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PRESIDENTIAL ADDRESS

THE KEYS TO A FUNCTIONAL PROFESSION

VERNON S. SPRAGUE
University of Oregon

My predecessors in office, Deane Richardson and Dave Bischoff, with great
mastery and forethought identificd many changes and innovations affecting our
profession. Others were prophesied as on the way and are now with us. There
has been great urgency for change in recent years and this urgency is still with
us. Why? The very nature of the current culture in which we live creates this
urgency.

We are concerned with life in a free society. Democracy as a way of life is
good. In it, human welfare, human work, and human happiness are pre-eminent.
It recognizes the ever-changing nature of society, and challenges men to
individual achievements to build a better life for all. Democracy is dependent
upon the individual who possesses physical vigor, mental poise, social
mindedness—a scientific, critical, and constructive intelligence. In addition,
democracy depends upon a deep respect for the rights, responsibilities, and
worth of each individual citizen. These qualities are not transmitted from one
generation to another through inheritance. Only as it is able to profit from
preceding generations will each generation learn anew the tenets by which
democracy survives and progresses toward the ideal. "

This emphasis on the nature of a democratic culture is included because
recently there has been expressed much concern that citizens do not recognize
the nature and values of a democracy and are abrogating their responsibilities to
their country.

Thus, the role of education in our profession in a democratic state becomes
apparent. Education, then, has as its specific purpose the direction and
development of the citizen’s growth. In the broadest sense it is one of the social
agencies whose major concern is the development of each individual to his
greatest capacity-—socially, physically, emotionally, intellectually, and
spiritually—so that each citizen may become a functioning, efficient personina
free society.

In this democratic culture the social, political, economic, religious, and
military pressures of the time and place dictate the needs of the people. Each of
these pressures has, in recent years, had an unprecedented impact. The
mushrooming bodies of knowledge resulting from the technological advances
devised to meet these multiple pressures have created massive dislocation of the
social, political, economic, and moral structure of the culture.

All educational programs grow out of the current and future needs of the
students. Educational objectives evolve from the people they serve; they are
statements of values and ideals for which our society strives. In thinking through
a program of education these objectives become the basis for developing
programs to attain desired results and serve as a yardstick for evaluating ultimate
outcomes. In this frame of reference, then, the very essence of democracy in
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action is change—change to meet the needs of a transcending culture. Thus the

need for change.

Innovations in our profession have been rampant. Many of these changes
have not resulted from careful evaluation to meet a new need or achieve a
purpose. Rather, many have been the result of the influence and imitation of
other disciplines, acceptance of fadisms, imitations of successful programs on
university or other levels, responses to social problems, and multiple chain
reactions from previous changes.

The profession has yet to express itself extensively in a pioneering nature.
Physical education today is at best a follower of other disciplines. The impact of
physical education as an educational profession has yet to contribute its
potential to the overall learning environment. It is imperative the profession
develop the desire to pioneer, to be on the cutting edge, to perceive change, and
to conceive the unique for the profession.

The proposal of the Projects and Program Committee under the leadership of
Larry Locke is a giant step in this direction.

At this point we come to the primary focus of this presentation, which is to
propose a plan for developing guidelines for the future directions and missions of
the profession to meet the dynamics of a changing culture and to identify the
criterion that should be applied to determine the missions, functions, and
operation of the profession of physical education.

A criterion has been, Does it work? This criterion has had some value in the
past but with the current accountability approach there are additional questions,
such as Why?—How? and Can you prove it works? The profession must be more
precise in identifying its criteria for determining mission . and procedures.

The position is taken that the objectives to be achieved for the people the
profession serves are the overriding single criterion by which future directions
are charted.

This raises a question, Do we have viable objectives attuned to our current
cultural needs for our public schools, universities, professional preparation,
graduate, research, recreation, and athletic programs? A second question is, Are
the objectives interrelated, coordinated, and utilized for common purposes? The
answer is generally No.

The first priority, then, becomes the identification in clear concise terms of
the scope, purpose, and objectives of the profession at each of the above levels
of program. The second priority is to articulate and coordinate them for
common directions of the profession.

This may appear ridiculously simple, but be assured it is not. It is proposed
that NCPEAM and NAPECW appoint an Articulation Task Force to initiate,
coordinate, and distribute a philosophical statement defining the scope, purpose,
and objectives of the profession. This task force will conduct a number of
intricate, carefully coordinated operations as follows:

1. Select from the various related disciplines and the many areas of interest
within our discipline a working task force with the expertise to identify the
present and projected needs of current and future generations. Charge this
group with the responsibility of preparing a report covering the needs of
citizens from pre-school to old age.

2. Appoint supplementary working task forces at each program operational
level of the profession. Their purpose being to develop, on the basis of the
citizen’s needs, the performance objectives necessary to fulfill these needs.
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3. Articulate these materials and prepare an overview statement defining the
scope, purpose, and objectives of the profession. This position paper to be
supplemented with guidelines to be used as criteria to give future direction
to the profession and its programs.

4. Disseminate and interpret this statement for effective utilization by the
profession.

Why NCPEAM and NAPECW for this awesome responsibility? First, these
associations have the expertise and capability to do the job. Secondly, the size of
the organizations is permissive to the potential for success in such a sensitive and
highly controversial task. Third, the most appropriate body of educators to do
the job is at the college level. A university president is quoted as saying, “Coliege
professors select, and teach, the teachers who teach. They have the main
jurisdiction over what will be taught and how.” This obviously is not meant to
preclude articulation with other levels of education.

The concept involved is utilization of personnel from all segments of the
profession—public school, professional preparation, graduate, research
specialists, and representatives from the areas of depth of specialization, such as
sociology, psychology, anthropology, anatomy, history, philosophy, physiology,
athletics, and recreation.

The ultimate purpose is a master plan for direction and coordination of the
efforts of the entire profession.

A project of such magnitude is awesome and it may well be labeled the
“dream of a visionary.” In this period of traumatic cultural turmoil, where the
citizens of a nation are caught up with uncertainties, apprehensions, fear, and
distrust created by the social, political, economic, military, and moral upheavals,
this job becomes one of the highest priorities. This nation faces a human
resource crisis. The future of this democratic nation is dependent on the
physical, moral, social, and intellectual fiber of its human resources. Your
profession has a vital stake in the development of this quality of fiber.

Using the current energy crisis as an illustration, we cannot refuse to accept
the challenge of defining direction. Earlier this month a national television
program on the energy crisis pointed out the amazing number of government
agencies charged with the administration and planning for the energy needs of
our nation. It was aptly pointed out with emphasis that each was obsessed with
its own mission, vested interests, and dominating search for powey. to the degree
that there was a complete disregard for coordination in a common plan of
direction. The result—chaos and a national emergency—an energy crisis.

Do we face the same **human resource” crisis? The premise is submitted that
this is the nation's most valuable resource. The nation needs citizens with a
viable physical, emotional, social, and intellectual fiber with a capacity to meet
and solve all other crises created by humanity and its culture. The profession
must organize with direction to achieve these service goals for all humans, from
birth to old age.

Now, after all this to-do about identifying a criterion, to what do you apply
it?

The process of utilizing the criterion of objectives involves their application
to the component elements of a functioning profession. These components may
be defined as keys. Using the analogy of a safety deposit box, each must be
available and utilized in a coordinated action to be operational. A change in one
key often affects the operation of the remaining keys.
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These keys may be arbitrarily identified as: The master key—the objectives
of the profession—and then the keys of curriculum or program, qualified
personnel, administrative support, evaluation, research, interpretation, and
leadership.

In terms of current changes affecting the above components, time permits
only a passing reference to the application of the criterion to only a few.

A continuing necessity is a clearly spelled out usable curriculum based on
sound objectives for each of the segments of the population the profession
serves—pre-school, elementary, secondary, university, teacher preparation,
graduate, recreation, and athletics.

Perhaps we need to reexamine our purposes and our programs in these areas
in light of current trends and changes. For example, community-based adult
continuing education programs in physical education are being identified. Today
there is a trend to set aside the narrow barriers of education to certain specified
years and age levels. There is a trend to continue education throughout life. This
can apply directly to physical education. Physical education can no longer be
oriented toward just the school setting. It has become oriented toward the
community because this is the real environment in which it must be used.

Community-based physical education programs are for all ages but are of
special importance to adults who no longer receive school physical education
instruction; they have elements of physical, creative, and competitive expression,
as well as as individual and group experiences. They may be offered by many
agencies and institutions. However, their evolution is being most prominently
supported by community colleges and universities, recreation departments, and
public school systems through the community schools.

The reasons for the evolution of the community-based program are primarily
sociological in nature. There is evidence today of great fusions in society.
Examples of these fusions are many—fusions of night and day, boy and girl, rural
and urban, white and black, young and old, labor and leisure, work and
retirement, year-round schools and interdisciplinary curricula in the school and
community. As the school develops a community consciousness, the community
develops a greater awareness of education. It is a positive cycle.

Problems exist in this continuing program. Presently, there is little
coordination in these efforts. Every institution is doing its thing, moving onward
and outward without foundation and planning.

Coordination of staff, facilities, and programs is a major task. There is too
little communication and resulting cooperation. There is, also, the problem of
priorities. Time and money, problems in themselves, become elements in the
power struggle and conflicts. Solutions to these problems relate primarily to
education, planning, and funding. Individuals must be trained to work in new
environments with all ages of learners and with different types of resources.

This has a direct implication for professional preparation programs and to
the key of qualified personnel. '

There are perhaps no more important trends than those witnessed at the
public school educational level in our society.

At the eclementary levels there are trends toward physical education
specialists utilizing new and appropriate teaching modes. The development of,
and continuing growth of, movement education teaching modes is significant
because it represents a new approach to teaching physical development. It fits
nicely into the present trend toward more informal learning at this level. Itis a
creative experience, combining self-expression and understanding with
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movement and fitness. There is little question that this approach has great value,
but by the same token, it is not to be considered to be the all-inclusive and
singular approach to the wide variety of educational objectives to be achieved.

On the secondary level many trends exist. An important trend is the growth
of the student-centered and -directed learning. This has brought about such
concepts as individualized instruction, flexible scheduling, contract lessons, and
team teaching.

The growth of competency-based learning, performance objectives, and
accountability has affected all levels of education.

At the college level the trend is toward fewer requirements, optional course
selections, lifetime activities, and exotic curricula. The most important trend of
these has to be the development of optional choice curricula. It has the potential
of remaking the image of physical education. The image developed during the
days of the requirement is archaic and outdated. Whether the rigidity of
curricula was the result of the requirement, or, perhaps more aptly, of the
inertia and lack of imagination and initiative of a complacent faculty is
probiematic. The provision of optional choices has provided a needed creative
element based on student interests.

We have witnessed, particularly during the last half decade, a dramatic
increase in the class offerings in the physical education programs at the high
school and post-secondary levels.

This proliferation may be traced to a number of factors. Some of the
fundamenial factors include: .

The increased acceptance of elective programs in physical education.

The increased impact of the affective domain in education.

The increased role of student participation in program development.

The increased utilization of instructional techniques that encourage greater

degrees of student responsibility in learning (i.e., individualized instruction

and programmed instruction).

5. Reduced availability of finances coupled with the women’s liberation
movement leading to a much broader acceptance and implementation of
coeducational activities into programs.

6. Increased “leisure-time awareness” has “‘encouraged” physical education to
assume certain program offerings and responsibilities that may very well be
in the realm of the community-based educational programs.

The increased incorporation of lifetime sports into the programs.

8. Increased public awareness, through the media, of the existence and appeal
of generally nontraditional activities.

9. The constant introduction of new activities to the consumer public by a
wide variety of agencies.

There are certain problem situations that may be considered as having their
origin in this increased range of class offerings. These include:

1. A “whim-whimsey” approach in determining program components and
content. Too often student interest in a particular activity is extremely
transient.

2. The danger that the basic instruction program may come to be little more
than leisure activity as opposed to physical education.

3. The possibility that physical education departments may over-react and fail
to implement or may terminate viable activities and subsequently
unnecessarily alienate a significant portion of the student body.
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4. There is an increased financial strain because of the additional
equipment-facilities requirements attendant to the increased range of class
offerings, which refers directly to the key of administrative support.

5. The fear can be identified that the balance between recreation and physical
educatien may be disproportionate.

6. The recruitment of specific activity specialists will tend to necessitate
changes in recruitment practices. This, in turn, will influence the
supply-demand situation in the profession. Serious shake-ups of present
instructional personnel may even be required.

Above all else it is necessary to examine carefully the objectives of the
program before introducing a new activity. This will necessitate a very careful
study of the specific activity itself. It is, then, essential to consider the various
instructional personnel, facility-equipment, and economic implications that
would attend the implementation of the activity. It is essential to identify and
develop a listing of specific acceptance criteria for evaluating the program
potential of an activity.

Consistency with program objectives is of fundamental importance when
proposing solutions for the problem of activity proliferation in the physical
education program. This is a trend which we cannot afford to dismiss with only
cursory consideration.

In the broad area of athletics many significant trends can be identified. Less
significant, but important, trends are the growth of intramural sports at all
educational levels, the certification of coaches, the development of athletic
trainer certification, and the growth of competitive athletics at an carly age.

There are other significant trends in athletic programs:

1. The growth and sophistication of big-time competitive athletics. This trend
toward bigness is best exemplified at the college level but has permeated the
lower levels as well. The irend toward bigness has several related facets that
make this 2 major problem area for concern in future planning. As athletics
get bigger there is a trend toward professionalism, spectatorism, growing
apathy, and confusion over the role of such “‘amateur” activities as the
Olympic Games.

2. The growth of club sports as an alternative direction for expression of
competitive athletic desires for the masses.

3. The growth of women's athletic programs. Competition for women has
taken two directions. The first direction has led them into direct
competition with the men in traditionally all-male sports. The other
direction has placed them in direct competition with men as they develop
more extensive interscholastic and intercollegiate teams.

Athletics has been in many cases divorced from the physical education
family but should the profession utilize club sports as a safety net to catch the
learning opportunities from athletic competition? This could become a potential
possibility as the financial bubble of big-time intercollegiate athletics expands to
the point of explosion and disintegration.

What about women’'s competitive athletics? Should the soap and water of
financial aid, gate receipts, and the high cost of high pressure championships be
funneled into women's intercoliegiate athletics until this bubble expands to the
precarious precipice of professionalism in men’s intercollegiate athletics?
Application of the educational objective criteria should produce an obvious
answer.
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To touch briefly on the key of qualified personnel, the great hue and cry is
oversupply at all levels. The premise here is that there is not, and never has been,
an oversupply of qualified personnel. There are problems of more candidates
than there are positions in the field, but many of the candidates are not
qualified.

The recommendation is to take a lesson from business. When there is an
oversupply, redirect production and create a product that produces a demand
and will be used. The answer is not cutting out the industry of the preparation
of personnel but rather producing a better product that can perform in the
market of new and better programs. Examples of such markets are elementary
school physical education, community-based all-age education programs, and
women’s competitive athletics.

There are some potential new markets on the graduate level. There is a need
for a generalist who has command of the interrelationships of the various
specialties and can teach effectively on the undergraduate all-purpose
level—specialists prepared as business managers to handle all of the faculty,
financial and facility, operational, and construction and maintenance problems
of university, athletic, and professional sport programs. These and many others
provide exciting potential markets for the future.

In research, investigations responding to need will continue in depth in the
areas of specialization, such as physiology, anatomy, biomechanics, history,
philosophy, and the behavioral sciences. But, as President Bischoff so aptly
pointed out last year, there must be synthesis, coordination, and application of
these specializations to the focal purposes of the profession.

The highly compartmentalized departments and increasing specialization of
knowledge in areas of emphasis resuit in a fragmented frame of knowledge.
Faculty, students, and the public do not see the interrelationships among the
various areas of emphasis. Department course offerings and research projects
become isolated segments of a particular subject area.

Education and physical education should be viewed as cooperative,
interrelated, and coordinated bodies of knowledge not fragmented by a
competitive sense of power or status-seeking struggles among disciplines and
areas of specialization. Through a coordinated approach, knowledge could
become more cohesive and applicable.

Now, only a passing comment on a Program of Interpretation.
Interpretation, defined in this case, means ‘‘that activity whereby the profession
is made aware of cultural conditions and needs and the factual information
service whereby the people are kept continually informed of the purposes,
values, conditions, and needs of their physical education profession.” This
process is an essential component to keep the objectives of the profession viable
and current. Equally important, this process enables the profession and the
public to understand and utilize these goals. This is a most important component
of a profession but any further discussion becomes a paper in itself.

So now to the final key, leadership. Historically the immediacy of the need
to identify the solutions of problems confronting the profession gave rise to the
establishment of CPEA. Throughout the years, utilizing a magnificent
interchange of ideas at these conferences, much has been done to solve the
problems of the times. Each of you is urged to continue to involve himself in
this viable process.
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To this end two changes are extended. First, reaffirm your convictions and
faith in the worth and value of the profession. In this period of turmoil, this
faith is essential to the second charge, which is, Make a commitment to provide
leadership to your profession.

A recent newspaper quote is pertinent here: *‘People of high achievement
motivation have been challenged and stimulated by their environment, so that
they think in terms of achievement. Their satisfactions are not in recognition or
public recognition, but in the satisfaction from having initiated an action that is
successful and significant. Money to them is a stimulant only as a symbol of
achievement.”

There has been both a consistency and a transcendency in the leadership of
the association. Consistency is illustrated by the continuance and growth of the
association. Further illustration is the consistent interest of participating
members in the solution of their problems.

Transcendency is illustrated by meeting the challenge of new and changing
times. Transcendency is also aptly highlighted by the moving on of a number of
the leadership pillars of the profession. It is gratifying to see the keen
professional zeal with which individuals (naniely you, the current membership)
are moving in to fill leadership gaps which appear as the pillars pass on.

The essence of these comments is to encourage in every way each of you to
find the courage, strength, and zeal to make a commitment to provide the
critically needed leadership responsibilities in your respective areas. Courage it
requires to assume a position on an issue and embark on a course of action.

In the American vernacular, “Let’s get with it.”’ In the Aussie vernacular,

“Let’s get crackin’.
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GENERAL SESSION ADDRESS

THE ROLE OF PHYSICAL EDUCATION IN
HIGHER EDUCATION

ARCHIE R. DYKES
University of Kansas

It is a special pleasure for me to address the National College Physical Education
Association, because you as teachers of health, physical education, and
recreation are doing many of the things that all of us in higher education must
do if our respective institutions are to thrive and prosper. Indeed, you are doing
the things that all of us must do if we are to deserve continued support from the
people of our respective states.

First, of course, you are teaching students on campus—providing meaningful
experience to the young people who come to your campuses. And you are doing
a better job now than ever before. Most of you are no longer involved in the
chores of providing mandatory physical education courses as a necessary service
to the institution. Now you are much more likely to be training future teachers
of health, physical education, and recreation for the communities of America.

You are also extending your services to the communities you serve. In my
home community, Lawrence, Professor Wayne Osness and members of his staff
have launched an extensive community physical fitness program. It is helping
hundreds of people live better lives through better health and, according to the
participants, the therapy is mostly fun. I suspect that most of you have similar
programs going in your respective communities.

One person in five, I am told, will have a heart attack before reaching the age
of 50. Certainly that fact of life—and death—is more than ample testimony to
the importance of the work you are doing and to the need for more of it. It
describes the enormity of the job in preventive therapy that lies before you. For
those who have the heart attack and survive—and even Lawrence averages one
new cardiac case every day—there is an equally important task of recuperative
therapy. I am thankful that there are people like you to give expert assistance in
this quest for life and in the leadership necessary for your profession to go
forward.

Now let me speak of some of the broader problems and opportunities facing
higher education in America today in this time of rapid change.

The first and undoubtedly the most obvious problem that colleges and
universities face today is the simple demographic fact of an imminent decline of
population among Americans of the traditional college ages. Counting the
children now in elementary and secondary schools we can see for a certainty
that a decline of the college-age population will soon be upon us. For example,
we now have approximately 36,000 seniors in the high schools of Kansas; in
1980 we will have only 31,000 and by 1985 that figure will drop to 24,000.
Obviously, there are two possible paths for our institutions of higher education:
One is retrenchment—cut back—reduce faculties—trim ourselves to the size
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necessary to serve a smaller clientele in the traditional ways. The second course,
and the one that I feel sure we all prefer, is the improvement of our service for a
larger clientele: adult Americans of all ages and in all locations, off campus as
well as on campus. Our nation is a wealthy nation—temporary fuel shortages
notwithstanding—and we must be prepared to provide the services that our
people want and are willing to pay for. The people are not looking so much now
for more material things—they are looking more for services that will improve
their lives. Among those are health services and cultural services, which our
colleges and universities are eminently well equipped to provide. We must be
sensitive to the needs and concerns of our people. The needs in your fields of
specialty undoubtedly exist before any concern is expressed. It then becomes
your responsibility to inform the people of the health hazards posed by common
modern patterns of living. It becomes your responsibility to provide the path to
better health through means that are, in themselves, attractive to the average
citizen.

Thus while I (and the heads of other colleges and universities) speak of the
necessity for outreach and greater service to our respective states and
communities, we are not excluding you. Indeed, your opportunities for service
are perhaps greater than those in most other parts of academia. Every citizen has
a concern for his or her own health and well being; without health, the desires
for more knowledge, for cultural advancemnent, and even for material things will
rarely be of great concern. I am tempted to ask each of you to *‘go forth and
sell.”” For you have one of the world’s most salable products, the key to good
health, and therefore one of the keys to happiness. The magnitude of your
potential service is bounded only by the limits of your imagination and the
strength of your persuasion.

This nation is pouring billions of dollars into medicine—mostly for achieving
cures of existing ailments. You men and women in physical education are
worthy of similar national attention—for preserving health, for reducing the
workload of hospitals and medical personnel, and for providing expert therapy
in programs of physical recuperation.

Too often we think of physical education as a tiresome and boring series of
exercises. But now, thanks to you, there is a new emphasis on lifetime
sports—activities that bring pleasure as well as physical conditioning through
most of our adult lives.

A second problem facing higher education today-a problem also facing
government and business and other segments of our national life—is the problem
of public confidence. Some of the opinion polls indicate that confidence in
higher education is rising from its low point of the late 1960s and 1970. But the
rise is slow. You ask what you should be doing to help restore that public
confidence. My answers are not dramatic. [ can say only that you must do your
traditional thing, teaching students, better than you have ever done it before,
and you must take your services out to your communities to an ever-increasing
extent. The university’s first line of public relations is and always will be the
student. If you are doing a good job, one on one, with the student who comes to
your classroom or to your playing field, you are at the same time preparing a
public ambassador for your institution.

It seems to me that those of you who are in health, physical education, and
recreation are in especially favorable positions to create a good image for your
institutions. Students at the University of Kansas have volunteered by the

El{: 16

iR
()




hundreds to go tack to their home communities and high schools and talk about
the University. They want, of course, to talk about their good experiences,
things they have learned, things they have done, and instructors they have come
to know and admire in their search for productive, confident, and satisfying
adult lives. Certainly very few, if any, parts of the facuity can have the direct
and positive teaching experiences that most of you are having every day. Perhaps
advice is worth only what you pay for it—and this is free. But if you are serious
in wanting to help your institutions in these critical times, | must advise you to
take advantage of your unique teaching opportunities. Take advantage of them
to give your students the greatest learning experience of which you are capable.
Superior service to your students is surely your best way to provide superior
service to your institution.

Your classrooms and demonstration courts should be filled with excitement.
Your intramural athletic programs offer opportunities for effective involvement
that simply are not available to those of us who work only with books and
lectures and laboratories.

Your graduates will be long-term representatives of your institutions in the
communities of America. You have in your hands the answer to the question of
what kind of representative that graduate will be. It is your responsibility to
instill a sense of professionalism and an orientation of public service.

Although great progress has been made toward modernizing, redefining, and
professionalizing the entire field of physical education, there remain some
vestiges of the old throw-out-the-ball system. You men and women who are here
today, you who have enough interest in professionalism to give up this holiday
time, must take responsibility for pulling your lagging colieagues into the 1970s.

Public suspicion that most of us have permitted undergraduate education to
deteriorate is at the base of some of our other problems. 1 hope that in the
months ahead all of us can express at every opportunity, in both words and
deeds, our concern for the personal welfare of our students and for their
complete development. Our students must have an education that enriches the
life-long process of growth and self-renewal and places a premium on
self-sufficiency and intellectual independence.

In the years ahead, the individualization and personalization of teaching and
learning and of university life will become increasingly important as a wider
array of students come to the university, as student goals and purposes change
and become more varied, and as the university reaches out into the larger
community to a heretofore largely neglected constituency through continuing
and adult education programs of various kinds. College attendance patterns are
changing dramatically as students show an increasing propensity for stopping
out, for personalizing their programs of study, and for nontraditional and
unorthodox icarning. Persons of all ages are returning to campusss to renew their
learning experiences or to embark upon completely new lines of interest. For
example, both the Retired Teachers Association and the American Association
of Retired Persons are placing major emphasis upon opportunities for continued
education. Certainly those of you who are trained in the fields of health and
leisure-time activities can be of great service to this continuously growing group
of retired persons who seek further education.

The colleges and universities that respond most effectively to all of these
new conditions, those that will be able to maintain and improve educational
opportunity and quality during this period of change, will be the institutions
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that are strongly student oriented, that provide stimulating and challenging
educational experiences for a wide variety of students, and that show an abiding
concern for the individual student’s total development.

The Carnegic Commission, in a recent report, says that higher education in
the United States is experiencing its greatest financial crisis. Earl Cheit of the
Ford Foundation describes the present condition in the funding of higher
education as a depression. Whatever the euphemism, the scarcity of dollars is
very real and personal for faculty and others who have seen their economic
status deteriorate as salary increases and fringe benefits have lagged behind
inflation and the rising costs of living. What happens in the future is largely
dependent upon public attitudes toward higher education and whether or not
the people of our states and nation believe colleges and universities are
important to the achievement of goals and values they hold dear.

The severity of the financial crunch must be fully appreciated in all quarters
-because, as the Carnegie Commission has noted, ‘‘For many institutions survival
is at stake; for all, a confrontation with public support already exists."’

Finally, let me say that we must continue wholeheartedly the important
work that has been started on our various campuses in expanding opportunities
for women and members of minority groups at all levels of our colleges and
universities. We must encourage programs for attracting women and minority
persons into new ficlds of opportunity. (At the University of Kansas this year,
for example, we are requesting $56,000 for women's intercollegiate athletics,
The Kansas Board of Regents has approved the request and we are expecting
favorable action from the governor and the legislature.)

We must be concerned about the structure and quality of opportunities for
all those who spend time with us, whether faculty, students, or supporting
personnel. Every person should have opportunity for satisfaction and
self-fulfillment, opportunity to develop talents and abilities and for subsequent
advancement based on that development. We must do these things not so much
because of any legal obligation we have to do them, but because they strike at
the heart of the commitment we have for moral leadership in our society.

While [ am dead serious about the need for and the rightness of affirmative
action, I carnot resist the temptation to tell one story. It's about the affirmative
action officer who was interviewing a department chairman in connection with
an employment analysis. He first asked the chairman, “How many faculty
members do you have in this department?"” And the chairman answered, ‘‘35."”
Then the affirmative action officer asked, “Now 1'd like to know, how many do
you have, broken down by sex?'’ The department chairman answered, “Not very
many. Liquor is a bigger problem with us.”

And perhaps that's a good note—a question of health—on which to terminate
these remarks.

Let me thank you again for inviting me to be with you today. Let me thank
you for the good work you are doing. And let me ask you, for the sake of all
higher education, to go forth and be good salesmen for the way to good health,
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SPORT AND LEISURE

ADMINISTRATIVE TECHNIQUES FOR MAXIMIZING
ENROLLMENT AND IMPLEMENTING AN ELECTIVE
PHYSICAL EDUCATION ACTIVITIES PROGRAM

JACK E. RAZOR
DONALD E. ARNOLD
University of Illinois at Urbana-Champaign

The role of institutions of higher education in directing the education of
students has changed from one of omniscient appraisal and understanding of
student interests and needs to one of receptiveness to and facilitating of student
requests. While the implementation of student-oriented curricula is influenced
by an expansion of knowledge in the various arts and sciences and degree
requirements have diminished over time, the identification and selection of
alternatives, and hence value judgments, may be influenced by appropriate data
and their interpretation. Physical education, by its own choosing in some
institutions and by dictate in others, is now competing in the academic market
as a discipline worthy of study and investigation by students with a wide variety
of personal interests and professional needs.

The following discussion is not concerned with the relative value judgments
to be made as a result of physical education being placed on the open market
and its functioning as an elective in higher education but rather with selected
procedural considerations and factors that could result in a positive response on
the part of students toward an elective physical education program. Specifically
this discussion is concerned with techniques for maximizing enrollment in a
physical education activities program.

As a precursor to this discussion, it is understood that selected institutions
may choose not to increase enrollment in their activities program beyond an
established head count, instructional units, and/or number of course offerings.
At a time when many institutions of higher education are functioning in a rather
depressed cconomic environment, faculty and funds may have to be dispersed
for a variety of educational functions and necessitate the establishment of a
program priority. Some departments of physical education will undoubtedly
choose to put a ceiling on the number of courses and curtail faculty involvement
in the activities program. If this course quota is achieved, it may very well be
that students desiring to participate in the clective program may not do so due
to imposed limitations that reflect academic priorities. This situation is not
thought to be prevalent throughout the country, however, as most institutions
have the capacity and are willing to expand their activities program to
accommodate needs and demands as reflected in student course requests.

For those institutions that have the capacity and inclination to generate
faculty and funds to accommodate the needs and interests of students,
consideration may be given to the following variables as a means of maximizing
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enrollment in the activities program. For purposes of discussion, the points for
consideration have been categorized as follows: course considerations, program
operation, utilization of facilities, personnel involvement, and administrative
techniques.

COURSE CONSIDERATIONS

1. Increase the number of courses. The elimination of a required program
and the implementation of an elective one will necessitate a review of those
courses which tend to be popular in the geographic area of the university in
general and with the students attending the university in particular. It is
recommended that a survey be conducted of those courses that students would
like to have in the program and if such is done, open-ended responses should be
encouraged so that students might identify courses that program directors might
not include among possible course offerings. If students pre-register, careful
consideration and thought should be given to student course request reports
wherein pre-registration data will provide a basis for decision-making with regard
to courses, time of day, day of week, number of weeks, and time during the
semester when courses are offered.

2. Advanced levels of instruction. While an expansion of the number of
course offerings will accommodate a wide variety of interests, it is also necessary
to consider offering advanced levels (intermediate and advanced) of existing
courses to facilitate an in-depth understanding and/or advanced skill level on the
part of the students. Frequently physical education activity programs for a
variety of reasons are limited in their capacity to bring about even a minimum
level of understanding and skill to their students. What is needed, if future
participation is a viable objective, is a continuation of instruction so that
students might achieve a higher degree of competency. Intermediate and
advanced courses are to be encouraged in such classes as tennis, golf, swimming,
handball, squash, and bowling.

3. Identification of popular courses. Pre- and post-registration data will
indicate the popular courses, and for those departments desiring to increase
enrollment, it is of course necessary to be sensitive to the interests of students.
In addition to simply identifying those courses that have special appeal,
consideration should be given to the time of day popular courses are offered and
whether they are coeducational. Some courses are selected not because of
content but because of the day or time they are offered. Being sensitive to all
factors affecting the selection of a course may facilitate scheduling and increased
enrollments.

4. Revision and updating of courses. Perhaps one of the most important
variables to consider when changing from a required to an elective program is the
need for revising and updating courses which have become antiquated because of
the requirement. Frequently departments are guilty of giving too little attention
to course content and teaching techniques because the requirement tends to be
insensitive to current trends and relevancy. With the advent of elective programs,
it is essential that courses be revised and contemporary material be reflected in
course descriptions and content.

5. Variable credit for courses. The offering of courses under variable credit
(i.e., one, two, and three hours credit) may also positively influence enrollment
patterns. It is possible, through course restructuring, to offer the same course for
one, two, or three hours credit by varying the content to be covered in the
course. In those institutions where the availability of faculty is limited, this
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procedure is recommended in lieu of an expansion of the number of courses and
the offering of advanced levels of instruction. While the offering of variable
credit for the same course will not increase head count, it is a means of
increasing the instructional units of a particular course. Advanced levels of
instruction, special projects, increased participation, field exploration,
laboratory assignments, etc., are procedures whereby variable credit may be
requested and evaluated.

6. Independent study projects. The utilization of independent study in the
physical education activities program, while not unique, offers students an
opportunity to investigate specific areas of physical education and activity
where, on the basis of numbers, specific courses could not be offered because of
not meeting department and/or institutional enroliment quotas. Such courses
may be offered under the acgis of 2 university-wide course number wherein
independent study is permitted assuming an appropriate proposal has been
initiated by the student and a faculty member is willing to direct the
investigation. The inculcation of this type of course will not generate a large
number of students, but over an extended period of time will account for a
number of students who would not otherwise benefit from the expertise of the
faculty and enjoy independent study in physical education.

7. Multiple grading plans. Those departments desiring an increase in
enrollment in the activities program should also consider having a variety of
grading plans wherein some students may register for courses under the
traditional letter grade (A, B, C, D), under z pass-fail plan, a zero credit
alternative, or a satisfactory-unsatisfactory schema. In those institutions where
the grade in physical education is reflected in the undergraduate grade point
average, some students may be reluctant to take courses in which they have an
interest, because their grade might adversely affect their academic standing. The
availability of alternative grading plans is seen as a means of accommodating the
interests and needs of students—at the same time, on one end of the continuum,
encouraging the student attracted by the knowledge and skill to be acquired and,
on the opposite end of the continuum, not inhibiting those students who tend to
be grade oriented.

PROGRAM OPERATION

1. Time of day. Judicious scheduling of courses at pasticular times of the day
may contribute to increased enrollment. As was indicated earlier, special
consideration of the student course request report over a two- or three-semester
period may provide an adequate indication as to the times of day that courses
are selected. A review of timetable materials as to when other disciplines offer
courses may also provide a basis for scheduling an elective physical education
program. Where only limited faculty may be provided for the activity program,
careful scheduling so as not to conflict with popular courses in other disciplines
is to be encouraged. Experimenting with hours other than those thought to be
popular may also yield a positive student response.

2. Days of the week. Certain days may be appropriate for selected activity
classes while others may generate no student requests for the same activity
offered at the same hour. This may be due to scheduling conflicts arising from
other disciplines’ schedules.

3. Weeks during a term. Another innovation to consider is the offering of
courses (even the same course) in different “time capsules.” The offering of
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courses of six, eight, ten, twelve, and fifteen weeks may meet the interests and
needs of students who are subject to a variety of educational and vocational
constraints. Student preference on the frequency and intensity of activity may
dictate the length of many course offerings. Learning spaced over an entire
semester may be appropriate for some students, while others, because of
demands placed upon them by part-time jobs and class assignments (term papers,
laboratory experiments, production assignments, etc.), may select courses
because they meet for the first eight or ten weeks of the semester. If courses are
offered only for the full semester, students may choose not to select the course
because of potential conflicts. It is not suggested that the quality and content of
the course be varied to meet the extrinsic needs of students, since those courses
that meet for fewer weeks will meet more frequently during the period. It is also
recognized that the nature of the skill to be learned will also influence the length
of the course.

4. Coincide courses with university vacations. Consideration should be given
to the scheduling of classes whose beginning or ending will coincide with
established university vacations. Frequently students become disenchanted with
their participation and learning in physical education because of the
interruptions due to university vacations, academic holidays, etc. Consideration
of and compliance with university calendars may alleviate some student
disenchantment and result in more efficient and effective learning on the part of
the students.

5. Variable hours. In a manner and pattern similar to the time capsules, the
offering of courses in one-, two-, three-, and four-hour blocks may prove to be
attractive to students who could or would not otherwise take an activity class.
Some students may not be in a position, because of academic and other
responsibilities, to take a course that meets three times per week but could take
the same course if it were offered one day per week during a two-, three-, or
four-hour period. In some courses, such as equitation, skin and scuba diving,
snow skiing, and orienteering, highly intensified sessions may be a prerequisite to
learning and offering the course.

6. Weekend and intersessions. The offering of courses on weekends and
during intersessions (vacations, between semesters, and prior to and at the end of
regular terms) may prove to be attractive to students and increase enrollment.
Weekend excursions that involve skiing, skin and scuba diving, orienteering,
hiking, etc., may not only prove to be the only means of successfully completing
course requirements but may also prove to be most popular with students simply
because of the time commitment. While the scheduling of faculty in these
sessions may prove difficult, students tend to be most receptive to this type of
scheduling arrangement.

UTILIZATION OF FACILITIES

L. Use of auxiliary campus facilities. The utilization of campus facilities that
were not used during a required program may be very conducive to increasing
enrollment in an elective program. The identification of fields and courts
immediately adjacent to large dormitories or housing units may facilitate
increased enrollment. The scheduling of these areas at 8 a.m. and Il a.m. and 12
noon and 4 p.m. may increase enroliments in certain courses, since students may
take a physical education course at a facility that is in or near their dorm, i.e.,a
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weight training room or dance area, prior to leaving the residence area for classes
in the morning, upon their return for lunch, prior to leaving for afternoon
classes, or upon their return for dinner. Scheduling classes in which students
must go to a facility some distance from their living quarters in the middle of the
day or the first/last period in the morning, afternoon, or evening may discourage
their participation in the activity. While it is recognized that the facility in or
around the housing unit may not be the most desirable, when working with an
elective program certain considerations must be given to the accessibility of
facilities and the mobility of students.

2. Utilization of community facilities and resources. Consideration should be
given to the utilization of community resources, especially with regard to
offering new and different courses. Under a required program, for example,
bowling may be offered only at certain times even though the requests for
bowling exceed the availability of the facility. In order to accommodate the
interests of students who want additional bowling sections but are unable to
register for courses because of imposed limitations on campus facilities,
departments should consider the use of community bowling alleys at convenient
times for the students.

It is important that departments recognize the change in demands for certain
types of facilities under an elective program as opposed to those that were being
utilized under a required program. Typically, field space and gymnasiums were
under extensive use in a required program because they tended to accommodate
large numbers of students. Those facilities used in an elective program tend to be
those not associated with team or large group instruction. Since requests for
physical education space may be altered, departments should r3tablish new space
and facility priorities. Keeping capital requests current may also contribute
significantly to future programming.

PERSONNEL INVOLVEMENT

1. Selection of personnel. The single most important variable in the
establishment of an effective elective program may be the identification and
selection of personnel to teach in the program. It is imperative that teachers be
selected who have both the technical competency to teach the course content
and an interest in teaching physical activity to young people. Occasionally
during required programs, graduate teaching assistants and faculty, both having
had other interests and motives, were teaching students in a manner known to be
both inefficient and ineffective. Much of the student disenchantment associated
with required programs emanated from such instruction. Identifying faculty who
have as their primary responsibility the instruction of knowledges and skills to
nonmajors will greatly enhance the quality of the program and the student’s
acceptance and enjoyment of the courses.

2. Identify faculty who have some experience in teaching physical activities.
It is imperative that quality instruction, not entertainment, take place in an
elective program. While students will take certain courses because they like to
participate, they will and should demand that quality instruction be provided
and learning accrue. Young faculty also should be assigned to teach in this
program, since students tend to relate to their peers and contemporaries. While
much philosophical debate could center upon the age consideration as a means
of facilitating enrollment and the related competency and contemporary issues,
the involvement of young faculty as a practical matter should be given strong
consideration.
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3. Re-tooling of faculty. The cffective implementation of an eclective
program may necessitate the re-tooling of faculty who have limited skills and
knowledges in thosc activities requested by the students. With the current tenure
situation and lack of funds, it is necessary that faculty acknowledge their
limitations and recognize the need for developing new competenrcies in those
courses which students request. It is not enough to acknowledge the inadequacy,
as some faculty do; faculty must also be willing to learn new activities and teach
them, with perhaps only a modicum of success during the first year or two. The
department administration must be sensitive to the apprechensiveness with which
faculty will enter into such a situation and provide encouragement and the
nccessary  administrative considerations (.., released time, sabbaticals,
cquipment, reduced teaching schedules, and perhaps less-than-excellent student
ratings) in order to encourage faculty to re-tool and acquire new skills.

4. Conduct faculty workshops. In conjunction with the re-tooling concept,
the conducting of workshops prior to, during, and at the end of regular terms is
to be encouraged because faculty who work together in acquiring new skills may
be much more receptive to the idea of re-tooling. If an individual faculty
member feels he or she is the only one who needs to learn new skills, it may be
difficult to implement the retraining process. On the other hand, if all faculty
are required to attend a variety of re-tooling workshops, a recognition that the
entirc department is giving emphasis and credence to the importance of the
activity program will be established.

5. Utilization of para-professionals. In addition to the acquisition of new
skills and understandings by members of the faculty, utilization of
para-professionals by the department should also receive serious consideration.
Invariably there arc highly skilled para-professionals in the community who
could contribute significantly to the instructional program. Frequently these
para-professionals do not have colicge degrees and cannot be placed on the
faculty because of funding restrictions, tenure laws, etc., but may otherwise be
employed on a semester-to-semester basis and contribute significantly to the
physical education activities program. These peopic are capable of providing
quality instruction and the students tend to be very receptive to the teaching of
para-professionals who frequently perform the activity in a nonacademic setting.

6. Auxiliary personnel. The implementation of an elective program will also
affect ancillary personnel, such as service desk attendants and equipment and
field supervisors. A discussion with these people on the positive aspects of an
clective program and the importance of the availability of equipment and
facilities, the condition of same, and their responsiveness to student questions
and requests will contribute significantly to an clective program. Those
institutions who were opecrating a required program all too often gave little
consideration to the appropriate use of certain facilities and equipment and the
trcatment of students by service personnel because they knew the students were
required to take courses. A change in orientation may be necessary during the
conducting of an clective program as the attitude of service personnel and the
timely and appropriate use and condition of the equipment will have an impact
on the cffectiveness of the program.

7. Open communications. It is essential in the operation of an elective
program that an open communications pattern be established. Students and
faculty must be able to communicate in an environment of flexibility and
acquiescence. Clerical staff must be more receptive to student inquiry and
faculty requests. Intolerance of suggestion and criticism will not contribute to an
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effective and efficient elective program. While it is not recommended that the
faculty and clerical staff acquiesce to every demand and suggestion that students
make, it is important that they recognize the promise that student suggestions
hold for an elective program. it is imperative that the facuity and clerical staff be
sensitive to student requests and suggestions and careful consideration be given
to their implementation.

ADMINISTRATIVE TECHNIQUES

1. Development of interdisciplinary relationships. The value that other
disciplines have as a means of increasing the perspective of physical education in
students of higher education should not go unnoticed. Identifying and
illustrating relationships wherein physical education may contribute to the
future professional pursuits of students in other disciplines may provide a basis
for the development of immediate and long-range interdisciplinary relationships.
Indicative, but not definitive, of the relationships that might be established and
contribute to the effectiveness of an elective program are the following
examples.

The human body, and the body in motion, has historically been a subject of
widespread interest to students of sculpture and the canvas. Via the media of
modern dance and basic movement, voice and theater students develop an
awareness of the body relative to time and space. Body awareness, with emphasis
on spatial perception and visual acuity, is further recognized for students of
aviation and ornithology as having pertinency to their programs of study. Such
interrelatedness suggests probiem-oriented tasks in addition to activity-oriented
approaches.

Support for course offerings related to the human body as a functioning
organism is perpetuated by students of physiology, anthropology, and child
development. Courses in neuromuscular relaxation, physiology of exercise, and
physical fitness merely represent a superficial identity of examples. Home
economists give credence to the compatibility of courses in conditioning, weight
training, and figure control to the study of diet and nutrition. The kinship of
physical education between and among recreation, dance, health, and related
allied disciplines has long been recognized.

Courses denoting specific sports activities, too, serve to enhance various areas
of study. Forestry students will relate to canoeing and water activities as
enriching tools. Skin and scuba diving will offer breadth to potential geologists,
biologists, and researchers of marine life. Students of carth science, geography,
and engineering might identify with courses in orienteering. Theater students
have consistently related to fencing as being germane to their area of study.
Students engaging in business education may identify with those activities having
leisure and prestigious connotations. Golf and tennis are two such examples that
perpetuate socialization in business and professional circles.

Discipline interrelatedness extends itself beyond the point of identifying
singular course offerings. Students of the hard disciplines may employ their
respective discipline as the tool for the study of physical education. Historians,
sociologists, psychologists, and philosophers have identified with various aspects
of sport and play.
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2. Publicize program and operational aspects. The extensive utilization of
bulletin boards and brochures advertising specific courses, faculty, and students
may do much to increase awareness and sensitivity to the program and certain
courses. The assignment of faculty to fulfill these responsibilities and/or perhaps
the undergraduate major club organizations will do much to enhance the
potential for student enrollment. Frequently the promotional aspects of physical
education were neglected when departments operated required programs, and
while an effort to increase program awareness should not take on a carnival
approach, departments need to be sensitive to the need for acquainting students
with the program and the benefits to be derived from appropriate course
selection and involvement.

Such communications media as feature articles in school newspapers,
participation of faculty and students in radio programs, and campus TV coverage
of classes and courses may also do much to promote an awareness of students
relative to program offerings.

3. Providing data to students. Having a planned program whereby physical
education faculty inform students as to the availability and nature of courses
prior to preregistration and registration may also enhance an elective program.
Faculty cognizant of course offerings six to eight weeks in advance may,
at the appropriate time during pre-registration, encourage students to
participate in new and different activities. Having faculty who are knowledgeable
of credit given by the various undergraduate colleges and policy on grades
received in physical education counting toward graduation and in the grade
point average will also aid in the effective operation of the program.

It is essential that all faculty who teach in the program, as well as clerical
administrative staff, have a thorough understanding of the operational aspects of
the program. Having the capacity to answer questions about the program
accurately will add measurably to its potential as an educating agent. Faculty
who do not know and understand the program or who provide a variety of
responses to the same question will only discourage students from program
participation,

4. Utilization of equipment. The establishment of policies and procedures
whereby equipment may be rented, purchased, and/or loaned may also
contribute significantly to the number of students who will participate in the
program. Where physical education operated a required program, departments of
physical education could provide only the minimum of equipment and require
that students purchase any additional equipment thought necessary. Cost
considerations will have a direct bearing on the number of students enrolling in
an clective physical education program. In those activities where the cost of
equipment is rather prohibitive, enrollment may be expected to be low. Whereas
if the same equipment could be provided by the department of physical
education on a rental or loan basis, enrollment might be expected to be high.
Student interest and course registration may be not a reflection of the student’s
desire to learn the activity but rather a function of cost considerations.

While the aforementioned variables should receive consideration and may,
individually and collectively, contribute to an increased enrollment in the
elective program, it should be emphasized that administrative techniques in and
of themselves do not provide a sound basis for program justification and
operation. A program should not be evaluated solely on the basis of its
qualitative contribution (number of students registered). A quality program will
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generate student interest and participation. The application of administrative
techniques will not ameliorate °n inadequate program. It is, however, thought
that the application and consideration of the aforementioned variables will
facilitate the implementation of an elective program and contribute to the
qualitative aspects of its operation.

UNIVERSITY BASIC INSTRUCTIONAL PROGRAM:
A NEW APPROACH

ANTHONY A. ANNARINO
Purdue University

Is yesterday’s physical education being taught today? Are traditicnal
teaching-learning concepts still being used for a changing world? Are the neceds
and interests of university students in our contemporary society being met in the
basic instructional programs? Should there be change? If so, how, where, why,
and in what direction?

In 1972, the Department of Physical Education for Men of Purdue
University critically examined and evaluated its basic instructional program for
the purpose of seeking answers to these questions.

The basic instructional program was an elective program with an average
semester enroliment of 700 undergraduate and graduate students. The course
offerings emphasized lifetime sport skill development in archery, badminton,
golf, tennis, squash, handball, and all levels of aquatics. Instruction was provided
by full-time faculty (all ranks) and graduate assistants. Four to seven class
sections, with two activities in each section, were scheduled each semester and
the summer session. Each section met fifty minutes a day, three days a week, for
sixteen weeks. One hour of credit was given. The class sections were distributed
throughout the school day and multiple sections were scheduled in the same
time blocks.

The facilities shared by the basic instructional and professional preparation
programs included:

. One large gymnasium with five teaching stations.

. Three squash courts.

. Exercise room.

. Wrestling room.

" A tartan-surfaced fieldhouse with muitiple teaching stations and track
facilities.

. Gymnastics area.

. Indoor and outdoor archery ranges.

. Indoor and outdoor golf practice areas with two 18-hole golf courses.

. Twelve all-weather surfaced tennis courts.

10. Extensive field areas.

All students had unlimited access to additional recreational facilities
including the corecreational gymnasium. However, these facilities were not used
for instructional purposes.
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With this information, the following propositions were formulated:

L. A teaching-learning environment can be structured and stil] permit
freedom of choice by the student.

2. A student should be permitted to progress in development at his own
rate.

3. An opportunity should be Provided to each student for broader or
in-depth development.

4. There should be maximum utilization of instructional resources and
personnel.

5. Learning should not be restricted to a regularly scheduled class period.

6. The time for learning a motor skill is not the same for all students.

7. Students enroll in activity classes with varying levels of skill proficiency.

8. Levels of accomplishment can be determined by the student.

These propositions served as guidelines for modifying the total program. The
modifications were made in redesigning some existing facilities, changing
instructional procedures, and establishing a learning resource laboratory.

The implementation of these modifications involved the following
procedures:

1. Developing a tridevel (minimal through maximal) set of behavioral

competencies for all the activities.

2. Designing an individualized instructional packet for each activity. Each
packet would consist of a systematic and progressive series of skill
assignments (psychomotor learnings) and problems requiring written,
verbal, and motor responses by the students (cognitive learnings).

3. Reviewing and selecting texts, materials, films, film loops, filmstrips,
charts, and posters to correlate with the individualized instructional
packets.

4. Designing, developing, and equipping a learning resource laboratory. An
equipment room (15’ x 30°) adjacent to the gymnasium was converted
for this purpose. It was designed for the use of hardware and software to
supplement instruction in all the activity classes. The laboratory was
subdivided into viewing areas, listening areas, and resource materials
areas.

Pooling of all department hardware and software,
Selecting and purchasing additional hardware and software,

" Developing a learning flow or systems analysis procedure whereby the
student could regulate or control his own learning with instructor
guidance.

The summer of 1973 was devoted to inservice training of staff, program
design, development of course materials, determination of organizational and
instructional procedures, and designing and outfitting the learning resource
laboratory.

Commercial individualized instructional books were adopted for archery,
golf, tennis, and badminton classes.! Individualized materials were developed for
conditioning, tumbling, apparatus, wrestling, volleyball, soccer, aquatics,
basketball, and trampolining,

The learning resource laboratory was equipped with the following hardware
and software:

1. Two portable video cameras and recorders.
2.One permanent TV monitor and one battery-operated portable TV
monitor,
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. Four cartridge super 8 projectors with viewers.

. One filmstrip projector.

. One filmstrip projector with record player.

. One 8 mm. loop film movie projector.

. One 16 mm. film projector.

. Two cassette recorders.

. One Carousel slide projector.

.Complete sets of cartridge loop films for archery, golf, badminton,
gymnastics, basketball, wrestling, conditioning, track and field, aquatics,
soccer, bowling, and volleyball.

11. Filmstrips and records for golf, tennis, archery, gymnastics, and squash.

12. 8 mm. loop films for track and field, soccer, and golf.

13. Video tapes of the Olympics, soccer matches, wrestling matches,

swimming meets, and rugby matches.

14. Reading materials, posters, charts, and diagrams for all activities.

The new basic instructional program was initiated in the fall semester 1973
for the lifetime sport courses and gymnastics.

These same procedures, with some additions, were adopted for the
professional preparation activity courses. The addition of teaching by
contracting and microteaching not only provided a systems analysis approach to
learning skill and knowledges but educated future physical educators in other
methods of teaching physical education.

The following model for the tennis, badminton, squash, and handball course
was used for the other lifetime sport offerings.

QWO O bW

COURSE: TENNIS, BADMINTON, SQUASH, AND HANDBALL

Class Meetings: Monday, Wednesday, Friday, 9:30-10:20 a.m. )
Texts: Annarino, A.A., Individuglized [Instructional Program: Tennis,
Badminton. Englewood Cliffs, N.J.: Prentice-Hall, 1973.

Enrollment: 24 undergraduate and graduate students.

Implementation Procedures:

1. Program orientation.

2. The student completed the written and skill tennis packet pretests.

3. The skill pretest scores were used to divide the class into two
homogeneous, equal-numbered groups—A and B.

4. Monday: Group A met in the gymnasium and group B met at the tennis
courts.

Wednesday: Groups A and B switched activity areas.

Friday: Optional. The student selected either the gymnasiums or courts.
The gymnasium provided skill practice areas, access to the learning
resource laboratory, and instructor assistance and/or evaluation.

5. Minimal competencies for each packet lesson were designated by the
instructor. The competencies included both individual and partner skill
assignments. The minimal competencies provided the student with a
degree of skill proficiency and knowledge that enabled him to play and
enjoy tennis.

6. The student followed the sequential procedures outlined in the IIP
(individualized instructional packet).
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7. The student used the various media for viewing skill demonstrations.
Resource materials were available for completing the written
assignments. Video tape replay was used daily either by student request
or for the instructor to provide a reinforcement analysis. The learning
resource laboratory and practice areas were available to the student at all
times. Therefore, assignments could be completed outside of regularly
scheduled class periods.

8. When a student completed the written assignments and minimal skill
competencics he was evaluated by the instructor and given a skill grade
for that lesson. If he achieved C or better, he would proceed to the next
lesson. If not, additional practice in that lesson was recommended.

9. At the completion of the minimal skill competencies and written
assignments for the IIP, the student was administered a comprehensive
written tennis knowledge test. His skill grade was determined by the
cumulative, averaged lesson grades and a final skill test.

10. The student was given the option of working toward a higher
competency level in any or all of the tennis skills or of electing to start
another activity IIP.

These procedures and options permitted the student to regulate and control

his own learning with instructor evaluation and guidance.

Tennis, Badminton, Squash

Friday, November 2, 1973
Complete final written and skill tennis tests.

Badminton and Squash Activities
Text: Annarino, A.A., Individualized Instructional Program: Badminton.
Englewood Cliffs, N J.: Prentice-Hall, 1973.
Assignments: By Monday November 5, 1973:

Read: Badminton —Part One—pp. 1-7

Part Two—pp. 8-10

Monday—Complete the Badminton written and skill pretests.
Wednesday, November 7—Complete the Badminton pre-program independent
written assignments, pp. 1 8-22. Start lesson one.

Badminton lesson skills:

,71,8,12,13,14
,10,11,12
,7,15,24
0,15,16

Lesson one
Lesson two
Lesson three
Lesson four
Lesson five
Lesson six
Lesson seven
Lesson eight
Lesson nine
Lesson ten
Lesson eleven
Lesson twelve
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Tennis, Badminton, and Squash

These are the minimal skills to be completed for each lesson in your Tennis
IIP plus all written assignments:

Lesson One
1-2-34-5-6-13-16
Lesson Two
) 1-2-3-4-5-6-13-16
Lesson Three
3.7
Lesson Four
1-2-34-5-6-7
Lesson Five
1-2-34-9
Lesson Six
1-24-5-6
Lesson Seven
1-2
Lesson Eight
1-2
Lesson Nine
1 through 8 —one trial
2—one set
Lesson Ten
1 through 4—one trial
2—one set
After completing these minimal skills, if time permits, you may complete the
remaining skills in any or all lessons. This will be determined by you and
instructor evaluation of your weak skill areas.

REFERENCES

1. Anthony A. Annarino, Individualized Instructional Programs: Archery,
Badminton, Golf, Tennis (Englewood Cliffs, NJ.: Prentice-Hall, 1973).

LECTURE-LABORATORY PHYSICAL EDUCATION:
INNOVATION AND REEVALUATION

CHAKLES B. CORBIN
Kansas State University

In 1969! this writer presented a basic organizational plan for a
lecture-laboratory physical education? course called “Concepts of Physical
Education.” Results of preliminary evaluations made at that time indicated,
among others, the following student concerns about the CONCEPTS course: (1)
have smaller labs, (2) have more activity in lab, (3) change test procedures, and
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(4) have more lecture-lab coordination. Based on these points and subsequent
evaluations several innovations have been made in the CONCEPTS course. These
innovations and results of continued student evaluations are the subject of this
presentation.

INNOVATIONS
The Seven-Week Courge

In many schools a basic physical education course will meet two times a
week. Traditionally we have accepted this scheme without asking whether it is
best for optimal learning of our subject matter. When we first started the
CONCEPTS type program we accepted the traditional scheme, holding lectures
on the first class day of the week and holding labs (gym sessions) on the second
class day of the same week. Results of evaluations indicating a need for more
activity and closer lecture-lab coordination prompted us to rethink the
traditional scheme. We ultimately arrived at the seven-week course as one
possible time scheme that would better suit the needs of our students.
Accordingly students at Kansas State University now enroll for one of two
seven-week sessions of CONCEPTS conducted each semester. Lectures meet one
day a week and labs twice a week. The students are offered more activity time
and because the labs meet two, rather than one, times a week, we find the lab
material is casier to coordinate with the lecture material,

Common Exams

A commonly voiced criticism of the early CONCEPTS course was the testing
procedure. Students were concerned with the type of written tests that were
administered as well as with the validity and reliability of fitness tests that were
given during the course. In an effort to improve the written tests a common
exam was agreed on. In other words, all sections of CONCEPTS take the same
exam at the same hour. Large lecture halls throughout the university are
reserved and exams are given on dates that are announced at the beginning of the
course. Students are now less inclined to feel that one teacher grades too hard,
another too easy, etc. Also a pool of ““good” test items has been built up that
insures one good test rather than many different not-so-good tests all seeking to
select different test items from a rather specific content area. Comments
concerning physical fitness tests are discussed in another section of this report.

Laboratory Physical Fitness Tests

The CONCEPTS course has for some time involved considerable physical
fitness testing. Our original organization included many tests that were given
during gymnasium sessions of the class. One instructor met 25 to 35 students
and administered such tests as skinfold tests for predicting body fatness, the step
test for cardiovascular, and dynamometer tests for strength, Typically the
students found themselves standing around waiting their turn to be tested. In a
thirty- to fifty-minute period their only participation was to be tested on a test
Tequiring three to five minutes of their time. Needless to say, this rushed
situation did not lend itself to valid and reliable testing.
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As part of the new seven-week organization of the CONCEPTS course, which
includes a common written exam hour, students must now sign up for a
thirty-minute lab appointment. Six students report to the Physiology of Exercise
Lab each half hour. Regular laboratory staff assisted by CONCEPTS instructors
and student helpers conduct the following tests: (1) skinfold tests, (2)
dynamometer tests, and (3) Astrand-Ryhming Bicycle Test. Students are tested
on a one-on-one basis by trained technicians. A fitness profile is drawn up for
each student. The result is more accurate testing, less waiting, and better test
interpretation. Also considerable data concerning the physical fitness of college
students are collected.

Proficiency Testing

We, at Kansas State University, have maintained that every student should
have knowledge of WHY physical activity is important to him, knowledge of
HOW he should go about performing suitable activity, and knowledge of WHAT
his own specific activity needs are. The CONCEPTS course is designed
principally to help students meet these objectives. Many have suggested that a
student entering the university should alrcady have accomplished the above
objectives. If the student has met these objectives, he should be exempt: if not,
he should take the course. To determine who has already met course objectives a
proficiency exam is needed.

A proficiency or *‘quiz out’’ exam is offered on the first Saturday after the
first week of classes every semester. Students who score 70 or better
automatically receive credit for the course. These students are required to
schedule a thirty-minute lab appointment as discussed above.

No Grade

How often have you heard “exercise is for everybody” or *‘you don’t have to
be a great athlete to be fit for a lifetime.” In spite of these statements, grading
procedures are often based on a different philosophy. In some cases students are
given grades based on physical fitness scores and skill proficiency. Certainly one
of the purposes of the CONCEPTS course is to promote physical fitness.
However, the class is not designed to get people fit but to help people solve their
own problems so that they may accomplish fitness for a lifetime. To base grades
on fitness status is inconsistent with this philosophy.

Accordingly the CONCEPTS course is a credit—no credit offering. Students
must take physical fitness tests but only for their own information. A notebook
is kept and, as mentioned above, written exams are taken. Attendance in the lab
portion of the class is also considered in determining whether the student earns
credit for the class. Every student, regardless of current physical status, has an
opportunity to do well and to accomplish the class objectives without
confronting a “this-isn’t-for-me” attitude. It is hoped all students can meet the
course objectives.

Inservice Seminars

Obviously inservice education is not something that could be considered
innovative. Most of us have been using this technique for years. However, with
the CONCEPTS course it seems essential, especially if gradvate teaching
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assistants arc to be relied on for instruction. Recently we have developed new
materials for usc in CONCEPTS including. (1) a special instructor’s manual for
our specific situation, (2) a special notebook envelope r use by students in
submitting lab reports, and (3) a class outline to be handec sut to all students on
the first class day. Inservice sessions include a discussion of these materials, a
discussion of methods by which instructors can convey an enthusiasm for the
course, and a discussion of methods of increasing physical activity during lab
sessions, These techniques have resulted in a considerable improvement in ratings
of lab instructors. The inscrvice program has also greatly improved
lecture-laboratory coordination.

Concepts for Everyone

After consultation with physicians at the University Health Service, a special
medical examination form has been developed. No student is exempted from the
CONCEPTS class for medical reasons. All students attend lecture and based on
the doctor’s recommendation, the student’s participation in lab is classified as
onc of the following: (a) absolutely no physical activity, (b) no vigorous activity,
(c) activity to be at discretion of the student, {(d) other. Those with extreme
limitations attend but do not participate in the active portions of the lab classes.
In addition, a special adapted physical education program is available for special
students.

A REEVALUATION

The cvaluation of the CONCEPTS program has been and is continuous. In
the 1969 report to this group we reported the results of student evaluations of
the CONCEPTS course. On the basis of these results we concluded that the
“program has, in our opinion, been successful. The majority of students respect
the program and see its value.”3 Our reevaluation has done nothing to alter this
basic conclusion. The reevaluation has, however, led to the program innovations
outlined earlier in this presentation.

Results of evaluations made since the implementation of the program
innovations have revealed some rather interesting information. These results are
presented below. No attempt has been made to discuss all innovations and
cvaluation results but rather some of the more interesting and meaningful
findings are presented.

1. Ratings for the course continue to be above average when compared to

the all-university ratings for classes of similar size and type.

2. Of all CONCEPTS experiences, the thirty-minute laborabory testing
session consistently receives the highest ratings.

3. Ratings for laboratory (gymnasium sessions) instructors have improved
as inscrvice training has become more developed.

4. The enthusiasm of the instructor still seems to be a key to the success of
the entire program, especially for the lab (gymnasium) section of the
course.

5. Students frequently indicate that information learned in the course is
uscful in persuading their parents of the need for physical activity as part
of their regular lifestyle. To many, this is onc of the major values of the
course.
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6. Interviews with students during semesters after the completion of the
course indicate that their retrospective evaluation of the course is
improved over the evaluation made while taking the course.

7. Persons with high school athletic experience are likely to rate the course
lower than those with no athletic experience, yet former athletes do not
pass the proficiency (quiz out) exam in as great a number as those with
no athletic experience.

8. Persons attempting and passing the proficiency exam do not have as
““good” an attitude about physical activity as those who do not attempt
the proficiency exam.

9. Approximately 22 percent of all persons who enroll for CONCEPTS
attempt the proficiency exam; of those taking the exam approximately
35 percent pass.

SUMMARY

It is our opinion that the CONCEPTS approach has proven to be a successful
and meaningful method of teaching college physical education. However,
continued innovation and reevaluation are essential to the continued success of
this and, for that matter, all other approaches to college physical education.

REFERENCES

1.Charles B. Corbin, “Lecture-Laboratory Physical Education: Program
Organization and Evaluation,” in Proceedings of the 73rd Annual Meeting of the
NCPEAM (1969), pp. 139-142.

2. “Lecturedaboratory physical education” refers to basic physical education
classes generally offered to freshmen students designed to convey conceptual
information about physical education (lectures) as well as to offer practical
physical activity and self-testing experiences (laboratories).

3. Corbin, p. 142.

COROLLARIES TO FREEDOM IN LEARNING:
PRE-IMPACT AND IMPACT APPROACH AND RESOURCES

DONALD R. HILSENDAGER
B. DON FRANKS
Temple University

This paper deals with prerequisites for an individualized competency-based
activity program, the nature of the Individualized Learning Laboratory at
Temple University, and some comments about the problems and values of this
approach to teaching physical activities.
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COROLLARIES TO FREEDOM IN LEARNING

We have found that an individualized competency-based program for
teaching physical activities was impractical until certain resources were readily
available. We are calling these corollaries to freedom in learning.

Accurate Advisement

Complete advisement and counseling of students is essential. It is not
reasonable to expect intelligent decisions without adequate and accurate
information being readily available. The grapevine system of advising is
particularly unsuited in an individualized program where there are few rigid rules
and each student can structure a plan for learning which fits his/her own
inclinations.

Accessible Staff

The staff must be easily and willingly accessible on a regularly scheduled
basis for both advising and the assistance to learning. A competency-based
program generates excitement in learning with interaction between enthusiastic
staff and eager students. A lack of interaction and/or of interest can result in
feelings of alienation and aloneness on the part of both students and staff. The
appropriate management of the personal interaction is a particularly vital and
sensitive aspect of the competency-based program. It contains potential for
being a most valuable ingredient of the program or the reason for its failure.

Extensive Matcrials

Pertinent, concise, complete, and accurate explanatory and planning
materials must be given to the learner. It is imperative that these materials be
available before the semester begins so learners can plan their study. Learners are
encouraged to use a variety of resources in patterns set by the learner, rather
than to depend on patterns set by others. Well-developed materials (e.g., written
booklets, loop films, video-tape equipment) increase the possibility of
independent learning.

Learner-Oriented Information

The information describing the procedures utilized by the program and the
competencies required must be user (learner) oriented. One way of
accomplishing this is to organize the information around questions learners must
answer in order to plan their learning experiences.

Staff Involved in Continued Development

The staff must be continually involved in clarification of the bases of
individualized competency-based learning and development of improved ways of
doing it. It is easy to begin making expedient decisions that quickly erode
individual student’s choices by moving toward a more rigid program. On-going
discussion and testing of new ideas against the basic point of view of the
program will help keep such a program alive and healthy.
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NATURE OF AN INDIVIDUALIZED LEARNING LABORATORY

The corollaries to freedom in learning are aspects of learning that were found
to require unexpected amounts of attention when operating a competency-based
individualized program at Temple University. The Individualized Learning
Laboratory (I.L.L.) was developed and presently operates within the Physical
Education Department. The LL.L. was designed to reward, encourage, and
develop self-directed independent learning of physical education activities. It
also serves as a way for students to receive credit for activities they have already
learned, making it unnecessary for them to participate in courses that would be
repetitious.

Activities

The Temple University I.L.L. began operation in September 1971. It offers
approximately forty activities each semester. The enrollment averages about 250
students per semester (an average of 2.5 semester hours of credit per student).
Students may enroll for from one to four semester hours each semester. It serves
students from throughout the University as well as physical education majors.

The Physical Education Department offers a full range of traditional activity
courses as well as the 1.L.L. activities.

Staff

The Learning Laboratory staff includes a faculty coordinator (1/3 load), two
supervisors (one full-time and one half-time graduate assistant), a secretary (who
also serves other faculty), and 22 faculty members who receive a part of their
load for teacking in the I.L.L. {(one load credit for each activity).

Credit

Each activity has three levels: 1) beginner, 2) intermediate, and 3} advanced.
Credits are awarded at the rate of one credit for each level of each activity
successfully completed (skill and written tests passed). Any test may be taken as
many times as necessary to pass. Contract grading is on a credit or incomplete
basis. Incompletes are replaced by credit whenever the student passes the tests
(that is, any time prior to graduation, at which time all incompletes must be
cleared).

Resources

Many learning resources are available to the student through the I.L.L. These
include but are not limited to:

Learning packets—Materials, describing the skills needed and sources for
learning skill and knowledge, are prepared for each of the three levels of each
activity.

Workshops—Staff members specializing in a particular activity conduct three
two-hour meetings for an activity. In selected activities, students may choose
extended workshops which include twelve meetings per activity.

Loop films—Films and projectors for viewing the films are available for most
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activities through the Departmental Instructional Materials Center (IMC)
Video-tape replay—Equipment and technicians to record a student’s
performance and replay it (perhaps with a loop film of a champion
perfoimer) are also available through the IMC.

Practice schedule— At least one gymnasium is scheduled to be available for
LL.L. students from 8:30 am. to 6:00 p-m. daily. Pools and other
specialized facilities are open for practice on a less regular, but scheduled,
basis.

EVALUATION
Problems

Some of the difficulties of an individualized competency-based program are
as follows:

Staff time— Resources for the learners must be extensive and of good quality.

This calls for a large amount of initial time and energy, as well as continuous

revisions. -

Student understanding—Students need a thorough understanding of the

purposes of the program, as well as the process of getting in and out of it.

This requires more initial knowledge about the program than needed in

typical class situations.

Isolation and insecurity—Students and staff are likely to experience feelings

of aloneness because of lack of regularly scheduled meeting times, class

rituals, and fewer personal interactions.

Freedom and procrastination—This much freedom may pesult in students

neglecting their programs with resultant problems as they approach their

planned graduation time.

Values

At this time the major values which appear to be attainable through an
individualized competency-based program are as follows:

Self responsibility—Students really learn to be responsible for their own

learning.

How to learn—Students learn how to use class and non-class resources to

learn activities. B

Continuous process—Students see learning as a continuing life process and as

being purposeful.

Content—What is learned, not how much time is spent, becomes the criterion

for learning.

Future Plans

Objective evaluation of the impact of the Individualized Learning
Laboratory is now in progress. A questionnaire is being sent to physical
education majors who graduated under the previous program (activity classes
only) and to those who have graduated under the current program (I.L.L. and
classes). The questionnaire determines what activities they know, where these
were learned, how secure they feel with their level of ability, and what activities
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they have learned or improved since graduation. Field testing of activity ability
and knowledge will be conducted on a selected sample of those responding to
the questionnaire.

SUMMARY

There are both assets and liabilities associated with an individualized
competency-based program. The fact that liabilities exist does not mean that
freedom in learning ought to be lessened but that procedures should be used that
allow only liabilities inherent in the system and that as many of the values as
possible are attained.

THE REACTION OF BLACK ATHLETES TO THE FLAG
AND THE NATIONAL ANTHEM AT ATHLETIC CONTESTS

LTC FLOYD McAFEE
United States Army

Physical educators, this is indeed both a pleasure and an honor for me to have
the opportunity to participate in this session before such a distinguished group
of professionals. Almost a year ago today, I was asked to deliver a paper during
the session devoted to “Black Americans and Sports.” After due deliberation, I
decided to speak on “The Reaction of the Black Athletes to the Flag and the
National Anthem at Athletic Contests.” The subject satisfied two criteria: first,
it was topical; second, it was consistent with the primary objective of the
session—toc provide an inclusive overview of an integral aspect of sport and
leisure.

While the subject of black athletes and ‘‘Americana’ was of considerable
news interest a year ago, little has been written or discussed in the media lately
about this topic. Within a few days, however, a black demonstration is
(tentatively) scheduled for the Sugar Bowl activities in New Orleans, Louisiana.
The demonstrators’ stated reason for their planned acts of civil disobedience is
the unwillingness of the Sugar Bowl Executive Committee to give local blacks 2
voice in Sugar Bowl activities and decision-making processes. To date, only a
token offer has been made to the dissident blacks—designate six blacks as
associate members of the Executive Committee, giving them little or no voice in
planning the program. I consider the planned New Orleans activities to be the
most overt, current expression of black identity in the American sports area.
Because you will be able to follow its development in the news media, I will not
attempt to expound on the merits of the planned demonstration. My primary
purpose in mentioning the incident is to emphasize that while there seems to be
a feeling of serenity within the black community (which is the result of an
atmosphere of benign neglect), it is imperative that we as professionals must
continue our efforts to develop and sustain a sense of racial harmony within the

sports arena.
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Therefore, I am holding to my original game plan and will discuss with you
my previously selected topic, ‘“The Reaction of Black Athletes to the Flag and
the National Anthem at Athletic Contests.” With this brief introduction, I would
like to pause for a moment to offer three administrative points: (1) I am not a
crusading spokesman for black people. While the thoughts you hear from me are
my own, I am sharing them with you because, hopefully, some of these ideas
will help you in your professional endeavors, Regardless of your opinions of
these points, accept them as food for thought. (2) Although I am in the Army, !
am not speaking today as a spokesman for the military. Again, the opinions and
points I offer are my own and in no way should be construed as representing
Army policy. (3)1 will refer occasionally during my presentation this morning to
two articles that appeared in JOHPER during the peak of black digsidence in

college sports, “A Balance of Pride” and “A Balance of Pride— llow-Up
Survey.”
Now that the stage has been sct, let us examine this very com topic. I

will approach my analysis of the subject by first of all asking a few questions,
giving you my short but candid answers and then asking you to keep these
questions in mind until the open forum discussion at the end of the session.

First Question: Is it necessary to play the national anthem and raise the flag
-at athletic contests when this ritual is uncommon and not
done at other crowd-gathering events?

Answer: No!

Second Question:  If the ritual is performed, is it a requirement for our
athletes to be exposed to the undue pressures of setting the
patriotic standards for the American public?

Answer: No!

Third Question: Is there any difference between the actions of black and
white athletes when this patriotic ritual is performed?

Answer: No!

Fourth Question: s it Necessary to exploit the reactions of only 4 few black
athletes?

Answer: No!

Keep these questions in mind while I briefly attempt to develop an analysis
of the main points. The national anthem and the flag are symbols of patriotism.
Another question arises, What s patriotism? The dictionary defines patriotism as
“the spirit and action of a person who loves his country, zealously supporting
and defending it and its interests.” John J. Pullen in his book, Patriotism in
America, defines patriotism as “love of country and readiness to act in its best
interest as indicated by individual conscience and judgment.” So what can be
determined from these two definitions? . . . Patriotism in America is an
individual matter. You can do your thing to express your patriotism for the
country, and I can do my thing to €xpress my sense of patriotism. I am sure that
the practical applications of this theorem were vividly demonstrated during the
height and subsequent long de-escalation of the Vietnam war.

Pullen’s book is the first truly comprehensive book ever written on the
subject of American patriotism. As such, with the exception of draft evasion,
ctc.,.patriotism has been a topic that has been relatively unexamined in literature
and the public media. I would tender the observation that in many respects
patriotism is handled the same way today as racial problems were treated in the

(& "750s—an incffectual lack of congcrn.
ERIC *

41_




E

-~
4

Let us next turn to the subject of the black American. I would be the first to
observe that much progress has been made in recent years in the area of
equitable treatment for all Americans. However, 1 would also be the first to say
that much more progress is needed. The black American is not yet a fully
franchised member of American society. The late Jackie Robinson so vividly
expressed this fact in his autobiography, I Never Had It Made. In one paragraph,
Jackie Robinson made a statement that 1 feel offers an inclusive insight into the
plight of black Americans: “Everything I ever got I fought hard for—and my
wife Rachel fought by my side—but I know that 1 haven’t got the right to say
truthfully that I have it made. I cannot possibly believe I have it made while so
many of my Black brothers and sisters are hungry, inadequately housed,
insufficiently clothed, denied their dignity as they live in slums or barely exist
on Welfare. 1 cannot say I have it made while some people drive full speed ahead
to deeper rifts between men and women of varying colors, speed along a course
toward more and more racism.”

Jocko Maxwell, in the foreword of his book, Great Black Athletes, wrote:
“These athletes had to face and overcome the tremendous but customary
competitive obstacles any athlete has to face and overcome to be a champion.
But they also had to face, and overcome, other more difficult obstacles their
competitors do not have to face—the obstacles due to the color of their skin.”

Turning again to the bascball immortal Jackie Robinson, 1 would like to
offer one final quote for your consideration. Robinson, in the introduction to
Jack Orr’s book, The Black Athlete, His Story in American History, wrote: “‘The
right of every American to first-class citizenship is the most important issue of
our time. That is why we, of Black ancestry, struggle for that right. We have no
illusions about the difficulties that lie ahead. We know that bigots intend to go
on fighting us and will continue to use the big lic that we are inferior based
solely on skin color. We know that no matter how far we progress the lie will
still be there. We know our stake in America is great and the future is bright for
Black children as well as white. This is why we continue to struggle”.

In closing, what is the solution to the problems attendant to black
involvement in sport? 1 feel that the most genuine solution is included in the
article, “A Balance of Pride.” The real problem can be succinctly summarized in
one word—pride. The solution—establish and maintain a balance of pride. How
can this be achieved? Ten techniques (described in detail in “A Balance of
Pride"’) are suggested:

Recognize the problem.
Be an outstanding teacher.
Be an outstanding leader.
Train and supervise assistant coaches to perform their tasks effectively.
Treat the individual as an individual.
Be impartial in expressing in public the merits of a player and in
discussing in private the shortcomings of the player.
7. Recognize and make an attempt to understand the feeling of black
awareness in the black athletes.
8. Be willing to listen to the grievances of the black athletes and make every
attempt possible to guide them in solving their problems.
9. Be more willing to exercise teacher-learner authority when helping the
athletes to solve their problems.
10. Make every effort to ensure that a balance of pride is obtained and
maintained and have a strong desire to want to solve the problem.
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Most certainly Tommie Smith’s actions at the 1968 Olympics in Mexico City
sct off waves within the sports world that have resulted in a new consciousness
with regard to black athletes. And maybe, certainly hopefully, this consciousness
will give rise to increased conviction in the last line of our national anthem—*0’er
the land of the free and home of the brave.”

REFERENCES

l. Floyd H. McAfee, A Balance of Pride,” Journal of Health, Physical
Education and Recreation 41-7: 24-27.

2. » A Balance of Pride—A Follow-Up Survey,” Journal of Health,
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BLACK WOMEN IN SPORTS:
CAN WE GET OFF THE TRACK?

MARIAN E. WASHINGTON
University of Kansas

If 1 were to have appcared before this group in the informal outfit of a black
female athlete-and you knew nothing about me at all—chances are you'd be
expecting a track outfit. And you'd be close to correct—for the major portion of
my athletic career has been in relationship to track.

Consider, if you will, any black female athlete whose name is of more than
local fame. What event is her specialty-riding? golf? swimming? Maybe a
gymnast or tennis player? All of these are doubtful, right?

In mid-January, one of the major TV companies—caught up with the
cmergence of women’s rights—focused on women in athletics. The black
representative, Cheryl Toussaint, is—of course—a runner.

For those of you that are either coaching or familiar with the situation at the
intercollegiate level, you are well aware that black female participation is
limited. In the 1969 National Intercollegiate Basketball Tournament for Women
there were 16 teams from throughout the United States—totalling about 180
players. Of these, only three were black and two of us were from the same
school. And, quite coincidentally of course, we won!

This year, in personal exposure to nine midwestern college teams, I have seen
only two black players on women’s basketball teams.

In field hockey, lacrosse, swimming, volley ball, and gymnastics the story is
virtually the same: Black females do not compete in collegiate athletics, for
track is essentially an AAU activity.

The next question could be Why but that is secondary, 1 feel, to a more
important issue: What difference does it make?

If our answer is None, then my whole presentation—though a pleasant
opportunity —is of little value. Obviously, my response to What difference does it
make? is a determined A Great Difference, both in terms of self-growth and
accomplishment and in terms of social values and objectives.
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Mention the phrase “black youth”-—-be they male or female—and
immediately we classify them as poor and ghetto residents. Unfortunately, for
too many of my people this is and will continue to be true. Millions of dollars
is directed into youth programs in the city, but,in a narrow approach, most of
it is directed toward boys' programs. Of course, we do then develop the Nate
Archibalds, the Franco Harrises, the John Mayberrys, an occasional Arthur Ashe,
the Muhammed Alis and the Joe Fraziers and a multitude of other stars of
varying magnitudes. This is fine, for the success of today's neighborhood athlete
encourages numerous other youngsters to think of high school, of college, of
success.

But still narrow, because what happens to or with the black female? Is she to
go through life with the boundaries of the ghetto the full extent of her world?
What are her avenues to success? Who are the women she wants to imitate?
There are the Robin Campbells, the Cheryl Toussaints, and the Willye Whites
and some scholarships at Tennessee State and Alcorn A. & M. But beyond them,
what?

Can the black female youngster identify with a Billy Jean King, a Mickie
Wright, a Peggy Fleming, or a Kathy Whitcomb? Unlikely. Not only are they
white and from a world apart. but, more important, tennis, swimming, ice
skating. and golf are not a part of their school curriculum or included in public
recreational facilities.

Two situations come to mind. Several years ago when 1 was working in an
inner city agency, my supervisor called me in to discuss a group meeting 1 had
just had with some teenage girls. Frankly I was fecling quite satisfied because
everything went well, with the girls having played records and then having
watched the boys” basketball team practice. These were their choices of things to
do.

Imagine my surprise and resentment when my supervisor challenged the
appropriateness of the group’s involvement. My explanation that ‘‘this was
democratic - to let the girls choose™ was met with “Why?"" *Why?” Finally, the
supervisor's message was put forth in this fashion: For those of you from the
East, you will particularly remember that Howard johnson's was first known for
its ice cream - more specifically its 28 flavors. Exotic flavors like burgandy bravo,
raspberry swirl, banana, creme de menthe. But what are their biggest sellers?
You're right if you guessed vanilla, chocolate, and strawberry. And now the
question Why takes meaning--people tend to choose those things which are
familiar. Thus, if you want to expand horizons, to give ncw perspectives, and to
modify value systems. you must introduce individuals to change. Slowly maybe,
but surely absolutely. In short, giving youngsters their choice of activities is a
limited choice at best, for their own reservoir of experience is so limited.

The second experience also came from this inner city agency. lts summer
camp for disadvantaged girls featured sailboats and an intensive swimming
program. Its winter program took youngsters to nearby ski slopes—the first black
skiers the area had had! And this in 1968. Tennis was introduced and despite
their grubby nontennis uniforms of black high-tops and jeans and multicolored
shirts, a tournament was held. For the first time, a girls’ basketball team was
developed; its admission to what had become a suburban-oriented league was
resented. And immediately its presence was felt; they were well outfitted. their
discipline was controlled, and their play was surprisingly good. In fact, they
made it to the city finals before they floundered and failed.
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The important and essential element in all of these activities is that they
were exposed to and became experienced in activitics common to the so-called
mainstream of society. And about time if we truly wish to avoid two separate
societies and the social tensions that go with them,

With today’s current awareness and cmphasis upon equal rights,
particularly - for our interest—in more equitable athletic programs, this leads us
to new developments. While a few colleges have given scholarships to women,
i.e., JFK, Midwestern, Parsons, Ouachita, Wayland, and, of course, Tennessee
State and Alcorn A. & M., these have been limited. More seriously, however,
these colleges have been excluded from participation in the DGWS intercollegiate
competitions. This now has been changed because of several recent court
decisions.

Universities and colleges are being forced to look at their expenditures and
to justify one-sided treatment. And emerging is the prospect of scholarships for
women. Stanford—a truly great university —will offer forty in 1974-75. As these
developments are multiplied, opportunities shall expand.

From what may be viewed as a selfish point of view, I say, “‘Great and let’s
get black females thoroughly coached and skilled to be in a position to compete
for them.” Think a minute, though. Is it really selfish; who pays for the
underachievement, underemployment. and undermotivation of any of our
citizens? We all do—-one way or the other.

The Why to the exclusion of black females from athletics other than track is
relatively simple. It is a mixture of stereotyping (blacks run faster, blacks are not
as bright, and blacks are too “antsy” to play basketball—-according to a noted
woman basketball coach) and the limitation of choices available to inner city
residencs. You should note that few public recreational facilities are being built
in our cities. Rather, suburbia and the private apartment complex are developing
a monopoly on pools, tennis courts, open areas, and such.

We should, 1 suggest. stop and look at the total picture. You, as men and
women of the profession, do not need an introductory lecture on the values of
athletics and sports —your very integrity is built on its meaning. In closing, what
I would ask is, Broaden your perspective and commitment. Do not be so
colorblind that you ignore the absence of a very significant part of our
population in your programs- the black female. She too must be liberated!

THE BLACK ATHLETE IN INTRAMURALS

ANTHONY CLEMENTS
University of Nlinois at Urbana-Champaign

In iny presentation. 1 will attempt to illustrate the importance of university
administrators foreseeing and dealing with the campus problems of minority
individuals. The problems faced by the University of Illinois intramural staff
during the years 1967-72 will be presented and the departmental changes that
were undertaken in response to those problems will be discussed.
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‘The material used in this article is all firsthand and the events and
occurrences are relayed to you as 1 witnessed them. Thus, it is left to the
discretion of you in the audience to decide whether or not to utilize this
information as a point of reference or to choose to wait until you come face to
face with the problem.

The basic problem as it will be referred to throughout my presentation is
that of a large Midwest university with a semi-rural atmosphere having to come
to grips with continuous freshman classes comprising substantial numbers of
minority students from major urban areas. Because this influx of minority
students into the University witnessed a corresponding increase in minority
group participation in all facets of University life, the Division of Intramural
Activities became quickly and integrally involved in racial tensions and their
concomitant problems. It should be pointed out that while the solutions used to
mcet these problems may not be the most appropriate for your particular
institution, the philosophy of ignoring matters that may later become problems
can be a costly approach.

In my presentation, 1 would like to share with you my thoughts on the
“Black Athlcte in Intramurals.” My presentation will consist of b parts:

1. Overview of the black perspective of sports.

2. An cxamination of the historical participation of blacks in University of

Hlinois intramurals.

4. 'I'he changes which occurred during the 1968 basketball scason.

4. The dactions undertaken to correct what we felt was an unjust situation.

5. A discussion of the University of lllinois situation today.

1. Black athlete - philosophy.

A. Definition of black athlete: All blacks that participate in intramurals.

B. Buackground in dealing with situation.

1. University of lllinois at Urbana-Champaign.

2. St. Augustine's College, Raleigh, N.C.

11. Blucks' perspective of sports.

A. A number of studics have been conducted that indicate blacks excel in
certain sports not because of physical differcnces but because of
different philosophical, psychological, and environmental factors.

1. Blacks have used and still do use sports as a means of escape.

9. Blacks know only the most qualified athletes advance; those who do
not advance can best be categorized as frustrated athletes. These are
the athletes that frequently are participating in the intramural
program.

111. Sudden arrival of blacks at the University of Illinois.

A. 1llinois was a typical situation until 1968.

1. Blacks appeared sparsely throughout the program.

9. There was possibly one black on a team (all that could be expected
when 900 out of 30,006 students were black).

3. Then in 1968, the University of lllinois started New Equal
Opportunity Programs (500 minority students per year ),

a. llinois started a new program to recruit minority law students.

b. They started the recruitment of black athletes.

c. Students came from Chicago, Philadelphia, East St. Louis,
Washington, D.C., Florida, and Mississippi.

)
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B. This was the beginning of the formation of black teams.
1. Blacks from the same areas started to enter U. of L. leagues
(non-point).
2. Because of housing procedures, blacks could establish all black

floors.
3. Black fratcrnities that never entered intramurals started to
participate.

4. At this same time, the black law students and black graduate
students started to participate in intramurals.

5. The amount of black students on campus increased in 1968 and
1969 from 900 to upproximately 2,500 students. The black
participation in intramurals increased 2,000 percent.

IV. Problems associated with the blacks increased awareness of program policies.
A. The first basketball season.

1. Blacks started to realize lack of black officials and supervisors.

2. Blacks started to misunderstand the policies of the Intramural
Division.

3. In the end, blacks initiated a revolt against the department.

B. The 1969-70 basketball seasons were test seasons.

L. An official was beaten and had to be put in the hospital for a few
days.

2. A girl official was chased by a mob of approximately fifty. We were
able to sneak her out of the gym's back door.

3. Our playoffs were disrupted by participants throwing ecggs, cherry
bombs, and water balloons onto the courts.

4. A game had to be stopped because of packs of sugar thrown on the
court to show dislike for an official.

5. Teams were attacked in the locker room before the game by a team
they filed a protest against and won.

6. Players were beaten in hallways after the game,

7. Players and officials were threatened.

C. Things we began to realize as a department.

1. 99.9 percent of our officials were white.

2. No blacks were on either the Protest or Policy Boards.

3. Blacks were not involved in the decision-making process.

4. The lines of communication between blacks and the department
were practically nonexistent.

WHAT WE DID

1. Had weekly meetings for about four weeks with tcam captains.

2. Started a recruitment program with black students for officials.

3. Started a recruitment of blacks as supervisors of gyms because they are
policy makers on court.

4. If the handbook does not have any pictures of blacks, then climinate all
pictures.

5. Analyze program and develop new programs that meet the needs of blacks.

6. Get blacks into manager programs and on Protest and Policies Boards.

7. Have black faculty, advisers, and counsclors view games and officials.

8. Started to send material to black organizations.

9. We had the law and sociology departments evaluate our program.
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WHAT WE HAVE TODAY

1. Had one fight involving black teams in basketball this year.

2. About 30 percent of our supervisors are black.

3. About 10 percent of our officials are black. That percentage has been as high
as 25 percent in certain sports.

4. Our Protest and Policies Board is chaired by a black man.

5. In our University of lllinois league quarter-finals in basketball six of sixteen
teams were predominantly black but only one was completely black.

6. No all-black graduate teams existed.

7. Blacks are now running their own tournaments and inviting white teams.

ACTIVITIES FOR BLACKS

Basketball - men, women, and co-recreational.
Football—men. ’
Billiards {Pool) —~men.
Volleyball-men, women, and co-recreational.
Free swimming opportunity.
Softball—men, women, and co-recreational (largest).
Bid whist —very informal tournament, very informal atmosphere.
Roller skating (could be biggest activity).
Tennis—men, women and co-recreational. Mostly women. Now more
students are starting to participate.
. Track —men, women. This program is usually underpublicized, so blacks are
not always aware of it.
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THE BLACK ATHLETE IN THE BIG EIGHT CONFERENCE

JOHN ROBERT E. LEE
University of Kansas

Basic forms of difference in black and white collegiate athletes in Big Eight
conference football and corresponding attitudes appear to be due, primarily, to
previous forms of exposure, specifically, economics, education, and culture. The
range of each of these factors suggests that they will either facilitate or inhibit
“black consciousness and acceptance,” the central theme of this presentation.

Athletics, by virtue of necessarily close relationships and common goals, has
both the potential and opportunity to make significant contributions toward
rendering full personhood and total acceptance of all persons. Athletics, both
collegiate and professional, has been generally regarded as the arena for racial
equality and acceptance. Despite fairly obvious and noteworthy progress, it
became increasingly clear in the last decade that athletics is a microcosm of a
larger society, and its image has been tainted with debilitating masks of “liberty
and justice for all.”

47

ERIC




Research has indicated the following trends:

1.

)

Most black athletes have come to the predominantly white college
campuses from the larger urban areas in the conservative South. This
“conservatism” lends itself to a more in-depth exposure to racial
problemis; consequently, black athletes have a more natural propensity
tuward recognizing and being more conscious (than white athletes) of
various forms of racial disharmony within the university confines.

As a result of general racial misunderstanding through the years, the
black athlete appears extremely dubious about the real intentions of
most whites in power. His anxieties are reinforced with only a casual
glance at the composition of the *‘controls” around him; resultingly,
optimism wanes proportionately as skepticism and defeatism cloud an
otherwise enthusiastic encounter with future endeavors.

Blacks through the years have established themselves in the athletic
world, but lag in their desire to be recognized as part of the mainstream
in other areas. The sea of mediocrity claims too many black athletes
cducationally and economically, while the vehicles of academic
counseling and tutorial services remain ineffective enough to meet the
special needs of disparity borne by these young men.

In the area of discipline, the exclusive province that has created and
solved many problems, both black and white athletes appear to be most
impressed with honesty, equal opportunity, and fair play by their
superiors. When these qualitics prevail, discipline, almost in any form,
can be tolerated.

Many football players have had limited contact with their racial
counterparts prior to college and consequently function within general
socictal expectations and practices. Many obsolete stercotypes are held
constant among whites in the presence of seemingly enlightened
conditions. However, responses tend to indicate that interaction since
coming to college has the potential to dispel much of the same.

Both black and white athletes tend to endorse black organizations and
black leaders who are sincere in their efforts to improve the black man'’s
situation in this country. However, significant differences in response can
be noted for those leaders and organizations popularly dubbed as
militant. White athletes basically rejected these, while blacks indicated
strong feelings for the militants’ approach in at least exposing subtle and
pervasive forms of racial discord.

Responses from the small sample of white and black coaches indicate
that white coaches have had more years of coaching experience with
members of the opposite race and express the belief that both racial
groups are treated fairly in regard to team matters. However, both black
and white coaches indicate an almost complete unanimity to the idea
that social justices are limited but are attainable through alteration in
current practices and attitudes. This manifestation is underscored by
overall responses with both groups being extremely anxious in quest of a
better understanding of racial problems.

A crucial and most encouraging point derived from this investigation is the
fact that all groups can be united under the same administration, without
consequence, and function harmoniously in an atmosphere where understanding
and respect for each racial group arc judiciously undertaken.

O
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WOMEN'S BODIES

EVALYN S. GENDEL
Kansas State Department of Health

Unless you are a woman, it’s difficult to describe what a wonderful, exciting
thing that female body is. 1 can already catch the smiles of the men as they
figure they, too, do know much about the female form, but I think that's
another topic, although one that we'll touch upon in relation to male and female
attitudes toward each other. Some people like to refer, unthinkingly, to these
differences in attitudes as the battle of the sexes. My philosophy about that is
that if there is such a battle, it’s fun to win and fun to lose. I guess, having been
a member of the Human Liberation Movement for a long time, 1've been very
happy to sce the liberation of men, resulting from the liberation of women, and
the changing roles that have occurred. They haven't quite gone as far as they
need to for the kind of future that I hope we are all looking forward to,
although some of us will be obsolete by that time. Part of the preservation of
that future, in my opinion, is for society to recognize the importance of fitness
in its scientific terms. We should be talking about common men and women, and
yet, especially in the field related to women, so many times in talking about
physical exertion our eyes turn to those wonderful gals who have been Olympic
winners and who have been important in the areas of professional sports. For a
long time, particularly in this area, women have been second-class citizens in
their opportunities to participate in physical exertion and competitive sports.
Unfortunately the medical profession has helped to validate and legitimize that
status. So, part of what | want to talk about is the medical aspect of physical
exertion as it pertains to women.

My first experience with this in private and general practice was with young
women in the 17-23 age group who had had one pregnancy and whose children I
had delivered. At the six-week checkup after the birth of their babies, | found
that many of them had chronic complaints of backache, “couldn’t pick up the
baby.” *‘didn’t feel like having sex,” “couldn’t make up the bed’ —all kinds of
chronic complaints from very young, new mothers. 1 realized that something
must have been missing from my medical background and history taking. It is a
fact that 70 percent of the information we get about a patient in making a
diagnosis comes from the medical history. In an age grcup like this, and
particularly in those coming from farm communities in Kansas and from the Air
Force base located right there, there wasn't too much of the bizarre. I thought
their cases needed study and over a period of five years, began to do an activity
history. The simple cartoon representation of taking a physical activity history is
included (Fig. 1).

After the experience with the hundred on whom some experiments were
done and with 160 freshman women at the University of Kansas a few years
later, | became more convinced of the importance of this facet of history taking.
Important, not only for patients who were women contemplating being pregnant
or who had just been pregnant, but also for all women as part of an intake
history, just as much as it is important today to take a sexual history on both
men and women. The physical activity history goes back by asking if the person
can remember anything about his/her early years at home—tumbling on the
floor, rolling around, kind of family structure, and, sometimes, limits on how
children learn to use their bodies. '
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If the family has the kind of rigid family structure in which falling around on
the floor is really frowned upon, that early use of the body by young children,
although very hard to subdue, does not occur. Evidently for some young
women, and I'm sure it would be true of young men, there was not a lot of
freedom of use of their bodies as youngsters. Most preschoolers, however, are
pretty hard to keep down and they are going to tumble and run around, no
matter what. In the primary years, we find that children are involved in all kinds
of unstructured activities—for example, cycling, running, and playing different
kinds of games—but we have not had at the primary level in school a great deal
of encouragement except playground activity in introducing young people to
having fun with their bodies and using them fully in the carly school years.

The physical activity histories that I took were on the women who had
severe complaints. Before taking the activity history, I checked a total medical
history including an orthopedic exam, a thorough pelvic exam, and tests for
renal disease. If the appearance of the complaints seemed to be deeply
psychologically based, [ did not include them in the study; I did end up with
100 women who had a negative activity history. In high school, very few were
swimmers, very few cyclists, etc. In college, unless they were involved in some
special program, primarily aimed at what | call super-women, they had not
participated in any kind of physical activity. Then came the years of either work
or homemaking, but whether at a desk or at home, this is a kind of sedentary
work. We know that housewives run up and down the stairs and consider that to
be a type of physical exertion. It is physical exertion, but it is repetitive; it does
not cause full use of lung capacity or the increase in heart rate that physical
exertion on a regular basis does. Many young women go through life saying,
“Oh, I'm so busy running around after the children and up and down stairs and
that is enough fitness for me." It really is not. The career woman who is rushing
back and forth quite often collapses in front of the television by the end of the
day. A number of studies show that both men and women in a carryover into
married or unmarried lives are not involved even in recreational dancing,
running, skiing, golfing, or swimming.

It is depressing when a group of young men and women who are off for a
holiday weekend find that one or two persons of either sex are unable to keep
up with swimming or skiing or taking part in active sports exertion. In
day-to-day living the housewife whose duties leave her totally fatigued at the end
of the day and sapped of energy and vitality and the career woman who constantly
complains of situations that differ from the ones to which she is accustomed,
especially if they involve physical activity, are also reasons to make us reflect on
how any of them got that way. These situations represent chronic disability,
illness, or a lack of physical fitness or a combination of all three. Given a sample
of women in the general population, were they to be tested, many would be
found lacking in physical fitness. This common denominator might be found a
contributory factor to the other problems of meeting their responsibilities in a
complex and demanding society. Nevertheless, it is an exciting time to be alive
and the opportunity to be physically fit is one of the elements which makes it
this way.

Aren't there many men who are also lacking in physical fitness? The answer
is obviously Yes. But there is a special reason to single out women that has to do
with a number of social, economic, psychological, and cultural factors. It is true
that there are many men who are not physically fit, but their incentive, stimulus,




and chances to become and remain fit are great, whether or not they take
advantage of them. The society encourages young men to stay physically
vigorous and to compete in athletics and continually points out the advantages
of this concept. Since the male population suffers more from heart disease,
respiratory disease, and other serious conditions, the accent on such activities as
Jogging and lifetime sports has been concentrated on men as a lifesaving
procedure. At the public school, college, and business level facilities for
swimming, track, handball, etc., are frequently made more available to men.
Military service does more than cncourage, it requires fitness. So there are
educational and psychological factors influencing men in their direction of
fitness in a positive way.

The same concentration and effort is not focused on women, and when
emphasis is given to this issue at all, it is primarily focused on ‘‘keeping the
woman beautiful and attractive.” In the past, in our own and other cultures,
physical exertion has been considered “unladylike,” ‘*‘masculinizing,” or
“improper.” The epitome of this attitude has been reflected in the stereotype of
the female athlete. Although this has been changing over the years, a female
Olympics winner has often been characterized as a person with a masculine
physique, male ambition, etc. With the advent of our gold medal figure skaters,
swimmers, and women athletes in other sports, the greatest impact on the
change of this image has occurred. School programs over the years have been lax
in insisting on the participation of girls in intramurals, in competitive sports, and
in regular physical exertion programs. Credence has been given to “‘excuses” to
be excluded from physical education and from other physical activity. Incentive,
stimulus, and encouragement, although high for the male population, have been
less than enthusiastic for the female. Some will say, “That’s okay. We should put
our emphasis on the men; women seem to have less of the killer diseases; they
manage pretty well.”” But the issue has only been touched superficially by this
kind of comment.

References have been made to men and their exposure to fitness programs.
Throughout early school years this habit is encouraged and stimulated, but by
the time children reach the third grade, unless they are in a physical education
special elementary program, recess play activity may be the only physical
exertion programmed, especially for the girls. Junior and senior high schools do
not provide continuing physical education for every year. Only the highly
motivated girl will continue in active participation in physical exertion programs.
The same is true for men to a lesser degree. Records of discharges from the
Armed Forces in World War Il showed that young men with backaches
frequently had histories of chronic inactivity since childhood.

How can the picture change more rapidly than it is?

1. Recognition of the tremendous advantages for both men and women to
remove the cultural taboos that have created unreal stereotypes and
damaging practices (Fig. 2). Examples: Why can't male physical
educators and/or coaches work with girls and women? Who really
believes any more that menstruation inhibits physical activity?

2. Begin to be aware of the likenesses between men and women (not with
unisex in mind or abolition of the sexes) in their abilities to utilize 