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ABSTRACT P T o

" This réview of the state of foreign language
aducation in the United States notes that early grammar-translation
methods gave way fo the Army Method during World ®ar II. Students
learned hoth inductively and deductively and acquired primarily-

. oral<auzal competence, with reading and writing as secondary goals.
Not until *he late 19505 3id- the audiolingual gethod become docainant
in the academic world, witi tapes, new textbooks and language
laboratories and the support of the 1958 National Defense Education
Act. FLES (forelgn languages in ‘the elementary schools) prodraas
enrolled +yo millionschildz=n by-1964, By the late 1960s, the
cognitive-code approach to foreign language teaching took over, with
the goal of equal cosmpetence in oral-~aural, writing anrd reading .
skills, The number of workshops and inservice training programs for
language teachers increased. The 1970s show a shift toward more
humaristic education and individualized instruction, although the
need for continual and diligent study, pronunciation instruction and
the supportiveness of group learning .may dictate against
individualized study. Foreign language study has declined sharply in
the past several years. -To counteract this trend, schools should
emulate the relevance of schools like Berlitz; content courses taught
in the foreign language, which. some colleges offer; and courses that
train stvdents for careers that involve foreign languages. (CHK}
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By MARY H. JACKSON
Associate Profdsgor of Spanish.
Northwest Missouri State L

.

versity, Maryville. -

Cmnparisons can be {ireacher-
oys, but the plight of foreign
Tanguages in the 1930s and carly
i1940°s was cven more blcak and
disal than it is today. Generally
speaking. classroom  instruction
centered on gramniar and transla-
tion.” Students recited rules and
paradigms. they heard litiie foreign™
langtiage spoken, and they rarely
spoke it themsclves. What they
heard or hestitantly voiced sound-
¢d dult and bookish. to.
In addition to this unproductive
« approach to forgign language in-
stfuction in the schools, the isola-
tionism of the United States be-
tween World War 1'and World
War 1I had undoubtcdly contrib-
uted 1o the decline in the study of
foreign languages. Given these cir-
cumstances, how could there have
been any compelling. driving in-
terest in foreign languages? There
wasn't,

Then came Pear] Harbor, Be-
cause Of the desperate need of the
government for people..both civil-
ian and inglitary. with a knowledge
of forcign languages and because

. of the incffectivencss of most for-
cign language instruction, the so-
called Army Method of teaching
another linguage (Thic Ariny Spe-
cialized | Training Program) was
develeped.  Althicugh  the  Arniny
identified and promoted this meth-
od, the American Council of
Learned Socicties had developed
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. ity basig coneepts from  theories
of foreign language learning pro-
posed mach carlier. .

Structardl lingnists who adhve- |
cated this method  believed that
gramar is best Jearned both in-
“ductively and deductively, that is.
by patem dritls followed., if neces- “
sary, <hy exphination, (A pauern
drill iy gn oral eacrcise involving
repetition of a structaral pattern
‘or grammnag problem, The learner
reecives 0 maodel  sentdace and
there @ coe tequiring a response
within thiat harguistic patteri. )

The goal of this method is rapid

-, Cacguisition of oral-aural  compe-

: whey, with reading and  writing

receiving seeordary emphasis. This
method also sgesses learning and
o+ axlerstanding  the  contemporary
life-styfe awd habits of the people
and the customs of the foreign
v country, Traimees converted miles
-, ie hilometers and Aifometers into
miles: they  changed  Fahiresheit
“into Centigrade and viee  versa,
Thewr vocabulaty was seomtenipo-
v rary. practical, psable, They spoke
amd upderstood  the forcign lan-
guige even thongh they svight no
have been Famgliar with its liering
maslerpieces,
) The Ammy  Muhod  involvid
careful selection of trainees so that
thost who entered the program
were highly motisated. intellecty-
ally saperior. and  linguistically
talented. FThe nine months trainees
spent immersed in learning  the
target language were cuivalént
to two years of high whool plas
four years of volldge instruction in
Hhe tanguage! '
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This method could hardly have
failed with so many built-in com-
“ponents to insure stecess, s ef-

fectiveness put the spotlight on .

the failure of the traditional meth-
od of teaching [(mrémagcs.
The academic world shonld have
been  stirred 10 action bat it
dragged its feet insfead. Between
1947 qnd 1953, 46 colleges and
universities  dropped  the  foreign
Janguage  requirenwent  for  (he
bachelor of arls dc"rc'

<AL the annual meeting: of the
Modern Language Awociation in
St Louwis in May 1952, Earl J.
McGrath, U.S. Commissioner of

=hucatién. challenged foreign lan-
Educatién. chailenged foreign lan-_

guage teachers:

Whether we discharge sur world
responsibilities woll or pooely, Tool-
ishly or \II\L'\ ignorantly or under-,
standngly¥ will be determined by our
ability 1o understamd other peoples
and their atulity 19 understund o,

However valuable .our military and * |

forcign assistapee, programs may by,

. our world pmnmn and 1he futuge
uf democragy in e decades ahtid
will not be determined by our military
powcr, nor by our gencrous {financial
and ceonomtic assistanee to other pee-
ples. o Our own long-tenn kader-

ship must rest on firmer, grounds than”

mditiary and other forms of material
awistuic,
Onh  through the ability o e

another langaage even alm;}-:\ll,\ can - -

ong realls - become consigs of the
full mcaning of bemg a member of
another mationality or caluwal group.
It is ingour national iterest to give
as mamsy of our cliZems as poseible
the apportunity W gain these coltural

v hsighis, L \If [ may suy so in the
’ »
V) ‘
Q '
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most coustructiye and kmclly Splnl
our present inatdequate supply of
Amerieans who can speak, read, and
understand other languages has'bu.n
caused in part by the lauguage teach.
ers themselves,

. In that same year, 1952, the
Rockefeller -Foundation made a
graft to the Modern Language As-
spciation to, assess and evaluate -
the role of forclgh langnages in
our national life at that time and
in the future and to develop more

' efiective techniques in thc teaching
of languages.

Toward the end, of the 1950,
the audio-lingual methed, or the
“New Key," emerged and domi-

’ nated language teaching for nearly
A decade, Aural comprehension
.md oral production ‘had priority
over the graphic skills. Dialogues
bevame the order of the day, and
students were cxpcctcd to memo-
rize them,

ew textbooks with less cmplm-
sis” on gramm. © and replefe with
dialogues. and pattern practice
drills quickly superseded the older
books. Tapes of native speakers
reciting the dialogues and drills

. became indispensable to the for-
cign langaage tc'lchcr using this
method. Millions of ‘students lis-
tenedl to these tapes in classrooms *
or in language laboratorics, whi?h
sprang up all over the country.
1958, federal funds were provided
for such equipment, and by 1962,
“some 6,000 high schools had
langhage Iahuratorlcs.

" The launching of Sputnik I in

. October 1957 also sparked a re-

. T

-i




4

-

’

L)

- newed interest in foreign Jan-
guages. The National Defense
Education .Act, passed in 1958,
established nationwide NDEA In-
stitutes which assumed the gigantic

reSponSIblllly of Aattempting to re-.

train sq:vproxlmmclyr 25,000 teach-
ers in the new methodology. In the

years 1961 through 1968, ncarly *
$7.5 million went into NDEA

Institutes.
- In this same penod under the
acgis of federal funding. an old
eoncept reecived new emphasis—
forcign languages,in the tlenen-
tary school (FLES). Prior o
World War il, only 4 few clemen-
tary schools in the United States
offered foreign languages. but by
1964, an cstimated 2 millign
“youngsters in grades K-6 were
learning other languages.
FLES programs varied‘in pai-
tern. Some started in kindergarten;
" some in the first or second grades;

-and many. in the fourth grade. A~

number of sehool distriets sub-
seribed to television-tabght FLES
programs. Larger systems eni-
ployed a qmllf‘ ied 1mtructor to

teach foreign [angua“cs in all the -
. clementary “sehools of that distriet. ,
QOthers required regular classroom |

instructors to teach the language
even if they had little or ne for-
eign language training. (Many ele-
* mentary school {tcachers- in the
early 1960's kept one day's assign-
ment ahead of -the pupils as Lhcy
struggled to learn the foreign lan-
guag€ they were teaching.) Still

other FLES programs depended

on community efforts and inet
onee a ‘week after sehool,




But the foreign language teachs
ing profession became disillusioned

The audio-lingual method did nat
prove to be the panacea that some
had believed it to be. Many stu:
. dents rebelled at memorization of
dizlogues. Some did not always

perceiving identical patterns in
similar structural ielatfonships),
and the behavioristic theory of

complained about lack of rele-
vancy. The oul!ook was discourag-
"ing.

The soul scarching that gripped
the profession at that time resulted ¢
in the cognitive- -code approach to

. the teaching of foreign languages.

+ * This successor to the audio-lingual
method is an amalgam of the best
linguistic theorics devgloped since
the beginning of the centusy.

The objectives-of the cognitive
approach are lo simullancously
develop competency in oral-aural
skills. reading, and writing: it is

fashion as did the audio-lingual
but rather from g focus on struc:
tyres wnd Ilnglusllc functions to *
oral-aural exerxises, rcfldlngu and
writing.

Whereas the aadio-lingual pur-
ist did not use the students® native
language in the (.I.:ssroom. the
cognitivescode exponcm reeognizes
the futility of trying to explaip the
unknown ana difficelt in the for-
cign language. In all fairness, it
. should be pointéd out that nany.

many teachers of foreign lan-

Ld o ¥

in the latter part of the 1960's. *.

" grasp Iearmng by analogy (ie., .

learning was challenged. Students

more descriptive than prescriptive.
’Ivdoss not-proceed in an inductive ’

Y
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guages .throughout the United
States have been successfully using
the cognitive approach for years
cven though they may not -have
known it by. that name.
' \Along with the developinent of
the cognitive-code approach, there
. was an increase in the nuiiber of
workshops, symposiums,“and in-
service training programs for for-
eign language teachers in an cffort
to upgrade programs and curb the -
nationwide degline in the stugdy of
‘forcign lariguages. Thousands of ¢
dedicated teachers took summer
" courses—cven when this was not
required of them—to improve
their teaching and their compe- - ?
. tence in forcign langunges. Chlture
‘ capsules (i.c:. studics and presen-
tations of segments of the foreign
culture) were developed™ and _
‘teacher-pupil interaction analyses
were made. ‘s
. Sccondary schools and celleges
began to grant credit for study
abroad} Bilingua) cducanon bc-
came a reality.

But the growth of the cogmlwc-
code approach; the proliferation
of workshops, symposiums, and:
seminars; and’ the_development of
supplementary learning  activities -
sre only a part of what has becn
happening ‘in forcign languages. ..
Up ‘until recently, .the emphasis
in this discipline and in others as
well has been on teaching meth-
vds. Now the focus is shifting from -
the teaches and instruction to the |
student and learning. The concern

. is humanistic and not mechanistie. .

-

The 1970s will probably be
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known as the decade of individuai-
1z¢d istruction, an approsdch which
nany today hail as the new pana-
cea. All will agree that it should
play an important role ind ednca-
tion. As a matter of fact, uiiny
goud 1dchers have been individ-
ualizing their forcign language in-
striction o some degree for a long
tine. . R

Briclly. individualized instrue-
tion s invtruction on a tailormade,
basis which phes intoghecount the
studeut’s aptitude, interests, tal
ents, motivation, and goals. Pro-
arammed instruction, mini-conrses,
and fearning activity packages may
allbe a part of it. (However, pro-
graghmed  learning is not neees-
sdrily synonymous with individual-
1zed instroction, becanse if every
student  reecives the same  pro-
grammed  material  regardless of
ingerest o need, instruclion has
not been individualized.)

An_cxtensive individualized in-
strction program is net always the
best pedagogy. Teachers should
give cacful consideration 16 a
number of questions before cm-
barking on sich a program,
~ For cxample, does the library
or media center have safficient re- |
sorrces and instructional malerials
to angment such a program? Will'”
stindenis 'be able 1o drop the pro-
gram ewithout penalty, and what
provisidig,will be niade for those
who do s0? Will one wacher be
respansible  for the program, or
wilesponsibility be shared? How
will students develop oral pro-
ficiency in the kanguage? (This is
one of the miin considerations in

1
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individualizing instiuetion. of for-
eign languages.) What about prop-
er sequence of courses in tae for-

cign language? (This can be a.

serious difliculty if students take
a wide variety of mini-courses, be-
causé studenis with varying de-
arees of proficiency may be in the
same group.)  ~

Individualized instruction ¢ for-
eign languages al the introductory
level may not be the most produc-
tive approach for the majority of
\ludcnls for the following reasons:

I. Stysents neéd to become ori-
cnu.d to learning a foreign lan-
guage. It is not a subject that they
may study spasmodically or not at
all until the”day before an exam.
Each day’s learning builds on pre-
viously acquired knowledge.

2. If students study independ-
ently, they may establish poor pro-
nunciation habits.

3. Many students feel self-con-
scious and. ill-at-case  when  at-
tempting (0 utter sjrange new
woirds. A group-learning situation
mahes it easier. for some to over-
come these inhibitions han one
in which they are listening to
thewselves.

4. The esprit de corps and c¢a-
maraderie that so often are part
of a class situation may-be impos-

sible to develop in many individ-

ualized instruction programs. How-
cver, the highly motivated and
dntellectually superior _stmdent or.
the slow learner may benefit from
an individualized pregram at,the
Iin}rmfuclury level.

Despite (b positive  develop-,

O
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ments in foreign language tcach-
ing. the study of forcign languages
in the United States has declined
sharply in the past several years.
Collcges and universitics  fromy
coast to coast have relaxed or
dropped their foreign language re-

’

quirements. Many high school for-" -

cign language classes have fewer
students thay in previous years.
Scores of clementary schools have
discontinued FLES programs, .

Why? Is it because studying
forcign languages is nol/r:::all)r
mcaningful to -students?. Has the
importance of foreign -danguages
diminished in the cyes of the pub-

Perhaps onc clue to the answer
6 these qucestions is to be found
in -language schools throughout
the nation. Last year, the Berlitz
Schools of Languages of America
rcported that forcign language
training for corporation executives
makes up dver half of its business
compared to a negligible amount
20 years ago. The Inlingua Schools
of Languages, a ¢hain formed
seven years ago. now has abont
140 branches. - o
Anviher elue lics in tlie suceess
of content courses taught in the
foreign language in a limited num-
ber of institutions of highér edu-
¢gagon. Some forcign language
speciglists have also advocated in-
terdisciplinary courses at the see-
ondary wchool level. . .
The message scems obvious. If
,harcign language courses are rgle-
fvant, students will enroll in them.
he healthy survival of the study
of foreign fanguages would secm

13
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to be contingent on a new role for
forcign languages. The future
should sce more emphasis on
courses that can assist those who
plan for carcers involving forcign
languages——courses  emphasizing
tr7 aslating, interpreting, travel and
eurism, internatiohal 1aw, inter-
national trade. and so on. ,

The profession has again been
. challenged. Tt must meet that chal-
lenge successfully, productively. Tt
can and it will. ™
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