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SKILLS AND KNOWLEDGES FOR ADULT EDUCATORS:
' A DELPHI STUDY \
By.

v
l
1

Richard L. Bunning

Introduction - A }

— . \

‘With the advent of the industrial revolution and ouritechnological society,
education has been forced to play an ever-increasing role in answering needs
and demands. - Scientific and technological progress requires continual updating '
of skills. Our society's irstitutions, families, schogls, and churches are in
a constant state of flux. Adult-continuing education has become a necessity for
the adult members of our society. ;
) \
Alvin Toffler stated in Future Shock, " . . . education's prime objective must be
~to increase the individual's copeability - the speed and economy with which he can
adapt to continual change. -And the faster the rate of change, the more attention
must be devoted to discerning the pattern of future events." (17:403)

It is obvious then, that the adult educator must play a variety of roles and possess
many skills and knowledges to effectively meet the ever changing needs of his adult
~constituency. The university has traditionally offered training for professionals
in most fields and currently does so for adult educators, those who are preparing
to enter the field, as well as for those who are currently employed. “However, with
a quickly changing world, it follows that training for the a?u]t educator may also

\

have to change.

The American Association of Adult Education founded in 1926 (13:23), issued its
first periodical, The Journal of Adult Education in 1929. OnlV one year later, -
i in January of 1930, the publication .carried an articie descri’ *ng an early ex-
periment in California which dealt with the preparation of auu)t educators through
j & summer schoo! program. The” author.described the instructiona& staff as employing
¢~ "independent methods," and the curriculum consisted of ‘topics such as problems of
! human adjustment, parental education, esthetics in everyday life,  economics as the
| determining factor in social institutions, and public opinion and adult education.’
The article was concluded with the added thought that perhaps what was ansexperiment,
A . may have been but the beginning of what will eventually betome an indispensable
/ part of the training of teachers of adults." (19:67-74) {t was -noted tha adult
educators were ipterested in their own training and development almost as?sodn as
the area itself emerged as a cohesive field of study. \ ‘

—-— . - N M - .. : y\ . .. :
~/ The fiela of aduit education as an area of study has emerged gnly in this century.

| Most early acthors used the term "adult educator" synonymous 1y witﬁ "teacher of

| adults." 1In 1931, MacKaye noted that a mass of literature had been: devoted 'to the
~Justification of adult education -but that 1ittle had been devoted to how to teach

/ - adults. He added thaQ\adu]t education was "essentially an act of wqr“ and that the

N




adult education instructor had to have the skills and knowledges or "tactical
t'rainingvll which would prepare him for the "trenches." (14:290-4)

\In 1938 a colloquy of 15 adult educat1on experts addressed themselves to 4 number.
'of questions concerning their:profession. One of the questions was, "Who are our
leaders and how are they trained?" Of the 15 panel members, opty two felt that
“much could be done to improve instructional methodology. A spokesman for the
majority said, ". . . the leader who is full of his subject will find that method
" takes care of ‘itself, Q\\(3 59-64) An opposing view came four years later, however,
Yhen]H11])sa1d that the'most urgent need of adult educators was for teaching methods.

11:106-8

One of.the first particularly comprehensive writings concerning the preparation of

adult educators was published by Hallenbeck in 1948. He proposed an eclectic ‘

training program that included not only a knowledge of the specific subject matter

to be presented, but also instructional methodology and materials, adult psychology,.”

" sociology of the adult, the history and philosophy of adult education, the functions’

and administration of adult education, community organization, programs and agencies,
~and, finally, the emotional requisites for adu1t educators. (10:4-10)

Professional training opportun1t3es expanded qu1ck1y and by-.1956, twelve univers1t1es
had full-time faculty members in the field of adult education. That same year,

Cyril Houle of the University of Chicago suggested 'to *his fe11ow adult education
professors that they try to he?o the1r students achieve the foliow1ng "general
objectives":

i. A _sound ph1losoph1ca coriception of Adult Education based on a cons1derat1on
9f its major aims and -issues and embodying convictions toncern1ng the bas1c
values whxtn it should seek to achieve.

An understand1ng of the psycho]og1caa and sociological foundation on which
all of education {and particularly Adult Education) rests.

[aN)
L.
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“

An urderstand1ng of the deveiopment, scope, and comp1ex1ty of the specif1c a
agency or program in which he works and the broad field of adult education
of which .t is a part.

- &. An ability to undercake and direct the pasic processes of education: the
refinement of obJectives, the selection and use of methods and content;
-the training of leaders; the provision of gundanCe ‘and tounse11ng, the
oromotionr of programs the eoordwnat;on and cupe*‘ns*or‘ of activities,
and the evaluation of reStltc

Personal effectiveness ang leadersiip in wo*kung w1tn other 'ndnvxauals,
with groups, and with the general pgbalo

w

6. A constant concern with the continuance of h1s own education throughout
Tife. (12 137-9)
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In addition, Houle listed a variety of 1earn1ng expe#?z;ces, methods, and techniques
~ which would be of value to the adult educator in his devélopment. This listing
included traditional college classes, continuing seminars, special tutorial work,

the writing of a maJor report, written or .oral comprehension exams, assisting ,
faculty,members with selected projects, informal discussions and work with colleagues,
individuyal conferences with faculty members, the visitation of adult education pro- :
- grams, part1c1pat1on in adult. education conferences, and supervised work in adult

. education agencies. Houle ended his article with a look into the future: he stated
that muCh was to be discovered about the-field of adult education and-that the
universities. should take a 1arge respon51b111tj in educat1ng the emerg1ng 1eaders
(]2 140- 1) ‘ r

‘Cnamber1a1n conducted a rather 1ntens1ve study of the competencies (knowledges,

. skills, and attitudes) which adult educators should have to be considered profes-
sionally competent. Forty-five statements were submitted to 90 study participants,
including adult education professors, students enrolled in or recently enrolled in
graduate adult education programs, and institutional administrators who would ‘
typically employ the graduates of adult .education programs. The top rated 15
statements according to mean scores were found to be: -

i. Believes that‘'there is potentiality .for growth in most people.

=]

N

ic imaginative in program development. - .
_ “e L

W
o

an communicate effectijvely - speaks and writes well..

4, Has an understanding of the conditions under which adults are most likely

to learn.
5. < himsei¥ learning.
¢. Is &n effective group ieader. .

7. Krows himsetT - pis values, nis strengths, anag weaknesses,

(8 %]
'x

1as an open mind - is willing to accept others’ ideas.
o ' _
an understanding of wnat motivates adults ta participate in programs.

(¥e)
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& strong commitment to aduit education.
21, Can organize and direct complex administrative activities.

déveYooed a system of vaiues apour aault educatiow
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13. Has an understand1ng of the structure of the commun1t/, 1ts organxzat1on,
and group1ngs . . _

14.. Believes that innovation and experiment are necessary to develop the field.

15. Believes in freedom of. thought and expression. (6:78-82)

(.
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Thé 60's showed a number of authors addressing themselves to the same topic in-
cluding Robinson (16:243-5), Aker (1:12-3, and Butcher and LeTarte (4:81-2).
However, as late as 1971, Fuller was concerned not with how adult educators would

be prepared but more fundamentally if they were obtaining preparation. As the
result of a search. of the literature he concluded, ". . . in over 100 ycars of adult

. education, an adult educator had never: thought of providing an in-service education

program ‘for adult education faculty. And if it had ever been thought of before, it
had not been implemented. And if it 'nad been implemented, it had not, been recorded
for posterity." (8:20) '

. p]
Correspondence by the investigator with representatives of departments of adult
education in various states revealed that several had undertaken staff development
needs assessment projects. However, the projects were oriented primarily toward
the specialty area of adult basic education. - - , : '

A summary of the literature then, revealed that, 1) many authors had sugyested
various .skills, knowiedges, attitudes, and attributes which were desirable for

adult educators to possess in order to enhance their effectiveness, 2) a few studies
had been conductea to assess current needs or recommendations for adult education
staff developmerit,.and 3) n¢ study addressed itself_specifically to the needs of

the future adult educator. : . .

Purpcse

In view of the above summary, the purposes of this study were 1) to determine the
common skills and knowledges which adult educators of the future would need in
‘order-to perform their jobs adequately, and 2) to determine the learning experiences -
most appropriate in obtaining the more jmportant skills and knowledges.

Metnod _

The Delpni Tecnnique was chosen as an'appropriate»instrument for this type of
“futuristic” study. Developed by Oiaf Helmer and several of his associates at

the RAND Corporation in the early 1950's, the Delphi Technique was designed to

obtain group opinions about urgent National defense problems. (9:41) Named "Delphi”
in honor of the oracie of Appllo, . . . the method provides for an impersonal anon-
ymous setting in which opinions can be voiced without bringing the ‘experts’ together
in any xind of face-to-face confrontation.” (15:155) The technique is basically a-
method of collecting and organizing data comprised of expert opinion. An effort to
sroduce a convergence of groJp consensus is accomplished through a series of three

- or four questionnaires dealing with future criented questions. A setting is pro-
' _videa i wnigh ideas can pe modifiec on the basis of reason rather than the bandwagon
effec§/of majority opinion. Contact is usuaily made with the respondents through a

set ofl mailed questionnaires with feedback from each round of questions being used
to produce move carefully considered opinions in succeeding rounds. The exact

. procedure may vary depending on the type of study and the anticipated results.

The present stddy utilizéd a.series of four'questiohnaires: 1) the first solicited
open ended responses- to the questions, "What knowledges (and what skills) will be
needed by the adult educator of the coming decade?", 2) the second asked respondents




N

‘to prioritize pﬁe statements generated by Questionnaike [ on a five point rating

scale, 3) the third fed back the modal consensus of respondents in Questionnaire 1]
and asked respondents to either join consensus or to defend their lack of consensus
for individual statements, and 4) the finat questionnaire asked respondents to choose

Tearning experiences which would be most appropriate for the adult educator to Tearn

the knowleddes and skills which were rated as "highest priority" on Questionnaire III.

Any study which attempted to deal with future events:woﬁld tend to raise concerns '

over the credibility of the technique. The Delphi is no different. The Delphi did,
however, have unique merits built “into its special techniques and various modifica-

tions: - . . '

1. It avoids specious persuasion, leadership influences, nidden agendas,
personality conflicts, and other problems encountered in groyp decision
making. : . .

na
e

It allows a variety of individuals, perhaps. widely separated ge graphically,
‘tc participate equally. _ ’

3. Severa; studies showed the Delphi to have remarkable accuracy. (5:9:21,
18:111 : - ' S .

i S
4, 1t provided documentation of a precise nature including minority opinions.

The Deipni has a number of disadvantages, however. The first one dealt with any '
attempt at predicting the future through this type of methodology: : '

The oniy thing certain in dealing with the future is that forecasts wilti

seidom prove entirely correct or complete. Inevitably, there will be dis-
coveries and events which cannot be anticipated: new scientific understanding
for which no paradigm exists, political traumas, natural catastrophies... (9:5)

Anotner disadvantage was in the selection of a parnel of experts as the respphdehts
for & Delphi study: : '

it is very tempting tb.jncludé in this group all who are influenced substan-

 tially or-who can make d.significant and/or unique contribution to the
resolution of the problem. (2:8) : CoL

A final major disadvantage of the technique was thought to be tne heavy expenditure
of Time in compieting the series of questionnaires. . : '

“
. ;
N\, ) i

Thg_ﬁéudy Popuiation : . '

The population for this study consisted of professors of adult education in college
and university graduate programs throughout the United States and Canada. In se-

~ lecting the participants to be involved in the study, two reference sources were

utilized: 1) a list of members of the Commission of Professors of Adult Education
of the Adult Education Association ‘of the United State of America, and 2) a list of

~




chairmen of graduate programs in adult education throughout the United States and
Canada as listed in The National Associaticn of Public Continuing Adult Education
1974 Almanac. Letters of solicitation were sent to 197 persons compiled from these
two sources. Of the contact population, 141 professors agreed *to participate in ¢
the study. = S o ,

RESULTS

. Summary of Retdrns ' : -

Table I displays for each round of questioning the number of questionnaires sent,

the number of questionnaires returned, the percent of .mailed questionnaires returned,
and the percentage of questionnaires returned ‘as compared with the original 141
volunteers.  The number of questionnaires mailed-diminished with each round of
‘questioning but the overall percentage of returns when computed by comparing total
questionnaires sent with the total questionnaires returned resulted in a rate of -
93.4%. The percentage of responses when ‘compared with the initial contact population
of 197 adult education professors ranged from 67% for Questignnaire I to 54.3% for
Questionnaire IV. o '
This percentage of questionnaires was good when consideration was given to the
following: o ' ~ '

1. Mailed qUestfonnaﬁres rormally have received a ¢/ pertentage of returns.

2. Four separate mailingé were adminisiered to the parficipants over a five
morith periéd of time (September 1975 through January 1976)

°
N

(o]

A majority of the Delphi studies showed a sizeable drop in yeturns after
the second or third round of questioning. .

4. The questionnaires, particulariy Questionnaire III, were very time consyming.

Table 1} ‘
Summary of Questionnaire Returns

Total Total ' o Percent Returned.

Questionnaire Number Number Percent of Original
Sent Returned Returned Sample
’ I 141 . 132 . 93.6 193.6
| - ' .L
E — . — ~ : -
1§ | 132 126 95.5 | 89.4 [
o 126 N3 89.6 80.1

IV | 113 07 947 75.9 .




(‘ ,‘ - - [ . -
Data Generated by Study Respondents 1n Questionnaires I, II, and II1

- Quest1onna1re I solicited open- ended responses to the quest1ons, "What skills will
be needed to fulfill the role of the Adult Educator in the next decade?", and “What
knowledges will be needed to fu]fi]] the role of the Adult Educator of the next
decade?" | .

Many duplications were evident among the statements which were submitted on
Questionnaire I. These statements were edited by the investigator to form 48
"knowledges" statements and 53 "skills" statements. It was found.that participants
pictured the adult educator of the future as need1ng skills and knowledges in many
areas. : : "
Table II shows the statements which were rated as "highest priority," as compiied
from Questionnaire Il data, and the mean and standard dev1at1on of each statement
as compiled from Questionnaire III returns.

A total of 20 statements received "highest priority" ranking. The rating scale
- showed little discrimination for lower ranked items since only one statement
received a rating of "4" and two statements received a 'rating of "5." The modal
consensts was returned to participants in Questionnaire I[11 along ¥1th their
Individual responses Lo cach fLtom. They were - then asked Lo eiLher Jnln CON U
~or to write minority opinions explaining their lack of tonsen us. /- . |

A major tonvergence of opinion occurred after the -participants were 1nformed of

the first consensus reached hy the sample. The "average standard-deviation" for. ,

knowledges statements decreased from .981 in Questionnaire II to .762 in Question- -

naire III while a similar decrease occurred in the skills statements, that is from

.9728to .712. The overall rate of consensus found for statements on Questionnaire I'Il
- was 80.4% ' - ‘ . '

Most responaents to Questionnaire Iil joined consensus on most of their non-consensus
 resporses, writing minority opinions for approximately 20 of the 101 statements.
~Somewhat of a trend was generally found in writing minority opinions in that an
Madjacency" or minority ranking that was 1mmed1ate1y next to consensus was changed

"~ to a consensus ranking while minority opinions were written most often to rankings
snich were two or more priority rankings away from modal consensus.

'ahe Toiiow1ng portion of tnis report SNOwWS tne three "knowledges"” and the three

sxvlts” which obtained the largest standard deviations from- QueStﬁonnanve 111
ratings. Also included is the consensus rati ng and & summary 0¥ munoraty opinions
Aritien aoout the individual statement.

Know!edge of rignt.anderong; S.D. 1.170, Consensus rating -"3."

This statement had the Jargest sténdard deviation of all Questionnaire 11 statements
as well as the largest number of non-consensus responses. Twenty~three respondents
~ rated it higher and twenty one’ rated it Tower than the consensus rat1ng of "3."
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' TABLE 2
KNOWLEDGE AND SKILL STATEMENTS WITH MODAL CONSENSUS
‘ PRIORITY, MEAN, AND STANDARD DEVIATION
: 'Priorﬁty :
Statement by Modal Mean S.D.
‘ Consensus '
2 KNOWLEDGES:
.'1. of the ever changing nature of the adult i 1.15 .523
~ and his needs.—-
7. of the functions of the adult educator i 1.32 . 796
3. »of the psychology of the adult: 1 1.13 .504
intellectuai development, adjustment, ‘
/-~ personaiity theory, the effects of aging, : ‘
- the psychology of dying, etc. : . ' o
‘ . 4. of himself. : i 1 1.20 .919
5. of the process. of cnange. ) 1 1.22 677
§. of the principles of adult education. : 1 1.4 .884
. 7. of the broad field of adult edugation as it 1 1.47 .966
relates to the individual, the ommun1ty,
~ ~ and/or society.
8. of learning theories in pract1c~. 1 1.48 .966
9. of contemporary society:, its 1uogroup1ng>
needs, trends 1 1.29 .832
SKILLS: X
1. 1in diagncsing educationa? needs of¥ the 1 1.17 .721
. individual. _ _
, 2= .n convinuous self- 1mprOchenc i 1.15 .588
’ 3. in designing iearning experiences based on - 1 1.18 .713
need.
4. in initiating the set {f-acrualization process i .18 .618
in the aault. '
£. 1n conducting learning experiences bdasec G 1 .25 .82S°
need. 0 :
'&.. in sysvematic .nquirY, critical assessment; 1 1.37 .683
and proplem soiving. : '
7. in communicating.{including listening s«iil 1 T .516
8. a&s & cnange agent for nimseif, 1na1v‘du is, i .27 .800
organizations, and/or the community. )
g. 1in encouraging creativity. 1 1.18 .616 .
10. as a competent instructor. 1 1.31 .780
~11. in creating non-traditional 1earn1ng
: opportun1t1es ' 1.30 778




Those in favor of a higher rating argued that a knowledge of right and wrong are
essential to our culture, to adult education as a profession, and ‘to the individual
-if he is to be effective. "Watergate" was cited as an example of our neced. for this
knowledge while other statements were, "All of adult education is a series of ethical
dilemmas," "Dealing with-planned change implies an ethical stance,. and "Are we only
technicians or do we hdve a value system?" SRR

The respondents advocating a Tower rating were generally divided into two different
areas of thought. The first contention was that a knowledge of right and wrong was
important but that it was a "given" or a part of the individual's background, beyond,
the scope of professional training. The second area of thought was that the whole
question of morality was an individual and changing area and outside the scope of
adult education. One respondent summarized, "This statement is absurd. Who are we
to say?" Another respondent wrote, "The ‘future wil¥ be so fluid and changing that

there will be no such thing -as right and wrong. . Such naivety is definitely out-

moded. " o

”Knowledgg'of Philosophy. S.D. 1}070, Consensus - "2"

Ten individuals rated a knowledge {of philosophy as higher than consensus. -They
generally saw philosophy as a value system which is an intrinsic part of the field
of adult education, forming the basis for human behavior and for the planning of the
future of adult education. A respondent stated, "Without a philosophical base, we

Tack the basis for consensus of work. I see much evidence that adult educators are
too pragmatic. No profession can oferate without knowledge of the philosophical base
of that profession.” Another asked, "How Tong can we avoid it?"

i \ :

Twenty-six respondents ranked the statement Tower than conseLsus. Many of the
responses describea a xnowiedge of philosophy as being ”too'general” or "not that
important.”  Several responses were to the effect that adult educators needed to-
‘hnave a philosopny out did not need (tc study. it. Other statements were, "Too close

. to the nor-scientificy It has a retora of inadequate and e?roneous data about adult
senavior,” “"A.2.£. students don'‘t wish to be philosopnical,’ and "I am more interested
ir, actions thar in ohilosoohy.” : L ! : ‘

Lo . ”

=~

4 -

Twenty-one individuals rated this statement higher than consensus while fourteen

ranked it .ower. Those Geferaing higher fatings centered Qheir arguments primarily
“arouna the necessity of courage for effective ieaaership in -adult ecducation.  Other
statements includea, "Handling controversy is z criticai future skiil,” and "Assertive-
ness 3¢ basic in adult education.” ’ ‘ - : »

owleuge 5T row To Muster cOurage tO make unpopuiar decisions. S.D. .980, Consensus -
V. ) - ' . )

: m!

Taose defending iower ratings stated that tnis statement wWas aither & "given" personal
attribute or was not reaily a. knowledge at. ali K
knowledge on how to muster courage?" -

Ridiculous. .Is there a bady ot

—
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Skill in writing behavioral objectives. 'qui_AfQQO,TConsengys _ong

The split for non-consensus responses/of‘this statement was fourteen higher and

twenty lower. Higher raters emphasized the utility of behavioral objectives in
teaching precise skills and in maintaining accountability: .Some typical statements
were, "If you don't know what you're shooting_at, hoy do you know if you hit it?",
"The times demand greater attention to behavioral objectives for 'proof of learning'
and accountability," "We can't ignore one of our most important tools," and "If we

are to be accountable for programs we must think of evaluation in terms of special
performance on behavioral objectives." S ' 3

Several members of “'.e lower rating group.simply stated that behavioral objectives:
were "Not that; important" or were "overrated." Other illuminating statements were,
"For precise gki]ls‘theyvare 0.K. Otherwise they must be used with caution ok they
become 'group:think' (at which communist countries aré very good)," "I would chamnge
this to a fop priority rating if it means helping adults develop and attain their
objectivess", "This is not our job. Let traditional education do it if it's important,"
and "It pufs the emphasis in the wrong place. The importance should be on discovering
what needS'%o be learned." : : T '

Skill in implementing bepavioral objectives. S.D.- .986, Consensus = "3."

‘ ‘ Iy A ' . : - ]
Although the standard deviation of "implementing bghavioral objectives" was nearly.
the same as that of the "writing" statement, the frequency of minority responsgs was
reversed with twenty persons rating it higher and fourteen lower than consensus.’
Responses were much tike the "writing" statememt's minority opinions. Some state-
ments supporting a higher rating were, "All irfstruction is based on the implementation
of objectives, "A viable alternative with respect to accountability," "We can't .chcose
to be incompetent in what we basically do," and !"Too many adult educators don't know
where "their stuaents are ‘gcing." '

Statements supporting a lower than consensus rqting'inc1uded, "Behavioral objectives
are not critical to the instructional design process," "Good teachers do not always -
require .them," ".earners might not comply," and "Small circles get even smaller when
they are implemented." . _ . ' '

Skiit in cross-sectioning/decompartmentalizing the learning experiences.
5.0. .973, Consensus - "3." R .

. o N

The several written responses used|varying rhetori for. the same thrust in justifying
a higher rating. These responses ere,- "Synthesis and coordination will be more h
important than isotation,” "Over compartmentalized knowledge is man's greatest
probiem," "Let's get people out of'straitjackets," and "We've got to approach Tearning
from the Tearner's point of view - the whole person.”" . g ' t '

Nine persons favored a higher rating of this stateg;nt and tiwelve a lower rating.

o

Four pérsons ranking the étatement lower were either unsure of the statement's
meaning.or labeled it "jargon." Others said, "It seems to deny the trend toward
emphasiging ‘'holistic' approaches," "Overdone, this leads to a lack of depth in

: \ '

[y

anything," and, "Why? - unless it is for a defined purpose."

12
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Categorization of Higher Rated Statements

In order to elucidate higher rated statements, a categorization process was adopted
and statements falling within each category were described and analyzed. "Knowledges"
and "skills" which were accorded a consensus rating of highest or second highest
ranking' were included in this process. Similar statements were ‘grouped together.

and a six category system was created. Through this process, it was found that all

of the selected statements fit in at.least one category while several statements fit
inSp more than one category. ' :

the wix 4“""Vﬂ|jC“L000rlzutlun areas and a briel definttion of each tollow:

- 1. The Kpu]t Educator Himée]f.

Statemeris included in this category were those which related to the'adu1t _
 educator’s personal development, his attitudes, and, ultimately, his effective-
/ ness as a person. . -

v

. ‘ \

2. The Field of Adult Education
e "This category inciuded statements which were directed toward knowledges_and _
. skills which would be of vaiue to the field of adult education itself, including
an understanding of and infiuence on 1ts'scope,'goals, functions, trends. ’

1

[3

." The Adult Learner-

:0)

. - . ! ) .

Skilis ana knowiedges piaced in this category were those dealing with an;unde(—
standing of the adult iearner including making and maintaining contact with nim
and the providing of guidance and leadership. ‘ _

£

. The Adu1t'Educatidn Environment

Categorized nere were statements WUich wevre aimed at'ﬁroviding the aduilt educator
Cwith the skills and knowledges necessary to deal effectively with groups, forces,

and other environmentai factors #hat interact with the process of adqlp.educat1on.
, g ‘ S . S ,

O

Aduit Education Programming
B . ¢ > . . .

P oo L . Py AL U . L. s d . e 5 . .

'Skilis andknowledges included~in tnis category deatt with the -planning, designing,

ang implementation of educational experiences. Also included were certain aspects

of -grogramming such as staffing, resource development, and administrative functions.

o i

w

The Adult Eaucation Process o o o
_ , o D L , K v ‘ R '
Statements of skills ana knowleages iistecd in this cavegory were those that dealt
with the Rrocess of adult educatien as it directly interacts with the tearner.
These inciyded effective. use of métgsds, techriques, and devices, how adults
learn and change, and of process evatuation. . ‘ .

L The§é;§iﬁ“tategories, then, represented various~aspects of the future adult educator's

o “ IR s LN — N i i S b 0 . . . o

e Fungtions® ™ his personal attributes, his knowledge jof the field, ‘and his skills in

doing his job. : S _ ' ST ‘ ; '

«
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A

An AHa]ysis of Quesf?Bﬁnaéﬁe,IV

Questionnaire IV consisted of the twenty statements (nine "knowledges" and eleven
"skills") which were rated “h1ghes§ priority” by participants on previous question-
naires. The gquestionnaire's purpose was to identify appropriate learning experiences
which the adult educator of the future could undertake to tearn'each skill or knowledge.
A list of seventeen learning éxperiences was attached to the questionnaire and respon-
dents were requested to choose two experiences which they felt were most appropr1ate
for learning the. particular skill or knowledge. Table 3 shows the learning experiences
and the percentage of responses accrued to each part1cu1ar experience for all twenty

|

' statements ‘ , , //
Table 3 , : - ‘ /
. LEARNING EXPERIENCES_AND/PERCENTAGE OF RESPONSES FROM QUESTIONNAIRE 1V _ !
X 4 . . ; ' ’ ) . » . : .
: ’ Vo ' ~ Percentage: of
. Learning Experience : - Responses
- 1 _ .
1. Internship (on the job work experience). ' A 15.9
2. Traditional class (lecture, tests, written assignments, d1scuss1on, 11.3
e+ C. I - ] . ) e
3. Seairar - - : . 10.8
4 Sens1t1v1uy, human re]at1ons, or similar group tra1n1ng - 8.3
5. Practicum {on the job research exper1ence) 7.9
, 6. Simulated materials and/or experiences. _ 6.7
" 7. Independent study. - ' _i, 8 5.9
8. Informal discussions with students, professors, and pract;tvoners 5.9
9. Participation®in professional groups/organuzat1ons . R 4.1
10 Independent research prOJect : : . 4.1
11. Non-credit confe:ences (i.e., cont1nu1rg educa¢1on workshops) 3.4
12. Student teaching. ‘ - 3.1
13. Observation 3.0
14. Completing a thesis, d1ssertat1on, or simitar work. 2.6
15.- +Self contained .instructionai modu]es 2.5
16. Modular course offerings. 2.0.
17. Correspondence courses. ' ) .3
18. Other 2.2

, // - ) .
The gene“a1 .theme of responses to Quest1ozﬁaire IV was that the most appropriate
learning experiences were practical "on-tlie-job" situations integrated with university

“‘based experiences, sucn as classes and s Alnars Sensitivity type training was also
fighly, ratég%/gart1cu1ar1y in relationship to persona] development :tatements such as
- "knowledgp oneself” and “skill in communicating.' S

Two add1tona1 quest1ons on Questionnaire IV revealed that respondents had an average
of 11.6 years-of experience as practitioners before becoming adult education professors .

IS
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and that they also had an average of 9.8 years of experience as adult education
professors. ) : v ‘ \

‘DISCUSSION

This study was concerned wﬁbh'thh skills and knowledges which would be needed by the
adul b educator of the cominyg decade, ULi1fzaLjun of the Delphi Technique with adult
education professors as Lhe sample, for the study scemed Lo be an efficient meLhod of

generating a large amount of data’, arriving at ccnsensus, and- gathering minority
opinions. - , : N ,

The ‘adult educator of the coming <ecade will be found in an increasing variety of
roles and subspecialties. Accompanying skills and knowledges, necessary to the
fulfillment of these roles, will Tikewise be varied, but tend to fall into six general
categories. These categories are, the adult educator himself, the field of adult v
education, the adult iearner, the adult education ‘environment, adult education pro- -
"gramming, and the adult education learning process. ' ’ -

Minority opinions generatea by the stﬁdy participants were rélative]y.insignificant*—-—fA*-

whefi compared with an overall consensus rate of more than 80%, thus showing major
agreement among-adult education professors as 'to the future adult educator's skili.

and know'edge needs. Dissent exists, however, among study respondents in their .
opinions regarding, the teaching of morality, the extent to which phitosophy shou]df;,x~;;’
pe studied, the utility of behavioral objectives, and of the importance of scientific
versus non-scientific methods of defining knowledge. o - ) '

AduiT eaucators and those involved in their education should begin ‘preparing for a *
rapidly changing future requiring an increasing number of mul£i-faceted :roles and
supspeciaities. The skills and knowledges generated by this study may serve to form
tne.pasis for ifidiviaual growth ana competency requirements. ‘Professional training
#3317 continue to pe centered in a university setting with. an increasing. emphasis on
practicai experience integrated with classroom and seminar experiénces. - The func-
Tionality of a'dissertation or thesis for, the practitioner may, come under increasing . .
scrutiny. ‘ o ' : :
Future adult educators may &iso'fali increasingiy into one of two categories:” 1)
sncse wnc are professional ecucators who Contro’, direct, evaluate, provide leader-
. <nip, ané ennance the.aduit education process, and 2} those who are facilitators of

the procesF necause oF expertise in & given area. : ’

Adcitionai’ research, rejated to this study,. may be done in several areas: 1) a
corceiation of professional competency of practitioners witn their nastery of the
knowledges and skills rated as most important by respondents #n this study, 2) a
comparison oF +he baseline data of the present stucy witn a simijar Delphi Study
witn-adul% education practitioners as the study sample, and.2) a study conducted in

" the future to examine the vaiidity of the preaictions of the respondents to the present
study. A validation of the study.in the year 1986 may be.revealing ¢na provocative. v
Ni%] the professors of adult education have upheld the tradition of-the Oracle at

. Detphi? o : : ' P
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