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Cognltlve style mapping enables adult basic educati >
(XBE) teachers to more readlly identify a student's cogniti sty "
or preferred way of acqulrlng 1nformation, as well as the specifj
areas where improvemént is needed, The procedure prescrlbes o
téchniques and resources for enhancing both acadexic skills and

_interpersonal relationships. The pamphlet is an outcome of a N .
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"\ Aduit Busic Education programs are continually seeking means to improve teaching
anddearaing-methods which will help make the learper s efforts more effective and oS
productive. Aithough current Adult Basic Education programs have -been relatively :
successful, it is apparent-that the-needs of the following groups should be more

adequately provided for: . ' a b e T

Young maies. minorities, those with a fourth grade ¢ less'abidity in readutg, writing,
computational and cgmmuncation skills,welfare reciprents, rural and urban adults,
the: most severely impovenshed, the mogst severely undereducated, the
unemploYed; the underemployed. © + * ‘
These aduits have been.unsuccessiul in theur. prior experience and now mustfookto |
the ABE program for théir opportunity to attain the funttional coping skills necessary in
+ modern society. in order to effectively plan for and work-with this type of student, it is
. necessary for adult-educators to-cunsider the general charactenstics of the under-
¢+, educated adult: :

Lack of self-confidence

implications  Must experience some succes%fmm the moinent of intake. -
. ] Work should be at instructional level to insure sugcess. ‘ .
N Sheuld be allowed to set his own pace. . oo BRI
Fear of*School - . "
Unpleasant past-experience with school. s .

. Fear of failure and of being tested. Lack of understanding.
. ImpliCations \A{arm.non-crmcal_ acceptance. Qccientuale the positive.

N Weak motivations , o ) :
“ Easily discouraged due to life history. -
Feeling of helplessneéss. . . '

Doubts ability to learn — learning is thwarted.

Eftective learning by the aduit student is highly conditioned by his adjustment and

.~ -well-being inwnd out of the classroom. The realistic and satisfying progress of the

\ . student toward-selt-drection depends-much on his growing understanding of himself

in relation to the opportunities and requirements for education, work and effective

iving. These skills and the new awareness must be dccomplished 'in the shortest
feasible ime and be consistent with good e’dua:a.honal practices

in order to identily the individuai s needs in as comprel.ensive a manner as 'bossible,

, each-of the students entering the project is given a.standardized reading test to

» assess (eading level and areas of strengths-and weaknesses, arid a survey which

adentifies preterred tognitive Styles. Based on the results of these instrumentg,

prescriptions are prepared tffGugh which the mstructional staff can better provide
‘techniques and resources for the indiviual adult student. ’ '

The general objective of this project is to .provige a pro‘gram of instruction
sp<scifically designed for each particip - student accodding to his abilities, cognitive
style and previous éxperiences. ¢ , ¢ . <

it 13 an accepted premise that'no:two peopie learn’in exacﬂy'fhe‘same'manncr ftis -
hypothesized then that an adult student wiki respond better tg {earning situations fhe
is allowed to acquire information in @ way that he prefers His preferred way of
acquining inforMation s defined as hus cognitive style and 1s determined by the way he
lakes potice of his environment —
{7 . =how he receives information !
— how he Interprets information o
— how he draws conélusions trom information
it is no longer enough to diagnose academic, social andphysical needs to form the

basis ot instruction. 1fow a person comes to know' must alsc be determined
‘ g . Gerardo,Franciosa, 3098 Project Director v
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~ Whatis cognitive style mapping?

L2

. ' | . :‘ . ,: . A‘ » - . )
" AN INSTRUMENT AND PROCEDURE . . .
. . _ L ~ .
to m_ab a student's cognitive style ..
L.
to prescribe techniques and resources...
. , B N ,
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How did cognitive Lo
styie mapping originate?
- - ” :é} . > /: .
Y \6_ b "
s . - - » .
, ‘ q .
7 ! !

.. In the early 1950, Dr. i’oseph E. Hill and his assouates at
Wayne State Unwersny fécognnzed the need for |dent|fy|ng a
student’s cognmve style, ways in which the indwidual behaves
in various situations."One of hIS prine objectwes was to-develop
the level of precision and accbuntability in education that is found
in other applied fields such as medicine and law. The concept of.
.cognmve style mappmg resulted. from thns recognized need. Dr.

Hill tested this concept primarily at Oakland Community Coltege
in Bloomfield. Hills, Michigan. Ffrom this expériente, a similar
. program has been instituted in the East. Lansing ‘Schools, East ’
. Lansung Michigan, on the elementary level. e
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tognitive styles surveyed?
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* 2. The Audio Tape Cassette Player 7

. ofhis chonce

How are the students” a

Sy ’ Al
To inventory-a student, a senes of statements 1s presented to cover
all elements of cognitive styles. The student 1s asked to-consider the

".. statements and respond. . X

W

In-qrder to.accommodate stddents. thh varying. at,htevement levels,
three-survey methods have been developed.

g * v

4 e
1. The Language: Master® (card reader)

Statements typed on cards are placed in
the Language Mas;er

The student considers the statements and
responds by putting them in boxes indi-
cating his choices.

"\ . r

Statements typed on cards and- on co-
ordinated tapes are used.

The student considers the statements and
places the cards in the appropriate boxes

~
PN

3. The Card File

Statements typed on_cards are read and, ____
consjdered by the student

The student conS|ders the statements r(d
places the cards in the appropnate bo
of his choice.

/ /
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- This is how it would look inwriting: -
‘Réa_lds better Isan | 7| uses rules N
thanhe - individualist and |-
.| listens .- |, ' | definitions
X “ ...works . tomake up
' Uses hearing | | well alone x | his mind
to derive ) ' ‘ "
.| meaning - Rtasons
L ' 1. _lusing
s 1w one-to-one
empathetic ] | comparisons
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What thrée dreas are explored
in cognitive style mapping?

. . ' . y ?
THE FIRST AREA — "Symbolic Orjentations” )
. ' ' D
’ \ L]
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The map indicates whether
o a student obtains meaning by
. reading or listening.and-whether he

" best expresses:himself by speaking or
writing. It alsc shows how much he depends on his sense of smell or

— ~

touch in- derwmg meaning, how well he empathnzes with others, how

well he obeys the rules and even his ability to use gestures in speaking.
These stems give clues to the student's feehngs commltments and
values. .
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THE SECOND AREA — “Cultural Determinants’”,

»
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The |,
instrument
reflects the effect: _
~ of social-groups (whether S
it be associates or family) and \
how the'student-perceives life. The
student S indxwduahty is also assessed




THE THIRD AREA — "Modalttles of Inference

e 4 .
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The map jllustrates the ways in which the student reaches .
. decisionsorhow he reasons. P

#
-t

Classification,”

1 o
. differentiation,
multipie relationships = # . . .
, . "adherence'to rules, .

methods that mdw?c!uals, 'employ in determining their course of
action. These modalities are surveyed in this area of the map.
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2 recelve inferpret ) arow Cornclusions
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- 'What is a préscription? .

z ‘.‘ -
i )

-

S
-1,

With the compteted map
sa starting point, the {eacher begins
. the process of providing a prescnpﬂon~ ThIS
amounts to utihzing the student’s major onent 1ons as
. detegnined by the map tofacilitate learnmg In addmon
teacher wil program expenences to nmpro»e the studen S mmor .-
. phentatuns su that all facets of his. personahty wnll be develo d. .
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. How will cognitive style mapping_
and a taxonomy of matching
‘reading alternatives Benefit the
adult €ducation student?

. . v Qg,‘ I §
Used along with standardized gchaeyehent‘teg,t: diagnostic tests,
. teacher observa.tnon's, an.d,,étaff evaluation, lg,h“:e Qoénitive stqu: 1
niap will enable the teacher to nlore"neadily idéntify the student's
cogrjutn‘/e' styles and the 'specific areas where improvement is
needed. Rather than .being concerned solely with. academic
_ skills, ?he teacher is also better able to prescribe activities that
\ will enhance not only academic, skills but also interpersona

relationships. | - / .1 R
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A committee af staff members at the Whitney Avenue Adult Basic
Education Genter in Niagara Falls was privileged to participate in a
"Pilot Project far Cogniive Style Mappmg As a-result, Niagara Falls
recewved an HEW 309(B; grant entitled ' Identification of Preferred

“ s

. Cognitive Styles and Matctung Adult Readnng Program A|tematnves for
the 0-4 Grade.Leve|”
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