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-dialogs, argue over symptoms and fail to consider causes. No'coherent
analysis links: practice to social reality, because low-level . '
slogareering replaces/usefulvanalytic language. Particularly
offensive, career education, another energy-draining slogan, has
. clearly reactionary .potential. Two developments must be understood:
'Social problems have been increasingly defined as school problens,
keeping educators on the defensive and narrowing the analysis to
school practices instead of analyzing schools in society; and, o
schools have become social_credentialling machines, despite evidence
that job perfgrmance is not significantly related to educatiom.
_ Translating career entry into a school problem (career' #ducatiom) is
. a bankrupt idea. The illusion that extensive prior training is. '
. necessary- to. .master bureaucratic occupations is cpeated by labelling
" 'jobs professional. Extended schooling postpones adulthood, while old
. age comes . sooner and sooner. - This social problem probably cannot be.
.solved within a capitdlist system. Educational sociologisté arguing
._ that schools should be relieved of many current respoasibilities -
'\ “nevertheless propose a conservative -doctrine which a suﬁes~ S
T~ capitalist-social system, providing a rationale for edctionary - -
T policies; career education provides a slogan, a’héchanisn for ~
;strengthsning the status quo, in which the docile. tea¢h competitive -
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NO MORE SLOGANS:: CERTAINLY NOT CAREER EDUCATION

There is 'a famous and 'of ten’ quatea ‘passage from ATice in Wonderland =~

o
-

in which’ Humpty Dumpty and Alice have the fOIIOW|ng exchange
”When | use a word, i Humpty Dumpty said |n a rather

s scornful tone,'”lt means  just what I choose it to

/ Pl :

/’ : mean--neither more nor (less."

~

.‘“The questlon is," said Alice, ﬁuhether you can o

- make words mean so’ many d|fferent th|ngs'”

- ”The'questionvis,“'sald Humpty Dumpty, ”wh|ch s U

.to be masterl-that s all. Nl

‘For several : years a lot of well |ntent|oned educators have been

1

meetlng, argu|ng over, wr|t|ng about, analyzung, and develollng models

for someth1ng called Career Educatlon Yet it remains a slogan wnthout

substantuve content that serves,prlmarnly as a front for any number of

Pk

'|nstruct|on 1 actlvutles--some of. thCh are worthwhlle, some the same

old stuff, bmepanul.'_WhiCh lnstructjonal activities f|tvxn which
category d.pends.on who you ask. lee'so_many Humpty,Dumptys; people .

in Career*

ducation make it mean precisely what they\Want_it to mean
--depend| g on their purpose~
The l‘ce in Wonderland game of |nvent|ng new| slogans every so

often tha

\

ducators euther play or support seems an Amerrcan trad|t|on
as'much- part of schoollng as Mom's mythxcal apple pie is'supposed
to be pa t of the Amerlcan kxtchen ance |nventgng slogans isa -

traditiop, plenty of educators just don't reslstia After all;‘lt




doesn't seem to hurt anyone So what f ”ProgreSS|ve 'ducat|on“ in

i

the thlrt|es, ”Llfe AdJustment Currlcul m'' in the fo‘tles and fnftles,

/

. “Open Educatlon” in the s:xtles, llCon luent Eoucatlon” in the sevent|es
. /
\ /

. L. ; . J——

dldn T resultTn any fundamental reorganlzatlon of/our scnools--tney
sure were\fun whlle they.lasted. T ey,were-lafter all somethlng to

T . | / ‘ .
"write about- We are - paynng a. h|g /prlcelfor ourffolly. As educators
i :
we have allowed form to replace substance.|n our d|alogues, we. have
. gl‘_ l & — .
argued over symptoms and fauled;to cOnsnder causes. »We have struggled

|
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ut Qe have not advanced We have no coherent analysas that llnks
. . . \ ;
our practlce to SOC|al realuty--and perhapi we never shall . so long :

" as our language is low level éloganeerlng lhstead of a useful analyt|c '

. i . . *.v .
. . / Sl
t°-°l Lyt / y

Slnce all of thIS has been true for. somﬁ t|me - why snng\e out

: -
‘Caredr Educatlon as a partlcularly offenS|ve{example of an lnglorlous :
. g

-tradition? It is ‘in truth dangerous not Just because it is another

\

energy dra|n|ng slogan, but because of |ts {learly reactlonary poten-

tial. In order to understand th|s potentla‘ it is necessary to under-
y

'stand two |mportant ‘and related devel0pment5 of the last th|rty or

: ! '
. ©°  so years--one has taken‘place'|n~our schools the other in our-society.

In our schools there have been ‘humani st c and liberal successes,
o - s
but these successes have been prlmarlly addltlve i. * they have called
% . '
\ .
upon schoo s to do more and more; from prOV|d|ng breakfast to teach|ng

children'to read' to helplng pe0ple develop a po |t|ve |dent|ty The/°

. - : \ B

consequences of the humanlstlc/llberal add|t|ons to the school's re-

. i
|

spons»bllltles |s that large numbers of people have been sold on the

+

idea that everythung from crime on the streets, to drug addiction; to -

. ,
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the rapidly increasinglspread of V.D.'can be attributed to a failure-

. . . . : N . ¥ .' . )
i of the schools to do thelr job. Some people seem convinced for example,

* - ——

that drug educatlon in the schools wull be sngn|f|cant tn the elimin-

atfon of " drug abuse, These'f“lks are"T:kely to ‘bTame" the §chooTs when

! the.problem refuses to go away. 'In other words, soctal problems have

'
~

been uncrea5|ngly deflned as school problems--a focus wh|ch has kept

ceducators on the defensnve, and wh|ch has Ied to the ever na;rower

analysrs of school pract|ces to the detrnment of an analysus of schools

7

in SOC|ety M|nor|ty'demands for-Justlce have over the years become
more and more focused |n(the struggle for equal educatlonal opportunlty
--a struggle wh|ch while both JUSt and worthwhlle has also contributed
to the definltionbofisocual problems as.school problems. ’
§chools have become" a social credentiallng mechanism, "fii;/*‘ -
-people are routlnely den|ed access. to ocrupatlons not necessarlly

because of a lack of sklll or potentlal, but because they don't have ‘

the proper diploma (credent|al); In many occupatlons the entry point

f already requlres an M, A.,'ln some a Rh D Despite evidencetthat job :

performance is not sngn|f|cantly related to high school, undergraduate,
or graduate educatlon except in the most arcane or techn|cal fields--

and éven then most real learnlng occurs on the JOb. Slnce a ‘diploma

4
\

stands between someone who wants to work, and an opportunlty "to be

considered for employment (not work |tself--Just a cand|date for work)

'\ B

in most occupat|ons the first struggle becomes ‘to get 'a d|ploma

Mlnorlty people and poor pe0ple frequently f|nd th|s boundary |mpos-
i /

.sible to cross. In schools as in society, the cards are stacked against

‘them, the use.of 1Q tests to sort people, underfundlng, etc., etc.,

- .

, etc,, the litlnay is long andlwell-documented{' These practices must

-
D
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‘ be combated--however even if they are changed a substantial number of

- our students will find-that they_can'not.find satisfying employment -

' : : : ¥ - : - . : .
- '~ at a livable wage. Furthermore, a strategy which results "in too many

apébp}é”combetfﬁg'fbﬁ“tbo'féw'jObS”is,nb*1ong'rahgé'solﬁtfdﬁf”ﬁTﬁdéeHT“ﬂ“‘
such a.strategy is ultimately destructive unless society is altered as
well as the schools.

Translating career entry into a school prdbleﬁ as Career Education

—— o -

attempts to is a bankrupt idea.” Understanding some contemporary social
| developments helps tovexplain, at least partially, why thisﬁis true.
For example, occupations have become increasingly bureaucratized and

pfofesékonalized, Over the past half ceqtury.occupations-havevin*_

—

,'c}easinQTy become occupations within large complex bureaucratic institu-

i

tions. Counf]ess éareer lines have been created to handle ;éfatidnsﬁips
\Letwéen“and 4ﬁong éeOple in these.institutions, ;; a phrase ; ]arge
"+ and ever exp Qgihg/nﬁmﬁg; of beople‘in our labor fofce have become
< . R bufeéucraté¢ Théy direétly proéuce nothing. Instead they gervice peopfe | 7 .
~and thiﬁgs much the same way large numbers of troops are néver committed’
té'battle, their tasklbeing the support of front lghe soldiers. Al-
though most of these jobs do'not require that workers have the kind
of sophigtiCated and §pép}alized knoWledge and skill'that‘has been one
of ‘the historic characteristics of'a professional, many, perhép; most,
haQé been ]qbéled professional occupations. This labeling continues
de;pige‘thevfacf”that a réasonably intéllijent adolegcent who can read
;f , : cand write coﬁld qUickly acquire thevknowledgelnecessary to perform most

of these jobs in a felative]y‘short‘period of time. " The illusion that

extensive prior training is necessary.is created by laBeling the job




professional. Entry into a profession reqﬁ}res a-credential, and the
credential required is uswially either a diploma or is earned as a
result of time speﬁt successfully in school. As the number of jobs

\ .

'MHéS”déC]ThedjThMFETéfibhmfb”fhéfﬁGMBér"Of”pdtéhtTalMWOfkefS; thé response ~ 7

pf our politicai and ecoﬁémic system has‘been‘to attempt to éonstri;t
the number of job seeker§ by requiring that they spend more fime in
Acredeﬁtialing agencys, primari{y the schools; befbre they'can be con-
sidered for jobs. This exfended stay in schools may chialiZe people
more thoroughly into the Behayiorgl norms that are neeagd to mainfain
the smootﬁ functioning of our various bureaucracies but little else is
accpmp]ished in terms of béttef job performance. Longer aﬁd longer

periods of schooling have, in effect, delayed adulthood in our society

for ever increasing numbers of peopie until well into their twenties.

By that | mean that although most people are bié]bgically adult by

/. R . )
their mid-teens, they cannot function as adults socially for another

dec¢n » becausé they are cut off'f{om meapiqgful sustaining emp[oymént
until ~“hen. As many uhemployed Ph.D.'s will attest the Qép betweén
vbiologié and social adulthodd is still widening. At the same £ime
that adulthéod is being deferred old agebseems to cdme'sooner and

' sooner as older people are pushed from jobs to make room for younger

people.. Where they are pushed out to is as much a never never land .as-

the 1imbo of endless schooﬁing for a'twenty year old. It is quite \
. AN ' /

pOSSiblé, even likely, that this social_problém caﬁﬁat'be solved Witﬁin
‘a capita]kst.social system.” It is a cruel hoax to pretend that some-

thing called Career Education is even a band-aid on this gaping wound .

Yet that is precisely what we are being asked to believe. We are being
. \ .




. {
asked to jgnore the real problem, which is the way our society is

organized, and we are being asked to trick people into believing that .

the probl?m is elsewhere. Shall we tell unemployed auto workersithat
~Caresi Education would have helped--how Teng are we willing to be dupes

‘and frontmen? = . /

How‘long are we willing to accept the leadership of house sociolo-

,gists who are now arguing that’schoolsbhavekbeen”asked to do too much

7

. ~ .
--that their area of responsibility should be primarily cognitive

development of children and ghat‘other sectors of the society should

assume many of the schools' current responsibilities. waile this
. analysis seems radical (wasn't it Ivan I11lich who first started talking
about de-séhooiing society several years ago?) it is, as proposed by

v

-these sociologjsts, a conservative doctfiné. It holds out the AOpe

of de-schéoling society and‘ﬁutting»an end to the practiée of defining
soecial problems as school problems{besidés. In my judgement that hope
is a false hope bgcausé its starting and ending point is our exiéting
social system (!1lich's analysis recognizes no.such'constraint).

Since it assﬁméé a capitalist social system, its conclusions will

be bounded by the limits of thét‘systém. Thus, this ihcreasingfy
popular sociolbgical critique of the way we educafe our yoﬁng and
-prepare them for adul thood has‘hglped provide a rat{onale for the

¢ _‘reaégionary social policies of our national admiﬁingation and Career

Eduéation has provided a siogan. Career Educatiép is\not a mechaqjsm

for fundamental social educational change but for ‘strengthening the

‘status quo. Frank Pratzner, a Career Education advocate, says it with

chilling clarity:




The ultimate goals of Career Education are individuais

with'stable work personélities who are (a).adjusted to and

satisfigd’@fth their occupational roles invsdciety; (b)
satisfactory’ 't:c‘l>“b'o,th ‘their employers and tb'the“soc‘i"ety '
ofkwhich they are a bart; and (c) employed in an
OCCgpgtion contriﬁuting'tg_ghp balance in the supply

‘and demand for professional and non-professional man-
vpowér.z

3

b

: S
LaDuca and Barnett have, | believe, correctly accused the Career Edu-
cation movement as:

T
w

» Co . portraying our ca;italistic society as a Walt
\ - Disney world in which Career Educated dwarfs skip ‘
| : ‘
\ - .gaily off to their dignified and redemptive jobs in
| . .
| \\ |

the mines, mills, and greasy spoons of the nation

(ana) they do so singing joyfully, Hi Ho, ﬁi Ho, it's

off to meaﬁingfﬁl work we go.”3
} Heavi}y.supborted_by Federal Funds the Ohio State University Center
lfor Vocational and Technical Education, a major force in the Céreer
Educationkmoveﬁént,'began develqping'a Career Education ;urricu]um fn
'1971; It has established a nétwork of school districts to he1p‘A

' develop a Comprehensive'Career Education Model (CCEM). Commeﬁting on '
the program goals of\this Career Education model, Scott Greer recounted;

| had the terrible feeling as | read the goals that

we were dealing with a system in which the docile taught

docility, but a competitive doci]fty. It could teach

-conformism yet have little place for the collective good,

the public interest, the human race

L
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| believeGreer's dlscomfort is well founded and that empty slogans

in general and Career Educatlon in partlculaf must be opposed by all
of us who would transform our society into something better, something
more humane, something more just.~ |

' Those of us in teacher education cannot escape our respons:blllty
because we are lmpjlcated at all levels of schooling from-pre and in-

service training to ‘curriculum development, to helping formulate

policy recommendations. We must allow ourselves to be used. .\
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