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C
hildren seem

ingly have a natural thirst for know
ledge and understanding

of som
e aspect of the w

orld in w
hich they live, and very early they begin

to "educate" them
selves by listening to, observing, and im

itating others.
In their play they busy them

selves w
ith illustrating their daily experiences,

and if they should happen upon som
ething beyond their understanding

they question their fam
ily and peers. D

uring this natural process, they are
not aw

are that they are learning, but rather pursuing their interests and
com

m
unicating w

ith others.

W
hen it is tim

e to begin school, m
any children are confronted w

ith a new
experience. T

hey becom
e aw

are that there are m
ore things in the w

orld
to know

 and understand than they had ever im
agined. B

ut along w
ith

this new
 exposure com

e restrictions on those freedom
s w

hich facilitated
their early learning experiences. A

n em
phasis is now

 placed on learning
that has been predeterm

ined, and to insure achievem
ent w

ithin a given
period of tim

e, they are taught; drilled and tested until they have proven
to be at a prescribed level of achievem

ent. O
ften tim

es, very little is left
to the natural thirst w

hich inspires their im
aginations.

A
 child w

ill learn in any given circum
stance, but w

hat he learns is heavily
dependent on the environm

ent of that situation. C
hildren w

ho are free to
seek, explore, discover, dream

, perceive, fail, relax, and play, are m
ore

likely to derive a greater am
ount of know

ledge from
 a given situation

than those w
ho are restricted by inflexible conditions, for they are

continuing a natural process of "self-education." T
hey are com

m
unica-

ting w
ith their peers about the portions of the w

orld to w
hich they are

exposed. T
hey encourage each other and share their accom

plishm
ents,



defeats, and discoveries. Such an environm
ent is n'at dependent on any

physical space, in term
s of configurem

ent or furnishing. W
hat is required

is a spirit on the part of both teachers and students w
hich w

ill encourage
self-m

otivation to fulfill the natural desire to acquire and m
ake use of

know
ledge and understanding. T

he teacher can encourage this spirit w
ith

em
phasis on respect, trust, and honesty in dealing w

ith the students as
individuals. T

he students on acquiring this spirit are likely to gain that
self-confidence w

hich w
ill enable them

 to continue their natural "self-
education" process.

T
his is not to say that a child left alone to learn in even a stim

ulative
environm

ent w
ill acquire those skills educators deem

 essential for the
future pursuit of know

ledge. C
ertainly, teachers

W
ho

are understanding

and sensitive to the child's needs, are essential for guidance and provision
of resources for the child. B

ut in a learning situation in w
hich instruction

is individualized, it is alm
ost im

possible, student/teacher ratios being w
hat

they are, for a child to have the constant attention of his teacher(s).
H

opefully, proceeding at his ow
n pace, he can be so stim

ulated by his
environm

ent as to continue in those general directions seen beneficial
to him

 by his teachers, and w
ithin that given fram

ew
ork, feel free to

explore other possibilities on his initiative.

T
hus accepting the necessities of a teacher's guidance and the spirit of

self-m
otivation as integral parts of a child's learning process, the physical

characteristics of the apace in w
hich they m

ust function should also
contribute to this "total environm

ent." Physical environm
ent has indeed

been the focal point of m
any recent innovative changes in educational

facilities. In attem
pts to optim

ize resources, the physical school plant in



addition to housing educational program
s, m

ust also contribute and
play a large part in the natural grow

th and operation of its various
activities. O

pen space schools are exam
ples of a valid m

eans of providing
such facilities. M

ost of them
 are capable of housing changing educational

program
s and at the sam

e tim
e respond to the needs of both teachers

and students on an individual basis. R
estrictive w

alls have been rem
oved

and flexibility has been built-in to allow
 for changes in educational

specifications and the specific im
m

ediate needs of those occupying the
space.

T
he public acceptance of open space schools as a response to changing

educational philosophies has in general been very favorable, such that
m

ost schools planned for construction in the future w
ill be som

e adapta-
tion of open space. A

 problem
, how

ever, is not the planning and con-
struction of new

 schools, but the m
odernization of existing one&

 A
s a

result of the post-w
ar school population boom

, m
any cities have an

abundance of "eggcrate type" buildings consisting of row
s of classroom

s
on either side of a corridor. T

hese structures built during the 40's, 50's,
and 60's are generally in good physical condition and m

ake justification
for replacem

ent econom
ically unfeasible. M

odernization is the probable
solution but econom

ics also dictates an extrem
ely slow

 process. T
he

presence of new
 schools housing innovative program

s in a city-w
ide

public school system
 has caused a trem

endous inequality in the progres-
sive level of education received by all students. W

hile public understanding

of variations in program
s during a transitional period is a necessity, it is

desirable that reasonable and im
m

ediate m
easures be taken that w

ill help



m
inim

ize these variations to a level of acceptability w
hereas no child w

ill
be penalized by his attendance of certain schools.

T
he challenge thus becom

es one of accepting the classroom
 building,

w
alls and all, as a facility w

hich m
ust house a m

ore innovative educa-
tional program

. T
here are already in existence program

s for classroom
s

w
hich utilize open space techniques and m

any of these involving team
teaching efforts and the sharing of students and facilities, m

ake quite an
im

provem
ent on "single classroom

" situations. B
ut it is hoped that w

ith
the w

idespread realization and acceptance of the use of existing buildings,
educators, adm

inistrators, teachers, and architects w
ill w

ork together in
developing a total com

prehensive concept for these buildings. Such
developm

ent w
ould entail searching educational philosophies, adm

inistra-
tive procedures, and instructional m

ethodology, but from
 a physical

standpoint the m
ajor concern w

ould be treating the classroom
s in such a

w
ay that they enhance and encourage an environm

ent sim
ilar to those

prevalent in open space schools.
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he classroom
 m

ay be considered the basic unit of
traditional educational facilities, and w

ithin its
confutes, a large portion of the educational process
takes place. Its atm

osphere is as varied as those
students and teachers w

hich occupy it, but in
general, the nature of its activities and physical
layout are very dependent on the curriculum

/pro-
gram

 and the grade level
of the school. In

secondary schools, classroom
s m

ay be considered

as large
interest centers housing one or tw

o
particular subjects, w

ith students traveling to these
different centers as their schedules dictate. O

n the
prim

ary level, students are norm
ally confined to a

particular classroom
 for the greater portion of

the day. T
his does not overlook their travel to

special reading, speech, art, and skill developm
ent

centers, but these travels are only com
plem

entary
to their norm

al learning program
s.

Presently, be-

cause of this restricted travel, an
environm

ent that

is both aesthetically pleasing and contributes to the
student's ability to retain his freedom

 to learn, is
of special significance in the classroom

 on the
elem

entary level. H
ow

ever, any educational pro-
gram

, new
 or existing, in a classroom

building, even

if it allow
s extensive travel and sharing of facili-

ties, w
ill still have to contend w

ith the classroom
 as

its basic unit of space. T
hese room

s, w
ith the

exception of m
ulti-purpose and all-purpose room

s,



libraries, and cafeterias, w
ill be the largest available

space for group assem
bly. It is possible that a

particular program
 m

ay dictate the com
plete ab-

sence of any divisions in several classroom
s

for

this purpose, but in other classroom
s, it is desirable

that a variety of size and type spaces be available
to the students for different activities. T

hese
assorted spaces w

ill begin, of course, at a m
uch

sm
aller scale than those found in open learning

centers, but w
ith the use of furnishings and low

partitions, m
any of the sam

e effects m
ay be

achieved. T
hus the classroom

 m
ay be treated as a

m
ini learning center w

ith certain areas given to
specific activities. Sm

all interest centers m
ay be set

up w
ith their size dependent upon w

hat space
w

ill

allow
 and the num

ber of students that w
ill be

using them
. T

he possibilities of how
 the space m

ay
be treated in the classroom

 are infinite but every
classroom

, w
hether it is divided or accepted as a

large space should be alive w
ith light, color, and

resource m
aterials w

hich w
ill inspire the

children as

they pursue their learning activities.
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Physically, a classroom
is quite suitable for an open

atm
osphere. A

n average room
 is approxim

ately 700 sq. ft.
w

ith high ceilings and one or tw
o w

indow
 w

alls for natural
lighting. T

he other w
alls are usually fitted w

ith chalk and
tack boards, som

e of w
hich m

ay be rem
oved. T

he elem
ents

that m
ake a classroom

, it&
 w

alls, floors, and furnishings
can all help to m

ake a classroom
 a "natural" learning

environm
ent, if they are treated and used im

aginatively.
Such treatm

ent, how
ever, should bear in m

ind lim
ited

expense and the hope that m
ost of w

hatever im
provem

ents
are m

ade can be incorporated into a general schem
e if and

w
hen m

odernization does occur.



nega
co

T
he color and treatm

ent of the w
alls can

do m
uch to set a basis for a bright learn-

ing environm
ent If looked upon as an

additional learning surface rather than
m

ere enclosures of space, w
alls can be

treated acoustically, w
ith texture, and

w
ith color to appeal to several different

senses. C
arpeting m

ay be extended up
the w

all to provide extra com
fort for

those w
orking on the floor. C

ork m
ay be

applied for visual and sensual texture as
w

ell as serving a functional purpose.
Paper applied to an entire surface m

ay
be painted by students for educational
and decoptive m

urals. T
hese are only a

few
 possible surface treatm

ents for w
alls,

but the basic categories are as follow
s:

C
O

LO
R

W
alls painted a light bright color w

ill
help provide a lively atm

osphere.

G
R

A
P

H
IC

S
G

raphics, (stripes, patterns, w
ords) m

ay
be painted or pasted on as instructional
tools or as decoration.

ife io
a

leaf

%
R

V
 M

C

F
U

N
C

T
IO

N
C

halk and tack boards that are m
ovable

and extend to the floor transform
 the s.

w
all into another learning surface.

.
.

-

. 1
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getteitil;' a. . tight- background
.
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,

,w
alls Is preferable, but if a

.._
.

.
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.

claksroO
m

;livill be4iven.-M
anfly,-to the shoW

ing
of :film

s, and' theatrical

.presentations, - a Iliiik color ,..iw
ill m

ake that, space m
ore functional, A

classtooni m
ay also be M

ore ;effectively divided into areas if
instead of

using one background color,
several colO

rs- are used in defining
these -

areas. T
he apP

litation of
color to W

alls in,fornis of infortnational and
.

.

decoratiV
e graphics also tends to de-em

phasize
the w

all.

C
olor should be extended throughout

the entire learning environm
ent.

F
loors, furnishings, and eiiitipm

ent,
should- all be reflective of varied

effeuts of color: C
olor cat also

be applied in a graphical sense such

that it aids in 'defining fnnetion. A
ll light

sw
itches

surrounded.,
by

circleS
 of yellow

 w
ill easily identify

that function for younger students.

S
im

ilarly, w
ater fO

untairis, storage spaces,
and other specific areas can

all be identified w
ith various colors.

T
hus color in addition to establish-

ing 4:m
ore natural

environm
ent can alto becom

e a functional
and

educational tool
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A
lm

ost e-,ery space in w
hich children are

expected to learn contains an assortm
ent of directions

and signs, the contents of w
hich

extend from
 daily procedure to perm

anent
denotations of

physical functions. A
m

ong the m
ost com

m
on

of these are exit signs, num
bered

classroom
s,

T
abled spaces according to subject, and the location of adm

inistrative
offices. In addition to these

directional functions, vivid, picturesque
signs, or graphics, can provide conceptual as

w
ell as

educational experiences, w
hile

establishing an environm
ent that is visually

exciting.

In late sum
m

er, m
ost educational

facilities undergo a visual transform
ation

in anticipation of the

com
ing school year. D

esigns appear on
w

indow
s, bulletin boards, and chalk

and tack boards, as

teachers prepare for th6 arrival of the students. B
ut how

 m
uch m

ore
prepared w

ould the environ:

m
ent be if the students

instead of confronting fairly blase
and dism

al hallw
ays w

ere confronted

w
ith bold stripes and patterns, gay

colors, and num
erous assortm

ents of
directional signs. H

ow

m
uch m

ore relaxed w
ould younger

students be w
hen exposed to a

"lighthearted" environm
ent

rather than one seem
ingly austere

and solem
n. T

hus the introduction of
graphics into all areas of

educational environm
ent is

encouraged. T
his includes w

alls in
hallw

ays, classroom
s, and bath-

room
s, as w

ell as
floors, ceilings, and furnishings w

ithin
these spaces. T

his use of graphics along

w
ith color in these areas can help

define and organize the entire
environm

ent in such a w
ay that

it can be easily understood and
used by students of all ages.

E
veryone involved w

ith an educational
facility, from

 the architect to the
students, can contribute

to its graphical treatm
ent. T

hose
designatfons required by law

 such as exit signs and the location

of fire extinguishers m
ust be

done by the architect in that city
codes m

ay dictaie certain

specifications. T
he architect m

ay also
be responsible for m

ajor area
designations if they are to be

a part of an overall
com

prehensive schem
e. Students and

teachers can add those graphics w
hich

help individualize and identify
the spaces w

ith w
hich they associate

them
selves. E

xam
ples of

these graphical applications are as
infinite as the im

aginations of those
involved, but the follow

ing

sketches w
ill illustrate a few

 possibilities.
T

hese designs m
ay be painted or

applied w
ith various

m
aterials depending on the desired perm

anence
of the signs.

4
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Floors in a classroom
 can encourage

various learning
activities..

If they are
hard and appear to be dusty, they are
not vary inviting and not likely

to be

sat on, or stretched out on
in relaxation

or in educational
activities. C

arpeting is

very
conducive to floor activities, and

those w
hich can be easily

m
aintained

help form
 a m

ore
com

fortable leaning
environm

ent. T
hrow

 rugs can
be used

w
ith and w

ithout carpets to help
define

different types of areas, and floor
tiles

that can be m
opped are

desirable in

areas w
here activities

w
hich require w

a-

ter and _are considered "m
essy"

take

place.
In som

e carpeted room
s, laige

pieces of plastic are
used on top of the

carpetirg for these purposes.
D

ifferent

m
aterials can also be pasted on

bare

floors for instruction and fun.
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2LL

A
n open classroom

 can m
ake use of just about any available

"classroom
 furniture." T

eachers w
ho have been operating

"open" classroom
s for years have m

ade use of furniture
supplied them

 by the school and other odds and ends w
hich

they or their students have brought in. B
ut in general, the

furniture is used differently. E
very child is not necessarily

assigned a desk and chair but rather, share the desks w
hich

are then considered general w
ork areas. O

ther desks are
grouped to form

 different interest centers w
hich are often

stacked w
ith resource m

aterials for num
erous subjects. T

he
increased am

ount of resources dictates a need for m
ore

storage space accessible to students, and indeed storage is one

of the basic problem
s. T

here is a need for cloak storage for
both students and teachers, personal storage for children's
individual possessions, and storage for equipm

ent and m
a-

terials. A
ll of this storage should be accom

odated as efficient-
ly as possible in term

s of flexibility and consum
ption of

space.

T
he purchasing of new

 furniture for the classroom
 should

involve the consideration of the basic criteria for the selec-
tion of furniture tO

 be used in open space schools. A
lthough

confined to sm
aller areas, the m

obility and m
anipulative

characteristics of furnishings are of equal im
portance. T

he
very need to optim

ize on all available 'space m
akes those

com
ponents w

hich serve m
ore than one function, have

com
patible dim

ensions w
ith other objects, and can accom

o-
date m

ore than one age group, of greater value. In addition,
those com

ponents w
hich lend them

selves to the establish-
m

ent of different type and size areas, and can contribute to
the visual atm

osphere of the space, are preferable.014%
opugg

R
PA

C
0

lk 20 0
O

L
O

V
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Students should be provided w
ith adequate w

ork surfaces.
A

gain, this does not im
ply

that each child needs a desk, in

that at any given m
om

ent the different activities in w
hich

the children are involved w
ill have different furnishing

requirem
ents. D

esks, of course, are
the m

ost com
m

on
individual w

ork. surfaces and if they can be com
bined

easily to form
 larger w

ork
surfaces for groups of children,

they are even m
ore useful.

A
 desk, how

ever, usually pro-
vides storage for a child's individual possessions. It is
probable that such storage in an open

classroom
 w

ould be

accom
plished in tote trays of som

e
kind since the desks

w
ould not necessarily belong to individual students. A

lso,
the m

ovem
ent and varied uses of the desks w

ould probably
render storage inside the desk or a shelf underneath useless.

It is therefore recom
m

ended that in a new
. situation,

tables, rather than desks, w
ould be m

ore
suitable. T

he

shape of the tables is not especially im
portant

in that
there are advantages to both rectilinear and other shapes

such as the round, half-round, "U
-shaped," and trapezoidal

tables. T
he advantages of the round table are

obvious.

W
hile it can seat one or tw

o students com
fortably, it

is

perfect for group activities. T
rapezoidal

tables lend them
-

selves to num
erous configurations w

hich appeal to
several



different type and size activities. T
hey generally, how

ever,
cannot form

 right angles and thus do not
w

ork especially

w
ell in corners, or w

ith curvilinear furnishings.
T

he rec-

tangular tables have
'the advantages that the irregular

shapes do not and in general,
w

ork w
ell in m

ost class-

room
s. A

 variety of shape
and size tables is advisable for

the advantages that can be derived from
 them

 individually
and in com

bination.

T
he floor m

ust be em
phasized as a w

ork surface. A
t

hom
e

or in casual activities, children naturally
sit or recline on

the floor. T
here is no reason w

hy this inform
ality cannot

periodically exist in a learning situation,
and w

hen given

this opportunity, m
ost children do take advantage

of it.

For this reason, a large num
ber of desks is not necessary.

T
herefore, especially in

situations w
here the floor is car-

peted or has nip, children
need a hard surface on w

hich to

w
rite or draw

. Sm
all boards of hard plastic or

m
asonite

are very useful for w
ork surfs es.



Storage of children's coats,
hats, and

is has been

accom
plished by various m

ethods.
M

anychool buildings

have cloakroom
s adjacent to

classroom
s w

ith shelves and

hooks on the w
alls. T

his is
efficient storage, and the

collection of coats w
hose appearance

is often considered

"unsightly" is out of view
 of the

classroom
. O

ther schools

have resorted to lining
the hallw

ays or an entire w
all

inside the classroom
 w

ith
lockers. Students, teachers, and

educators have often decided
that the apace in the cloak-

room
 is m

uch too
valuable to use for coats w

hen
it can be

used for reading areas, teacher
preparation, or skills devel-

opm
ent space. W

alls
that are covered w

ith
"unsightly"

lockers could be better used
for display and educational

purposes. T
he coats

w
hich contribute very little to

the

educational process are then
forced into the classroom

 into

a less preatigous space.
If the construction of the

building

w
ill allow

, it is som
etim

es
possible to build cloak storage

into the w
alls and have

it covered w
ith sliding

chalk and

tack boards. T
his is

advantageous in that the w
all

surface

is still usable and it places
less of a dem

and for
furniture

occupying space in the classroom
.

B
ut because space con-

sum
ption is of utm

ost
significance, if it cannot be

built

C
LO

A
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S
T

O
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A
G
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into the w
alls, it is

often com
bined w

ith a furnishing
that

serves as a space
divider or partition. Several m

anufacturers

m
ake portable tack and

chalk boards w
ith hooks

and

shelves on the reverse side.
T

here are also cabinets
w

ith

unrem
ovable hangers w

hich
have chalk and tack

surfaces

on the back.
T

hese com
e w

ith and
w

ithout doors depend-

ing on w
hether

the purchaser w
ishes

the coats to be

visually obscure.
W

hile cloak storage is necessary,
roles

that cabinets and partitions play
in shaping the available

space
into assorted areas and providing

additional learning

surfaces are of equal im
portance

and the dual functional-

ism
 is the type of efficiency

fundam
ental in open class-

room
 operation.
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It is hoped that in the open classroom
 there w

ill
be a great deal of resource niaterial readily
available to the students. Such "abundance"
dictates a need for shelving and draw

ers for
sm

all m
achines, and boxes of m

agazines, paper,
pencils, crayons, gam

es, etc. Shelving should also
be provided for reading and reference books.
Shelving and casew

ork that is portable, and light
enough in itself to be m

oved by one or tw
o

students is preferable. If the equipm
ent is m

odu
lar such that the draw

ers can fit into shelving,
it can be stacked, or all the different com

ponents
can w

ork w
ith each other, its possibilities in

relation to the needs of the students and the
space are even m

ore flexible. T
he tw

o system
s

illustrated to the right are both quite flexible.
T

hey are portable and m
any of the com

ponents
w

ork together in form
ing different arrangem

ents.
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T
he indikidual possessions

of children are nor-

m
ally stored in the desks.

B
ecause the children

w
ould not necessarily be assigned a

desk individ-

ually, the storage of their
equipm

ent can be
accom

plished w
ith som

e type of tote tray.
T

hese

vary in size and
design but m

ost are plastic
and

can easily be
carted around by the students.

T
he trays are norm

ally
stored in cabinets w

hich

can then be used as a space
m

odulator. T
here

are several
m

anufacturers of these item
s,

but

w
ith a little im

agination, item
s

such as decorated

shoe boxes, m
ilk crates,

and draw
ers can all

accom
plish the sam

e thing.
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O
pen classroom

 instruction concentrates m
ainly on

indi-

vidualized education. W
hile children are encouraged and

allow
ed to learn at their ow

n paces, the teacher is there to

see that they are, and rem
ain, w

ithin a given
fram

ew
ork of

educational standards. N
o child is expected to learn exclu-

sively on his ow
n. W

hether he is an aggessive or
tim

id

learner, he should receive at least a m
inim

um
 am

ount
of

attention from
 the teacher, but becam

e he does benefit
from

 individual attention, he is expected and encouraged
to continue learning w

hen the teacher m
ust direct

her
V

D

attention to som
eone else. B

eing able to learn at his ow
n

rate, he is neither held back by
"slow

er" learners or carried

along by the faster students, and if as a
result of this m

ore
individualized attention, the child is found to have special

learning problem
s, the tim

e betw
een discovery

and im
ple-

m
entation of a solution should be considerably lessened.

A
t the sam

e tim
e, it should be rem

em
bered that individ-

ualized instruction doss not prohibit group. isbudiss.
T

eachers are free to group chadren as they see fit, m
ad

those students w
ho benefit from

 questioning m
id instrus-

H
os given to others in a group m

ay still have this privilege.
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T
he spirit of an "open" classroom

 has been described as one that
encourages independence and 'Self- m

otivation, and the successful
operation of the classroom

 is very dependent on it. O
f equal signifi-

cance is an understanding on the part of all concerned of how
 the

classroom
 and its open environm

ent can benefit them
 individually,

and the discipline and the respect they m
ust have for them

selves and
each other if it is to operate successfully. T

he teacher can no longer
be in com

plete visual control of the room
. If the students are w

ork-
ing on the floor, behind a partition, or in a special "nook," they m

ay
be continuously out of sight of the teacher. If the discipline of the
classroom

 is entirely dependent on the visual presence of the teacher,
it is not likely that this situation w

ill w
ork, but if the children are

show
n the advantages and possibilities and are taught how

 to use the
space, then they along w

ith their teachers can establish the rules and
respect that w

ill enable them
 to learn together. If such instruction is

considered discipline, it is som
ething that m

ust begin on the very
first day.

T
he openess of the environm

ent should not interfere w
ith "norm

al"
classroom

 behavior but a hidden advantage of this particular situation
is that all students need not be attentively subjected to the individual
problem

s and disabilities of other students. T
hose students w

ho w
ill

purposely disrupt "order" in a classroom
, m

ay be denied the con-
stant privilege of an audience. O

ther students m
ay be elsew

here
doing som

ething that interest them
 independently of those w

ho w
ish

to draw
 attention to them

selves.
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Flexibility has alm
ost becom

e synonym
ous w

ith the w
ord

"open" in educational program
s, and its im

portance cannot
be overstressed in open environm

ents. Program
s, goals, and

needs are constantly changing, and those facilities w
hich can

accom
m

odate these fluctuations are likely to be the m
ost eco-

nom
ical and progressive. In open classroom

s, physical flexi-
bility is of equal im

portance. N
o tw

o open classroom
s are

exactly alike in appearance or in the w
ay in w

hich they
function, for each is dependent on the needs of those fre-
quenting them

. B
ut w

hether the classroom
s w

ill conform
 and

respond to their needs is very dependent on the built-in
flexibility of the item

s w
ith w

hich they are furnished. D
ue to

the lim
ited area of a classroom

, it is not likely that a class
once having established its space requirem

ents, w
ill alter

them
 every w

eek, but the flexibility of the furnishings should

allow
 for changes w

henever a need for them
 arises. T

hus in
those instances, w

here new
 furnishings are to be purchased,

the m
obile as w

ell as m
anipulative features of the item

s
should be considered in attem

pts of prom
oting - m

axim
um

flexibility.
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T
he follow

ing group of sketches are possible arrangem
ents of

space
w

ithin an existing classroom
. T

he idea is to create
a num

ber of different
areas w

here activities, according to theii nature, m
ay take place. T

he
book nook is a place for reading and quiet study. Som

e of these
"nooks" have tables but there is also space left to sit and w

ork
on the

floor. T
he "projects" area is equipped w

ith base cabinets and
a sink.

It is given to art and science, and those projects w
hich require w

ater.
T

he w
ork area, a group of tables w

here students m
ay w

ork
on anything,

is essential for those students w
ho prefer to w

ork at desks. T
he

arena is
a larger, open floor space w

here the entire class can assem
ble w

hen
seated on the floor. It is a good place for group study and instruction.
T

he teachers preparation area is m
erely the place w

here the teacher's
desk and locker are located. W

hile it is a good place to consult the
teacher, it

is also a good place to study. T
hese designated areas

are
not necessarily restricted. H

ow
 they are used is entirely dependent

on
how

 the class chooses to do so. E
very m

om
 is also equipped w

ith tote
trays and m

ailboxes in w
hich children store their belongings and

receive their individual assignm
ents.
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T
he greatest portion of this report has concentrated

on the treatm
ent of the individual classroom

. B
ut

because it is often desirable that these room
s be but

a basic elem
ent of a com

prehensive system
, a w

ord
about how

 they m
ay be used in conjunction w

ith
others is in order. T

here are several types of program
s

incorporating the classroom
 w

hose boundaries include
as little as one classroom

, and as m
uch as an entire

floor or w
ing of a building. M

ost all of the program
s

are a variation in degree and scale of the follow
ing:

4a

1.
T

he sharing of com
m

on sim
ilar facilities and

likew
ise teachers and students.

2.
T

he sharing of those facilities not given to any
particular group.

3.
T

he sharing of all facilities by all groups such
that all spaces are different and no group has
sole access to any facility.

A
ll of these system

s, as stated, involve som
e degree of

sharing of resources, facilities, students, and teachers.
T

he advantage from
 such sharing is seen in the

broadening of the exposure of children to varying
abilities, personalities, and specialties of teachers. In
addition, the children in sharing facilities are also
likely to develop varied relationships w

ith their peers
and w

ith students of other ages.



T
his system

 is based on the sharing of all facilities such that the
learning space becom

es a series of classroom
s. R

ather than being
assigned to one room

, the child m
ove's to subject centers (classroom

s)
as his schedule dictates. T

hese subject centers are designated locations
of specific resources, and it is hoped that flexibility w

ithin a child's
schedule w

ill allow
 him

 to take advantage of these resources accord-
ing to his individual interests and needs. In all probability, each of
the classroom

s w
ould act as a hom

e base for a group of children.
T

his w
ould provide a place for m

orning and afternoon assem
blies,

as w
ell as assigning a teacher/counselor to each child. It is possible

that during the course of the school year, it m
ay be deem

ed bene-
ficial to a particular student to reassign him

 to another hom
e group.

Such changes could be easily accom
odated by this program

 because
of the close association and com

m
unication of the teachers involved.

A
dvantages:

I.
B

ecause one classroom
 is given to a particular subject, there is

m
ore room

 for m
ore varied resource m

aterials. Instead of lim
ited

m
aterials for m

ath and counting, there can bean alm
ost infinite

supply of these resources.
2.

T
here w

ill be m
obility of the students w

ithin the educational
structure. T

hey w
ill be exposed to m

ore students and teachers
w

hich gives a chance for m
ore varied relationships. Such m

obil-
ity can also have the effects of increasing the exposures and pos-
sible learning experiences.

3.
T

his system
 can also take advantage of teachers w

ho are specia17

ists in certain fields and w
ish to pursue particular subjects in

great detail.
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T
he classroom

 approaches an entity in that m
ost activities w

ill

take place in this room
. T

his includes m
inor art, science, and som

e

m
usical experiences, but the m

ajor activities in these particular
subjects,

w
ould take place in the room

s designated for those
activities. S

pace for skills developm
ent, teacher preparation, or

specialized instruction, depending on the rest of the program
, w

ill

be provided. S
om

e of the advantages of this particular program
 are

stated below
. A

ll of them
 m

ay be enhanced by the active sharing
by tw

o individual classes of each other's room
s such that the

"fam
ily" identity is retained w

hile the over-all exposure is broad-

ened. A
nother possibility is to appropriate a certain portion of the

day during w
hich children can go to another classroom

 and learn
w

ith their friends or a special teacher. It is hoped that any given

arrangem
ent of such a system

 w
ill prom

ote an environm
ent w

hich
w

ill allow
 individualistic approaches to the needs of all students,

and that the flexibilities involved w
ill encourage them

 to acquire
the self-discipline and respect necessary to sustain their educa-

tional
pursuits.

A
dvantages:

1.
T

his self-contained type atm
osphere m

ay approach a "fam
ily"

atm
osphere w

hich can be very healthy in a learning environ-

m
ent.

2.
T

here is a certain sense of identity w
ith a space w

hich
hopefully the teachers and children have arranged to suit
them

selves. T
his w

ould alm
ost be im

possible w
ith too large

a num
ber of students and teachers.

3.
B

ecause m
ost activities take place in the room

, there are
alw

ays several different activities taking place sim
ultaneously.

T
his can provide constant m

otivation for a student. If his
interest has w

aned in that activity in w
hich he is presently
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