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‘ “ ) : . Acst t
nany ‘pecple have contributed to the succels of the Language Arts Routing

- Syetem. It would be impossihle-to name all of the instructons, site personnel,
students, and obliging friends Nho have taken the time to review lesson material
and’diagnoktic guesticns, offer ideas and constructive criticism, and serve as
guinea pigs during the early debugging phases of the project. Instead, the
following is a list of those individuals nho.have been formally associated
with the project at oné time or another gince its inception tn January of 1974,

. Administrat;on..t Daniel Alpert
I . , - Pauline Jordan

i .

Ly - . Teacher Liaiaons. Jim Williamgon

- , System peélgn; Gary Michael.’ .
’ Programning: ' Irena Finkelsztein
. o Alexander Dimitrief
! ) . - " Karen Lant .
o : . | Caryp Sedloff
Test Design: '. - Mary Sliger ’ . »~
: . Doyothy Rosen ’ .

. | Peg Steffensen

-

Special thanks are due the authors of the 1nstructional lessons which
were adapted for use with LARS. wnfhout their cooperation and advice, the
goals of the project would have been unattalnable within the time-frame

allowed. ;ﬂﬁﬁ\
DorishBarr 'j&““ Errol Magidson
Robert Bator - _Rita silveri SN "
) oL . Betty“Cain ) - Joan Sweany ™ SR
. ; Barbara Geaither’ Marguerite Thompson , | -
T, ’ Elise Gorun . ° Sally Wallace ‘
) Willidm Ibbs -  .Mitspru Yamada y T
g‘ © « 7 . . Delores Lipscomb . R . e ;H\ -
Finally} an extra note of appreciation is due Papline Jordan, our project L

oy ¢

coordlnatoy, whb a}ternately begged, demanded, cajoled, and congratulated ue//ﬂ,
into writ%ng tpis manual, two months after it was needed,H//
before we’ wan;eg to. .- ‘1 K -

t three months.-
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) This document, is intended to serve,two different/puf;;;es. For instructors
who desire to know what the Language Arts Rou/;ng System is and how it can be
used 1h con3unction with their classes,. a portion of this manuyal is devoted
to a generalugvgrvipnsoé,nhsgcapabilities of LARS, For the teacher who has
alreadyrdeclded to use the system, this manual provides detailed 1n£ormation
necess
to )2
fo:

to setting up a course, designing a curriculum, introducing students
TO, monitoring their progress, and evaluating individual and class per-
ce S "data.

+
\

- Thé -organization of this manual emphasizes its twofold purpose. The
basic structure of LARS is presented first, so the prospective teacher or
The -

® information needed'by a teacher who will be using LARS is contained in six

interested browser can,get a quick picture of what LARS is all about.

working appendices whose' function is fully realized only in connection with
actual "hands-on” PLAEO experience. ' .

’

It should be noted that certain features of LARS are still under develop-

ment. Since completion is expected within 2 month of publication of this

manual, such features are discussed herein as if .they were, in fact, already

accomplished, ‘This should cause no severe problems as the unfinished portions
are not integral to operation of the system, kut rather supplementary capa-

bilities that are being implemented at the est of students ,and instructors.

PLATO is
features -are copstantly being "added and old on

Lastly, a warning is in order. experimental:CAI system; new
modified, This manual will
gradually become less useful as it falls hopelessly behind in its race against

a dynamic, evolving medium.

§ r
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THE LANGUAGE ARTS ROUTING SYSTEM

DESCRiPTION " 1
Inplemented on the pLATO IV ccmputer-assistedpélstructicn facility
located at the University,of Iliincis at Urbana~Champaign, the Language
Aﬁts Routing System is a package of lessons and tests désigned‘tc provide
LARS is a stand-

alone system wyhich may be used by itself or as an adjunct to regular in-class.

remedmal training in. certain basic language arts skills.,

instruction. By taking over the responsibility of diagnosing and treating

bagic skill deficiencies, the computer frees the instructor to devote more

time to less didactic, more rewarding teaching activities which_require a

higher degree of human interaction.

’ The LARS currlculum is composed of 1nstruct10na1 modules which deal
only with elementary verbal skills that can be distilled down to a rule c;
set of rules., Routing the student to instruction on the basis of diagnostlc
tests constructed afcnnd such rules, LARS prcvides an efficient means of
delivérlng 1naiv1dualized, self-paced instruction on those~Efplcs most heeded

by the student. : Y

- ¥

-
5

‘ thle allowlqg the student some freedom of chclce, movement thrcugh the
ccmplex cf lessons Ls¥gcverned by a curriculum structure SPQCIfled by the
A student completing the asslgned sections of LARS
When a student exhausts

1ndiv:dua1 lnstructc

may demcnstrate an acceptable level of competence.

. the capabilltles-of the system without having met certain minimal criteria,

the téacher is qctifled so that special attention may be-given. LARS thus
‘performs a diagncstlc function in 1sclat1ng those individuals whc require
additional help. °

' t ' ’ RATIONALE

In order to adaguately understand the structure of LARS, it is necessary

“

—_ -

¥

to ;eccgnize the environment in which it operates and the rationale behind its

design. .

Environment

]

LARS was developed in connection with the Community College English

Project to provide a remedial package which could be uged by four city colleges

7




2

in Chicago1 and one community college in Champaign.2 The four Chicaéo PLATo:
instillations are located in learhing resource centérs. The Parkland College

site occupies a large, centrally-located room housing only PLATC terminals. .

[

It is diffidult for an instructor to ﬁro§i§e educational supervision to
) students who w111$be working on many different tasks and who may drop in for
a session during a free period in addition to‘scheduied'terﬁinal time. nF;;
a tes;ing?igstruction package. to work under such conditi&ns, it ﬁust handle
al} of the complex courseware managemgnt tasks for the teacher, requiring

¢ !
little or no outside supervision.

Design Criteria

- All too often the teacher is confronted by a classroom of students whose
abilities vary so w?dely that it is‘imposéible to ﬁresent m@teriAI at a level
- and rate which will not be beyond the capabilities of some individuals while
simultaneously forcing well-prepared students to go at a slower pace. This
is partlcularly a problem in the beginning college English course; whare the

wide range of deficiencies prevents coordlnated class activities. '

s - L]

LARS allows the teacher to assign the task of identifying students .
needing remedial help to the computer. _which administers tests and prescribeg

appropriate instructioral material designed to teach specific skills. Students .

who proficiency diagnostic test sections bypass the associated lesson material.
4

Three guidelines mpst be ‘met if LARS is to accomplish its goals.

" Enable teachers o z,pauﬁy cwwiculum hequirements,

- - ¥ a

Student and curriculum options permit an instructor to specify both
instructional content and additional activities available to the class.
Default specifications opegate if teacherfﬁrescript;on options are not exercised.

- Allow students to progress dt thein own pace.

The demands placed upon, a student’s time are many and varied; requiring

x

! 3

i -
Chlcagp Urban Skills Institute, Kennedy-King College, Malcolm X College
and Wright College

1

2Park1and College -




unnecessary busywork would defeat the primary goal of LARS, that of minimizing
the time and energy demanded of both student and teacher,.

. : Give students some control oue)t. the Lemaing ;.uoc.eéé.

Various factors dictate that the student be given :he power to terminate
study of a particular topic and go on to the next. The instruction availdgie
may not be suited to ‘the student's learning style or the task may simple be
beyond his present ability. It is also desirable to give the student a decision-

making role to foster involvement in his studies.

p

Y
Several LARS features tend to gererate feelings of active participation:

students are encouraged to write comments about the lessons they See; prescribed
review may be bypassed at the individual's discretion, remaining available

for study in the future if desired; sessidns may be begun or ended at the
student's convenience, subject to terminal availability; supplementary instruc-
tion and educaticnal gaming activities are availaoie to students wholfinish )

the basic skills curricuthm and wish to continue PLATO sessions.

Lo . - - . .
. ) . ' a

FUNCTIONS OF THE INSTRUCTOR P

’ . The teacher who elects to use LARS as a part of class-time Or in connection

with regular instruction must spend a minimum amount of time at the terminal

prior to actuwal student usage. 'There are five basic functions which can be
handled only semi-automatically by the computer. Of these, specification of
the manner in which students will be recognized by PLATO is the only one

which absolutel& cannot be omitted or neglected by the instructor.

Entering the Course Roster

-

The PLATO system parallels the classroom environment. Thus, for a
student to receive instruction he must first be registered in a course roster
kept by the'comPuter- An instructor must enter the name of each-student who

will use the computera any perso? whose name does not appeat on the PLATO

couise roster will not be able to take 1essons.

“ Spécifying the Curriculum Sequence

The LARS curriculum is composed of 54 topics. The instructor selects

botq the topics and the order of presentation. If no sequence is chosen by

L s




- . . \ ' .
) . ) . 4
the teacher, a defaﬁlt curriculum composed of &ll.tqpics, arranged in an
order used by several community college instructors, is automatically pre-
sented, ' {The default sequence is listed in Appendix B of this manual.)
Ultlmately, class needs and teacher preference determine which diagnostic

instructional categories should be included in the course curriculum sequence.

Monitoring Student Progress

1

The diagnostic tesgts, instructjional lessons, and decision functions which
control student routing in LARS have been designed to minimize necessary
supervision., Yet a teacher must be kept aware of student progress. LARS

provides both individual and group analyses of student data.

_Reading and writing Notes ! . ;

¥

-
takes various forms. Geographic location, schedule conflicts, and personal

mmunication among instructors, students, and LARS paintenance personnel
‘

convéﬁfgigé make the computer an ideal tool for relaying messages to individuals

or for holdlng extended dgscuSSLOns. There are four distinct note facilities

il

available to instructors.

t

L

Student Notes: Students are encouraged to write comments about the

various lessons. Such user reactions provide a good source of information

for evaluating instructional materials, improviﬂé content presentation, and
eliminating any remaining programming errors. The ability to continually

revise lessons as a fesult of student 'data is one of the unique features of
computer-based instruction. Instructors should answer notes written by their
students. Minor lesson problems may afso be reported here, such as misspellings,

punctuation errors, unclear directions, and questionable answer judging.

Bgiletin Board: This file is used to communicate plans and changes about
the LARS system,%o instructors and local site personnél, It also Serves as a

forum for pedagogical discussions and suggestions for future improvements.

Personal Notes: A mailbox facility enables instructors to communicate

with non-students such as LARS staff members, PLATO consultants, or local
site people., Such notes are keyed to an individual's name and course; it

can only be read by the addressee. '

s

Class Messages: Class announcements or ﬁessagés to individual students
may :be sent through the PLATO course roster. Such notices are seen the next

time the student signs on.

10
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Prosoribing_Supplementary Aid’ . . S

-

The testing feature of LARS is designed to measure students' entrance
and exit performance levels for eaoh language arts skilli. They are routed,
through the cycle of pretest, instruction, and posttest; either‘ﬁastery is
achieved or remedial sequencés are taken at least once. It is, however,
possible for a student to exhaust the capabilities of the system withoot

having learned a particular skill. Although the student is encouraged to

review previously ‘studied material under these circumstances, LARS allows
the student to go on to the next topic, advising him to see the. teacher' for
extra help. . - .
. o . . .
oy

THE LARS CURRICULUM
: . '

»
.

Curricular materials are organized into 54 discrete languagearts skills.
LARS treats each skill as a distinct categony.
defined and considered to be independent of all others.

Each category is operationally
Obviously, the

assumption of indbpendence is not totally wvalid. For instance, there is a

.dired! relationship between a student's ability to use quotation marks in
. * -

1

difect quotations and his chances of using them correctly in indirect quota-
. - o .
‘tions.

cannot be anticipated, individual skills muog be diagnosed and treated separately.

However; since the pattern of language arts deficiencies in students

The LARS question bhank is composed of items classified into the 54 categories.
Each diagnostic question is designed to detect deficiency in only one category.
poth the selection of questions and }hé order\of présentation are randomized
S0 that Nno two tests are identical:; the number given in each category varies.
A better idea of the content of the topics can be obtazned by reviewing the
dlagnostl test items. The results of diagnostic testzng are used by the

master routzng program to prescribe appropriate 1nstruct1ona1 modules.

In most pretests, complete mastery is required to proficiency the associ-
ated instruction. Category posttests are composed of gquestions generated from

the same item pool as the pretests. By comparing pretest and posttest scores,

‘the instructor can monitor student progress, offering individualized attention

to those who experience difficulty in learning certain skills.

a

*

Modules teach one isolated skill, altH%ugh they may contain more than
one lesson. Lesson boundaries serve primarily as convenient stopping points,

providing a logical place for the student to continue at the next session.

' 11




¢ An on-line lesson catalog £ac111tates the evaluation of the lessons.

The, catalog contains a descriptlve summary of each lesson as well as lnfor—

+
. matbn necessary prerequisites an

N

The LARS categories are classified into four groups:.

r 6

-

[y

. four groups are listed below.

+” Spe lling

. f Word Usage

k14

Grammar

“s* plurals

"Y' Plurals

"o" Plurals >

"F" Plurals

Irregular Plurals
Vowel Changing Plurals
"ES" Plurals

Using it's & its

Using whose & who's

Using their, there & they're

e

d—qﬁ’?ﬁmted,completﬂqn time.

. in lesson review, instructors may acces$ lessons dirtetly from the catalog.

P

The categorles included in each_of the

Using your & you're

Using o, two & too

.Confusing Word Pairs

All right/Aall ready/All together

Sentence Fragments

Run-on Sentenodes

Subject-Verb Agreement:

Subjéct—Verb Agreement:
Propoun Case b
Pronoun Number
Relative Proncuns

Present Tense

Basic

Intermediate

e

" For pasef

spelliify, word
usage, grammar, and punctuation. The teacher's choice of cateéﬂiiep is not
restricted by this ‘classification.

2
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.

Punctuation

. 7

. . ‘

Pae.'t Tense 5

,Eutq;e Tense

Present Perfect Tense

Confusing Verbs: lie/lay -

Confu%ing Gerbsf raise/rise . ;
. Confusing Verbs: sit/set o

Jrregular-Verbs . ;ﬁﬁ?
Dangling Participles
Infinitives o N ) o
@egynds-& Gerund Phrases e ‘
Double Negatives - -
singular Possessives ) 'é
Plural Possessives

Subject-Verb AareementQ Advanced

Sentence -- Capital é Period

Semicolons & §éntgnces' ) ’
* Semicolons iff a Series ‘

Contractions ‘

Indirdct Quotations : '
'Difgct Quotations
- Sﬁlit Quo#ations

Comma & Conjunctions - cLoa ) .

Commas Used ir Series '

R e s e &
Restrictive/Nonrestrictive 'Clauses

7 Comma & Intro&uctory Phrase

Comma & Introductory Clause

Commas & App051t}ves o

Comma & Hfirect Address'. ' P
Conmmas, wzth,Parenthetzcal Expresszons
Comma wi,th too

Comma with Tag Questions

-

Capitalizing "I", Names, .and Titles

»
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The order "in which categories éppear in the above groups pa%gllels what
an instructo; setting up a curriculum sequence gees. It should not bg used
as a pattern since it merely reflects the inner structure of the computer
program'rathef than any pedagogical considerations.: 5

1

STUDENT PERFORMANCE DATA .

Information on student abilities and progress in the curriculum is
constantly being collected and analyged by LARS. . Such data provides a_basis
for the dynamic judgments the system must make while routing the student
through the maze of tests and lessons, The information, however, is stored
in a form which is not particularly meaningful to an instructor. For this
reason, LARS provides several interpretive-displays vhich aid the teacher in
keeping track of class performance, Data'on student test results, progress

in the curriculun, in&ividual lesson tfhéé, and fLATO attendance records are
X .

" ava iliﬂlb

. Student Progress Report

Tbe student progress.report summqrizes the individual's status for the
instructor. It provides a concise statement of total instructional time and
the déte of last contéct, the current skill category and title of the lesson:

beingistudied: and an egtimate of the student's rate of progress in terms of

1

1

the'npmbe} of categories finished.

14 -




Diagnostic Test Scores » ) '
Diagnostic test results of individual students are available to the

instrucﬁor as part of the student performance data package. The table be;ﬁm'

111ustrates how category scores are reported.

Pretest - ‘Posttest Category .
38% 4 62% Sentence Fragments
86% "= 86% Run-on Senbeﬂces'
1hp% i ——— Subject-Verb Agreement:: Basic
° 50% + 100% Subject-Verb Agreement: Intermediate
67% ¥ 50% Direct Objects
718 -« Indifect Objects 1
Presenk Tense
Past Tense * .

Future Tense

Diagnostic category scores measure entry and exit performance levels of
instructional topics. The column;between pretest aﬁd posttest scores tells '
at a glance whether performance hasg improved (1), remained thé’saﬁe (=), or
declined (+}.

to be bypassed, no posttest is given.,

Since a passing score on the pretest causes lesson material
The dashes indicate this. The list
of categories is arranged in the order they are studied. The pointer (+*}

marks the cukrent topic.

Students are_giveq their category score immedidtely after finishing the

tegst: they also have the option of view@ng their_pumulatiVe test scores.

"y
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Lesson Data - . v, ) T '

Time data ‘collected hy LARS as the—individual wohks‘through.each lesson _
is another source of information about student learning behavior. One function _;.
of such data is to identify the student who spends a much greater than average
length of time. §.n a part:.cular lesson. This may J.ndz.cate that ‘-:he student is
having difficulty in getting through the lesson and may benefit frbm some a

% -

individual attention. particularly if such a pattern is repeated A sample

display of lesson activity times appears;below. . o T o -
T - T L - ) o o e 2
st total = ° , Lesson Bescription oy .
L1 11: Double Negatives L. '
‘ .49 S 3.5"; ' Subject-Verb Agreement i:I_ ‘ -#_‘
5. -8 ) Possessive Pronouns - S
12 15 .. Word Confusions ‘
17 . "26  *- Subject-Verb Agreement I

0 T g - [
L . " - g -4 . -
"

Lesson data is a record of the time spent by a given student in wvarious

. - 7 .
instruvctional lessons. It is broken down into two components, 15t and Tt £a1®
Both figures are repOrted to the nearest minute, 1 J’IS the amount of time

the student studied the 1esson withogt 1nterruption the fixrst time .it was

encountered. is the total time spent in a given lesson, which eQuals

t tal
T,g¢ Plus review‘%time. ' B IR . o,
The descriptive title of the'lesson appears to the right of the time data,
It should be noted that the order in which the lessons are listed is NOT the
order in which they were taken; the listed order is an artifact of the w&y

the data is stored and should be disregarded.

Y-

THE STUDENT VIEWPO&NT

Thus far, little has been said about how'LARS appears to the student

using it, Since it is the student, after all, who takes the tests and studies

the lessons, some consideration must be given to ensuring that the learn;ng

experience offered by LARS is both interesting and beneficzal.lh‘ ¢

. . L
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Vs ': The-followlng is a facszmile’of che STUDY OPTIONS page presented to
. students'between each 1nd1v1dual lesson. '
C . . . a = . L
v ,Press LETTER of .choice: : .
Ca %" )
. a), .Continue with your next assignmeﬁt.'
K , R - b) Review lesgons you haVe'alréady_taken.
AL , ) c) See your test scores and current status. .
d} Write a comment. ‘ .
. e} Relax with an educational'English game. ,
' ,
L "

The student is always frde to select £from. the first four options, the

fifth belng available only toward the end of the daily session..

’

The educatlonal games have been carefully selected to motlvate the
student’ to use the,language arts skllls taught by LARS, There are currently

. five suchwact1v1t1es for the student to choose from,

. Wor&war* An 1nterterm1nal spelling competztlon that enables students

to challenge each other to a “war of the Words,"

PR

Porum: A'computer-conferencing facility which allous individuals to .
comment on issues confronting contemporary society and how they should

. - affect public poliqi. ’ _ e
) . N P .

Hangmgn. A varlant of the well known children's game. Players must

guess the target word one letter at a time,. u31ng a knowledge of word

structure and letter frequency to solve the puzzle. ' ’
S P . . .

‘Néws: The Red Sweater News Service;.a,computerized newspaper compiled,

* solely from articleg and columns contributed by its readers.
’ L3 |
Talkomatic. A communlcatlon channel whlch lets students type messages

v B _to one ‘another, thus affordlng practlce in the translation of verbal

' skills to written 1anguagen \ . '




. : _ EPILOGUE

LARS is a new tool avallable to the Epglish teacher. Simplifying and

' standardizing the process oﬂ'provid;ng remed1a1 instruction in the language

arts skills, it offers i unique opportunlty to both student and teacher. Its
full implementation could only be realized as a result of computer-based

:"1nstructiqn, a new, untried- medium whose attributes are only now being under-

stood. whose potentiallties are still largely untapped and unexplored.

The PLATO experlence could revolutlonlze patterns of education, releasing
the instructor from the didactic aspects of teaching to devote more tlme to
facllltatlng the indlv;dual 1earning process.
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' APPENDICES

H

Except for' Appendix A, the ‘foll ing appendices

, which may be.referred to while seated at a terminal in

" order to obtain hand';f.’.-on experience..' ’
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APPENDIX A: Questions & Answers -
. What 44 LARS? ' -~ \

LARS is the acronym of the Language Arts Routing System, a‘computer-

based package of diagnostic tests and lnstructlonal materials designed for

remedial English skills.

What 46 a nouting system? What 4s its ‘ourpose? ' .

A
. A routing system is a mechanism which

. )
needs and abilities, curriculum goals, and

1

il

ses information about an individual's

at lesson material is available

It serves to individualize

to select appropriate instruction for the Student.

the learning process by tailorind curriculum content to the educational‘reqnire'

ments of the student rather than lockstep‘everyone into studyingioftentimeé

unneaded material.. v

" What does LARS consist of?

LARS consists of instructional lessons, diagnostic tests, comment and

note files, instructor cpntrol options for student and currlculum Supervision,

1

data cdllection routines, and student performance displays.

How we% Tthe Lessons produced?

7 .
The original lessons on which LARS is based were produced mainly by~

Communlty College 1nstructors on releass-tlme .or at their own 1n1t1at1ve,

.LARS staﬁﬁ.adapted
;g"-‘

being de31gned primarlly for use with their owm classes.
this body of matsrlal with the help of the authors so that it would be of
use to a wider audlepce with a variety of needs andé currlcular requirements.

New lessons were wrltten by the Communlty College English_ Project to fill

some ‘gaps in the ILARS currlculum

How wene the quu,twm pfwduce.d?

-

£

»

Q

The diagnostic, qiestion bank which serves as the item pool for :all pre~
ana posttests in LARS was constructed by Community College English staff’ at,
“the/’niverSLty of Illinois Computer-based Education Research Laboratory. As
questions covering gpecific skills were created, community college instructors;'
reviewed them and recommended changes. on-site observation of studeqps taklng

7
the diagnostit tests helped to identify ambiguous or badly worded questions. ,//,)
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How many questions are in pre~ and postiests? How ﬂong da they Ztake? How
are they genenated?

although hoth pre- and posttests of a given skill contain the same
number of questions, different skill deficiencies may reguire administration
of a'varying number oﬁ,éiagnostic questions. Each test is—short, containing

from 3-9 items usually requiring mastery. It is typical to finish a test in

under five minutes, Tests are composed of the required number of items se-
- lected at random from the pool associated with the given topic. °* '

How many Lessons ane Lhere? How Long ane they? ’ w:w: areas do /the.y c.oue/:.?

There are over 65 separate instructional lessons whﬁch range from 5-45
mlnutes in length, a 'ﬁéraglng about 10 each. The lessons,. cover the four

language arts sk111 areas of spelllng, word usage, grammar, and punctuatlonr

b

How ane the Lessons 5Wc,tmed uu,th,w each mtegony?" - , A

.

f
is able to speCLfy variable interconnections between lessons. Thus.certain

w

Since skill categories are independent. of actual lesson material. LARS

lesson segments which cross category boundaries may be referred to by more

‘than one diagnostic skill. This capability allows the master routing program

f“to prescribe a lesson that forma11§ belongs in another category, but which o

r hd B
the student has not mastered sufficiently to be able to complete the current

one. Students are thus sometimes routed thrquéh a lesson more than once when

1

. f; warranted by poor performance. ‘
S K %
v What infommation will a teachm neceive fnom LARS? , .

1 2
Cos

Student performance data available to the_teacher anludas time the .

¥l

s student has spent on the terminal ag well as times on each 1nsuructxona1

*lesson, pre- and posttest sScores.on 1nd1v1dua1 skill categorles, and cuprent
status of the student in the curriculum. The data is dlsplayable in several

Ways for both 1nd1vidua1s or the entire class, ' ’ -

J .- How 4s" LARS d&ﬁﬁmm‘ﬁmm the system nouten?. —_— . —
i i ¢ W
The primary difference, between LARS and the standardtPLATO router is -

:in the testing/prescription function. In the system router there is no way
that test scores can be used to determine what lessons a student needs. 1t

_ is composed of 1ndexes or sequences of lessons specified by the,instructor.

A .
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LARS inserts one level of computerized management between the teacher and

"lesson material, ﬁaking it possible for the instruqtor to specify.only the

behaviorial objectives desired and_alloﬁing the computer to prescribe metefial

on ‘an individual basis which will meet those énds. . .

Howml&ohwtwhaILARShaAmoﬁﬁen? - :

By signing on at a termlnal under the .hame “instructor" of .course
"larsdemo", you w111 be able to inspect LRRS teacher optlons and lesson
"student“ of course

material. To view LARS as a student; use the signon

4

-

"larsdemo". -
How can my class use LARS?

You should niake arrarigements<with your local site personnel regarding
.They will algo be able to

i

terminal availability and scheduling policies.

-

provide you with a PLATO course roster for your class and teach you how to .

sign on to the terminal,

Then yow must enter your students names in the

e
i

roster and request to review PLATOaiesson “lars", LARS will then present ;é
you with the option of spec1fy1nq the curriculum structure which Hlll be used
for your class. If no eurrlcuﬁﬁm 1s constructed, LARS_w111 use the standard
default‘sequence. T ’
‘ £ . |
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LARS Curriculum Catalog*

' APPENDIX B:
CATEGORY , ’ ~ LARS LESSON PAGE
GRAMMAR '
Sentence Fragments . 114 22
- - - 79 22
v 77 22
— — - - o 76 . 22 )
quﬂ"’i\ 8s ‘2‘2
Run-on Sentences ' 40 22
105 22
Sentence-~Capital and Period . 20 22
. 101 22
Semicolons and Sentences 40 ‘22
Subject and Verb Agreement, Basic 128 23
i 127 23
19 23
Subject and Verb Agreement; Intermediate 122 23
Subject and Verb Agreement; Advancedh\ 62 23
Pronoun Case 66 23
R . 68 23
. TP n 0 3 23
. 74 23
Pronoun Number - ) ' 71 24
”‘“" . v 143 24
Relative Pronouns ) 65 24
ﬁresent Tense jf 14 24 -
Past Tense . *““-_' : ' 16 24
' -~ v ., 14 24
Future Tense 16 24
’ 14 24
Present Perfect Tense 15 24
Confusing Verbs "Lie/Lay" ) 49 24
’ ) 126 24
Confusing VerbgLﬂBg}gg[Rise" 49 24
T 126 24 -
Confusing Verbs "Sit/Set" . 49 ‘54‘
‘ . ' 126 24
Irregular Verbs ““é 2. 150 24
. iy 53 24
. . . 2
. : 1?“: 52. 4
‘&* i} n; . .
* The order of the LARS Curriculum Catalog ip also that of the default sequence.
23 | P
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CATEGORY LARS LESSON PAGE
GRAMMAR  (ont. ) ;
Danglind Participles N 87 25
Infinitives 132 25
Gerunds and Gerund Phrases 99 25
Double Negatives 86 |25
' . 100 .25
PUNCTUATTON )
Singular Possessives 61 25
141 25
Plural Possessives 13 25
142 25
64 25
Comma and Introductory Phrase 97 26
. ;. 9 26
h a7 - 26
‘Comma and Introductory Clause 97 26
. 9 26
Comma and Conjunctions 96 26
Restrigtive/Nonrestrictive Clauses © 97 26
163 v 26
Commas and Appositives » 36 C 26
Comma and Direct Address 97 26
Commas with. Parenthetical Expreésions 97 26
Comma with Too ' 37 26
Comma with Tag Question 97" 36 .
a . / 38 26
Commas Used in Series s 98 26
_ ¥ 35 26
Indirect Quotations 106 28
. Direct Quotations 106 - 26
split Quotations 144 27
Semicolons in a Series 41 27
capitalizing "I," Names and Titles 101 22
‘Contractions “ 70 27.
. 128 23
l’:?' . ‘ ..
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CATEGORY ¢ PAGE
" USAGE _ ’ o
Using "it's" and "“its" 70 27
- 25 27
31 " 27
Using "whoge" and "who's" . 70 27
: 25 27
Using "their," "there" and "they're" 70 27
’ 25 27
: 30 .27
Using "your™ and ';9ou're" 70 27
. 25 27
Using "to," "two" and "too" 33 27
Confusinlyy Word Pairs 24 ¥ 27
- - . 34 27 .
all riggymf ready/All together 133 28
SPELLING. . _
"g" Plurals . 18 28
"ES" Plurals 12 28
"Y" plurals 56 28
"d" plurals 124 - 28
"£" plurals ¢ 135 28
Irregular Plurals " ¥ 58 28
' 59 28
Vowel Changing Plurals 55. 28
]
¥
y 25
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LARS 114:
e
;
LarRs 79:
[ . Y
LARS  77:
" LARS -76:
LARS .85;
_LARS 40:
\ s
LARS 105:

LARS 10%:

LARS 20:
' b

Sentenue kecoynition

a. Sentences

*b., Clauscs

¢, Sentence guiz

.

-, e

d. “larder senlunee guiz.

Identitying Subjects and Predicates

a. Explanation~of subje
b. ' Short guiz on materi

al

Segffences and Sentence Fragments

This lesson clarifies the distinction between u51ng sehtence
fragmentk and using comp&ete sengeﬁces

-

Sentences and Dependent Clauses

This lessbn congists of a small test wh;ch concentrates Bn :
recognizing whether a group of words is a complete sentence

or a dependent clause,

Identifying Sentences

This lesson is a short test on récognLZLng complete sentences

and sentence fragments,

v

Sericolons and Comma Splices

a. Introdugtion

b. sSemicolon and the comma splice
'\._,;"\‘

¢, Semicolon quiz -
d. Test on gsemicolons

Run-on Sentences

a. -‘Explanation of run-on sentences
b, Correcting the run-on sentence

ct and predicate -

-

-

¢, , Quiz on recognizing run-on sentences

_Using the Perjod

.
¥

Capitalization of Names

This 1esson ‘explains the capltalizatlon riles for titles and

names of persons.

- This teached-the use of periods at the end of sentences, - S,

a
»

LN

-

~

l'" J ) l
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LARS 128: , Introduction to Subject and Verb Agreement .
- L v a. Third persoﬂ singular verb ending ) . -
b.. Irregular and "es"-ending verbs
c. Con;ractions
LARS 127: Subject and Verb Agreement, Basfc ) ' -
. a. Subjects joined by "and" ' ) .
: . b, "There" and "here“ beglnnlngs i
f . e. Quiz }
. LARS  19: Verbs: "Person ‘and Nu@ber _
' K . a. Introduction . . : . : e )
\ ' : b, Person and Number |

: e, Quiz
. ‘ . \

LARS 122: Suﬁject and Verb Agreement, Intermediate

a. Extra words between subject and verb

b. Words that are always gingular

c. “Either" and "neither'

d. "Either/or® and "neither/nox" ) ‘

e. Quiz on subject and verb agreement . .
-

LARS 62: Subject and Verb Agreement, Advanced

a., Singular and plural nouns

- o, b. Indefinite words »
-~ c. Measurement terms ;
4. Relatlve pronouns 5
v .e. "Don't Palm -Springs Have a RBCeSSIDn?" )

(paragraph editing)

LARS 667 ,Subject Personal Pronouns

. - ’ a. Introduction ) . -
b. Simple subject personal pronouns .
' c. Compound subject personal pronouns '

LARS 68: Object Personal Pronquns ' h .

. . a., Object personal pronouns
b. Test on personal pronounsg ]
¢. Compound object personal pronouns . . %

d.’ Test on compound personal pronouns o ' .
e. ;"Than“ and “aS’“ R . - 3 L]

LARS 73: Using Reflexive Pronouns

a., Explanation of reflexlve pPronouns
y . b. Quiz on reflexive Pronouns ’
LA 4 -

LARS, 74: Proper Uge of Pronouh Case

-t

. This'is é short lesson which tests the usage
’ of pronouns.

-

[ N
-3

b
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LARS 71:
* LARS 143:
LARS 6&5:
LARS 14:
LARS ' 16:

LARS 15
Lﬁﬁé ?9:
LARS 1267
LARS 50:
o~
LARS 53:
LARS S52:.

24 Y. !

Indefinite-Proﬁouns
a. _In@éfinite pronouns )
b. Quiz on indefinite pronouns

Pronoun Agreement

-

-This lesson introduces the student to the
agreement between pronouns and their antecedents,

‘Who/Whom Distinction \ ‘ »

a. Who and whom
b. Quiz on who and whom

Assisted Quiz on Siﬁple Verb Tenses

This exegcise tests the student's knowledgé of verbs in the
present, past, future, and present pgrfect tenses.

The Past and Future Tenses

e

a. Tense i .
b. Past tense ) :

¢. Conjugation ' . .

4. FPuture tense M

The Present Perfect Tense

a. Introduction
b, The present perfect tense
[+ Quiz - -

f . -

Transitive and Intransitive Verbs

a. Intransitive/transitive

b. Confusing verbs .
¢. Sit/set *
d, Lie/lay v :

e, Rise/raise

v,

Transitive and Intransitive Verbs, II

This is a test on some commonly confused verbs.

The Verbs "To Be" and "To Have"

'a. Introdugtrion
b, To be

‘g, " To have

g 1

Exércises w;th Irregular Verbs

This ig an exercise on the formation of irregular verbs.

Assisted Quiz on Irregular Verbs

\‘This is a quiz on irregular verbg. A special help sequence

\aliows a review of a list of verbs from which the student

may select the correct form needed.

o 28




LARS 87: Dangling Participles

a, gxplanation of dangling participles _ ) 3
. b, Quiz '

!
LARS 132: Infinitives

* a. ‘Introduction

b. Present infinitive

c. Pérfect infinitive

"d. To diet or not to dlet
C e. Split infinitive

"

IARS 99: Gerunds

]

a., Introduction to gerunds
b. Rules for adding "ing"
¢, Personality quiz
) d. Gerumds as subjects and objects
\ e, Gerunds and possessives

LARS 86: Double Negatives

a, Explanation of double ﬁegatives
b, Quiz on double negatives

. LARS 100 More:Double Negatives "

R Some. odd negatlves . .
. . Drill

;hRS 61: Forming the Slnguiar Possessive

'

Cem o, B a. Brief 1ntgodhction td singular posse351ves :
«.b’ Short duiz on singqular possessives

- ~ . L]

LARS 141: Singular, Plural and Possessive

- -

This is a test on all of the many forms of plural and péssessive

. nouns, : ' ' 4
1ARS 13: Plural Possessives .o
Th}s short lesson déals with.the concept of plural possessives.

LARS 142: $ingular, Plural and Possessive : ' -

e ~  This is a test on all of the many forms of plural and possesslve
’ nouns; it is the second.part of LARS 141. '

e

LARS 64: Test on Plurals and Posse551ves

T This lesson tests the choice and 5pelling of singular and plural
. . possessives and the gimple,plural. '

b « ' 1
: ,

LW
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LARS 97:
LARS 9:
. LARS 96:
-~ LARS 163:
- LARS' 363
LARS .37.
]
#
-LARS 38:
.
d
e
. LARS 98:
LARS 35:
“'J(' - ) [ .
LARS 106:

LIS
FC

26 .
Setting Off Nonresﬁrictive Elements - ‘ o
a. ‘Two basic comma, rules g
b. How to recognize nonrestrictlves J;
c. How to makg your comm3a .decisions
- d, Appositives and tacked-on comments ' < .

e. Nonrestrictives and direct address

-

Ccomma Usage with Phrases and Clauses

a. Misread words _ .
b, Dependent clauses ' _ Ty

Commas and Coordinate Coqjunctions’

This is a short lesson on using the comma to separate couzdlnating
conjunctlons. . . . .

-
¥ .

Restrictive Elements of Sentences

a. Restrictive parts of sentences .
b. A comma game - !

comma Rules L : -

a. Commas and appositives - ) ) -
b. Quiz on commas and appositives.

#* -t .
c. A game WIth appos;ttves B H N
: e .
Cqmma Usage With Tbo %e— - . '
Ca.. Comma use when “too“ means also ;
bo QI.IJ.Z - . . . d .t
- ~ ! -
" LT » - L} . - |‘-- ERE - B ;"
Tag.Qnestion Punctuation S ‘ S
a» Comma and question mark with tags ' - .

b. Quiz on commas and question marks with tags
¢, Writing tgg questiogs

Commas qith Items in a Series

a. Items in a series . : IR .
b.. Test -on, the'use of commas . - R
Y . *a ' ’ e . -

Equal Adjectives _° “

a.” Equal’adjectives '
b., Quiz on commas and adjectives

Indirect Vs, Direct Quotations - - T

a. Introduction to direct and indirect quotations
b. 'Quiz
o = Recognizing dlrect vs. -indirect quotations
d. Tense in 1ndirect quotatlons
, e. Rost-test,
gb,IDe01d1ng Qhether to use dlrect.or indirect quotations

1 I..nd +
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_ LARS 744: Using Quotation Marks o -
J . a. Inttoduction and *love story" ’ '
“ b. Speaker named before .quotation
: c. Exercises .
" - Speake: named after quotation i oo .
" . . - e. Exercises ) o T
LARS 41. +Semicolons with a Series .
. T, a. Semicolons and items’in a series - - ’ : el
£ " ‘b¢ Quiz-on items in a series . .t
. r . . . . * i . ,, . R !_- . .
* LARS 70-. Possessive Personal Prono*dns .
Jo H Lo ) b -
) . a*. Possessive personal pronouns . i e
i . ﬁl:g. < Exe*_rc:.se. on po%sessive personal pronouns ' v, =
. - . . v -] b
TARS 25: Possgedsive Pronoun Confusion . g
* F— - . ' 1
. a. Introduction ' .
A . k. There, their, theg re
c. - Hig, he's
- do Its' 1t 5 *
N K ‘‘e. Your, you're X
N £.- Whose, who's . o
- et ) g. Drill on possegsives
' \ N . . P : ‘ ' Ce
“* %+ LARS*" 31t “Using “it's" and "It's" . Caw ' ;
0 L a. Differences between ,the hombnyms " , J
o .. b, Mult:.ple—chome quiz ) o ' Cf
\ . o c. Fill-insguik! . - : o
- . j" oo .a. -'A.notper fil’lrm qqiz T R A NP CkVem L
”\" LARS 30:» Homonyms Their, They re and There . S :
‘ o} * The ds.ffeqent meanings of the han‘ionyn':s' e _; . ‘w ]
. . ) b_. Multfple-ul'n‘o:.ce_ qui L e 1 :
s . e. Asghort.fill-in‘quiz-’ e . L )
LARS, 33: ,‘Homnymss To, “Teo and Two ° ' ;
PO a.. The different nsés of the homonyms “ . : ‘ Lo -
- N B, -Multiplerchoice quiz . ‘o CL . I
c. -PFill-in quiz . S R Y
' . P P “ e e - . ! ’\; .. - I et L
.+ ILARS 24} Common Word Confusions. ol ve,
. ah . § L .
. ) ‘ a:> Introduction i T T v
_ o * b, Then, than o - S ' -
, ~ c.' Accept; e*:;cept. T . ' Ce
; e .a. Here, hear, here r@ v - T
o : e. Principal, principle P . oroc ., .
L "+, £. HWere, whexe, we're * - ‘ L R VR
. P - "Ca};"a Dropout Get a Degree?" . T 2
LARS’ 34:- A Drill on ‘Word Pairs.. T 3 TP
. Q A (' Thls ia a graded ‘exercige which teata the uae of o e
s . EMC ' confusing word pairs. R /- - :

ce e 31
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LARS 133:

28
vord Confusions 1I : - P
a. Introduction ‘
. b. All réady, already
‘c. All right, alrights - o _ !
d. Aall together. altogether . -

LARS 18;

’ fARS 121
- LARS 56:
'LARS‘12,4:
: mms 135:
LARS 59:
iAR$ 553

N

‘“;:‘s‘ingular and plural nouns.

. .a. %ES" plurals
" b, Test

e, Test’ —_~— e

Prelude to Singular and Plural Nouns
This mini~lesson is concerned with the concept of

Forming Plurals with “ES“_

Plurals of Nouns Endlng in “%f

a. Vowels before "y" endings .
b. Consonants. before "y" endings
c, Qulz

Plurals of Nouns Ending in "Q"

a. "O" + s
b, "O" + es
c. Assisted quiz

Plurals of Nouns Ending in "F"

a, Changing " to "y" ) ' 'v ol i
b. Adding "s" to "f™ endings E - ~
Ch Qlllz N * . L &
'Foreign and Hyphenated Plurals | ] . "

a. Poreign plurals ' '

B. Quiz on fofreign plurals .

¢. Hyphenated plurals .

d. - Assisted guiz on hyphenated plurals

I

‘Quiz on the Use of Plurals

fhismlesson quizzes the student's knowledge of - S
formlng the ‘plural of 1rregular nouns. ’

T

Irreghlar Plurals--vowel Changes ) . .

a; Intfoduction to irregular plurals
k. Quiz on ifregular plurals

i

F " . Lo ;gﬁlm

F
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Press MEXT ko B69n

-

THES 1S THE FERST MESSAGE YOU wILL SEE O THE PLARD
SCREEN EACH TIME Yo SIGNON. IF FOR SOME REASGH your -
SCREEN DOES MOT HAVE THIS MESSAGE, PRESS SHIFT-STP
SEVERAL TIAZS UATIL IT APPEARS. -

-

A

P

PRESSIIG NEXT FROM THE WELCOYE TO PLATO PAGL BREWGS
YOO TO THE PAGE ASKIAG FOR YOUR COURSE HAME. THIS
HANE WILL GENERALLY VARY FROM THE'COURSE MARED BY

THE COLLEGE CATALOG. N THIS EXAMPLL. THE PLATG COURSE
HAME IS medOla, WHICH REPRESEMTS THE FOLLOWIIG IHFORMATION:

1. COLLEGE MAKE ) .
AsMALCOLK X COLLEGE - &
2. SUBJECT AREA
" goENGLISH
3, COLLEGE COURSE HUMBER AS STATED EX CATALOG
1h1-ENGLISY I
4, FIRST (HITIAL OF THE INSTRUCTOR'S LAST MAME
w=BROV '
COURSE RAMES ARE ALWAYS TYPED 11§ LOWER-CASE LETTERS.

ERIC

Aruitoxt provided by Eic: - . -

o7

o | J\ .' ‘ 33

An

oSt "
Tuesday. Jimudey 20, 1976

wELLOHE TO MATO

% wiers

Type your rame, then press NEST.

¥ e Gty ;'
* i

/

.
i

AFTER PRESSING HEXT 7P BERIN. YOU IIII‘.L RECEIVE THIS

. DISPLAY. YOU MUST EHTER YOUR WA

AT THE ARRCH, THAT

IS. YOUR KAME AS RECUGNIZED BY PLATD, 1N THIS EXMMPLE,
THE I4STRUCTORS LAST.AME AND THE FIRSF. WITIAL OF NIS
FIRSE NAME. SEPASATED BY ONE SPACE, ARE TYPED 19 LOVER-

CASE LETTVERS. -

Type the name of your eourse, then hold <own the
SHIFT key snd Aress the STOF ke,

o you brr reddy 10 leswr, you should Proes
. Wthse same beys {SHEFL-STOR) &0’ "rign of .

' > mei0ly




FOR PURPOSES OF IDENTIFICATION, PLATO REQUIRES EMJ/
PERSON T0 HAVE A SECRET PASSWORD ALLEWINGHIN TO .
$I6K CNTO THE SYSTEM. DURING YOUR ENITIAL PRATO /i
SIGNONY, YOU WILL BE ASKED TO TYPE THISP !
TRICE, JUST TO MAKE SURE YOU HAVE TVP CORRECTLY,

" SELECT SOMETHING THAT IS MOT MORE THAW TEN LEITERS

LONG WHICIE YOU CAH EASILY REABIBER.

P
B L]
-
.
d
L}
o
Y
-
L}
]
* Ly
*
L}
-
'
Type your paxsword, then oress HEXT,
 REEXNX
L)
' \
4
r
-
OR. ..Frast the “LAN- key for additions] o'pt lans
%

re

q.
Choose & password l'gr yeursalf,

Choose Som mord or mambar that you will
romgniber, sod DON'T TELL ermyone what 1t 5]
r

Evary tlme you sign=on to this course, you '
ayst type 1a this passwamd) this sacvas o3
your enlave ldent1ficasion.

A rendom ruaber of X3 will sppgar for sach
key you press o nobody set whik you Lype.

Tipe yout pasamord,’then gress NEXT.

LR it

bo It again to make Jure.
Typa vour password, theh press KEXT.

* xarxaxe

GURING EACH FOLLOWING PLATO SIGHON, YOU MUST ENTER
YOUR PASSWORD BEFORE BEIHG ALLONED T CONVINUE. X'S
APPEAR SO TIIAT HO ONE ELSE CAN SEE YOUR PASSWORD BEING

34 a0
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INSTRUCFOR AQOE -

P, Sew roscer / Derian cureicobun for e
PLATO caurte

2. Coosse » 1esson to.stedr antie
: 3. See viers and £L5 ot AU this site

. ReadfMrite MOl notes

Fress SHITT-5TOF 1o lvave

~

THE JRSTRUCTOR MODE PAGE IS THE TEACHER'S OME DASE.

FROM HERE. THE COURSE ROSTER b THE CONTERT 0F rus
CURRICULLEY CAN BE MARAGED. .
+ " "Hi ORDER TO LEAVE THE TERMIHAL. A4 [HSTRUCTOR SHOULD
- ALWAYS PRESS SEIFT-STOP.FROS THIS DISPLAY.

L -

v, PRESSING NEXT. THE INSFRUCTOR OF PLATO COURSE welOls
1S PRESEATED WITH THE COURSE PANAGEMENT OPTIONS.
THESE OPTIONS ALLOW THE INSTRUCTOR T0 502 OR GELETE.
STUDENTS FROM THE ROSTER AND/OR CUANGE NAMES ME To
HISSPELLING OR TYPOGRAPHICAL ERRORS. FURTHER OPTIONS

. ALLOY THE [HSTRUCTOR TO SEND MESSAGES T0 STUBENTS.

 SEE STUDENTS CURRENTLY USING THE COMPUTER AN REVIEW
STUDENT SIGHOH AND ATTENDANCE DATA.

-~

FRIC - BN

Aruitoxt provided by Eic:

31 L b ' -
! Is R A . :
- H
Frass MEAT 10 ser the rortar of dusidn turriceiun .
for PLATO course:  aqitin -
1o see the roster or 48390 curricutum for -enother
PLATO course. anber the nme of the course:
'
Prosy =0ATA" 0 walker COUrSY nc:rll'r codc
_ - H
. -

BY PRESSING 1 OK THE HNSTRUCTOR MODE PAGE. YOU WILL

RECEIVE THIS llISP!.M‘ HII]l',H ALLOWS Al IHSTRUCTOR ELI I

HANAGE MULTIPLE COURSES. e

. p ——
L] ' * <
» .
: - hawey
i Aoster For MLATO Course: maiOib ___
& persony 1 spicay 14fL
rro;s the better of the Sptlon YPu wnt: =
T See roster
. . Y 5 ASd new studest O roster N

n Add new el tiPle Lo rovter
4 Delwic record from roster
\ ©  Change numw of record
5S¢0 tndlviduat record
Hessage oftions

Sce Pefsons durréntiy romalng
Saw signon yeaelsticy

o 3 -

. ]

Jravs REXT foe #dditions). cptions .
HELP for help
-




.- ERIC
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T gy,

i

4

Kostar for PLATY Courser malOle

A persomsy

allen »
brown ]
long &
smith ]

o b -

/-‘-‘

s.f To ddd student

t
L)

To delete record
change name
To ses’record

T spates lelr

= or shifc + To advince roster
« or shify = To back+up roster
ALK For other optlons

FROM HERE YOU MAY LDOK AT AWY LESSOI 0K PL%TO i

TYPING 1 (75 FILE BAME. .

o x '

FROM THIS PAGE THE INSTRUCTOR CAN MAFASE H1S PLATO
COURSE ROSTER BY FOLLOWING THE DIRECTIONS GIVEN AV
THE BOTTOM OF THE PAGE. ADDITIONS, DELETIONS, A
CHANGES CAN BE ACTIVATED-FROM TIIIS PAGE, AS WELL AS
OBSERVATION OF STUDENT RECORDS.

L1

. N Ls
ALJINS POLIT THE [NSTRUCTOR HAY NISH TO LEAVE THE
STANDARY PLATO COURSE ROSTER MAMAGEMENT FUNCTIONS. r/
Il ORDER TG ACCESS TIE LARS IHSTRUCTOR GPTIOMS, IT *
IS HECESSARY TO SPECIFY Lars AS THE LESSON YOU WANT
10 STHDY,

.‘II.L LARS INSTAUCTOR CONTROL OPTIONS CAN BE REJ\{ZHED
FRO THIS PA.GE

LARS [NGTRCTOR (PTIOHS:  tersdenc

Fravs LETIER of cholear

Choote # Tesson 1o 3tudy

> lars

¥
" w
]
1)
¢)
f)
9}

Introductfon to M\

Review Dlagnostic Questiom ™
Instructions) Lessen Catalog
Student Mt‘s & LAS dullecln
Supervise or'fhunt PLATO Cowrse
Student Parforsance Date

Corriculuw ¢ Clos Contral
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APPENDIX D: Student Introdultiph to PLATO

. . . ":.,':-_

. PR
b -

u L

- WELCOME TO PLATO i !

AN '
T
%

.-_--.-
-~

‘

"How to Use the PLATO Keyset

0

' 'The PLATO keyset is like a typewriter. ({See the diagram on the next
] page.) The keys are sensitive, so only a light touch is necessary. 1In
- addition to the regular keys, there are special keys, such as NEXT, BACK,
HELP, DATA, IAB, TERM, and ERASE. A good rulezof thumb is: if in doubt,
_press NEXT. * i .

L -

1
’

It is important to note the difference between the number "#" and the
"letter "O", the number "1" and the letter "1".

You will.in%egact with*PLATO much as you would with your teacher.
PLATO will give you information and ask you guestions about it; you will
have to answer these questions before ?ou can continue with the lesson,
Don't worry ~- PLATO often will help if you need assistance, When you are

' Ehe_screen. Type your answer next to the arrow according to instructions
in thée lesson. If you make a mistake, press the ERASE key; yohr answer will
be erasqd one letter at a time from the right. By holding down the SHIFT
key while.préssing the ERASE key, an entire word can be erased. .

Whé%‘you respond to a question, you must usually press the NEXT key to -
tell PLATO you are ready to have the answer checked. PLATO then judges your
answer, If your answer is incorrect, it may be marked to help you find.the \
mistake. If a word is misspelled (but still close to the correct spelling),
it may be vnderlined like this:

" ) > speled no
If your answer has extra words in lt: the extra words are marked underneath
with x's, like this:

T > This word is extra word no
' - XXXX

If words in your_answer are in the wrong order, the words which should pé
moved are marked underneath with a small arrow, like this:

Bl =y

> order wIpng' no
These markups may not always appéar; Sometimes addltional messages
come on the screen to give hints or suggestions. ' -

Often after you have answ&red the questlon correctly, you will have to
press NEXT again to proceed to the next page., If you press NEXT by mistake
‘and miss necessary information, you can press the BACK key.

. i N o

Sometimes the lesson gives additional problems, hi 3 or other information
'which you may see if you press another special key, sucH as HELP or LAB, When
other special keys are available, the lesson will tell you how to use them.

A

¥

: Q " . Lo . ,t37“‘ . W )

e
aird } 1

supposed to answer a question, a small arrow like this > will appe€ar on N—
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" of your course.

. —35—.
Sign-on Procedures e . ‘ oo

. When you get settled in front.of a PLATO terminal, the screen will
probably say "Press NEXT to begin"; if it does not, presss SHIFT-STOP and

-BACK until it appears. After pressxng NEXT to begin, you will see the

WELCOME TO PLATO clock page.

To sign in, you must enter your PLATO name and PLATO course, that is,
the name and course which are recognized by PLATO as entered by your instructor,

NAME: When you. are asked for your name, you will usually type your .

. last name without capitals, space once, and type the first initial of your

first name. *

. [ ]

. A

b Type your name, then press NEXT:
> smith j

) 4 . »

COURSE: When you are asked for the name of your course, you must always
use lower—case letters. You may have to ask your teacher for the PLATO name

4
\
A

. ('« Type the  name of your course, then hold down the

- L
- . ’

Mhen you are ready to leave, yQu should press
\\ these same keys (SHIFT-STOP) to "sign off." N

> mel01bt '

Once you type in your name and your course, you have one more step té
complete before you actually receive instructional material; you must type
in your PLATO password. You must select a password so your "PLATO identification
cannot be used by someone else. Select something you will ‘remember, as you
will be the only person to know your password. Keep it less than 10 characters
(letters or, numerals), You will need to enter your password every txme you
use PLATO, After typling in your password, you may begin studying,

Y

To leave PLATO when you are finished with a session, press the SHIFT-STOP
key twice. You can be sure you are signed off when you reach the "press NEXT
to begin" page.

1+ We wish to thank Elaine Avner for allowing us to use portions of her
directions for new PLATO students, - \

39

SHIFT key and press the STOP key. . . -




. LARS and occuples 10“50 percent of a student's time on PLATO. depending on ;:

.and lesson performance measures.

* not /just. one student..

y 5 37 No. .
} .‘l' - ] -
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3 ’ -APPENDIX E: ' LARS Routirng Modes
LARS reports the student's pogition within the curriculum and the nature
of the current activity. Below are the routing modes used by the system. \

C e 7
'ntroducgggz Sequence: The lessons which introduce the student to irgﬁﬂD,

the uSe of the keyset, and other pre—currlculum act1v1tles are indicated‘by <

this label. . el T

[y

SuEPlement@!Z.Material: Optional instruction may be taken Qy the student’.

after Ffinishing the prescrlbed curriculum. Such extra material may consist

either of modules whlch the student proficiéneied out of but chooses to study

anyway, or lessons dealing ‘}th topics beyond the scope of thé LARS remeqial ) (/ri

curriculum, such as paragraph editing, footnoting, and Pllblographic form.

Dlagnostic Testing: Diagnostic skills testing 13 a major componentgpf

b

the amount of instruction which is bypassed duéx@o superior test performance.<£w
1

1

Prescribed Instruction: The typ1ca1 mode df student actlvity is §tudy
prescribed by the master router program on the basis of dlagnostlc test scdres

-
.

" Controlled Review: Students are a}lowed to review lessons taken previously,’ﬂ

if desired, nt any point in the curriculum. LARS will somteimes recommend that

' . L.
a prior lesson be reviewed: the student may choose to ignore such advice,
¢ &*

Iindjvidual Curriculum: A special curriculum may be_uonstructed»by'tﬁé
instructor for a singlé student if desiréd: Such individuaiized curriculum P

design ig usually appropriate only in one-on-one tutoring situat:.ons.3
o 4+

Educational Gaming: At times the student is allowed to parﬁicipa;gm;n f_

some extra—currlcular act1v1tles deSLgned to stimulate motiyatlongand 1ntereat

in the practical application 2? the language arts skills being acquired. A

spelllng competition, the PLATD newspaper, and an 1nteractive“public policy

forum are among some of the actlvitles avallable.

A ]

3The individual curriculum design feature of LARS is, nhot yet operatibnal.
Currently, a curriculum mustjfe specified that will apply to the entlre clasa,

- T . ) : ‘* d \
1; ’ - | \

+

o

-
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Open Curriculum: Once all prescribed testlng and instructional 1essons

have been flnlshed, LARS allows the student to freely dhoose from advanced
material, lesson review, and educational gaming act:.v:.t:.es. LARS thus becomes

a resource and reference tool for the student whe exhibits the initiative to

1

use it., This feature may be inhibﬁted at the instructor's di%cretiop; ander

- .
such circumstances, the student ix told to report to the‘teacher after com-

pletion.of 'the curriculum.
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Wiers cursently funniog. .. Totsh § of sctlis terminghbisd8
s "
c T e 1 whansen (11)
- 0= & abelle [T
-0 Jarw *, Jauyar
3= 8 Judy o
3-10  jordan ergllsh
-1 Mz R (323 .
1= whalter phyrio y
$2) Jors)igur erglish *
‘17210 - slchavt wglish
- 1 yamdida -
25- & nreanotbpan wright
2= 3 - mevrs wr fght
2 1 fime . english
=5 “erral s R
218 gorun . akbit
* 26=21 sfeve ki)
=
NExT ' Far e
DATA .« to Talk
[ ] for cal%/records
I .
+
»
»
*
- - .
L4
’

Itl ORDER T0 RE ABLE TO TALK, HOVEVER, THERL IS ONE
INITIAL TASK YOU MUST COMPLETE. THIS INVOLVES PRESSING
1AB FAOM THE USER LIST, YQU WILL THEN BE PRESENTED WITH
5 OPTIONS WUICH YILL ITIALLY BE SET T0 "1O, " CRAHGE

- OPTIONS 1 AD 2 0 *YES” AND RETURQ T0 THE PAGE LISTING

ALL CURRET USERS, ~YOU WILL HON BE ARLE TO INETIATE AND

RECEIVL TALK REQUESTS, - - - y Y
IF YOO RECEIVE A TALK REUEST. A MESSAGE HILL FLASH AT
THE BOTTOM OF YOUR SCREEM: ' : .

“TALK: HICHAEL/EHSLISH ] \
YOU SHOULD SESPED BY HOLDING TOWH TVE SKIFT KEY AUD

" PRESSING THE TERW/ANS ¥LV, TYPE EITHER vaLk OR pescr,

= .

T

BY REQUESTING EESSON user FROM THE CHOOSE-A-LESSOM-T(-
STIY PAGE, A LIST OF AUTHORS CURRENTLY ON PLATD WILL
APPEAR, PRESS DATA [H ORDER.T® TALK TO ANOTIER USER.
PLATO HILL THER ASK WHO YOU HISH'TO TALK T0 A'D “HAT
COURSE HE 1S REGISTERED. 1N, TYPE THE HAME AND €OUBSC -
EXACTLY AS TF(I}&PPEI‘.R O THE LIST.

1

.

* L
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13
. Ablow snyone to Talk TO yew . ¢ yes
"2, Ablow your course to tIK to you yis
3. AVlow snyone [0 sped ~eni='s to you

o
. . »
& Qllcu YOUr ¢ourse 1o stnd ~eat-te LO Tou o,
"

* . .
« & Appear in Von=tysrea Jist of wiyrs
Type the munber t0fchange Ehe settlng,

>

Statistics for brown Fueliie
st el W1/18/16 ot 0!.5050;;5‘ - -
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