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pproach l:he tagk of augguting criterid for npplicntion of sversive

1 with some &esree of reluctance. The topic is difficult to spproach -
detached and objective vays. The, concept of punishment tends to generate L
recsll of educaticnal methods which we would today consider both operatiofslly . o
-and philosophically primitive. The uge of punilhllenl: lussuta cruel, humili- o
lting. ego-dutmctive experl.encea. - . -, . , ¢

--.-...-.
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If there 1s a significant reaidue of the prosrtuive educatl.on movement
4n the schools today, it is awareness of the need for s more humane educstionsl . i
environment. A significant outcome of the child study mvo'mnt was the creation (
of more aclent{ﬂcnlly based, humsne clagsroom environments.. Corporal punish< ‘Y
ment is now fllegal in moat states and few knowledguble profeuionm would -

suggeat l:lul: 1t nhOuld be otherwise. L ‘ ’

th then ahould the topic- of punighment and aversive comequencu become
the subject of extensive research snd inquiry? Why .are we again au;guti.ng
that perhaps, under certaln.n circmtmc’u. phyaical forms /of punishment my. .
16 fact, be apploprlate? .
Puniahmem: ﬂhet.lrer phylicll or otherwise, in fact, continues l:oday in
every classroom. l’erhapn, ‘because of our prevailing philonophlul ponl:ure.

R we in this couatry tend to favor more covert and verbal forms of' punilhnen;/
B The lashing with a whip has béen replaced with verbal lashings. We have /
generally tended to avoid physical pmilhnenl: - T would guggest,- however,
you look very cloasely st the many forms of punighment which are commonplace in
American schools. Msny sre subtle gnd ‘difficult to detect, but they are never-
theless present. .They are frequently far woré dangerous and deatructive to the

~ child, than some forms of averasive consaquences currently being inveatigated.

"“_“_-'._'7“"7“» Esot{onal blag

kmsil and threats of withdrawal of affection are cosmonplace

in sany ‘clasptooms.

Sarcasm lnd other forms of verbal punishment are’ equally

-prev&lenl: e teacher. Ay vell, be restricted by law end collegial pressure

{ ffom using/ overt forms of physical punishment. However, there may be little

40 deter/the use of these other po’t:enl:inlly far more harmful forms 6f punish-
eacher aggression is often maskad.under the guise of socially accepted
of classroom control. If one can look beyond the immediata emotional

rponl this norni.ng are t:wo-fou. I wuld 1ike to mnlyze some bf
d/"rl‘»th_ical problems raised by intervention atrategies which




' ‘ '1ncorporate averalve consequences’in an fﬁort to luggelt factorl ﬂhich should
! T be considered, I would hépe also to agsist in the establishment of a climate
of inquiry where continuing research 4nd development ié possible. Effective
intervention strategies for severel and profoundly handicapped children are
hardly 80 nuperous thit we can af to overlook or neglect techniquel which

and profound’ly handic.pped individuals. v P

-

- ' There are two mjor problems which must be considered when dlvlcuu:lng

— .can mellora.:e some of the many dévestating deflcitl experienced by severely:-- —— - -

- ... punishsent. The first probiem is the __ggedictabili:y of puﬁuhmnt particu-

. larly wi'th: resltd to side effects which may occur.. The second problem is ""
confualon concerning the effectivenesa of punishment. . It'is necessary to
conllder both problems as background before suggesting criteria. The.unpre-

- -dictabflity of punishment and the oc ce of side effects have been well
' . documerjted. - Some stimulus generalization oes, in fact, decur when. punishment:
The person administering punis t .may, 1n fact, become:a secon-

rs us. Problems of pred 111|:y of effectl can be intensified
_ P uced by f‘e’fora such as the followi )
' . . g : Yoo 7 a.: timing of punishment ) o /
: " G bl 1t'1i:ehaity‘o'f pimishnent | ( “ ('.
’ o ) \\c\ asture of punishnent , T . e‘.‘ . L
.0 _ ‘ | . - d, / previous history of punl.shment |

S /e. ltgtua of punisher '

/ - £, achedk\e of punlshment
Any 6ne or more of these factora ‘may influence the outcomes of the .
nt. One might also raise the same question of predictability
the éffects of positive reinforcement. If positive reinforcement is nol:
nistered with certain temporal parsmeters of the behavior being reinforced,
/1t may well be that ‘the teacher is 1nadve{'tently reinforcing inappropriate
.. behavior. The efforts of clasaroom teachers to administer positive reinforce-
ment are aften confused by factors such as the mature of the reinforcing ‘event
being inappropriate. Verbal praise may have neutral or negative valence
depending on the child and the ai,‘tultion. The quantity of positive reinforce-

ment in classrooms 1is usually inadequate and schedules of claasroom rei forcg-
ment are often .confused, lnconstatent and generally l.neffectiveu ‘ ;

. 1If one malyzea laws governing positive and ne}ative. reinforcement, one:
'will find that the laws for both are quite similar. If one wishes to/question
the uge of aversive stimuli on the basis Jf unptedictability, one might also,
questlon the use of positive rein ggem: on the same basis. As kngwledge
of behavioral principles has pro whave béen able to redyc undesl.r- x
. able outcomes reaulting from t posit:live an& »ngg}ﬂxe strategies.




: which may result in a mandate that children have legll counsel before being

" long-lasting .changes in beﬁwiof 1f aversive stimulation is sufﬂ.clentiy
intense, sudden, and is scheduled properly, the outcome can be relatively
permanent behavioral change in desired directiohs. Many of the early concerns

about the transient nature of behavioral change tend nol: to have been substan-
tiated: by the reuelrch of the 1731: decade. .

(‘- .

T While FTurther dIscuuion pLF isefiiliiess may not be- ‘pirrteul“irly—lrﬂpftﬂm" e g
at this point, 11: would be well to explore the more conplex philosophical
and ethical kinds of questions which surround this t Assuning that oo
aversive stimulation is effective and is the deairedogherlpeutlc tool, ahould o
1t be ‘applied? . Lf:it should be- applied, vhen and hauz__ "should" dimnaign _oe 0]
of l:he problem is by far tha uo’ul: complex. _ A . R
The use of phypicll fo&'nl of punishment raises certain legal kinds of
questions. At the present time, the Supreme Court is considering a case

placed in institutions, The question is uhel:her or not a child is entitled T
to the aame rights of choice as-an adult. Ig.may well be, given a court )
. test, that it will eventually be deé‘:l.ded that children should be represented
by legal counsel before the use of mrﬂ.vq stimulation is permitted. The .
sequence of legal precedents which are emerging in special education certainly S
suggests that a great deal of caution be exercised prlor to the estabiiuhment

of a progrm of aversive stimulation. ,

Before applying aversive sl:luulll:lon as a therapeul:lc toel, one should
first be certsin that all positive forms of reinforcement have been attempted
and discarded. Have all other alternatives for behavioral change been exhausted
prior to intervention with aversive stimuli. For humanistic and practical
reasons, positive reinforcement should certainly be the primary l:herapeul:ic
tool.
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One must. further queutlon vhether' the behaviors being trained or extin- :
guished gre behaviors perceived to be good for 'the individual or simply be- .
haviors good for the orgsnization. We must examine carefully whether we sre
attemptifg to-ensure maximum development of individual potential or simply
ensuring a more coﬁplianl: and less trovblesome child It is quite pouible ‘
that the courts will demand evidence that the behaviors are, in fact, behg N
developed as g means of ensuring optimum growth of the child. '

One of the most perplexing and perhaps complex conerns involves appro-
priate controls over the -administration of gversive stimulation. Arxe the T
aversive stimuli being applied &3 a means of promoting individual behavior
change or are they simply an expression of the frustration or latent aggreseion

- of the administrator? What qualifications should be -considered minimal for an

individual authorized to spply aversive stimuli as a mode of behavioral change? -
I recently heard about a program for the severely and profoundly handicapped B
vhere teachers wére armed with spray bottles of Tabasco sauce. The Tabasco I
sauce was ‘pplied liberally to the tongue .of any individual who failed to
respond, in wiys desired by the teacher or who responded in ways which the
. teacher deemed inappropriate. -Concerns about scheduling, intensity and
similar variables which, in fact, modify the effectiveness of punishment
seeniad not to have been 1n evidénce. Suddenneu ‘bpemd to be the only
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vsrisble consiatently oburqu I uoul.d have to ra:l.u very grave, and urious
questions’ t programs which permit what I would consider to be rathar in=-
. Judicious lication of avarsive stimulil. Shoul.d an individusl demonstrate
‘¢4 . some dagre¢ of competence-and knwledse of behavidral principles before ba g

A pem:l.tted © use or parlups misuse a technique such as this?

=
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to deter-

rein orceﬂent tands to be more -effective than ﬂﬁs-tin. e lllq_nlg
rorably = = e

hildren for certain behgviors while positive reinforcament shoyld be used ‘ .
wi.th other childrea for chansing the same bohwior. R 4 , K J

:I.vemu of aversiva u:
anted behaviors, ngmely

/ ' Most data rasardiug the eff

ation has been TN
/ . developed around two classes of '

/self-atimulation and
data has been used .-

ulf-dutructive forms of behavior. Not unexpectadly, ¢
. on 6ccasion to validate th¢ u the nagativa reinfor nt strategies with -
/ a wide variety of behaviors tnrelqted to those where data was developed.
Quite likely, it has been 'used on'some behaviors and with certain children -
/ - vhere positive reinforcement would have been more effective and efficient.

. I.have only suggested a few of the many cautions which can be raised
"~ regarding the appmptiateneu of aversive forms of behavioral management. I
“think 1t is perhapa equally importafit to point out _the many occasions where

.v this form 6f therapy may be indicated. .

] Generally, puniahment leads to nore rapid chmses in behw:lor. At least
initially, punishment will quickly suppress unwanted behaviors. There may
vell he situations vhere aversive stimulation paired with positive reinforgce-
ment will more efficiently lead to the development of new desired behaviors.

’ 'Aversive stimulation has frequently been used as a means of extinguish-

ing Aelf-destructive forms of behavior. It would appear that, where the
individual is a concern, the use of aversive stimulation -
) loréd. ‘Is it better to allow the child to continue '
self- 1 f behavior rather than use a tool which can very

retarded child to b 1s head to the point of death rather than apply appro-
more humane to leave g child tied to & bed for five

luty? ' . ) ¢

Aversive stimulation mdy be the treatment of last resort. In moft cases
in the literature, the {ndividual subjects had been trpated for extended
periods of time with more traditional treatment methodp. Aversive atimulation
wu used only after every other form of treatment: had proven ineffactive.

) - ¥ realize that I may have failed to raise my other questions snd con-

" cerns which might be relevant to thia topic. ¥ also am aware of the incomplete-
ness of the discussion of some issues. - However, I hope I have helped creste
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-e further lnqulry s fessible. I have no id.lh to see severely
Y handiclmd childten exposed tc s situstion such ss thst

oo expetgenced /by McMurphy md othér psrticipants in "Cuckoo's Nest". However,

I I also havy/ no‘wish to see ‘children, deprived of intervention strategies which
msy Be l:i\
I hope

ir last, best hope for personal growth.

i/ can continve to discuss this toplc. -

It is in this spirit thet |
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