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Come to the edge!
But we might fall!

Come to the edge!
Itt's too hight

f’_}‘ . Comz to the ecdye!
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I, INTRODUCT iON
The major purpose of the Pre-Occupational track of Manitoba's Adult Basic ‘

Education (A.B.E,) program is to enable students to get firsthand information
about the World of Work and to get information about themselves that will

assist them in crystallizing an occupational choice, The program is based on
the model contained in Figure 1 which represents a developmental approach to

career decision making,

11, MODEL USED
- See transparency
The model is based on the assumption that occupational choice is pdrt of
the career developmental process. which is viewed as one aspect of human
development, .
By assisting the person in finding an occupation with which he/she will
be satisfied and which will best meet his/her needs, the purpose of the
program is being met. For most people there will be a number of possible
occupations available.to them at the time they will be in the program, It is
hoped that this occupation will not be viewed as the ultimate but rather that
it is seen as a part of the individual's ongoing career development process, ‘
The program is designed to move students from an Awareness stage through
an Exploration staze to a Preparation stage. !nit I consists of four main
areas of activity: 1) Students first will become aware of the implications of
different occupational choices through an examination of the life style or
role required by various occupational choices, 2) Students will gain an
understanding of their strengths and weaknesses, 3) Concurrently students wii]
explore a series of career clusters which will provide them with an
understanding of the World of Work, and 4) Students will learn decision making
skills and use them in expressing an occupational preference, 1t may be

helpful to differentiate an occupational preference from an occupational

choice and from an occupational aspiration.at this point.

Upon expression of an occupational choice arrangements will be made for
students to engage in a real exploration of an actual work situation, The
major purpose of the exploration is for the students to find out firsthand
whether the role required by a worker in the occupational preferred is one that
he/she would want to adopt. This will be done by assigning students to a
specific worker on a "buddy system" and having the stndent observe the owrker and‘
the role required of him/her for a three to five day period, Syudents may

s8lso be given the option of exploring an occupational training program in a

5
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- -
similar manner subsequent to the work exploration if they wish to find out .
what 1s involved in training for the preferred occupation, This exploration
system is based on the concept that real experiences are a great deal more
meaningful to the student than the vicarious experiences e,g, reading of
pamphlets and other sources of occupational information, listening to tapes,
watching films and film strips, etc, that are the usual major part of a career
decision making program. .

Upon completion of the occupational exploration activities the student
should be counselled on an individual basis by the person who is primarily
responsible for this part of the program, Examples of those who might counsel
are the teacher in a rural area, Pre-Occupational itrack Coordinator in an
urban setting, a c¢ollege counsellor, or a combination if possible, The pufpose
of this counselling is to assist the student in determining if he/éhe is ready
to move towards an occupational choice, either the occupation explored or one
that is from the same cluster and similar in nature, -The student who is ready
is then at the stage where he/she has made a tentative occupational choice and
proceeds to study job search techniques on a group basis and to make an
in-depth study of the occupation on an individual basis, The student who is ‘
not ready to make a tentative occupational choice will return to Unit I and
study another career cluster and enegage in the exploration of another occupation,

Upon completion of the job search techniques and in-depth study -of the
occupation activities, the student should have either cr ystallized her/his
occupational choice or else be recycled through the process., A student who
has crystallized her/his occupational choice will then be given assistance in
" implementing the choice, This will consist of helping find a job, obtain
on-the~job-training, or enrolling in the occupational training program needed
to help develop entry skills into the chosen occupation, Another important =-.
part is giving assictance to the student during the first three months after
having left the program, This assistance will be mainly supportive in nature
and is designed to help the student overcome any difficulties which might be

encountered in coping with the new occupational situation,

The model is a tentative one and the order of the activities would appear
to be a logical one., Implementers, however, should feel free to eXperiment

with the activities suggested and adpat the program to meet the needs of their

students, ‘
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IIl, Manitoba's Experience in Community Colleges
‘ A, Red River Community College, Winnipeg, Manitoba

NAME OF PROGRAM: ADULT BASIC EDUCATION

The objective of A.B,E, is:

To help adults, who are at a disadvantage because they are
lacking in basic communications, computational and problem
solving skills, to gain sufficient basic educational com-
petencies for entry to occupational skills training, or
further education,

Achievement of Objective

In order to fulfill this objective we offer the following
upgrading courses: |

1. OCCUPATIONAL ENGLISH:
This course offers instruction in English as a second
language to those who are seriously handicapped in ob-
: taining employment because of a lack of proficiency in
. . the English Language.

2. BASIC JOB READINESS TRAINING (BsJ.R.T.)
This course includes an academic stream (either Basic
Literary, Linc or 5-10) as well as Human Relations and
Pre-Occupational Orientation.

3. ADULT 5-10 (The old Level 3 and Level 2 courses)
This course is completely individualized. Students are
allowed to complete only the units of subject area mate-
rial that are relevant to the vocational course of their
choice. :

Lo ADULT 11 A & B (The old Level 1 A & B courses)
This course is divided into two sections, one of which is
science-based and the other arts-based.

5« Pre-Technology
Successful candidates are eligible for admission to tech~
nology courses at R.R,C.C.

6. Pre-Business and Applied Arts: v v
Successful candidates are eligible for admission to the
Business & Applied Arts Division at R.R.C.C.
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Placement Test

ADULT 5~10 COURSE

CORE AREAS:

5-10 CHART:

A

Performance scores on a Level Placement Test or a Test of
Reading Ability are used to determine the starting point
for each student.

To obtain an Adult X Certificate a student must
complete the core areas in Communication and
Mathematics. Students who want to enroll in
vocational courses that have science as a pre-
requisite, must complete units in science that
are relevant.

The Human Relations and Pre-Occupational Explo-
ration areas are optional.

The TRANSCRIPT replaces the old Certificate of
Attainment which showed the marks that were
achieved in each subject area.

A copy of this chart is given to each student
at the beginning of the course so that he/she
may be made aware of the units of subject area
material that have to be completed.
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PASIC JOB READDNESS TRATNING (B.J.R.T.) AT PED EIVER COMMUNITY COLLEGE

BeJoR.Te — WHAT IS IT ? : ' .
B.J.R.T. is a term coined by the Federal Department of Manpower and Immigration
for a program designed to serve some of the clients for whom present re-training
courses are inappropriate or inaccessible. The programs under B.J.R.T. therefore,
are adaptable to the special néeds of iden tifiable groups and have p;ovision for:
individualization of training within the program.
Objectives
Some of the major purposes are: training on the job, training in industry,
skill training, meaningful employment, further Adult Basic Education (ABE) training,
and preparation for various Federal and Provincial emplcyment programs.

Program Spzcifics

BeJeR.T.'at R.R.C.C. has three broad headings which are as follows:

1. Academics ‘
This aspect covers grades O~10; With the use of programmed materials, the

individual can attain an adult Grade X level. It is recommended that students write

the G.E.D. tests at the completion of their program.

a) Basic Literacy for Adult Development (BIADT)
This program covers grades 0-5 and involves the use of cassette tapes,
recorders and programmed books,

b) learning Individualized for Cenadians(LINC)

This progrém covers grades 5-10 and involves the use of programmed materials,

2. Development of Personal and Social Skills

A comprehensive resource book has been compiled for use by instructors on a
. students' needs basis. As pointed out in the preface of the resource book mutual

selection of topics by both instructors and students will result in maximum meeting

of students' needs. | - . ‘




3. Pre-Occupational Exploration ,

‘ This aspect of the B.J.R.T. program has been devcloped in the form of a
resource book. ‘The focus of this segment is as follows:

a) Work Experience

-

First hand expericnce of job situations may effectively complement the
other segments of the prégr&m. Students may ﬁént to spend periods of about 2-5
days on various job sitcs. -Bxperiences may ranze from observing and interacting
with employces to actuslly werking on the job, but in no case will students receive
payment other than the normal allowance. The student will also continue to remain
the responsibility of the institution.

b) Job Orientation

It ray be possible to usc existing facilities at Red River Community
College for a relalively short poriod each day or week to offer training and exposure
“o such skills as wood or metal working, automotive repéirs, typing, etce.
Selecvion of Clicntele

1. BLADE (0-5)

Applicants are suitable for enrollment if:

a) Academic perfcrmance is below "Grade 5"

b) Know English well énough to follow the directions in the tape-text and
understand what is read

c) level of intelligence is above the "retardzd" cntogory

d) There are no severe perceptual or other learning disabilities
2, LINC (5-10)

Applicants are suitable if:

a) Academic 1evéls are betﬁeen "Adult 5-8"

b) The job history has been erratic and marked by many changes in employment

. c) The student has had little or no job experience

d) Should not have a history of mental illness or retardation

12
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Method of Instruc*ion

1. BIADE (0-5) | | @

This program utilizes cassette tapes, tape recorders, earphones and programmed

booklets in the academic component,

Group discussions on various topics of concermn to students provide variety in

o
the daily rcutine, .

The use of films, filmstrips, slides and transparencies related to jobs and

careers comprise the activities in the Pre-Occupational Exploration component.
2. LINC (50}

Programmed materials brovide an individuaiized approach to the academic
component, Small group (2-5) and large group (10-15) activities are also methods
used in learning the academic component.’

The use of small and large groups is the main method used to explore Pre-

Occupational interests and the Social Personal area, . .

Course NDuration

The time will very with the individual but generally it is expected that the
duration of the course from 0-10 will be approximately 52 weeks.
Student Ratio

1. BIADE (0-5) .

Due to the extreme amount of individual attenticn required by each student it

“has become necessary to reduce the ratio by having two teachers per 15 students,
In order that BIADE students reccive‘all three compcnents, a teaching team with
a loﬁer tatio is essential, |
ege 30 BIADE students
l, Staff
. 2. LDMC_(5-10) |
In order that all s;c,udcnts have an opportunity to expericnce the parts of the .
three components necded, the ratio should not cxceed 10-1, -

13

ege 10 LINC siuder.s




-8 S

——

Iritake Dates

. Due to the heavy demands made by students after initial enrollment students at
R.R.C.C. will not be accepted on 2 continuous intake basis;
Intake will be cvery six wecks. : ‘ -

Assessment Period

o Rather than have students coritirue in a B.J R.T. program for an indefinte period
of time, students will be cssessed at the end of six wecks.
At that’fime an assessment of student prograss will be made. It may be that
training on the job or training in industry will better meet the néeds of the
student. vaso, such a placement will be attempted.

Cliert MHictorv

As a result of difficultics which have arisen over the past ycar, instiuctors
would like to have the following inforwmaticn provided by the referring ageucy.
' a) if the student is dicbetic or epilepiic |
b) if the student hus a history of mental illncss—~should have a Dr.'s recport
¢) if there are some specific physical diszbilities
d) if there are a number of personal problems.
Trenscrint
BeJoRaTe groduates will soon.be receiving a special B.J.R.T. transcrint which

will have a place for crediting completion of the. three components in either BIADD

or LINC .

A note will be recorded at the bottem of the transcript to contact A.B.3. ;

before referring the client to further training.

Appendix:1  PHE-OCCUPATIONAL-SOCIAL TRACKS IN B.L.A.D.E, (0-5)

Appendix 11 ONE BASIC JOB READINESS TRAINING CLASS (5-10) ;

Appendix 111 PRE-OCCUPATIONAL ACTIVITIES IN A B.J,R.T. CLASS (5-10) ;
‘ Appendix 1V PRE -REQUISITES FOR ENTRANCE TO K,R.C.C. COURSES

Appendix V A,B.E. TRANSCK1PT - F&D RIVER COMMUNITY COLLEGE

14
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"THE PRE OCCUPATIONAL ORIENTATION PROGRAM" B.J.R.T.

Preparation for employment is more than occupational choice or job
placement. It is a developmental process which includes educational planning,
self-identity, development of decision-making skills, as well as anawareness

‘of knowledge of employment opportunities. It must involve both the school.and

the broad community. It is obvious that the complexity of our society and ‘the
rapid changes In the employment scene requires a more sophisticated system than
is now possible. )
Since July 1973, thosexfndividuals concerned from government, educational
institutions; community agencies and business have been approached to
participate in the B.J.R.T. Pre Occupational program. : o
To date 140 companies of various size and diversity have consented to open
their doors and admit students from the A.B.E. division as observers. Some
189 students have taken advantages of this opportunity. 63 have found summer
employment in /74. 18 have been placed on staff with the firms where ‘
orientation took place. 1975, figu¥es look even more promising.
Second and third time around with different occupational goals or undecided ‘
students is éncouraged. 47 students have taken advantage of this possibility

'and confirmed their choice.

Procedures and implementation of the B.J.R.T.'s Pre Occupation Track as

| "set up" at R.R.C.C., A.B.E. Division are outlined in the booklet entitled

“On the Job® Orientation Guide.

YN
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. B, ASSINIBOINE COMMUWITY COLLEGE, BRANDON, MANI1TOBA
Following is a diagram of the way in which the Adult Basic Education
program has been operating for the past year., Further details of the specifics

of the Pre-Occupational Exploration work which has been going on the past year
is covered in the article in Appendix VI,

SKILLS

o i
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C. KEEWATIN COMMUNITY COLLMGE, THE PAS, MAN1TOBA '

The approach used at The Pas was based on an exposure to Life Skills and
Pre-Occupational Exploration activities for a period of six months,

During that time students concentrated on learning what thier skiils,
aptitudes and preferences. were in conjunction with how this information could
best be suited to Jobs and occupatlonal choices,

At the end of the six month period students were asked to do one of the
following:

a) seek employment

b) seek further academic training

c) Training - on-the- Job

d) Participation in provincial work activity projects of provincial
employment projects

1f the decision was to seek further academic training, stduents weie then
placed in a regular Adult Basic Education classroom until they had reached the
academic level desired, '

See Appendix V1l for a copy of the report on the B.J.R.T. course offered
at The Pas, '

17
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IV, The Role of the Teacher and the Counsellor
A, The Teacher

The teacher works with the students in providing the classroom activities

‘prior to work experience and job observation placements, ,

' The teacher also is the prime counsellor available to the students, The
object of this counselling is to help students make a tentative occupational
choice, pursue further examination of that choice and then to help in the
follow-up. i

The main role of the teacher-counsellor providing support in the follow-
up is to help the student overcome difficulties encountered in the non-classroom

setting,

B. The Counsellor

The counsellor maw be consulted and expected to provide individual
assistcnace for the student as he/she moves toward an occupational choicé.

It may be necessary to arrange Interest Inventory testing and at this point
the counsellor would be able to administer and assist in the interpretation of
such tests,

Personal counselling may be required and the counsellor would then be able
to wo k with the teacher in providing the support needed in order that the

student stay on the course until he/she has reached the desired goal,”

C, Combination
The ideal éupport'system for students in this program would be a team
approach of the teacher, the counsellor and the student in making.an occupation-

_al choice and following through on it,
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V. ADAPTATION .

A number of resources are utilized in implementing the Pre-Occupational

Exploration area in the Adult Basic Education program,
’ If you would care to receive copies of these materials please complete
the following form and return it to the address given:

6P 000 R0 PO PP PO OP OO0 00O EO OO IO OPO OO0 PO 0L 000 PELO00OBOOPOOOOOOOIPOIROTOEROEOOREODOES

3
Check off the desired materials

Social Track

1. Resource Book for the Development of Personal and Social Skills

2., Personal Growth Curriculum for Adult Basic Education in New Mexico

Pre-Occupational Track

1. Resource Book for Pre-Dcrupabienzl kxploration

2. V.1,5.¥, (Vocational Information and Bducation for Work)

———— e

Send to: Lila M, Larson

' Liesource Personnel
Adult Basic Bducation
C610 Hed§Rivef Community-~College
2055 Notre Dame Avenue
Winnipeg, Manitoba  R3H 0J9
786-6373 or 786-6125
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“1l- Appendix 1
B.J.R.T. IN BASIC LITEACY FOR ADULT DEVELOTHMENT (B.L.A.D.k,)

AN ATTEMPT AT THE PRE-OCCUPATIONAL-S0C1AL THACKS 1N B.L.A.D.E. ‘
lid Payne and Phyllis Jampson - Instructors

On the basis of the limited academic backgrounds and even morejlimited
writing skills of the majority of incoming students it was felt by the two
instructors involved that the most fesaible approach to getting the students
involved in any pre_Occupational-Social exercises would be the use of a
presentation-Discussion format, 7The presentation was to take the form of
either a reading aliud of a problem to the group followed by open class disc-
ussion, or the viewing of a related film also followed by an open class
discussion, J}ilm presentations were chosen because some students at this
level ( Adult 0-5) seemed to have difficulty at times in sustaining interest
in prolonged discussions,

IAt one poini an attempt was made to'integrate useful "life skills"
writing exercises, e,g, making out personal budget shéets} followed by
vdiscussion. The process of allocating expenditures was painfully slow abd
moreover caused, not unexpectedly, some slight embarrxassment for some

students who were afraid that other students might discover that they were

experiencing great difficulty not only in filling out forms, but also in ‘
actually managing their money,

In that large group ( at that time approximately 22) it simply was not
possible to deal with each case throush to o riccesuful solution of the
difficulties, ‘Therefore in a number of cases unsatisfactory attemp{s at the
exercisqs were accepted,

_The presentations were intended to follow a pattern- five broad areas
would be discussed following an outline on a chart in the classroom, A list
of relevant films drawn up to follow the chart would be utilized. The object
being to put forward as logical a presentation as possible for the class,
Initially the format worked reasonably well until difficulties began to be
experienced in the area of the delivery of the films, in spife of the fact
that the list was checked by the Audio=-Visual Départment staff, - and it was
felt By them that the said films could probably be delivered on the given dates,
However, some promised tilms never arrived and others arrived too late to be of
full value., While the point can be made that the dis¢nssicdsceould have been
held es the films arrived, it ceemed at that time that the disjointedness of
such an approach would have hampered the effectiveness of the exercises, ‘

One possible colution would seem to be the development of a film bank at
Hed River Community Colleje consisting of the particular films needed for a

vherent preientation of tie virole project, The exictunce of this special

A 231
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bank.would ensure the availability of films on prearranged dates,
Finally, apart from occasional visits by the students to the lecture
‘ . theatres in the college to hear speakers on Legal Aid and the Law, Consumers
Bureau, etc, the students involvemnt in the non-academic areas of the course
was suspended, Partly because of the knowledge thst the ones moving into
the LINC (5-10) segment would be exposed to the Pre-Occupational and Social
tracks anyway, and partly because in an area where it is most important to
inform and not confuse, it was felt that if these two tracks would not be
presented adequately the less harmful course of action would be temporary
abandonment of the tracks, Thus a haphazard presentation would be avoided,
Changes from this present position will be dependent upon required changesA
primarily in such areas as limiting group size and the improvement of available
films,

g
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RED RIVER COMMUNITY COLLEGE

ONE BASIC JOB HEADINESS TRALNING CLASS IN LINC (5-10)

Prepared by: R, G, Walmsley and H, Van Hartevelt

THE INDUSTRIAL CLASSECOK |

The class Helena Van Hartevelt and myself were to team-teach was made
up from 24 students passed to us from a B.L.AWu,iE,. ,course, from direct entry
sponsered by Man Power, and 2 few Provincial entrants,

With the excention of two Hew Canadians with lan.uage difficulty,
the students hai very little motivation and had many physical and rersonal
problems togethei with at the best indifferent work habits, The ages ranged
from 18 to 58 and just over half were wonmen.,

PEILOSOPHY O 3.J.12.7.

At the coumencerent of the course Melena and I mutually agreed

to a philosophy which we thonght would as closely represent that used in a work

environment., Ve decided on the maintenence of a ‘tight ship’. Students ’

would have to submit to a discipline related as closely to the work world as

we could arrange with the facilities availabl:. This was explained clearly

to the studenis on the first day and adequate reasons given.

Regular attendance, punctuality, order, tidiness, cleanliness
and good work habits were to be given nriority. All students had to sign in
on a time sheet vhich was closed by drawing a line across the column of
siﬂﬁatures at 3 minutes past 8 in the mornini' and 7 ninutes past 12 for the
afternoon session.

sesks hat aluays to be left tidy; both desks and chairs had to
be properly place! before leaving., Lo smokiugz food or .‘rink was allowed in .
class, Leaving class =t any time required permission which was given only
for Jjustifiable ressonu. Javins unof“icial;brenks in the corridors and use
of the phone was noliced in the early stazes. Slovenly sitting or working ' ‘

posture was vounced u:an,
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All academics were used ag the Job Load, times for breaks an? quitting
were sirictly adhered to. #ork was nobt allowed to ‘eteriorate into a
leisurely pace, a constant presszure was maintained on éll students.

At fiyst. the student resentuent was very spnarent but after two weeks
they began to feel a pride in order and tidiness, and even to the point at
expressing disgust witﬁ“the actiﬁities in adjacent classrooms,

It was surprising that in such a short time this had taken »nlace. As
an example of activities developin: at this early stare, one student, disturbed
by noise from the corridfor oulside the classropm, <ot up an’ closed the door.
This did not deaden the noise enough so he got up again and went out into
the corridor to tell the studenfs ti:ere to juieten cdown a bit 'as people in
the classroom wahted to work if they didn't' --- documentation from his
previous class had indicated him as being a person given to readily joining
in with making noise if there was the least ouportunily.

A second student noliced that other students sittings on the floor in the
corridor waiting to set into a classroom were leaving a mess of chip bags

wrappers and drinking cuns ete. on the floor. Ihey were asked not to act ' -

like peasants leaving the vlace like a niz sty.

~e

A personal endeavour vas made by teacl.ers to try and lead by example -
it was rarely that botn teacliers were not in the classroomn by 7.40 a.n. and

in spite of personal feelingzs teachers offerel a [acade of cheerfulness and
lively interest. This is psychologically important, for it shakes the student
out of their early morning tire? anproach to their work.

With regard to attendance and punctuality we started by threatening to
stop a half days pay for those who were late, but eventually Qe.modified this
fo a positive reinlorcenent method, iull attendance and no lates each week
was rewarded with = ~ri.ay alternoon off. Thouse laft on :riday afiternoon

~ +:

had the unenviable task o steisfyirs two instruesors on o2lmost a one-to-one

- ore o those left on his

.t

basis. The stwlents foor con il on anr hated Leir

own in ciass. warly actenluur o 0 ted ar b daily o tuenaue. lso improved.
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Two students who didn't merit the {irst Friday aftzrnoon off, the following
week were waiting at tue clasgsroom at T.l5 a2.1. and when aséed why they were
there so early, they gaid the; " just couldn't take = chance on the bus service
and that there was no way tﬁéy would miss getting the next Friday afternoon qff.
They had felt quite embarrassed beinz in class on thieir own.

after a couple oi" montis we {ounj thet although some students had

qualified for the afternoon off ther never-the-less came in in order to get

- extra instruction - they still wanted their ,eers to reali-e that this was

on their own decision an’ not beczuse they were late.

The inevitable of courze bccurred. One or two students who didﬁ't
gualify decided to taxe riday sfternoon off anyway. ‘e stopped this short
by saying that even i~ they had sick days in hand anyone away on ¥riday would

lose the days pay or if tiey were provincial entries tuney would be witndrawn

from the course. There ware no further cases of trying tn heat the system.

Again with recard to ©the tenchers beins in -ell be*ore time, we found
that students took this oprortunity to discuss rrivately with us personal
problems. There was notldn: unusual about students gettin. in early but
there was about them stay “ins haer after ochoot, Other stedents becorie more
aware of a particul:r stodent's need Tor odvice if *Gn diacussion harpens
during or aftfer classer, We Tevmd dhed 1Y ie Turing this carly free tiwme
that the students rpeak more freely anl «low fanil. ' oios ete, anl it ic
Auring this time the instrictor re2ally cete o 'mow tie studant,

We would sugeest also vith reserd to instructors' personal activities
that an endeavour should he made hy all B.J.A.7. inskruc s to try and have

coffee breaks tozether as [{reguently as possible. This we found of freat

%

value in facilitating an irter-chan_e of information a»out and exverience with

students, and tho exchanse of ideas with resard to the rrosranmme.
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NIVISION O ICIFEDAY,

8,00 - 9.5C sathe,

9,30 - G.50 {offes breai,

e

!
ft
it

vunctional znd/or tevelopmental Aealding,

9.50
11.00

J
]
N
*
o
o

iaci breaw,

Tepending on
occupational goal.

Jcisnce,
Jors icience,
fesantials of -nglisk.

1
—t
.
o

12.00

SN

1,6C - 1,40 Jsunan lelations
] ox ‘
Cuteb-un study.

1,40 -« 2,00 Colfesa hreall,
. - GG Fre-occupational Instruciion 3
2.00 e : pa L { Alternate days.

Beading Lahoratory

Resource.

Instruction like Lazal iid -nd Iutrition elc. ware slotted into morning

sessions as the Resource ra foms became available,
‘ Tield work,

Half or full days were zcheoiulaed at two weekly intervals.

Career exnosure.

At any suitable sta e ir tiw stutent's course arranzenents wore wade to
place some students in oulslde or_anidations uh@ré tuey conl” have a few days
exposure to the careers ol their choice in order to confiwm their selection or
even orovide them witn liwect ontry into employment.

ACADEMICS. -

The material used was prograrmed individumlised instruction - L.I.N.C.

New students were asked on their first day to write a parazrapn étating )
their personal ambitions an’ occupational coal. Tronn these paragraphs ve
gave each student a written indication of what vart of the progsramie they had
‘ to complete to fulliil thr requirerents of ensry to their provosed career or

4$0 courses leadings uv to thelr . rojosad career.
‘d - S Y

,'Egggg‘ 2(3
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A constant check was ent on the student's Tacum Chart in conjunction with '

. the individual student/subjecj files. The student/subject file contained all

the item check work pznsrs togethrr with the relevant unit checks; thé material
from each unit bein; stanled up on completion, This collation was also -the
basis of updating the vacun Jharts. Any extra work exercises given were also
filed.

It became very clear carly in the course that the present forxm of individual-~
ised iMstruction, although a convenience for'accepting nev students at any time

. during the course, it was not the nost effective delivery system for B.J.R.T.

type students. In general théir reading comprenension was tragically poor
and hampered them often to the point of frustratiorn in ﬁhe use of instructional
material,

There developed a tendancy to try and by-pass arsas of difficulty and the

need to Instructor-mark their work ani to keep 2 cleose watch on their student/

subject files became evident.

Because of vpoor reading perforrance these stwients have relied on oral
experience and there is an extremely good case for the support of a return to
group instruction with :izn oral content until the students reach at least
an Adult 8 standing.

To release some of the frustration ol attemoted self-instruction, to speed

the naturally slow vorker, and bo discipline the casuval minded worker certain

students were brought tosether te work on the chalk-board where they exposed
their activities to their neers. This was found to ve a very effective way
to improving their speed and efficiency, for they didn't wish to lose face with
their peers.

To some exten$t there has been disanyoirtment in that %he students
indicate so little transference from the well planned and.intentionedfsgégramme

offered by the Reading Laboratory, ani we [ound it necessary to supplement this ‘

activity with additionsl realin ; aloud. ifeading aloud had to be done in small

»

) R S ) ,. PR . N . e e . a . K LR .
F T(j grouns and it certainly L.gh-li_bied their difficulty in nandling individualised
.WJ;HE ) 2% v

3 . . o -
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instructional material. It uncovered failure to attack new words phonetically,

mispronunciation, the lacik of word meaning knowledg: an’ alsc the logical

interpretation of clause and phrase valves. The introduction of a sentence
with "although it is not necessary to" was enougzh to produce confusion of
thought and comprenension. Perhaps this is born out of the past philosophy

of "doing your own thing at your own comfortable level",

COMMUNICATIONS .

It was found that tryinz to devote equal time to develormental reading
and functional realing was hot a greaf success. Developmental reading
seemed to demand a prior experience of functiongl reading and to this end in
the next course we woull teacﬁ functional readinz first together with perhaps -
2600 Grammar and follow this up with developmental reading.
SCIENCE.

Here again B.J.R.T. students require a great deal of oral group instruction

~ just to fill in and introduce the material covered in the science section of the

programme and to show its relevancy to the students possible experiences.

PRE-OCCUPATIONAL TRACT 30, {MHAN HELATIONS.

Generally the Human Relations exercises were not accepted very well by the
students; the depth of study required was too greatvand tended to leave the
students more introverted thuan before, |

As longAas we kent to subjects that had a pracfical gsignificance, the
students tended to take wmart with interest. Qe therefore kent more to the
pre-occupational tract and integrated Muman Relations whenever the opportunity
presented itself.

We list later a ['»w of the items we know have worked well and have been
of benefit.

Career Clusters.

We.used many of the cluszters nrovided on ilm strip with cassette

commentary. We found in order to mzintain the interest of the whole class it
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* was necessary to show ulternately a male intersct strip and a fenale interest

strip. The class had to e tolé of the importance of xnowing juét how the

other person earned a living, .

Job Search Technique.

Thé material used for this instruction consisted of the C.li.C. slide
collection and scripted cormentary, and is normally delivered by two instructors
and is estimated to fake about onc and a half hours. iowever, we found that
with class participation in filling in the forms and the oral'supplements that
were necessary, it coul? well take three or four three-guarter hour periods.,

For a successful delivery a pre-class run throurh is very necesSary.
Films.
Findinz a Jobe.
Filling in.
A1l 16 rm film available from
the College L.,1.C. and suitable

to be used as the basis of
successful discussion. -

Good worx habits,

You and your ©nss.

Windows and .alls,
Barth and jlankind 1.

Barth and lanxind 2.

M M NI A A N A e e e SN e S

Futterites.

Human Relations Activitieg, .

'

"10 Peréons 1 am" series - ‘Je “ound this guite unsucessful in the two classes
with whom we have tried it,.

"Frustration Scuares' - This was a successful exercise.

After a series of abhortive attemtts at other luman Relations activities
we found that the medium of discussion was more successful than using activities
in which the students ia some way felt threatened.

The following topics stimulated a great cdeal of interest and provided a

real atmosphzre for devalopiny human r2lations. .

29
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o "Prearranged marriages are best",
RTINS
‘ "Spare the rod and spoil the child".
IINE] 3 : 71 ' . —
Wife's place is in the home". -

"Children should be the property of the State from birth
- to the age of five®.

"Walls and windows". (16 mn film, extremely good and with well
known up-to-date- T,V. actors taking part
in type cast roles).

We also found that the situation exercises we tried were successful,
particularly the follovin; two -
"Shop floor morality” (Is the boss fair same for ﬁilfering).
"One job - two ideal aprlicants".

FIBLD VISITS.

Convention Centre. (First day of opening).

The idea of this visit was to zcquaint the students with innipeg's latest
’ acquisition and witn the job oprortunities it offeved for full and nart-time’
employment. An employment ofiice was on site and the students were told

where., All failed to taliz the osrortunity nnd next morring three whom we

found were interssted in working theve were sent back to 4he :mploywent Cffice
to pursue the natter furibzr. - ‘e feel that more of tiic trp» of exercise is
necegsary to build uz zonrage in ~ur students so that ther will have the

confidence to make unassisted encuiries.

Man and Nature,

Some of the class hol never visited this museum . Lome students missed
the opportunity of scein; the more importrnt exhibits. Palk amongst the
gtudents éfterwards resulted in these students who had wantad their ordortunities
deciding to be more c¢xisloratory in the future,

One unexpected bonu: to this visit occurred wiien we went across to the

City Hall for a cheap Linet, o of our studentes had nover been in a cafeteria
gt

before and had avoided eweu veins tho one in the colle

Q experience quite havrassivs: ir Vb 2o A dn st o danied 5 lo what to
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choose to eat under pressure of people lined up behind them and the new-fangled

gadgets for dispensin_ food and drink in front of themn. This was a 'first!

for them and an important excrcice,

Rummage Sale,

This was run by the students at the néénxétréef drop-in Jentre".  ‘hen
vie fook our class to the centre they bouch®t and vere in fact, surprised that
they could get childrens' clothing ete. so cheaply. lany had not thought of
a rummage sale for this rurpose and in fact many had not attended a rummave
gale before,

legiglative Buildin::,

[

This was a 'first' for many of our stulents hed the Members been

sitting it would have been an unjualified success.

In summary, althou_n this rezort covers only the first four months of this

B.J.R.T. class it has produced sufficient feed-back to more then justify our
original philosornhy.

Students like 2 discinlined work-lay. Pernaps for the first time in quite
a while they ikmow vhat is expected‘of them and they know in vhat direction they
are going and they are hoporier fTor i, If the day is ordered and the students
are kept busy there is no problem at all with "digcipline'.

There will be, hovever, the odd student‘who can get nothing from the course
but this becomes verj arrarert in the lirst two months, At the end of this time
if he is rot benefitting from the course, then we feel for all concerned that he
should be withdravm from the course immediately.

Close contact with the Manpower Counseliors is we think of mutual importance
and we have had a great deal ol co-oneration from them. Both Helena and myself
found this course, wvhicit wo have shared up to date, the most tiring we have ' ‘
taught, but we have found it full of interest, sometimes frustratino, but the

"

r ly exriting thing has bee ih» marked chance in the attitude of the students
1 o -
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RED RIVER COMMUNITY COLLEGE
PRE-OCCUPAT 1IONAL ACTLVITIES IN A BASIC JOB READINESS TRAINING CLASS (5-10)

Instructors: Nancy Pierce and Delphine Henderson

Below is a list of some of the exercises that our class has done in the
Basic Job Readiness Training course, Most of the exercises were about one
hour in duration, It was found that if the exercises continued much longer
than this, the students became bored and lost interest, Also, the main point

of an exercise lost its impact if carried on for much more than one hour,

Exercise #1 To Work or Not To Work

Duration: 2 hours ( 1 hour on 2 successive days).
Method: 1. Read the story "Valentine Hates Hit Job" aloud,
2, Discussion of the following questions:
a) What do you get out of a job besides money ?
b) What satisfaction is there from knowing that you have done a
job well ?
c) How important is it to do what you really want to do ?
'd) What happens to people you know who enjoy/do not enjoy their work ?
e) Why do those who do not enjoy their work continue to work ?
3. Asked the students to consider whether he/she wants to/does not
want to work, .
4, Made a list of volunteered answers and handed back to the students
the next day.

Results

- Good participation of class members
- Enjoyed by the students
- Bvery student in the room said they'#anted to work rather than choose one

of the alternatives to working

Exercise #2 Defining Texms

Duration: 13 hours
Method: 1, Asked the students to form 4 groups ( about 4-5 people in each group)
2, Gave each group the following list of definitions

a) success b) aptitudes

c) interests d) personality traits

e) physical assets f) values

g) physical limitations h) achievements or accomplishments
3. Grouns had fto ¢or- 1™ w *h a definition for ea~ - the above terms

32
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L4, Each group had to hand in thier list to one of the instructors at
the end of the session T | ‘
5 Instructors provided some help where necessary
Results “
- Good participation
- Enjoyed working together in small groups

- Found some definitions difficult but all group ended up with definitions
for all terms -

Exercise #3 Defining Terms (Cont'd)
Duration: 1 hour

Method: 1, Class discussion of similarities and differences of the different

lists
2, Class discussed implications of the differences with regards to

work or Jjobs

Results

- Students all participated

- Seemed to enjoy the feeling of competition with other groups

~ Grasped the meaning quickly

Exercise #4 Defining Terms (Contd)
Duration:l% hours

Method: 1, Divided the class into two groups
2, Discussed the following sets of questions:
Set la) How does an individual's aptitude influence job selection
and success
b) How do a person's interests lead to occupational opportunities ? .
c) What effect do values have on satisfactory Jjob selection
and success 7
Set 2a) Why is self understanding of personality traits important
to wise job selectioh?
b) How does awareness of physical assets and limitations
contribute to sultable job choice ?
c) In what way do past achievements contribute to finding the
right job and succeeding in it ? ' )

Group 1 discussed Set 1 A ‘

Group 2 discussed Zet 2
Group 1 discussed Set 2

Group 2 discrssed Set 1 -

33




Results

. =See results for Exercise #5

Exercise #5 Defining Terms (Contd)
Duration:1 hour

Method: Both sets of answers were handed out to all students

-Groups discussed and explained thelr answers
~-Discussed and questioned other group’s answers
Results
-Went falrly well
-Both sets of answers were fairly similar, Therefore the qiscussion of answers
was not argumentative but rather explanatory in nature,

Exercise #6 Self-Appraisal

Duration: 1% hours
Method: - Handed out the "Survey of Interests" form
- Gave students enough time to complete the form
- Instructdrs aided the students with any difficulties iIn interpreting
guestions
Results
- Did not go well
- Students did not like filling out the forms

- Students found it boring and saw no paoint in the exercise

Exercise #7 Surveying Marketable Skills

Yuration: approximately 1 hour
Method:
~Read aloud "The Case of Karen" (Students also had a copy of the story in front
of them)
- Discussed story considering the followiﬁg questions
a) What skills did Karen have ?
b) What jobs or training might Karen's skills qualify her for?
c) What did the counsellor in the story see in Karen's story ?
d) What skills are common to several jobs ? ( e.g. working with other people,
organizing facts)
- Wrote volunteered answers on the board
Results
- Class enjoyed the story .
- A1l participated well 34




-28-

- Came up with some good points

- Exercise was easy to follow and easy to contribute to

Exercise #8 Surveying Marketable Skills (Contd)

Duration: approximately 1 hour

Method:

- Distributed a copy of the form "Analyzing Jobs into Skills" to each student
- Gave studénts enough time to complete form

Results

- Did not go too well because they were bored with the form

- Students had a hard time understanding what was beilng asked

VExercise #9 Awareness of Career Clusters

Duration: 14+ hours
Method:
- The day before the exercise, the students were asked to bring in about
15-20 job want ads from either of the local papers
- Class was divided into 4 groups (of 4-5 people each)
~ The following six headings were written on the board:
a) Clerical related occupations
b) Health services occupations
c) Nachining occupations
d) Mechanical and repair
e) Sales occupations
f) Personal services occupations
~ Kach group was asked to place theii ads within the correct category
Kesults
- Exercise went well
- Students enjoyed working in small ‘groups

-~ Were kept busy for the entire time

Exercise # 10 Awareness of Career Clusters (contd)
Duration: about 1 hour
Method:

Instructors prepared a list from the class groupings

Went over these lists

t

Discussed why certain Jjobs should or should not be included under certain

categorien

Honded out categories 25 listed in “Developmenti of Pre-OCCuE?tional Skills"
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- Discussed the similarities and differences of the lists

Results
- Went well

- This exercise caused considerable discussion

- Students seemed to enjoy it

Exercise #11 Awareness of Career Clusters ( contd)
Duration: 1 hour
Method:

- Handed out to each student a from made up by the instructors based on

career clusters
- Tried to get students to make an occupational choice
Results

Did not go too badly although it could have gone better
Did not 1like filling out forms

Were not sure of what was beiﬁg asked

Gathered some infermation on the type of information desired

Exercise #12 Career Clusters

Duration: 2 hours
Method:
-~ Students were shown 2 films:
a) Careers: Sales
b) Careers: Clerical
- Were told what to watch for such as:
a) What jobs fall in each category?
b) What skills are needed for this occupation ?
‘¢) What advantages are there to this field ?
_ d) What disadvantages are there to this field ?

- Discussed these questions and answers were written on the board

»

Results

- Went well

- Class had a good discussion

- Many points were brought up and questioned

- Students concntrated zreatly on the films because they knew what to look for
- All students responded well

- Students seemed to identifv with the films
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Exercise #13 Telephone Manners:
Duration: 1 hour
Method:
- Class watched the film "1f an Elephant Answers"

-~ Class was assigned to write a breif summary of what they thought the film

was about and what some of the main points were

Exercise #14 Telephone Manners (contd)

Duration: about % hour
Method;
- Discussed the film and its major points
1, Things done wrorngly when answering a phone
2. Reasons for answering a telephone
3« Things to remember when answering a telephone
Results '
- Students enjoyed the film
- Were able to remember the major points and main idea
- Good discussion resulted ‘

Exercise +#15 Application Forms
Duration: about 1 hour .
Method:

-~ One week prior to this exercise, students were asked to bring in one application
form from any one place

- Discussed what things were asked on the different application forms

- Divided information intoiB sections:
1) personal information
2) infromation about schools and training

3) previous employment history

Exercise #16 Application Forms(contd)

Duration: 1 hour

Method:
~ Students were asked to write what they thought was being asked for with each
of the above points ) ‘

e.8, Personal information - number of dependents, how nany people the

.applicant is supporting

E;V
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Exercise #17 Application Forms (contd)
Duration: about 3/4 hour
Method:

- Discussed whét items are found on applications and divided them into the

"

following groups:
1, Items found on all application forms
2. Items found on almost all application forms

3, Items found on about half of the application forms

L, Items found on very few application forms

Exercise #18 Application Forms (contd)

Durations® approximately 13 hours

Method: ,

- Discussed orally the terms of the application forms

- Discussed what was being asked and why it might be necessary for an employer
to ask those things of a possible employee

Results: t

- Went well

- Students particpated in the discussion

- Seemed interested and seemed to apply the 1nfoé%ation diSCussed to the actual

work application forms

Conclusions

The previous exercises have been completed by the 5-10 class in a Basic
Job Readiness Training program at Red River Community College, A number of
additional activites will be carried out by staff*nd students as the class '
continues to work on completlng their course,

The exact nature of the activities will be decided upon by the teachers
and students, After yhe Qtudents have completed a minimum of class exercises
the students are eligible to particpate in job observation and work experience
activities. - Then students will be expected to make an occupational choice.
Several work experience exposures may be necessary before aﬂbccupational

choice can be confirmed.




PRI N [ I Ry 4 ~ XTI S

Appendix IV

3 : -32- "
;1 ADULT BASIC EDUCATION s
oy - / SCIENCE

¢  PRE-REQUISITES FOR -
ENTRANCE TO R.R.C.C.COURSES

ARULT 10

- Auto Body Repair

xX | x
<
x
x

Automotiver Mechinic Repair

: Barbering

+ Carpentry and Woodworking

-

Child Care Services

p Clerical BookizgReeping
t % Office Machines

»  Clerk Typist

Diesel Mechanic-Transport

Electrical Appliance Servicing

Electrical Course’

X[ X | x| x
X| X | X | Xx
X | X | X {x
X| X | X | x
x
x

Food Services

Hair Dressing
Beauty Culture

Homemakers Training

x
x
X | X| X| X | x

XXXXXXXXXXXX
x
x

Machine Shop Practice

x| x

Masonry

Painting and Decorating

Plumbing

x| x| x| x -
x| x X| X| X| x| x| x
= x| X[ x| X%
x X[ X x| x| x| %
* x| x| x| x| x| x
*
> <

Sheet Metal

Uphoistering

“Watch Repair

X
X
X
.Practical Nursing : X X
X
X
X
X

Welding
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RED RIVER COMMUNITY COLLEGE

Adult Basic Education, Extension Division
. v WINNIPEG, MANITOBA

Transcript

This is to certify that & ) . has met the requirements

for Certificate of Attainment at the Adu’t __ Levelin the
Adult Basic Education Course at Red River Community Collcge commencing

19 and ending " 19

and has successfully completed the following aréas:

core ‘ supplementary
COMMUNICATION
' MATHEMATICS
SCIENCE(op‘Nona!)

HUMAN RELATIONS(optional)

PRE-OCCUPATIONAL

EXPLORATION
Dated at this day of 19
Signed:
Slpervisor: ADULT BASIC EDUCATION PROGRAM
CUA-0-180
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COMMUNICATION — SECTION I: Writing Siills

4 LY

UNIT

e CONTENTS

SATICFACTORY
COMPLETION

SENTENCE STRUCTURE

. R I
Verus and their subjecrs; sentences and fragments; ¢lag: es

SENTENCE STRUCTURE

Sentences, fragiments, and run-uns; ceordinativn o« subordination

PUNGTUATION AND
CAPITALIZATION

Sentence types; punctuation; capitalization

SENTENCE WRITING

Comuininyg given nuics Into single sentences

PARAGRAPH WRITING

Combining give.n notes into a paragraph

USAGE Subject-verb agreement; .iiegular verbs
SPELLING
SUPPLENMENTARY

DDDDDD#DD

COMMUNICATION — SECTION H: Ruading, Skills

UNIT

CONTENTS

SATISFACTORY
COMPLETION

WORD ATTACK

Sight vocabuiary, context, dictionary skilis

VOCABULARY

Word puwer and context

COM=iE:iENSION

Lieial, interpretive, 1aie

STUD Y SKILLS

Study habits, test taking, te..Looks

LOgo| g

SUPPLEMENTARY *
MATHEMAYE L~ SECTION |: Core l rogiam
e e ' ) o SATISFACTORMY |
Uit 1 CONTEN COMPLETION

wddition; saptre

VL NUMO SR e w0 g wltiphication; division; averages:
- ) HERT G et g wl i Ty
FRALCTIONS Readi. g, Wi addioun, wautraction; order of | 2. iGhi; probiem solving

DECIMALS

Reading, w0 rowding otf; addition, subtrachiuay mult,pircation; division: order
of operation; [100len « alving

RATIO AND PROPORTION

Ratio; nropurtean; raies

Al

OOgoo;

PERCENT Gperati ns, prubtem smvmg. suple terest
MEASUREMENT Time; totance. hgud, woigr  distance GONVErsaas, (i 1 conversion. weight cenversion
MATHIATICS — SECTION 1i: Supplemeatary rogram _
N SATISEFACTORY
UNIT CUNTENTS 'O’V‘PLET‘O;‘J

PLA. T CUOOMETRY

Ling; plune. wirtie; enies; polygons, paraltel hine s

ALGEBERA

Integers, teriniwtog,  MONGILIAIS, exponents; polynomials; esuations

" GRAFHS

Lincar; bar; broken g, circie

SQUANE 1. J0T AR
HY o (ENUSE R E

Square rout; hypotenuse rule

-

APPLICATION OF PLANE
SOLID GEOMETRY

identification plane and sohds; peri'meter; areas of plane:s; velume. surface and area of solids

SOL VING PROBLEMS
ALGEBRAICAL LY

ey probifess

N-is:izr and age provlems; rectangie and digit problen:g; imxtare and raio problems;

Aruitoxt provided by Eic:

41




. SCIENCE (OPTIONAL)

SATISFACTORY
| {
UNIT . CONTENTS COMPLETION

CORE Scientific method; metric system

‘TG\AYAND PHYSIOLOGY | Body systems; organs; functions

MATTER - States; composition; properties, other groupings; changes

‘ENERGY Kinds; conversions; sources

n){n]{n]{=]=)=l=

HEAT Sources: transmission; expansion and contraction measurement; electricity
ELECTRICTY Static; from chemical reaction; circuits; measurement; magnetism retationship; application
MACHINES : Work; efficiency; power; mechanical advantage; {evel avnd inclined plane; wheel and

axile; puliey, wedge; screw; examples; applications

HUMAN RELATIONS (OPTIONAL)

- : SATISFACTORY
UNIT CONTENTS ~ |PARTICIPATION
THE INDIVIDUAL Strengthening self-image; clarifying values; understanding and describing emotions; D
decision-making and problem-solving .

THE INDIVIDUAL Group co-operation; communication skitls; family life; basic concepts from leading D
IN RELATIONSHIPS psychological theories

THE INDIVIDUAL
IN THE COMMUNITY

Current social issues; community agencies and resources ’ D

—‘ 3
PRE-OCCUPATIONAL EXPLORATION :

" NTS SATISFACTORY
uniT _ . CONTENTS COMPLETION

INITIAL OCCUPATIONAL | Implications of different occupational choices; decision making skills; knowledge of self;
EXPLORATION .1 knowiedge of career clusters

‘OCCUPATIONAL ) . ) RSP R . R
PREFERENCE Actual work situation; training institution explorauon;_makmg an ocF:upationaI preference
TENTATIVE Indepth study of occupation; job search techniques; making a tentative occupational’

OCCUPATIONAL CHOICE | choice

OCCUPATIONAL . . L . .
CHOICE Preparing for entry into; training institution; employment; training on the job; others

Oo|o|ag

Adult 11 A Applicable ] Adult |1 B ~ Applicable  []
' Not Applicable [ ] Not Applicabie []

This Transcript is a satisfactory requirement for _
"It the student wishes to enter another course, the matter should be discussed with the Adult Basic Administration

Staff,
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Wo ¢k Experience
"14/15

~by bek Experience Co-ordinators: Glen Milliken, Pat Porter, Bruce McLeish
and Janice Fraser.

"What has been going on at A.C.C. in the Aduli Basic Education programme
in terms of work experience and the pre-occupational track?" .

Although the year is not over in all the communities where A.B.E./B.J.R.T.
has been conducted by Assiniboine Community College, the time is ripe to
recap. some of the developments this year in terms of Work experience and
the ?re-occupational track.

To place this account in proper perspective, it 1s necessary first of all
to examine briefly the objectives and underlying philosophy upon which the
Pre-occupational Component of the Adult Basic Education programme is based.

The Pre-occupational Track in A.B.E. as offered by Manitoba's Community
Colleges 1s designed to '"enable students to obtain firsthand information
about the World of Work and to get information about themselves that will
assist them in crystallizing an occupational choice." 1 The conceptual
model developed as a means for realizing this objective consists of three
stages: Awareness, Exploration and Preparation. To accomplish the career
development, four units of activities have been differentiated. The
following diagram illustrates this model:2 ‘

lInstructional Planning and Evaluation, Community Colleges Division,
Draft Resource Book for Development of Pre-occupational Skills in the

Adult Basic Education Program. December, 1973 p. 1.

zlbid, p. 4a (adapted).

-
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It i8 the second stage of the model with which this article is concerned, the

Exploration Stagé.

‘ After a student has made a tentative occupational choica, arrangeizents are made
for him/her to engage in a real exploration of an actual work situation. The
major purpose of the exploration is for the student to find out firsthand whether
the role requived by a worker in the occupation preferred is one that he/she
would want to adopt. Students are also given the opportunity to explore an

occupational training programme if they wish to find out what is involved in
training for a particular type of work,

To help students find their place in the World of Work

gpend about one-fifth of our mature lives - 1s indeed a
For the siudent who is undecided

- The place where we
challenging endeavour.
as to a chosen vocation, our role as work ex—
perience co~-crdinators must be to guide and direct that student into a field of
work that ne/she likes to do and is capable mentally and physically of doing.
We nust expose the student to appropriate work situations.
can take place the co-ordinator must lay the groundwork.
spent contacting the different trade con
so that they will sllow us to
cf time.

Before such exposure
This means many hours
tractors, employers, and iustitutions
place students in their care for a limited amount

A five-~day experience is preferred but
the student and the particular work situation in which the student is involved.
At least two days is generally desirable in order to alleviate the possibility
of lnaccurate first impressions. Some employers, however, prefer co provide
ouly a tour of the premises with time for questions. Such a visit can be very
‘bc-neficial but as in most cases of learning, wo

! c have fouud that siudents pesd
o “geL their hands dirty" or in other words to “do" something rather than just -
watch or be told. o

this varies according to the needs of

Organizing work experiences for our students 1s
us has found it extremely rewarding, it has also had it's disappointments. How
do you feel when you receive a note from an employer stating that the student
“was prompt, efficient, and a willing worker, but it is against our policy to
hire Native people?" Vhat do you say when an irvate employer calls to ask,

"Where the * ! * {s your student? We have activities organized for him this
morning but he isn't here".

no easy task. Although each of

Particulary in the rural areas najor problems have been enc
vork experiences. There dappears to be a reluctance on

accept native students. The lack of local industry in
greatly limits the opportunities for

ountered in arranging
the part of employers to

many of the small communities
job exploration at the.course location.

Many of the students have family obligations which prevent them from leaving .
their home comnunity. Even when it is possible for them to be away from their home
for work experience, the problems of transportation and accomodation are ever
present. If female students need to move to a larger centre in order to obtain

the preferred work experience, it seems particularly difficult to secure extra
funds for themn. Many native students do not have driver's licences, thus their

46
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chances of travelling even a short distance to a neighbouring town arde non-
existent. While we have outlined some of the difficulties involved in
arranging work experience situations for the students, this 18 not intended to
paint a bleak picture of the situation.

The benefits for the students involved in work experience have far outweighed
the aforementioned problems.,

Taking the students out of the academlc stream for a week and placing them in
"an on-the-job situation not only helped the students to solidify vocational
goals but also increased significantly their motivation upoa returning to the
classgoom. The work experience served as a strong incentive for the students,
encouraging them to master the basic skills so that they can move on to the
next step, whether it be immediate employment or further training. It was en-
couraging to see students become more self-confident in striving toward their
vocational goals. Not only did the activity foster the development of social
skills but also in some situations it was helpful in identifying weaknesses in
inter-personal skills. One girl who is still far from finishing the course
especlally benefited from the work experience as she now knows some of the
social-human relations skills which she will need to develop before entering
her chosen vocation.

Students were especially pleased when permanent or part-time jobs materialized
as a result of their work experience. 1In fact, it has been interesting to note
that lately some employers have been offering their services, as they feel this
may be the training period needed to secure summer help.
Many employers in the community have gainad insight intec our programme and view‘
the course as a positive developmental activity for the community. Also, the
employers (and other members of the community) have changed their opinion of

many of the students when they found how sincere they were to find a place in

the community which would benefit not only themselves but also the community.

It has made our job easier because the employers have been So co-operative and
supportive of our programme.

Another valuable outcome has becn the closer relationship developed with
sponsoring and support agencies such as Indian Affairs, Rehabilitation Serwieces
and the Manitoba Metis Federation. Their involvement in the work experience
activity gave them a much broader look at A.B.E./B.J.R.T. and a much more
positive outlook.

We are all working togethér to help people find jobs which they will be able to
do well and which they will find personally rewarding.
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Occupaticnal areas in which students were successfully placed for work
experience this year have included the fcilowing:

Conservation Fleld Vork

Nursing

Teaching

Plumbing

KHairdressing

X-Ray and Laboratory Technology

Secretarial Work

Social Services and Counselling

Photography

Veterinary Assistance .

Business Management

Small Machine Maintenance

Electrical Construction
The above list indicates the broad spectrum of occupational fields
involved in work experience. ' '

Now, let's take a closer look at some of the experiences our students
"had this year. 1In the following pages are included written commentaries
by a few of the participating students as well as some of the employer's
comments. )

Pholog? aﬁ'fliy

[N

Ken Blatz of the Neepawa Photo Studio was pleased to have Gordon Williams
placed with him for one week.

. "Gordon has a natural flair for photography. He will
: need complete training in developing and enlargements.
I would be interested in employing Gordon after he
has completed his course.’ ‘
~-Ken Blatz, Neepawa Photo Studio

‘ (This employer has written a complete evaluation to Red River Community
?7" College recommending Gordon for admission to their photography course.)
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Appendix VIT

Pirat Couzse in Baslc Job Roodiness Training Complated at
Yeowatin Cousunity Collesa

Poyggy Wilson . ) ' :

- Ve Havé juzt completed a pllot projeéﬁ tn pasic Job Rezdiness
Trainirg. Althoﬁgh othor exess have also condusted Joo Rgadiness»l
courses this yeax, I feel thut ouio Luo basn dLffercnt--unique?
we'va gono through varylng stugad of succasg~-sonetinos fealing that
no sucecsa was proescnt at all--yvet conicinuing and finding that after
every winter thor=s i3 a gpring.

¥ ghould ciplain thet the pﬁzpssm of Basic Job Readiness

graining vas to provide for the gpeciel noods of tho pbesically hacd-

coro vnamgcloyebles. At Reewatin Community College in The Pas ve work-

ed from the premice that very vexy fow giulse oroe unemployoble., Thet

4¢€ given tho opportunity, anvironmant, and oncovragement, we can all
Yo worthwhile, contefbuting citizenc.

Using “onvivonment” and venoouragonent® as koy factorg, X
. firpt get out to find what tho stulents' noeds wore. Tho clags was
corpriszcd of adulte vorying in age fron 18 to 45.--in acedemic hack-
ground from grads cno to claven.

1 had tﬁa claésxoom complately clecared of furniture. As the
‘studenzs errived and vera registercd, I took them teo their new, ampty
clasurc-om.~ When cveryona had arrived we sat on o circle on the £loor
ard {ntroduced cach other., it was & puceling and frightening experiencs
for ooma ~but caxtainly a new oxpérienca for all, inzluding mygelf. X

apsured them, and tricd €o vucure myself, that this was ‘our' classroom,

to furnish as we choaa, to lerve unfurnighed if va ¢hocas It was our

ERIC
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rosponaibllity to ecquire any furnichinga that wa wanted for the clags.
o 4 P f:;’l:r't a I - 4+ '
For & good part of that cay tho studantic talked ebout and

searched for thelr furnlchings. Io a xeaulin, tho elassrcon now has two

¢hostoxficldy, two casy choirs, coffeo toble and end tables, £o 4*xat
tables and a beauvtiful wall mural whioh the gueys fn the clars paintads
T should mention that two of the siuvdents wonted deshz. I wasn't hard
to f£ind ﬁhese.

During all this timntx hzd noticed that tvo of this students had
pot participated ond waze axﬁ?emcly ghye Talkiung this a¢ a cua, I repeat-
edly maeutioned that vhinever we wero worliing in ¢ha clagsriom, the ctudents
A4id not have to participatc unless they wanted to., Scue expredded a
déuire to tskn tha risk, others scensd to fcel comfortahle watching.

At tha and of cach day I keapt a journal (mbigetive ond
objectiva) ag to what L had seen and felt heppening that day. =Every
tvo wesks the studenta‘marked their prcgrc%?, ey they themselves feit
thay had prograssed, on & continnun from 1 to 0. Looking back now
at tho journal; ond ot tho contlnuwwss, X find rawerks that ore invaluable
to e in evaluuting vhai hag happe;ad duzing ths past siz months.
Réﬁaxkﬂ iikex *Today lornb-oxaniled Lor the £irst time in throe weeks,
Up to thig point rhe has sat by tha window, ioohing out all day, ncver
goeming to qéear or seae anvthing thatt was golng on in the elassroom,
yet coming every day."” Two weeks later X noto that ve wera working on
a pection in Citizenship and Govornmonts We telked about_different ways
that decisions can be made and I wes leading an cxexcise on “consensus®.
2@9 g&t in a olrcle, cach of us syging vhat coloy we wanted one wall in
the classroon o ba pudnted. The stuwdents were all exclteds By 43130

that aftornoon, Urs#rze and X wera the only onas left, osveryonos clse

50




h;d given up. She wanted the wall to be painted bluo, I wanted i¢ ¢o
be multicoleored. Sho had goﬁe through gstages of whispering, laughing,
juuéing up and down on the chair, and shouting, with more entlingdinunm,
moras determination, and mors participation than anyone else in tho class.
" It took £iva to six wecks to get-to_that stage, but gha had done it on
hor own,.with no pushing, and'now csuld feel the success completely for
hersel?,

X £6el that it was really dmportant for the studonts to ba
ablo to experience what thoy were learning--for somehsw, without thet
oxpérience. one can ncver tell if ong has in fuct 1earns'n' It was also
1mpo¥tant to invoive ss many pacople frem the conmunity as possible--zs

spaeakers, visitors, and as hozts who invited the students to their hcmes

cr places of business, This made the studants fact thah.tney worae part
of the community.

We wont to the bank ag part of owr sivdies on Honey Manageneht,l
Wa opened bank accouats ond really tried to budget so that we could make
& monthly deposit into our ‘gavings eccovnts, Eome of they students had

nevexr been in a bank befora.

The ccurse covered tho areas of Money MHonagement, Cosmunity 1 A

and leisure, Health Lducation & Family Life, Cltizenship ond Governmznt,

Job Exposure and Work Experience. ALl these were bound with Self- ".f A
Diséovnry and Self-Evaluation. After thesa arcas werémcovered the R .
students took a weck to lock for summer employment. They are now out %\"
working for tho gummers  Some will return in tha fall to further a ' .
academdg upgrading, Others will go into On-tha-job Training. ' ‘
' I know it's too goon to say it has bzen a huga guccess. FPor
ma &t 16 enough to feel that I learned a tremsndous amount by learxning
how to be patient, how to have faith in others, end mostly how to star

from®"whera tho astudents are at.” Y& is good to ses students who would

51
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pot speak, ncw tolking freely. It ds good &o sed laughing and happiness
without alcohnl or drugz, I dop't. know hovw long this will lest. That
is why I think follow-up is extremoly lmportani. If thers s no follow-
up, how can we cvaiuvnte whothex knovledga asgquired in the Basic Job

keadineas Training courso ig ever utilized in the “working world,® Pos-

sibly i%'s cnough to know that thae studcnts lexinad bow to naka T

decislions, and theyefora, will know how to live uwith tho consequoncss
of those decisicnz. - _

with uvhet welve learned, vhat we'vo preriencéd thig yeat,
noxt year promicsas Lo hield alet of emcitemcnt, a lot of adventure.
Our asw clogces arrive in Scptombere Py 4han, we liope to have had
tinoe o wriis choun our cupaxiices and Lngorporctoe them into the over-

all devaiopment of (h2 prograns

ke




B.J.R.T, at the HOurH MAIN DROP -In Center Appendix VIII -

NORTH MA1N DROP-1N CrNTER

Activities in Social and Pre-Occupational Tracks in a Community College

Satellite ‘

1. Provides a'"place to belong'"- develop a feeling of"belongingness"

2, Opportbitu to organize - socials, rummage sales, picnics, taseball games,
riverboat cruises

3. Have time to "come out of their shell", They're encouraged to do that, but not
pressured - '

4, Get part-time jobs - employer asks for help e,g, carpet dealer

5. Student Council - responsibility - plan and handle money

6., Work exposure throught the Work Exploration Coorxrdinator, Sam Mandziuk

7. Participate in making decisions about how the Center'is being run and what
they want from it

8., Go to R.R.C.C., zym for sports and to Aberdeen School

9. Exposure to R.R.C.C, to get acquainted'with it e.g., Dialogue Day, gym, speakers

10, Build self-confidence - encouraged, not put down

11l. Life Skills - individual and group, Learn how to function as a group and
to communicate more effectively

12, Field trips to lManitoba Theatre C”nter, Warehouse Theatre, Art Gallery,
Planetarium, Museum of Man and Nature .

13. Speakers on various topics - many topics are suggesfed by students
e,g. Consumers Bureau, Labour Board, Cancer Society, Nutrition, Leagl

Aid ‘

14, Films, Conrack, Consumers 'Bureau, Smoking, Drugs, etc.

15, Hire staff to clean the cnter

16.Maths and Communications Adult Grades 0-10

17, Science available at 200 lsabed Street, Winnipeg

18. Learn to make their own decisions instead of being "told" - choose what
they want, not what others want.,

19. Had a one day staff-student in-service, Students shared their goals for
_being at the Center,

20, Learn to speak out and to take risks.,

21, See teachers in a different way-than the traditional teacher-student

realtionship




A student who graduated left this very touching letter with us.

"o It May Concern, everyone who has help me"

I thank you from my heart for your help and all your firendship you
have given me, 1 cannot express my feeling to any of you because I do not
know how 1 feel, lxcept very happy., 1 know I will leave a very good part
of my heart and soul to all of you, So from the bottom of my heart to all
of you. '

Peace Love and Happiness

to you and your family

Ray

This student is 18 years old and now in Vancouver, This was rewritten as

“he Wrote,
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A poem that some students wrote for the staff at Xmas time,

Drop In Cnter we are glad

That you came our way

For all us weary soals

have found hope,

We cannot stress the respect we feel

For the few of'you

You've helped us set a goal in life

And you'll see us through

Now with Christmas coming around

- We'd Jjust like to say

For all the patience you have had
Merry Christmas and Happy New Year

5]
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B.J.R.T. STAFF Iff MAN1TOBA

Red River Community College

Pre-Occupational Exploration

Basic Literacy for Adult Development (0-5)

Ed Payne and Phyllis Sampson Room E304 , R.R.C.C.

Adria Burkhardt (Qs5)

North Main Drop-ln Center

394 Selkirk Avenue

Winnipeg, Manitota

Learning Individualized for Canadians (5-10)
Nancy Pierce and Delphine Henderson
ROQmAE305' R.R.C.C,

Helena Van Hartevelt and Kamilla Siewsankar (5-10)
Room E303, R.R.C.C.

Work Experience Coordinator

Sam Mandziuk, C610 , R.R.C.C.

Assiniboine Community College

Julian Gorchynski
Supervisor Community and Extension Services

Brandon, Manitoba

Work Experience Coordinators

1, Pat Porter

2., Bruce Mcleish

3. Glen Milliken

4, Janice Fraser

Address: Assiniboine Community College

Brandon, Manitoba
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NEW PROGRAM PROPCSALS
MULTI-YZAR PLANNING II
ADULT BASIC ZIDUCATICM PRCCGRAM

RED RIVER COXMUNITY COLLZGS

THS UTTLIZATICN OF TIZ A.B.T. DIPARTMZNT IN PrOVIDING REMEDIAL
PRCCRAMS TC PROSPICTIVE AND PRESINT STUDINTS IN THE RED RIVIP
COMITUNITY CCLLEGT.

A.B.E. COURSES AT NO COSTS TO STUDZINTS.

INCORD(.JPATI‘;‘TG Ti[z OPZPATICY OF THS WITMNIPEG ADULT ZEDUCATION CINTRE
WITH THS FZD RIVIR CCMMUNITY CCLLEGS.

FEASIBILITY STUDY OF COGNITIVE MAPPING AND ITS APPLICATION TO THE
A.B,E. PROGRAM IN PED RIVZR COMMUNITY COLLEGE.

EXPANSION OF A.B.E. OUTREACH ACTIVITIES T METRO WINNIPEG.

A.B.E, CORRESPONDENCE PEOGRAM.

A.B.E. AS TRAINING IN INDUSTIRY. , .
G.E.De PRIPARATCRY COURSES.
SPECIFIC TRAINING FOR SPECIALIZZD JOBS.

INDIVIDUALIZATIC!! OF THZ A.B.E, ADULT XIB COURSE AT RED RIVER
COMMUNITY COLLEGE.

TRAINTNG PAFAPROFZSSIONALS.
BURSARY FOR WOPKING ADULTS.
INSTRUCTION VIA TELEVISION.

BUSTNZSS EDUCATION CCMPONENT TN OUTRZACH CENTERS.

NEW CARSERS FOR WOMZN,
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CAREER AWARENESS AND EXPLORATION C.G.C.A. Vancouver, B.C.
ADAPTATION TO YOUR OWN SITUATION

In considering how you may adapt the model used in Manitoba's Community Colleges

you may wish to consider the following questions:

1. Does the Pre-Occupational track have value for your student population ?
If so, what part(s) in particular ?

2. What might be some obstacles which you could encounter in trying to implement part(s)

of the Pre-Occupational track in your specific situation ?
3. How could these obstacles be overcome ?

4. Would it be helpful for you to meet periodically with others who might be trying to

implement the same program ?

If so, how often and how could you set this system up ?

5. Would it be possible for you to establish a planning committee which would involve. members
of the community and representatives of all of the agencies with an input in a particular

area ?
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What would be accomplished by such a committee ?
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1. What has been most helpful to you as a result of this presentation ?

2. What was not of value or interest to you from today!s presentation .?

3. What would make a presentation on this topic at another time of more value to you ?
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