬁk./ Each

poster should depict various jobs?or clusters and sctivities.
Some discussion should be given to the overlap of ntreng}h and
stamina;i ($uidance activity; physical ed class; English class)

Behavioral evaluation: each 'student will list at least two jobs

which require mainly strength, two that require mainly stamina, and

)
‘.\'

& -

. . one that requires both. -

Preparation: introduce or review the term stamina and differen-
riate it from strength, . Terms should be considered broadly (e.g. .
“ being & mother-housewife requires much stamina; being a loading

dock worker requires much strength).

. " Resources: art materials,

<




words aipiratiqn and expectation R

-; x

_
istinghish aspiration from

1

[= %

to

{

student toilhave in min} the| name of one well’

Lpeals to him/her i(e.g. Jimixﬁendrix, Joni
‘ i
Mitchell etc.) ‘nﬁ role play one or more of' that person's sig-

1

Other students attempt to identify‘chose~e1enents and discuss

| ] o
nificant® behaviors|oxr - attributes that he/she might agpire to, .
. .

|

‘what kinds of thin%s one would need in order to'bk!ect'td achieve

. the aspirations (elg. musical abililty, etc,). |

1

{ N

| . .
Behavioral evaluation: each stude%t will make a' chart listing on-.
= ' the left at®least fhree aspirationgf on the right side he/she

will list three corresponding expectations he/she has of the

~

H '
future. 'If the first aspiration is 4n accordance with the ex-

{ pectation (that is, it is attainable) the student draws a line N

connecting them. If the aspiration is not attainable, the student = .

draws a broken connecting line. The student then will provide,

the teacher or counselor g, satisfaction, at least one reason for
each match up., <

Preparation: ask students to give the meanings of the words "aspi-

terms as necessary and distinguish aspirations thoroughly enough

*

\

|

l

\

|

. |
ration" and "expectation“ verbally. Introduce, review or expand ) ‘
‘

so that students may consider their aspirations as free fron the
|

ST - constraints of perceived reality as possible. ” ¢
Resources: ‘ . ) o .

2. Developmental objective: to be able to distinguish aspiration from

expecterion in relation to work, / . . l

1 ¥



23,

8. Activity: have students help lqu'thei;igommun%@y‘s five main
1;dustries or companies, If\possibii; at leasgfone guest ipéaket}'

i | shoulé co;e'and discuss several different spec;fi; iob' within -

X ) " that 1ndu;;ry and their pteparatioﬁ rqulremeﬁts. When the~s;eaker

- !

is not there, have half the students role play the job. preaenrnd e
that they mopt aspire to and the other half role play the “Job they
might most expect to hold someday. They can discuss rheiy choices

.
:
x - . l‘
R . ’ /i
~ d . - . "’
N

and explain reasons for them, (guidance ‘etivity; social studies

»

class; inddsigial arts class) :

Behavioral evaluation: each student wiy 1ist at least three

/ |«

. . separare job]within each ; 1ndustry p17sented and xank them according

to his/her own aspiration and again according to his/her expec-.

tatioh, o . o co

- .Pregnrattbﬁ: same as 1, ¢, 1, a. Ad background approptiate to
each speaker' industry. Encourage guests to present a fairly
wide range of |jobs, but also to prescnt jobs within possible reach

of r.iho.st:udent population,

Resources: }gu%gt speaker, role playing.

I

i
b. Activity: have students divide into small project groups. Each

v group selects one job cluster and reseavches it by intefvgeWing

’

. various workers within clusters and taping the conversations. The
interviews should emphasizé questions on hou the worker arrived
at his present 1oh had ?e alvays aspired to it, did he always

» exp;;t to do that job, how did he deal with othor aspirations, etc,

The tapes can he playedain class and discussed. (Industrial arts

class; guidande activity)

Eéhavioral evaluation: 1In at lecast three of the sentences helow,

AY

i} -
the student will correctly ideatify, the segment implying aspira-

- tion md rhe ségment implying expecration ,
v ‘




1,

Y
o

"My g}andfarher and my father and my two uncles were all

-

"miners in the town where I grew up, but I alwajs wanted fo

work with animals.™

"I daydream about going to college, but.I'll bé lucky £f 1~

|
.can finish high s¢hool."”

"Being a doctor would be great; but no woman in my family.

.hag ever gone beyond eighth grade.

. "I've. always known I would be-a sailor, it's the only thing ‘ ‘

. N <
Preparation: continue relation between aspiration/expectation and

expand.

library materials, tape recorder(s).

I've ever really wanted to do." ) ‘
|
Resources:

Unit goal: to explore the basics of the idea of self concept.- .
- o “ - { )
1. Developmental objective: to consider the consequences of a positive and

N la s/
; negative self concept, .

L4

given a wgll*known contenpor&ry person that appeafs to

‘ a. Activity:

the students (e.g., Martin Lutheér King, Jr.,\HpndAAaroh, etc.)
. ©
have them consider how a positive self concept- or self image con-

tributed to his/her successeé. Students should research their -

-

"heroes" lives to determine the various critical stages in which

they surmounted d}fficultibs. (guidance activity; health class)

v

Preparation: determine how much students know about the terms self

concept and self image. Introduce, review or expand them briefly,

emphasizing their effect on, behavior and accomplishment,

’

Résodrces: library materials.

b, Activitx‘ have students break up into two groups and each group
creates 2 mural, one called "Feeling Gogd" and the other "Feeling

Dowmn'",

Students wmay paint or ‘cut out pictures or use small attach-




.

2.

able pieces of junk sculpture or metapheric objects or whatever

artistic form, realistic or abstract, their imaginatioms dictate.

®

Each cohtributor should elucidate on his.addition to the ﬁunalQ
1

(art class; guidance activity)

Behaviorai evaluation: each student in a private cbunseling in-
' terview, or_confidentially on a sheet of paper, will indicate
whether he/she, thinks his/her self image is essentially negati&e

or positive and give three manifestations "of that conclusion.

-

described in behavioral terms. Provisions should be wade for a

"mixed" self concept: a-student with a mixed self concept should

~

‘give manifestations for each kind of self image with 2 total of
. D N

three. } -

Preparation: same as I, D, 1, a.

»n

Resources: art materials.

Developmental objective: to be able to associate positive and negative

- -

self concepts with specific group behaviors. .

a,

e
by

Activity: have students ‘divide into two groups and eacHPgroup
role play a hypothetxcal social group (e.g. cheerleaders, streer
gang, musical group). - One student role plays the "New Boy" or
the "New Girl" in one group with a positive self iﬁagé; another
student role plays likewise with“afnegatiye self image in the -

dther groups. (guidancg activity; health class)
P 7

Behavioral evaluation: each student will list at least two spec-

1fic behaviors in cach skit that resulted directly from the new

person's image-related behavior:

[y
v

Preparation: expand lesson on self image to include its potentiel

effect on others as well as the bearer, .

Resources: role playing.

- 38
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th: a plot that students

Activity: Afrbq ey telev%;ion/program wi
w&tch,‘blve them idenﬁify thgflyin chavacter's self image and
.poibc out specific behaviprs of thé o;her éharacrefé whicﬂ are
made in direct fesponae to the ?oin ;haracter's self concept,

(suidance activity)

Behavioral evaluation: each student will,identify oneipelevi-
esion hero who (in his/her jndzement) generaily exﬁgbitd a posi-
tive self conéepr ;nd st;fe two sp;bific‘situations that illus-
trate it; at least one of which juvolves another character's ré-’

" sponding behavior,

Preparation: same as ‘I, D, 2, a; try to'.agree on particular pro-

gram beforehand so studeénts may discuss the same situation,

Resources: ;elevislon programs.

%
X
T

e ®



| Coo- Co ! ’ . \

I. {LED- szw VOCABUIARY (10-12)

- .
‘e

A, _Unit goal: to facilitate the usage of a broadened aelf vocabulary.
‘ 4

1. Develbp-ental objective; to be able to diartnguish the self charsc~

teristics of interests, values, enbtions, abilities, self concept and

3

+

have .students make a collage-film; each studept is al-’

&ny ay he/she wants (role playing, artwork, poetry, junk sculp-’

\
T

ture) to repreaent hin/herself with respect to all the self charac-
Ry .-
. teristics he/she thinks are wost important in his/uex _oum |make

up. \(guidqnce activtty, art c1a§s, psychology clals)

Behavioral evaluation: each student will list a single example,
Y

* [

most important to his/her own personality, from each of tRe fol-

8 ) S lowiﬁg categories - ‘7¢ , ’ : . . Ce
' ) L ’ . 't
. ¢ interests : -

’ ) ) valees b
emot Lons
W ] abilfties‘
self concept
role i
He/she will then put an asterisk by the category which.h;/she‘
~ ‘ ) thinks s most influential in his/her life, _. —

Preparation: review and discuss terms of the varioua self chrac-

&

teristics. Encourage discuss particularly on values and roleau

-

Resources: filming equipnent and materials, .

Le

b, Activity: have students divide into small groups to play "Shrink".
Each student states what he/she thinks are the three rost impor-

. N\ tant ca%egoriea (e. 8. 1nteré§ts,,ab111ties, etc,) and one spec~

«

\ . R




) "ific for each (e.g. interest in phctegraphy) abbut the student
to the right, That student agrees or disagrees and nmakes & sim-

ilar judgement about the student to his/her right , and so on.

Behavioral evaluation: each student will name and rank the impor-

i

tance of three categories and specifics (e.g. ability in mﬁsid)

of one other student's and name and rank three categories and

sg?cifics of his/her own, -- )

|

Preparation:’ same as I, A, 1, a, ’ ‘
~ fl B ' = g.A:
- Resources: |

2, Developmental objective: to consider different kinds of abilities.’ W
a, Activitx:l have students discuss the idea of ébilities and knowiug"

the self. Each student identifies one ability of his/her own that A

y o

he/she suspects others. might not rgcoéﬁize in him/her (e.g.

ability to manage money -or follow through on projects) and role

¢
!

. plays or.pantomimes for the others to identify. /

Behavioral evaluatjon: each student will list at least two abil-

] LY " - *

ities thathe feels are most apparent outside the walls of th

"

school (i.e. not school subjects),

Preparation: suggest briefly to studgntS/that there are many dif-

ferent kinds of -abilities that mqy;Egﬁggluable self characteris=

e

\
tics, even thgggh,net’ﬁiigggz;zzy‘conﬁected with the usual school-

recognized, curriculum based "ability". Emphasis might be placed

on such characteristics as getting along well With children or old '

Y » ~

. 7 people,growing things, organizing phdtographs into essays, per-

.severing. * * : ’

¢ Resources: role playing, pantomiming.

b. Activity: hsve students bring in names of people, prominent or not,

IS

that they admire. The class then discusses the obvious abilities : #

of those people and then considers what other kinds of abilities

Q ( v -

41 ’
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29,
one might expect to find 1n'them.
Behavioral evaluation: enchastudent will list five of lis/her abil-

|

1ti§s, mixing subject matter or school based ones with ones he/she

considerc'leca obvious to school personnel or. ever hic/her'peerl.

-

He/she then will rank them according to their influence on his/her

3

fﬁéure plans,
rregnrétidn: same as I, A, 2, a,

Resources:
) .

¢ 3. Developmental objective:’ to be able to -distinguish kinds ofi values as

ﬁotivators.
a. Aétiv}tz: h;ve students make a list of gen conéé;porary television
characgerg whom they see 2s appealing or interesting. Using the

A following list of values, students match their listed pefconalities

¥ i to apparent value orientations: security, advangpre, money,
challeﬁge,é;élitiéal power, being admired, being liked, being respec- -
ted, coﬁtributihg to aocié%y,hbeing well-known, being anogquus, but
"important. (gﬁidahcewéétivity; psychology class)
Behavioral ‘evaluation: each student bill give‘t; the teacher's or

~

counselor's satisfaction, lt‘}éast two illustrations for at least |

five of the above values (names of people or hypothetical behavior
. - types). '
Preparation: review the concept‘of values as the primary inélpence
. on choice {lking and relate that influence totlife style and work
patterns, - . -
Resources:
b, Actf;itx: have students divide into groups and. each gro@p take a
pr cluster. w1tﬂin each group, studénts discuss what sort of

cN

values might most likely be found. by workerg within the cluaéet.

42



a . ) ) ! ' 30.
Thgy should also consider what sort of values workers in all
clusters might have. Groups report to the class and discuss simi- 7/

larities -and overlap., (guidance -activity; social studies class)

Behatorial evaluation: each student will give or write to the

Ty

teacher's or counselor's satisfaction, at least two wa&s a diffe-

rence in values might affeét what job one chqoses, where one might

NG live, and what one likes to do in leisure time (i.e. life style).
Preparation: same as I, A, 3, a. | . '
. Resources:

B. Unit goal: to be able to distinguish between realistic and unrealistic

self concepts.

3
.
H

1. Developmental objective: to consider the importance of a reality- i

.

-

based image of one's self.

> ; . : . .
a, Activity: have students play Life Career Game, with all students
¢ v

[

'

playing straighé except two; one of.these plays with an unrealistic -

but extremely positive‘self céncept.(e.g. "1 can do brain’sur~
t ~ sgery because I c¢an do anything I want_tod). The other plays
with an- unrealistically hegative self concept ("I can't do any- )
tginga). After the game, stﬁdents idehtify~how the behlvior of the
. ' two unrealistic plgye}d nffectéﬁ, and was affected by, the others.

’

Behavioral evaluation: each student will illistrate to the teacher's

or counselor's satisfactioé, at least two situations in YEiCh an
unrealistic self concept would affect be}uvior. ‘ . - ) .
Preparation: review ideas of pogitive\gn& negative self concepts
and then attempt to relate them briefly to "the real-world" .
(i.e. lookiqg for & job, liviﬁg on one's own, eti.)
Resources: .Life .Career Game, role playing.

b, “Activity: have students divide into small grodps and have the mem-

“bers state future educational or vocational plans (or possible

o

Rl 4




T3

\

H
V

_ plans) and consider thé grounds on which these plans were made i?
! f

relation to self image.| Other students provide feedback regarding .

)
Behavioral evdluation: |in a counseling interview fach student %111

f
he/she considers

3

the realisticness of seif concepts as they see thenm,

indicate those aspects of his/her.own image whi
I e

— j

realistically self appr?gsegl He/she wii:/j;sg\fﬁdtcate, gg\;ﬁe

counselor's satisfaction, any aspect abo%/ which he/she has any

/
questions (e.g. do tejz scores really indicate enough ability /for

/ N
that particular schp6l; would valtﬁ/érienthtion re&lly suggest en-

trance into thag/particular occugﬂ%ion, etc.). ]
. , /
Preparation: §é§me as T, B, 1,//a. j .

Resources: f J/ f .
S\ i
|

2. Developmental objeétive: to .consider the influence one group behavior

of one member's unrealistic self image, _ |

o - t

a.2.Activity: have students divide into two groups. Each groué writes

and performs a brief skit, one called "What €an You Expect From

Someone Who's No Good?" and one catiéa "I Can Do Anything Bétter

g m®

Than You." Players then talk about how one character's mis%on-

ception of seff may - influence 21l the pérts, (guidance activity;

<Y

psychology class)

Behavioral evaluation: each student will give to the teacher's or
counselor's sattsfaétion, at least two reasons vhy it is impor-

tant for an individual to view and arcept him/hers2if realistically.

Preparation: same 2s I, B, 1, a,

Resources: role playing. oo

"b, Activity: have students make = poster with “he following four

-

~ells %CPiFtod; then heve them {llustrete the appropriate cell

with a sentence or a piecture or whatever form'of expression they

»
-

{
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~hoose, (guidance activity: psychology class) . .
SELF CONCEPT CELLS - * 7% = =% .
'.rellintic ' ﬁnrgélfgttc ’
positive ' .
negative A ‘ . : oo - o

3

. Behavioral evaluation: each student will repérduce the cell dia-

gram on a plece. of paper and draw bars across the cells he/;he
thinks would most restrict an indi%idual's freedom in making life
choicés. Heavier_black lines can be dséd for the most restrib;f
tive and lighter ones for the less restrictive, if students wish

l »
to indicate that gradation, -

Preparation: same as I, g\ 2, &,

i

Resources: . .

S




1I. NEED: SELF KNOWLEDGE (X-3) .
A, Unit goal: to increase knowledge of the self through 1dont1f1catton

-, of the self characteristics of interests, abilities, and emotions.

3

1. Developmental objoctivo: to be able to diatinguiup parttculur self

related interests.

b,

which can be written on the blackboard. Then the teacher takes a

33.

-

gy

-

Agttvitzx have students make three finger paintings dep}cting
ththgn they oupocialiy like to do; then each student csn ex- '
plain the reasons for, or simply expand on, one of the interests
to. the rest of .the class. ) . L -

Behavtoial evaluation;: _each.student ‘will state at least two

activities that interest him/her and from class discussion at )

least one that does not interest him/har particularly, -but does

interest another student in the. class.

¥

Pregaratton: zsk studenta to tell you vhat an interest is and Ilk

them to giﬁtxexamplel. Prom there, review or continuo definition
of 1nfefeltl, as something one likes to do. .Stress that what

might interest one person might not interest another and that each

~

student needs to consider his/her own interests. ’

Resouirces: art materials. ' N

Acttvttf?/ have students make a composite list of their interests

Y

\\

tally of how many students are interested in each item listed,

They may talk about the tally and see how their own interests fit

[
PR

in. ’ ) ' .

Behavioral evaluation: each student will ;denfify, from the tally
on the board, the polt‘pppular interest and the least populag:

He/she will then give to the satisfaction of the teacher or coun-

o

selor, the most popular and at least one reason why it is so and
the least popular and one reason for its lack of popularity.

Preparation: liin as 11, A, 1, a.

49
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. Resources: ' ‘ , X
|

2, DbJelopnontal objective: to be -able to distinguish particular self

!

related abilities.

2

a, Activity: . from a story about children that is read in the class-

%oon, have'otudcntc identify the abilities portrayed. These can

, can<be written on the blackboard by students or teacher. All //
students who believe they haye thovabilgty listed on the board
raise their hands, Students can discuss the abilities ‘and reasons .

-

for wide or narrow spread 'of each ability in their own class room. ..

Behavioral evaluation: "each student will write (or depict in
drawing) three of his/her own abilities as follows:
. 1) the thing he/she does the best (e.g. draw pictures, tie

shoes) . o

%

Y

2) thc_thiﬁg he/she learned to do the most recently (s.g.
- play kKickball, shoot & sling choé)
3) the thinglhe/lhe does well and is proudest of (e.g. ridel
a two vheeler, write address) ‘

-

Preparation: review term apiiity and emphasize -positive aspects ;f
being ableego do anything well, \
Resources: art materials; story.
b, Activity: have each student make a céllage from nagazine, newl-‘
paser or self drawn pictures of the single activiéy zollhe does
the best, Collages should not have names on them and then they ‘
can be di{glayed aro&;d the room. Students can coﬁcider’the N |

range of abilities portrayed and try to guess who did what collage.

{ N
Behavioral evaluation: each student will list at leplt two

4 N

abilities depict;d by fellow}clacluat;c and match esch one correétly‘

with a qLéqific’qtudent. ' *




, Preparation: same as II, A, 2, a; stress individual nature of

] N “

abilities and that each of us has some ability.

Resources: art materials, magazines, newspapers,

3. Developnentai objective: to be able to distinguish particular self
related emotions, \ A //,/’// ///

a, Activity: have students think about feelings and talk about the

various kinds they have. Tﬁoy nhou}d'try’to identify the emotions
. ' they feel 3ften ‘and the ones 'they 'ful"urely. Then each student
goes to the blackboard and .dravs a stick man/woman portraying any

emotion the student conlidorlﬁthat he/she has often, ’ =

Behavioral evaluation: .each student will identify the two oﬁo-

ions he/lhe has the ;blt and with hand puppets, will role play,:
~ to the satisfaction of the teacher or counselor, an example of

. each one. p
In-‘ y

p gggggxatioﬁ: expand on the idea that\all of us have feelings
and th;t tﬁey'nay vary considorab}e from time to time. Suggest
that all of us occasionally feel angry or happy or sad or lomely
/ and stress acceptance of the feelings in the self, .

Resources: hand puppets.

b. Activity: have students construct a-brief feelings sound kit and

tape it, Each student can pick a feeling and describe it in

terms of sounds which one should iake. ‘For example, "being

'_ ‘happy soundl‘.like.. .« « o+ " The tape is played back and the

-~

students can comment on it.

Behavioral evaluation: on a teacher made tape depicting 6h1y

sounds (or if possible, a splice of the students' tape that ex{

cludes the labels of the feelings) each student will identify

at least two out of three of the feeling sounds correctly.

Preparation: same as 11, A, 3,'a; gsuggest that there are gev-

Q /// ] ‘,
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eral ways that a feeling "comes out" and that depends on how some-

b\c}d\y looks or acts or the sounds he/she makes, _l \

~ Resources: 'tapc recorder.
B. .Unit goal: to \introduce the idea of the self as role player.‘

i // M ¥
1. Developmental ‘cbjective: to consider one's role in his/her culture.

. a; Activity: have students discuss three different ways o:f cele-
| brnting'importmt cultural holidays, e.g. Christmas, Passover,
and a"niaecill Mexican fiesta, etc. Have each student bring in ‘ :
pictures or symbols or some other artifact of his/her celebrating | |
- ‘ process. Each student should explain his/her contriput;l.on as

completely as possible.

Behavioral evaludtion: each student will 1deni:1_fy the holiday

that is part of his/her cultural heritage and name an(d associate

at least one other student in the classroom with- each of the

~

. ~ trad itions studied.

»

Preparation: suggest to students that while w; vary 1nd1v1dua115r
- with respect to many self characteristics, we all are also mem- ,

3 / e "-«\l“g;\xn of a larger group or culture, Empha‘bize‘the appropriate dif- -
ol ~ . fe;ep\tiation. for the student population, and explain that one

l.g_l_r_t!\hio/hér role in that cult:ure. i.e. how to act in a given sit-

uation at\:\‘a given time (e.g. lighting Hannukah c!:andlel) from those

u"ound hin/he\r. ' - B
- Resources: pa\r‘egt participation in demonstrations, if possible, '

b, Activity: hav;ng\‘hcgued some of the ipeci.al holidays celebrated

in the class, have students role play a situation in vhich a child

2

of another heritage comes into the midst of the celebration,

Behavioral evaluation: each student will give, to the teacher's




=3

2 . bi

does not know what to do when he/she is suddenly thrown‘into another

olace where everyone is different.

rrcparifion: lTI. as II, B,

Resources: roie playiﬁg.

places him/herself among siblings.

Behavioral evaluation: each student will'a£§te the structure of

his/her family, e.g. two grandparents, one par.nt,‘two-older bro-

thers, one older sister, three younger brothers.

Preparation: continue the introduction of role as the vay one be-

haves in certain situations. Ask students éo thinkeabout their
families and the way they behavé uhcnvamoné them,
~Resources: puppet naéer?all.

Activity: h?ve_one ltuddgt volunteer to be the "guinea pig! and *
hq/lh; identAfiel as many of his/her roles In th;.flnily as he/

| .
she can. The| téacher can,help by listing them on the blackboard.

: /
For example,’ the student may be Tommy's little sister, but also

Mama's daughter and David's big sister and Grandpa's grandaughter.

Behavioral evaluation: each student will state at least two dif-

ferent roieo-he/lhe plays within his/her family and give at least

N

one éxample of behavior associated with each (e.g. "I do what.

Daddy says"--daughter; but"I tell David what to do"--big sister).

Preparation: same as II, B, 2, a; suggest the idea that we all ’

play several roles at one time, .
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] 3. Developmental objective: to constder-one's.ro%g in school.
a. Activity: have [students make a large felt board poster with a

representation of the school's interior in the centeri A class~

room, principalis office, nurse's office, etc. shbgld be included;

then students cpn draw and cut out felt pictures of the various

peéople around the school, including students.

!

Behavioral evaluation: each student will take at lesst three
school personndl cut outs, name them and-place them on. the felt

boatd in their|appropriate places (e.g. principal in the office).

Then he/she wijll place him/l.erseXf also by using a student cut out.

Preparation: [introduce the school as an jnstitution in which nany

N

roles are played. Give appropriate background on various school

~

personnel.

elt board materials.

<

Resources :

b, Actlvi%x: have each student draw a picture of him/herself near

)

, a plcture o! the cchqol and then surround his/her picture with

smaller pictures or words symbolizing different roles played by

—

students within the school (e.g..stud;nt, friend, football player).-

Behavioral evaluation: each student will pantomime at least two

-

c roles he/she plays within the school.

/ :
" Preparation: same as II, B, 1, a.

Resources: art materials,
e

C. Unit goal: to introduce the idea of self in terms of growth and change,
i. Developmental objective: to ré4ogn1ze one's own physical maturation.

a, Actifitz: have each ltuden& bring a snap shot of his/herself as

. an infant and then have them make . collage of them and title it.

Then try to guess who is who and when they can't figure out who--

1

then is vho-nbw, they can consiher why they can't . A general

discussion should follow on the physical ways babies change and

v

S
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'@row up. : ‘

Behavioral ovaiuation:' each student will state at least three

- physical ways 1; which he/she ha.\changcd since: the picture was
taken, and v111~ro¥e play to tﬁc satisfaction of the teacher or
...couriselor, one example of the before and after" (e.g.‘crccping,*

then walking). 8 )

Preparation: remind the students that they grow all ihe time and
. ’ that they can' do many more things now than they could even a year
«, 4go; suggest iha; they are becoming more coordinated as well as

bigger .and ltrongeg.
Resources: r&le playiﬁg.

b. Aétivitz: have each .tudeét iake a chart and d}vide it into yearly
segments begi;niné,at age three, He/she then draws alpicture of
him/herself at that age and writes or dra;' examples of éartic@-
lar abilities 6r;;|pectl (char;cteilitic.) of him/herself then.
Continue¥with & new segment for every year ée.g. age thr;:;;;de

a tiicycle; age four-skip; age five--tie shoes; age six--

whistle; age seven--lose three teeth in one week, etc).

Behavioral evaluation: each student will take at least two Phylical
-abilities or aspects of hil[ﬁer development aﬂd Ldentify at least
tvo ltlg‘l.h;/lhe has passed throughnin each (loose tooth, no toofh,
new tooth),
. ‘ Preparation: same as II, C, 1, a,. 7
) ‘Resources: art materials.

2, Developmental objective: to recognize one'a non-physical development,

a. Activity: have students role play the way a young child, a child
their own aée, and a child two years older might behave=in a sit-

uation in which the child was very disappointed or didn't get what

&

=
o1
[ )
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X Activitz@ : ask students to think back to when they were-two ox

he/she expected, Students should author the situation if pos-.
sible.” . . <

Behavioral evaluation: each student wi&exp’liin in personal
Pad

terms, to the satisfaction] of the teacher or counulo'r, one way

in which he/she has changed his/her nox}-phyoicnl'bohairior‘("I

l;led to have temper tantrums, but now I jult':'uy I'm.angry").
Preparation: continue lesson on maturation, stressing that be-
havior and attitudes 'changé as well as length of legs; suggest
that ;uch changes I;‘Iight be affg_s:ted by a variety of things and that

tﬁey are not quite as automatic as physical developments,

e

{
Resources: . '

three years younger and have them try to remember any jobs or re- °
sponsibilities the‘y had theh, Compare them to current Jobs: and. -

;enpbnlibnigiel and predict futuze .\one‘l. Students might girag a .
Dl
three columm wmural depicting any trends or they can drav.repre-
|
. ‘/
sentations of trépds on the blackboard, ; -
\ . .

Behavioral evaluation: each student will name one job or respon-
s A ! .

sibility he/she hu_r\:ecently’hbeen given (e.g. 3oin§ across a —
. i

busy street to buy milk) and give to the satisfaction “c';'f the

teacher or counselor, at least one reason why he',;_lhe couldn't

do 1t last year and at least two-reasons why hé/she couldn't

do it as a.baby. : | - /"; . . ‘ ) ‘
ﬁegnrat ion: while reviewing that incr;nleo in tu{: achievement

are tffec&i!a by physical maturation, stress the rel/éonoibility ‘ !

angle of growth in a positive way (e.g. O;IG woulda't send a o‘ix
! ]

month old baby out to cross a street. and buy milf even if he/she

could walk and carry money).

Resources: art materials.




II. NEED: SELF KNOWLEDGE (4-6)

- A, Unit so.al..:~ to increase knovledge of the self througi. more thorough examin-
ation of the-self characteristics of interests, abilities, emotions and
- values.
1. Developﬁent:al 0 ject:ivle: to rank and distinguish partisular self re-
lated intere.to{’md abilities. N :
‘ | a. Activity: have students bring in three symbols of things they like
‘ - - to do or wouild 1§ke toldo (e-.kg. basedball,cards, flower _ne‘d.) /lnd
mount them together eight on a piece of cono(trucgion piper or ‘
pol:t:er board, Then have ;ach ‘itudent identify one or more of‘hil‘/ ’
hgr q;nbolo and explain the interest to other students. -

! ) R
Behavioral evaluation: each student will identify his/her three

/

interests and rank them first according to interest, and then ac-

cording to his/her abilities. Then each student will give at least

one reason, to the teacher's or counselor's satisfaction, why:the
\ :

two rankingo are .not identical (or if they are, one reason why

' \ . they are).
£ \ 3 Preparation: review the concepts of interests.and aﬁilitie., if

\ necessary; itreu\\g'hi\t:ifgl\ieog with other sélf characteristics, help

,

to define the self and mske each person special. :

Resources: art materials.
» . &
b. Activity: have students make an abstract representation: of their

~

: / .
‘ . strongest interest and their best ability using string, paper clips,

.

toothpicks, buttons, dried split: pEu, and glue., The other students

° can try to identify-these and distinguish between the creator's
- -~ 4 * .

)

interest ‘and ability.

Behavioral evaluation: each otudeni: will name and rank at least

-

Y
A

two things he/she does well and two things he/she would like to

do but" 1\. not able to do now,
Y

Preparation: same as IL, A, l,a.
a1 .

i

i
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Y

Resources: art materials,

X
- - = = \‘f'
2. Developmental objective: to understand and accept one's emoticns,

i

a, Activity:' have atudents listen to recorded aongs "Duddley Pippin

and the P£incipll", and "It'a All Right To. Cry'" depiéting prob-

[

lems involved with feelings and then talk about the feelings they

have had that are similar to those depicted on the record.

Behavioral evaluation: each student will identify one feeling

)

th;t he/she has had as represented on the record and give, to the

teacher'a or counselor's satisfaction, at least one . reason why

3

—

people cry, -

Preparation: review variation in the feelings that we all have

-from time to time, Stresa the acceptance of'thene in others and
.An the aelf, ‘ D : :

\ .

Resources: recording, "Duddley Pippin and the Principal" and "It'a
. All Right To Cry" from Free.to Bei

b. Activity: have students play "Grumbly Grift? by breaking up into

*

groups of five, 1In each group, one stiudent plays the Grift and
. ~
acts out a bad feelihg. The, othera guess what it ia and consider

whether they'habe ever felt that way, too., When the game is over,

K

the teacher can put all the Grift'a feelings on the board and

~

students can talk about them, T~

Behavioral evaluation: each student will name-at leaat two bad

‘feelinga that good people have and give, to the teacher's or coun--
sélor'a satiafaction,' an example situation for each,
Preparation: same as II, A, 2, a,

Resources:

LN -
vt f"‘.
A

3. De%elopmental,objeéti"e:q to consider the influence of values,

Y

< ¢

" a, Activity: have atudents use their poaters on "What's Important

¥

-

. : -




to 'Me" (or make them if they haven't already) and try to match upi

those things identified as important with their own activities
c‘\ v

_and jobs. The; can discuss which kinds of values go along with.”

. which kinds of béhaviorl (e.g. inviting lots of friends over goes

/
Pad /

along with a value on affiliation). ‘

. J .
Behavioral'evaluation: each studentwill match correctly at least

‘ four pairs of the following value/behavior statements with a con-
‘ ‘ necting 1,;[né.

-

[

"It's good to be nice to yaur father", "I'm going to stop saying
that ‘word to grownup".

©

"It's important to be at marbles", "I have to wait to same my
,money to buy my own gum,"

"You shouldn't be mean to animals", "I'm going to help my fat-
her clean up the room", -

"It's bad to use bad words". "I'm sorry I lost the chec~

, - ~ ker, I'm loeking for it now'".
"You shouldn't steal your mother's "Stop pounding on that dog's
gum from her purse'", back."
/
"You should tell your brother when "{'d better go practice
you lose-one of the -red checkers", my marble game',
& Preparation: ' expand the notion of values as things that are

important to one and relate i directly to specific behaviors.

This might be easily demon.trg}ed?through an example of behavior

that is inconsistent with a value; e.g. lteiling hub caps does not

go along with a value on respect for personal ownership.

) ‘ b. .Activity: have students play The School Valueés Auction Game, and
’talﬁ about tﬁeir reactions.

Behavioral evaluation: each student will name at least two values

‘th)t he/she holds and give to the teacher's or counselor's satis- ,

faction, one example each of his/her own behavior that supports the

Vlﬁle L) N “ x 1‘
|

Preparation: same as II, A, 3, a.

« ) Lo
°7
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s \ .
S - Resources: School Values Auétion Game.
|

4, Developmental objective: to begin to relate self characteristics to

o \\\. occupations, ' ) oo

a. Activity: have each student sake three toothpick.ptcturel (tpoth-
picks glued on construction paper) on a large piece of paper with
: ~ \ J
vertical lines dividi;;\zi into thirds. .Each picture ;houid red .
present an occupation, At the bottom of eagh one, have the student
write his/her own self characteristics that he/she thinks are im- ’ . '
portant for that occupation. The students should discuss these
with their ieerl and get their suggestions and‘reactionl.

thavioral evaluation: each student will state three of his/her

“own chagacterilticl and with student made hand puppets or gelt
figures, act out, to the satisfaction of the teacher ‘or cpunléior,r
an occupation in which these would be important,

)/ Preparation: review briefly several of the categories of_lélf
/ characteristics (interests, values, etc.) and.étve exanples of
how these nigﬁt fit into an ogcﬁﬁation; \g.g. a boy who is good
in -sports, loves football, and ;;ibi\ftfpetigion might become a

. professional football player. ©N

Resources: felt figures, (to drelg) When I\Croy Up I Wh&t To Be,
" toothpicks, art materials. ‘ N \ )
b, Activity: have student s play '"Pick-acJob" by breaking into twé
teams. One teem ‘cho{uel a characteristic e.g, "likes to talk" '
and says, "riék a job for Thomas Ialker“‘to\fhe other team,

\ ' who might reqbond, "IV show host." Then che\fgams,revérle.

. Behavioral evaluation: each student will nltch\correctiy at least

-

six of the following pairs of "people" and occupat g:;.

Ronnie Rock and Roll professional at %ete
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Julie Gymnastic . chef

Carl -Cook miaician

Adelle Adventure - | social worker

Sam Smile public relati ons person
Hn?riet‘ﬂelper ) pri#ate investigator
Olga Outside * draftsman

Daniel Draw forest ranger

Preparation: same as II, A, 4, a,

Resources:

B: Unit goal; ‘to expand the idea of the self as role pl}yer.
1. Developmental objective: to identify one'a role in his/her culture.
a, Activltz: have ntudenta»brenk up into ethnic groupa and give a
report to the rest of the class about the paggicullr cultural
habita ;heir group has. They can discuss the diff;;encég_in re-

: gard to appearance, dress, food, etc. and compare their back-

grounds to those of other students. -

.
¥

Behavioral evaluation: each student will describe his/her cul-

tural orientation by identifying the following:
one characteristic described as physical aoaociléed with heritage
one geogrephic place qam& from which hig/her ancestors came '
one holiday that is unique or one wvay of celebrlting a holi-
| l day that is unique,
, one articleror Eind of dress associated with hio/yer culture,
rrgggr;tion: suggest to .tud;ntn.thnt each of us hllAl cultural y,
heritage’ out of vhich oun grandparents, pnrent‘, and selves came
and that it 1; important to be sble to recognize its influence on

our livea,

Reaourcea: parent part icipation if possible.




>

<

b, Activity: have each student choose one cultural d;ncriptor'thaé

he/she identifies as the primary one in his/her life, e.g. Jewish,

<

Italian, black, and make a poster with that descriptor as the theme, .
Students can use collage lnteriall,‘picturel, lnabohotn;Aotc.~ahd
explain the cigﬁifienpce of each eléncng.

Behavioral evaluation: each student will name his/her primary

cult&ral origin, and giv; at least three symbols, customs, foods,
dress or rituals that dilt:i‘.hguilh‘it from others and that are o ‘
:// . still important in his/her life today, ‘(e.g. Jewish, lighting

Hannakah candles) . e ‘
Preparation: same as II, B, 1, a; encourage free interpretation
of primary cultural origin“by race, religioﬁ, country of origin,
etc. to allow students expression Sf identity as they see it,
Resources:

¢, Activity: have students break up into ethnic project groups and

have each group pick a perlon,'contenporary or historical, of their

same ethnic background, who lived in this couﬁtry and was (by -

student ideqtification) luccéllful or important or ipprellive in
some way, Then hgve each student research a different alﬁeqt of.
that perion (tiis/her early life, later life, the\vayl in which ‘

he/she brought ethnic traditi;nl to thic‘count;y, etc,) Each

group makes a mural or large poster deéicting their representa- -

: |
. . |
tive for the other groups. . '

Behavioral evaluation: each student will give at least three

ways in which he/she is like the ‘person his/her group studied
and two ways in which he/she differs from that person.
Preparation: same as II, B, 1, a; aérell acceptince of various

cultures, : cs

LRIC | 2
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.Resources: library facilities, -
2, Developmental ohjecgive: to identify one's role in his/her family,
a; Activitz' have each student make an abstract picture of his/her
family using a single shape (e g. one triangle for each member)
The shapes can be dressed, be of varying sizes, dimensions, colors,///
positions, proportionaL etc, Then have each s;pdent\lele each
shape and explain why héyshe depicted each family member as he/

. B ai.\'e.d’id.

Behavioral evaluation: .each student will identify at least three

-«

different roles that each member of his/her fauﬁly plays and rank .
each set according to his/her opinion of importlnce. i
Preparation: review the idea that 8611 of us £ill many roles and
stress that the roles'played within the family are }mportant to -
the family's functioning,
Resources:

b, Activity: have students listen to "Parents Are'People? and con-
sider the different rblés parents/plly. Then they  can gxtend‘the
idea to write their own verse on children with"cﬁildren Are People",

Behavioral evaluation: each student will complete the open ended

‘sentence, "I am a person; I am also . . . ." in three diffe-

'

rent ways relating to his/hef family. Completion may be drawm

or éaihtéd as well as written or stated,
.‘ Preparation:’ sauwe as II, B, 2, a, . o
| Resources: "Parents\are People" from Free To Be,
3. Developmegtal oﬁjective: to identify one's role in sch%pl.
= a, Activity: with an inexpensive céﬁera, have ‘students prepare a ‘

y

photographic essay on school. Students should have a wide access

to the various personnel (beyond principal and teacher) and in-

clude their roles, as well as those of the students.

. - 69 _ _
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Behavioral evaluatiorn:  each student will identify to the teacher's S,

7/or counselor's satisfaction, one way each in which tho role of
/’ student is affected by ntllupt,‘threc lc}{ooi personnel people ex- -
/ _«clu'ding the teacher and the principal. ]
/ _Prcparation:/ conti;tuc explanation of various roles; elphaii;c
the school as a place in which many roles are played which impinge
on one another,
Resources: camera(s). ’ \ | ] ‘
b, Activig: have each student draw the name from a hat of another
student whom -hehhe will observe fo:: a day, collectig as many roles
for that _lfudent 'u possible. The next day, have students list or .
) .-~ draw the roles on a sheet of pape;‘with the observed student's
name on top, |

[T S

Behavioral evaluation: each student will give five of. hig'zber own

$

roles that were observed by his/her fellow students and',rm}‘_: S0 i

1

them according to his/her own priority.
Prepaxation: same as II, B, 3, a.
R;lourcel:

Q

C. Unit goal: to expand on the idea of the self in terms of growt;h and change,
1. Developmental objective: to expand on the effects of physical matura-
tion on performance.

a, Activity: have each student research his/her former life as a six

year old apd bring the information to school. Data can include . .
- \ height, weight; number of te.eth out, size of hand (through an 61‘d~‘~‘—-——/l/
hand print) or length of feet (measured ‘t’>y an old sneaker), etc, .
Have ltud;ntl give as gl;xy lpecific»‘{ayn as possible that they can

. | indicating physical chenges, and then consider hor'many more things

they can do now than they could before,

Behavioral evaluation: each student will name five ways i{n which

N\

6l
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he/she hss changed phy;ic;llﬁ and rank them according to the sig-

nificance each hss for him/her. Then he/she will give to the

i <
satisfaction of the teacher or counselor, at least one explana-
1 .

tory reason for his/her ranking scheme.

.rreg;ration: continue emphasis on growth while relating it to

A}

more competent performance ig physical activities.

Re00urc¢p: .
Activity: have each student sketch a series of self pictures de-
pictingrlé;activity he/she likes to do. Three pictures should
show how he/she did it last year, liw he/she-does it now, and how
he/she hopes to do it next year. Under each sketch, have esch
ltud;nt identify the major physical attribute or devciopnenc in-
volved and trace its progress through the last three years.

(e.g. painting - better coordination of hands; boceb;il -~ more
power in muscles) Students can discuss and compare one another's

sketches.

Behavioral evaluation: each student will choose to the satisfac-
tion of the teacher or counselor one callisthentic exercise that
demonstrates a recent a;quilition‘of ’ o; <major impfoveuwnt in,

a phyaic:l skill and he/she will identify :it -verbally in terms

of how he/she uses {it, ‘

Preparation: same as II, C, 1, a; stress positive aspects of being

sble to do more activities with more and more control and precioioﬁ.

Resources: art materials, ‘ -

Developmental objective: to consider how one's non-physical aspects

L}

change,
a. Activity: have students conduct a growth assessment by identifying

all the non-physical abilities, attitudes, and behaviors they have

acquired since they were five years old. The teacher can write

6z ..




them on the board or students can make a poster using words,
Y

aymbols, pictures, etc. to illustrate.

Behavioral evaluation: each student will pantomime to the satis-

. faction of the teacher or counu‘lor, both the "before" and "after" )

" attitude, and one behavior, . \

‘Resources: role playing.

of three u}ccto of his/her porooni‘l growth: one ability, c;ne‘\
frcgiatim: suggest that physical Qt:ui"ét:ion ia much leas vnri-\
a!:le than non-phyaical -ltu\rltio.n and thai:\ .ot\ue must lesrn many \ ‘
akills that don't come natu:'all\y\. For exnﬁpl\e\,\ encourage the
ve;balizltion of attitudea and béfhavioro "1 dor}'-t expect my
mother to clean up after me any-orc"\or "I don't scream about
eating my vegetables anymore") as vcli aa the :killo‘of reading,
v;'iting, concentrating, liatening, étc, Emphasize poait.ive aapecta

1
|
)
Va i
i

of groving independence.

Activity: have atudents write and perform their own skit of a
family situation in which the grownupi'act like three year olda
(can't read, ‘can't get their own aandwich, fuss if they don't get
their own way, are afraid of a mouse, etc), .Students can then

decide if it'a a good thing that people grow up and compare aome

of thei}.' abilities, lttitudea, or behaviors to those of the por-

‘trayed three year old "grownups".

Behavioral evaluation: each atudent will match correctly at leaat .
four paira of statements representing the immature and the more

mlturc; version of the same ability, attitude, or behavior.

Irmature More Mature
"I will not eat anything green". "“If. I don't sleep enoughxl'm

tired the next day."
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"I always gét my shirt on backwanrds . "I'm in' charge of cleaning my

and I can't snap my own Jacket,"

"Someone else has to read .to me,"

"I am not tired and I'll stay

“up all night if I want to",

"I'm too little to clean up toys",

"I get.mad at bath time,"~

. Preparation: same as II, C, 2, a.

Resources: = role playing.

<
P

side of the room,"

"A person has to get ‘clean some-
time,"

"I will try at least one taste
_of new fc;ods, even i'f t:imey l\ook
gicky". )

"1'11 pick out my own clof:hes
every t_noi'ning and put them

on myself before breakfast,"

"I have my own dictionary."




1.

NEED: SELF KNOWLEDGE (7-9) o Lo

T

A, Unit goal: to increase knéulodge of the self through relating self char-

acteristics to oﬂ;‘. personal functioning.

3

3

1, Developmental objective: to be able to rank aptitudes and relate them

-

to lctgvitiel.

ca
.

Activity: have students examine their own recorded test data and

|

list the various aptitude measures (such as those on the DAT). Then

they can make a poster illustrating these in graphic, symbolic or
abstract form as they repreleng the self, Each student identifies
the aptitudes he/she has included and relates them to current ac-

tivities. (guidance activity; art class)

Behavioral evaluation: each student will rank his/her aptitudes as

[}

they appear on test data and will give to the satisfaction of the .-
teacher or counselor, at least one example of how he/she "uses"

each one,

Preparation: expand.on the lesson that the comﬁinlt}onl of our

~personal characteristics which make us unique also haJ; a great

affect on what we do and how we do it; stress the relative nature
of the aptitudes rather than abs&lute‘.corel which enph!lize com-
petition--especially if scores tend to be levete!y decelerated.
Resourcea: test data, art materialt. } | v

Activity: have enéb student pantomime at least one activity or

job which he/she cg@.idern important (this can range from some

o \
aspect of school work\ to fixing cars or being a good dancer). The

other students can try to identify the activity and relate &t

first to any aptitude they might recognize in the performance.
(8 good swimmer has an athletic aptifude) Then they should attempt

to relate that aptitude to the ones for which they have formal,

T
B2 >
S

A
v
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messured scores (e.g, swimcler, nAT‘bhyiical). (guidinco activity; - g

industrial arts class)

_Behavioral cvalu.tion;‘ each student will list, in rank order of
his/her opinion of nigniéicanco, three of hii/ﬁcf.acti&ition.

. fhen he/she will identify the éorrelponding‘ipfitud.l and indicate'
whether they, too, ‘are in the same rank order.
rreggration: same-as II, A, 1, o, .

Resources: pantomiming. : : N

‘o .

Developmental object;v;; to be able to rank abilities and rclateﬂfhom ¢

‘to activities. , . . < ,

" &, Activity: have students name several areas in which one could have )

.biligio. (social, phyiicll,\.tcsllnd aai vhethig.or nof‘they think

l most peoples’ gpiiitiel .reacoéfiqed ta one area or whether most
people have some skills in several areas. Then ltu?ontl can hypo-
thesize by role plt&ins ;hat 8 graup of people would bévlikeiif
each one had abilitie’ in only one area (e.g. an athlete who haa
no social skills), iguidance icti;ity) ) |

Behavioral eéaluation:' éqch student will write down at le;lt three

areas in which he/she has some skills; he/she will write one ability
for each area and rank the abilitiel_éo the teacher's or counselor's
'lltilchtfoﬁ.~ After that, each student will give at least one ex;m- /
ple of his/her activities that goes along with each ability. |
Preparation: review ability as nonothiag one. can do and emphasize
the dif{ereni fields in ;hich one might be able (de-enphalizf lch;dl'
based criteria as p£;vider of the primary definition); use an& ™
classification scheme that provides a wide variety of 1ife orien-
tations (e.g. John Holland's social, intellec;uﬁl, arti‘tic, real-

‘ggtic,-ente:prilin;, conventional),

Resources: role playing.

two 3roup;. Rave each .

!

b, Activity: have students break up into
65 i




t

ability, The first member of the second group then gives the

gréup line up or sit in a circle, Th¢ first member of the first

i
/

group givea‘thgznaum of what he/she considers is his/her best

3]

3
o .

name of an activity in which that ability would be used. The

teacher can keep a running list on the board matching activities

. / .
with abilities. The groups then reverse. (gu%dlﬁce activity;

*
'

industrial arts class).
L . ' ~

Behavioral evaluation: using poster.board, each student will rank.

three of his/hér abilities and match each one with a picture or ot-

her graphic representation of an activity in which he/she takes

part. ' .
N t

Preparation: stress out of achool abilities and out of school
activities if the student population warrants it (i.e. if they have

relatively few in school abilities and activities).

a3

Resources:

-

Developmental objective: to examine values in relation to controversial

issues, P

» ¥

a, Activity: have students use the suggested multimedia materials on

-

values clarification., Then have students discuss how values can

A

-

determine one's position on controversial issues (e.g.'rlce Te-

lations, smoking in school, teenage drihking,‘teengge drug use, etc,).
A .

(guidané; activity)

Behavioral evaluation: each student will identify two major values

he/she.holds, take a postion on two current controversial issues,
a;d defend; ehéh to.the counselor's satisfaction, the positions
based on the identified values.

Prggarat;onf review values as mot{vatorlgfor behavior and choice;

expand to include positions taken in various issues,

R§sources: An Introduction to Values Clarification,
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- b, Activity: have each student llub_-' t a list of the three most salient
controveraial issues he/she feels l.u/aho has to deal with, The
_ counselor .can then tally the thro:;qnt; g:o'-'qon ones, Students
l‘ should ducuu* vhat vq}uu are involved vir{h each of the issues
and cox;lidot in vhat: specific \uyn_uch value effects the ki.'uuo_ v
(a value on :éod peer rolaﬁionahi;a might suggest that éheatlng

is g.ccoptablo <;r taboo). (guidance activity)

- a

f
‘ Behavioral evaluation: each student will take the three identified
common controversial issues and match each one to at least one
value, Then he/slie will state to the counselor's utilfai:tion,

his/her own position on that value and relate’ it to the.position '

he/she takes on the issue;. - , ’ -
\ Preparation: same as II, A, 3, a.’
- Resources:

|
li
Lo
4.~ Developmental objective: to be able to relate ulf chara teristics to

, ' job clusters, . " . ‘\‘ '
a. Activity: in a small group, have each student in turn state what
" he/she considers are/dher most important self characteristics,
The other students in the group collaborate and try\.to relfte the‘ge
to one of the job cluaters. The orig-inal student gives feedbick“
regarding the cluster choi.ce and how' he/ahe feels ho/chc night ftt

into {t, (gui.dance activlty, social studies clau;’ industrial

‘ ,arts class) | o f

\ . .

- !

Behavioral evaluation: each student willi identify one of his/her
> N : ’ . \ N

own self ch'ara.cterlnticl from each of the following cit"‘eg‘oriel:

s

. interests

——t

abilities ) ) - S

achiev_ementn

values . !

N




and relate them together to ajob cluster.
|
same either for anothér student in his/her group or a hypothetilcal

Then he/she will dojthe
*  person, natching'chargbteristics to clusters.

Preparation: int:rodt'xqe ‘or review the concept and names of the viar-

fous job clusters. Give some brief examples matching personal T
charactericticl to clusters—(e.g. an interest i{n medicine, a alue

on helping pooplo, and ability in co-unnicating with people might

5 : e .
.111 fit into rhe health and welfare cluster; or an interest in {
2

production, a value on cu-pctition, and good buciggss skills
night fit into the mlnufacturing cluster)

Resources: use CCEM Cluster Coﬂcépt. » . a

b. _Activity: have students use the Job-O career materials matching
interests with the world -of work. (guidance activity; social
/
studies class; industrial arts class)

Behavioral évaluatibn: each student will rank order tpree difl(

ferent job clusters as they relate to at least three of his/her
specific characteristics which will also be listed.

. Pregaratian same as II, A, 4, a,

Resourcel: Job-0,

B. Unit goal: to expand the idea of the self as role player.
1. 'Developmental object{ve: to consider one's role in his/her family,
‘a, Activity: ;have—ctuQQnts consider the role; they play within their
family and for t:hrge days keop a tabulation of the time spent in ‘

’ each role, In class each student pantomimes the role in which he/

she spent the most time, The other students canlguess which role
is pantomimed and compare the most time consuming role to their

own, They can also consider whether the role demanding the most

time i3 elso most important, (guidance activity) ° ) .

Behavioral evaluatfon: each student will identify the role in which

69
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-

b,

ot

Resources: Bunsen burner, glass tubing.

57.

he/shé spent the least time and state whether this role is also -

, the least inpottant in his/her judgment and give to the counselor's

latiofaction, at least one reason why it is or 1. not. .

Preparation: review the notion of role in family and ouggeot

N

that some roles demand more time thag,other., vhich may or may not

‘correspond with how significant the role is for the pliyer.

Resources: pantomiming. . \

Activitx' _have students make a .et of "peoplo"\fepreoenting ‘their
family d%ing pioceo of glaso tubing and a bunoen\burner. Roles
can be depicted by ﬁligg\forn--eithnr abstractly or realistically,

(guidance activity; scisnce class)

\ —

Behavioral evaluation: oncp student will give on7 reason stated
in terms of foleo for the vgy hg[.ho reprecentod/oach member of his/

her family and give, to the teacher!s or counselor's satisfaction,

at least one example of behavior that supports sach designation.
Preparation: same as II, B, 1, a; arrange for proper orientation

to laboratory procedures-'and behavior.

2, Developmental objective: to consider one's role inschool.

Activity: on a large class pocte;, havé students draw all_the
symbols they can of the va%iouo roles they may pIdytgn,school
(e.g. a guitar for music group, sneaker for ba;ketball players, --
etc,). Students should discuss the relative importance of each

of these rplel and consider that the importance placed on various

roles would vary greatly amﬁnd individuals. (guidance activity)

Behavioral evaluation: each student will rank order his/her three

‘Host important (by his/her own definition) school roles and give

at least one reason, to the counselor's satisfaction, for each

| it

Lo

c()\\\ ’ | ‘ ;




roles rank. , \

Preparation: continue with notion of roles hai} g Vvarying degrees

of importance.

Resources: art materials,
b; Activitz: have students fdentify at lea t.fi;e roles played by
students in cchool and then discuss what a particuiar role player
mnight do during the time not spend In that role (e.g. what does a
football player'do after practice? What does a scholar do after
homework in done? What does )éz;ician d6 after the goncert?).

Students can consider the s ?ft from one role to another by shifting

activities,- (guidance activity)

" Behavioral evaluation:/ for each school role listed on the:left,
the gtudent will id- tify the appropriate aétivity fro; thelist on
the right.. Then He/she will indicate one other activ£ty from the

" list that the same réle player might Qndertake, thereby shifting

to anot her réle (e.g. the f;otbnll player might study after ﬁrac-

tice or the drama star might exercise by running ground the track),

sciéntist * play the -trumpet
oogball_player ;tudy !

drama star ) practice on the field

friend ) go to foreign language films

poet - tinker in the hcience‘lab
interpreter . r2ad about images

run around the track

v

memorize lines of a-play

talk fo friends |

Preparation: same as II, B, 2, a, - \
, > 7 \
Resources: / |

/
3. Developmental objective: to recognize the existence of role c&nflict.
-\ !

71 .. A

A
\



a. Activity: have students bresk up into groups of two; each dyad

assumes thé identity of one person and each student plays & dif-

ferent role which conflicts with the role the other studént plays.

The students should choose the roles and litultionl/} pllyiout;

They may also discuss whether each particular conflict is inevitable

o\ likely in the situation, or clearly avoid,bl (guidance activity)

A

Behavioral evaluation: each student will list/at least two personal

-

\
role conflicts he/she has experienced and 27 ' he/she is experiencing
‘ /

\

now., ' The precise roles sho%ld be identij{
and the nature of the conflfpt descrii;?, to the-counselor's satis-

4

factioﬁiuin one or two sentences,

Preparation: reviev the i{dea that ve/all play ma ‘ €3 and ex-
T~

—
pand it to include the concept of conflict ‘Give some simple -~
illustratibns e.g. working mothers may experience conflict be-

! .
tween vorketkand mother when job demands andlghildreno'_demnpdo

are made on her. In the activity, suggest roles or conflictual -

§

situations if \1eceaury.

\
Resources: role playing. '
b, /Activi;y: have students pick ouf a sﬁicific role conflict that

/‘il familiar ﬁd them (e.g. friend vs. student; atklete vs. boy-
- \ *

Y

‘riend, etc.) and make a, collage of pictures, either drawn or cut

out from magazines or newspapers, that depict the conflict. Collages
should not be lnbeléq and should be shown to the rest of the class
who tries to identify the conflict and the specific roles that

are played (art class; guidance actiéity) I

3ehav{oral evaluation: from the collngé, each student will name

three role-conflicts that he/she has experienced, is experiencing

or predicts that he/she will experience, and at least two he/she

72 - o

d (e.g. student, friend) "~




recognizes but aoea not experience, Roles -should be identified

and the nature of the conflict described to the counselor's or

J

teacher's satisfaction. !

o LICPATation: same as II, B, J, a.

Resources: . newspapers or magazines, art materials,

Developmental objective: to be able to recognize sex stereotyping in

role playing.

-

Activity: have sgtudents consider the various roles women play to-

dey and ask students how many of-their mothers work and discuss
whether their jobs are "feminine" by séereotyp; or whethe; any
mother has a non-traditional job for a woman (industrial arts
‘class; social stud%el class; 'guiQance gctivipy).

Behavioral evaluation: each student qill list three jobs his/her

mother or father does around the- house and then three jobs his/
her mother or father does {Qly from the house, He/she will put an
ssterisk beside any job he/she feels could not be done as well (af-
ter it was learned ) by t@e opposit;‘sexed parent or parent substi-
tute, For ;Q§E§astérisk, the student will give to the satisfac-
tién of the,teachgr or counselor, at least one reason,

P;egaration: introduce the Eoncept of sex steretyping and suggest
that the world is changing and moving toward obscurity of tradi-

tional stereotyping in both the home and in the world of work,

Resources:

b, Activity: invite two guest speaﬁgrs‘to come to the school; one

i

a woman with a non-traditional job for a woman (truck driver) and
one a male with a non-traditional job for a man (nurse). Speakers
should focus on the way they became interested in their jobs, the

particulir difficulties they f;:éd based on their ‘sex and how they

(3




C. Unit goal: to expand the idea of the self in terms of growth and change.

.1,

- 61,

dgal with, and feel about, those difficulties. (guidance activity;

social studies class)

Behavdoral evaluation: each student will name at lealé two jobs

that are non-traditional for members of his/her sex and describe
briefl;, to the teacher's or counselor's satisfaction, on; diffi-
culty he/she might encounter and one way of dealing with it, \
Preparation: same as IX;B, 4, a, \ ‘

Resources: outside speakers. \

Developmental objective: to be able to recognize changes in self char~-

acteristics. ,

a, Activity: have each student develop a list of five of the most sig-
nificant people in ;ﬁil/hcr life and consider in what vay each one
has influenced or affected him/her in terms of interests, ayilgties,
attitudes, and achievements. SStudent. can nhircwbnatyne. by taking
turns identifying an influential’ person and dencrising hi./her,

affect on the student, (guidance activity)

Behavioral evaluation: each student will make a posteér representing

the "before" and "after" of at least one example of the following
as each hi; changed in the last three years:
intefelt .
achievement
value
~ future plan
rregaratibn: stress changes t@at occur in non-phy;ical respects as

well as physical, j

Resources:

\ s
b. Activity: have students attempt to remember the main interest,

achievement, value and future plan they had three years ago.

14
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. 1 .
Have them make & line gr;}h indicating relative importance (using

an arbitrary 1-10 scale with 10 as most iiportant) represent ing

each with a different color pencil, (guidance activity)

o GEA oo
-

...I'/.‘./.«ooouco
00..’-’ .

intereat (stamps) = red —— v

ac’hievement: (English) = blue — — —

{
value (fun) = green . .

future plan (go to college) = yellow -:« ¢ +°-

Behavioral ivaluation: each student will re-liat the intereit,

achisVement, value and future plan graphed and rank them according
to/i:e moat aignificant change. Fsch atudent will give to the

counselor's satiafaction, at least one contributing factor to each

change.

Preparation: same as II, C, 1, a.

Reaources:’

2. Developmental objective: to be able ‘to recognize change in roles,

Aﬁtivitz: have each student liat his/her past, specific, rolea in
family, school, and peer group and rank them according to the impor-
tance (atudent defined) they had for hin/ger three years ago. Then
have each atudent make another list re-ranking theae roles toiin-

dicate their importance now, Students can diacuss and compare re-.

aults, (guidance activity)

-

e

s
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Behavioral oyaluati&n: each .student wiil-identify‘that area in
-;&iich vh.e/she thinks the most significant change has taken place
and explain, to the counselor's satisfaction, why.
Pregara%ion: connect the ideas of role playing and growth &o
‘ suggest 2 change and re-shuffling of role with maturation, Stress
that these changes vary.greatiy among individuals throughout %ife.
~ - Resources:
‘ b, Activity: have the class decide on & person - famouse, hiatorical,‘
contemporary, or whatever , to research, Then have students break up .
. . into groups and have each group choose a ;ole played by the person
to study., ‘They should focus on the changes occuring in the ‘
person's life as reflect;d in the ways he/sﬁe played his/her rolés. ..
Students should then relate ghece changes to the changes taking
place in their own role playing. (history ciisa; -gocial-studies -
- class; guidance activity)
Behavioral evaluation: each student will identify three role changes

| .
in the person studied and indicate, to the teacher's or coqnselor's

satisfaction; whether each one is or is not similar to-one he/she

has experienced, is experiencing or expects to experience,
~ \\.

Preparation: same as II, C, 2, a.
Resources: library facilities, role playing.
\
. D. Unit goal: to consider the concept of life style.

1 “

‘ 1. Deévelopmental objective: to be able to recognize the various elements in -

lifeystyle as'they are influenced by careers,
a. Activity: ask students what the differences might be between a
street cleaner and a movie actor. Have them try to identify the

!
various elements inherent in the two jobs that do not relate

specifically to job performance, but do relate to the way in which

73




the worker lives, Students can then break up into two groups;

each one taking one of the careers and collaborating on what advan-

members can pantomime wvarious elgments in life style to be identi-

A

|
l
\
|
tages and disadvantages in life style it would provide, Group .
fled by members of the other group, and then comparé\them to their
TN |
own family's life style, (social studies class; industrial arts
class; guidance activity)

Behavioral evalustion: from & collection of four teacher selected ‘

pictures of workérs in uniform or with other accoutrements that would
indicate theiiégob, each student will identify at least three
probable life style factors éf.e;ch worker prenented.and give to

ghe teacher's.or counselor's satisfaction the corresponding elements

found in his/her own family's life style,

Preparation: introduce the term life style as it conveys the way a person

- 1

lives, Suggest that one;s career mnf greatly agfect life style for .
far more than the eight hours a day he/she worka:‘ it .affects éhef; one
\}1vea, how much leisure time he/she has, what sort of clothes he/she

wears, food ‘he/she eats, etc.

Resources: pantomiming, . ‘ -
Activity: f;om ahy television program with a strong main charac-

te;, have students 1deptify the life style of that.character in

Qpecific‘terma. They can discuss the elements in class and com-

pare them ‘t:o those of the teacher or counselor or other adult and .
then compare them to their own family's life style, (guidance

activity)

’

Behavioral evaluation: each student will make, to the satisfaction

of the teacher or counselor, a three way comparison between two

hypothetical workers (e.g., a famous lawyer and a delicatessen owner)

¥
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) /
or two television charactory/(o.g. Mannix and Lucas iannor)_and
- his/her father or wother q{" other head of the family.
. Preparationt same as I}/,/ D, 1, a.
R Resources: telovuion program, . - —
'\‘ 2, Developmental objoctivo;/ to consider the lif. ntylo one desires in
s ' relation to ponniblo careers, ‘
a, Activity: have ‘iudont. break up into two groups, Each group
’ will decide o /thru to five deliroabd.o elements of life style and
list them oq/th, bladkboard. The other group will try to give at
least thﬁoe careers that might provide such a life léyle. Students
should react to the possibilities, and discuss any difficulties they
may encounter in agreeing on ddliroabio factors, (S“idan;:e activity)
Beha\fi‘oul evaluation: sach student will relate at least two spec-
1£1¢ careers in vhich he/she is interested vitl; thri‘u elements of
¥}f. style for oagh“that he/she conlidcrn dcliroablo:\
/Pregaration- cgntinue lesson on life style as connected with careers,
‘ In activity,’ if»neceloary,_tty to turn focus away from purely glam-
orous ‘or fantutix careexrs by suggesting iuch elements as pri\hcy,
// quiet, close fanilyglife that also neod'to‘bo considered when
/ choosing a career,
Renourcenl ‘ '
b, Activity: have dtudentl role play a family | lituation in which the
' . . father has decided to change his job so that he vould work, for

s

more money, at night rather than during the day. The wother has
also decided to make a change from full time housewife to full- _
time student, The parents try to explain these changes to their

FEEEERN
child/rm{ Aftervards they have students discuss all the possible

altérations in life style that might come from such a shift,




|

(guidanca activity; social atgdtu class) ' ‘
| Behavioral evaluation: each atudent will give to the satisfac-

tion of the teacher or coul;lclo\r, two changes in life style .

elements that would almost certainly come from such a change aa

role played, and three pouible changes that might ;volvc fr9u

auch a change.

Preparation: same aa II, D, 2, a, |

Resourcea: ’ - . ‘
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1I. NEED: SELF KNOWLEDGE (10-12)

A, Unit goal: to increase knowledge of the self through integration of self

N

charscteristics and future plans.

1. Developmental objective: to be able to organize various self charac-

teristics into patterns associated with career goals,

b,

Activity:  have each student mske a clay reprcnentation)ojihinlher
strengths and weaknesses as he/she. sees them in relation to wo;k.
Students can then break up into small groups and help one another
consider thé implications of their assessment in terms of goals.
Each student can iﬁentify his/her érimgry career goal(s) or tea-
tative goals and the others canprovide feedback regarding the feasi-
biiity of such goals, (aft'clacc; guidance activity) |

Behavioral évaluatigp: each student in writing or a counseling in-

tervi;w hi;l identiéy his/her career goal(s) and réla;e them to the
teacher's or counselor's natinfaction,‘directly to specific pat-
terms of self characteristics.
Pregargtion1 encourage students to consider their self character-
istics in terms of patterns rather than in isolated categories.
Stress the necessity for dealing with the realistic aspects of set-~
ting goals based on self characteristics. ‘
Resources: art materials,
Activity: have each student list on a piece of paper the following
value orientation:

security

adventure

money

‘challenge

political power

being admired
being liked
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R

being respected

being well knowm

'

being anonymous, but important

contributing to’ society .

Then have him/her rate each one of these according to the signifi- \\

cance each holds for each student, using a rating system with five
X ) "

stars (k%ka*) for the most significant values and (*)‘for little sig-_

\
nificance, no star indicating no significance and one star encircled ‘

meaning a negative valug; e.g. actively not wanting chillengea

\

In amill groups, each student clﬁ revedl his/her most important ~
N . / *y

value(s) and then state current cateer‘goal(i). Other students

can react to tpe combinations of value and carder and consider

whether they fiE: ~(ggfdlnce activity; socigl studies ciall)

Behavioral evaluation: each stident will wake a diagram with his/

het'cateer goal(s) written in the centet."‘Then he/she will liﬁni- .

\

fy the importance of the three most significant valuel‘%elated to

the career, he/she holds by size or position, For exanﬁle: -

value

Ll L7
valu .’ -

4

L4

) . ‘ Career goll\ -
|. ' VALUE

Preparation: same as II, A, 1, a; any comprehengive list of

values may be used; review the importance of values as motivators. _ ‘

\ o

Resources: for work on value clarification and irdividuality, see

Search for Values,

¢, Activity: have each studentmake a junk sculpture of him/her.qlf as -

- ]

a worker, Then have him/her discuss the career portrayed and how

it relates to his/her own self image, Students should look at one

anothers work and consider whe;het they see each othér as they see
. x * { \ x

‘ (
\) o \\“ "

IERJ};@ ' G i
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T2, 'Deve{;pmeﬁtal objective: to be able to identify peraonal stritegies ///
ol

‘? 'Activitz:‘ have each-student construct a multipl;

//L__,

4
N

wili.fiti‘lﬁd‘TE;}q§3?i./her self concept to apecific terms to
(

69.

themlfive.. They should also consider the specifics of the de-

pictzz\?é{{\tmqgea. (ahop claas; 3u1danc§ activity; Psychology

~laas) \

Behavioral evaiﬁation: each student in a counaeling interview
: P

hia/her career goal(a) or tentative career goala, to the satisfac-
tion of the égacher or counselor, -

. U -
Preparation; same as II, A, 1, a; review notion of cqlf contept !

as the way dhe seea him/herself in a unified way,

e

'

|

attainment of career goals. . -

"

6w chart in~

dicatiﬁg a broad range of the logical progressions of various

guidanéq/act@vity) ) \

Behavioral evaluition: each student’ will mark his/her own{}io-

choicea for varioua caredrggolra.

¢ . '

jected path on the“fiéQ chart with a red marker., Each bo pgcacd‘
through should be further labeled as follows:
1) the names of courses or tracta in Box A
2) ‘the names of cpecific poaaibilitie. for placas of work
kind of apprenticeship or on-the-joﬁ/training, college
’eéé. 1q Box B
3) dea}ghhticn for "other" in-Box C
4) .pecific names of poasible career goala in Box C
With & green -arkef, each atudent will trac; an %ltetngtive pad&.
Pregaratibn: rsicw and discuss the va‘i'ioua oiattom; aid in the
construction of a flow chart 1% necessary. Encourage students to
become familiar with other students' cttategi:; as well as Fh;ir ‘

own. Emphaaize neceasity * for flexibility aa expresaed in the \

)
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: . deviaing.;f alternative strategies.
. . . <
Resources: .

b, Activity: have students consider the fo%}p ing sets of goals:

finish beautician school-------v=- be a beautician----=--- finish high 8chool
be{B journeyman------ semeswm=ee====finish high/s;hool ----- get apprenticeship
get a8 job in industry-w-<~--------- go to vo~tech school---do well in.shop course
get any Jobmmcrmmmccnc e cenee l--@aﬁéﬂponey ---------- =--quit school
‘ get married~------- Tommmese——— : -:—--/-’-quit school-=--==eacun- live happily ever aft:e‘r

and have them rearrange each set of statements to indicate a logi-

\
I
cal sequence of time as short/middle/ and long rad&e goals. Then - !
students can decide in which sets the end goal would be attained !
relatively soon as compared with other sets (e g. end goal of

' being a hospital ordetly could be accomplished soconer than the end
goal of being a doétnr). Students can discuss the nature, in terms\
of advantages or desiresbility, of goals that csn be .achieved
I { . quickly versus those requireing more time, Other investments such
i as money for training, effort in‘studying, etc. should also be con-

sidered, (guidance activity; social studies class; psychology

e}iss)‘

A

{

Behavioral evaluation: each student will identify at leasé one
. \ / ' .

set of goale including a short, middle, and long term plan, \fnnec-

ted with his/her career choice and give to the counselor's or \

. \
teacher's satisfaction at least three advantages of this plan as

he/she sees them for him/herself,
—
.. Preparation: discuss the concept of long, middle, and short range
* goals and the accompanying considexations that need to be wmade.

v ' Suggest suitability of different kinds of gbals for different : .

individuals,




Resources:

PR, A

B, Unit goal: to emphasize the intcgr;tion of role playing with gréwth and |
- - thange, :
}.,\Developnental objective: to consider -how changing personal role can ’ \
\ relate to role conflict. ) \ oo ) . \
a8, Activity: Hav; each ctu&eﬁt make & brief photographic essay de- \
s plcting a role conflict thatyoriginatel in growth or change. Have

\
\ _ \
| 7 them do a "before'" and "after" (e.g, & little boy's relationship ?
L ) : with his father versus a grown man's with his father). - Have \

kY

other students attempt to' fill in a hypothetical prog;cclion of - : _\

A
Il

change that would result in such a roles conflict, &s f1lustrated \\
by the photographs. (psychology class; arflclact; guidance

» activity)

Behavioral evaluation: each student will identify aﬁjleaat one con-

flict in roles which he/she has recently experienc%d, or is exper-
iencing now<that stems from a cﬁift in roles as the& are pliysd over
time, The conflict can be within or across -culture, family, ;;hool,
peer, o%vpther relationships. The student will also decribe, to

the catilfaction‘hf the teacher or counselor, the dynamics of the °
conflict -as he/chelceac thém, e.g. peers resist chang; in friends'

study.hghi£35 parents resist child's growing independence while

child recicts parents' interference.

- - »

Preparation: Qc students to identify the changes in role they ] '
have experienced since junior high school in school, family and "

peer relationships. Then they can consider how these changes

tended to demand a change in other pecple's role playing. Then

they should discuss hovw this can mean role conflict for others

too; when an .old role resists having to accomodate to the changing

.
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patterns. Use an example of a parent who has difficulty shifting

the role of parent-of-child to parent-of=-young adult,
Réaourcea:
b, Activity: have students role p1a£ a situation in which an in-

dividnal feels conflict between HT/her emerging roles as friend
\ . ‘
and student, or brother and boyfrﬁsnd, or daughter and individualist.
T

\ _ o ‘Have other students not difference% in behavior observed in the

' " playing of each role and discuss t:h\‘em iu terms of change and growth,
For example, a young woman may behavc - more dutifully and child-:

like ~hile playing the xole of daughter-who-hll-atern-father than

role emerges from growth and change. (paychology clﬁas; guidance .

/

while playing the role of brilltant-nadical-atudent. The 1attet -
) : activity)

Behavioral evaluation: each student will identify two role conflicts

of his/her own dnd distinguish the behavior he/ghe utilizes in

counselor, the direction of change.and/or grq%th.-
. ;

/

i

Preparation: ssme as II, B, 1, a, - /

N P \
-
\

1
]

|
N each, Then. he/she will iridicate to the aatia€7étion of the teacher or -

Resources:

¢ i
2, Developmental objective: to igy‘{:er'how changing role expeactationa ;

H

relate to sex stereotyping., - ‘ \

s

8, Activity: have each student do an analysis of his/her like-sexed

\
»

pafent and if possible one of his/her like~sexed grandparents (or
cqn}emporary)'in regerd to several roles, Have each ltudeﬁtﬂazgzr- \
mine where on a scale of stereotyped, each would fit. (guidance

act{yity; psychology class; social studies class)

Behavioral evaluation: each student will indicate whether or not




/

i
- \ '

\ i
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a change in rolec regardig§ sex ttereotyping is visible to him/

her across generations to hic/her own desired or predicted patterns;

and give'to the teacher s or counselor s aatitfaction, at least

"3

,threo,nxa-plo. of behavioral evidence to cupport his/her claim,

;??regataﬁian:

stereotyping,

deter-ine how much students recognize about sex

Suggest that many traditional barriers are crumbling,

» n’C.,}!

yet each student has to come to his/her own position on how tradi-

: tfqg:: or non-traditional he/she
Roles Male _°  STEREOTYPE

chooses to be. ‘

] Female
Y 2 3 4 5
&i:) parené: \\ ' \\ . \ ' ‘\\\
, authoritarian | \f éi understanding
dicciélidarian - t;Thrant
fizm ! soft
serious \\\\\\\\\'<fiﬂw«”““”~ ‘‘‘‘‘‘ o happy .
* unexpressive of affection. -.__ loving
demanding unselfish
(ag) spouse ) :
dominant dominate% ' /
— aggressive lubmistiv;
EZEidex of serious issues \~____,id’r~uf‘minor{itluea

provider éf goods -

(as) wprker . . . ) P
only outside the home
‘ihport;nt work

main role

(as) ltgdent z

worthwhile for job preparation

aggressive subjects

provider of services

1

insfde hone,nniniy

~ outside work not significant

outside work only if finan-
clally necessary '

frivoléus

artistic subjects




.

b,

'

1

1 Resources: role playing.

Resources: ) _ ////

Activity: have a msle student role play his own conceptions of a
- ;

typical ltofcotypéﬁ male worker who is giving ordcrénio others

' (e.8. shop foro-nn); have a previously selected female student
L]
note all possible mannerisms and nuances of the performance and

then have her role play the same scene. Students can discuss how
the observations represented affeéct job performsnce, how other
workers might react, etc. Then reverse the situation viti a typi-

_cally sterectyped female uofkcr‘giving solace (e.g. primaxry school

teacher), (guidance activity; psychology class; social studiés
, R

\n
\

class) ’ : .

\
Behavioral evaluation: each student will list five rolel\h§>lhe
0 \\

feels are expected by significant otﬂérl, subculture, or ggné}al
culture of his/her sex and will put an asterisk next to those he/

she accepts, and an acceptable (to him/her) alternative next to
those roles he/she does not accept, "

Preparation: same as II, B, 2, a,
. ‘v N '

C. Unit goal: to relate the concept of life style to self patternms,

1, DeGglopmeﬂfal objective: to be able to distinguish preferred life style

from parents' life style.

a, Activity: have each studeat choose his/her own media (written essay,

A

drawing, painting, collage, photographs, etc,) to represent the

elements of his/her own preferred 11ife style., In small groups each

student can identify the specific elements that he/she incorporated-

and compare them directly to those of their parents or othar guardian

adults, Students should consider the compnrilonlin terms of their
own chnfactefiut}c: patterns. (guidance activity; psychology class;

social studies_class)

- /
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o

Behavioral evnfuation: each student will list five elements of

hil/ﬁ;r prafe;red 1ife style on the left hand side of the paper
and the corresponding ielements of his/her iarent.' life style ;n .
'the right hand side. He/shé will connect with a straight line
those elements that he/she sees as being essentially tﬁ%\-ame
as his/her parents; then with a broken line each student will
connect those elements seen as varyiag but basically compatible.
In & counseling interview each lt&dent will account to the satis-
faction of the teaéher or counselor, for each element in terms of
his/her self patterns, ’
rregaration: review cogcept of life style and relate it to growing
independence frgp parents. 8tre..§indiv1dual differgﬂce.-in the

degree to which young adults accept originating family's life

orientations,

Resources: art materials.

b.. Activity: have .tudenti\preak up into small groups. Each group

\,
A,

member then states tﬁ;,Vafi?u. elements of parents' life style

\ ,

~—that he/she thinks apply to Ebe student next to him/her, That

student reacts to the aqaesnmeﬁq, agreeing, disagreeing or clari-

, AN
fying and then states if and how these vary from his/her preferred

\

1ife style. Other members should ré\ct to \the interchange.

(guidance activity; piyéhology clac:;\

Behavioral evaluation: each student w#li\{:te on the dcale the .

degree to which he/she had adopted the mnjot elements-of his/her -

parents' life style and will account for his/her position to the

counselor's or teacher's satisfaction,
\

2 3 R N

theirs

difference similarities and similarities an

exacﬂly like’ some minor some major some ®Winor \\\nothing in
d

common
from parents  major dissimilari- major dissimilari- '

ties ties

8%
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Yﬁ} by delineating all similarities and dissimilarities and matching
each to a self pattern; e.g, major dissimilarity--salary "I
want to make much more money so I don't havc to worry aﬁout paying

~

\ the rent and be able to travel",
"

Preparation: ssme as II, C, 1, a; if pooniblc‘havc students define
the elements to be considered on evaluation scale; limit number
' | of elements to from 3 to 5. . . ‘
‘ . Resou rcc; : ' ’ )
. 2, Developmental objective: to be able to integrate preferred life style
with career goals,

a, Activity: from an§ television program with a strong main character
that students watch, have t?em identify the career‘and life style
of that character and dinsyll the ways in which their own career
plans wvilltaffect their life style, (guldance activity; social

studies class) /

Behavioral evaluation: each student will graph thyee life style
elements of the television character, that are specifically related
to his/her career on an arbitzary scale of 1 to 10 with ten

 being- the highest (or most) and on the same graph indicate his/her

K own pattern,

Salary Rg\inrly scheduled leisure " mobility

® 2
9
Cannon®m==-=~ §
(private 7
investigator) 6
5
4
3
Mew 2
- (nursing 1
paraprofessional)

Preparation: review importance of career as primary definer of life

/

style.

ERIC - 9




Reeources: televigion program,

b, Activity: have student role play various vorku:c exhibiting in-
) n"ppropriate life styles (e.g. shop foreman dressed like a movie
actor).. Then have atudent.‘ dicc-uu how and why thoc; 1ife styles
a're incompatible with the occupations. (guidance activity; psy-
chology class)

Behavioral evaluation: each student will list two careers in addi-

= . tion t¢ his/her own career choice (or po.uiblt career choice) and '
-match each, to the\ teacher's or counselor's satisfaction, withJ a

du;:ription of one life style elemsnt that he/she considers in-
, approvpriate and one he/she considers appropriate. -'fhon he/she will

provide an explanation or name of element for each set, e.g.

- " 11

ocaupation l inapproﬁriate behavior Iappropriate behavior eagon
bus driver | fly to Europe for the weekend l eat lunch at MacDonald salary

Preparation: \\ume es II, C, 2, a,

Resources: ‘role playing,
|
\




-
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I1I, 'NEED: SELF ATTITUDES '(K-3)
A, Unit goal: to facilitate the development of a positive self concept.

1. Developmental objective:' to be able to recognize one's uniqueness.

Activity: do an adaptation of Dr. Seuss! 650k, My Book About Me,

by Me, Myself so that each child/ban have his/her own scrapboot.

Mimeograph ﬁages for students to fill in, e.g.: ‘

"I live in _____ a farmhouse, a duplex, _ an apitment"’,

"I.go to school_____ﬁy bus,L_____on my btoéher'a trike, __ on
feet, by jet." l ’

"I am a great tongue clicker _yes, no'',

"I sing better than I click my tongue yea,‘ no".

UMy best animal's name is . "3 which can be spelled backwards -~ ",
"About food, my best food 1is but positively don't give me ",
"I eat like a humming bird, - . like .an elephant, like a v,

\

‘11 do/do not wear a mole',

"I owmn _____ buttons and . zippers.,"
"There are }ight'switchec in my house,"
 "Sometimes I get angry.at people yes, no,"-
"1'bashed someone yes, . . no", . N
"I ghoved someone ~yes, .- no,"
. "I smacked soﬁeone yé;; no",
B ' "I pulled hair yes, no", ;‘ ‘
‘ T "I wish I didn't do it - yes, . ‘no." \

Scrapbooks can be added to peréodically., s

. .
Behavioral evaluation: each student will state at least five.things

about him/herself, two of which represent physical characteristics,

and three of which represent non-physical characteristics.

Preparation: emphasize that every person is unique and special.
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Suggest that each person has a chin different from all other peoples',

~

gets grumpy over different things, likes a different kind of ice
cream best, can or cannot tolerate spinach, can or cannot jump
rope, q&.- or does not want to be an astronaut or a mommy or &
-

president,

Resources: Dr, Siual, My Book About Me,

b. Activity: have each student lie down on a big piece of brown paper 1

and trace around the whéle child, Then have him/her decorate his/ N .
her "self" in such a way as to help the other‘atuanntl guess whose ‘
\
|

‘ "gelf" each one is, Students can talk about what thinglinhﬁi a per-

son different from other people, ‘ ' ¢

i

|
Behavioral evaluation: each student will péint out, to the teacher's
| A |
or counselor's satisfaction, three ways he/she decorated hf;/her E |
. . . i , \}

"gelf" to make it represent him/her, 4

!

Preparation: same as IIT, A, 1, a; while this activity eﬁphaaizea
phyiicll aspects of ;uniqueness, encourage students to decorate their

|
|
|
plctures .to reprelent non-physical things as well e, g. smile, frown, , }
1aughing, cryiing or with a baseball ‘bat or a. aolf made bracelet, ‘
Resources: art materials,

¢, Activity: have each student make and decorate putting'oﬁ eyes, hair,
/ g .

// etc, 'a large face depic;ing/ﬁin/her own, The faces should be made
' // - _to form the group he/she is part of. Have students try to make their

4 . ! Fl
faces reflect how they feél in-the group.r . .

!
/

\ ﬁehldioral evaluation: each studeat will identify three feelings

4

: . he/ahé has at different times, while in a group, /

N
/

Preparation: same as iII, A, 1, a, * / - f:~
. " /
N Resources: art materiall. . /
/ d. Activitz-\ have students do @ survey on each othnr& What is your ;

i

a L e——

1;3&(; , 93
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2. Developmental objective; to begin to develop a positive sense of iden-

tity,

best vegetable, your worst vegetable, what TV program do you like
best, what do you like to do on Saturday afternoons, how db you
feel the day after Christmas, what do you like to do the best?
The teacher can write the answers to the questions on the board;

Behavioral evaluation: each student will give at least three things

about him/herself that makes him/her glad.

T

Preparation: same as IIT, A, 1, a,

Resourced: - ‘ ‘

. r sl
Activity: have students conltruct a large cthart with three sec-

tions: .the first twice as big as the second and the .second twice
as big as the third, Write or have students write at the top of
the first section, "thingl I’n Great At", and havethem £ill this

A ﬂ /e

section with wordl, drawingl or pictures reprclenting ‘what they

re “"great at", The lecond lection cen be labeled "Thiqgl I'm So-
So At", and filled in like the first, and the third section (and
the smallest) can b; labeled "Things I'm Awful At",

Behavioral evaluation: each student will list the thres things

he/she does the best, Open-ended, run-on sentences can be used,

"My name is 3

‘1 am also. a

And am good at H

‘And do _ gfat."
Preparation: " introduce identi&y as the feeling that one knows who
he/she is and stress thit'the'gpéd things about each person say &
lot about who he/she is . 4

Resources: art materials,
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!
b, Activity: use the photographic materials from Understanding Our

Yeelings., Have students talk about feelings as an 1lp6rtant part
of whé'thcy ari, but also have them consider that good people
sometimes have bad feelings and happ§ people sometimes have un-

happy feelings.

Behavioral evaluation: cach:ltudcnt I111’ use a Fotato Head to in-
dicate two good feelings he/she often |has and one bad one.  Then

he/she will give, to the satisfaction pf the teacher or gé;nlclor,

-

- at least one reason why it is okay to have that bad feeling some-

~ —

times,

ftaglration: stress that while feelings contribute to ﬁho one is,

having bad feelings doesn't mean one .is bad and having unhappy :
. |

feelings doesn'!t méan one is an unhappy -person, Emphasize posi-

—~———

——

tive self acceptance of self feelings, » J
B, Unit goal: to introduce the ides that self development, understanding and
acceptance are processes influenced by on-going life q;pgribnccl.A

j 1. Developmental objective: " to consider the integration of changing

/ needs with self development, ‘ I ' )
‘ a, Activity: wusing teacher selected series ﬂk ictures 111u;trnting
- / growth or maturation, e.g. a picture of a mo her nursing a baby,
& small child feeding him/herself, an .older child nnking & sand-
wich, have students discuss how the child's needs ch;ngc, and what
\\\\\\\

Behavioral evaluation: each student will state, cut out pictures

those changes mean in teyms of self development.

from magarines, or draw pictures to represent one child-centered
- three part series (e.g. fathér putting toddler|on tricycle, child

riding bicycle alone, teenager riding motorcycle), and will des-~’

_cribe, to the teacher's or counselortgy ..ti.f*étion, how the child's °

™ -

fleeds change as he/she grows older. !

1 ‘ ‘ 9 3 ‘ . _— e ©

——

T NN AN AN e —



-’ . 83 &

P

Preparation: describe the way a person's needs change in terms
4 7 . s [ A 5

of dependence giving way to independence and empWanize the posi- .

Eive nature of this growth. If necessary, stick to concrete ei- .
/ . R

amples using ybung children as they need their.parents in varying

degrees and amounts,

Resources: magazines, sources 6£ teacher nélcdted pictures, .

— - -

b. Activity: have students -nke stick people out of tongne dcprc-
‘ sors, circular heavy -paper "h;:adn" and staples. ‘Seqect t;u'ee i
. children at a time to be a family of two pare/tn and one child
The first group, using their stick peop‘e,///ie plays a family
scene in which-a mother has just come éﬁz/:ron the hospital w};h

. a new baby; the gecond group role plays the ‘child's third birth-

. . day celebration; and the third group'role ‘plays the day the child

;ﬁ; rides & two wheeler for thg/ irst time, Have the other .students
g . react or play the neqﬁenﬁé/ignin.
. ‘

/edéh student will identify at least two -of

P

Behavioral evllultion*/

_— his/her needs and diﬁéitbe, to the teacher's or counselor's satis-
n ' .4 -

faction, how. these differ from two needs he/she had as a baby,

. Preparation: same as III, B, 1, a. ) .
g ' : ¢ '

i

Resources: role playing,

2, Developmental objective- to consider how common life experiences con-
‘ .
!

\ ’ ' tribute to self under.tanding and acce%tance. ‘ ) )
‘ . ' a,
/ “and trace each back to its origin, by doing a finger painting to

Activity: have each student choone one interest and onc\ability o

A}

\\‘- _// . illustrate, e.g.. going to the zoo and seeing elephants, an uncle .
. L1
: Lo . demonstrating how to kick & football, a brother bringing home a

e N

o 1 )
record, walking in the park and discovering the bugs, etc, Stu-

i dents should display their painting and expla&n hov these experi-

i)




\ ) . A

‘ . ences made them fael different than they did before. -~
\ ‘

. A Behavioral evsluation: each student vi],il list at least two ex-

s h
A

whoie Big Mac now")- ] T \ ‘
Tee— . Preparation: identify several exsmples of evetryday oxporioncc;

L ) N
that iéfl'ucnce our attitudee about ourselves,

\ s
mthoda used to become able in those areas, and the way ai.-y :

achievmnt. Jn uké people accept snd apprcchtc thmolvu.

v

Ruourcu: lrt mteriala.

- T by Activirz: have atudcnc. use the DUSO 117 and di/./c(s their resc~ -~
tione, o " \,/
T Beliaviorﬁl ‘,c\nlultion: each student wi'}l describe, to the satis-
+ faction of\th; tescher or couneelor, tvo! ways in which _rgcent ex-
peri;nceo, ﬁ school, at home, or in the n?i.ghborhood have affected
L how he/dhe sees him/herself. CN '
Preg;rltion; same as III, B, 2, a. “ o
S Buourcnx DUSO Kit. o ' I ' \l
. c. ’“Uni.t goal: to facilitate the development of ’\tolerancc and flcxibility.
1. Developm:ntal objective: to develop a ul(ltitivity to, and an acceptance _
. of, others who differ. e \'0
\\ \ a, Activity: hlvc atud;nta break up into 's and talk to one an-

. other for fivc ninutu, finding out u luch about thst person
ag pouible.- Each student then should rcport to the class about
what he/she fov.md out, : .

Beh&vioral evalustion: each student will make s collage from any

[
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<

\\\\\ \\ ’ . _ 85.
uteriele r\epreunting two thi.nge he/she leerned about the other
student theb are ai-iler to hie/her own cherncterietice, one thing
that is different, end one fhing he/ehe didn t know before or was-
surprised to find puc\. : .

!reglretionx eu;geit briefly that all of us are alike in some
reye_end all of,ue.erf different in some ways. ﬁStreee that it is \
to the advantage of eil of us t; accept oee another and consider

one another's feeling:\beceuee it makes life generelly heppier and
the world less complicated. Avoid nezvily moralistic: lessons

Orient students to 1ntervievrng techniques for activity by sug-
gesting possible questions (e.g. how many teeth do you have oet,

do. you like your older brother very much, what is your favorite /
lunch, etc.) *

.Resources: art -eteriele.

Adtivitxz make up and tell students a egery ebeet a group of
chi}dren who were i11 of one color-Tpurple. They played together
every day and d;dn‘t have very many fights.,  They played stick
ball ng took turns on a set of roller skates and hardly ever got
into bad trouble., One day a new kid came-into the neighborhood,
She could play stick ball great cnd‘hed ng bandaids on both knees

from roller skating. She told great jokee, ehered her poteto chips

and even had*e mother who dddn t shout or holler vety much, Buq

: {
both she and her mother ;hed an odd thing about them, they yerenft

purple, They/were green. The children{qgt{ced this righr sway

| i ;
but dida't vﬁrry about it until an older brpther of one of the
Purples started making fun of the Green Kid, 7n a day or two none

of the\rurplee would even talk to the Green Kid let alone play with

her, ~ Finally, when she came to play one morning and everyone




walked away saying, "Who ‘vants to play vith a Green Person?,

she began to look sad and started to cry. Then she got very

was excluded from the group and discuss whether dt was fair.
- J .

s

|

_ i

- |

angry. Students should identify the reason thaé the Green Kid \
. , . |

|

They should also consider how she seemed to fe;l, why she vas

,

sad, and then mad, and doci;.dfif they ever felt that vay in a

group. -

h;havioral evaluation: each chi.l:d vill‘..nau, to the éuchor'c or ‘ .
counselor's satisfaction, at least t;rg vayt that prejudica against
a ;m&l)‘rity /hixi‘t. thp victim and at least one 'way it hurts the
oppressors, as well,
Preparation: same as 111, ¢, 1, a.‘
Resources:
c. Activ‘itx: | have ltudent;n role play a normal iﬁ-lchool situation,

i .
in-~class and /or on the playground, but have one ltqdent play the

part of a consietent loser, who can't write his/her name right or

Jump rope_;or shoot marbles or tell any good stories or who likes
egg salad: undwi..chu and wears funny sneakers, lqd has weird hair
and who flunks every single gyu; test, After the role playing,

. have the student who played the loser tell how he/she felt in that

Belwioral evaluation: each student will identify two fulingc\i:‘hl_t

the loser had all the time and state whether he/she has occassionally .
« '\ ( -8

|
|
|
|
i
|
partm and what the obyern did that made him/her feel that way,. : ‘
had similar feelings.

Preparation: same as III, C, 1, a. N ) ’

Resources: role playiné.
2, Developmental objective: to iecogﬁize the lmi)ortance of recognizing
AN

. alternatives, ' N ’ )




LNy

1

"

o

b,

else is homs and George has to stay there alone for several hours.

,, George 1is lioeflble° hc kcopl going over \how the plan ix s ggg

”Behavisral evaluation::

on the blackboard. Have the maze\lead to ice cream or ball

Activity: ask students to picture themselves like George, walking

2

home from lchool, going into hil apart-.nt and ‘finding the living //
DX 1% ™ /
room furniture in thc kitchen, tho stove, and the refrigerator in

the bathroom and the bathroom sink in the 1living rooom. No one |

He is very hungry but knows eﬁat food is kept in the rofiigoratoi
in the kitchen--snd nothing is in the kitchen but the couch and
a chair and a table, , His hands are filt?y and he wanté to wash

thes but tha bathroom doesn’t have the iink in it, and even though

!
¥

he is redlly tired, there's mo place to sit down in the living room.

.

to go: eat in che kitchcn, vnlh in thc bathroom, lit in the ltving
5 . f
room, \ ;
Students should fdhnfify vhat Gcorgo'k‘problﬂn is (besides that /

vy N\ - .
someone came in and'switched all the furniturc{\and what he should

do . - / ) \‘.\

‘ \l;ach student willigive to the satisfaction -
of the teacher ;r counselor, at least one reaion vhy George ;111 be
unhappy if hefwill only \hink of how things are supposed to be,
Prcgaration; introduce the concept of flexibility :& it allows
people to do things in dAféerent ways or alternatives) Stress that
it nnk;l,iifg much easieri{to\deal with 1f one can shift\ to other:

'
' 4

: . \
ways of doing or thinking aboqi\thingl when necessary. ‘\

Resources:
' /

Activity: draw a fairly giuylo\gaze, with three possible qg:tel,
.nn or

lonéthing else very popular,|and gq\over one of the routes very -

' ‘ \
thoroughly so that each student is familiar with it, Then lnni<nce

\

. L)')\\ : - :




>garbago by a nasty little girl

_found. (or leipchid for) or whether anyone gave pg or
.- f

" idea to look for diffcront vayc of doing thingJ

Preparation: ssme as III, c. 2, a, ]

o hates balloonk

ctudentc take turns coming to, tho\board to discover

end of the maze. Then discuss whether nltotnltirc roites were

one plowed on through the garbage, : f

-

Behavioral cva@uation: each student will give to the

i

~ R . ;
of the teacher or cdhnlclot, one reason why at times |

[l

|

Resources: *

cn'hlvc the

way to the

ether any-

Nowg

. 3'
satisfaction

it's a good * V-
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~ - TII, NEED: SELF Arm:unns (4-6) \
- A, Unit goal.-i to facintatc the devclopunt of a pouti% self concept. ° . -
‘ . \N\ H
1. Devclo"-ontal objective: to bc able to rccognize one's uniqucneu.

a. Activitx use approptiitc hvel of :l.nnlionl of rorlonalitx o

kit and encourage student reaction and dilcunion.

Behavioral evaluation: ugh studcnt will idcnti.fy at least three

Cat . a‘npcct..‘ab'out_hiulhcrulf that he/she considers positive,

. Preparation: .review the idea ‘that each person is unique and em~.

phai’fzfc/ the positive ‘aspects of fofcrcncel between peaople. Sug-
. ' gut that the world vbuld be;a very dull place if all of us iooked
- / the uu, thought thc same and felt the nn.
Resources: 1unaion| of . hrlonantz gradc 4: ‘'"Here I A",
grade 5: "I'm Not Alonc , and gtade 62 "Becolling Myself", A
b. Activitx have each .tudcnt nake & poltor or collage cailcd

"The Me No One. Knows" and include abilities, interest, feelings,

\_'_//' or any other aspect of thc self., Those who volunteer should dis-

play their work and talk sbout its content,

Behavioral evaluation: each-.;udcnt.wil_.l list at Least three things:

about him/herself that most people don't know and edplain, to the

s . satisfaction of the teacher or counselor, for at least one of them,

by

, ’ why people don't know about it.

ey

; , ) r Preparation: unc as IIX, A, 1, a, \
o msrzss, ax satrts
| Resources: art materials. \

: . i R
| c. Activity: have each student make & papi\cr mache image of him/her-
sel” and paint it, decorate it, etc, to igok as much as possible

like him/her. Then hav; students take turns describing exnctiy

vhat they. included and’ why. o

. Behavioral evaluation: given a list of twenty five adjectives, e.g. -




élll, happy, smart, funny, good looking, short, lthletié; musi-

cai, friendly, ogch'ntudont will check i; least eight of them as

self dc‘criptorc{'
Progarition: same as III, A, 1,‘1; »

Resources: ~ art materials.

2, Developiehtll o%jective: to hbntiﬁue in the development of a posi- -

. . - //
tive sense of identity, '

8, Activity: have students cpnlider their earlier unitl.on vﬁluel
.ind discuss the ways 1nlwh1ch values become a pa;t'of & person
th;ougﬁ.behavior\ and ;ttltudel, rather than simple extraneous
deliriptipnl ‘about him or her, Have each student use a recent
edition of a reasonably comprehensive newspaper to make a paper
collage, "I believe in . ", They can cut out headline}; plé-,
tures, articles, cartoons representing vgluen on peacd; love,
clean air, safety, fun, money, éfc. Have students share ;helr pro-
ducts, - \

Behavioral evaluation: each student will state; to the teacher's

or counselor's satisfaction, three values that are so important to
him/her that they are a part of him or her.

Preparation: define i\genle of identity as the total feeling one

< N

has of knowing who he/she is and what in life is or is not impor-

tant, :Revieﬁ, if necflsary, the 1&eaAthlt behlviéfitl usually re-

latively conlilten%-with Vé};&l that are genuinely held.

Rel;uré;l: newspapers. . i

b, Actﬁjttz: u§€ Df.covegigkaouf !%rlonllity kit designed to g§plore
enotiohl, value;,pgolll, and relationships. // \

Behavioral evaluation: each student will comg}?te the gdilowing

‘
l

"Who I Am" sequence.

The best thing I can do is

-
-



The think I want to b; ‘ablc to‘do best 1s .
; The most important thing about me is .

The thing I like to do best is R .

A feeling I have nearly every day is . .
rs \ ‘ '
The most important thing I believe in is _. .

7 e

) The most 1mportanp‘th1ng-about ny fa@ily is . .
The best th&ﬁg in life is .
‘ . Preparation: same I/. I1I, A, 2, a,

.

' Resources: Discovering Your Personality,

LIRS

c. A;:tivitz: hav; each student select and pahtopm' three of the sev-
. ‘ eral roles he/she plays in th; culture, teimool, home, neighborhood,
ec;:. The othet.' students should guess which of th: roleo. Lllu'otira-

ted is the most 1-port;ﬁh.to the student doing the portrnyai, at

the current time,

’ Bchavi.o.x%al eva‘luation: each student will indicate (by "yes" or {;np")
| ’ whc:her" the other otuder’t/to identified correctly his/her moptf oigx\i-‘
fic:ant role. Then he/she will give a‘t least two reasons }v{hy th;y
were right or wrong. . . ‘ S

Pregnra‘tion: - same as III, A, 2, a; reviéew the relationship of

role to behavior, if necessary, and stress that much of who we are

1s compoaed of the behavior we utilize while playing our roles.

Resources: pantomiming,
‘/ ‘ B. Unit 36:1; ‘{:o expind\\ the idea that self development, understanding, and
acceptance are proeei\oeo 1nf_19en::ed by on=going life exp;rienceo. \‘
1, ﬁéveiopmental ob jeeh{.ve: to ¢onsider how changing needs are: inte- \J_!
gr;;:ed with self development, , ‘ ’

.a, Activity: have students make a chart with three columnsg: one lab-

K ' -, eled "Do It for Me", the second one "Help Me Do It", and the third i




one "Do\lt_My.elf". Then have students {1lustrate by drawings,

- .

o wordn: or cut ‘out pictures, those aspects .that are appropriate for

edch category. Students can include feéling oriented experiences
T ' . : .
(e.g. getting cheered up on a rainy Saturday) as well as the phy-

-

-sical and non-phynical‘abilitiel inherent in reading, dressing,

-

. plintin',.ttc. Wheu degrees of need are established, have students

discuss who the‘nccd; are usually fulfillod by (parent, sibling,-

A

friehdi and ‘talk nﬁout gpit any changes iean (fron ope~clte§oty )

to another) in terms of their groﬁfh:

L

Behavioral evaluation: each student will name at least two things

in his/her "Do It For He" list and predict into which cgluinvhellhe

might put each next year at this time, Then he/she will give, to-.
the .atisfaction of the teacher or counselor, at leant one realon//
for each predicted change (or non-change), /

AY

Preparation: expand on the idea that we do not live in a.vacuda,

that wé are influenced by the people around us and the experiences .

we have as we gréw. As the ?rocell evolves lome‘of'our needs
change drastically. Fo£ young people,lthiq is ,noltAcongtféely
observed in growgngAindependenco from pl;enti or other adults and -
the move toward self !ufficiency. .
Resources: -art materials, K ‘ \
\b. ActiVitz» have students cut out picturel dfiany situation .howing
.’=in,adu1t doing sowething for a small child Thele can all be -
pa.ted into a colllge. Students lhould 1dent1fy the child's need
as depicted in each picture and discuss how their needl would vary
A if;‘the\y now' vere in th‘s 'ume situation. |

“

Behavioral evaluation: each student will construct a chart with

three colums, NEEDS..........GROWING UP...........GROWN




v
-
-
N
-
*»,
.

” 4

93,
in which he/she will represent to the satisfaction of | e teacher
! BN or counaelor, at least two phyui.cnl nu\y (rclati.ng o.:-uti.ngz “
dressing, etc,) and two-no.n-phynical.. ‘needa (read 8, li.atcni.ng, “ .
comforting) with clptioi\cd‘ pictures or vords 4‘ icdicate the ?
i status of each need ;\ov (e.8. "I need help gettirg -the pcanut" b .
o ‘ | butter off .the ahclf"’ in thc GROWING UP column and his/her prcd-’ ‘
\icti.on\of the atatun in two yurs' "I can make my own lunch" in ’
B ‘ the GROWN colu-\). ’ | - :
Preparation: .same as III,-B, 1, a,
.~ Reaourcea: qart u,teriala? g

- A ' N \
2, Dcvclopuntcl objccti.vc- to consider hcv common life experiencea con-: )

e .8

tribute to ulf understanding and acceptance. o LT

a. Activitx have students use Why Do We filmtripl and cauetten on

. typiccl behaviors inatitutionalized 1nto social cuatoms (e g. vork,\

blay) and typical physiological patterns (e.g. grovth).,

Beliavioral evaluation:' each student will deacribe, tol t:hc satia-

fc'cti.on of the teacher or counselor, one way each i.n&whic‘h the
expcrienccll of work and play, having rules, and having a home, have
influenced the underatanding he/ahe has of hin/herself (e.g. "I

'l - know rulco scke me angry sometimes and make me feel good other

timel" ) Then he/she will describe one way each in which he/she

A -

\ . has increaaed feelings of aelf gcccptance due to 3rowth and fccli.ngn.
‘ .
\ ‘ - rrcgaration: introduce the idea that the way we live - working, .

\ - .

playing, ctc‘, has a purpoce in terms of regulating our livea and
that we can underatand and accept curselves better through exam-

ining the patterna by which we 1ive

Resources: Why Do We?

N b, Activity: have each student do a study on one of his/her favorite

10




' adults. Have him/her do and tape an interview qpntcfed nround‘°"~

the ;ﬁtc;vieuno'i experiences and how thf-ﬁave changed or added

to ‘his/her’self undefg;anding’nnd.cccopfinhé. Struct re can be
\ providnd‘by queltioﬁ.’relating to r&léo, e.g8. expori ces as a . . ..
//\ . .
worker, as a’/paéons fetc. Play thc tape. in class and dincull Co ‘
-./"‘”""" : .

£y - e

. "~ stmilarities between intervievees. o g . . '

‘Behavioral evaluation: each student vill state, to tﬁo satis- 0

- ~ .

' faction of the tncher or counselor, hov bcing a son/daughtcr, 'i '°‘

a student and n‘friend has incre%.ed his/her self undorsgdhding,'

and how\beiné'oﬁe of these has 1né;enpgd hio/%ef self acceptance.

Retourccso. tape recorder(é)

C. Unit goal: to facilitate the deveJop-ent of toleranco and flcxibility

3 ¥

N 1. Developmental objective: to develop lennitivity to, and accoptnnce of . _
. \ " -

others who differ. ! \\\ . 1

a;_,Activitx have students ;make a class mural called DAMAGE and

» nok each student to contribute a pictuto or drnwing, a| painting .

\

or a poem (original or not) ncwspnper picture or a magazine

article that 111ultrlte| hov\p;Ljudice damages people. Contribu-
tions can 1nc1uée such items ‘ad picturel of the .choo% integration

riots in Boston, & student drawn representation of a child excluded
from a group\or an article on race-hatred based war, | Each student
LI . \

should explain his/her conttibition, { AR
\ i

\
(

\ N '
Behavioral evaluation: from the mural each student will name, to the ‘

satisfaction of the teacher or counselor, at least two ways, beyond

\

the ones he/she identified, in which prejudice and intolerance can |

t ¥ &

damage people, -

Preparation: try to determine students'\attitudes tiyrird racial

and general intolerance and suggest its n gative affoctl.il it con-

striits freedom and promotes waste of human potential,

-
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‘b, Activity: havo students divido into groupl op tho buin of phy- B

% * \

‘Resources: art utdrialn.

N

sical charactorinticc, J.g. all thou v;ix:h bluo eyu, ghort hair, -

- :" \

) blick hait, long noul, lhort noes, etc, Yor throo dayn, each

group will be donied recess or recrnt:‘tbn tiu and/or any othor

»

privilogo. sit in tho back of t:ho _ TOOM, eat lunch alono, stc,

| .
At the cnd of each period the victims' nllould discuss how. thoy/fclt .

snd what they thought the "Oppressors" felt. R

/Behavioral evaluation: each .t:udont\viu describe, to the satis- .
P :
i

»

‘faction of the teacher or'cknl\olor, two fuﬁngn ho'/nh; ha(_l .u

: 1
#
-

'\’ a "victin" and two feolingl he/she\had as an "oppressor".
\ - ‘

Progaration: same as III, C, 1, a, ~ i

'\ Resources: “\ ; ) . -
[ ——— ) ( . .
Developmental objective: to recognize -t}\’e importance of recognizing

<

alternatives, - ) B / ) . . .

a. Activit! have ntudentn do a neriel of ; -ultiplicarz.on problems -
that are relatively ninple for )then. 'l:hen have them break up in-
to three groups (about ovonlylmtched in math -abilities). ‘Have_
the fir;t .grouﬁ do five problems that are put on the,\ board, xﬂave

.the second group ;lo the uu'\f'ivo\\problem, but don't all;w them
to use nltiplica;:ion; make them add all the numbers (e.g. 2 x 8

b.c‘o-e.2+2+2+z+z+2+z+z u.ve\thirdgmupdo
- ™
/_j tho same problou using groups of one (e.g. 2 x 8 beconu )

1+1/\1+§/1+1/1+1/1+!/1+1\/1+1/1+1/ . Set a time limit and see which
group finishes fivst, ) o

»

Bohnvioral ovaluation"‘%each ctudent wll dencribe, to the utin-

faction of tho teacher or counselor what he/she wou}d say to \a

friend who insisted that adding all the numbers by one was the only




. way to do those five probf:nl. Then each student will give one other
3{'}\ex;mpl._o situation in whiéh he/she .had to use a different way from
‘the one he/she originallyjfﬁoqéhf’would be the best.
rregarftion: suggest to students that th‘;e are many ways:to
do nooé things and that part qf>grow£ng up involv;q the willing-
ness and skill‘to look for those ways; ‘otr;oa the utility of the
/ notion of alternative;/aa it makes problem oalving more manageable. . .
; A Rejourceo; ! C - ' | o ‘
b, Agtiv@tz: ha;e ptpddnta_ﬁreak up into‘grcup;. The first group | ‘

J v makes up a story 1n-w§12h the main character has a goal but is con-
// - stantly thwarted,) The second group role plays as many alterna-

tive: ways as possible for the character to bohaig.oo that he/she

will still attain his/her goal but through different means. The .

‘fifat group tries té-identify thf alternatives aovthcy'are role ©
played. Then the groups reverse, The ot%ry may gi aEPut any hit; J
uation from a mechunicgl hovﬁto-gcé-;here-frém-hero ;élﬁow to finance - e .

\

-
T

1

[} we
« [
o

a car or education. ' . \ \ -

Behavioral evaluation: . each student will predict, tq’Eho satis-

. \ - . \i
P faction of ' the teicher or counselor, at least two possible effects

-

. . . v
a ' on each main character invented in the activity if that character

had ngt been able to see any other of the possible strategies to

-~

NS

reach ‘his/her goal. ) e

¢ Prégaratiori: same as III, Cy 2,!.‘. : ' ‘
Resources: < N




111, uzzno ‘SELY u‘rrwnns (7-9) ' ———
:s\ ,
AL , Unit goal° td‘tacglitate the development of a positive oclf concept.,
/ ‘--—,\

1. Dcvelotfontalgobjecti¥¢3 to be able to rectgnize one's uniqueness
in terms of developing/ competencies.

N a. Activity: have each .tudont\iick a partner; each student then

describes what he/she thinks are the three best .things about his/her - .

partner, Then the rest of the class can try to place the three
"best things” 1nto/gigab113hed categories such as social, physi-

cal, Iuoicali/efé. (guidance activity)

| Bohaviéral//valuation- each student will give at least one ex-

t-p:;/fron each of thxee different categories of thingo he/she fs

good at that were not mentioned by peers in the lctivity.

, Preparation: stress the positive aspects 9f grow;h in the age

group and suggest to students that they are becoming young adulp
lpeopie who can do things better everyday. Emphasize that they m;y
,have ski#lo fnd;abilgtieo they donff coqoider;?real"~$rroign1£1-

cant (e.g, making people feel comfortable, knowing how. to fii*fﬁiﬂv;rﬁ%

: 'to;let, taking a carbureator apart).

N . A Y "
of "best things" in the activity to 1ﬁc1ude any area students per-

cei§e as important. The duliitieo described can be‘oyotematized
) after-snot before) their e*greooion.
Resdurces:
b, A;tiviti: have students na;c a large class collage called IMPROVE-
bﬁﬂT/;y uling.nnthialo o\ olic of the skills or areas in which
_/jcudQnto reéognizg'improve’pnt in their own'functioning’ov;r the

last two years, Have them help one another through suggestions

and feedback, (art claoc; - ghddance activity)




: i , .
Vo, Developmental objective:. to continue in the development of a posi-

tive sense of identity,

a,

b,

‘of "improvement in .k\Ph or areas",

tify how hc]lhn contributes positively to the total funéti;oning of e

. the group, - Have students pantomime these contribut

bution to the class collage and give, to the satisfaction of the
teacher or counselor, at least one example of how he/she expects
each aspect identified to inprove further in the next two years,

Preparation: same as III, A, 1, a; encout"age free translation
; Nt A

L

«
\

t
Resources: art materials, ;
. /

Activity: have students in small groups consider the word "con-
tribute" and examine all the wag}\n people can -con‘tribute' to une an-
other in terms of cooperation and the sharing of their talents and

skills, Then each student should consider his/her role:iin f\is/her

]

family, peer group, school, and possible future work role and; iden-

s -

ﬁ; behaviors - -
while othere try to identify}:ﬁ’e"i. (language arts:class; social

e

studies class; guidance activity) ‘ :

Behavioral evaluation: each student will give at least tﬁree ex-

j “

N . . * 1 N
imples of :hi.a/her positive contributions to any group effort.

Preparation: continue definition of identity as knowing who one is
LN
and feeling good about it, Stress the positive aspects of that

throu'gh .;mphllil on relating to people co-operativel& and- contri-

|
.buting more and more significantly and adultly to group efforts, '
as time passes. ) N ' A

"

. |
Resourcea: - . : . . ' . i
« - ‘
Activity: have students choose any media they want in order to |, |
’

make the "good side" of themselves - i.e, the significant and

positive, aspects of their self concepts. Materials can include .
. ~ . . LN}

1.1




.clay, papier mache, junk, drawing, pencilu; crﬁyonl, paints,

photogriphu,,ctc. Representat ions cnﬁ‘b;\gbutract or realistic

but should represent the things thituare "reaily then'" - h&w
4 ’

they look, feel can dsnce, play football, etc., (art class;

guidance activity)

Behavioral evaluation: each student will describe, to the satis-

faction of :the teacpér or ébunuelor, specifically three details

s
included in his/her good side and state their rank in order of im-

. portance,

Pregaration:' same ai III, A, 2, a.

Resources: art materials,

c. Activity: have students mpks a list of their good points" (from

&

”

~
previous activities or make a new one) and write them on the left

side of a plece of poster board, Have them try to associate the

good points with various occupations, not in terms ‘of students' - ;\\\““

first choices, "particularly, but rather in terms of possibilities.

- y

/

friendly : '
butgoihg. N - o -
healthy - ey might be & nurse, a sales- .
on time - peruon,li real esgategaéeqt,
-physically strong ’ etc," ,; ' ’J‘

é
[

get C's in school .
. \ .;/
Symbols or pictures can be used for occupations. (art cldss; in-
. 0 . - {

dustrial arts class; gq{dance activity) ; ‘\\N/

Behavioral evaluation: each itpdent wifi‘give three exjﬁple; of oc-

cupations he/she might enter and, to the satisfaction 7f the teather
or counseior, link them with positive aspects in hil/ﬁ;: own iden-
tity.

“
<,

Pregiration} .same as [II, A, 2, &,

112,
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4

, Renourcek;
A
\ B. Unit goal: to expand on the idea that self development, understanding and

;cceptancé are processes 1nf1uencod by ongoing life experiences,

1. Developmeqp&t”bﬁ}eoiive: to consider how chanéing relationships are in-
b . ' a

R
—

-~

tegrated with nolﬁ understanding and acceptance,

8., Activity: havé\utudenta consider the four or five most oignifiw

_ -cant interperlonal relationships they have cxperienced either in .

their familieu, the school or neighborhood or other peer group. .
Have them try to think of & variety of relltionthipo and think ' N

J

> ‘\. \
‘about how these have changed as & result of student's own

growth, Have otudento volunteer to plntomimc the '""before' and
: ‘ N

f o "after", Othet ltﬁaehtg gueot what the relationship is (e.g.
I

patent/child) and" disculo the wayu in which 1t evolyes and con-

-

/ . ‘ ‘ oider what these changes mean in terml of petoonal growth and . o

alio in terms of how they make people see qpemselveo. For q;lmple,

g

|
-
| ° ‘ P . .
j - . the paréent/child relationship changes from one of almost completely

“ one sided dependence to a more mutual telationuhip in which the

parent grows to depend. on the child for certain thingl this

[

\l
change is h{ghly ‘involved with increasing mnturity and emphaoizes,

»‘ ~
2 A

=
atoaghe-child'ao vell as to othet, the child's growing competence\in

@

. . \ . ;
such an obvious way that it promotes self confidence and positive

identity. (guidance activity) ’ . : )
. \ . ‘

Behavioral evaluation: each otodent will identify two relationships

A

T which have changed snd will provide at least one way in which each
Then

has contributed to ﬁio/her self understanding and acceptance,

N o
. he/lhe will 1dent1fy another sign{ficant telationlhip with is re1a~
l_{;i

tively ré@ent (in the last year) and describe /Eo the counselor's

X

satisfaction, why thil relatisnship would noJ have been possible




v \ '\ \eonply \wit:h wha{: 'is needed, (eo\cul et:‘udiee clue; guidance ac~
A

\ oo |
| \

\ * 101'
\‘ .

five yeurs ago, and how it affecte‘\\hie/het self understanding and

acceptance, ' \ ‘ \
4

. ] \ | :
Pregaratiom luggeet to students t:hat as t:h’ey grow and change

their needs also change in quant:i.t:y and nature s0 \that thelr abil-

ity to functi.on on a nore independent: level increu\el. This growing

~—

. independence preeente\ opportunitiee for various eerte of reality

\

-uting in interpereonel \teletionehipe (e.c. what an I\ really like,

wh\at "do I need from a relat\gonlhip now) and can proqote & poeitive
A ol POREES

\ N ' B o
- sense of eelf as one learns t? contribute to }\\a’nd benefit from

. \ ) \ X
\ ~ differing ki.ndl of relationehipl. \

Rn:mrcee' \
. -————-—-—-\ \ ‘ ) -
\b. Act:ivit .\ hn\ve students do & "suryival study" by breaking int
o \ \
\ groups Co deternine what-gorts of qualitiee and abilities would be.
‘neceuary(adviuble for an individual ‘to maintain a dwelling and
RS . /
live in it\ alone without dependingxon s\c{‘ther,pe'rebn s "‘h,endout:l"
\ ot \ <.
(no chicken oo‘up lent from mother) for at&eut a wonth, Have

\ :
one group\ pr\eface the coneideration by eetabliehing value patterns \

(e g\ to - Xeal\ food r not:) and :another group \coneider the emo-

’ \

tional aspects q\f su Lving (e.8. need ve\ eimply enjoy family
‘int:ere t4ion’) lnd\\a thitd‘ group can identify the various phyeicel
\
\

ekilllk\equited studente ehould diecuu their deciaione for the

€

v reat of\the clne and they all should) diecuu‘ whether they ceuld ‘

S

\ ' AT Lo ‘ @
| . tivity)\ : \

\

\ \ Behaviorkl evaluation: each etudent‘ will\ indicate what q
vl \- \

" he/lhe\ hu\ that: wou\l‘d be necessary for eurvival alone and will ex-

‘plain,‘t:o t:t\e t:eacheg s or counselor's ntiefaction, what t:heee mean

‘ ¢

about hie/her development: and how they l.nfluence hie/her self under-

|
1

Tid. o .




-

standing,

Prcglrlt:{on: same as IIX, B, 1, a; adjust living situation ac-
cording-to student population (urban, rur’al), ghetto, farm etc.). “

Rnourcu s

2, Devclopuentll. objective- t’o consider ‘how common life experiences affect

self underntgnding. \

&, Activity: have students make a class photographic essay on school

life. Have them orginize their work into different categories ! ‘

\\ (e.g. social, person 1,'-lcndemic, etc.) that are agreed on as

. \
\ . important. Have one! small group do each category and let students
) ' \ ‘
. \ - within groups decide on their own methods of task assignments. \\‘\‘ |
\ -éi.mv‘e the whole cluc\o share the final product; and then di'ccgn . \ . \

\ how the experiences portrayed on film affect them, in terms of their

\ , development dénd also in tu_'m'l of their understanding and acceptance

\ ’ - . ’ 1 \
\. of what their "selves' really are. (art class; social studies /
/
5 cln'c; gufdmce lcti.,\‘rity)

1

\ Behavioral evnluatiox{- -each student will list at lent one exper- -
\ - ; .
\\ iefice or relltiomh/ip in each' previously. lgreed on clt\g\gory of ”

\
school life and describe, to the tcnch'er'rior counu/l'or's satis-
. \ L

\ \\ fac}:ion, how it affects his/her understmdi:‘ng of ‘him/herself:

L | T 'Prég: aration: expand on the 1del of the 1nterlction bctween nelf

i \ . ~x

| . and environment, ’1.e. that\whlt we experien e lround us contri- Y

0\ ’ \ but;c to hov“we see ournelvec. \ - , \ .
{*B_C_l_ogr_ca_l: camera(s); . \ . . ' o \
T \ b'.' Act\:\ivit : hlv’er each -tudent“ do "an inten.ri:w wifh & worker (pareq:t, \ ‘
ciblf,\ng, out-of~-school pe'ai')and tape {t, Have students ask thei.;!l- \ L
. ‘ ; \

interviewees how their jobs have affected them in ,te'rm_of realizing

. . N\ - \
Voo . cotipetencies, taking responsibilities, understanding self character- '




D scuss results in class. Have studontn vho vork after uehool or

\\

Y

vork/study programs conttibutc according to their o\m reactions,

Q
a“.

each student viu pndict, to thc utth

£ ctio of the teacher or counselor, at least four cffec\tl he/she

3
\
thinko\‘j.ll result from his/her working.

N ’ \ .
o . : \-

others, who differ,

a, Act ivitx

Behavioral evaluatioxv

‘ ™t W
L\ut&ws\ pekho

A \
\feeiling‘, ct\cout‘agw\l

‘at 1

‘ ’ .?L'E.EE_*_. same as 11, 3, 2, a, v \\ I
. . W\ , \ |
- Resources: \tape reco\shr (n) \ \\ v
, Resources \ \ A\ Y
'C. Unit goal: to facilitate the d clop-cnt of tolor ncc an‘\:lcxibﬂity. YN
) / ‘ \® Ty
1, Developmental obje\c\:ti\ive‘ to cvclop unaitivity\to, an\ acceptance of \\
. \ \

hava .t\\:ntl .u
lem; aqd then. havXt em draw

fron group

1 probh\u\\;\«a{u oeo n\oxnhnre nd\ 111

‘ - ’ \‘\\ . \ ‘ 3
.\\ ] \ - W \
it ‘p ‘n\ylo nly\" ‘\ittcn pernonal\ ptob- v
h\\o brcs \‘\\\p.\{nt‘o sinall.\sroupn (\‘ A
A \ \ is

S A N ;
\ donorok\nre wi ltng té nh\re bhetr \

's."

A

\ 1.0 l‘%p?ﬂ, e

‘é:ﬁit;hsé};\’pn\n\\ r\ .af‘}.:d tion ucl\\p oble 3 at \ Ve
R s
\\ £ \i.l‘i‘lr \(to\they ﬁ\tudqﬁ;) feeling, t \th\ 3

‘ t Have y 1e: P blqn\‘\ no, fathe

\

Y ﬁav\e. \ ‘?ot\

RN

Y

s\ ,‘\ Iig? feeh\\lomly, needi.ng a

Pregaration' :\tl:. \thlt tho\\e\eoph who va

n to talk to., !

conudemb‘ly‘ from |,
\

us and‘uc- to h\av n‘thing in common vith us, ltul feel uny of \

the same kindn ot uni\n ul fecunga we do.

ot

we can underntnnd and acccpt peoplc more cuil.y.

-

Resources:

this, we can accept “the " commonality of several bhic feelingq. :

4

'rhrough re lliz 1ng this, \

'rhrough ruli.zing ‘.'




\

- "/ ) 1040~ }

. \

N . \

b.< Activity: have etuder;te form debete teams on controveraial issuea, |
First, have then ident:ify the controverey end try to label the

values involved in ‘1:. Then have et:udent:e align themselves ac-

cording to their owlt ;idee of the 1uue. . Then each group can |

to defend the side of the 1ssue o g!geite to its own convictiou.

A

|

\

|

|

|

|

|

|

coach the other on its vieve 80" that ‘esch team-will be prepared !
i

Studenta can’ discuss their ‘reactions, whet:her it is difficult or |
" |

even possible, to assume enother poaition. Have them try to 4re-'

J
4
H

late positions to values and p/erhep arrive at the ircaic resli-

zation that-two people hbl.di/.hg the same value may take opposite
ei:dee.’ //(guidence ectivi,ty,)'/

/o . / . s
Behavioral evalustion: each student will state the -opposite posi-'

tion on at ‘least one ch’xtrovereiel .teeue*to the satisfaction of /

¢

eriorher etudent“ho t/e/ltei,xthet position. Each student will.give at /'

. . / )
least one example' of how ‘interpretaotion and personalization of /

o/

& value may Vi‘ry ?’o time:point that two people eheri‘rng the same /

> ¢« value and citing/ ic, etill take oppoeite aidee on an ieeue /".
/
- (e ¥ velue or/v peece--mddle Eutern War: don't interfere at ell
or \invade cqmprehemively to get it over wi&h fqet).

“

/ . ) : .
Preparation: emphuize‘thet people may tekez ~po.itionl that are very -
= \ difficult to underetmd but 1if collnnicetion ie adequate meny -
, . ; Yer
\ iuuek can be reduced to femilier considerations which can be un-

\
= ‘\deretoé{l with some effort T _ ‘
C \ ”

¢ . Resources: o
\
i

‘2.’ Developuentel\ objective' to recognize the importenee of recognizing ) . ;

\
y elternet ives, \

=

=

) \ .. . .
.. @ Activity: have students use & science balance to solve a prob- .

ien: the object is to balance ‘the weights, 'On one side there
P N -

3 -
| ‘




%

<

‘Activity: have students role play any conflict they expérience\
\ 3

. accepting only one side oﬁ’the conflict on\ibe other, (guidance act%§1ty)

105,

are five pennies which are to stay therd]& Students must balance

" these but the only materials left are two pennies, 10 buttons, and

'8 paper clips., (science class; guidance activity)

Behavioral evaluation: each student will state to the teacher's
or counselor's satisfaction the process by which a solution' was
found and give gf least one hypothetical axsmple of how such a

process if ggﬁeralizad,\udght help him/her in the future.

vas

rregarationé, discuss the importance of being able to see other

ways to look at things.in such a complex society as we live in, fof
i i A

the sake of one's own survival, Stress the ‘quality of being able
to.iee other opinions, methods, feelings, etc, rather than auto-
watically adopting them, as it allows for more pcrlonii control

over one's lifég;N» . ‘ . - }
Resources: . science lab balance. - . /‘
/l

- . .

in culture, fanily, ochooi,*pcer, etc, between vhat someone else °

expects of them and what they expect of\Fhonlelveo: 'Have other
/

C j
students identify the conflict and diocu&o the consequences of
Lo |

!

ve to the satisfaction /
/-

Behavioral evaluation: each student will g

_of the counselor, at least two reasons why it is necessary tg‘gggf \

~

sider (not geceo.ariiy adopt)“other points of wiew in a conflict /
- . ' : /

¥

as well as alternatives or compromising ooldgio s. /

fgegaration: same as III, B, é, a, VA : /

Resources: B R S\ /
. " /

1.3 | \ e




IXI.NEED: SELF ATTITUDES (10-12)

-7

‘h. Unit ;oalg .to.factliéatc gﬁg.dcvcloplnnt ;f a pooitiv; self concept,
1,  Developmental objective: " to be lblcité recognize one's uniqueness

in terms of personal adcqﬁacy.

a, Activity: have students identify several of their iip&rtlnt in-
icrporoonal‘rclationshtp. and consider what kinds of contributions
they make to them., Discuss what makes a ;oodhfricnd, a good girl/
boyfriend ctt;. and have students t:ty: to relate these qualities to ’ ‘
co-pctcnci;n, ¢.g. skill in listening, sensing another's needs, as '
well as ones own, being able to balance onélés needs against another's
etc, Have students make a cbllagc\of interpexsenal dyusmics
choooiﬁg (painting, photo;;aphing, cutting,cpc) pictures that illus-
trate good rqlationohipo‘lnd labeling those du;litieo g@at‘pro-. .

"lbte or allow them, (poychology class; guidance gctivity)

r

Behnvioral evaluation: elch otudcnt will identify at least one

rclationohip pictured on the colllgc that' is' similar to one he/she .

has, Then\each otudent will give, to the teachér's or counselor' .
oi;iofaction, at least three of his/her own inEQrpcroona} compe~-
tencies that Amprove. the quality of that relltionchip. - o

<

Ptc!ntatton: suggest that whilc much of the naturc of inter-

personal relationships seems to be baoed on feelin;o alone, that

‘saveral abilities are rcqnirid that.are very real even if they seem

o couched in séitiment. -These. abilities are almost always:asgociated ‘
;1th groviﬂg -ntur1t§ and sensitivity, ' - d L
- . . Resources: art naféri;ls.

b, Aciivitx: have students brcné:into small groups. E;ch student

has in mtnd-g problog}he/ohc has had or is now having ané‘pantb- “

- mimes an {llustration of 1t: Other .students identify it and the

-

}' ERIC : 1i9




.

\

'y

\

‘Co

! may also be included.

107.

- problem owner tell how he/she coped with it -or how he/she can

deal with it, Other students rolct in terms o{ how effective the
process of the problcl solving is. (plychologj class; guldlnce

\activity) - : e
\ , . ) 4 . /

Behavioral evaluation: each student will identify at }ol.t'tvo

préblcno he/she has solved within the last year that illustrates
to tho oltioflctlon of the tolchcr or counselor, hio/hor luccoou-
fu1~coging bchlviot.. Then each .tudont w11l indiclto (by yes or
no) if ﬁ./lho wﬁuld.hlvc been that\cffcctivo three years lgo.
Pre!lratiop: introduce problem solving as a very important com=
pctoncy‘to\aovelop,‘not only as it relates t6 decision making,
but also as it rqll;c. to psrsonal functioning.
Resources: pantoninlhg. .
Activitz: have each student chart his/her first occdﬁatlonll
choice or.potentlll choice and relate it to all the competencies
that are important to it, These can be illustrated in terms of broad: :
: yerlondi abilities aéd skills (acidenié, phylicnl, intetperional,'
:;cinl) first, and¢then should be broken down into specifics V
and these should bg positioned on the paper to reflect their sig-
- niticance to the pccﬁpition. Siiil. and qualities -that may con-

tribute to any occupation (e.g. maturity, self sufficiency,etc,) .

Need:

——— - -A+--‘social’ skills: ~7/£' " 3. [speaks

‘w
B, business lkillc

\qll on phone
A. friendly, at eage
C. personal .kllll LB, filing l
S Eoma D " C. calm under pressure
D, academic .kllls,y . ‘ o~ v
\ B. & D, vrited létters

. dependable, on time

N
»
- 1 ~t
>

(business class; poypholoéy class; guidance activity)




108,

Behavioral evaluation: in a counseling interviev each student will

.describe to the -counselor's satisfaction, what. co-pctqncin’ho/'nho
has that are required for his/her occupationsl choice.

|

|

| | 1
Resources: _ [P l
\

|

. L
2. Davelopmental objective: to expand on the development of a positive ‘ ‘ '

-

&

uhu. of idoné:li:y. . : AN

a. Activitz: have students idoxit;ify their roles in the ‘~folloviug:_

. cultu;:. ‘ | A i
family

" school ) . \ N
peer group o -
present job And/lor future job
k'i‘here may be many roles in each catogory; or only one, Inc“:lude‘
religibn in culture or, have students add or. alter categori;n if
needed, Then have‘thei vrite as Prief\a run-on sentence an‘boa-

- ~

e .sible.describing who th€y are in 't“enn\ of at lsast. two c;tegdries,

but not msure than thrso, using not more than two roles within
each category, (social ntudie\l. class; psychology class; guidance’

activity)

- '. .- gchcviotal;.evaluqtion: to t:hgj n;tilfaction"of the teacher or ‘
| counselor,’ each student will expand ;m those identifying qualittec‘

he/ lhixinclud,od in -his/her sentences,and vill‘ 1'01.:1:.~ roles he/she :

plays but di:d not select for the sentence to his/her identity

as well,

Preparation: continue work on various aspects in forming a .sense
&

N . LN}




oo % & /; \ . . .
a \ : : @ . 109;

of identity, Stress the 'i.npértnnc'e of s eing one's ulf u a

/

co-potent pcrcon who can do things, prcfcu ccrtain orientations,

IS ‘

has uotivating values, and functions adequately and ntiufyingly
. . . K H

. in a variety of roles.

xR Resouxces: . ; -
) —_— . X

b, Activity: have u’tudcntc bri;\; 1;1 or tape "t‘fui.c that th:y feel they
identify with, Have th;n inclixde uicianu, composers, a;ad per-
forneu if they chooue tor, as vell as making use of pouteru,
~—_ - record jackets, photographs, etc, —Have other students gueu wvhich
X u,tudentu, identify with which music, pictires, etc. Then have th;\m
discuss why they identify th; way the}/ do; e.g. why Jani.u,Jo‘plin)'"w
and not Tony Orlando? or why "You! Te No Go_od" and not "Bobby )
HcGee" flave. them try to explain in _terms of values (romntic
love in Olivisd Newton-John's music), roles (self affiming woun o

v in Linda Ronstadt's "You're No Good") and life style (free upiri}:ed

vagnbondry in Kris Kriatqffercon s "Bobby HcGee") Interperibt‘ul,/ _

skills, musical abintiu, etc. lhould alio be 1nc1uded (music
class; 'gui‘dance‘ activity)’ N

Lo . N ‘ : . .
| Behavioral eyaluation: students as a class will construct a polar

L L
acale,’khﬂm{j:hq songs or artists they incorporated in-the activity

. 2
- for the opposite -énds, three different self related dimensions
N .

(e.g. values, roles, fceli.r)g., 1ife style). They will label the

poliar opposites by what they xepresent as'vell as by name, e.g.

. * value LOVE . 4 . ___value
* olivia Newton~John e Jimi Hendrix,
represents: quiet, 1dealict1c, sentimental represents: Yowdy, elrthy,\ and

a

* love.- realistic love, /

- *

N
3

T Then each student individually wvill place him/herself on the con_-\

AN

. IS B
x
. weo. . ’
- . D
el M . <.




e - ‘ ‘ , 110,
| N . f;
L‘“*—***" ’l"*“i”““”fttﬂ“ﬂl‘ﬁﬁ‘thiiftﬁi"dIicnsioni‘iccordiﬁi‘to self identity.

- : Pro!,ration: same as III, A, 2, a, . ~,

‘ . Rc!ourkél: tape ;e;order,'recordl,'etc. { 3,

c. 'Activftz: have each ntudent‘reprﬁ;ent his/her present or pre-

) dl;ted identity aa a worker by mnﬁing a junk colllg; which depicts,
abstractly or realintically, ‘the ntudent as wo&ker, the interests
and,lbttffIE;’E:7lhc has that would nupport nuch an occupational
choice as vell as the significant acconplinhmont:n, \t:omrmntn,& .
and values, These ihoﬁlh be din;qucd.' (guidanéh activity; art '
class; pnychology class)

Ay

Behavioral evaluation: each student will state his/her occupational

choice or potential choice aad support it, to the satisfaction of .

the teacher or counselor, but ct least five. aapectn of hin/her

{dentity, // - _ ‘
g ) ’ Preparation: aame as III, A, 2, a, v
}vﬁ' o Resources: art materials, v

B, Unit goal: "to cont{nue the idea ihat self &evelopment, understanding, and

-

— ahceptance are processes influenced.by ongoing 1ife experiences.

1. Developmental objective: to consider how changing needs are integrated

with self development, : )
a, Lctiviﬁz:ﬁhave students make a list of their five moqt'lignificlnt .

needs and describe each in one sentence, Then each nfudent unakes

’ a NEEDS graph with the horizontal axis as indicator of self devel- ‘

" opmént expressed as dependence/independence., Students can list
ngéd areas on vertical axis .and plot point as appropriate, e.g.

affiliation » /} .
phyaical %X i :
academic skilla - - / . '
leisure . /
work —— ‘
. 1 2 3 4 5 6 7 8 9 10 )
dependence ) independence

‘on the horizontaX. Then have students discuss wvhat they see as

| .
1 - ‘




»

b,

I . / . . , .
,rrogatatipnx describe the process of maturation as one of changing -

tho ideal configuration of the pointa (e.8. vertical line at 10?
vortical line at 77 no ctraight lino formation with points cluctcrod
argund area 5-67 9-107) 1. it ideal for all ngoda to be felt in
the qi;. degree? . (vertical line); As éo-blct‘~1ndepon§encé pos-

N

sible? Ideal? (guidance aétivity; psychology class)

Behavioral evaluation: each student will describe, .to the teacher's
or counsslor's oatiifaction, what he/she ‘sees as the best config-
uration for him/herself and how close/far ho/cﬁe is to/from the’

. ' * !,«

ideal,

.
-~

kY
s A
needs and shifting relationships between dependence and\indopenr

derice, .Suggeia'that the ideal dégtoo of independence uui\vary

\
V- -
~,

considerably according to individual peraoﬁility makeypp. - If

necessary view various areas in needs, : \
Resources: ) ‘ \\' v

\

Ac:1v1£x° -have students break up into groups of two. Each nam-
.\
ber tells the other hio/hor ‘three most important current needo.\\

These ohould be as perconal or impersonal as atudontn chooce.
Each student then should compare thege with hio/her own, Ihen he/
she ;should consider whether he/she ;f;\:ﬂﬁgf same needs five years
ago; 1f not, why? 1if Lo, hw has their nature chgnge sincé then?
(psychology class; guiaance‘activity) X

Behavioral ;valuatién: each student will choose hil[hgr own method

b3

of repor%ing hia/H&%ithree current needs as they have evolved and
will indicate, to the'aatiogaction of the teacher or counselor,

vhat specifically he/she thinks changes in those needs means .

. about his/her own development (e.g. less need for personal reassur-

ancé may ‘indicate growing self sufficiencycorgrowing apathy; more

b4
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i

need for vocational guidaqce may mean growing realization of coming
« > I'd ™~

decisions that myst be made, or a panicky fear of the future,

Preparation: same as III, B, 1, a; emphasize that all of us

have needs of some sort even as they change.

Resources: -

Y

2, ‘Develop-.ntal objective: to consider how common life/exporiencel

~

affect self understanding and acceptance, .

a. Activity: have students break up into two groups. Have one group

l make a poster on SUCCESS in working and the other group on FATLURE.
Have ltudentc'ﬁicculc and'réprecent, éraphtcally, uﬁx :ole people
are successful in their work and why lon; fail. Have :th;; ex-
tend these to éhe circular reiqforcing natur? Qg'luccéll and failure
ag they affirm self understanding and re-e;t;bliqh(orctkward) self
acé;ptance. (psychology ;llll; guldance activity; cbcial ltuaiel

i class)

Behavioral evaluation: each student will diagram, to the cgtil-“”

. _‘ faction of the teacher o; counselor how he/che thinks the pheno-
mena of success and fallure on the job work to affect. self under-
standing and self acceptance, Each atudent also will give at

least three initial contributing factors for success and failure..

! . SUCCESS !

1) good skills ‘ reinforce confidence in factors that

2) motivation andjinterest .~ made for success in the first place

3) get along well with fel- ‘ ’

low workers ) 7} ‘incressed asttitude of self
r as worthwhile

understand self as competent worker who

' ::> can do things well
o . FATLURE (2
' 1) 1lack of work skills reinforce various lacks that
2) 1lack of interest in work ebilitated in the first place
\*\\\\Q& ' 3) lack of ability to get along
) with fellow workers ,“decrelued attitude of self as

: positive
understand self as incompetent )

ot
b
Wi
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Preparation: describe the.depenaéncc o; experience‘of thcwdg;alop-
nent of self updcrltgnding and acceptance; they do not emerge from
one's head at birth; they n;; fo rmilated, tempered, aitcg;d all
;hrough life. Since vork is an extremely’ - important aspect ‘of

life in our cultu;e, the interaction between it and the,indivlduai‘
is very influcntiii on the attifudel one develops about one'c.lelfm‘
Resources: , ‘ N ot
Activitz- have ltﬁdent review vaéiou. a.pcét; of .chool lifé and R
categorize them (locial, physical, etc.) Then have each student

role play how he/she feels about him/herself "in relation to one of
these categories, Other ltudeﬁtn identify his/her attitude and
discuss how the varfﬁu.”lchool.aspectn affect these attitﬁ@g.(

(psychology class; social studies class; guidance activity) ‘ \\

Behavioral evaluation: each student will describe to the satisfac-

tion of the teacher or counselor, in a counseling interview, at
least four ways in which school life»haa affected hic/her own

L. A
sense of self understanding and acceptance, /// : \
. . oo
Preparation: same as III, B, 2, a;:substituting school life for

o 5

vork 11fe, \ , o _ . .

‘Resources: role playing. & ' .

} ‘.\
C. Unit goal: to facilitate the development of tolerance and flexibility, | /‘

1. Developmental objective: to deQelop sensitivity to and acceptance of /

~
AN

others who differ,

.and Puerto Ricans or:vhite; and blacks, or Italian Catholics and

Activity: have students break up into small project groups ac-

cording to ethnic variations in the student populations (black

-

Irish Protestants, etc.). /Have each group\do a rencarch project

on the contemporary and significant contrib tions of a&bther group

1
-

to their current subculture of the neighborhood or school.
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" . - e

One student mggh; focus on a particular person, ancther on a

1 ~

. .custom or religious idea, etc, Each group should proﬂare a re-

I “‘pért for the rest of the class that demonstrates an abpreciitibn of

>~ -

the groups studied. (social studies class; guidance activity)

Behavioral evaluation: each student will list either f1§e poli-‘

. tive statements about one group that differs ‘from his/her own or

three statements each about two groups that digfe} from his/her

.
T A} l‘. - .
. own, -
. |

’,

Pregarat;on: ?riefly state .that all the ethnic groups contribute

and tgat we cheat ourselves of good things if we aué@natically dis-
5

miss an idea, a custom, even a food, ju,t bccapoo of itse background;

In th;Iactivity, encourage students to &eb¢e into areas that appeat

to them ( e.g., music, sports, etc.} and to employ umorthodox methods

of reporting if theyaéhoole to (e.g. playing music from a different

ethnic origin, cooking special foods for class ikmberc, etc,),

””/Rgiourcel} -

b. Activitx;- have students do a fie}dAotudy on the harmful effects
of prgjgdice has on occupagional choiée. sfudentl should do taped
interviewvs wiih.workerl, employers, and attempt to arrive at ‘some
sort of conclusion ;bout the looal o:atuq of employment as it re-
flects prejudiced hiring or non-hiring and the directiop in which
;h; change~appearo to be taking place, (cgéial studies class; &
'ﬁoychology‘chu; guidance activity) . | | ‘

Beh;vioralﬂevaluation: each student will give, to thc.catiafaction

of the teacher or counselor, at least three ways in ;hich prejudice
. creates harmful effects on occupational choice,

Preparation: same as III, B: 2, a; gxpnnd fo include the price

paid by both workers. and employers when exclusion or selection is

a

127 | c
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. mitde on such an arbitrar& basis as is ;,oocllécd with most forms ‘
of projudic;. >

Resources: N

;. Activity: have each student cquuct s fiftoon*;lnuté 1nt¢;§1ew{w1th
another studmt in order te identify that student's c;teﬁgtha‘lnd .
weaknesses. Students need to devise ways at getting at ghe'infotna-
tion important to the identification of those ltfengthc fqd veak-

¢ ’neiccc which should include abilities, iotlvaglné\tntoroctc.and
' \

values, emotional patterns, performance patterns, ;}bnning strate

‘egies and planned strategies,‘etc. (psychology class; kuidance

%, =

asctivity)

Behavioral evaluat ion: each gtudent will estimate, for the. student

he/she interviewed, what that studeat considers is yt./her greatest

LY

wenkneoo~or‘pro$feuwlna also his/her greatest strength.

Preparation: cuggéot that our differences do not all occur on Ehg %

ethnic level and that we need.to be in touch with one another on a

much more personal 13;1 as well; ‘we can bc as alienated from some-

one of our own backgroundris ve can from someone of a completely
d{fferent background.

Resources:

-

2. Develobéentql objective: to be lﬂie to r?cognlzé'thg%;ﬁportance of
recognizing alternatives. T . N
a, Activitz¥ have students use the’Blagk Box Experiement., Construct
several boxes withﬁinteraecting rods inside; put §ariouo sizes

of vashers, either within the box, looae or in different posi-
4 M -

‘ ~ - ) v \
tions on'rods. Have students perform experiments on the box

_ (shaking 1t, tipping it, etc) inm order to\deucriﬁe the properélea of ,

S . 3
the box's contents/ From this have ctudensc generalize' to' all the

.




-

alternative objocto they can think® of that vould co-ply with the

descriptions generated, Have then contider'vhy it is impossible
XL %, "l'v 'nﬁ' e

to state. categprically vhat the contenta are uhen several diffe-

xrent‘objecto uﬁght behave in the prcccribcd way, Activity may
%f.altereq to uogsa box with any :single Qﬁja;t inside_to b; i-
. déhtified;.'(ocience class; guidance activity) -

Bch}visril e&aluation: “each otude;t will describe to the satis-

[y

s

Yactiép of the teacher or counselor, the most important attitude
involved in solving theJ‘ptoblem of the black’gox.

\Pregaration: discuss alternatives as they related to nethods of
~¥
figuring things out. Suggest that rigidity makes unking sense

out of environment, in terms of physics or feelings, much more ,

S

difficult,

Resources.: Black Box.

-
¢

b.. Activitz:. have students review their perlonal ctrategien for achie-

ving career goals, Then have - them break up 1nto small groupa. Each

»

students states his/her planned path;  then other students inter-

N 4

ject hypothetical obctaclec tg it, The student reconsiders in

-

"light of the obstaclec and has to come up Wwith alternntive plans

v

(which may include alteration of the original goal). (social

. studies class; guidance “activity)

3

Behavioral evaluationi each student will indicate to the counselor's

-

or teacher's satisfaction, his/her planned stratégy and then hypo-
thesize two variations on it.

Preparation: suggest to students that vhile plans :;; an ;nportant
tool, when th;y are rigidly held or monolithically defined, they

may become restrictive, especially if they are blocked and the plan-

“ner becomes immobilized, .




‘ - ' - 17.
Resources: | |
. C. Activitzv: " have each :atudcnt 1dcnt1£§ a very good friend (peer
or otHerw se) a.nd make a chajit with hil/hu: fir.t mprcclioni of
- that fric:d on the lcft hand 'side and current impressions (which- . 1§

probablﬁif‘cr) relating to that same quality on the rlght, e.g.

- first impression. . current gggrcsnion
. leud, brassy | happy; ap1¥1tcd
\ ‘ , . unfriendly, snobby ’\ ' shy, self éonn::i.ous i
\.. o mopey ' ..\ quiet, sensitive ’
. ' students can discuss the possible altorgative'v‘ﬁl of looking at i

b
¥

" some of the“l;eha'viorl that appear obvious in the beginning, ‘even

. : 1f their initial 1mprcui.on. wvere strengthened, Bncourage students

“

to generalize thil idea to ‘the behaviornl aapectn of people they . M

" don't like no: . (psychology class; guidancc acti.vity)

Behavioral ev_aluatioi\: each student will give at least “three ex-

‘amples of first inpreui.om he/she has had that hter proved in-

b

accurate, Then each student 9111 idcntify, to the teacher'n or

<
) counselor's satisfaction, one reason why it is important to recog-
’ nize that alternative (Sf all sorts) CX’.IF."
/Pregarati‘on:* put the ct‘i‘n"cept}gof‘ alternatives in the c;:litext; of-
. ’ interpretations of beh\aviorl ;hat' may firlt‘appear to x.'efle_ct
. - . _’. \ ., .certain qualities, but 'in fact reflect quite d?ifferent qualities, ~
' . R;.ourcel: . | -

‘-u N N ’ ,/ .
,




* 118.
. v - ‘

IV. NEED: SELY SKILLS (k-3)

. . A, Unit goal; to facilitate an \inc‘rpaud sensitivity to interpersonal skills. /
- . . " - . . ~

1. Developmental objective: to consider. the interpersonal r,elatioiuhibl

5

in the family, ”
a, Activitz: have otudento discuss who 1- in a fa-ily and 1dent1fy

their owm! fanily ltructuro (e.g. one parent; two brotheu, one y

~ *

‘ \ Llicter, etc,). .Then have students draw and cut out figuru re-

&

' presenting wmembers (.xclu&fng themselves). Then they should draw

., and cut out a very iarge~repruentagion*of“the‘iaelve. ‘to be -put in
ithe center of a large éfece of poster board, All of the family
members can be placed in a collage lurfouudi;'g each o‘tuden_t:'o‘ pic-
ture, "These figures should be:positioned to rcpreae‘nt: either ﬁn-
portance or "closeness" to .tim student. All students should dis-

. . cuss the different kinds of relationships they have in the?.r fan-

ilies and should try, in u“preciu terms as possible, to identify

" - why he/she feels closer to one parent than to another or to ome

e e —

brother rather than another, etc, and vhat sorts of behaviors con-

tribute to good- relationships within family.

Be!.uvioul evaluation: each ltudent vill identify the membero of
his/her family to whom he/she feels the "closest" and the one from
’ vhou.\;he/lihe feels the fux':tfliect (these terms by ;tudent definition)
. \ . and then will give, to the satisfaction of the teacher or.éo,unllqlo'r.
two things he/she does (or ways in which h_e/ohe behaves) to make the
good relationship stay good. | ’ -
Pregauti‘.on:' introduce th/e fdea that we.all learn how to behave. o

- . and that the relationships we_ have vith others are affected. by

the ways in which we have learned to act t;o,wnr.d others. Stress

‘ B /
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that we can have.greater control over relationships by learning the )

/
ski}ls we need to make them successful, Give examples of skills,

e.g. controlling temper, lllowing the other person to talk, tﬁinking
about others as well as self, etc, Suggest that ho; we‘get‘ﬁaong

in our families may-be quite important tolhow ve get along ia echool
and with, friends, | “

Resources: art materials. - ‘ /
~ M ’ '] , /

b, Activity: havé students break dp into twos. Each pair nﬁéuld agree
on a fnmily relationship to,pnntomime?(e.g. one student 1aya the
mother, the other the son) and act out a specific behav#Zr that

often takes pllce (e.g. hugging, scolding, playing, hi?%ing) in
'thlf telntionship, as judged by both players. The ot%pr~students
can guess what ‘the relationship is, discuss whether téey hlversim- >
«ilar relationships and decide if nltertative behavi,éh"hight make

the relstionship better.

“ Behavioral evaluation: each student will identifJ any relationship

he/she ‘has in~hie/§?rcfam11y and will give two exnmplen of behavior

that facilitates the relationship ‘and at least éwo things he/she

thinks ﬂe[:he could do to improve it, L
Preharatidn: same as IV, A, 1, a; ask students to identify what

makes a good son/daughter or brother/sister; emphasize that be-

o
-

havior may dete;mine the nature of many relationships.

I

4 .
2. Developmental objectlve:‘ to consider the interpersonal and appropriate

Resources: pantomiming.

x = .
N . ¥

relationships in school,
‘lf Activity: have each student do a drawkng that depicts how he/she

would lTook in a room with juat him/herself, the telcher, and the

»

principal meeting' there by chance, Then ave studenrn discues hoW‘
H

A




&
they vould feel in that situation (e.g. nervous, cemfertable,’

A n

angry, fearful, etc.). Rave them try to pr‘d‘ict :thc,way they
would hlv'c behsved s year sgo. '

‘ ’ Behavioral evaluation: each student. will give at least two ex:

¥{1 ' .
auples of ws In of behavior he/she thinks would be sppropriate in -

n the ._ituat‘ion. Then he/she will state whether or mot he/she
would sctuslly behave that vay and give, to the satisfaction of

‘;he tescher or co;mulor. at least one reason why or why not,

B ) ‘ ) Preparstion: introduce the idea of appropriate behavior by °
'luggcqting that there are different kinds of relationships that

‘

demand difforen‘t rolatin;\ skills or ways of acting. ,R;inforco the
1do: thst it is possible to l;am the different wasys omce they
‘ o have been identified, Give examples e.g. one rclatea‘ d!.fferontly
/ to his/her younger brother than he/she does to his/her bo.thfriéné, g
! etc, . ] ‘ 4
. 3 :
‘ !
b, Activif:z: have students ‘role plsy a nitdctign in which one of them

_Resources: art materisls.

: relates to a_ tescher and to a principsl as if they were two of his/
her peers. Have students choose the circumstsnces: disciplinary

__ waeting, chance encounter in the hall, etc, Then have the ,other

1

students discuss their reactions to the tgoh.vio’r. ‘exhibited,

B

x ‘ Behavioral evaluation: each student will identify from the role v

pla;ing at least two o;uplu of behavior that he/she did not think .

" were sppropriate in the situation and then will replace, to the
D N " ‘

satisfaction of the tedclier 6r counselor, these two examples with

possible alternatives that would be more suitsble,
. ' <
> Preparstion: ssme-as IV, A, 2, a,

-

. _ ' - Resources: role playing.

ERIC - 16
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3. Devéioprental objective: to consider the interpersonal rela’tionsh‘ips~

among peers, ' . o ‘ '

a. Activity: haye each student appraise hia]her own need for friends

in terms of needing many, needing a few, needing a few very close

ones, etc, and then have each one state’ what he/she thinks is the
best way ‘to make friends for him/herself (e.g. try to smile a lot,
try not to talk so mach, try to talk more, etc,), Encourage re-

g action and feedback: - ) .

b

Behavioral evaluation: each student will draw a picture of him/ T \
: .

\ . S
herself in what he/she considers an ideal group, as to number, com-

4

a bénition and position of friends and will show (or state or wrif&)

'a¥ least two wayswin“which he/she behaves to facilitate those re-

PS

L4

~3

lationships, ) - o .

»

Preparation: suggest that while nearly everyone needs some compan-

¢

ionship, people"véry in their needs for friends and that the best Y

way to make friends may also vary accordingly. For example, a'p%r-
son who, needs a great maﬂy friends may concentrate more on being ” “—4

~-pleasant than the one who prefers~6n1y a few intimate friends. : o

K]

Resources: ' ' .
b.’ Activitx} have students bring in pictures from magazines or news-

papers that shoy children about their own age relating to one an-

. - other.: The teacher should select some too, Then have the students

.
t:rx’ to construct & story about each picture and tell which skills ‘ |
' are being used at a particular time, t : . .o )

Behavioral evaluation: each student will choose the three pic-

tﬁres ‘from the ¢lass collectidn that are most like him/her as he/she

‘rqlaies to-others, and for each one, give an example of his/her own

behavior (in relating to others) that is similar to that represented
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in the picture.”

Preparation: same as lv, A, 3, a,

3

~ Resources: magazines, riewspapers. ) _ .o

B. Unitngoalx'nto introduce the conccit»of accepting reopoﬁ%iblt;y;
1. Developmental objective: to want to -take responsibility for one's-

-
H

possessions.
a, Activity: have students make a picture 1ist of all their things -
‘ that they need in order to go to school on s snowy -any (coat,

mittens, boots, etc) Then have two students role play a situation
LA ¥ . [
in which there is an adult and a student at home right before it's

ti-..to go to schéol. The student cannot find shy of his/her things

and misses the bus or is too late to_vlik, lnd.thgrc is a general
proar. iho@ have two others role-play the .same scene but hnﬁ‘ the
' l

jequences

o

student know where his/her things are. Discuss the con
of not being responsible versus bogng'reoﬁonciblo.

. Lo - ’
Behavioral evaluation: each student will give, to the-s

\tioflc-
tion of the teacher or counselor, at. least two reasons wh

i it is
'to a person's advantage to be responsible for his own things.
rregcfition; introduce the acceptance of responsibility a§ it

~

illustrates grovth and nﬁtufity. Emphasize the practical advan- ° )

tages of taking care of one's self and one's things rather than the

l

acquisition of any moral virtue thoughf to be associated vith

‘ ' responsibility taking. ‘

Resources: role playing. v

r -~

. b, Activity: have students keep a log of all the times over a three
4/‘ day period thst they were alle to keep track of their own things

(e.g. sneaker, pencil, yo-yo) and all th; times when ooqeoﬁe oi,e

‘; ) had either to find s&nnthing for him/her or had to ask him/her ‘to

Q 1 N - ¥
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put something away where it beléﬁgs (e.g. get ‘hockey puck out of

V]

A .
the“refrigerator), Then have each student identify and share the

consequences of having taken and not having taken reiponnibilit:y for

possessions, . .

"

Behavioral evaluation: each student will state two things he/she

. will try to take 'bgtter care of and will predict‘one consequence

_for having .taken\the renpoﬁnibilféy"fbr each thing,

Preparation: nm‘e u iv, B, 1, a; stress t:hat: xenpomibilit:y

taking should be an \n-goiqg effort and xnot a t:uk to complete
nince &lmont: no one,. eapecﬁlly '3 ch:l.la :I.a 1007. responsible for
o

every possession he/nhe has, Imply that part of growing up is

taking more and more responsiblity for one's self,

s :
R : Resources: ‘\
P = . B - [N >

.2.\ Developmnt:ai obje}:t:ive: to want to take re_aﬁonoibilit:y fc;r tasks,

M N
. - L]

L a,. Activity: giveﬂeach\ student one t:a.sk to carry out on a daily

“

basis that can be completed independently of the- teacher (e.g.

watering plants), Give each nt:ude;xt; a chart to record when he/she
completes the task but put it in a :elaf::l.vely inconspicuous place,

Do not remind.anyo}:xe of_hin/her tasks and don‘t: encoux:agi other

students to remind one ano.t:her. At the end of t:he week t:ake a

tally on how many times each student did his/her task and how

wany times anyone was reminded. Have the studentwith the best re-

2

coxrd say how he/she feels about it, how he/she remembered (method)

t \ !

. and why he/she remembered (motivation).

Behavioral evaluation: each student will identify at least two

' . tasks at home, at school, etc. that he/she has not been successful
in-remembering or completing. Then he/she will give at least one

reason why he/she wo‘ul%i like to be more successful,
" .~ .
] \ d . ' N

- - - S




b,

by
<y

r/

- especi

~

Preparation: - same as Iy, B, 2, a and b substituting tasks for
poguui,ono.-' ' B /
Reseurces:
Activity: tell students a story about & li_t‘tie boy named Harry
who ‘wanted more : than anyth.ing to be al‘low_;d to buy h‘il own guinea
pig for\a pet, Rarry;s pareats weren't quite sure about that idea.
d‘)ly since 'thoy both. felt th,t they had ;nough children and
things toll_ook after without adding a guinea pig. mlrry promised .
thll\ he would take care of }t hh.e}f, and pay for its food .and
no one ‘else would evén know it was there, Harry's .parento said
tho"y would think about it for g‘\poek. The next day Harry fc:rgdt'to
take his little brother to the park as he had plroniud. Later on
in the week he left all his homework at school and lost the Iquarter
.h!.n‘ sister had given him to buy her a'comic book, After dinner
the next night, he ran outside to piay and d}dn' t ,ui: his supper
dishes in the sin-k, th: way he had agree'd‘oo that his mother wouidn't
have to work so long after meals, At fh'e, end of the veek, Harry
agked his parents again. about th? guinea pig-- '
Students ‘nhc;uld predic;.r. Harry's parents' decision about the guinea

pig, decide why and think about what would be fair in the situation.

\ g

Behavioral,evttm& each student w,ill 1nd1c‘ate,‘ to the satisfac-

tion of the teacher or counselor, whether or not he/ol'\e thinks Harry

could have benefited from taking moxe responsiblity for those

tasks and possessions he already had and gi\h at least two ex-

*

ampl’eo of how-he ocould have or two reasons why he would not have,

Preparation: sawe as IV, B, 2, a,

N\

Resources:

-




IV, NEED: SELF SKILLS (4-6)

A,. Unit goal: to facilitate the increased sensitivity tc interpersonal

skills, ;
/} 1. Developmental objective: to consider the interpersonal relationships
ke . .
v } in the family,

a, Ahtiviﬁx; have students make up a brief two act puppet show. Pup-
éets should reprZsent the members of a family and.the first act
should play a situation in which the st:udent:s; consider a fairly . -
typical fashion--say a Saturday morning when parents want childre . N
to help Llean up the house and children would much rather go out |-
,€o a friend's house. The second act should play the same scene a-
gain in"a way students think would.be %etter or more»success@ul.
In order to make up a ggript, the students would break up into
‘two groups, ore t; discuss How the relationships in the family in
such a situation are usually played and the other one to tfiink
about better ways of doing things. g Groups should report back to-

the class to write the script, . ,

Behavioral ecvaluation: each student will identify three bits of

. v

behavior from act I that are similar‘to his/her own at home and

-

L at least two "improved" skills from actII that he/she uses at

least occasionally, ) <
Pregarggion:‘ expand on the notion that we learn behavior and we

can learn ways to relate to people in a more satisfying way, Sug- ~ '

’
r ’

gest that all significant relationships require that some effort be

/ ma