N

-

i

-

»

-

rd

# . - ) a

// c o e "
'a ‘ - . . : ¥
B - . - o

o DOCONENT RESOME STt
®D 122569 - - ™ e o EC 082.987 -
“ AUTROR Markel, Geraldine: And Others s
TITLE . Assertive Training for Parents of E:ceptional
Z A Children, . _ L
PUB DATE apr' 76 . : & ‘ o .-
NOTE _ 19p.. Paper presented at the Annual International
: : Convention, The Council for Exceptiopral Children .
(S4th, Chicago, Illinois, April 4-9, 1976) : v
EDRS'ZBICE MF-$0.83 HC-$1.67 Plus .Postage
DESC&EPTORS Case Studies; *Child Advocacy; Elementary Secondary

P . Pducation: Bxceptional Child Bducation; *Gifted;
. *Handicapped Children: *Parent Education’-*?arent

-~

: -School Relaticnship; Teacher Role ) s
IDENTIFIERS sAssertiveness , o
R =c ) f - ' . -
ABSTRACT ' ' o Tt ' "
, . nssertive training is offered as an effective aeth

for parents of exceptional children to attain their legitimate ri
Tegarding their ehildren's education. 3 mother of a retarded child
recounts her experiences and frustrations.in participating in her
Jchild's EPPC (Educational Planning and Placement Committee). Some
rights of parents (such as the right to attempt to plan the best
.progran for the child) are reviewed, and assertive training is
described in relation ‘to affirmation and iamplementation of rights.
Also provided are exanples vhich illustrate the differences between
nonassertive, aggressive, and assertive responses that.might be aade
during interactions between parents and school personnel., Offered are
brief sectiorns on teachecs as amodels -and resources fof parents;
positive and assertive physical ard veérbal behaviors of parents and
teachers during conferences; and pointers for parents on working with
the school to get the best education for: the child. (SB)

. - - AR

* Docusents acquired by ERIC inc}ude many informal- unpublished-
. * materials not available from othef  soufces. BRIC makes every effort
* to obtain the best copy available. Nevertheless, iteas of amarginal
* reproducibility are often encountered and this affects the quality
* of the microfiche and hardcopy reproductions ERIC makes avatlable
* yia the ERIC Docusent Reprqduction Service (EDRS). BDRS is not
L ]
L ]
L ]

ALY

responsible for the quality of thé original documsent. Reproductions

supplied by BDRS are the best that can be made froa the original.
aaaaaamaaaaatt&aaaaaaaaaaaaaaaaaauaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaa

R . " . s
ot I//

.,

SRR eRRE R #t#fﬁt####ttt#t####;###ttt#*‘tt#tﬁtt##tt#####tt#tt##f#tt*###t#t

*
*
»
*®.
*
*
*
*
*

q




1
1

ED122569

¥

.a;
&
.

&

LY

pes

///

. H ) i ‘
Geraldine Markel ‘ o .
Assistant Professor ' ' .

Department of Special Education * .
"The University of Michigan -
Ann Arbor, Michigan 48104 . ,

i . - N )
Rachael Bogusky ei ‘
Assistant Professor .
Department of Guiddnce and Counseling v
The University. of Michigan P —
Ann Arbor, Michigan 48104 ’ '
Judith Greenbaum. )
Lecturer o ' :
Department of Special Education
The University of Michigan
Ann Arbor, Michigan 48104 -
Linda Blzer 7
Learning Disabilities Consultant . ‘ .
Amherst Public Schools ' ' .
Amherst, Massachusetts } ) . -
Carole Rycus ' ' ” *
Teacher Consultant : ’
Ypsilanti public Schools . . - e LIS
Ypsilanti, Michigan 48197 L O

!{.- - .
i

R , “ O

VS DEFARTMENT OF HEALTH,
GEOUCATION 8 WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT WAL BEEN REPRO.
DUCED EXACTLY AS RECEWED EROM

Annual International Conventipn AT T COTs B e o s Ris

T ., 54

' o B . U STATED DO NOT NECESSARILY REPRE.

_ a L% . SENTOFFICIAL NATIONAL INSTITUTE QF
.o Chlcago , Il1linois EDUCATION "Osm'bu bR pOLICY

April‘;:b, 1976 : ‘ PR

- - 5
- ' . . - * 1

1 £ .

The Council for Ekceptiffal Children

th

4
.w

“Assertlve Tralnlng for Parents of Exceptlonal Children"




.

&" -

b

-

e

r
o

o~
-

"Assertive Training for Parents'of'Exceptional Thildren™
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A Case Study : ' /
. -1 am’ the parent of four children, the youn%est of whom 1s

~

retarded and braln damaged. Like many parents, I wear t#o hats
in relationship” to the public schools of our city, one qs a
professiOnal educator, one as a parent whose c¢hlldren are in
the school system Actually, I wear three hats:. parent of

three normal;thildren, parent of a retarded child ( and belleve

me , theseltWo hats are very different), and professlontil. Many,

of -you are'parents with children currently ingﬁ£ewschool systems

of xoﬁr clty and many of you are also profESsionals. As you

read this,”I would 11iké you to wear your parent hatfhost of the
. . /J . '

e - /
time, and 1if you don'¢ have 1t, try to remember what it looks
' !

like. If you are also the barent of a handicappedfchild, as
I am, you will know what I am about to say 1s common experlence,
and all too true. In Michigan under our Mandato y Act, EPPC's

»

must be set up for each handicapped c¢hild. Th¥d§-EPPC (Educa-

' ". -~
,other parentdl rights and 1s hailcd as a glant step forward

: . -
tional Planning and Placement Committee) must ¥n¢lude the
=2, _

parent of the_ghild under discussion. Mandatgry ensures many

A
Vi

in %hi:ﬁardﬁ \But, do you know that whef® I g0 to my own
P L
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EPPC for my own daughter, I make sure to take along, a friend?
‘ I/paﬁe//; much or more education as the. professionals attending'
.' ’éthe meetingkng am middle class like they are, #nd white,‘and o
| Fcertaiﬁly know my way around the publip school system, since I
have been a resident of the city for g7 years But I féel

4

'cowéd when I go to the EPPC., I, often feel that what I am belng

. » " N N - .
given is charity, not my right, but somethdng someone is grant-
#
.. 1ng me out of the goodness of their heart. I feel guilty be=-"

L 2 .

-epuse my child is sometimes veny disturbing in school, ‘and I
A ' ‘ feél that I am a bad.narent In &urn, 1 get angry: defensive,
.apologetic, aggressive, nervous. 1 d0n't mean to say that the
_professionals have caused these feelings in me. Some negatiVe
feelings I certainly bring along with me, either from-pasth
encounters wlth professionals, or from_that remnant of gdilt
that all parents of handicapped children feel.  We always
worry: have we done enough for that child, have we short-
changed our other-children? Let me glve you‘an example of
what happens:to me as a parent. When my oldesg son was 1n
kindergarten, and 1 went for parent-teacher conference, 1
'fwas S0 pleased to go, I was exclted, I dressed well, I was
' ; really happlly anticipating that conference Indeed, the
. f tEaEper told me: your son is brilliant, he's Find, he's
X '. warm; 1t 1s a pleasure to meet you, you must be a marvelous
parent. That's. almost a direct quote from the conference

‘with my sgn's teacher. However, on the other hand, when my

daughtey Susanna, the' retarded child, was five, and in kinder-

garten, I was nervous and tense before I went to the conferernce.

\‘l‘ . 4
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Indeed, at the conference I was told: "your-daughtef can't - . \
stay 1n kindergarten, maybe she goulﬁ attend for just an hour
a day": "what, you don't agree with'that?" "Are you just
tyyiﬁg to-get,rid of her?" .I felt guilty, angry, defensive,

as 1f-;‘was a poor parent. How could both those things have
"occurred to me, did I really switch from belng a. model parent,
to a poor parent? Is there something that professionals are
saylng, 1nadvertantly, to parents of handicapﬁed cﬂilq}enb
that they indeed possess less valus? Mﬁ expériences are

echoed by those of, other parenss. Under mandatory,-parenps

are to partlecipate 1n the sducational planning for thelr

chlld. Bu} how do EPPC's really work? Mandatory,cslls for

at least thred professionals to attend the.ﬁPPC for:eséh child:

a member of the dlagnostic staff, a member of the administra-

‘tive staff, and a member 6f the feaching stafif. Often ﬁhere :

are as many as sevsﬁ to ten professionals'at an EéPC--aﬁd'one
«

parent. Can we really expect that parent to participate f

in the planning,Jand, if disagreement arises, not act aggr
sively or defensively?‘ We know tha? the' pareht has brought
with-him a nistory of interaction with the schools,'apdfa
histdfy of thelr own sroblems with theiﬁ‘child Can we really
.expect the right program for the child to emerge under these )
circumspances? Is there some way we can help -the parents -
overcome their anxlety, become well.ingormed, act assertively,

and subsequently feel successful in hélping plan for their child?

An overview of some legitimate rights of parehts and/

dlSCuSSiOﬂ of an effectlve method for,attaining these rights
A

will be a beginning. , 5 - /;/// K .
. : <
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Some Rights of Parents

»
~

It 1s.critical for parents tQ have & clear belief system

Il

'“or‘view of their rights prior toahaving sschool conferences,
Identifying rights will help the parent during meetings since

it will provide suppoq; and Justify a firm, consistent stand 2

for what they feel is best for thelr child.

LS

The following identifies some basic rights of parents: -

‘ -The Right to have prescribed procedures followed as'outlined .
in leglslative .or school manuals.

»

-The Right to krnow about avallable services Or faoilities. fe

. s
:TneﬁRight to attempt to plan the best program for your chlld.

N . n Vet ' - ) ’
~The Right to ask for explanations from professionals.

-The Right to play the role of parent .and ¢hild advocate
and not to view thlngs as an administrator or teacher.

~The Rilght to be treated as a capable human adult and not .
be patronized.
-The Right to use one's Judgment to help declde the priori- -
. ties and schedules. . )

’ 1

-

~The nght to refuse inappropriate requests or pressures
without feellng gullty, selfish or ignorant. . ] . e

~The Rlght to have one's’opinions given‘the'same respect
and conslderation that others are glven.

T




skills improving an individual's appropriate expréssion of

Assertdive Training

Assertive prainiﬁg 1s a facilitation of a set of soclal-

S n

pérsﬁﬁal feelings, maintenance of personal rights;”éﬁduﬁeet—

ing of personal néeds. _ _ ' ST
Ass€Ftive training, though 1t has existed since the late -

forgies as part“&f beﬂavior’therapy (Salter, 1949), has recentﬁ/:

ly begun receiving increased atteption, partly 1in response//

to hu%an-growth and self-actualization, change 1in sex rqlé\

exﬁect%nhies and increased visibilitﬁ‘of the women'S‘ﬁBve-

ment.  Assertive training is basedSQn the theory that‘social

béhawib; 1; learned behavior:‘ Since roial;behavior is

learned, 1t can be unlearned and replaced by more appro-

priate and satisfying behavior (Wolpe, 1958, '1969); Wolpe

and Lazarus, 1966). Therefore, i1f an individual-has learned

a set of responses for a certain situétioﬁ or group of .

sltuations and 1is unsatisflied with the results wbich these
pehaviors produce, other behaviors which would be more

gatisfying or rewarding to the individual may be learned.

Ski1ll training in assertion identifies a definite set
of interpersonal behaviors which are defined through a

systematic-instructional program.and refined by the par-.

ticipant throughout the process of learning. A 3§stematicv
assertive training approach focuses on assisting participants
to identify interpersonal rights, to develep and practice

assertive” behaviors, to be aware of emotional anxileties
N - Q " .

which 1nh1bit écting asscrtively, and to decrease the

i " L]
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emotional anxlety through active practice exerclses
(Jakubowski—Spector 1973) Through systematic assertive
training, individual participants become more sengitized

to thelr individual beha/ior styles 1n dealing with person-

to-person communicatiqﬁé.

Assertive-behaxior is that type of interpersonal
.v/ll ’ . ¢ .
behavior iqﬁhhic an individual activély communicates his/

her'perspnal ni;hts without Jiolating the rights of othersr
Assertire beéaéidr is a direct, honest, and appropriate
expressioa of one's feelings, opinions, and bellefs
(Alberti and Emmons, 1970; Lazarus, 1971).

-Other skills are involved iIn the assertive behavior

.t

for example, skills in confrontation (indicating discrepan-

cles in apother's behavior or communication), skills in

empathy (indicating respect and consideration not de-

"

ference for another'persen), skills in.persuasion (asserting

an opinion with respect to another's opinion). Appropriate

-~

aasertive behavior enhances selfT-esteem and accomplisheaﬁ,wm

o«

the individual's goals. -

-

Nonassertive eehavior is that pype of*interperaoQal
behavior which enables an individualis‘rights to be violated
in one of two ways: '(a) an individual. 1gn9res his/her
personal rights; (b) others aré allaﬁ/d to infringe on an
individual's personal rightg. The individual 1n denying

and inhibiting self from expressing actual preferences,

experlences behavior which results in hurt and anxiqus

feelings. In allowing. others Lo ‘violate one's rights, .7

- . et
| ‘ 8
8
.
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desired goals aref seldom achieved. _~- R

Agegressive ehavior 1s that type of interpersonai

+

,» behavior in which an individual expresses his/her rights
without conside apioh for the rights of others. - The

violatlon of th rights of others. results in domination -

’ -
I »

agseytive tr ining to promote destructive, aggre§sive

1

behavior. Rather, assertive training focuses upon indi-

nd has

ts and_ﬁésertive Training -

" The goclety has often placed the parent in a no-win

.81tuation On the one hand,'schools reward qulét, passive,

¥
N T ‘_"‘J/.‘

they are|labeled hostile and aggressiveugf/,szﬁ
On & continuum of involvement the nefm or set of




passi&e, and acceptling parent. At conferences thils type

of Qarént nods a lot, asks few questions, gnd is nice,,,ﬁﬁff
the one gxtreme weifind parents who are so passive, unskilled,
or uninvolved, that they are pﬁnished by being called neglect--
ful or bad pa;ents-—and on the otheﬁ;expreme, parents who

are so involved or '"pushy" that they are labeled hostile or

trouﬁlemakers. L d - . -

There is a Pightful place for a parent who 1s knowledge-

able, involved, and stands up for rights°

[

With the advent of mandatory legislation, malnstreaming

concepts, multi-plurity 6f schopl problems and low budgets

-

thils situatlon can not continue,.
+
often functions during conferences,

A hilerarchy of power that
from the physiclan, -

psychologist,“administrator;

I

teacher to the last partlci-

pant, the parent--precludes reachlng the ultimate goal—-

effective 1nfprmaxion sharing, declision maklng, program .

p ng and follow-up.

. The schools work for and are supportea by the parents. o
e

" As consurfers they have legitimate rights and more 1mportan€fﬂ N
b

are critical as team members at conferences. Mutual re-

-~
>

Sponsibility and respect will help attainjléng-ferm positive

- i
L .

educational gains, ‘ -

School‘systems like other syst.ems often attempt to . » ¢
maintain the status quo. At this point 1t 1s the parents
who must Impose themsélves forcefully at first to make
the system respond. The first steps, legislation and

The next step 1s for parents
10 v

litigation, have been made.




) to acknowledge and~affird their rights.’ ) ' E
] Assertlve tralning for parents of exceptional chlldren
can provide critical tralning in skillls necessary for this

i
affirmation and implementation of rights. It can support

the éttempt for open, ponesf,'and more effective communica-

L tion during school conferences.

'

"Examples of Assertive Responses

The followlng situatlions are provided to illustrate the
differences between nonassertive; aggressive, and assertive
responses-thét might be made ddring 1ntefaction3 be tween \\H

.parents and school personnel.

) ) Example 1: Backgroﬁnd: The parent has made a request of the

\ principal. - : \\\

L Principals Statement: "I wish you could see it from my point

of view. We have 15 other sfudents in that class and”your
child 18 Just one of them.”

Problem/Right: The parent 1s being asked to pl&ty a role

other than parent - i.,e.,, administrator, teacher..

Parent's Respopse: Non Assertive Response: "I guess if I,
was doing a better Job at home this wouldn't happen."

Aggressive Response: "If you were more efficlent, you'd

have more time for Johnhy's speclal needs." o

Assertive Response: "My role 1s that.of a parent, not of

an administrator or principal. My main concern 1s my child. .

Your's is rmanagsaoment of the elass.” -~

o - 11 ‘ .




Example 2: Backn#o d: A psychologist 1s talkinf to the par-

ent at an evaluatior -and placement conference. i .

Psycholopglist Statemégnt: "I have reviewed John’s tests and ~
- i K

he 1s mentally defe#tive.“ . .

%roblem and/or Rirht: The parent has the right to ask for an
. 'S

3

explanation.

Parents qugpnse: Non Assertive Respcnse: "Oh my God" -
Parenthz;zéﬁuand runsbout.

Aggressive ResponSQ: "How dare you call my child defective."
Assertive RQ§QOHSE% "Isn't there something in the law that

says that you're subposed to‘explain tests and what they mean?"

.

’

Example 3: Background: The teacher ia responding to é'reQUeat

made by.the parent |[during a conference.

Teacher Statement: | "Now Mrs. Burton, you're being too emotion-

al. Most parents féel this way. You're so involved with your

own child that you can't make thc best Jjudgement for hpm."

“Problem &ng{or Right: The parenﬁ is being ‘stereotyped and not -

. . e .
deElt wity as’an.individual. The parent has the right to be

treated asta capable adult, and not be patronized..

‘Parent's Responise: Non Assertive Response: "Well, I guess -

you're right." ‘

Aggressive ‘Responce: "You're 1azy and Just want,to get him

out of your claas.”

Assertive Response: "I feel that I have legitimate concerns

about my child and this prosran. T hope you will 1i:ten to ny

concerns as this child's mother, not an "an emotipnal_parnht"."

L] [
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. In these examples, the non-assertive responses sh)w‘

- . v

- ‘parents accepting the schools Vview or blaming themselvés

¥ for the situation. The reactions foster guilt, anxiety,

L

and often avoidance or aggression at a later date._ The ’
aggref%ive responses blame ‘the school personnel for the

problem or "tellS them off"., This usually fosters more

hoatility and-a cycle of negative interactions. Neither.

"7 type, of response 1s apt to foster a continued positive

“iteam approach to a problem. The probleu and the chlld

o
Fa

-are often lost in such interactioms.

The assertive response‘attempts-tc focus on a clari-

fication of & law or role or a hescription ofda,feeling
in an oﬁjective'uay. This is a non—conffonting, non=- ‘
blaming‘description which centers on hsmmunicating infor-
mation 1n a way it can be accepted. It s a more buéiness—

like response 1n that 1t indicates-control and task orien-
'J..

‘tat ®hon. Asseutlve'respanses are an attempt to continue dis-
. . o - ’ ‘ A

cussion of viable alternatives‘rathen\than cloaing dils -

@

cussions with name calling, emotional outbursts, or accept-

ing pIans that the parents do not understand or like.

It 1s not . easy to'become more;aSsertive. It takes .

concentration, practice, and at some time; fallure.. In

addition, 1t involves teachers as well as parents.

- .
E)
| ¥
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“for the parent.‘

. * S . . -
LIS . Ll w -

Some Tasks f‘or‘ Tea.o}'ler’s S "

El

» ® 3

They need to be informed ‘abeut federal or

state 1aws,and local 0ptions regarding handicapped children.

[

To a 1arge eytent teachers act as models and res0urces'

r

i

TeachePS‘should be dware of communityﬂresources so that they™

.can give the parents advice dn additional services orifaciliq

-]

—
]

ties.needed by a child.

- Teachers will have to constantly

reassure some parents that public educatiOn of a handioapped’

jchild is a right and not a?charity - Parents should not-have

v

. . . “‘ o feel grateful for service ror should they fear that ser-r

-tvices might be witbheld because they differ in opinion or
. e . o ' ’

B
ask questions.

for parents in the process of setting priorities and makirg .

educational decisions

*

.conferences for parents and sypporﬁ assertiie behaviors,

4

Teéchefs and administrators afe facilitstors

The teacher can be an 'asset at SR

T

1

Positive and Assertive Behaviors During Conferences

» Practlcally there are ways that parents andmteachers'“

can foster positive and assertive Behaviors duringjcon-

ferences. These incldde physical as well as verbal be-

-~ . .

haviors.

“x
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PARENTS

Physical Behaviors

Sit 1in the middle of the group- - 1.

not at the end of the line. .

. Sit in a relaxed posture. /// 2.

Attempt to have a relaxed ., -'3.

flacial expression

Look directly at those talking 4,

to you.

g

. Aveld excessive ,jor unrelang/r 5.

hand and body movements

Fo

Avold nervous laughing and. 6.
. Joking. However, humor may ;

help you get your peint
across and/or reduce a
tense situwation.

Verbal Behavlors

Present your c¢omments in a : 1.

simple and positive manner.

Be firm by repeating your 2.

comments. -

Speak in a tone that can be 3.

heard by all members.-

" Provlde the facts or reasons k.

but do not glve long-winded
explanations, excuses or -
apologetic behavior. :

Avold stammering, whining, < 5.

pleading

¢ POR TEACHERS

.

Sit next to the parent.

Model a relaxed posture

/
Smile at the parent

-

Look at the parent'and
include them.as you

" are talking to other

professionals

Touch the pazént in a
comforbing way

Suppqrt a arent,‘
when feasy le s

Restate in a simple ~
and pOSitiVe marnner
statemgnts made by
the parent, checking
the intent of the
message.

Repeat your views 1n
a calm manner.

Ask the parent to
speak so that other
members can hear
theé comments..

OQutline .your verbal .
descriptions-~i.e.,
"there are three
factors, first.

Tell the parent about
a right they have so
they do not’ fezel they
must plead.
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' Pointers for Parents

More:generally there are other ways that you can‘york”

4

L2

L

with your chi;d's'fchool so that your child can getgthé-

. education/yhat is best for him

Il

“

3.

=

7.

8.

-

, ) . .
& ’ -

You can ask your child's teacher to have a conference
with you, Just as she or the principal can ask you to
attend a conférence about your child. ‘The conference
sheuld be at a timg and place that 1s convenlent for
all-of you.
Trepareeyourself in advance for the conference. Ask
‘your child how he feels, look over his school work.
Write down your questions so you won't forget them.
Practice Saying what you want td say. If you think
the - school is planning to move your child t¢ a . -
differert ‘class ask the prinecipal if you can visit
the other ‘¢lassroom or special programs to see 1f
you think your child belongs there -

Two he€ads ar better than ore: bring along your
husband or Wife or a friend to any meeting. or con-
ference you/ attend regarding your c¢hild. Your friend’
can, heip ygu declde what was actually sald by the
groqp and help you get your own feelldlngs across.

Keep a file of all papers and letters regarding your
11d--all letters you recelve from the school and
q 1l letters you send to the school.

,Ask to see your child's school records--the teacher

or the prinpipal can expldin them to you.

If you are confused by what the teacher, the psycholp-
gist, or anyone at the conference 1s saylng, ask them
to explaln s0 that you c¢an ungderstand.

If someone asks you questions about your home life, he
should explain why this Information 1s needed.
onlj those questions you feel are appropriate.

It is fmportant to find out from the teacher what
strengths and assets he or she sees 1In your child as

well as what weaknesses and deficits may need attention.

You too should write down your chlld's strengths and
good polnts, as well as the things you are goncerned
about. This will help your chlld find ggti@ities in
which he can fec uceessfnl. yd

S

Answer

‘e
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. 9, At the end of £he'conference,.make sure that: r
5) the“teacher has'told you* what she-promises
to do to help your child 1in school; -
B). ypq/ﬁave told the . .teacher what you promise
- " .«to do to'help at home. : /f/ﬁf
T oe) -yoh hévQ set up another appointmeﬂt'f d{ 4
how your child has progressed x'
10. * Be sure to follow throughuwith any plan yoy and the. e

calendar . .

-

11. Remember, you have a right to speak ip 1if you >
feel the recommended plan or speclal program i a'good /
one for your.child. Ask for another- conferquﬁ ...... 3 3¢ re7/
view the situation. . w /

12. If your child is handicapped or has a 1eafhing problem,
Join a parents' organization which is interested .in
helping familles of children 11k€é yours. Askyo chlild's.
teacher or dottor’ to give you a Xist ,of such ganizatlons.
Parents’ groups have long worked for chil pen s rights
to. a good education - work with them - help. them to help
your child. //

13. Meet with other parents ¢on an 1nrormal basis.’ They®
have faced many of the same problems you have, and may
be able to help you.

14, Be involved with the scho i1 and 1ts personnel.on an .
informal basls so that they are acquainted with a person,
a helpful human being -~ ndt only a person #tanding up
for one's rights. It 1s important to malntain a good
soclial relationshlp between the individuals involved
in ygur child's school 1life.

' - A

Conclusion - ) ., . -

A

Asseftive trainin@ for parents;of exéeptional chlldren
e ‘ '

can brepare'paqgﬁfs for interadtions Wiﬁh schooi personnel
durlng cogﬁer;;ces |

Q;é/}tive training 1s the facllitation of a set of skills
improving an iqdividua;'s apprqprnaue expr:saion of fesliugs,

2

maintenance of rights éﬁ&'meet;hg of needs.

‘ 17
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+ Behaviorally, parents-need to learn to listen, accept, .

> and/or refuse 1ldeas of professionals} deny unreasonable re-
Quests, accept and ﬁroviie positive statements, €Xpress their,

cifie optlons during school conferences.

-

opinions, ard ask for sp
Skills. In these areas will reduce anxiety, increase posi- 1
s tive feelings and provide a better framework for parents work- =~ {
. - * ing with school personnel < ' ' |
” Assertive tralning for parents of‘handicapped‘children
will facilitate more open honest communication dﬂfing school
_conferences. Parents have rights and_such training will ;
assist'them in attaining-and maintaining these rights and r
the intent of recent legislation. Assertive traininé s
-*not a,panacea, but a step, an additional skill, in thé' par-
ent?s repertolre, * The goal is a team approach and solutions .
L to difficult proolems, changing times, and low budgets. The |
" more dissention there 1s between parents and school personnq&
or between various professionals, the less time and energy :

L]

there 1s for effective programmlng and following up . -

! . . I

g
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