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FOREWORD

The involvement of parents and community residents in the education
of its citizens is 2 concept that is basic tg but infrequently used in
educational planning. Recently, the Civil Rights movement and other
_avents have precipitated active community involvement in education. It
1s, however, a concept that has often been omitted in the planning of
teacher training programs. This publication addresses that omission,

Reports published in the past decade dealing with a variety of
parent involvement programs strongly indicate that the participation of
parents in the education programs of their children has positive effects,
The purpose for such involvement orograms is to encourage residents of
the community (particularly those with low incomes} and school personnel
to work _together to raise the educational attainment of children. James
5. Coleman, author of Equality of Educational Opportunity (1966), suggests

_that there is a sound educational basis for having parents participate
in various facets of education, including teacher education. He finds a
direct relationship between student attainment and the degree to which
children and parents Jjointly mrticipate in all processes of education.
Moreover, hetconcludes that there is a direct relationship between the
degree to which children and parents feel they have some influence in
determining treir own future and student attainsent. Involvement of
parents in the training program for teachers, then, broadens the learn-
ing environment of the child and, as Daniel Safran, President, Center
for Study of Parent Involvement, notes, “complements the education
process, contributing to the children's growth and achievement."

The trend toward mandatory involvement of parents and community
residents in education is widespread. Federal laws as well as federal
regulations and administrative guidelines require the involvement of
parents and other residents in planning, implementing, or evaluating
fifty-seven social service, health, and education programs in the
Department of Health, Education, and Welfare, These forms of involve-
ment are varied; some even include community action and community
development type activities. The forms of involvement described in
this publication, however, include only those that aid in improving the
abilities and willingness of teachers to develop and utilize parents or
guardians in home and school education programs for children.

This publication is designed to provide a status report on parent
and commnity involvement in teacher education through an examination of
specific mo¢ .s. The publication containg a general discussion of
community involvement in teacher education; descriptions by program




representatives of programs that typify a particular model; conclusions
based upon the program descriptions; and recommendations. [t is hoped
that teacher educators, teacher education administrators, classroom
teachers, student teachers, community leaders, and all who take an
interest in education in their community will find this publication of
use,

This publication i, a joint product of Teacher Corps: U.S. Office
of Education and the ERIC Clearinghouse on Teacher Education. A previous
Clearinghouse publication on the topic was an extensive 1{terature
review entitled, Parental and Commmnity Involvement in Education and
Teacher Education BY Russell Uebson and Judith Shelton (obson (February

» » available from ERIC Document Reproduction Service,
P.0. Box 190, Arlingtons Va., 22210).

It is through publications like the present one that the Clearing-
houses Teacher Corps, and the National Institute of Education carry
their work in teacher education further--by analyzing and extending the
materials available to teachers, teacher educators. and parents.

Preston M, Royster
Editor




AUTHOR'S NOTE

The author 18 indebted to the followirg pecple who sub-

mitted the descriptions of programs which form a Jarge part
of this study: Z. Adair and A, Brill, Indiana Unfversity/
Purdue University at Indlanapolis;s E. Felstritzer, Univer-
sity of South Carolinas L. Magee, University of Southern
Missfssippls J. Mangieris Ohio University: J. Nickerson,
T. Sancliers A. Johns, R. Scrivens, Michigan State Univer-
sttys and Dorothy Richs Trinity College. The author would
also 1ike to note that the jack of discussion of individual
programs under the heading, "Urban/Rural School Development
Program,” is not a criticism of the mode] but is rather due
to the fact that such program documentation was not avail-
able to the author.
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INTRODUCTION

Community involvemant is a fairly recent arrival to program develop-
ment in teacher education in the current era of educatfonal accountability.
Most of tha concern about community involvement has been related to
community control of public schools. Yet, even the most cursory survey
of the teacher job market scene will reveal that seldom, 1f ever, have
the public schools and higher education teacher preparation institutfons
Md greater need for public understanding and support than at present,

Our pation's present economic 111s also contribute to the need for .
greater understanding and involvement of the community with its schools
at all levels of education.

Dissatisfaction coupled with higher expectations for schools, and,
tharefore, teachers, are due in large part to the information gap and
misunderstandings between school and community regarding conceptions of
what schools should be doing for children. Community fnvolvement in
educational programmings whether for children‘s learning or teacher
training, is an absolute necessity for the development of alternative
strategies and solytions for present and future educational problewms.
In the past we have been separate in oyr search for improved education.
The time is now for new partnerships and collaboration in education and
support of the professionals in educational decision making. Communities
acting alone without. the guidance and support of the profersionals in
education have not been too syccessful in bringing about change and
improvement, In the same vein, educators acting alone or as part of a
professional group have made numerous attempts over the years to bring
reform. Success has been difficult in the educational area, perhaps
i becauSe we have failed to join forces.

Fducators and citizens must form an inseparable partnerships this
holds true for teacher educators as well, in order to develop prepara-
tion programs that will produce a community orfented teacher. These
partners must be clear about their rolds as mutually supportive partners
in education. As Rosenberg states,

They must plan together, decide together, and
work together for the continual improvement
of education and community 1ife.!

The concept of cultural pluralism and its demands on education can
also be served through community involvement in teacher education. Or.
William Smith, U. 5. Teacher Corps Directors suggests that.




The group delivering education services must
be comprised of representatives from the
ethnic, racial, and social orientations of
clients being served. A setting without
these reprasentatives *s daomed to fatlupe
and 1s probably just insensitive to needs
those communities are already expressing.?

Smith describes the community as an environmental field
force,

that part of society which includes all of
the human beings who have some kind of vest-
ed {nterest in what 15 going on in that
school. They want to play some kind of
role in what goes on in that schnol, elther
in sending the children, or making some
Judgments about what happens. In other-
words. they want to know what the teachers,
who are responsible for the delivery of
educational services, do with the kids.Jd

From another perspective. community involvement 1n teacher
education denotes involvement of the trainee in activities and
experiences which enhance his/her knowledge of the community.

Recommendations for community involvement in teacher education
programs have been most pesrsistent from proponents of the "comwu-
nity education concept.” As far back as 1955, Melby recomwended
that the teacher become a student of the community in order to
constantly appraise the impact of the total curl.lrlity upon the
growth and development of {ndividual children.

Although the concept of community education is primarily
concerned with the development of community education programs,
1t has fmplication and significance for teacher education.

Even to the axtent of 1ts definition alone, comunity education
implies the importance of community involvament in the teacher
training process. Community education 1is "“the process that
achfeves a balance and a use of all institutional forces in
the educat!gn of the people--all of the people«-of the
community .

In another work,. Minzey and LeTarte speak of the need for
establishing inservice programs to meet staff needs in community
understanding. They suggest that inservice efforts for teachers
must include methods of relieving teacher anxiety, of demonstra-
ting the positive fmpact of community {nvolvement, and stressing

2

10




the fmportance of educational relevance to the needs of the
comminity. . .
More pointedly toward the preservice education of teachers,
there Mas been much adnission lately that at wost colleges and
universities students 1ive in an 1solate, unreal world. As an
indication of this admission most teacher education programs ape
now becoming more field-based. Field-based activities must
fnclude the community. Contact by prospective teachers with
people who have life styles that are different from their own
1s almost pon-existent and 1s ravely if ever emphasized as an
integrated part of their professiocnal an. The ability to
communicate across cultural barriers s d be expected of all
taacher education graduttes, Toward this goal, the Study Com-
mission on Undergraduate Education and the Education_of Teachers
inciude the following among several recommendations:

1.  Thay will have to have a rich and pro-
found knowledge of the neighborhood,
probably of the kind that only 1iving
in, or perluqs having grown up in, the
comunity will produce. (p. xiv)

2.  Given the aliemation of school and neigh-
borhood from each other, the street-
worker's role may be an fnterim device
for relating commmity and school and
restructuring the teacher's role. (p. xviif)

3, Satellite Centars 1n neighborhoods for
cooperative teaching-learning ventures,
for educating teachers and developing
neighborhood political power, 1f staffed
by aporopriate higher education, school,
and nefghborhood people, might assist
the community. (p.xvif-xviii)

4,  One method of community building would
be to insure that adult work spaces
were opened up to children and young
pecple and teachers-to-be for work -
opportunity and learning purposes. (p, xviii)

Another force on the current educatfonal scene which promotes
communi ty involvement in the program plannfng sr. implementation
process 1s the competency based teacher education (CBTE) concept.
The results of recent study strongly imply that when the planning

11




and implementing process is opened up to the Commission 1t proposes
a complete saturation of teacher preparation in the community which
1t serves. The Commission stresses the importance of developing
places for educating teachers where parents, children, and teachers
can relate in a putual educational process.

In a later documant, the Study Commission describes the concept
of school-community-based teacher education as the education of the
teacher being conducted and controlled wholly or «n substantfal
rt n the schools and communities where teachers plan to teach.8
result of this strong commitment of cowmunity members--particularly
minority students and members of ninorigies comminities--to comunity
involvement 1s a multicul tural program.” As more and moye institutions
develop competency based programs, one characteristic of competency
based education will remain vital to program velevancy and that 1s the
requirement for including teacher competency expectations for a pluralis-
tic society through collaborative program planning. Despite the fact tha
the inclusion of community in the planning process has been recognized
as a desirable element of CBTE, a survey mide of eighty-seven colleges
in the process of inftfating %ch programs revialed that over one-third
had no commnity involvement.

Royster1l provides a rationale for community involvement
for prospective teachers based on the assumption that the effec-
tiveness of a teacher of low income children 1s dependent upon
the trainee’s understanding of what the broad community 1s all
about and what 1t has to offer. The purpose of community involve-
ment according to Royster 1s to encourage residents of the broad
commnity (particularly those with low income) to work together
with school personnel in order to raise the educational attain-
ment of both children and adults. Community fnvolvement thus
improves the l1inkages of community resources to the school
through the involvement of parents and others in the commnity
with the education of their children.

Involvement 1n teacher education by community people means a
new role for parents and comunity as well as a new role for those
responsible for developing teacher education qmgrm. The thrust
toward community involvement requives that all groups learn new
skills for interacting in new ways with people with different
perspectives, attitudes, and knowledge.

12
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COMMUNITY INVOLVEMENT AND THE MODELS

It 1s the intent of this paper to review some of the ongoing
attampts to saintatn & broad base of comunity involvement in
teacher education programming. With very few exceptions. federal

have historically and primarily been responsible for
slevating the importance of community involvement. the
original intent was fiscal accountability. but over the past ten
years there has been affirmation that community involvement in
program planning and implementation resped more important rewards
than fiscal accoumtability. Educationai Programmers at all levels
are beginning to resalize that community involvement benefits all
wembers Of the partnership--school, community. and untversity--in
their attempts to fmprove education and especially teacher education.

There are Probably inmumerable spproaches ore may take to study
teacher education Programs and consider them ag models of commmity
fnvolvement. This writer chose to utilize a community component
matrix as @ guide fcr study and consideration. In order to concep~
tualize the matrix. ceveral question. were considered in the review
of teacher education programs:

1. 1Is some kind of training provided?

2. If so. for whom is the training 1ntended?
For the community member? tracher educa-
tion student? or both?

3. What kinds of involvement are sought?

4. 1Is involvement restricted to program advise-
ment andfor decision making on the part of
the commnity merbers?

5. Are outcomes for the training and/or
involvement activities specified for
the target audiences-<the community
member and teacher education student?

Ideallys in order to be considered as a mode) of community
involvement, a teacher education Program would provide the op-
portunity for involvement with the program decision making process
as well a3 provide specific training for involved community wem-
bers. Secondly, the ideal program would require participation in
a given community project or activity and lead to specific com-
petency development 7or participating teacher education studests.

13




The matrix 1n this study 1s intended as a quick reference

1de for the reader. Four cells are presented in the matrix

n order to indfcate whether participation 15 restricted to
involvement or fncludes training for the community mewmber and
teacher education student. The 1deal model would register a
"yes® in all four cells indfcating that provision in the program
has been made for both target audlences to recefve training while
being involved in either the decision making process or service
activity as indicated in Figure 1.

Involvement  Training

Comunity Yes Yes

Member

Teacher Yes Yes
. Education Student

Figure 1. The ideal teacher educatfon community
involvement model.

In de 1ctinf other models, a "rno" will be registered in the
appropriate cell whenever invotvement or training actfvities are
not present. The matrix will appear immediately preceding each
model description. Models were included in this study which
do not satisfy the ideal program expectations so as to include
some alternative designs for comparisons and to generate and
encourage refinements. A limitatfon of the study is that the
tncludes those models where information was readily avail-
able and where recognition of the program as a possible model
came from selected resources.

DESCRIPTION OF WL& MD SELECTED REPRESENTATIVE PROGRAMS

This study includes- selected samples of the following federal-
1y funded teacher educatfon programs which reflect a commnity
frvolvement model:

A. Teacher Corps
B. Urban/Rural School Development Program

C. - Follow Through Program

14




Also included as models for study:
D. Community Schools Concept {Mott Foundation)
E. The Home School Institute (Trinity College)

The descriptions of these proardare largely based on papers
written specifically for inclusion fn this study by representa-
tives of the programs. While these papers have been edited for
style-and sometimes for length, they ave generally presented here
a5 submitted to the author in order to give & faithfy) rendering
of these programs as they are seen by those who work in them,

-7
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Involvement  Training

Commemity Yes Yes
Member

Teacher Yes Yes

Education Student

Since Teacher Corps through 1ts regulations ‘consistently
reflects the comunity tnvolvement model described as ideal,
extensive treatwment of the program 1s included in this paper,
An overall description of Teacher Corps 1s presented as wall
1s specific projects ag exemplary models,

Teacher Corps was established in the U, 5. Off{ce of
Education through the enactment of Title ¥, Section 511 of the
Higher Education Act of 1965, Its objectives are (1) to streng-
then the educational opportunities available to c?ﬂdren 1n areas
baving concentrations of Tow-income families and (2} to encourage
colleges and universities to broaden their programs of teacher
preparation. It attains these objectives by supporting innova-
tive programs for teacher training {n poverty areas. Initially.
Teacher Corps concentrated on preservice programs, The present
program has evolved towdrd a focus on inservice education. Each
year approximately 100 projects are in operation.

The Teacher Corps models of community involvement require
that each project:

1. Must have a Steering Committee respon-
sible for overall program and policy
decisions for the project.

2. Must have 1 School Community Council

responsible for supporting, directing,
and coordinating teacher training

16




3. Must include anpropriate and
equal representation from the
schools, commumnity, and uni-
versity on the Steering Com-
mittee and School Community
Council.

4, Mist provide training for
teacher interns in the study
of the comunity and its
implications for children's
learning.

5, Mist provide trainina and/
or activities for community
merbers which Tead to more
involvement with and im-
proved understanding about
schools.12

In moving toward this model of community involvement each
Teacher Corps project develops and implements a community educa-
Eion component for teachers, interns, and afdas designed to

1) increase their understanding of how to utflize community
resources, (2) increase their willingness to use community
resources 1n the education of children, (3) increase their
understanding of that comunity and 1ts culture and (4) improve
their skills of training parents in how to work with children
at home to begin and reinforce Tearning. Interns. teacher aides,
and experienced teachers need essentially the same knowledge,
appreciation, and ski11s to be effective in involving the community.
Because Of differences 1n the status of the three groups {(internms,
experienced taachers, teacher aides?. the training design in
community education §s expected to vary. The fc'lowing excerpts
are edited from a policy document issued by Teacher Corps and
reflect the emphasis of community fnvoivement in teacher educa-
tion required by the agency:

Interns are full-time studants who have,
by design, approximately twenty percent
of their time planned for a varfety of
community experiences to develop their
competancies in community education.

This allows them to spend extensive
periods of time in agency assigmments,
visiting homes, and a variety of other
activities with community residents
and pavents.

9




Teacher mdes, 1ikewise, have greater
fiexibility to gain first-hand knowledge
and involvement in a varfety of community
activities.

+  The experienced teacher who 1s involved

—~ ._»ach day with teaching and in-the-class-
room responsibilities has less time, and
often less inclination, to spend 1n activ-
ities mentioned for the above groups.
Because of these variations, a mmber of
different strategies exist in providi
community sducation knowledge and skills
{competencies) to this group of partici-
pants.

Some training experiences are common
to all three groups. For example,
seminars, lectures, etc. to teach an
understanding of the multicul tural
composition of the coomunity. Train-
ing and opportunity to participate
in comunity velated activities for
teacher education students (interns),
teachers, and community members
can be found in most Teachar Corps
projects and usually include: dgency
services; parent and resident involve-
ment; steerin? committees; and a
school community council,

1. Adency Services

Training for intems 1n under-
standing.and utilizing services
of social agencies are provided
and include:

a) Study {collect, synthesize,
pachge) to determine which
agencies exist, the services

they provide, apd possible
retationships of the agencies

to education and the school.

-16-
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4,

b} Assignments in a number of
agencics to determine how
services of the sgencies
may be used by the teacher.

Training for experienced teschers to
timde::tand and utilize agency services
nclude:

a) Seminars conducted by agency
officials at school or having
agency of ficials conduct semi-
nars, etc, for them in the
agencies,

b} Providing teachers with infor-
matfon packages (including
legislations guidelines, pro-
cedures for qualifying, etc.)
for independent study.

¢) Providing comunity education
cIil'nining on staff development
'ysc

2. Parent gnd Resident Involvement

Training of interns and teacher
aides relative to {l knowledge
of the comunity, (2) importance
of involving parents, and (3) pro-
cedure or techniques of involving
them fnclude:

a) Surveying the comunity to deter-
mine economic needs and social
characteristics of the community.

b) Developing understanding and appre-
clation of the multicultural charac-
teristics of the racial and cultural
groups 1n the community. through
seminars, readings, etc.

c} Visiting homes to learn about families
and home conditions.

d) Training parents to stimulate pre-
school children and to tutor chfldren
attending school.

=11- '
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e) Bringing parents into school to
work with teachers and childron,

f) Attending and observing community
wmeetings.

g} Serving on the project steering
committee and on the school/
community council,

h) Designing and de_yeloﬁing with
parents and/or students a com-
munity education project.

Training experienced teachers 1n this area
entatls more Timited fleld «icits and con-
tacts and include the following Tearning
activitfes: .
a) Developing an understanding of

the needs, economic and social
characteristics of the comm-
nity through group seminars or °
sessions.

b} Developing an understanding
and apprecfation of the multi-
cultural characteristics of the
racial and cultura! geoups tn
the community throug! seminars,
readings, etc.

c) Attending community meetings.

d) Serving for specified periods
of time on the project steering
conmittee and on the school/
community counctl.

e) Involving parents tn educational
activities with the children in
the classroom and in the field
and supplemental education

activities.
3, Steerind Ccommittee and School Community Council

A part of the community education
Tearning experience includes regular
participation in commfttees and

=-12-
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councils that deal with the conduct
of the Teacher Corps project. The
opportunfty for these experiences
are provided in the Steering Com~
mittee dnd the School Community
Councils both of which are re-
quired in projects as mentioned
previously.

The School Community Council and
Steering Committee al1s0 Serve as
an advisory body for the project
sfnce 1t consists of school par-
ents served by the project.
other communfty residents who
are active 1n some educatfonal
program related to the objec-
tives of the project, and se-
lected representatives from
the school, the inteens, and
the university.

Additionally. the Council and
Committee assist in efforts to
increase the number of residents
involved to further ensure that
the component is directed to
the needs of the community and
to evaluate whether the project
is meeting these needs and the
objectives stated in the pro-
posal.ld

Teacher Corps projects typfcally fnclude a staff member
called a Community Coordinator. who is assigned a number of
responsibitities which vary in degree with each project. but
are related to the community education trainfng and service
activities of the interns and teachers, The academfc and
experiential backgrounds of the Community Coordinators in
Teacher Corps projects vary from project to project but one
which s universal 1s that the Community Coordinator be a
bona fide member of the community he/she represents.

A survey of the Teacher Corps projects reveals the following
role as typical for the Comunity Coordinator:

1. Arranging schedules, assignments for
interns and gther personnel to gain
experfence in community fnvolvement.

~]3-
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Developing and implementing all
comunity-based, volunteer assisted
educational activities and prolects.

Assisting interns in discerning ways
to learn and plan cooperatively with
community persons.

Initiating creative ways for -involving
parents and school personnel in the
development of community proJects.

Serving as a 1{aison between the
community, school, and university.

Obtaining and relating information
of comwnity concern to the Teacher
Corps staff.

Assisting interns 1n designing, im-
plementing, and assessing community-
based programs,

Implementing the obJectives of the
Teacher Corps in relation to commu~
nity-based education,

Working with staff in evaluating
the community-based experiences
of the interns and teachers.

Perfomin? other dutfes relative
to conmunity-based education as

deemed neﬁssary by the project
director.

22
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The following exemplary project descriptions apre excerpts
from materials received from personnel associated with the desig-
nated Teacher Corps Projects.

1.  Ohio Unfversity Teacher Corps Project, 9th CyclelS

Ohto University, Athens, Ohlo
Mefgs Local School Ofstrict. Pomeroy, Ohio
. July 1, 1974 « June 30, 1976

Objectives for Commynity Involvement

a) To seek more community (especially parent)
fnvolvesent n the programs of the Meigs
Local School Dfstrict, that 1s, curricu-
lum planning, fnstruction, conferences,
volunteer programs, and public velitions.

b) To promote an increased community aware-
ness in the lpcal district with particular
emphasis upon_the role of parents in the
reading process.

c) To promote a continual examination of
the 1earning process with particular
emphasis on the following: (1) how
individuals 1earn; and (2) parent-
student relationships.

d) To promote the formation of a
district-wide advisory committee
open to ANYONE who can display a
genuine, positive interest in the
1tnsit!;uctioml programs of the dis-

rict,

Prolect DescriPtion

, Since the success or fallure on any new public school
program depends to 2 great extent upon publfc understanding
and supports the staff of the Ohto University/Meigs Local
School District Teacher Corps Project initiated a number of
programs designed to involve a Targe cross-section of com-
munity members,

Stnce we also belleve that new teachers must be know-
ledgeable about the commmities 1n which they work, a com-
munity module was developed for the Teacher Zorps interns
to enable them to develop competencies related to under- -
standing the communities of the Melgs Local School O1strict.

- JRE I, N, ‘;‘.‘::_’;:']S.FL-M——*: W

23




The module was designed to provide the intern with a
variety of experiences that woyld contribute to his famili-
arity with and sensitivity to the people and comunities
within the Meigs Local Scheol District. A mumber of assess-
nents were included for each obJective in order to provide
the intern with a factual basis necessary for the production
of a final proJect or learning package through which he/she
could demonstrate his competencies.

Memorization of statistics and data was not the ob-
Jective of this module, but such data provided a background
from which the intern could organize a meaningful and in-
formative learning package. Interns could choose to work
in teams, sharing with each other the information they

athered and sharing the responsibility for the final pro-
ect or learning package which they produced.

The second community program was called Project Aware-
ness, which was designed to introduce the Teacher Corps
Project to the comunity. During the first three months

of the school year, each of the twenty Teacher Corps Interns, o '~

accompanied by one of the community ccordinators, visited
ten families who had children n a school in the Meigs
Local School District. These fanilies represented the total
range of socto-economic Tevels prevalent 1n Meigs County.

A breakdown of the objectives and evaluation procedure
of Project Awareness is as follows:

0 ti

a) To acquaint Meigs Local School District
parents with Teacher Corps interns and
their role in the school.

b) To aid Teacher Corps interns (for teacher

education value) to learn of student
backagrounds.

c) To be used as a screening device to learn
whether or not parents in the Meigs Local
School District would be interested in
helping children in learning to read
better (Parent Education Project).

Results

a) Number of familfes visited: 200

-lf=
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b) MNumber of students the families visited
had 1n the Meigs Local School Bistrict
{by building):

1. Meigs High School k)|
2. Melgs Junfor High School 55
3. Bradbury School 22
4. Harrisonville Elementary 12
5. Middieport Elementary 13
6. Pomeroy Elementary 40
7. Rutland Elementary 4
8. Sialem Centar Elementary 15
9. Salisbury Elementary 17
TOTAL k!
¢) Occupational breakdown of parents
Father Mother
1. Professional 4 d 7
2. Skilled Labor 89 16
3. Unskilled Labor 7 5
4, Miscellaneous n 3
5. Unemployed 3 9
TOTAL 167 40

d) Parent Attitudes and Opinions

Parent response to the four areas
concerning attitudes and opinions toward
the schools and education in general was
overwheimingly positive., Very few ex-
pressed negative attitudes and most of
those were because of a personal experi-
ence with 2 particular teacher.

Conclusions

Although Profect Awareness required a great deal
of time and effort, especfally on the part of the fnterns
and community coordinators. 1t was extremely successful
in achfeing 1ts objectives.

The most Important results have been better

parental understanding of the Teacher Corps Praject
and a more positive relatfonship with Melgs Local
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$School District. Parents were impressed by the fact
that busy school personmel would take time to visit
them and Tisten to their concerns about the educa-
tional process.

1t was & result of this knowledge and an
expressed desire on the part of the Meigs Local
community that the Teacher Corps Project in the
Melgs Loca) Schoo! District offered Prolect PEP.

It was our hope that, as a pesult of this
inftial comminity instruction project. a new level
of awareness wouid be developed on the part of
parents and other community members relative to
the importance of reading, and that participating
adults would be able to develop an expertise in
the reading process that would enable them to
assist the children in their community.

The fnitial community education project was
conducted for a period of six wesks, beginin
January 23, 1975, and ending February 27, 1975,

The purpose of this kick-off project was to develop
within the community a core group of parents and
other community members trained to provide sys-
tematic reading reinforcement in the homes and/or
to serve as trained teacher aides in the district's
reading program.

Parent reading instruction was pirovided by
Teacher Corps project team Teaders and interns who
had previously participated in an intenstve fif-
teen {15) hour training grogrw. This tratning
program tock place from January &, 1975, to
January 20, 1975: ®

P ures

a) Publici;x: A team of interns was
nt{Tied to develop a publicity

campaign, Community vesources such
as the Tocal newspaper, Tocal radio
station and various store fronts
were used to disseminate information
to the community about the program.
The two project community coordinators
were also used to make personal con-
tact with the nembers of their re-
spective communities and helped answer
any questions relative to the program.

- 18-
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b)

c)

d)

Staff Training: The instructiomal staff,
cons1sting of reacher Corps team leaders
and interns, began an intensive training
program on January €, 1975. This program.
consisting of a mintmum of 15 poyrs of
instructfonal actfvities, provided experi-
ences in techniques and philosophies rela-
tive to working with adults and helping
adults to work with children. In additton
to specific Instructor input concérning

course content, the trainees had the oppor-

tunity to work h mumercus staulation
exercises and micro- achfng sftuations
ma.]gave them practice n applying skills

med under controlled. supervised
conditions.

Program Target Date and Locations: The
communTty adult Instructioral program
began on Thursday, January 23, and met
for stx consecutive thursdays with the
final meeting held on February 27, 1975.
Meeting times were from 6:30 P.M. til]
8:00 P.M, and the class sessfons were
held in four separate locations. The
The Salam Center-Rutland communities
met at the Rutland Elementary School;
the Harrfsonville comunity met at the
Harrfsonville Elementary; members of
the Bradbur" fdd1eport communities

met at the Mefqs Junior Hfgh School;
and, the Salishury-Pomeroy communities
met at the Meigs High School. The

last location was changed to Pomeroy
Elementary to provide conventence for
parents attending the sesstons.

Children's Activities: In order to
enab'le urthar parent participatfon
he program, activities were pro-
vided for chfldren of the particf-
pants during the class sessions.
Faci1ities were made available for
chfldren ages 4 - 13, Experiences
provided fncluded games, arts and
crafts, tutoring and reading activi-
ties and onl{ the chfldren of parti-
ctpating adults were eligible for the
activities provided and there was no
charge to the pavents for these services.

=19-
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e)

f)

h}

Participants: Any adult member of the Meigs
[ocaY !E'ﬁ1 Pistrict could partfcipate fn

the comunfty project. [t was pot restricted
only to parents and the project staff encour-
aged any Interested community member to attend.

A specfal invitation was sent to teachers in
the schoot district Inviting thes to *sit-in"
on both the staff training and parent training
sessions. Thelir knowiedge of the local com-
minity and 1ts children served as a valuable
resource for developing a successful, relatfve
program.

Program Contact: The primary thrust of the
asuit traTnTng sessions was to teach technioues
to the participants to help children from
pre-school age to junior high school age to
improve their reading skills; provide readi-
ness activities for children not yet engeged
in reading during class sessions: and watch
themseTves teach on videotage. It was hoped
that as a result of thfs offering, parents
would have a better understanding of the
reading process, would be bett:+ able to help
their children or their neighbor's children
extend thefr reading skflls and would possess
the competencies necessary to serve as a read-
1ng aide 1n district reading classrooms.

Evaluation Procedures: Program evalyatfon

occurred in three stages. The first sta
took place at the end of the staff training
period at which time team Teaders and interns
completed a questionnaire aimed at evaluating
the effectiveness of the training program.
At the end of the adult training sessioms,

a second formal evaluatfon procedure occurred.
Two evaluations were completed at this time.
The instructional staff was asked to engage
1n a self-evaluation and program evaluation
form {dentffying what they found to be the
most bepeficial program content, to assess
the effectiveness of instruction, tdentify
areas which were omitted or could have been
covered in more depth, and {ndicate whether
or not they planned to implement the skilJs
developed during the program. The third
evaluation phase was conducted to determine

‘20.
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how many of the skills were being ap-
piied by course graduates, with how
many chfidren they were applying those
skills, and how successful they felt
their efforts bad bean. At the same
time, with the permission of involved
parents, children's classroom perfor-
mance was observed and achievement was
compared to past classroom behavior.

Durin? the intervening sumer the “Apple Crate,"
the project's mobile reading lab, was put into opera-
tfon as a recreational reading vehfcle. It housed an
extensive supply of paperbacks and resding games {both
commercial and teacher-made) and was staffed by one
team leader and two or three fnterns. Interns were
scheduled on a rotating basis so that each of thes had
experfence on the van. Four sites throughout the school
district were selected and each was visited once a week
from 9:00 - 12:00.

The obJectives of the suwner program involving the
"Apple Crate® were as follows:

a) To familfarize communities within the school
district with the "Appla Crate” as a facility
of the Ohio University/Meigs Local School Dis-
trict Teacher Corps Project.

b} To provide wor ;hwhile summer activities for
children that would reinforce reading skills
and attitudes.

¢) To create 2 positive image for the "Apple Crate”
that would contribute to 1ts success in an
instructional role during the school year.

d) To provide varied experiences for the interns.

Attendance ranged from an average of seven in rural
areas to thirteen in town, with twenty-one being high. In
all locations a number of adults fncluding parents. grand-
parents, teachers, and 1{brarfans took the opportunity to
visit the van. Children ranged in age from pre-school to
Juntor high school, but one adult came several times.

The experience proved vatuable to al? interns because
they had the opportunity to interact with children on a very

informal, fun-type basfs. Those interns who had only secon-
dary teaching experience up to this point gained even more

2]=
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because they were given a chance to work with
younger children,

The experience also proved to be valuable
to childres. They were given the opportunity
to find others of their own age with whom to
play games 1n pleasant surroundings and to
enjoy informal relations with adults. They
learned new games and often enjoyed the suc-
cess of beating an adult; but most important,
they were given a chance to feel that reading
and related activities could be fun and that
“Apple Crate™ was a good place to be,

In an effort to provide clinical reading
experiences for the children of the three school
districts 1n Meigs County, the Ohio University
College of Education Reading Clinic joined forces
with the Ohto University/Meigs Local School Dis-
trict Teacher Coros Project in the astablishment
of a satellite clinic at the Meigs Local High
School. This satellite clinic operated for a nine
week period (June 15, 1975 - August 15, 1975) and
served twenty-e¢ight children. Each child received
a total of twenty-seven hours of instruction which
occurred on a one-to-one basis and reports describ-
ing both testing and instruction results were pro-
:ided ::r both parents and teachers of each child

nvolved.

In order to insure the {dentification of those
children who most needed this type of help, teachers
1 all elementary schools in Meigs County were asked
to refer students who would benefit most. Parents
of these children were then contacted by Teacher
Corps staff member who explained the clinfc function.

The experiences provided through the operation
of the clinic were not only valuable for the {interns,
but also for the twenty-eight Meigs County students
who glrticipaud. The sdministration and staff of
the Teacher Corps project and the 1ocal school dis-
tricts are of the opinfon that the operation of a
satell{te reading clinfc during the susmer months
would be a welcome addition in Meigs County.

The final community project planned for the
1975-76 school year 1s a volunteer aide program to

be piloted in two elementary schools within the
district. A task force was assembled to determine

-.22-
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the feastbiiity of such a program and, 1f findings
were positive, to develop a pllot project. After
surveying the seven elementary schools in Medgs
tocal the task force concurred that Bradbury
Elementary and Rutland Elementary Schools would

be suitable sites in which to implement such a
pilot project.

Recruitment will begin in November 1975 to
parents of all elementary students. The local
senior citizens organization will be contacted
by one of the project’'s community coordinators

is a member, and PTAs wi1] be fnformed by
project staff mambers at the November meetings.
Fimally, both community coordinators will,
through telephone calls and personal visits,
contact families throughout the district whose
names are to be provided by school principals.

Preservice training for volunteer aides will
be conducted in January, 1976. S$ix sessions, each
two hours In length will be followed by one session
during which participating teachers and volunteers
will meet. This preservice training will be con-
ducted by Teacher Corps interns under the super-
viston of two team leaders. During the same period
of time teachers in participating elementary schools
::"s:de famiiiarized with ways in which atdes can

u L]

Volunteers will begin in schools on February 2,
1976 and continue until April 30, 1976, after which
an evaluation of the project will be mpde. If the
evaluation is positive, a proposal for a grant will
‘be submitted for operating funds for the 1976-17
school year.
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2. Universi {0\' Southern Misstssippi Teacher Corps Project,
9th Cycleld

University of Southern Mississippi
Hattisburg, Mississippd
Perry County School Systsn

Perry County, Missdssd
July 1, 1974 - June 30op¥976

Objectives for Comeunity Iggg!mn;

a) Each community coordinator will compile a
written report outlining the interns' pro-
posed cmni‘:z.involmnt activities and
submit 1t to Assoctate Director for
each of the pext two academic quarters.

b} Each comunity coordinator will submit a
written statement at the erd of a month
reporting the intarns' progress in com-
pleting a propesed activity.

c) During the academic spring quarter each
intern wilT review their community in-
volvement pledges and submit a written
report of their successful or unsuccess-
ful endeavors for the academic year
1975-76 to the Associate Director.

The following are narrative reports on the community activi-
ties of each school: .

Community Work in Progress - Reagmont

1] PTA timd

The Teacher Corps Personnel of Seaumont School
were in charge of the Qctober PTA Meeting, A pro-
911"“! was presented that consisted of the fo1loning
elements:

1. Introduction of the Teacher Corps
personnel;

2. Explanmation of Teacher Corps;
3. Explanation of Community Education;
4. Discussion of things Teacher Corps

hopes to do in their comunity
educatton work;

¢2‘-
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5. Intreduction and showing of film
"To Touth A Childi"

6. Explanation of what speech and
hearing interns are doing and

hope to dos

7. Explanatfon of what reading interns
are doing and hope to do; and

8. Awarding of free cake to class with
most parents present.

The PTA program was considered a success by
a1l attending. The President commented that this
was the largest crogwd present fn a long while. An
estimated eighty-five people were present. The
reasons that might account for this are 1{sted
below: (all these things were furnished free of
charge by Teacher Corps

1. Free babysttting:

2. Cake for the class with the most parents
presents

3. Movie shown;
4, Refreshments; and

5. Widespread advertising--radio. TV, news-

paper.
Language Enriclment Program

The seventh and elghth grade classes of
Beaumont High School are invoived in a language
enrichment program assisted by the team leader,
interns. and the high school principal. The
program {s every afternoon for three hours. On
Monday. Wednesday and Friday the team leader and
the principal are directing students. On Tuesday
and Thursday the intern assists them. This pro-
gram involves about 100 students.

In addition to the above people involved,
volunteer parentS have been obtained to come fn
and help at a later date. This will give the
parent a chance to work with the school while
seeing for herself the peeds and attftudes of
the students.
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The goal of this program 1s twofold--
language enrichment, and parent involvement
in the school setting.

Parent/Teacher Conference

In the past, parent/teacher conferences
have been held on a regular basis only for the
kindergarten. Parent/teacher conferences have
now been set up for the near futyre tn grades
one through eight.

It 1s planned that the Teacher Corps
personnel will attend the classes of each
grade for one day. The teachers on this day
will have set up conferences with as many
parents as possfble.

Following this procedure 1t would take
a total of eight days to hold all the teacher/
parent confevences. This plan will hopefully
be continued after Teacher Corps leaves. It
could be continued with the use of substitute
teachers.

Reading Clinic

A reading clfnic bas been established two
afternoons 2 week with the aim of improving
reading effectively and intellectually for the
poor readers fn the first three grades.

Bright students tn the fifth and sixth
grades are serving as peer tytors. The language
experience approach ts being stressed. Parents
will be asked to visit the clinic for conferences
ind advice on ways to motivate thetr children to
improve thefr reading.

Speech and Hearing Clinic

Threa afternoins 1 week’ one of the Speech
and Hearing interns will be offering free hearing
tests and help in the areas of Speech and Hearing
for children and adults.

This clinic will be ysed for individual help
tn either areas needed by the child or adult.

Referrals will also be made for those needfng
a fully qualffied person (Doctor or Pathologist).

34
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Library

A Yibrary implementation program 1s being
researched for the Beaumont Elementary School.
At present a 1ibrarfan with 2 Master's Degree
has agreed to work as a consulting parson, The
school is also attempting to hire 2 regular
1ibrary worker. Parent volunteers have been
discussed as a possibility.

As of now the school does not have a
Yibrarian. Last year the interns ordered new
books and tried to organize the books tn the
library. The main accomplishment was the
grouping of the books into sections.

It is hoped that the 1ibrary can be put
to better use by cataloging and arranging the
1ibrary for better use and enjoyment.

Parent Workshops

At the present time three types of parent
workshops are planned. The first workshop will
be a metric workshop. This workshop is to in-
troduce and explain the basic fundementals to
the parents since the United States {s planning to
go metric within the next few years.

The matric workshop would have a consultant
from the University of Southern Mississippi to
come one of the nights. .The rematning nights
would be spent learning and practicing the metric
ski11s with the aid of the Teacher Corps personnel.
The number of nights needed for the workshops has
not been decided yet.

When the metric workshop 1s completed, the
Phonic workshop will begin. This workship will be
designed to et the parvents know what kinds of
phontc skills the children are being taught. The
main 1dea 15 to teach the parents these skills
(1f not known} So they will be able to understand
and help their children 2t home.

The next workshop will be more of a fun and
enjoyment type. Some parents have expressed a
desfre to Tearn the art of cake decorating. It
1s planned that the Perry County Home Demonstra-
tion Agent will direct theSk activities. She

wZla
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has carried on a project of this type before.
She will be assisted by the Teacher Corps
personnel.

More workshops will be held 1f parent
attendance and interest is shown at the other
three workshops.

PTA Interest

The interns plan to continue to support
and increase the parent involvement in the
Beaumont PTA. This will be done 1h the
following manner:

1. Free cake or like treat to the class
with the most parents present;

2. Providing programs of interest and
importance to the parent;

3. Providing free babysitting:

4. Programs presented by children; and

5. Widespread advance advertising.
Recycling Prodram

One Saturday a month will be get aside as
recycling day. The community will be encouraged
to collect and bring to the scheol on this Satur-
day a11 'recyclable alumimum cans. The cans will
be collected at home during the month. Then the
students or parents witl bring the cans to the
school of the designated Saturday.

Saturday afternoon the cans, having been
flattened and placed in a large truck, will be
carried to the pearest recycling plant.

This proJect will help to clean up the

communitys as well as add money to the school
or PTA fund.
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Nork Completed or in Progress - Runnelstown

The Dctober PTC Meating

The Teacher Corps personnel of Runnelstown
School conducted & Teacher Corps avareness program
during the October PTD Meeting., The program con-
sisted of the following:

1. Explanation of Teacher Corps by the
Assoclate Director;

2. Explanation of Community Involvement;
3. Introduction of Interns:

4, Discussion of Propcsed Activities:

5. Question and Answer Period; and

&, Refreshments served.

Recreational and Educational Adult Classes

The interns are presently recruiting volun-
teers to help in conducting adult educational
classes 1n typing, reading, cake decorating,
stimnastics and karate. The projects starting
date for the classes 1s the first week in
December.

School Involvement

The main project at this time 1s increasing
the ADA of the Runnelstown School. The interns
have implemented a rewards-system program for
every student that has perfect attendance for
one month.

An example of one activity 1s a follows.
For the month of November, the reward consfsts
of a puppet show conducted by the interns for
grades X-3 and a karate demonstration for
grades 4-12.

Community Awareness
The interns along with the comunity coordi-

nator are working with parents in the community
who are not able to f111 cut the state forms

37
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required to obtain a certified copy of their
child’s birth certificate. These certificates
are required before a child can attend school.
There §s a large number of children out of
school for this reason. The Teacher Corps
interns are providing thedr services to the
?mht:o %o facilitate getting these children
n school.

Adult Education

The interns conduct adult clases every
Thursday night. The classes offered are
typings shorthand. carpentry. sewing. cake
decorating and decoupage.

Free Benefits Information

One {intern's project is providing the
comunity people with information concerning
free benefits that are avaflable to them.
His main §nterest i3 with the elderly and
the underprivileged people.

Parent/Teacher Conferences

Parent/Teacher conferences are being
plamned for grades 1-6, Tr 1interns will
attend the classes of each g ‘= for one
day while the regular tesche: .aeat with
the pavents,

Community Enrichment

The {nterns are presently investigati
the possibility of developing a recrestiona
park on some available land 1n New Augusta.
There is no place for the children in Perry
County to go and participate in recreational
activities. The members of the community will
be involved with the interns in fund raising
projects to finance the equipment.
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3. Indfanapolis Teacher Corps, 7th Cyclel?

Indfana Unfversity/Purdue University
Indianapolis. Indiana
Indtanapolis pybltc Schools
Indtanapolts, Indfama
July 1, 1972 - June 30, 1974

The Indianapolis Teacher Corps, fn fts proposal,’

stated that parity between cmft{. publfc school, and

Ngnfg would be maintatned, This agresment was upheld.
Because of . Indfanapolis was touched by Teacher Corps
and {s a bstter place today. A big statement--but true.
The results of true community action from the grass roots,
aided and abetled by interns and Teacher Corps staff, got
the job done. Here 1s the story.

Forty ifoung people from California to New York,
Florida to Michfaan, with a sprinkle of the Midwest,
assembled n Indianapolts tn July of 1972, The group was
composed of twenty males, twenty females, twenty blacks,
and twenty whites. From the beginning, an attempt was
mde to "ground” them tn the target school communttfes
they were to serve,

The community coordfnator and her four tm{et school
compuni ty representatives/parents from the school areas
alon? with an outside consultant from the cfty of Indfan-
polis Manpower Commission, developed & serfes of cammuntty
exercises which forced the interns to use research metho-
do'lo?y as they gathered facts about agencies, services,
population, manpower, and other necessary data, This,
coupled with & classroom experience fn "learning frus-
tration,” gave them a good grasp of the coomunity tn

which they wepre going to operate as well a5 the feelfng

of how the tnner-city children react to teachers with

whom they ape forced to interact.

The {nterns were also required to 1fve in the
school area so that they woyld be vistble to both their
specific population area and thefr primary target parants
and students.

The posttive resylts of the programs were brought
about through involvement: interns, community people,
public scheol offictals, and university staff. Interns
fn the target schools 1ived in their respective neigh-
borhGbds, partictpated in local programs in the communtty,
provided special skills tn organization and management
to area residents, and helped instill & sense of "can do”
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with regards to problem solving. Thay were able to keep
open and create Vines of commmication Lecause of their
high visibility. They were yigwed s membars of the
compunity working for tha community--not outsiders.

Because of the tota) {pvolvement of the interns,’
the communities have benefited greatly. But the interns,
too, have benefited. They were 1n a position to apply
thecretica) concapts gained in classwork to Simple and
complex problems in thelr schools and communities. This
exparience may be the greatest benefit to each intern,
and to the students and community they will serve in the
future.

. 1n order for the program to be effective, 1t was a
pro?rmtic determinaticn that there should be shared
decision-making for management, from budget planaing and
implementation, and to the selection of assistants to
carry out the program. Particular attention was paid to
the development of proposals, reading of federa)l gufde-
Tines, composition of city/county government and their
funding priortties and criteria.

What Were The Results?

The first result was the establishment of local
steering committess that truly represented the local
stene--the comittess were encouraged to ook at what
they considered to be problems and to offer solutions
from the community perspective. Result: stesring
committess that were not rubber stamps for Teacher
Corps staff {deas and p 315, As these Tocal
steering committens fed their ideas into the master
stesring committees, 1t became apparent to members
of thamaster Steering comittes who were labeled
a8 establishwent {1.e., Dean, LEA Coordinator,
Executive Secretary of Educatfon, Assoctata Dlrece
tor). that they were dealing with pot only concerned
comunity representatives, but people who were know-
ledgeable with the various educationa) -
available t.-.ugh Yocal, state, and federal Sources.

The second outcome was the. initfation of para-
professiona) training programs for both emp) snd
potential Title I aides as wel) as parents.

parents requested, through local Steering committees,
help in assisting thelir children to achieve in school.
3 committes was Tormed to investigate tha possibility
of offering courses that would meet this need. After
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contacting Dv. Botl:‘ Ward of the Farwest Laboratory for
Educational Research, an aredment was reached to offar
to parents the minicourse *Tutoring in Reading”. The
onrollment of parents in this susmer project swelled to
over 140 and several sections of the course were offered.
As 2 result of this mintcourse, paraprofessionals in the
Indianepolis Putiic Schools requested stmilar training
courses. Once in, the Farwest Laboratory was con-
tacted and a cerfes of minicourses were contracted. A
;iﬁosioum sequence was developed that included the

(] ng:

1. Tutoring in Reading

2. Indfvidualized Instruction in
. Mathematics

3. Improving Children’s Gral Language
4, Teaching Reading as Comprehension
5. Teaching Reading as Decoding

The Indianapolis Public Schogls (IPS)s realizing the
benefits, such as training, recognfzed each course com-
pletion on the paraprofessionatl salary schedule. In
addition, they turned over the 2nd floor of one of thafy

bifc schools for the exclusive use of this program.
araprofessionals were trained as the instructors and
began to teach their peers on 2 released time basis.
Each time a paraprofessional taught a group of her peers
she wag patd an additional stipend of one hundred dollars
by Indlanapolis Public Schools. A recognitlon ceremony
13 hald sach June for the previous year's completions.
This past June, the Superintendent of Schools, IPS
presented 174 certificates. This ceremony was a joint
venture between IFS and the University, with the Dean
of the School of Education also ticipating. This
15 a byproduct of the increasingly closer cooperation
of tgln Universfty, the Public Schools, and commnity
people.

Pupil Phvsicaltty Plus, a book 1isting exercise
and games specifically designed for children with specfal
needs, was developed as a result of requests from parents
and teachers On what kinds of games and exercises would
be of benefit to handicapped children. The book was
field tested in the Indfanapolis Public School system
and then featured n & workshop for all physical educators
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systam prior to the opening of school. The

has been accepted by many special educators
s a great ald to their physical education programs.
What

happens when interns become sensitized to
comunity needs? Actfon, that's what! When a tornado
hit Indfana in plarch 1974 and wiped out many small
communities., saveral interns asked what thay could do.
The Stata Tornado Relief Center was called and the
intern of fer was reviewed.

2§

The following day a request for a day care center
was received by the interns. They responded {mmediataly
and were dispatched to Rochester, Indiana, completa
with tants to live in--as the housing had been wiped
out. Ten interns spent nine days caring for young
children while their parents eithar dug out or received
treatment in the hospital for theair 1nJuries. Teacher
Corps, Mashington, D, C. totally endorsed the project
and helped to fund it. Community support and thenks were
extendiad to all the participating intamns.

Another positive program resulted because of a
Tegal decision. School 29 was closed by a federal judge
in order to achieve greater racial balance in the {pper-
need areas of Indlanapolis. The local school was lost
to i1ts patrons. The commmity coordinator and the Tecal
patrons began at once to orgenize a group of interested
area parents. It was not their plan to oppose the actions
of the Judge but rather to develop a center at the school
for children: 1t was thelr patural gathering place by
virtue of the playgrounds.

Arvangements were made through the university real
estata department to rent a small, free-standing, two
classroom building thet formerly housed the ki rten.
The building was rented for $100 per month, which {ncluded
heat and Vights, Parent volunteers, under the direction
of the comminity coordinator, began an afternocon Program
that coupled educational activities along with crafts and
recreational ‘uu. In order to be effective trainers,
the parent voluateers snrolled in three minicourses:
Improving Children's Ora) Language, Tutoring in Reeding,
and Individualized Instruction in Mathematics.

As the numbers of children increased, it became
clear to the parents that, in addition to aftar school

activities, a breakfast program should be initiated be-
cause the schools to which the chitdren were being bussed

-34.
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to begin
children were fod and atlowed to stay out of the
weather until thedr buses arrived.

While vandelimm was in evidence on other parts
of the school grounds. the Yoluntesr 29 an and
its building suffered none--the children referred to
1t as their place and they treated it that way. .

As the program of activities which focused on the
chitdren increased. and the mmber of pirent volunteers
grev, the comunity coordinator and program development
specialist pealized that outside sources of funding
would be necessary to meet these incressed neads, A
proposal was written GUtTining not only the accomplish~
ments of the volunteers to date, but also their project-
ed needs. which included adult training in how to be a
more effective parent and citizen, The LiTly Endowment,
'lncor?orlud accented the sal as submitted and fund-
ed Yolunteer 29 for $16.,000 over a two year period. Yol-
unteer 29 was funded by the endowment not only because of
the program’s past activities and projected neighborhood
projectss but because 1t chose t0 remain 43 1t wase-
compased of volunteers, the only pald worker being the
part«time custodian,

In the past, too many voluntesr programs had been
developed,s found success, been funded, the staff hired,
and then died on the vine because the commitment of the
total was Tost by the appearance on the scene of
patd directors. The budget for the Yolunteer 29 Program
was developed Jofntly by the program development special-
ist and the community coordinator. The university sdmini-
sters the grant through its accounting department. but all
decisions regarding the sxpenditure of fupds come from the
members of the volunteer group. The program, now in its
second year of operation. is gquaranteed to be funded at
Teast one year aftar the present Teacher Corps cycle ends.
Interns have been involved In this program by invitation
of the community coordinator, as their special skills are

«35.

43




extramaly useful. In addition, the children who have
been involved in the centar have been used as subjects
for some of the training wodules in which the {nterns
are involved,

As 3 result of the success of the paraprofessional
training program, it was felt by the staff that, {f there
ware & way to get the minicourses out into the nefghbor-
hoods, many parents and grandparents would be able to
banafit from the minicourses and would then heve the
skills to work with thetr children or grandchildren.
Several planning sessions weve held by the staff and
the comunity coordinator did a needs assesswent of the
inner-need arex of the city. A plan was developed and
submftted to the Community Services Program of the City
of Indfanapolis seeking Revenue Sharing funds in the
aount of $54,000.00 to carry out this plan over a one-
year period. The plan was favorably received by the
¢ity and was funded. A problem arose when the city
informed the university thet the cfty could not pur-
chese the van, considered to be & major equipment, with
Revenue Sherfng funds. An inmediata request wis made
to L1111y Endowment, Incorporated for funds in the
amount of the $20,000.00 necessary to purchase the
van. The regquest included the proposal sent to the
city and the letter of grant awirded. The endowment
granted the project the money to cover purchase of
the van. Training began at once for the community
people who would staff the yan, and selection of
sftes 1n the inner-nesd ares of the city were made.

Bacause of the nature of the program (community
based), as 'he sites were selected parents were re-
cruited from thefr neighborhoods to become trafners
under the Yeadership of the van director. These
communtty trainers were paid both during thefr train-
ing period and while they served as instructors. When
the mobile van moved 1nto a new neighborhood, another
community person was trafned and the previous trainer
remained in the netghborhood as an unpafd vesource
person to thase people who had partfctpatad in the
the program. To date, the van averages approximately
efghty course completions each month and the interast
in the van program had not dimintshed.

After Revenue Shering funds for the one {ur
period ran out, the Division of Education, realizing
the comunity service the van was providing, took
over the expenses of the van. Aftar the initfal
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tool-up costs. the van's total expenses, including
salarias, satarials, and maintenance are spproximate
ely $18,000.00 per year. Considering that approxi-
mataly 960 ® & yaar ars served, the unit's cost
falls below $20 & course offering. 1t should be
noted that these courses are offered at no cost what-
soaver 0 the participants,

Comuntty Recreation Centers reopened by using
the skills learned in commintty modules and by uttl-
mng'a process called “Discovery” which was developed
by the Foundation for Urban and Neighborhood Develop-
ment, Denwver, Colorade. The tnterns wers able to
reopen two recrestion centers that had been closed by
houstng project offictals. The tntern team which Tived
in the ares was sansitive to the after-school needs of
the students and began to invastigate veasons for clos-
ing of the recreation centers. They tnterviswed scores
of parents and children 1n the ares and found that
councils established to oversee the operation of the
projects were not baing filled and that apathy hed sat
in. Several crganizational mestings were held under
the advisement of the community coordinator in order
to build up & sufficient number of interested parents.
Councit meetings were attended; paople began to get
{nterested in assuming counci) posttions and things
began to happen. Parent volunteers, side-by-side with
interns, offered to staff the recreation center.
Pressure on the council presidents fnsured that ftems
were placed on the a for action. Prassure was
put on the Polic Athletic League Club to see that
activities were not only planned, but carried out.
Council responsibitities were determined and reason-
able damands were made upon those responsible for
action. Leadership was provided by the interns and
community coordinator to assist the housing project
tenants in other areas: garbage pickup, vandalim
control, and educational course offerings in the
neighborhood. The target school principal became
{nvolved and volunteered the use of the school
buitding while the process of gatting the centers
reopened was going on. A new feeling of “we can
get the job done” was butlt tnto the project.

The teportant lesson learned by everyone was
that 1n every organization, there is someone respon-

sible for each aspect of that organization, and that,
for that crganization to function effectively, evary
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persor needs to be sensttive to the needs of the
Te ha/sha services. Ifs in the chatn, someOne
ks down, then someont must be able to call
;lnt parson to task to see that he/sha does his
ob .




4. South Carolina Teacher Corps, 9th Cyclel8

University of South Carolima
Columbia, South: Carolima
Failrfield County Schools,
Hirnsboro, South Carolina
Lancaster Ares #4 Schools,
Lancaster, South Carolima

July 1, 1974 - June 30, 1976

Goals” for Commnity Involvement
a) To continue the progrem of encouraging

b)

¢)

communtty involvement in the education

of students through a plamned progran
involving Teacher Corps Interns.

To develop a core group of teachers
with insights, skills, and competen-
cles to work more sffectively with
children and parents from disadvantaged
and ltow income families.

To wake parents ip the communities of
the project schools aware of the commwun-
ity services available to low-income
families and to involve these parents

in the decision-making process of the
schools in planning for their children.

Oblectives for Community Involvement

s}

b)

c)

d}

Each intern team will identify community
problems, develop and Tmplement &
strategy for solving each and evaluate
the degree to which the problem was
solved,

Each school-community advisory council
will establish plans and procedures
for continuing priority community com-
ponents .

Each of the four Teacher Corps schools
will organize and implement extended
day programs.

A district-wide Interagency Council of
Community Service Agencies will be
established.
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¢} Each school will (1) recruit and train
2 staff of volunteers, (2) devise a
volunteer management system, {3) train
all teachers in the use of volunteers,
(4) use the volunteers.

f) Each Teacher Corps scheol will operate
as a community school with a trained
staff.

Development Process for Communily Component

The Community Component for the project was developed in
four phases:

a) Exploration of alternative models and
programs and staff training;

b) Community involvement in assessing
needs, compiling resources and pro-
gram targeting ;

c) Policy development and goal setting; and

d) Implementation -- Including community
training where necessary

Phase |

A1l Teacher Corps personnel were involved to some
degree in the exploration of alternative models and
programs related to the community component. This was
achieyed through an ongoing process of regularly scheduled
involvement in specific cosmundty workshops and conferences:

A special section of a school-community
course was organized for interns in the
symmer of 1974, The gutcomes of this
course Included a full cataloging of all
potential resources i1n each community,

an analysis of the comsunity power struc-
tures, in in-depth review of the com-
ponent parts of comunity education,

and a specific task plan for implementing
& comunity project.

Teacher Corps personnel participated in a

series of four one-da{ conferences on com-

munity education involving recognized
axparts from throughout :ge country.
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An intensive one-week workshop was designed
for key porsonnemrincipals, school co-
ordinator, comunity coordinators, adult
educatfon directors) to analyze mijor com-
- ts of community education and to

- develop skflls--needs assessment, goal set-
ting, interagency tnvolvement, staffing,
prograsming, assessment and evaluation.
Teams developed specific strategies for
gafning school board and adwinistrative
support and for generating greater agency
collaboratfon.

Teams from each district, including school
board members, superintendents, adult ed-
ucation directors, recreation directors,
Teacher Corps personnel, and state Tegis-
lators visited Flint and Pontiac, Michigan

- for on-site insPection of well-devel
cdmmunity educatfon programs. The delega-
tfon, 1ed by the Lt. Governor, met with
small groups of representatives in each
location who-held positions similar to
those of the Teacher Corps teams (i.e.,
adult educators, recreation divectors,
school board members, etc.) .

Teams from each district participated in
the three day Nationmal Community Education
Conference held in Washington, D. ¢, Teams
were composed of Central Dffice adwinis-
trators, school board members, parents,
team teachers. interns, team 1eaders, com-
munlty coordinators, along with represen-
tatives from the Governor's office, State
Department of Education, and other community
agencies. These teams, while in Washington
D, C., met as a group with seven of the
eight Congressional Representative from
South Carolina to discuss community educa-
tion and Teacher Corps' fnvolvement In

this process.

Teams from each project participated in a
four-day Southeastern Network Community
workshop desfgned to:

expose participants to alternative
comunity components;

explore problems related to the
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« gotting divection for the communfty componenet, and {2)

]

implementation of each component;
set specific targets and goals: and

design management plans for implementing
goals identifies.*

Teams from each district participated in a
mid-winter community education conference
designed to promote a united effort for
community educatfon. Specific purposes
were to generate legislative support, top
level administrative involvement, and in-
creased community agency colilaboration.

Teams from each district will participate

In a three-day spring workshop and a one-
week summer workshop, Both will be designed
to further develop specific strategies for
continuation after the Ninth Cycle Teacher
Corps project ends.

These regularly scheduled conferences and workshops
have kept the commnity component dynamic and relevant
to community needs. The infusion of new ideas, the
acquistition of, or further development of, new skills,
and the refinement of planning and assessment techniques
have stimulated each project to develop an exemplary
community component.

Phase 11 - Community jnvolvement in assessing needs,
compiling resources, and program targeting.

Two major types of activities were employed 1in order
to (1) get community (individuals apnd agencies) input 1in

determine local rescurces available.

a) ginteragency meetings involving 60-70 per-
sons representing some 15-20 agencies
were held in both counties. These were
evening meetings which lasted approximate-
1y 2% hours and consisted of:

*Specifics were developed through the use of: Focus: ?*%
Stess to Comunity Invo) vement in Educatfonal ProbTem Solving,
Pen ress, 1975,
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1. an overview of Community Education
to increase participant awa 55
done through a brief (5 min.) lecture
and 2 fImi

2. amodification of the Pocoff Group
Swmpl fng Technique for gathering
data to provide program dire clon,
Agency persons were groupad accord-
ing to Similarity of function and
were asked to completa a form Speci-
fying communfty needs and priorities.
Then representatives from each of
the groups were Selected to work fn
a combined group 1in order to Synthe-
size community needs and arrive
at a consensus priority ranking:

3. a Jist of local resources, based on
the priority needs identified in
the above process. were {dent{fied
and matched on a grid with the naeds.

b) Teachar Corps interns, in order to help
community residents, take better advantage
of Services available through local agencies:

1. compiled a 1ist of local service agen-
cless

2. visited each of the agencies;

3. compited a resource directory Speci-
fying services offered, application
procedures and contact person (name.
address, and phone number). The
Directory was published and distrid-
Jted to the community residents, with
offers of assistance 1f needed,

Phase 111-.Policy Development and Goal Setting

In order for the comwunity component to become an on-
going part of the two Schoo) districts it was felt that
schoal board policy supporting cosmunity education was
essential. Thus, in training workshops, staff from each of
the districts developed a plan for Securing such a policy
statement. This plan included an awareness session with
«ach of the boards (fiIm-~To Touch a Child, and follow-up
discussion}, development of a draft of a polfcy statement.
and presentation of the statement to the board for adoption.

ot
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Supporting policy was adopted by both boards.

After adoption of board policy. and based on the needs
assessment data, staff, interns, and seiected School per-
sons developed a ménagement document for the community
component 1in order to specify goals. objectives and activ-
{ties,

The five commmity components and the paeds assessment
which were identified and are in various stages of operation
are described below:

a) Needs Assessment., The needs established
in the spring of 1975 were revalidated
by the {nterns during the sumser. The
ten interns In each county made 2 total
of 58-65 trips from Columbia to the county,
surveying sample populations to determine
whether or not these original needs were
sti11 high priorities for the county.

It was determined that these needs re-
mained high priorities #n each school
ares,

These needs are:

1. Volunteers to work in the schools,
thus affording "hands on" help for
teachers as well as providing com-
munity people a better opportunity
of becoming acquainted with the
schotls i

2. An extended day program;

3. Better recreationa) facilities and
programs.

b} School-Community Councils. Two of the
four schools have forwed their councils.
They are composed of the following per-
sonnel :

School Staff personnel - 4 each

Interns - 1 each

Parents - 5 each

Others « 2=3 each
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At these two schools tha councils are opara-
tive making decisions Melative to the Community
Yolunteers and Extended programt. The other
two schools are either picking the personnel
Just prior to orgenizing the counci) or are
l:lcing strong decfsions to move fn this direc-

t ml

¢) Extended Day Program. Two schools have
1!910:::1:& this program. These programs
opers from six to ten weeks during the
first semester, In sach school tln'?cboo‘l-
Comuntty Councils heve taken a strong
Took and feel that there should be a pro-
gram during the second samester, At one
school the PTA decided to make this the
major project for the spring semester.
In the other school the School-Community
Councfl plans to activate the PTA, In
the other two schools plans were lai4d
to have #n Ex Day Program diiridg
spring semester. (A1l agas from kinder-
garten to 80 have participatad.)

Some of the areas of interest in the
Extanded Day Program ave: cake decorating,
recreation, Slimnastics, inside games, table
tennis, quilting, crocheting, personal groom-
1ngs veading, and introductory planc.

d) Volunteers. Two schools have activated
the VYolunteer Programs. These volun-
tears enter the schols and perform the
agreed upon tacks. There ave from 15
to 21 volunteers par school. The other
two schools will have the Volunteer
Program activated in their buildings
during January, 1976.

Some of the agreed upon tasks for the
volunteers are: tutoring, mkin? learning
centers, helping 1ibrarians, giving attention
to children who just Simply need attention,
clerical duties for teachers, helping with
elementary physical education and helpt
small groups carry out Instructfonal tasks.

e} District Wide Community Service Agency.
This council has not been formed 43
yet in either county. This will be




done in January since both boards approved the
the community education policy statements

in r. Each county counctl will be
Cﬂgd of from 10-15 pembers, These will

be sflacted from sach strats of society.
including.the professions, the community
service sgencies, non-professional work-

ing persons, parents. ethnic minority

parsons, and senior citizans.

£} Community Aoency Resource Service Booklet.
In Lancaster, the Commnity Agency Resource
Service booklet 15 almost ready for distei-
bution. The printer is working on the
cover and the last two pages.

The Lancaster Country Drug Abuse Council
1s serving as the publisher. The Drug Abyse
Council, Scuth Carolina Teacher Corps» and
another community group cospiled the infor-
mation for publication. January 1976 should
s:! the baginning of the booklet's distribu-
tion.

Phase [V--Implementation

Each of the four 5chools in the South Carolina Teacher
Corps Project are atdifferent Stages of implementation of
the above plan. Summary sheets were prepared to collect
data as an interim analysis of the existing situation as
of December 1975 and progress toward achievement of the
stated objectives,

ot
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B. Urban/Rurel Schoo) Devel opeent Program

Involvament Training
Communi ty Yes Yes
Member
Teacher Yes* Yes*
Education Student

"In's program included in-service education only. The
training and involvement hence is for experienced teachers.

In 1970, the U. S. Office of Education. through the Bureau
of Educational Personnel Development, initiated & program pro-
moting community-schodl collaboration--the Urban/Rural School
Development Program. The purpose of this effort was to demon-
strate that federal funds could strengthen the educational
resources of the total school community through a joint effort
between the school staff and the community. The central
concept of Urban/Rural was one of parity between school and
w:g. designed to foster cooperatich between school and
community.

The Urban/Rural School Development Program contains
several elements which give 1t a unique character among federal
eff:rts to facilitate school-community cooperation. These ele-
ments are: .

a) at 1east half of the members of the
Joint governing body {(the School
Conmunity Council) are drawn from the
communttys

b) the program for each site is planned
to fit the needs and circumstances
of that particular community;

c) the control of funds 1s in the hands
of the Council; and

d) the concentration 1s on training of
educational personnel and develop-
ment of community educational re-
sources.

-
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Designed as an experimental effort directad toward
training educational personnel at a small number of schools
in Tow-income communities characteriiad by student under-
achievement, it is now active at twenty-six sitas through-
out the United States. )

The Office of Education guidelines for Urban/Rural pro-
posals 1isted the following objectives:

1. To {mprove performance in schools
attended by high concentrations of
underachieving students from low-
income families.

2. To make training for sducational
personne] more responsive to the
needs of the school, fts staff, its
gupﬂ population. and the community
y means of concentrating tratning
and program development resources in
a single school or in a limited num-
ber of related schools.

3. To develop decision-making capabilities
in school and community personnel; to
develop their ability to make decisfons
based upon the recognition and utiliza-
tion of the interdependence of students.
parents, teachers, paraprofessfonals,
administrators and concerned community
residents.

4. To develop within the school/community
a capacity for fdentifying critical
needs and assembling fdeas. resources,
and strategies to meet those peeds in
a continuing process which provides
for adjustment as the program evolves.

5. To provide for the school and community
the context in which adwinistrative,
fiscal and ideclogical decistons are
subJect to those constraints generated
by » collaborative process at the
schoal/comunity level.

6. To effect a process through which the
tndividual school and its community
accepts responsibility for 1ts deciston,
and 1s accountable for its actions re-
garding the utfl{zation of resources,

o‘ad
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formlation of strategies and develop-
ment of a program to improve pupil
performance.

7. To introduce, through the initiative of
the school and 1ts communi ty, constructive
changs in the 1ife of tha school
which will affect the quality of sduca~
tion 1n such & way as to increase the
parfor-!aoc and ranoe of opportunity for
pupiis.

The central goals of the program were described as follows tn
a study by Terry and Hess:

T. To establish an adeinistrative struc-
ture which would give the community
parity in the planning, decision-
making, and implementation of the pro-
gml

2. To establish & Council vepresentative
of the low-income community 1n which
the schools exist.

3. To develop the pasources of the local
comunity for participating in educa-
tional activities of the school.

4. To d:velop mining p;ogrms ul;ich
would meet specific_educational
needs of the cmmmity.ﬁd

Although teachertraining was included 1n the objectives
of the program, the central concept of the program was to
achieve parity in educational decisfon-making. Whereas Teacher
Corps programs incorporate parity in the development and im-
plementation of an fnnovative teacher education progras, Urban;
Rural programs strive toward parity first and then work toward
development of an educational program which reflects the needs
of ihe community.

The study conducted by Terry and Hess {nvolved twenty-
three Urban/Rural programs. They found that:

V. Parity between the community and school
has been achieved at most of the
Urban/Rural sites.

2. The program has involved persons who

-A9-
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represent & cross-section of the
community poputation.

3. The degree of community Input at a
site affects the design of the train-
ing activities. -

4, Despite the similarities of funding
and & common set of guidelines, vast
differences smerged among the sites
in their program development and in
the success with which their councils
were representative and achieved parity.

Terry and Hess concluded that parity in community involvement
betwesn the school and community 13 a viable and effective
possibiVity and that the Urban/Rural programs contributed to
the improvement of relations between 3chool and comunity.
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Involvement Training
Community Member Yes Yes
Teacher Education Mo *Yes
Student

MLimited Retraining for regular classroom peachers.

Follow Through represents another program initiated by
the U, 5. Office of Education for the purpose of strengthen-
ing and diversifying the role of parents and other communtty
wembers 1n the education of children. As displayed in the
metrix above, Follow Through differs from Teacher Corps to
the extent that its primary focus i3 upon educational inno-
vations and improvements through parent involvement. Teacher
sducation 1s of secondary concern. In contrast, Teacher
Corps achieves similar goals through a primary focus of
teacher preparation -- preservice {nitially and currently an
emphasis on inservice.

Parent involvement 18 education s described as a vital
and cruclal ingredient for educational success 35 indicated
by the following excerpt of the Follow Throush Program Manual:

A basic tenet of Follow Through 1s that
parents have both the right and the re-
sponsibility to share in determining the
nature of their children's education.
Accordingly, parents must be gfyven oppor-
tunities to take an active role in all
aspects of Follow Through. Interaction
between parents and Follow Through staff--
in homes, classrooms, and elsewheve in
the comminity--can (1) help parents learn
how they can best influence the program
and, on their own contribute more fully
to their child's total development and
{2) help staff become more responsive to
the needs and goals of the parents and
community and translate such g{»ls into
meaningful project activities.

The roles advocated by such a statement include parents

as {1) policy makers concerned about their children's edu-
cation (but not necessarily the teacher's), (2) as audience/
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rticipants/supporters of the program, (3) as tutors of their
gﬂd ”(eontr!butfng "mOre fu?ly to their child's total develop-
mt."?and {4) as pesources for the staff by providing informa-
tion about community needs and goals, and helping 1n translating
these fnto “meaningfu) project activities.”

Follow Through launched a massive effort to retrain teachers
to enasble them to implement the different Follow Through models.
Most of the Follow Through projects across the country received
the training services end materials developed by a sponsori
agency, usually an institution of higher 1earning. In one of jts
sevaluation activites of the Follow Through program, the Stanford
Ressarch Instftute (SRI) 1dentified 17 of these sponsors that con-
sidered parent involvement essentia) to the tmplementation of their
programs both n school and outside of school. A1l provided distinct
directions for fntervention in the parent-school relationship.

These sponsors were:

1. Bank Street College of Educatfon Approach,
Bank Street College of Educatfon

2. Behavior Analysfs Approach. University of
Kansas

3. California Process Model, Californta
State Department of Educatfon

4. University of Oregen Englemann/Becker
Model for Direct Instructfon, Univer-

stty of Oregon

5. Florida Parent Education Model, Unfver-
stty of Florida

§. Mathemagenic Activites Program (MAP),
Untversity of Georgla

7. Hampton Institute Nongraded Model,
Hampton Institute

8. Language Development (B41{ngual) Approach,
Southwest Educational Development Labo-
ratory (SEDL)

9, The Parent Supported Applfcation of the
Behavior Oriented Prescriptive Teaching
Approach, Georgfa State Unfversity

10. Howe-School Partnership: A Motivational

R
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Apgmch. Southarn Unfversity and A & M
College

1. Tucson Early Education Mode} (TEEM),
University of Arizoma

12. EDC Open Education Program. Educational
Development Center

13. Far West Laboratory for Educational
Research and Davelopment Responsive
Educational Program

14. Cognitively Oriented Curriculum Model.
High/Scope Educationa) Research Foundation

15. Interdependent Learning Model, New York
University

16. Culturally Democratic Learning Environ-
m:nlts. Untversity of California, River-
side

$7. Role=Trade Model, Western Behavioral
Sclences Instftute

ANl of the Follow Through projects were required to organize
policy advisory counciis which enabled parents to learn about the
educationa) program and advise the project staff. Some of the
projects specified additional roles for the community within thelr
program: only those projects included in the interim evaluation
report by the Stanford Research Institute of the National Follow
Through Program and idenitified as successful to any event in meet-
ing thelr parent involvement 90als will be included in the follow-
1ng discussion.

According to the Stanford Research Institute and Bank Street
staff, the Bank Street Follow Through project promotes pareat
gnvoivmt in each of the communities implementing their program

y f

providing materiais int,erpretin? the program
and special consultants, as well as by joint
planning for home-school and community activ-
1ties related to the school, and as members

of the local Policy Advisory Committee.

Parents may recelve career development train-
ing with either graduate or undergraduate
credit., Parents and teachers pool their
understanding of each child's interests,
strength, and needs as they plan his educational
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axperiences in and out of school. (L

~ Al . the’parents fn this program have fnfluenca on
program policy through their partictpation fn tha Policy
Advisory Committes, they have no direct fnfluence on tedcher
trafning. This again reflects a mafn concern with parent
trafning vather than teacher educatfon. In the trainfng of
the teachars who fmplement the Sapk Street Follow Through
project, the developers uphold thesa parent roles as desir-
sble and advocate that teachers accept tie importance of
these roles for parents: howevar the parents do pot partici-
pata in the actual teacher tratning activitfes.

The Behavior Analysis Project of the Univarsity of Kansas
specffically includes two parent aides as integral membars
of the clasroom staff. These parent atdes are employed on
a rotating basfs with other parents to supervise spelling.
handwriting, and fndividual tutoring. In additfon to train-
ing parents for this direct involvement in the clasroom.
the Follow Through project also includes advisfng parents
on ways to continue the educatfon of their children at home.
The tratning program for teachers 1n the Kansas project
includes parent aides in the planning for classroom activitfes.

High/Scope Educational Research Foundation's Cognftively
Oriented Curriculum Project includes a parent program and
home vistt staff which vary according to tocal needs and
objectives. Each local project designs and implements 1ts
own parent program with general gqufdelfnes and asststance
from High/Scope Foundatfon staff. The howe visit staff are
the core of the home teaching component, which consists of
planned visits by teachers or individuals {usually project
mothers hired as home visitors. to the howes of the students).
OQuring the visits, the home visitor works with tha student and
a parent, focusing on current and past activities at home and
on the supportive activities possible in the home.25

The Open Educatfon Program of the Educational Development
Center 1zes the importint role parents can play fn the
educatton og their chldren and supports the parents' right
and responsibility to be involved in a1l decisfons affecti
their children. In additfon. 1t acknowledges that the teacher's
effectiveness 1s greatly increased by his/her knowledge of the
student's 11fe outsfde of scheol. Thus, the Educatiomal
Development {enter advisory teams help teachers, aides, and
administrators work with parents to help tham become better
informed about the open education program. to use the parents
as important resources of information about the children. and
:: 1nv?lve parents in decisfons concerning the children's

ucation. 6 2
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The University of Oregon Imann/Becker project struc-
tures its classrooms to include full-time aides recruited
from the Follow Thmfl pavent comunity. The parent gides
function essentially 1ike the certified teacher and receive
training elong with implementing the program model st the
1ocal summer workshops as well as thw&insmicc traini
during the school yesr. In addition, 11y workers, usually
parants thamselves, contact all project parents to inform them
about the program and teacher materials and about their child-
ren's progress and to encourage thes to attend PAC meetings,
visit the school, and participate in training leading to
work 1n the school. Parents also receive materials and instruc-
tions on use of matertals to supplement the school program in
the home. Parent workers also seek to organize parents expart-
ancing special difficulties into problem solving groups.

The Parent Advisory Council for this project actively
focuses attention on the neads and interests of parents,
recruits parent atdes, assists fn wetting the Follow Through
proposal, influences policy making, and 1s involved with
program development. This sponsor "feels project parents
must have the right to judge the effects of the program for
themselves, both to provide criteria of ram success and
to guide efforts at program improvement."<6

The Responsive Educational Program of the Far West
Laboratory for Educational Research and Development includes
the developwent of career directed jobs for parents such as
teacher assistants. This program places equal responsibility
for the child's education 1n the home; hence the heavy emphasis
on educating parents about the program and ways to pursue fts
objectives in the home. Far West staff has organized a toy
and game library along with f{Imstrips and audio tag:s demon~
strating how the toys and games should be used in the home,

All parents are invited to participate as classroom volunteers,
especially to enable them "to become aware of the kinds of
adult-child interactions that contribute to the child's

success in school and to become famyiar with the principles
and the activities of the program."

The Florida Parent Education Program of the University
of Florida s primartly concerned with the education of
parents to participate directly in their children's education
and create a home environment that furthers the child's ed-
ucation 1n the classroom and out of school. This program
views parents as uniquely qualffied to guide and participate
in their children's education. Their role as parents 1s
vital to thetr children's emotional and intellectual growth.
Hence, the most outstanding aspects of this Follow Through
program take place in the students' homes.
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Para ssionals work in tha home and the classroom.
They are usudlly mothers of project children who are trained
both as teacher™gides and parent educators., Thay work half-
time assisting a teacher and make home visits during the re-
wainder of the time.-Mothers are taught how to increase the
child’s intellectual, personal, and social development.

The parent gducator actively solicits feedback and ideas on
the strategies taught to the parents and informs the parents
about their children's progress in school. In addition, the
pavent educator serves as a vefarral agent for medical, dental,
psychological, or social services.

This program does not have a definite curricylum or
prescribed teaching strategies as do the other Follow Through
models. The program includes changes in classroom organizae
tion and teaching patterns. Curriculum 1s developed as needed
in order to integrate school learning activities with those
in the home, Learning activities ave develcped to allow both
the home and the school to work as partners,

The Interdependent Learning Program of Mew York
University bases much of 1ts classroom activities on learning
games and the interaction of students with these materials,
More importantly, interaction with peers and adults. especially
in small group settings, 1s prescribed. This program considers
parents an intergral part of the eduational teams and urges
schools to invite them fnto the classroom to play a real role
in the educational process and to participate in model improve-
ment.. For those parvents unable to participate in the class-
room, the program provides workshops and home visfts to teach
them about the fnstructional gms their children are playing
in the classroom and how to piay those games with them at home,28

The Language Development {Bilingual) Approach of the
Southwest Education Development Laboratory is a bilingual
?rogm which begins the instruction of the students in the

anguage of the children's home. The program staff seeks to
acceierate students' school successes by encouraging parents
to have positive expectations of achievement and participation
in classroom activities. Parent involvement {s considersd
cruclal and materials are specially developed to enable parents
:.o use them at home to reinforce their child's classroom learmn-
ng.

The Mathemagenic Activities Program of the University of
Georgia trains community members as classroom aides to work
with certifled teachers. Before the teachers and aides begin
program implementation, they receive training on the program
principles and the use of the curriculum materials. Second-
year teachers and aides then assume the leadership roies in
the training workshops for the new teachers and aides entering
the program the following year. Parent Advisory Council and
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parents in general are invited to attend all of these traini
sessions. The Follow Througn staff works with parents throu

out the year to coordinate the home-school efforts and to encourage
the Tocal comminity to participate in the program.

The Tucson Early Education Program encourages schools to
sstadblish positive and frequent contact with parents to acquaint
them with the instructional program and influsnce them to par-
ticipate in school-related activities, work with the Parent
Mvisory Council, serve as classroom volunteers, and train for
new caresrs. Teachers are also oncoura?d to 4tilize the school
neighborhood and the children’s cultural backgrounds as bases
for Tearning experiences. In addition, the program attempts to
encourage parenis to have more direct influence on educational
pol!g and to increase their knowledge about the school system
and the political influences that pldy a role in policy making. 29

iy
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D. Commynity Schools Concept (Mott Foundation)’®

Mott Institute for Community Improvement
Elementary Education *
Michigan State University

1968 - 1973
Involvement Training
Commini ty No No
Yawbar
Teacher Yes Yes
Education Student

The Mott Institute for Community Improvement, with the
cooperation of the Elementary Education Department at Michigan
State University, conducted off-campus, community-based yprban
teacher education programs in three of the metropolitan areas
in Michigan--Detroit, Pontiacs and Flint. The inftial imple-
mentation of the program occurred nine years agoi the program
has since been continually modified to meet the changes among
"the public school population, as well as the need for continu-
ally expanding teacher expertise. In recognition of the need
for a program desfgn which would provide for experiences and
guidance to help new teachers gain adequate background for
working with urban Youth n a changing society, the component
parts of the over-all program were developad. They offer some
opticns and altermatives in teacher trafning to undergraduate
students desiring to focus their preparation in the area of
working with urban youth.

Underlying the community-based program design is the
premfse that actual involvement with the clientele with which
one is preparing to work, along with certain kinds of quidance
in the experfences will enhance the effectiveness of the fndivid-
val being trained. More spacifically, the typtcal teacher
education major who desires to work with youth Tn urban areas
needs experience in a reaiistic situation aloig with additional
input from knowledgeable trainers and instructors. The cowmunity-
ba*2d concept offers this experience through the cooperation of
the schogl! comunity in 1ts broadest sense-~the school population
'ltse': f, the surrounding community, and the teacher training
fastitute,

The goals of the cmnia:-hased urban teacher programs are
not only to develop teachers who are equipped with subject matter skiils
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but more importantly to develop laaders who possess a "feel® or
sensitivity to the community from which the child comes. To
redch this goal, the Michigan State University student works In
the classroom setting on an extended basis and is also able to
gain flrst-hand, 1§ th experiences in the community. This
two-pronged effort is designed so that the student in training
will:

1. have & more-meaningful background of
experiences with which to approach the
teaching/Yearning sityation in an urban
cosmuni tyi

2. ”hlve the cooperative support and guidance
of the local school, the community, and
tha teacher training institution:

3. have greater opportunity to relate theory
to practice in an on-the-job contexts

4, have opportunity to sac and be involved
in the day-to-day aspects of the Jife
of the community; and

5. have options and alternatives to choose
from In the program design so that over-
#11 training is geared more to the needs
and Interests of the individual student.

The present community-based program vepresents several
modifications which have occurred over the several years of
operation. Such modifications have besn made in sn effort to
credte more meaningful background for students preparing to
work in urban areas. It can be sald that al) changes were
pade in keeping with the desive to bring about deeper {nvolve-
ment of the student and greater dialogue with the community.
Some of the changes that have occurred 1n the design of the
overall program include:

V. Bullt-in fMexibility of community ex-
periences and school assignments:

2. Closer guidance and supervision of
~*% . community-based experience: and

3, Stronger ties established between ithe
I_ocal_lschool and the university per-
sonnel,
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The yrben teacher programs represent several designs in
preparation for the student to chcose. Hopefully, therefore,
the atudent in training 1s sbie to be involved in that program
which best suits his/her needs. The programs which will be
described range in length from two terms (Detroit MICI) to a
period of two years (Flint 5If),

Detroft Specialized Teacher Preparation Profram

This on-site training program provides
for a two quarter exparience which combines
methods work with practical application to
the classroom, to student teaching, and to
comwunity involvement.

The students study in Detroit for two
tems, with one group beginning 1n the fall
and finishing at the end of the winter term,
and another group participating during winter
and spring term. The students are clustered
in two Detroit elementary schools--Franklin
and Campbel) schools. Through the cluster
arrangement. students are able to work more
closely and effectively with other MICI
students and the Detroft public schools
staff. MICI students and staff. teach.
learn, and socialize in a portable class-
room building located at the Campbell
Elementary School.

Durin? the first term. instruction is
given in language arts, reading, social
studies and community involvement, math and
common elements. These classes are conduct-
ed by staff members from Michigan State
University and master teachers from the
Detroit public schools. During this time,
each student participates two days a week

in a classroom tutoring children, assisting
the teacher. and working with a parapro-
fessional,

The programn 1s action-oriented and many
visitations and observations are made 1n
the community. People in soclal work,
comminity settlement houses, local recre-
ation centers, and various agencies serve
as resource to the program. From these
contacts the students choose an area in
which they are interested for volunteer

-60-

63




work one day a week during student

teaching. Through this community involve-
ment, opportunity fs given to participate
in and review commnity-oriented programs.

The students set up a demonstration,
child-centered, interest centered class-
room to culminate the first term’s work.
This classroom provides model leaming
stations for Individual children and for
smatl groups. The emphasis s on designing
activities for effective learning rather
than rote memorization. Thus, {t emphasizes
innovative programs for fndividualized in-
struction. The school staff is invited to
view, ask questions about. and react to the
model. During the second term the students
become Student teachers In the same class-
room in which they participate duiing first
term. It is a major advantage for the students
to continue working with the same children and
teacher for an extended length of time rather
than approach a new sttuation for student teach-
ing where a r:ﬁeport with the children and a
knowledge of curriculum has not been pre-
viously estabiished. Three days a week are
vequired in this assigmment. One day a week
students work with another teacher, community
agent, counselor, or administrator in efther of
the two clusters at Campbel? or Franktin
schools. On another day the students volun-
teer in the commnity to work with children
and adu¥ts 1n a setting outside the class-
room. This fndividualized schedule provides
opportunities for a variety of alternatives
that are not part of a traditional student
teaching program.

A spirit of comraderte characterfzes the
relationship among MICI students, supervising
teachers, school administrators, and WICI
staff members. Warm velationships develop as
school personnel, MICI stydents and staff
share interests and problems. As a result
of this kind of relationship 1t 1s possible
*o seek answers to problems together. This
message Teft for new participants by a group

. of outgoing students {s a veflection of the
attitude of the students:

-61-

69




WELCOME TO MICI
It's a Real Trip!

We bet you've wondering what this MICI
thing 12210 about. Riom® Hopefally
today you'll get a vague 1dea, but in
order to redlly know *ve got to do
it. There's a lot oi’m:d m?ﬂ in-
volved, you need a strong body, a
creative mind, determination, guts,
and a real liking for kids. You™ll
put up with a lot, but in the end if
you try ft, you'll 1ike {t.

Signed,
We've Been There

Detroit personnel administrators and
principals recognize the superior quality
of the training received by these Detroit
MICY students. Such recognition 1s of in-
estimable value in job placement. It is
in many instances the difverence between
successful and unsuccessful job placement.
Since the fncaption of this particular pro-
gram, 1ts graduates have enjoyed remarkable
success 1n getting and holding responsible
teacking positions in urban areas.

Pontiac Teacher Education Program

The MICI Teacher Education Program in
Pontiac 1is operating in the Dana P. Witmer
Human Resources Center. a8 multi-use facility
with accommodations for elementary school
children, adult, and comminity use.

The Human Resources Center, located in
- the center cf Pontiac, began operation in
the fall of 1971. It represents the efforts
of many individuals, groups, and organiza-
tions and was six years in the planning
and construction stages. During this time
there was a committee established consisting
of community residents and educators for
the purpose of guiding and planning the
development of the Human Resources Center.
The comnittee was charged with the respon- -
sibility of making recommendations for
both programs and buildings which would
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be implemented. Thirt{-thm recommenda-
tions were made and all but one, a swimming
pocl, were adopted. Some of these recom-
mendations, In addition to sPace for the
elementary school program. included a com-
mnity theater, public restaurant, adylt
classrooms, office space for Jocal. county,
and state agencies, a medical suite and a
dental sufte.

Through the community education program
the comwnity {s encouraged to, and doas,
make extensive use of these factlities.

Thers are presently 2000 adults partisipating

in programs and activities ranging from
adylt_basic edycation and a high school
completion program to karate. Open space
1s a feature of the portton of the buiid-
ing houstng the elementary school children.

The Pontiac Board of Educatfon has
dasignated the Himan Resources Center as
a demonstration school for programs which
will, over a period of time, be fmplemented
throughout the system. These innovations
include differentiated staffing. milti-age-
milti-1evel greupings team teaching and
continugus Progress instruction which ai-
Tows each youngster to progress throtgh
the currfculum at his/her own rate.

Several other programs are also in
operatfon in the Human Resources Center
which add to its uniqueness as an educa-
tional facility. A1l of the elementary
gningun tchool children in Pontiac are

rought to the butlding for .their educatfon.
These chiidren are int.ggrated into teal:s
with other children for a portion of the
day and for the remainder of the day have
the services of bﬂin?ual staff members.
The non-Spanish speaking children on

these teams are taught Spanish as a second
tanguage. In the fall of the 1972-73
school year, a home-based program for -
three and four year old children was insti-
tuted., The children and parents come to
the Human Resources Center one day a
week and the child 1s provided with ser-
vices to meet his/her needs while the
parent 1s fnvolved in a parent education
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activity. Once every two weeks a staff
member makes a visit to the home and leaves
a packet of materials which the parent is
shown how to ute with the child.

One-hundred and thirteen children cer-
tified as emotiomally disturbed, educable
mentally handicapped, and perceptually.
handicapped from within the Ponttac school
dfstrict are attending the Human Resources
Center. A1l but eight of these children
are full-time members of the general educa-
tfon teams and are not assigned to "special
rooms.” “The children recelve the services
of a certified special education resource
teacher who is assigned to the team, The
integration of these students was initiated
in an attempt to remove the ccigma generally
attached to special education students.

Michigan State Untversity students in-
volved 1n the Pontiac MICI program spend
one academic year {3 terms) assigned to the
Human Resources Center. During the year they
take a1t of the methods courses required for
elementary certificatfon. student teach for
portions of two ierws, and take addftional
course work which relates to urban problams.
Students can earn up to 49 quarter hours
of credit during the year.

Methods courses are taught. as often as
possibles by the professional staff of the
Human Resources Center. In these class
sessfons students have an opportunity to
share with sach other-the results of what
took place when they tried the techniques
they were taught during the previous sessfon.
This approach affords feedback for both the
fnstructor and the student. In additfon,
1f the students encounter some difficulty
with techniques, they may get {mmedfate help
from the teacher. Mfchfgan State University
staff members also teach some of the methods
courses.

Because of the untqueness of the Human -
Resources Center, Michigan State Untversity
students are able to participate fn programs
which are not generally available in a tradi-
tional settina. As members of a teaching
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team the students are invoived in planning
for several levels of student achievement
and Tearn to capitalize on the strengths of
the other team members, Because of the mlt-
age-multi-level organization of the teams,
they have the opportunity to work with child-
ren of different ages durinc the day., Be-
cause of the number of both certified pro-
fessfonals and lay persons assigned to each
team, the student teacher {s able to work
with swslter groups of children than would

be possible in a traditional setting, and

1s therefore able to do more individuatizing
of fnstruction., For those student teachers
who are majoring in early childhood education
the Human Resources Center affords an oppor-
tunity to be involved with a pre-school pro-
gram which is being operated by a public
schoal system.

The MSU students are encouraged and
wipected to participate in the community
education programs being conducted at the
Human Resources Center. Such participation
might include tutoring in the adult learn-
ing center, working in the food co-op, or
serving on a committee such as the one
developing the piayground.

The Mott Institute for Community Im-
provement provides an on-site coordinator
for the program. Coordinator responsibil-
1ties include teaching classes, meeting
with team leaders and supervising teachers
on a regular basis to handle any problems
or conflicts, arrangin? and supervising
*fleld trips™ for Michigan Statc Univer-
sity students, and recruiting students for
the program the following year.

The Flint Elementary Intern Program in Urban
Teachtng

The Elementary Intern Program {EIP) has
been in operation at Michigan State Univer-
sity since its initiation through a Ford
Foundation grant in 1959. EIP presently is
Tocated in ten centers throughout Michigan.
In 1968, a special EIP Center was establ{shed
in Flint in cooperation with Michigan State
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Unfversity, the Flint Community Scheols,
the Mott Instftute for Community Improve-
ment, and the C. S, Mott Comunity College.
The major thrust of this center is special-
1y oriented to urban teaching.

In general, the Elementary Intern
Program fn Flint uses the organizational
and time structures of the other EIP cen~
ters, attempting to cull the best from
a1l centers and adding unique features of
its own. Students are recruited from high
schools and community colleges, or from the
ranks of teacher aides and paraprofessionals,
and are encouraged to apply to EIP during
their sophomore year of college, They must
exhibit a reasonable standard of academfc
ab111ty and have a strong commitment to the
education of inner-city children. Provisions
for nearly two years of on-site training.
a wedding of theory and practice, and re-
cruitment of candidates indigenous to the city
are emphasized. A major effort fn recruiting
minorities has been attempted,

Many recruits are teacher aides and
mothers who have experienced 1ittle previous
school success or comnitment to any life
goal. They want to see their children or
their charges §n a better posftion. and they
have striven for a better existesnce for them-
selves and their offspring. People {dentified
by 1ocal schools as having positive attitudes
and expectations for inner-city students are
asked to interview and evaluate the recruits,
This initial screening is rough--the candi-
dates are asked to perform 1ike experienced -
teachers or degreed candidates fnterviewing
for a job, Because of our reputation and the
commitment of our applicants, surprisingly
few of them fai) this screening. >

A key person in the training program is
the Intern Consultant. This person must be
very knowledgeable regarding classroom tech-
niQues, fnnovative approaches. personnel in
schools and the community. and the purposes
of EIP. Each Intern Consultant fs assigned
six or seven interns, and their major respon-
sibil1ty 1s to serve these interns in every
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way possible. The consultants also super-
vise pre-interns, teach methods and tech-
niques to pre-interns, conduct séminars
for interns and provide fnservtce activi-
ties for other professiona) staff. The key
to the success of EIP in Flint revolves
around the functioning of the consultants.

EIP 15 a very intensive program and a
few candidates just do not succed. The
pre-intern year in Flint starts at the
beginning of the junior year with an accel-
erated indepth program of professional
classes and schogl experiences. Pre-
interns work very hard and are asked to
continually analyze thefr commitments to
urban education. Some choose to lTeave
the program during this time. Methods of
teaching curriculum, analyses of teaching
tasks, understanding of culturally different
peopless involvement 1n commnity schools,
and perception of one’s own prejudices and
convictions are primary focus of the pre-
intern experiences during the junior year
in Flint. Methods instructors are selected
from both campus and the local area who
are avare of and knowledgeahle about the
problems of uyban educations mini-teaching.
micro- and macro-teaching, and competency-
based perforwmance. The buildup to intern-
ing s sequential put rapid and pervasive,
The pre-intarns are juniors and still have
a chance to pursue another vocation if
desired. (Regular student teaching is
usually done pear the end of the senior
Year when there 15 less opportunity to
change courses or divections). Pre-interns
are constantly evaluated by methods
instructors, cooperating teachers, prin-
cipals, consultants, and the director.

+ Interns are not only evaluated by the EIP
staff, but also are evaluated by school
administrators just 1ike a first year
teacher,

Several Instruments have been developed
and used locally or on a state-wide basis to
determine the effectivaness of EIP. Comments
on the best asoects of the program zerced in
on the consultant relationship. This feed-
back has enabled the Center to fmprove its -
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pre-intern experiences in several ways, amnd

to involve the consultants more in helping

both interns and pre-interns. For example,

about 40% of the MSU graduates have teacher

aldes, compared to 25% statewide, and over

half of the present interns have aides.

An important facet of training pre-interns, s
then, is on the use of aides in the class- '
room. A wide varfety of training techniques

are used. These include methods instructors

teaching demonstration lessons with students

in 2 regular classroom setting, the use of

the Inner City Stmuslation Laboratory, human

value workshops conducted by the Lecture

and Discussion Department of Flint Community

Schools and the Detroit-based New Perspetives

on Race, Inc., competency-based learning

packets, and invoivement with all facets of

the community schools.

The acceptance and success of graduates
1s the proof of the success of the Flint
Elementary Intern Program. Several forces
are acting upon it, however, which will Tead
to changes. The constant feedback from
graduates, interns, pre-interns, instructors,
consultants, other EIP Centers, and school-
community personnel results in continuous
inprovements 4n the program. EIP is a nego-
tiable {tem in the Jocal district, and the
bargaining units have a strong prior commit-
ment to their experienced staff. As
financial pinches are felt, or as enroll-
ment decreases, EIP may feel the effects.
The time beiween recruitment and gradvation
1s at Teast three years; therefore, a need
for a strong student commitment over 2
substantial period of time 15 essential.
Recruiting and financing minority students
has not yet been as fully successful as we
wouid Jike. But despite these continuing
problems, we 100k forward to a bright future
for this program.

Theé Mott Institute has been most pleased
with the apparent success of these three
urban teacher training programs. We feel
that our efforts have been more than rewarded.
Certainly, these programs are not without
their characteristic weaknesses., Continued
evaluations and subsequent reyisions will
hopefully further upgrade these programs so
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that they will remain responsive to the
needs of students of education who desire
to serve urban youth.
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E. The Home and School Institute {Trinity College)3!

Involvement Training
Comunity Member Yes Yes
Teacher Education Yes Yes
tudent .

The Home and School Institute (HSI} 4s a non-profit organi-
zation assoclated with Trinity College. Washington, D. ¢. The
Institute 1s responsible for developing and providing programs
for college students, teaching professiondls, and interested
aduits for the purpose of improving educational opportunity in
tha home as well as the school.

> The Home and School Institute began in 1965 when it
viTered:-courses to community adults. These courses were
titled, “Syccess for Children" and were aimed toward preparing
parents to become more active participants in thelr children's
1earning activities. In 1970, 4n order to peach ¥ wider number
of Parsnts and other interested adults, the Instityte initiated
an inservice program for educators. As a result of saveral
inservice efforts, a cadre of teachers with expertise in
working effectively with parents and uti14zing community
resources were made avaflable to the Washington area. The
official incorportation of the Home and School Institute took
place in 1972 when the fnservice and comwunity training programs
were consolidated. i

The primary mission of the Institute and 1ts programs is
to improve the learning ab#11ty of children and develop the
teaching competencies of adults and parents. Most of the courses
bring comunity adults and teachers together for specific training.

Comuntty involvement is an Integral ingredient of all
Institute programs. The Institute claims that the programs
have & research base related to the fnfluence of the home
on the learning of children. The school 1f involved in an
outreach effort to help develop the home as a more effective
and caring educational institution. There 1s 11ttle need for
outside funding since the Institute builds upon what 1s already
avallable in the home and school defined as “the desire to
Increase stydent achievement." Partnerships between teachers
and parents are developed through the yse of a “Home Learning
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Lab.* The Lab incorporates leamin? activities which wphasize
basic skill development. The activities call for ordinary
materials found in most homes, Educators are taught how to
transfer the skills necassary to parents for conducting the
1earning activities in the home,

Since 1971, over 700 educators have participated in ?nduate
courses of fered by the Instityte 1n conjunction with Trinity Col-

Tege and Catholic University, The Institute currently offers &
-:3:,- concentration for the Master of Arts in Teaching degree in
the area designated as™School and Parent Cotmunity Involvament,”
The program 13 designed for experienced educators and adwinistrators
as well as school-community *lay* leadership who may wish to prepare
themselves for careers 1n the school-community field. Competency
expectetions of the program have been described for the teacher
sducation participant. Upon successful completion of the pro-

gram, teacher education participants arve skillful in thefr

ability to:

1. cite current vesearch findings on child
cave and the implications of these find-
ings for the home and school Tearning
environment s

2. assist parents and other caregivers to
become more effective teachers of child-
ren {n the home;

3, develop home-teaching activities which
sghppl?ment and veinforce the work of the
school ;

4, destgn strategies for involving parents
and community in the work of the school;

5. 1dentify local community resources which
can contribute to the learning environ-
ment of the school;

6. amt community assessment techniques for
problem solving in school-comunity rela-
tions; and

7. train parents and community leaders to
become more effective evaluators and
decision makers in school related matters:
Community adult participants, as a result of participating

in the programs are expected to become an effective extension
of the geagher in the home. Partnership between home and school
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13 encouraged through the development of a mutual exchange of
skills and strategies for improving the learning ability of
children. This concept of partnership 1s expressed in the fol-
Towing statements of objectives for the program:

*  jncrease parental concern and support
for achievement and learning:

*  fncrease the amount of substantive
guidance and support the parent is able
to give the child;

*  fncrease parental teaching skills;

*  pefine the amount and type of verbal
interaction between parent and child;

*  {ncrease the value placed on school
achievement and pavental reinforce-
necgg ]of‘ the child's activities in the
school;

*  {nvolve parents in school improvement
and improve parents' self-image;

*  assist parents in providing a supportive
atmosphere in the home:

*  improve home condftions that contribute
to Tow motivation and poor attitudes;

*  provide a "matually reinforcing” atmos-
phere at home and school;

*  {ncrease the number and kinds of re-
sources available to parents within
the home--resources destgned to stim-
ulate the child's development;

*  increase communication between home
and school leading to greater accep~
tance on both parts;

*  develop the home-school partnership
and effectively use parents in the
school setting;

*  {ncrease the collaboration of the
socialization comwunity in the devel-
opment and operation of the school

program;




*  achieve comunity wide involvement in
procedures for continuous evaluation
and review of the educational program,
and utilization of the data for contin-
uous revision of the program;

*  i{nvolve teachers and parents in a pro-
gram which uses parents as tytors and
reinforcers of l1earning in the howe;

*  provide inservice training of teachers
and interns 1n outreach skills for com-
munity involvement;

*  expand the use of paraprofessionals
and encourage volunteer work by parents
in tutoring and other activities, 1n
botk home and school;

*  yse ways of identifying and serving
the parents of preschool children,
of helping the parents to be good
teacher-tutors;

*  {nsure that the growing day-care
movement will include education,
not Just custodial service;

*  promote decentralization, give parents
more information about what 1s going
on about school goals, cbjectives,
practices, and curriculum, and their
involvement in the school; and

*  yacognize that the essential element
of home education 1s vital to success~
ful achievement.

Recent nationa) surveys by Learnin Mauazine3Z and the
University of Georgta Follow Through ProJect3d have indicated
that HSI career development programs are one of a kind, unfque
natfonally. Terrel Bell, U. S. Conmisstoner of Education, in
reviewing HSI work has callied 1t "sound” and “dynamic."34
Participants evaluating the qrogrms have indfcated 100% that
they believe the programs will have continuing, long-range
iMpact on their teaching and their work with school-community.
The Benton Harbor Michigan Compensatory Education Program,
which sent a team of 10 to HSI training in Washington, is
planning tc implement the HSI approach on a city-wide basis
in school year 1976-77. HSI pr:arams have been demonstrated
at the National Conventions of the Elementary Principals,

=73

81




the Communfty Education Consortium. the National Assoclation
for the Education of Young Chitdren and tle Career Elementary
Educatton Conference,

The Home and School Institute servas as an example of an
effective program developed witn very few, 1T any. additional
resources,
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CONCLUSTONS +i, RECOMMENDATIONS

Although the involvement of representatives of the community
sector in the development and implementatfon of educational pro-
grams at a1l levels fs not a concept that could be considered
“innovative” in educational circles, the author was duly impressed
with the fact that, fn most cases, involvement of communfty is
and has initially been a requivement for federal fundfng. 1In
this attempt to review such "models,” 1t quickly became apparent
through a survey of the Vitarature and teacher education programs
that higher education programs for preparing teachers which require
comunfty involvement and/or communfty training were barely
existent except 1n cases of federally funded programs such as those
cited in this study, Teacker Corps, Urban/Rural, and Follow Through.
The Mott Foundation program at Mfchigan State apnd the Home and
Schoa? Institate ware possibly the only exceptions to this obser-
vatfon. The absence of published documentation of any such pro-
gram was & severe Yimftation to thfs project. In additfon, the
author was 1imited in the mmber of direct contacts to higher
education institutions in seeking information on teacher educatfon
programs which required a well defined community component. In
all cases of fnquiry, the result was the same. If there was a
comminity aspect, 1t was as a result of elective selection of
coursework or an Influence of the importance of community in the
required block of courses; Traditionally, most student teaching -
assionments require only school related experience.

There are beginnings of communfty involvement fn teacher
education program development -cutsfde of federally funded
projects. An example would be the recently legfsiated "Standards
for Colleges or Unfiversities Preparing Teachers” for the State
of Ohio. The standards fnclude the requirement that:

The college or university unit having pri-
mary responsthflity for the preparation of
teachers shall select advisory committees
of interested groups from within the
college or university preparing teachers,
interested grongs from within approved oy
chartered schools or schog) districts,
and interested citizens.

The resultant "Project Redesign" efforts of the State of Ohfo
may lead to more exemplary models of teacher educatfon designed
with direct fnvolvement of community representatives by 1980,

the target date for compliance. Added to this effort, of course,
1s the contfnuatfon and persistence of the Competency Based
Teacher Educatfon movement which, in most cases, calls for com-
mnity fnvolvement in the development aspects as well as ffeld
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based and community based experiences for the teacher In
training.

In the 1ight of the limitations of-this study, the fol-
Towing conclusions are apparent:

1. Commmity involvement in teacher
education 1s a viable force which
contributes to the development of
improved school/community relations.

2. Experience in the comunity and
speci fc community awareness train-
ing is vital to the development of
effective teachers.

3. Involvement and training for community
adults also enhances improved school/
community relations.

4, Tommorow's teachers trained without
a "sense of community” will probably
remain as ineffective as thelr prede-
cessors, 1f not more so.

5. The ytilization of community resources,
both human and materfal, contributes
to the learning enviromment of the .
school.

6. Involvement of comunity in teacher
education program development contrib-
utes to the mutal understanding of
the institution and its objectives
and the community and 1ts children.

7. There 1s a need for establishin?
effective parity relationships in
educational programming at all levels.

8. Teachers, parents, and children
benefit when communications about
school and schooling are improved.

9. Multicultural teacher education 1s
enhanced thréugh the inclusion of
a community based program component.

Teacher education institutions should take the lead provided
by the federal-funded projects included in this study in moving
toward more intensive commnity involvemert in their training




programs. The following suggestions serve as recomendations for
the future of teacher education program development:

1. Higher education Institutions should
begin to develop procedupes for in-
cluding ?nss root comunity vepresen-
tatives in their planning committees.
These representatives should be drawn
from all areas where prospective
teachers expect to find employment.

2. Programs of teacher education should
inciude internships in the community
as well as the school.

. 3. Higher educatton institutions in
cooperation with local school districts
should develop community/school ed-
ucation programs.

ey

4, Teacher edpcation programs must become
wnore and more community based.

5. Prospective teachers as well as
re?u ar teachers myst develop the
ski1ls necessary to utilize community
resources in the classroom.

6. Teacher education should move more
rapidly toward an off-campus. on-
site base, such as a teacher center.
where more direct, more effective
School/Community Councils can be
incorporated.

7. Professors as well as teacher ed-
ucation students mist become more
involved in the community in which
service is provided.

Perhaps the urgency for the inclusion of community in
teacher education prograaming can best be summed up fn the
following futures statement made by the Study Commission on
Undergraduate Education and the Education of Teachers:

future teachers and other education person-
nel will perferm a broad range of human
services operating from community-school
centers: they may often be street workers;
they may offer a variety of medical and
compunity health services; they may assist

Sy b
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in developing intellectual and emotional
growth in both children and parents; they
will, as school-related personnel, relate
to other human service agencies and civil
agencies: and they will work to create a
healthy professional comwmity within the
school and assist the community around 1t
in organizing and developing 1ts resources.
Indeed, the range of personnel sducated by
the reformed programs will probably be as
broad as the needs of the communities ser-
ved. It is 1ikely that the mutter of the
appropriate responsibilities and relation-
ships among the home and edycational and
commnity service groups will have to be
explored. What future education personnel
will regard as appropriate places for a-
sisting young people to learn, to work, to
play, and to act, will largely depend on
the range of experiences and the contexts
which have been central to their education.
If teachers-to-be are to regard education
as an enterprise which extends beyond the
school doors their own intellectual, vo-
cational, and socfal 11fe at the college
or institution of higher education ought
to form @ single continuum so fhiat this
intellectual life does not stqp when

they go to their 1iving unit.

tet us not wait until we say--

The futuyre s upon us. . . . .
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About ERIC--Educational Resourses Information Center

ERIC

ERIC 1s a nationwide information system of the National Institute
of Education, designed to serve and advance American education. [ts
basic objective 45 to provide ideas and information on significant
current documents (e.g., research reports, articles, theoretical papers,
tested methods, published or unpublished conference papers, newsletters,
and curriculum guides or studies) and to publicize the avatlability of
such documents. Each clearinghouse focuses 1ts activities on a sepa-
rate subject matter area: acquives, evaluates, abstracts, and indexes
documentss processes many significant documents 1n the ERIC system; and
publicizes available ideas and information to the education community
through 1ts own publications, those of Central ERIC, and other educa-
tion media.

TEACHER EDUCATION AND ERIC

The ERIC Clearinghouse on Teacher Education, established June 20,
1968, 1s sponsored by four professional groups--the American Association
of Colleges for Teacher Education (AACTE) (serves as fiscal agent}): the
Mmerican Alllance for Health, PhySical Edycation, and Recreation (AAHPER);
the Association of Teacher Educators (ATE); and the National Education
Association (NEA). The Clearinghcuse scope 1s the preparation of edu-
cation personne} and, since March 1973, selected aspects of health edu-
cation, physical education, and recreation education.

ACQUISITIONS

One of the main tasks of the Clearinghouse 1s the acquisition of
documents within 1ts scope. The Clearinghouse regularly receives publi-
cations from schools and professional assoclations around the country.
But the majority of documents must come unsolicited, from researchers,
teachers, and project directors who have produced or are producing mate-
rials within these subject areas. All documents sent to the Clearing-
house are evaluated by subject experts. If they meet Clearinghouse
selection criteria, they are abstracted and indexed for announcement in
the abstract journal, Resources in Education (RIE). The Mjority of RIE
documents are then made available for study on microfiche at over g0p
locations {universities, public libraries, professional associatjons,
government agencies) that have an ERIC microfiche collection. Documents
can usudlly be purchased in microfiche or “hardcopy" {xerographic repro-
duction) from the ERIC Document Reproduction Service (EDRS), P. 0. Box
190, Arlington, Va. 22210. o
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