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ABSTRACT

A description and analysis of the outcomes of a three
year project designed to create a long-term education staff
development system throughout Region 3 is presented in the evaluation
report. Region-wide evaluation, indicating considerable progress
resulting from the project, was based on 63 criteria developed by
project participants., State-by State case studies tabulate, report,
and analyze data derived from external and self-evaluative activities
and from on-site visitations conducted by peers from neighboring
States in the 1light of eight regional project objectives for each
State. The objectives were *o: (1) establish at least one adult
education staff development program in an institution of higher
learning; (2) increase the number, scope, and gquality of training
resources; (3) develop a commitment to and methodology for
maintenance of a regional staff development program; (4) develop
adult education programs, agencies, and organizations and implement
staff development coordination regicnally and Statewide; (5) develop
local educational opportunities; (6) relate to the total adult
education community; (7)-enhance adult education status within State
governments; (8) develop an adult education training model. The
evaluation instrument and highlights of the data analysis are
appended {LH)
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Adult Education

Statt Development Project

FINAL REPORT
JULY 1972 THROUGH.JUNE 1975

Ed

The Region III AESD Project was designed to éreate a system for preparing
educators of adults and to assist teachers and administrators in the on-
going process of maintaining their professional knowledge and skills.

In 1970 and 1971, the directors of adult education of the six states of

HEW Region III (Delaware, the District of Columbia, Maryland, Pennsylvania,
Virginia, and West Virginia), invited Dr. Jchn H. Buskey, Director of the
Conferences and Institutes Division, University of Maryland University
College, to coordinate a series of planning discussions for the purpose of
developing a comprehensive program for the training of adult education
personnel. - Virginia Commonwealth University provided funds from monies
remaining from a 1971 summer teacher training institute to permit the
University of Maryland to undertake a nine-month planning project.

These efforts culminated in the spring of 1972 when the U.S. Office of
Education awarded a three-year contract to the University of Maryland to
inaugurate the program conceived and articulated during the previous
eighteen months. . .

The conzeptual framework for this project was described in the "First Annual
Report" (September 1973). Modifications of the organizational patterns and
the rationale for the changes made were described in the "Second Annual
Report" (September 1974). This final report provides a detailed description
and analysis of the outcomes of the three years of project operation.

The accomplishments were substantial. Adult educators in Region III now
have a wide variety of learning resources available to them and efficient
procedures exist for deliverying these services whenever and wherever they
are needed. .

: lCon&ferences and Institutes Division, University College

Eﬂc~1iversi+y of Maryland, College Park, Maryland 20742
mmmmlephone:  (301) 454.5481 |



°There is a commitment on the part of the state departments of
education and institutions of higher learning to provide con-
tinuing training opportunities for adult educators;

°There is a commitment on the part of state departments of educa-
tion to conduct on-going needs surveys for planning all training
activities;

°There is the technical capability in state departments of education
to conduct and coordinate training activities;

°There is capability in colleges and universities to provide on-
and off-campus programs leading to graduate and undergraduate
degrees in adult education; -

°There is an informal regional system, which includes state and
university staff, for sharing information, resources, and programs.

These accomplishments are the fruits of the considerable efforts, talents,
knowledge and sensitivity of all who participated in the project, and of the
support and encouragement of Paul Delker, John Baird, Jim Parker and Robert

Marshall of the Bureau of Adult, Vocational, Technical Education, U.S. Office
of Education.

Jessie K. Ulin
Project Director

December 1975

-

The project reported herein was supported by a grant from the

U.S. Office of Education, U.S. Department of Health, Education
and Welfare (Grant Number OEG=0-72-1440). The opinions expressed
do not reflect the position or policy of the U.S. Office of Educa-
tion, and no official endorsement should be inferred.
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FOREWORD

United States Office of Education, Region III, is a very
dvnamic and rapidly growing area in terms of leadership and
programming in adult éducation. In such a context, the extent
‘to which procgress has been made to develop a cadre of prcfes-
sionals fo meet new demands can never be fully credited to any
one single event. Such progress is alwavs contingent upon a
complex of factors sﬁch as new awarenesses, different attitudes,
greater resources, etc. However, the data contained in this
report strongly suggeéts that the Regional Project for Staff -
Development in Aduit Education has had a very profound and most
likely a lasting impact in each of these areas.

Similarly, a Regional project of the scope and magnitude of
this one can never be fully described, analyzed and evaluated.
Some shortcomings will alwéys go unrepofted, some positive out=-
comes will go unnoticed. Furthermore, such evaluations are
inevitably hampered by the "recency" of the event. The ultimate
test of the Regional project lies in the future. Only the future
can tell us whether the now apparent positive outcomes will
céntinue, and if they continue, whether or not they make a
significant difference in the quantity and quality of adﬁlt education
programs in the Region. This evaluator can only make a~prediction
of what £he future might hold in this regard. The prediction is
simply this =-- that many, if indeed not most, of the future
significant developments of adult education in the Region will be
traceable back to efforts and activities stimulated by this project.

As this report will show, the project has already accomplished

much. We shall have to wait and see what untold spin-off benefits




are yet to be derived from the investment cf time, energy,

money and imagination over the last three years in USOE,

Region III. -
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CHAPTER I

\ INTRODUCTION

-

Regional Project Purpose and Objectives

The United States' Office of.Education, Region III, Staff
Development Project in Adulﬁ Education Project completed its
final year of operation in June, 1975. The three year long
projéct was regionally administered by the Conferences and
Institutes Division, University College, University of Maryland.
As a regional project, the following six adult education programs
were involved.

1. State of Delaware

2. District of Columbia
3. State of Marvland

4, State of Pennsylvanid
5. .State of Virginia

6. State of West Virginia

The overall purpose of the regional project was "...to create y
and sustain a long-term adult education staff development system,
through a regional consolidation of effort, thereby improving. the

guality of the practice of adult education in the Department of

Health, Education, and Welfére, Region III." (FY74, Funding
Proposal P.1l). The foregoing purpose embraced oursuit of the
following eight regional project objectives:

1. To establish at least one Adult Education Staff
Development Program in an institution of higher_
education in each state to reflect the geographic,
racial, and cultural needs of the Region.

. 2. To build a Staff Development capability by increasing
the number, scope, and quality of training resources
within each state which will continue and expand
after the completion of the three vear project.
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3. To develop commitment to and methodology for the
maintenance of an on-going state plan incorporating
a regional concep* of staff development, and a con- |
tinous assessment of needs.

4. To develop complimentary areas of expertise in adult
education among participating programs, agencies and
organizations; develop broad capabilities to implement
coordination of staff devel pment on both a regional
and state-wide basis. :

5. To provide readilv accessible educational opportunities
in local areas; establishing a highly trained base of
local leadership in adult education, consonant with

,» the racial and cultural composition of the area.

6. To relate systematically to the total adult education
community including: Professional training programs,
CETP, WIN, MDTA, AMIDS, and inter-agency public and
private programs. ’

7. To enhance the status of adult education divisions
within state department of  education, encouraging
the direction of state and local funds into adult
education staff development.

8. To develop a training model based on the description

of roles, functions, and tasks for all aduld education
staff. ' :

Evaluation Design

General Description. Both "hard" (objective) and "soft"
(subjective/judgmental) data were secured in evaluating the project.

Subjective data (individual values, attitudes, standards, perceived

norms, etc.) were included as an essential component of this eval-~
uation since the judgements of the individuals in this projecf
were seen as largely determining its direction and degree of
succeés. Although the content of such data was subjective, the
manner of collection and reporting of such.information was none—.
theless objective. The data collection deéign employed in
evaluation of the project was based on three fundamental beliefs,
namely,r(l)‘thét the most effective evaluation design was one
which capitalized oh the unique contributions which could be made

by both internal and external evaluators: (2) that an evaluation would

i0
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be more likelVv to have an impact on a project if persons
internal to the project were involved in its planning and
conduct; and (3) that active participation in the evaluation
process, both in its design and its conduct, would provide a
learning experience for project staff to assist in refining the
evaluation skills of adult education leadership in the region.
With these beliefs as guides, the following collection design
was developed:

l. Data collection and analysis was a function of the
external evaluator; six three-person on-site visita-
tion teams; and a self-study conducted by each state.

2. 'The self-studv team was composed on state department
staff, the staff development specialist for that
state, advisory council members and university

representatives.

3. The self-study team conducted its study using the
"self-study team guidelines"

4. The composition of each on-site visitation team was
as follows: '

FOR THE STATE OF: COMPOSITION OF VISITATION TEAM

Delaware | State Director from Marvland
S.D.S. from Virginia
H.E.I. from D.C.

District of Columbia State Director from Delaware
S.D.S. from West Virginia
H.E.I. from Virginia

Maryland State Director from D.C.
: ~ S§.D.S. from Pennsvlvania
H.E.I. from Delaware

Pennsylvania State Director from Virginia
S.D.S. from Maryland
H.E.I. from West Virginia

Virginia State Director from West Virginia
S.D.S. from Delaware
H.E.I. from Pennsylvania

West Virginia State Director from Pennsylvania

S.D.S. from D.C.
H.E.I. from Maryland

i1
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5. The on-site visitation team conducted its study
using the "on-site visitation team guidelines," as
well as standardized interview guides, questionnaires,

- and attitude scales developed bv the external eval-
uator.

Final data analvsis was the responsibilitv of the external
evaluator. Analvsis was made on both a state-by-state basis as
well as for the region as a whole. Relative levels of success
within the region were identifiea for'each state.

A, Purpose of the Self-Studv

I. To evaluate the state's progress in terms of region-wide
objectives for staff development.

II. To evaluate the state's progress in terms of its unique
staff development objectives. -

B. Procedures

1. The coordinator called together the committee composed of

: state department staff, the staff development specialist
for that state, state advisory council members and
university representatives.

2. The group delegated one or more persons to collect,
synthesize, and report, in writing, evaluative and support-
ing data which relate to the criteria in instrument A,
(see appendix Aa).

33

The group delegated one or more persons to collect,
synthesize, and report, in writing, evaluative data which
related to the various criteria stated as being "unique
to the state.”

(V5]

4. Once completed all instruments provided by the project
evaluator were returned prior to the established deadline ,

5. The external evaluator analvzed findings from the completed
instruments, and returned the analysis to.the state, at
which time the self-study téam:

A. Discussed and critiqued the returned findings.

B. Examined the data derived from tasks delegated in
steps 2 and 3. .

C. Determined how these data support, clarifyv, deny, or
otherwise elaborate on the returned findins.-: :

D. Identified additional data needed and delegated
data gathering responsibilities.

E. Discussed strategies for the upcoming on-site visit

(1) With whom should the on-site visitation team

meet and why? ‘
(2) When, where, how:

12
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F. Developed final self-study report and submitted
copies to the external evaluator and to the 0S8V
team coordinator.

= 6. The self-studv coordinator contacted the on-site
visitation coordinator to:

A. 'Advise on the status of self-studv and vvbmission of
the written self-study report.

B. Reach consensus agreement regarding item t# (1,2)
above.

7. OSV team arrived and implemented the .on-site visit
procedures. -

8. Self-study and 0SV held final debriefing meeting.
On-Site Visit Team Guidelines. The purpose of and rationale for the

procedures emploved bv the peer evaluation component of the
design was as follows:

I. Purpose of the on-site visit

A. To evaluate the state's progress in terms of regionwide ... -
objectives for staff development.

B. To evaluate the state's progress in terms of its unigue
staff development objectives.

IT. Rationale

A. To conflrm, questlon, explaln, or elaborate on findings
presented in the state's self-study. _ Co :

B. To identifv, probe, describe, and evaluate phenomena

related to staff development in addition to the areas
of concern reflected in the self-study.

III. Procedures

A. The team examined: (A) that section of the annual
report that was concerned with the state thev were to
visit; (B) the state staff development plan submitted
to the regional office; and (C) if possible, the state
‘plan used internally by the State Department of
EducationiStriving to get "a feel of the territorv"; and an
understanding of the context in which the OSV was to
be made.

B. Upon receipt of the external evaluator's analysis of
findings surmised from completed instruments, the OSV
coordinator called the team together to:

(1) Discuss and critique the findings:

ek
(Vo

(2) Determine the kinds of data needed to support,

ERIC "clarifv, deny, or otherwise elaborate on the re-
R\, : turned findings;
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(3) 1Identify possible sources”of these data. Identify
the types of exposures and experiences deemed

important to the 0SV;

(4) Discuss possible strategies and divisions of labor
fcr the upcoming visit;

(5) If available, prior to the 0SV visit, examine the
completed self-study report developed by the state
to be visited.

C. The OSV coordinator contacted the self-study coordinator to:

(1) Advise on the status of the OSV team's perusal of findings
and/or reports.

(2) Discuss results of items B2, B3, and B4 above.
(3) 1If appropriate, at this time, efforts were made ﬁo
' reach consensus agreement on the data needed for
and activities to be undertaken during the 0OSV.

(4) OSV conducted the evaluation in the host state.

(5) O0SV team and S.SQteam'met for a debriefing session.

"(6) OSV team developed the final report and submitted
it to the external evaluator..
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CHAPTER II

REGION-WIDE EVALUATION .

-Summary of Progress in Relation to Evaluative Criteria

Region Table 1 summarizés the mean ratings thch the
responaehts made in assessing changes in adult education staff
development in USOE Region III during the three-yeaf prbject.
Respondents included the state directors, other state department
of education persoﬁﬁel, higher education representatives, staff
development specialists, and other individuals within the Region
deemed to be in appropriaté positions to make judgments about
the status of adult education staff developmént since the project's
inception. The 63 criteria used to evaluate the projeétyappear
in this study as Appendix A. fhese criteria were generated by
extrapolation from the funding proposals, from annual reports
énd from other official project ddcuments. Major pérticipants
in the project analyzed and refined these extracted criteria and
accepted as a valid measurement statement for evaluation of the
Regional Project.

Table 1 shows that the mean pre-project status of the 63
variables was rated as 2.33 and the post project status was rated
aé 3.47. Translated into their qualitative equivalents these
data imply that the Regional status changed from "poor" to "fair"
in relation to these variables. When asked to rate the extent
to which this shift was attributable to the Regional Project itself,
the mean causal rating was 3.3. This figure reflects that the
overail change in these 63 criteria was seen as being "someWhat
attributable" to the project (see Region, Table 4). By examining

the degree of pre-post change shown in Région Table 1 (1.14) in

16
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(REGION) TABLE 1

MEAN PRE-POST EVALUATIONS OF THE SIXTY-THREE STAFF DEVELOPMENT
CRITERIA WHICH WERE THE FOCAL POINTS OF THE REGIONAL EFFORT

Measure - Mean for 63 Criteria L
Pre;Project . ' | 2.332
Post-Project - 3.478

Pre-Post Difference 1.14

qCode: 1-1.5 = non-existent; 1.6-2.5 = poor} 2.6-3.5 = fair;
3.6-4.5 = good; 4.6-5.0 = exggllent

lCriteria are shown as Instrument A in Appendix A. -

63 criteria as whole can be further summarized

begree of Change ' Rating of Progress
0.0 - 0.5 very slight
0.6 - 1.0 | . » some
1.1 - 1.5 considerable
1.6 - and over outstanding

.

Using the above scale, it was concluded that the degree of

progress made within the Region with respect to the 63 evaluative

criteria, warrants being assessed as "considerable". Later in
this chapter, a similar comparison of progress is presented

separately for each of the eight Regional project objective.

Region Table 2 presents an evaluation of the 63 staff
development criteria in a more specific form. This table

categorizés the number of criteria which were judged to be either

17




(REGION) TABLE 2

o PRE-POST DISTRIBUTION OF THE SIXTY-THREE STAFF DEVELOPMENT
| CRITERIA, BY ASSESSMENT CATEGORY

« Number of <criteria Classified

Assessment Categories : in each category
Pre-Project Post-Project

Excellent (4.6-5.0) o . 0

i Good (3.6-4.5) - 0 35
Fair (2.6-3.5) 28 . 27

Poor (1.6-2.5) 33 . 1
Non-Existent (0-1.5) 2 0

TOTALS 63 ' 63

excellent, good, fair, poor, or non-existent, pre—project,'and’
post=-project. It may be noted that.prior to the project not
one criterion was rated as either excellent or good. In fact,
more than one-half (33) were rated as "poor," an almost equal
number (28) were only rated as "fair," and .2 were seen as
"non;existant." The post-project distribution reflecfs.a great
deal of improvement although none of the criteria were rated as
"excellent", more than one-half (35) were seen as "good" and

27 were evaluated as "fair." whereas the pre-project distri-
bution revealed 33 of the variables to be "poor" and two to be
"non-existant,” the post-project data indicated only one

classified as "poor" and none classified as"non existant."

Region Table 3 dichotomizes the pre-post assessment categories

used to evaluate the 63 staff development criteria. 1In doing so,

it is possible to depict the number of criteria which shifted

[ from one specific category to another. The most frequent
! shift was from "fair" to "good." A totzl of 18 criteria shifted

in this regard. Sixteen variable shifted from "poor"to "good."

18
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(REGION) TABLE 3

NUMBER AND NATURE OF SPECIFIC CATEGORY SHIFTS OBSERVED FOR THE
SIXTY-THREE STAFF DEVELOPMENT CRITERIA

"

PRE-PROJECT POST-PROJECT STATUS

STATUS " Excellent Good Falr Poor Non-Ex1is. Total
Excellent - - | - - - -
Good A - - - - - -
Fair . 18 10 - - 28
Poor ‘ o= 16 16 1 - 33
Non >
Existent - 1 1 C - - 2
Total - 35 27 1 - 63

"Poor" to "fair" shifts were noted for aﬁ equal number of criteria.
Another Véry important observation which can be drawn from Table 3
is that only 11 criteria remained in the same pre-post assessment
category. All other criteria experienced a shift to an "improved"
categofy during the Region's involvement in the three~year
project. -

Given the overall improved status of these criteria, a
crucial question to ask is: "to what extent was such improvement
actually caused by the States' involvement in the Regional
Project?" Region Table 4 provides some insight ihto such a
question. Of the 63 criteria studies, no changes were judged

to be "solely attributable" to the Regional project; 29 criteria

were felt to have changed "mainly" because of the projéct;

b
o
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(REGION) TABLE 4

DISTRIBUTION OF THE SIXTY-THREE CRITERIA ACCORDING TO THE
MAGNITUDE OF CAUSALITY ATTRIBUTED TO THE REGIONAL PROJECT

<

Extent To Which The Changes . L _
Noted Were Due To The Regional Number of Criteria

So Classified

Project

Solely Attributable (4.6-5.0) - 0
Mainly Attributable (3.6-4.5) : 29
Somewhat Attributable(2.6-3.5) , 24
Slightly Attributable (1.6-2.5) 10
Unattributable (0-1.5) 0

TOTAL *-. 63

Mean Response = 3.3- or ”somewh;t attributable"-

changes in 24 were seen as due "somewhat" to the project; and

the changes noted for 10 criteria were rated as "slightly

attributable"” ‘to the project. 1In effect, all 63 criteria,

to varving degrees, were affected by the Regional Project in a

causal sense. As noted earlier, respondents' mean response

regarding such overall causality was 3.3 -- in other words,
this causal rating indicates the progress made reference these
63 evaluative criteria was judged, on the whole, to be "some-

what attributable” to the influence of the project.

Region Table 5 is devoted to examining those specific

criteria which showed the greatestimprovement during the

~three-year operation of the Regional project. The 11 criteria

20
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which had the greatest positive difference between their’pre—f
project mean and theif post-project mean ﬁere‘selected for
inclusion. The overall pre-project mean for the thusly
identified criteria was 1.7. The counterpart post-broject
mean was 3.7. Qualitatively, these figures indicated that,
collectively, these 11 criferia were ‘seen as "poor" initially

and were later judged to be "good" at the project's termination.

Using the "rating of progress" standards presented earlier on

p. 8 » the progress toward these 1l criteria was assessed as
being "outstanding." It should be noted that the degree of
improvement of ofhér criteria was also rated as l"outstanding"
but that only those showing the greatest degree of change
(in this case the top 11 criteria), were for the sake of brevety,
presented in Table 5.

Further analysis of Table 5 re&eals that of the 11 "most
improved" criteria: (a) one (#6) changed from "non-existent"
to good; (b) two (#'s 43, 44) changed from "nén—existent" to
"fair"; (c) seven (#'s 3, 36, 51, 33, 40, 50, 7) changed from
"poor" to "good"; and (d) one (#15) changed from "poor" to "fair."

It is also apparent from Table 5 that of fhese "most
improved" criteria, six focused on the state departments of
education (#'s 6, 3, 36, 44, 45); four focused on the higher
education institutions (#'s 51, 43, 50, 47); and two pertained
to both agencies (#'s 33 and 40). The conclusion drawn from
this analysis is that the variables most susceptible to drastic
improvement‘Were fairly equally distributed between the state
departments and fhe higher 'education institutions.

Fiﬁally, it i§ again appropriéte to question the extent to

which the Regional Project caused these impressive improvements.

21
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" (REGION) TABLE 5 (Con't.)

CRITERIA REFLECTING THE MOST IMPROVEMENT: PRE VS. POST

CRITERIA

Commitment of the cooperating HEI's to
support faculty for credit S.D. activities

(#47)

The commitment to supporting a permanent
staff development specialist position (#44)

Commitment of the SDE to support HEI
faculty positions for credit S.D.
activities (#45)

Causal wmﬂw:mc

X

for codes

unattributable; 1.6-2.5 = slightly attributable; 2.6-3.5 somewhat attributable;

= mainly attributable; 4.6-5.0 = solely attributable
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The mean causal rating for these criteria was 3.8 -- the project

was "mainly" responsible for the changeé noted in the 11 criteria

which exhibited the greatest improvement during the project's-

operation.

Region Table 6 presents those criteria which experienced
the least imprdvement during the Regional project. This table
was generated by selecting from the 63 staff development criteria

those with the most similar mean pre-post ratings. The mean

.pre-project rating for these thusly selected "least improved"

criteria was 2.9, while the post-project measure was 3.3. 1In
effect, both the pre and post means fell within the parameters
for the qualitative category of "fair." However,fexamlnatlon

of Table 6 reveals that even though these criteria were the

"least improved" of the sixty-three, all nonetheless did show

very slight improvement. Specifically, Table 6 shows that of

the nine "least improved" criteria: (a) two (#'s 24, 14) improved
from "poor" tov"fair;".(b) two (#'s 16, 37a) changed from "fair"
to "good;" and five (#'s 29, 30, 23, 15, 19) remained‘unchaﬁged
from their pre-project status of "fair."

Furthermore, Table 6 reveals that of the 9 "least improved"
ctiteria six (#'s 29, 30, 15, 14, 16, 19) primarily dealt with
the state departments of education; none dealt brimarily with
the higher education institutipns, one (#37a) dealt with both
agencies; and two (#'s 24, 23) dealt specifically with neither
agency. It is important to note that even thbugh the pre4po;t
improvement (.40) was verv slight for ‘these nine variables, the
Regional Project. was nevertheless credited as being "somewhat”
responsible for the extent to which any progress was reallzed

(rating-2.7)

24
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(REGION) TABLE 6

CRITERIA REFLECTING THE LEAST IMPROVEMENT, PRE VS. POST

Criteria
The number of FTE adult education
counselors (#24)

The extent to which SDE sponsored S.D.
activities are reflective of the
cultural, economic, and racial
characteristics of the state (#29)

The number of full-time adult education
positions within the SDE (#30)

The number of FTE mmcwﬂvmmcomﬂwo:
teachers (#23)

The status of adult education section
within the total SDE context (#15)

The extent to which the SDE is coopera-
tively evaluating SD activities with non-
school based agencies (#14)

7. The enrollments in SDE sponsored S.D.
activities (#16) _

8. The SDE's funding mcwwOHﬂ.mHOB the
state level for adult programs (#19)

9. The explicit plans or actions designed to
orient. the following audiences to the
significance of adult education and
S.D. activities: a. school administrators
(#37a)

X =

See page 92 for code

a
b see page 11° for code

mOmﬂm

Change

5

0.1

Causal

2.1

Rating

b

3.3 3.8 0.5 3.7
2.8 3.4 0.6 2.4
3.0 3.6 0.6 3.4
2.9 2.3 .40 2.7

O

Aruitoxt provided by Eic:

E




Table 7 and Table 8 are respectively concerned with
identifying those criteria whose changé (regardless of magnitude)
was most strongly and least strongly caused b;nthe Regional -
Brojectw Whereas earlier tables were largely concerned with

.the degreé of pre-post improvements in rating of the 63 eval-
uative criteria, Tables 7 and 8 are concerned with the strength
of causality associated with the creteria's change and not with
the amount of change, per se.

Accordingly, Table 7 depicts those criteria whose change
was most-strongly attributable ﬁo the project. For the sake of
brevity only, the 1l criteria most strongly influenced were
presented. It is evident from Table 7 that the change noted

{ | collectively for these criteria was seen as béing "mainly
attributable” to the project. Table 7 also indicates that of
the 11 criteria whose change was most strongly rated as being
caused by the project, six (#'s 3, 6, 4, 7, 17, 36) focused
primarily on the state departments of education; four (#'s 51,
50, 52, 54) focused on the higher education institutions;'and
one (#42) did not primarily focus on either agency.

The criteria whose change was least strpngly attributable
to the project appear in Table 8. Here, too, for the sake of "

brevety, only the ten least influenced cfiteria were presentgd.

"It is evident from Table 8 that the mean causal ratiﬁg of 2.3

e

indicates that, collectively, the progress experienced reference

these criteria was seen as being only "slightly atﬁributable"

[ to the project. Furthermore, éxamination of -these 10 "least
influenced criterié reveals that six (#'sbl4, 21, 18, 192, 22, 30)

’ were primarily concerned with the state departments of education,

none were primarily concerned with higher education institutions

26
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(REGION) TABLE 7
CRITERIA WHOSE CHANGE WAS MOST STRONGLY ATTRIBUTED TO THE PROJECT
Criteria OmcmmHU Nature of the Oswnmm
. Rating pre? Post? - Change

1. The likelihood of the CEU concept being

utilized in relation to S.D. partici- :

pation (#42) _ 4.1 1.8 3.0 . 1.2
2. The HEI's responsiveness (quantity) to

the credit and degree needs of adult .

educators (#51) 4.1 1.9 4.0 - 2.1
3. The HEI's responsiveness (quality) to

the credit and degree needs of adult

educators (#50) . _ 3.9 1.7 3.7 2.0
4. The EMw.m responsiveness (quality) to -

the non-credit (in-service) need of . N

adult education (#52) _ 3.9 2.1 ‘3.3 1.2
5. The support of the SDE to a regional o

. approach to S.D. (#3) 3.9 . 1.8 4.0 2.2

6. The SDE's extent of utilization of ..

regional S.D. resources (#6) 3.9 1.1 3.7 2.6
7. The SDE's understanding and clarity

with regard o the regional project's

intents and procedures (#4) : 3.8 2.9 3.9 1.0
8. The extent to which SDE S.D. activiiias

are related to competency models {de-

veloped specifically for adult educators :

(#7) . A A - 3.8 . 1.7 2.8 1.1

e
&l

Aruitoxt provided by Eic:

E
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J:ﬂmo ION) TABLE 8

CRITERIA WHOSE OEbZGﬁ.Swm LEAST ATTRIBUTED TO THE PROJECT

'

. OmcmmHU Nature of the Change
Criteria : Rating Pred Post? Change
1. The number of FTE adult education ooc:mmHOHm
(#24) 2.1 2.5 2.6 0.1
2. The extent to which the SDE is cooperatively
_o<mwcmﬁwno SD activities with non-school based , _
agencies (#14) 2.2 2.4 2.9 0.5
3. Student enrollments wm the general adult
education @HoonSm sponsored by the SDE :
(#21) o 2.2 2.8 3.8 1.0
4. The number of FTE adult education aides (#26) 2.2 2.6 3.7 1.1 mw
5. The number of FTE adult education teachers (#23) 2.3 3.0 3.4 0.4
6. The number of FTE adult education administrators
(#25) 2.3 2.6 3.4 0.8
7. The SDE's funding support from the federal level
fro adult programs (#18) 2.4 2.7 3.4 0.7
7 8. The SDE's mc:mwso support from the state level
for mmzHﬁ programs (#19) - 2.4 2.8 3.4 0.6
9. Student enrollments in the ABE programs spon-
sored by the SDE (#22) 2.4 3.1 3.8 0.7
10. The number of full-time adult education o _ .
‘ positions within the SDE (#30) 2.4 2.9 3.2 0.3 '
X = .
2.3 2.7 3.4 0.7

8see page 9 for code
b v

See page 14 for code




-2]=-

and four (#'s 24, 26, 23, 25) were not primarily concerned with

either institution.

.Prqgressiin Relatién to Stated Prbject Objectives
| The findings presented in this éection resulted from
analyzing the collective progreés of the éix states with respect
to the Regional Project objectives (see Chapter II =-- State=-By-
State Case Studies).

" Region Table 9 summarizes the extent to which the»six
staﬁes made progress td@ard each of the eight objectives. On
this configuration 48 classifications resulted (6xéia ACcordingly,
it is evident that 13/48 or 27% the classification were in the
"outstanding" progress categéry; an equal proportion were in the
"considerable" progresé category; 17/48 or 35% were in the
"Some" progress categéry; and 5/48 or 10% were in the-“very
slight” progress categoryl In essence, region-wide, thg ratings
of éroéréSs made toward the Project's objectives were either
l'»ot:.tstanding" or "considerablef in 54% of the cases.

Table 9 also shows that both Delaware and West Virginia

had extreme departures from the norm in terms of "outstanding"
progress ratings of the eight objectives. These two states
alone accounted for 9/13 or nearly 70% of the number of

"outstanding"” ratings obtained. Similarly, Pennsvlvania

departed from the norm in terms of "considerable" progress
rating of the the eight objectives. Pennsylvania accounted

for 46% (6/13) of the ratings in this category. Virginia and

the District of Columbia departed from the norm with regard to
rankings in the "some" progress category. These latter two
states accounted for 53% (9/17) of the objectives so classified,

Maryland: ' did not seem to exhibit such extreme departures from

30




(REGION) TABLE 9

SUMMARY OF STATES' PROGRESS TOWARD REGIONAL OBJECTIVES

‘ . .
Regional Objectives Whose Progress Was Rated As:

STATE Outstanding Considerable Some Very Slight
Delaware #1,4,5,7 #3,8 #2 #6 .
District of Columbia #3,4 #1,2,6,8 #5,6
Maryland #4 #1,3,5 #2,7,8 46
Pennsylvania #1,2,3,4,5,6 #7,8

Virginia #1 #2 #3,4,5,7,8 #6

West Virginia #1,3,4,5,8 #2 #6,7

Number of Objectives in

Each Progress category 13 13 17 5 = 48

*wHomHmmm_imm defined as the magnitude Om,mﬁmmmﬂmsom.UWHSmm: the mean pre-post ratings of the
various criteria used to evaluate the respective objectives ,
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the norms with respect to rankings of progress made toward the
eight Regional Project objectives.

Table 10 expands the data in Table 9 further in an effort
to more precisely pinéoint which states made the gréatest
overall érogress. The potential fallacies of such relative
comparisons of states should be rather obvious. If one thing is
clear from the state by state case studies and from Region Table
9, it is that each state was ﬁnique in térms of its progress.

Given the admitted limiations of these data, Table 10 is
nonetheless provided as a least a parﬁial é%fort to asssess the

~relative progress of the six states in the Region. Too much
caution can not be voicéd in expressing Ehe dangers of drawing
any firm conclusion on the basis of éuggwdata.

Table 10 was created by assigning a weight to each of the
"prégress toward objectives" categories. Specificaliy,.the -
"6utstanding"cate¢ny' ‘was assigned a weight of "four;" the
féonsiderable" category a weight of "fhree;", the "some"
category a weight of "two;" and the "very slight" category a
weight of "one." Next, the data from Table 9 was entered so as
to refelct the number of objectives each state had classified
in ééch weighted Category. A product was then. computed for each
category, for each state.

Table lo.suggests thrge.groﬁpings with respect to the

~relative progress the six states made toward £he Regionél
Objecfives. The greatest progréss ggggégg to have beeﬁ.realized_
by the states of West Virginia and Delaware. Somewhat less
progress appears to have been made in thes state of Pennsylvania
and Maryland, and still less progress appears to have been made

in the state of Virginia and in the District of Columbia.

ERIC 32




; AWMOHOZV TABLE 10

RELATIVE wwomwmmmu.ow STATES WITH RESPECT TO THE REGIONAL PROJECT'S OBJECTIVES

Number Of Objectives Classified In Each Progress Category (weighted)

STATES
Outstanding Considerable Some Very Slight Totals
WT=4 WT=3 WT=2 WT=1
Delaware F 4 2 1 1 8
products 16 . 6 , ‘ 2 - 1 25
(Wt. x frequency) :
District of Columbia ‘ ﬁu 2 . -0 4 2 : 8
products 8 0 8 1 17
Maryland 1 3 3 1 8
products . 4 9 6 - o1 20 op)
. ™
Pennsylvania - om.u 0 ) 2 0 8
products 0 18 4 0 22
Virginia | - F=a 1 5 1 8
products 4 3 . .Ho 1 18
West Virginia £x 5 1 2 0 8
products . 20 3 4 0 27

H”,m,mmmm on extent of pre-post change for each &Uu.mOﬁw,\m

Aruitoxt provided by Eic:

E\.
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Again, the reader is cautioned about the degree to which these

data could be misleading. For example, one state may have

made apparently outstanding progress in terms of pre-post

improVemenL, it may nonetheless still be the worst state of the

lot. Conversely, one state may have apparently made vervy little

progress, yet it might have been ranked excellent prior to the

project and continued as excellent after the project.

Region Table 11 is directed toward identifying which of

the eight Regional project objectives experienced the most

vimprovement. The relative progress toward each”objective was

calculated by determining the number of times a given objective

appeared in a weighted progress category. As with Region Table 10,

the "outstanding" categorv was rated "four," the "considerable"

category was rated "three," and so on. Resulting products were

computed and totaled. Rank was based on the weighted totals.

Region Table 11 indicated that, as a whole, Regional

objectives #4, 1, and 3, in that order, experienced the greatest

progress. The objectives which were apparently the least suscep-

tible to being changed by the regional project were objectives

46 and 7, infthat order.

Summarizing Table

The summary of overall conclusions for the evaluation of

the Regional Project-is provided for in Region Table 12. Table

12 was constructed by synthesize certain data from Table 8 in the

state by state case studies presented in Chapter III




(REGION) TABLE 11

REGIONAL OBJECTIVES EXPERIENCING THE MOST CHANGE

Number of Times Each Objective Was Classified
in a Given wnoonmmm Category (Weighted)
Very Weight
Outstanding Considerable Some Slight Total Rank

OBJECTIVE

To establish at least cone adult education staff development program ,
in an institution of higher education in each state to reflect the £: 3 2 1 0
geographic, racial and cultural needs of the region. . (3x4) (2x3) (1x2) (0x1) 20 2nd

To build staff development capability by .increasing the number,
scope, and quality of training resources within each state ‘which

will continue and expand after the completion of the three year %w 0 3 3 0 tie
project. . . (0x4) (3x3) (3x2) (0x1) 15 5th
To develop commitment to and methodology for the amwanmsmsom\om )
an on-going plan incorporating a regional concept of staff %w 2 3 1 0 K
development, and a continuos assessment of needs. " (2x4) (3x3) (1x2) (0x1) 19 3rd

To develop complimentary areas of expertise in adult education

among participating programs, agencies, and organizations;
develop broad capabilities to implement coordination of staff mm 4 1 1 0 i
development on both a regional and state-wide basis. (4x4) (1x3) (1x2) (0x1) 21 1st

To provide readily accessible educational opportunities in local

areas; establishing a highly trained base of local leadership in
adult education, consonant with the racial and cultural composi- . %W 2 . 2 1 1
tion of the area. - (2x4) Amxuv (1x2) (1x1) 17 4th
To relate systematically to the total adult education ooascsww< M ;
including: Professional training programs, CETP, WIN, zbe>. AMIDS, mw 0 -1 ; 2 3
and inter-agency public and private program. ‘ (0x4). . (1x3) (2x2) (3x3) 10 7th
. To enhance the status of adult education divisions within the
State Departments of Education, encouraging the direction of state kw 1 0 4 1
and local funds Hsno adult education staff development. (1x4) (0x3) - (4x2) (1x1) 13 6th
tie
- To develop a nnmwspso model based on the description of roles, %W 1 1 4 )
functions, and tasks for all adult education staff. : (1x4) (1x3) (4x2) (0x1) 15 .mn:
- o .
. @)
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REGIONAL OBJECTIVE

To establish at least one adilt education staff
development program in an institution of higher
education in each state to reflect the geogra-
phic, -racial and cultural needs of the region.

To build staff development capability by increas-
ing the number, scope, and quality of training
resources within each state which will continue

- and expand after the completion of the three yvear

project.

. To develop commitment to and methodology for the

maintenance of an on-going plan incorporating
a regional concept of staff development, and a
continuos -assessment of needs.

- To develop complimentary areas of expertise in

adult education among participating programs,
agencies, and organizations; develop broad
capabilities to implement coordination of staff
development on both a regional and state-wide
basis. :

To provide readily accessible educational op-
portunities in local areas: establishing a highly
trained base of local leadership in adult edu-
cation, consonant with the racial and cultural
composition of the area.

. To relate systematically to the total adult

education community including: professional
training programs, CETA , WIN, MDTA, ADMIDS, and
inter-agency public and private programs.

To enhance the status of adult education divi-
sions within the State Derartment of Education,
encouraging the direction of state and local
funds into adult educatipn staff development.

To develop a training model based on the descrip-
tion of roles, functions, and tasks for all
adult education staff.

28,29,43,45,46,

40,44,49,58

RESPECTIVE CRITERIA USED TO ASSESS REGIONAL PROJECT OBJECTIVES

CRITERIAL

47,48,50,51,52,
53,54,55,56,57

1l,16,17,30,31,

2,3,4,10, 34,35,
36

5,6,8,9,32,33,
41

38,39,42,59,60

12,13,14,20

15,18,19,37 abcd

See Appendix A for corresponding criterion statements




CHAPTER III

B STATE BY STATE CASE STUDIES

On this section, a case study of- the Project's impact is

presented for each of the six state in U.S.0.E. Region III.

Each state is analyzed in terms of (a) data derived from both
external and self evaluative activities and (5):data derived
l from on-site visitations conducted by peers ffom surrounding
I states within the Region. Data for the external/self
evaluation were obtained through the use of Instrument A --

Evaluation of Outcomes in Relation to Stated Project Objectives.

(See Appendix A). Each item on Instrument A represents a specific

evaluative criterion which corresponds to one of the eight

Regional Project Objective stated earlier (see pages 1-2). The follow-

'ing list correlates the eight Regional Objectives and the
specific items on Instrument A which were used as their respective

evaluative criteria.




STATE DEPARTMENT OF EDUCATION STAFF
' MR, WILLIAM G, DI¥, SUPERVISOR, ADULT AND HIGH SCHOOL EXTENSION
MS. ANN SKLUT, STAFF DEVELOPMENT SPECIALIST
UNIVERSITY OF DELAWARE, NEWARK
DR. LEROY ALLEN, COLLEGE OF EDUCATION
MR, RICHARD .B. FISCHER, DIVISION OF CONTINUING EDUCATION




I EXTERNAL/SELF EVALUATION

A. Qutcomes in Relation to Specific Regional Project Objectives

REGIONAL OBJECTIVE #1 -- To Establish At Least One Adult Edu-

catidn Staff Developmeht Program In An Institution Of Highe:
Education In Each State To Reflect The Geograpﬁic, Racial, And
Cultural Needs Of The Region. (Table, Delaware 1) .

The pre-project status of the HEI's in Delaware offering
degrees in Adult Education was rated as "non-existent.“ By the
conclusion of the project the status was rated as "poor" (A—28)l.
Respondents reported fhat this change, though slight, was "solely"
attributable to the Regional Project. The extent to which the
staff development activities were reflective of the cultural,
eqonomié and racial characteristics of the state shifted from
"non-existent"‘to "fair" during the project. The project itself
was seen as "somewhat" responsible for this shift (A-29).

In probing the establishment of the HEI degree in Adult Edu-
cation further, other éignificant observations were gleaned. For
example, it appears that the program thﬁs established is developing
the intg;nal university support necessary for its institution-
alization. Provisions for university matching funds to support
| éuch a programbwere rated as "non-existent" initially and were
rated as "good" by the projecé's termination =-- an improvement

"mainly attributable" to the Regional Project (A-43).

l(A-~28)= For specific criterion statement, see Appendix A, Item 28.

10




However, the commitment of the SDE to support HEI faculty
positions for credit staff development activities improved only
from "non-existent" to "poor." The SDE's commitment of support

HEI positions for non-credit staff development activities ac-

tually was rated lower after the regional project than it was
| before (pre=fair, post=poor)t Both the shift in improved support
for credit activities and in less support‘for non=credit activities
were seen as "mainly attributable" to the project (A-45,46).
The HEI commitment to support faculty for both credit and non-
credit activities improved, "mainly" because ot the Regional
_Project, from "non-existent" to "fair" (A=-47,48). | F
HEI's greater support for credit staff development activities .
'ekplains why their responsiveness (quality and quantity) to suoh
needs of adult educators improved from "non-existent" to "fair."
This change was seen as "mainly" due to the project. The-quality
of their respons1veness to non-credit needs changed from "non-
ex1stentf to "poor." Quantltatlvely, the response to non-credit
needs'changed from "non-existent" to "fair.," ~The change in
quality of the respons1veness to non-credit, in-service needs was
rated as "mainly attributable" to the: project, while the change
in the quantitative dimension was séen as "somewhat" due to
the project (A-50,51,52,53).
It was reported that the HEI representatlve (the adult edu-

catlon professor) ‘was 1ncreas1ngly fulfilling a consultant role

to adult education programs. The pre-post shift noted for this

criterion was from a "non-existent" status to "fair." Here, too,
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thé chénge was seen as "mainly" due to the project (aA-54).
Finally, the enrollment in both credit and degree programs inl
adult education showed improvements from. "non-existent" to "fair."
The quality of such offerings imprdved similarly. The shifts in

, ehrollments and in quality were seen as ranging from "somewhat"
to "mainly attributable" to the project (aA-55,56,57).

The overall pfe-project mean and post-project mean for the

above criteria used to analyze Delaware's progress toward Regional
Objective #1 was 1.2 and 3.0,_respectively. Translated into their

qualitative equivalents, these figures mean that Delaware's pre-

project status reference Regional Objective #1. was "non-existent"

and the post-project status was "fair." Furthnermore, the mean

causal rating for these same criteria was 4.0. This figure in-

- dicates that the overall change noted in these criteria was judged

~

to be "mainly attributable” to the Regional Project. The conclusion

drawn from these data is that Delaware made outstanding progress

toward Regional Project Objective #l, and that the Regidnal Project

may rightlx'take credit for being mainly responsible for this

. accomplishment.

REGIONAL OBJECTIVE #2 -- To Build Staff Development Capability

By Increasing The Number, Scope, And Quality Of Training Resources

Within Each State Which Will Continue And Expand'After The Com-

.

pletion Of The Three Year Project. (Table, Delaware 2)
Obviously, the prévious documentation of thé accomplishment of

Objective #1 is supportive of the objective currently being

considered. However, a number of specific criteria also have a

Q | 42




(Del.) TABLE 1° -34- -

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER ONE

tem Rating of Criteria
No. |- CRITERIA : Pre 2 Post 2| Causal P

| 28 The number of HEI's offering
deqrees in adult education 1.0 2.0 5.0

29 The extent to which SDE
sponsored S.D. activities
are reflective of the
cultural, economic, and
racial characteristics of .
the state 1.5 3.5 3.5

43 The extent to which matching
: . | contributions have been

provided for by the co- -
operating HEI's 1.5 4.0 4.5

: 45 Commitment of the SDE to
. support HEI faculty

positions for credit S.D. .
activities 1.0 2.5 4.0

46 Commitment of the SDE to

support HEI faculty positions
for non-credit S.D. acti-
vities

47 | Commitment of the cocperating :
HEI's to support faculty for
credit S.D. activities

48 Commitment of the coopera-
ting HEI's to support
faculty for non-credit S.D.
activities

50 The HEI's responsiveness
(quality) to the credit :
and degree needs of adult

: 1.0 3.0
educators

o
.
o

51 The HEI's responsiveness
(quantity) to the credit ‘
and degree needs of adult 1.0 3.5 4.5 \
educators‘




-35=-

e
e

(Del.) TABLE 1 (continued)
Item ' Rating of Criteria
No. |- CRITERIA Pre & Post?@d Causal P27

52 The HEI's responsiveness

(quality) to the non-credit
(in-service) need of adult
education 1.0 2.5 4.0

53 The HEI's responsiveness

(quantity) to the non-credit
(in-service) needs of adult
education . 1.0 3.0 3.5

54 The HEI representatives' role
as a continuing on- call
consultant 1.0 3.0 4.0

55 The enrollments in HEI
graduate and/or under-
! graduate adult education v
credit courses 1.0 3.5 4.5

56 The enrollments 'in HEI

graduate and under~graduate
degree programs in adult :
education . 1.0 3.0 . 3.0

57 | The quality of HEI credit
courses and/or degree

programs in adult education 1.0 3.0 - 4.0
L
X for all criteria ' 1.2 - 3.0 4.0
a .
CODE: 1- 1.5 = non-existent; 1.6- 2 5 = poor; 2.6-3.5 = fair;
b

CODE: 1-1.5 = unattributable; 1.6-2.5 = slightly attributable;
2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly
attributable; 4.6-5.0 = solely attributable.

4t
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direct relationship to the consideration of this objective. Whén
asked to assess the SDE's capability to develop staff development
activities, respondents rated both the pre-project status and the
.post-project status as "poor"™ (A-1). Accordingly, it was reported
that enrollmentsAin such SDE sponsored activities were essentially
unchanged from the pre-project status of "fair" (A-16). However,
the frequency and variety of these‘sessions had originélly been
"judged as "non-existent" énd were later rated, mainly because of
the project, as "fair" (A-17).

Since capability to deliver staff development services is,

in part, a function of avaiiable personnel to do so,'quéfies were
made about the staffing patterns in the Delaware State'Depaftment
of Education. As a result, it was determined that the number of
full-time adult education positions w;thin the State -Department
of Education had remained essentially unchanged from the pre-project
status of "fair" (A-30). A slight, but somewhat greater, im-
provement was no£ed with respect to the position of staff develop-
ment specialist. The pre¥project commitment to support a permanent
sgeéialist was "non-existent," while the post-project commitment
to do so was judged to be "poor" (A444); The slight imprdvementp
with respect to the staff development specialist position, was
felt to be "mainly" due to the project.’

Like personnel, funding is élso an important consideration in
assessing capability to the delivery of staff development services.

The data obtained revealed that very little improvement had been

realized with respect to the proportion of the state "adult edu-
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cation" dollar being devoted to staff development. The pre-project
Proportion was rated as "non-existent" and the post-project pro-
portion was seen as "poor." The Regional Project was only credited
with being "slightly" responsible for this small change (A-49).

Increased capabilitybto Provide staff develépment services
might also be seen-as a function of creating new, innovative
delivery systems. It appears that Deleware has made some progress
in this area. The pre-project rating of the provisions for non-
traditional approaches were reported to be "poor." While the
post-project rating was'"fair." The project was seenvas'being

r"somewhat" responsible for fhis improvement,

The finai two criterié Esed to indicate the extent of progreés
toward Objective #2 dealt wlth the éuality of the staff develppment
services prdvided (A-58) and with the likelihood that a self-sus-
taining staff development system would be in operation by the pro-
ject's termination (A-40). The quality of services improved from
"poor" to,ﬁfair,“ "mainly" because of the Regional Project., The
likelihood of thére being an operational self sustaining staff
development system by Ju;y'l, 1975, improved from "fair" to "good"
== an outcome also judged to be "mainly" attributable to the project
(A-40).

The overall pre-project mean and post-project mean for the above

- criteria used to analyze~Delaw;;e's progress toward Regiocnal Obj-
ective #2 was 2.2 and 3.4, reépéctively. Translated into their

qualitative equivalents, these figures mean that Delaware's pPre-




project status reference Regional Objective $2 was "poor" and the

post-project status was "fair." Furthermore, the mean causal

rating for these same criteria was 3.3. This figure indicates

that the overall change noted in these criteria was judged to be

"somewhat" attributable to the Regional Project. The conclusion

drawn from these data is that Delaware made some progress toward

Regional Project Objective #2 and that the Regional Project may

rightly take credit for being "somewhat" responsible for this

LS

achievement.

REGIONAL OBJECTIVE #3--To Develop Commitment To And Methodology

For The Maintenance Of An On-Going State Plan InCOrporatlng A
Regional Concept Of staff Development, And A Contlnuous Assessment
Of Needs. (Table, Delaware, 3) - -

Delaware appears to have changed considerably with respect to
its support of a regional approdch to staff development. The pre-
“ptoject support was rated as "poor," while the post-project support
was judged as "good" (A-3); Surprisingly, the SDE's understanding

of and clarity with regard to the intents and procedure of the

Regional Project for staff development changed from "excellent"

to "good" (A-4).  The ProjectAitself was felt toAbe "mainly"
responsible for both changes, |

Witn regard to mechanisms for needs assessment, the State was
rated as doing a "fair" job in this area both prior to and after
the projeet (A-10). The extent to which functional planning and/

or advisory bodies were utilized for determining staff development

needs improved from "poor" to "fair" during .this same period (A-34).
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(Del.) TABLE 2

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL

PROJECT OBJECTIVE NUMBER TWO

Ttem

Rating of Criteria

-

No. CRITERIA

Pre ©

Post ¢

Causal

1o}

1 The capability of the SDE
to deliver S.D. activities|.

17 The frequency and variety
of SDE sponsored S.D.
activities

30 The number of full-time
adult education positions
within the SDE

31 SDE plans or provisions
for non-traditional
approaches to meeting
S.D. needs

44 The commitment to support-
‘ ing a ‘permanent staff
development specialist
position

49 | The proportion of the
state "adult education
dollar" being devoted to
staff development

58 The quality of non-credit
SDE or HEI staff develop-
ment activities

40 The likelihood/certainty
of there being a continu-
ing, self-sustaining

a. e. S.D. system opera-.
tional by 6-30-75.

(]
(®)]

16 | The enrollments in SDE
sponsored S.D. activities

X for all criteria

a r b ‘ N
See P, 35 for codes
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The former of these improvements related to the state's capability
to assess staff development needs was felt to be "somehwat attri-
butable" to the Regional Project, while the latter improvement
is seen as being "mainly attributable" to the regionalrproject,
With regard to piannihg for staff development, it was reported
that the state's capability for long,ranée planning in this area
improved, somewhat because of the project, from "poor" to "fair"
(A-2). The extent to which the SDE engaged in on-going reviews
of the State Plan for Staff Development changed drastically from
"non-existent" to "good" during the project (A-35). The éxtent
to which such plans were, in fact, adhered to and/or accomplished
changed in a similar manner (A-36). Each of these lafter two im-
provements in planning for staff development'was rated as béing
"mainly attributable" to the Regional Project. |
The overall pre-project mean and post-project'mean for the
above criteria used to analygf'Delawaré's progress toward Regional
Objective #3 was 2.3 and 3.8, respectively. Translated into their

qualitative equivalents these figures mean that Delaware's pre-

project status reference Reg;onal'objective #3 was "poor" and

the post-project status was "good." Furthermore, the mean causal

rating for these same criteria was 4.1. This figure indicates

that the overall change noted in these criteria was judged to be

"mainly attributable" to the project. The conclusion drawn from

.
PR

these data is'that‘Delaware made considerable progress toward

Regional Project Objective #3 and that the Regional Project may

rightly take credit for being "mainly" responsible for this accomplish-

ment,

49
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(Del.) TABLE 3

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER THREE

Itém
No.

CRITERIA

Rating of Criteria

Causar >

POSE

10

34

35

36

The support of the SDE
to a regional approach to
S . "D’-‘_;——

The SDE's understanding and
clarity with regard to the
regional project's intents

and procedures

The SDE's mechanisms for
needs assessments regarding
S.D."

The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D.

"|purposes

The capability of the
SDE to develop long range

‘{plans for S.D.

The extent to which the
SDE has engaged in an, on-
going review of the state
plan for S.D.

The extent to which the
state plan for S.D. has
been adhered to and/or
accomplished

1=
.

.
(9) ]

M

1=8

L)

n

Ut

9]

f for all criteria

a, b
See P. 35 for codes
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~ REGIONAL OBJECTIVE #4 -- To Develop Complimentary Areas Of

Expertise In Adult Education Among Participating Programs,
Agencies, And Organizations; Develop Broad Capabilities To
Implement Coordination Of Staff Development On Both A Regional
And State-Wide Basis. (Table, Delaware 4)

Considerable improvements appear to have been made with

respect to the SDE's awareness of regional staff development

resources. Such awareness was reported to have changed from
"fair" to "excellent" "somewhat" because of the Regional

Project (A-5,6). The actual extent of utilization of regional

resources only improved from "poor" to "fair." However, this
small improvement was "mainly" attributable to the Regional
Project. Within the state itself, the gquantity of the sDE's
involvement with the HEI with regard to staff development was
reported to have improved from "poor" to "fair" and was judged
to be "mainly attributable" to £he Regional Project (A-8).
The quality of such involvement showed greater promise and
improved, somewhat because of the project, from "poor" to
"good" (a-9).

Commensurate witp these improvements, it was further re-
ported that communication between the SDE, HEI, and local pro-

grams in the state regarding staff development changed

markedly from a pre-project condition of "non-existent" to
a post-project condition of "good." This improvement was

considered to be "mainly" attributable to the project (A-32).

E

Egiq‘ | 51
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Communication between the SDE's and HEI's within the region

was seen as changed, "mainly" because of the project, from
?poor" to "good" (A-33). Finally, the extent of clarification -
of the unique and complimentary roles of the SDE, HEI, and the
staff development specialist changed from a statu of "non-
eXistent" to a status of "fair." This shift was felt to be
"mainly" due to the influence of the Regional Project (A-41).
The overall pre-project mean and post-project mean for
the above criteria used to analyze Delaware's progress toward
Regional Objective'#4 was'2.l and 4.0, respectively. Trans-

lated into their qualitative equivalents, these figﬁrés mean

that Delaware's pre-project status reference Regional Objective

. #4 was "poor" and the post-project status was "good." Fufthermore,

the mean causal rating for these ‘same criteria was 4.0. This

figure indicates that the overall change noted for these criteria

was felt to be "mainly" due to the Regional Project. The con-

clusion drawn from these data is that Delaware made outstanding

progress toward Regional Project Objective #4 and that the

Project may rightly take credit for being "mainly” responsible

for this aécomplishment.

REGIONAL OBJECTIVE #5 -~ To Provide Readily Accessible Edu-

cational Opportunities In Local Areas;.Establishing A Highly
Trained Base Of Local Leadership In Adult Education, Consonant

With The Racial And Cultural Composition Of The Area. (Table,

Delaware 5)

22




(Del.) TABLE 4

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL

, PROJECT OBJECTIVE NUMBER FOUR .
[}
Item T “Rating of Criteria R
No. CRITERIA "Pre 2 Post & | Causal P

5 |The SDE's awareness of
S.D. resources available
within the region 3.5 5.0 3.

wn

6 |The SDE's extent of uti-
lization of regional S.D.
resources 2.0 3.5 4.0
8 |The quantity of SDE in-
volvement with HEI's re- :
garding SD activities 2.5 3.5 4.0

9 |[The quality of SDE in- '
volvement with HEI's re-
garding SD activities 2.5 4.0 3.5

32 |The communication between
the SDE, HEI's and local
programs in the state re-=
garding adult education
staff development

33 |The communication between
the SDE's and HEI's with-
in the region regarding
adult education S.D.

41 |Clarification.of the
unique and complementary
roles of the SDE, HEI,
and S.D.S. in relation ' .
to staff development 1.5 J3.5 -0

>

X for all criteria . 2.1 4.0 4.0

a, b
See P. 35 for codes

1
4
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oy

The SDE's efforts to enhance local staff development ex-
pertise improved, mainiy because of the project, from "fair"
to "good" (A—ll):u No aoubt this change was a function of the
p#ogress the,;tate made in (a) providing incentives for par-
ticipation in staff development, and (b) identifying and
eliminating actual barriers to participation. The impédﬁement
made in the former of these two areas was from a pre-project
status of "non-existent" to a post-project status of "fair."
This change was considered as "somewhat" due to the project,
Efforts made to eliminate barriers changed from "poor" to
"good" mainly because of the project (A-38,39). Further
refléctive of the progress made iﬁ-devéloping incentives for
such pérticipation was the fact that the likelihood of using
CEU's (Continuing Education Units) in relation to participation
in staff development changed from "poor" to "fair." This change
was considered as "mainly" due to the'projéct (A-42). Finally,
the quantity and quality of dissemiﬁation of professional infor-
mation and knowledge about adult education was altered, during
and "mainly" by the broject, from "non-existent" to "fair"
(A?59,60). |

The overall pre-project mean and post-project mean for the
above criteria used to analyze Delaware's progress toward
Regional.objecﬁive #5 was 2.0 énd 3.6, respectively. Trans-
léﬁed into their qualitative equivalents, these figures mean

that Delaware's pre-project status was "poor" and the post-

- project status was "good" with respect to Regional Objective #5.

51




Furthermore, the mean causal rating for these criteria was

4.1. This figure indicates that the overéll change noted

in these criteria was felt to be "mainly attributable" to

the project. The conclusion drawn from these data is that

Delaware made outstanding progress toward Regional Project

Objective #5 and that the project may rightly take credit

for being "mainly" responsible for this achievement.

REGIONAL OBJECTIVE #6 -- To Relate Systematically To The

Total Adult Education Community Including: Professional
Training Programs, CEfP, WIN, MDTA, AMIDS, And Inter-Agency
Public And Private Programs. (Table;‘Delaware 6)

Reépondehts in Delaware reported that thé state's pre-
project status with respect to planning and implementing
staff development activities cooperatively with non=-school
based agencies was "poor." The post status was reported as
"fair." The improvements noted for the planning and imple-
menting functions were felt to be "somewhat"‘attributable to the
project. The extent to which the SDE cooperatively evaluated
staff aevelopment activities with non-school based agencies
changed from "fair" to "poor" (A-12,13,14). |

These data suggest greater numbers of non-adult educators
have been involved in various aspects of program development.
ACCOrdingly; a quite sizeable~¢hange was noted with respect
to the extent to which such persons had been éxgosed to the
field itself. Specifically, the pre-project was rated as "poér"

and post-project status was rated as "good." The degree of

5hH




(Del.) TABLE 5

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
t ) PROJECT OBJECTIVE NUMBER FIVE

Item ' Rating of Criteria
No. CRITERIA Pre 2 Post ¢ ! Causal P

11 |The SDE's efforts to
develop local S.D.
expertise

%)
n
>
wm
i
wm

38 |The provisions for
' incentives for participa- 7
tion in S§.D. activities _ 1.0 3.5

[¥9)
(€3]

wres  Thaes @ “Saeew ——— ———

39 {The efforts made to

identify and eliminate
barriers to S.D. par-
ticipation ‘ 2.0 4.0

=Y
w

42 |The likelihood of the CEU
concept being utilized
in relation to S.D.

r‘ participation bt 2.0 3.5 4.5

59 |The quantity of dissemi-
nation of professional

} information and knowledge _
« about adult education, 1.5 3.5 | 4.0

60 | The quality of dissemi-

;o nation of professional
information and knowledge
about adult education 1.5 3.5 ¢ 4.0

(WS
o
-y
.
'._l
——

X for all criteria ‘ 2.0

a' b ) .
See P. 35 for cocdes
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change noted was felt to be "mainly" attributable to the
Regional Projeét (A-Zb)..

The overall pre-project mean and post-project mean for
the criteria -used to analyze Delaware's progress toward
Regional Objective #6 was 2.5 and 3.0, respectively. Trans-
lated into their qualitative equivalents, these figures in-

dicate that Delaware's pre-project status reference Regional

Objective #6 was "poor" and the post-project status was "fair."

Furthermgge, the mean causal rating for these same criteria
g
v

was 3.3. This figure indicates that the overall change noted

in these criteria was judged to be "somewhat" attributable

to the Regional Project. The cdnclﬂsionvdrawn from these data

is that Delaware made only very slight'progresé with respect

to Regional Objective #6, and that the Regional Project may

take partial credit for the improvements realized.

REGIONAL OBJECTIVE $#7 =-- To Enhance The Status Of Adult

Education Divisions Within State Departments Of Education,
Encouraging The Direction Of State And’Local Funds Into
Adult Education Staff Development. (Table, Delaware.7)

The status of the adult education section within the
total State ﬁgpartment of Education wés reported to have
remained essentially unchanged from the pre-project status of -
"good" (A-15). The status of federal funding of adult edu-
cation in Delaware shifted during this same period, from "fair"
to "good" while state funding changed from its pre-project
status of "good" to a post status of "excelient." - Both

o ¢hanges'in funding were felt to be "mainly attributable" to.

RC
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(Del.) TABLE 6

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SIX

Item Rating of Criteria )
No. _ CRITERIA Pre & Post & Causal P

12 The extent to which the
‘ SDE is cooperatively
planning SD activities .
with non-school based
agencies _ 2.0 3.0 3.0

13 The extent to which the
SDE is cooperatively
implementing SD activi-
tiés with non-school’
based agencies’’

14 The ex®ent to which the
SDE is cooperatively
evaluating SD activities
with non-school based
agencies

20 Extent to which persons
not working in adult
education have been ex-
posed to the field of
adult education

(93]
w

X for all criteria : 2.5 3.0

a, b
See P. 35 for codes
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the Regional Project (A-18,19).

The enhancing of status and the encouraging of # »ding
were considered in this study to be related to the extent to
which significant audiences were informed about adult education.
As such, an effortvwas made to determine the extent to which

the state made plans or took actions to so orient school

administrators, university deans, school board members and
state department of‘education personnel, Such plans or actions
for school administrators and deans changed from "non-existent"
to "goed." In both instances, the Regional Project was seen
as "mainly" responsible for the improvement. Plans of action
to orient school board members improved from "non-existent"
to "poor." The Regional'Project wasgseen as only "slightly"
responsible for this small improvement. Orientation plans/actions
for non-adult education SDE staff improved from a pre-project
status of "poor" to a post;project status of "good." This
change was felt to be "mainly" attributablé to the Regional
Project (A-37 a,b,c,d).

The overall pre-project mean for the criteria used to *
analyze Delaware's progress toward Regional_objective #7 was
2.3 and 4.0, respectively. Translated into’their qualitative

equivalents, these figures indicate .that Delaware's Pre=-project

status reference Regional Objective #7 was "poor" and the post-

project status was "good." Furthermore, the mean causal rating

for these same criteria was 3.6. This figure indicates that the

overall change noted in these criteria was judged to be "mainly

attributable" to the Regional Project. The conclusion drawn

o from these data is that Delaware made outstanding progress
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(Del.) TABLE 7

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SEVEN

1

Item ' ' - ~_Rating of Criteria N
No. CRITERIA Pre | Post Causa.~
15 The status of adult educa-
tion section .within the , ‘
total SDE context o » 4.0 4.5 - 2.5
18 The SDE's funding support
from the federal level . S
- | for adult programs ‘ 2.5 4.0. 4.0 i
19 The SDE's funding sﬁppoft‘ .
from the state level for - . o
adult programs 4,0 5.0 4.0
37 |The explicit plans or
actions designed to
orient the following
audiences to the signifi-
4 cance of adult education
and S.D Activities:
a. school administrators _ 1.5 - 4.0 4.0
b. university deans 1.0 - 4.5 4.5
c. school board members 1.0 | 2.5 2.0
d. non-a.e. SDE staff 2.0 4.0 4.0
, X for all criteria 2.3 4.0 3.6

a r b !
See P. 35 for codes
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toward Regional Objective #7 and that the Regional Project

itself was "mainly" responsible for~whét4progress was made.

REGIONAL OBJECTIVE #8 -- To Develop A Training Model Based

On The Descript;on of Rbles, Functions, And Tasks For All Adult
 Education Staff. |

Only one criterion was used to assess progress toward
this objective, namely, the extent to which stafe department
of education stéff development activities for adult educétors
were related to competency modeis. The pre-project status of
this-cfiterion was seen as "poor." The pqst-project'status
was rated as "fair." This change was felt‘té be "mainly"
attributable to the project (aA-7). »The conclusion for these
data is that Delaware made considerable brogress toward Regional -
Objective #8 and that the progress was "mainly" due to the

exXistence of the Regional Project.

B. Summary of External/Self Evaluation of Progress Toward

Regional Objectives

Table (Delaware ) =- 8 rank orders the eight Regional
Project Objectives according to the degrée‘ofiprogress which
Delaware experienced with respect to each. Examination bf the
pre-post status column reveals that Delaware made progress
toward each objective. The greatest degree of progress was

made with respect to Objectives #4 and #1, in that order.

Objective #4 -- To develop complimentary areas of exper-
tise in Adult Education among participating programs, agencies
and organizations; develop broad capabilities to implement co-

ordination of staff development on both a regional and state-.

wide basis. 61
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Objective #1 --. To establish at least one Adult Education

Staff Development Program in an institution of Higher Education
in each state to reflect the geographic, raéiai and cultural
needs of the region.

Delaware's ;gggg progress was made with respect to Objectives

#6 and #2, in that order.

Objective #6 -- To relate systematically to the total adult

education community including: professional training programs,
CETP, WIN, MDTA, AMIDS, and inter-agency public and private

programs.

Objective #2 -- To build staff development capability by

increasing the number, scope, and quality of training.resources
within each state which will contihue and expand after the
completion of the three year project.

By examining the "degreé of change™" coiumn in light of
the following scale, the extent of progress toward each ob- -

jective may be further summarized.

Degree of Change Rating of Progress
0.0 - 0.5 . very slight
0.6 - 1.0 some
1.1 = 1.5 considerable
1.6 - and over outstanding

Using the above scalé, it was concluded that Delaware

made outstanding progress toward Objectives #1,4,5 and 7;

considerable progress toward Objectives #3 and 8; some

progress toward Objective 2; and only'very slight progress

toward Objective #6.

Examination of the means for the‘pre-post column led to

the conclusion that Delaware's status with respect to the

62




N . . (Pel.) TABLE &

RANK OF OBJECTIVES ACCORDING TO DEGREE OF PROGRESS

Status. Degree b
3 of Rank Causal

OBJECTIVE —
. Pre Post |[Change |Order Rating

Ik

To establish at’least one adult education staff
development program in an institution of higher
education in each state to reflect the geogra-

phic, racial and cultural needs of the region. 1.2 3.8 1.3 2nd 4.0

-To build staff development capability by
increasing the number, scope, and quality of
training resources within each state which will
continue and expand after the completion of the . i .
three year project. . A2 el 3.1 0.0 &th 3.1

To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a
regional concept of staff development, and a

continuous assessment -of needs. 2.3 3.8 1.5 Sth 4.1

63

To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations: develop broad
capabilities to implement coordination of staff.
MW<@~OUE@:# on both a regional and state-wide 2.1 1.0 1.0 1st Ao
asis. :
To provide readily accessible educational
opportunities in local areas; establishing a
highly trained base of local leadership in adult
education, consonant with the racial and cultural .
composition of the area.

el
>
(98]
N
—
N
Y
(—r
=y
E~N
—

To relate systematically to the total adult
education community including: Professional"
training programs, CETP, WIN, MDTA, AMIDS, and "
inter-agency public and private programs. o

W
w
Sl

0. 7th

Ut
[X9)
(o
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eight objectives .taken collectively, changed from "poor"
(2.1) to "fair" (3.8). Furthermore, examination of the

mean for the "causal/rat;ggﬂ column led to the conclusion

—

that Delaware's overall progress was "mainly" attributable

to the Regionai,Project (3.8).
II PEER EVALUATION

A. Introduction

The Evaluation Team consisting of Mr. Hartz M. Brown,
Morgan State College and Mr. William M. Moore, State Depart-
ment of Educatlon, Vlrglnla arrived in Dover, Delaware on |
the morning of June 11, 1975, and remained until noon'June 12,
1975. '

Present.at the State Office was Mr. William Dix and a
preliminary discussion of the program was conducted. Folloﬁing
the conversation with Mr. Dix, interviews with the local ABE
administratives and teachefs from Kent, Sussex and New Castle
counties were conducted. In addition to local Administration
and teachers, personnel at Delaware Teachers College and at
the University of Deleware were interviewed.

| The LEA personnel interviews revealed the following: 1

l. In general, during the earlyvstages'of the Staff Develop-
ment Project workshops were not‘well received. The concensus
was V01ced that there had not been sufficient input into the
planning of the programs~by local administrators and that the

objectives of the workshops were not in concert with the ex-
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pressed need§ of the participants. During subsequent workshops
more local input was required and the net result of the Staff
Development activities was most favorabléc

2. The assistance, skills and knowledge gained through the
workshop activities resulted in a stréng desire and commitment
to continue staff development activities after the termination
of thé Region III Project.

3. This commitment was in event in the professional organi-
zation that was established as a direct result of the pfojeét?s
activities. The professional organiéations apparently established
a éontinuiﬁg staff_development program as one of its.goals.

4. Maﬂy‘local ABE people who have been participants in
the workshops sponsored by the project.have eﬁgblled or plan
to enroll in graduate programs in Adult Education either at the
University of Delaware or other institutions offering adult
Education in Maryland or New Jersey.

5. One of the problem areas discussed at béth the LEA
meetings and the University sessions dealt with the fact éhat
many teachers and administrators have earned as many as 15
hours of credit and that the University could only accept 9
hours at the present time. This concefn was expressed by the
SQaff Development Specialist, LEA's and university personnel.

g The HEI interviews revealed the following:
l. A needs assessment was conducted by Delaware State

"College and the information gained was shared with the other

elements of the project. Programs were thgﬁndirected toward the

A

needs expressed in the survey.
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2. A number of courses at the undergraduate 1eVel were
established at Delaware sState College.

3. Not only ABE teachers and other Adult Education profes-
sionals were enrolling in the courses at Delaware state College
but many para-professionals were also enrolling, many may begin
a four year college program as a direct result of project
activities.

4. These classes have had such a favorable-response that
they will be continued.

5. A Career Latter for the advancement of para—professioéals
has been an out-growth of project activities.

6. ~In one particular program conducted through Delaware
State Teachers and aides worked through a program in which they
had the oppértunity to put into practice in the classroom thiqgs
taught in the program. This particular program was arranged
so the ﬁorning was spent in the Staff Development'activities
and the afternoon in an ABE classroom.

7. During the interviews with the staff at the University
of Delaware, it was noted that the Master's program although
not officially underway would be in short order. Much progfess
has been made in that direction.

é. The general feeling expressed toward the project ac-
tivities and the efforts of the Staff Development Specialists
was very good on all fronts.

9. The cooperative efforts of the involved parties is good

and it appears as if it will continue.
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10. Efforts to overcome the 9 credit hours problem are
underway, the outcome of these efforts is questionable.

B. Conclusion

It is felt that the objectives of the project have been
met with the exception of the gradﬁate progfam and based on
comments during the interviews‘;t the University of Delaware,
this objective will be met during the next fiscal year.

In all, the project has had a positive effect on the
Adul£ Education program in Delaware and one of the major

‘benefits has been'the involvement of Adult Education in the

private sector.
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I EXTERNAL/SELF EVALUATION -

z

A. Outcomes in Relation to Specific Regional Project Objectives

REGIONAL OBJECTIVE #l1 -- To Establish At Leaét One Adult Edu-

catlon Staff Development Program In An Institution Of ngher Edu-
cation In Each State To Reflect The Geographic, Rac1al And
Cultural Needs Of The Region. (Table, D.C. -l)

The post- pro;ect status of a number of HEI s in the District
of Columbia offerlng degrees in Adult Educatlon was rated as
unchanged from the pre- pro;ect status of "good" (A-28). Also,
the ‘extent to which the staff development activities were reflec-
tive of the cultural, economic and racial characteristics of
the dist:iets remained unchangedffrom the pre-project status Qf
"good" (A-29).

'In probing HEI programs in Adult Education further, several
significaﬁt observations were gleéned. It appears that these
Programs are developing the internal univeisity support necessary
for their institutionalization. Provisions for university matching
funds to support such programs were rated as "non-existent"
initially and were reted as "fair" by the project's termination

== an improvement "mainly attributable" to the Regicnal Project

(A-28)= For the specific eriterion statement, see Appendix A,

Item 28.
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In addition, the commitment of the SDE to-support HEI
faculty positions for both credit and non-credit staff develop-
_memt activities improved from "non-existent" to "fair." Both
thé shifts in support for credit and non-credit activities were
seen as "mainly attributable" to the project (A-45,46). The
HEI commitment to_support faculty for credit activities improved
from "fair" to "good" and was seen as "mainly" due to the
Regional Project. The HEI's progress toward supporting faculty

for non-credit activities was seen as only changing from "poor"

to "fair." This improvement, though small, was seen as being
"mainly" due to the Regional Project (A-47,48).

The latter findings, indicating HEI's greater support for

credit than for non-credit staffwdevélopment.activities,explains
:why their responsiveness (quality and quantity) to credit and
degree needs of adult educators was more improved than was their
responsiveness to non-credit, inservice needs. The ;esponsiveness
in the former case (credit needs) improved from "fair" to "good,"
"mainly" because of the project. The quality of the HEI's respon-
siveness to the latter set of needs (non-credit) was only slightly
changed from the pre=-project stétus of "fair." Change in the
quantity of the responsiveness to non-credit, inservice needs was
shown as "fair" to "good" (A-50,51,52,53).

Despite the HEI's apparently slower progress to support
faculty positions for non-credit, inservice needs, the HEI
reprasentative (the adult education professor) was fulfilling
a continuing consultant role to adult education programs. The

pre-post shift noted for this criterion was from a "poor" status
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to "good." The change was seen aé "mainly” due to the
project (A-54). Finally, the enrollment in both credit and.
degree progfams in adult education showed improvements fromA
"fair" to "goodf"J The quality of such offerings in a similar'
fashion
However, both these shifts in enrollments and in guality were
seen as only sl}ghtly attributable to the project (A-55,56,57).
The overaiiupre-projecﬁ mean and post-project mean for the
above criteria used to analyze the District of Columbia'§
Progress toward Regional Objective #1 was 2.8 and 3.8, respec-
tively. Translated into their gqualitative equivalents, these

- figures mean that the District of Columbia's pre-project status

reference Regional Objective #l was "fair" and the post-project

status was "gocd." Furthermore, the mean causal rating for

these same criteria was 3.2. This figure indicates that the

overall change noted in these criteria was judged to be "some-

what" attributable to the Regional Project. The conclusion

drawn from these data is that the District of Columbia made

some progress toward Regional Project Obﬁective #1, and that

the Regional Project may rightly take partial credit for being

responsible for this accomplishment.

REGIONAL OBJECTIVE #2 -- To Build Staff Development Capability

By Increasing The Number, Scope, And Quality Of Training Resources
Within Each State Which Will Continue And Expand After The Com-

pletion Of The Three Year Project. (Table, D.C.-2)

¥
Do
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CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
' PROJECT OBJECTIVE NUMBER ONE

L tem Ratlng of Crlterla
No. CRITERIA Pre 2 - Post 2| Causal P

| 28 | The number of HEI's offering
degrees in adult education

w
~
W
~
=
o

29 ‘The extent to which SDE
sponsored S.D. activities
are reflective of the -
cultural, economic, and
racial characterlstlcs of
the state _ 4.5 4.5 1.0

, 43 The extent to which matching
contributions have been
; provided for by the co-
operatlng HEI's 1.5 3.3 4.0

: 45 Commitment of the SDE to
: support HEI faculty
positions for credit S.D.
activities

. 46 | Commitment of the SDE to
support HEI faculty positions
for non-credit S.D. acti-
vities

47 |Commitment of the cooperating .
HEI's to support faculty for
credit S.D. activities

48 Commitment of the coopera-

' |ting HEI's to support
faculty for non-credit S.D.
activities

50 The HEI's responsiveness
(quality) to the credit
and degree needs of adult
educators : 3.0 4.0 4.0

51 The HEI's responsiveness
(quantity) to the credit
and degree needs of adult _
educators 3/5 4.5 4.0




(D.C.) TABLE 1 (continued)
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Item Rating of Criteria B
No. CRITERIA Pre 2 Post? T Causal b
52 The HEI's responsiveness

(quality) to the non-credit

(in-service) need of adult o :
53 The HEI's responsiveness

(quantity) to the non-credit

(in-service) needs of adult

education 3.0 4.3 2.3
54 |The HEI representatives' role

as a continuing on-call

consultant 2.3 4.3 4.0
55 The enrollments in HEI .

graduate and/or under-

gradgate adult education 3.3 4.3 2.3

credit courses
56 The enrollmehts in HEI

graduate and under-graduate .

degree;programs in adult 3.3 4.3 2.3

education
57 The quality of HEI credit

courses and/or degree

programs in adult education 4.0 4.0 3.0

L

X for all criteria 2.8 3.8 3.2

a o
CODE: 1- 1 5 = non-existent; 1.6- 2 5 = poor; 2.6-3.5 = fair;

CODE: 1-1.5 = unattributable; 1.
2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly

attributable; 4.6~5.0 = solely attributable.

6-2.5 = slightly attributable;
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Obviously, the previous documentation of the accomplishment
of Objective #1 is supportive of thé objective currently being
considered. However, a number of specific criteria also have a
direct relationship to the consideration of this objective.

When asked to assess the SDE's capability to develop staff de-
velopment activities, respondents rated the pre-project status

as "fair" and the post-project staﬁus as "excellent" (A-1).

This important change was seen as "somewhat" caused by the
‘project. Accordingly, it was reported that enrollments in such
SDE sponsored activities improved from "fair" to "good" (A-16).
The frequency and variety of these sessions had originally been
judged as "good" and.was later rated as "excellent" (A-17). "Each
of -these latter instances of impro§ed capability to deliver staff
development services was reportéd as'being "mainly attributabie"
to the Regional Project, )

Since capability to deliver staff development services is,
in par%, a function of available personnel to do so, queries were
made about the staffing patterns in the SDE. As a result, it
was determined that the number of full-time adult education pos-
itions within the SDE had remained unchanged from the Pre-project
status of "fair" (A-30). Some improvement was noted with respect
to the position of staff development specialist. The pre-project
commitment to. support .a permanent specialist was "non-existent",

- while the post-project commitment to do so was jﬁdged to be "fair,"
"mainly" due to the project (A-44).

Like personnel, funding is also an important consideration

in assessing capability to delivery of staff development services.
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The data obtained revealed that some imprbvement had been
realized with respeqt to the proportion of the state "adult
education" dollar being devoted to staff development. The
pre-project proportion was raﬁed-aé "poor" and the post=-project
proportion was seen as ‘"fair." The Regional Pfoject was

credited with being "mainly" reéponsible for this change (A-49).

Increased capability to provide staff development services
might also be seen as a function of creating new, innovative
delivery systems. However, it appéars that the District of
Columbia has made very little progress in the area. Both the
pre-project and post-project ratings of the provisiohs for non-
traditional approaches were reported to be "fair" (a-31).

The final two criteria used to indicate the extent of progress
towérd'Objective #2 dealt with ﬁhe quality of the staff'dévelop;ﬂ
ment services provided (A-58) and with the ;ikelihqod that a
self-sustaining staff development system would be in operation
by the project's termination (A~40). The quality of services
remained unchanged from the pre~-project status of "good."
Likewise, the likelihood of there being an operational self-
sustaining staff development system by July 1, 1975, remained
unchanged from "fair" (A-40).

Therverall pre-project mean and post-project mean for the
above criteria used to analyze the District of Columbia's pro-
gress toward Regional Objective #2 was 3.1 and 3.9, respectively.

Translated into their qualitative equivalents, these figures




mean that the District of Columbia 's pre-project status

reference Regional Objective #2 was "fair" and the post-

project status was "good." Furthermore, the mean causal
rating for these same criteria was 3.1. ' This figure

indicates that the overall change noted in these criteria

was judged to be "somewhat attributable" to the Regional
Project. The conclusion drawn from these data is that

the District of Columbia madé some progress toward Regional

- Project Objective #2 and that the Regional Project may

rightly take partial credit for this achievement,

REGIONAL OBJECTIVE #3 -- To Develop Commitment To And

Methodology For The Maintenance Of An On-G01ng State Plan In-
dbrporatlng A Reglonal Concept Of Staff Development And A
Continuous Assessment Of Needs. (Table, D.C.=-3)

The District of Columbla appears to have sllghtly declined
in its support of a reglonal approach to staff development.
The pre-progect support was rated as "excellent," while the
Post-projr =t support was judged as "good" (a-3). However,
the SDE's understanding of and clarity with regard to the
intents and procedure of the Regional Project for staff develop-
ment changed from "fair" to "good" (A-4). The Project itself

was felt to be~“mainly":responsible for both of these changes.

With regard to mechanisms for needs assessment, the State
was rated as doing a "fair" job in this area both prior to

and after the project (A-10). The extent to which functional

pPlanning and/or advisory bodies were utilized for determining
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’ (D.C.) TABLE 2

Y CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER TWO

Item ' Ratlnq of Criteria

No. CRITERIA Pre Post ¢ Causal P

1 The capability of the SDE
to deliver S.D. activities|. 3.5 5.0 3.5

16 The enrollments in SDE
sponsored S.D. activities 3.5 4.5 4.0

17 | The frequency and variety
of SDE sponsored S.D. , :
activities 4.5 5.0 4.0

30" ] The number of full-time
adult education positions
within the SDE 3.0

(V3]
()
fu—
.

()

31 SDE plans or provisions
for non-traditional
approaches to meetlng
S.D. needs

44 The commitment to support-
ing 2 permanent staff
development specialist
position

49 The proportion of the

' state "adult education
dollar" being devoted to
staff development

58 The quality of non-credit
SDE or HEI staff develop-
ment activities

40 The likelihood/certainty
of there being a continu-
ing, self-sustaining

a. e. S.D. system opera-

tional by 6-30-75. - 3.5 3.5 2.0

X for all criteria

a, b
See P. 65 for codes : , .

-
Qe
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staff development needs improved from "goor" to "fair"

during this same period (A-34).  This improvement related

to theQDistrict's capability tg';ssess staff deﬁeloément

needs was felt to be "somewhat attributaBle" to the Regional

Project. k
With regard to plarning for staff development, it was re-

ported that the District's capability for long-range'planning
in this area improved from "fair" to "good" (A-2). The extent

to which the SDE engaged in on-going reviews of the State Plan
for Staff Development changed drastically from "non-existent"
to "good" during the project (A-35). The extent to which such
plans were, in’fact,vadhered to and/or aééomplished changed
from "podr" to "good" (A-36). Each of. these improvements in
planning for staff development was rated as being "mainly
attributable” to the Regional Project.

The overall pre-project mean and post-projeét mean for the
above criteria used to analyze the District of Columbia’'s pro-

gress toward Regional Objective #3 was 2.1 and 3.9, respectively..

Translated into their qualitative equivalents these figures mean

that the District of Columbia's pre-project status reference

Regional Objective #3 was "poor" and the post-project status

was "good." Furthermore, the mean causal rating for these same

criteria was 3.9. This figure indicates that the overall change

noted in these criteria was judged to be "mainly attributable"

to the project. The conclusion drawn from these data is that

the District of Columbia made outstanding progress toward

-
O
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Regional Project Objective #3 and that the Regional Project

may rightly take credit for being "mainly" responsible for

" this accomplishment,

REGIONAL OBJECTIVE #4 -- To Develop Complimentary Areas

Of Expertise In Adult Education Among Participating Proérams,
Agencies And Organizations; Develop Broad Capabilities To
Implement Coordinatiqh Of Staff Development On Both A Regional
And Staté—Wide Bases. (Table, D.C.-4)

Considerable improvements appear to have béen made with
respect to the SDE's awareness of and utilization of regional
staff development resources. Both dimensions were reportea as
"non-exiséent" prior to the project. Post-project rating in-

dicated that awareness of regional resources had improved to

"good" and utilization had improved to "excellent." The project
was seen as "somewhat" responsible for the increased awareness
and seen as ?mainly" responsible for the increased ﬁtilization
(A-5,6). Witﬁin‘the District itself, the quantity of the SDE's
involvement with the HEI with regard to staff development was
reported to have improved from "fair" to "good." However, the
quality of such involvement was judged to have declined from "good"
to "fair." The project was seen as "somewhat" responsible for
these alterations.

It was further reported that communication between the SDE,
HEI, and local programs in'the’District regarding staff develop-

ment changed from a pre-project condition of "fair" to a post-

project condition of "excellent." This important improvement
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(D.C.) TABLE 3

-

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER THREE

Iteém ' Rating of Criteria
—PYe ]

No. CRITERIA - —PoST > TCausar P

3 |The support of the SDE

to a regional approach to
S.D. d ] PP 0.5 - - 4.0 4.0

4 |The SDE's understanding and
clarity with regard to the

regional project's intents

and procedures

10 |The SDE's mechanisms for
needs assessments regarding
S.D.

34 |The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D.
purposes

2 |The capability of the
SDE to develop long range .| 2.5 4.5
plans for S.D. - ot

ey
.
o

35 |The extent to which the

SDE has engaged in an, on-
{going review of the state 1.5 ; .
plan for S.D. ' 4.0 . 3.7

36 |The extent to which the
state plan for S.D. has

been adhered to and/or 2.5 4.0 4.0
accomplished : ) '
X for all criteria . 2.1 3.9 3.9

a, b
See P. 65 for codes
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was considered to be "mainly" attributable to the project (a-32).

Communication between the SDE's and HEI's within the region was

seen as changed, Fmainly" because of the project, from "poor"
to "good" (A-33). Finally, the extent of clarification of the
unique and compiimentary roles of th;‘SDE, HEI, and thé staff
development épecialist changed from a staﬁus of "fair" to a
status of "¢good." This shift was felt'to be "mainly" due to
the influence of the Regional Project (A-41). ‘

The overall pre-project mean and Post-project mean for the
above criteria used to analyze the District of Columbia's
pProgress toward Regional Ojbective #3 was 2,5 and 4.1, res-

pectively. Translated into their qualitative equivalents,

these figures mean that the District of Columbia's;pre-prqjéct

- status reference Regional Objective #4 was "poor" and the post- .

project status was "good." Furthermore, the mean causal rating

for these same criteria was 3.5. This figure indicates that the

overall change noted for these criteria was felt to be "somewhat"

due to the Regional Project. The conclusion drawn from these

data is that the District of Columbia made outstanding progress

toward Regional Project Objective #4 and that the project may

rightly take credit for being "somewhat" responsible for this

accomplishment.

REGIONAL OBJECTIVE #5 -- To Provide Readily Accessible Edu-

Cational Opportunities In Local Areas: Establishing A Highly

Trained Base Of Local Leadership In Adult Education, Consonant

With The Racial And Cultural Composition Of The Area. (Table, D.C.-5)
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(D C.) TABLE 4

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FOUR

Item; . | _Rating of Criteria .
No. CRITERIA ' Pre 2 Post & Causal ©

5 |The SDE's awareness of
S.D. resources available
within the region

6 |The SDE's extent of uti-
lization of regional S.D.
resources

8 |The quantity of SDE in-
- Jvolvement with HEI's re-
garding SD activities

9 |The quality of SDE in-
volvement with HEI's re-
garding SD activities 3.7 © 3.0 3.0

32 |The communication between
the SDE, HEI's and local
programs in the state re-
garding adult education
staff development 3.0 4.7 4.0

33 |The communication between
the SDE's and HEI's with-
in the region regarding

adult education S.D. 2.0 4.0 4.0

41 |Clarification of the
unique and complementary
roles of the SDE, HEI,
and S.D.S. in relation ° e
to staff development 2.7 4.0 4.0

X for all criteria 2.5 4.1 3.5

a, b
See P. 65 for codes -
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The SDE's efforts to enhance local staff development
expertise remained unchanged from its pré—project’statns of
good, (A-1l). However, the District did make progress in (a)
providing incentives for participation in staff development,
and (b) identifying and eliminatihg actual barriers to par-
ticipation. The improvements made in these two areas were
from a pre-project status of "fair" to a post-project status
of "good". These changes were considered as "mainly" due to
the project (A-38-39). Some very minor progress was made with
respect to'the likelihood of using CEU's (Continuing Education
Units) for participation in staff development. This incentive
changed from "non-existent" to "poor". However, this change
was considered as"mainly" due to the project (A-42). Finally,
the quantity and quality of dissemination of professional
information and knowledge about adult education reported as

unaltered from the pre-project status of "good" (A-59,60).

ThéfoVerall pre-project mean and post-project mean for the
above criteria used to analyze the District of Columbia's
progress toward Regional Objective #5 was 3.5 and 3.7, re-
spectiveiy. Translated into their qualitativevequivalents,

these figures mean that the District of Columbia's pre-project

status was "fair" and the post-project status was "good" with

respect to Regional Objective #5. Furthermore, the mean

causal rating for these .criteria was 3.5. This figure indicates

that the overall change noted in these criteria was felt to
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(D.C.) TABLE 5

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FIVE

3

Item L Rating of Criteria
No. CRITERIA Pre & Post @ | Causal »®

11 |The SDE's efforts to
' develop local S.D.
expertise .

)h
wn
=S
wn
W
o

38 | The provisions for
incentives for participa-
tion in S.D. activities 3.0 4.0 . 4.0

39 | The efforts made to

identify and eliminate
barriers to S.D. par- N
ticipation 3.0 3.7 4.0

42 | The likelihood of the CEU-
concept being utilized _
in relation to S.D. ' »
participation ‘ 1.0 - 2.0 4.0

59 | The quantity of dissemi-
nation of professional

information and knowledge
about adult education, 4.0 4.0 3.0

60 | The quality of dissemi-
nation of professional
information and knowledge
about adult education

X for all criteria ' 3.5 3.7 3.5

a ? b :
See P. 65 for codes

80 .
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be "somewhat attributable" to the project. The conclusion

drawn from these data is that the District of Columbia made

only very slight progress toward Regional Project Objective #5

and that the project may take some credit for the progress

which was made.

REGIONAL OBJECTIVE #6 -- To Relate Systematically To The

Total Adult Education Community Including: Professional
Training Programs, CETP, WIN, MDTA, AMIDS, And Inter-Agency

Public And Private Programs. (Table D.C. - 6).

Respondents in the Diétrict of Columbia reported that the
pre-project status with respect to planning, implementing and
evaluating staff development activities cooperatively with
non-school based agencies was "fair". The post status for
planning and implementing was reported as "good", while the post
status for evaluation was "excellent". The improvements
noted were felt to be "somewhét" attributable to the projéct.,

(A‘lz, 13’ 14) .

These data suggest greater numbers bf non-adult educators
have been involved in various aspects of program development.
A pre-post project change was noted with respect to the extent
to which such persons had been exposed to the field itself.
Specifically, the pre-project status was "fair" and the post-
project status was rated as "good". This degree of change
was felt to be "mainly" attributable to the Regional Project
(a-20) . "
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The overall pre-project mean and post=-project mean for
the criteria used to anlayze the District of Columbia's progress
toward Regional Objective #6 was 3.2 and 4.2, respectively.
Translated into their qualitative equivalents, these figures

indicate that the District of Columbia's pre-project status

reference Regional Objective #6 was "fair" and the post-

project status was "good". Furthermgre) the mean causal

st

rating for these same criteria was 3.6. This figure indicates

that the overall change noted in these criteria Was judged to

be "mainly" attributable to the Regional Project. The con-

clusion drawn from these data is that the District ¢f Columbia
made some progress with respect to Regional Objective #6,
and that the Regional Project may mainly'take credit for this

accomplishment.

REGIONAL OBJECTIVE # 7 -- To Enhance The Status Of

Education, Encouraging The Direction Of State And ILocal Funds

Into Adult Eduéation Staff Development (Table D.C.-7).

The staéus of the adult education section within the
total State bepartment of Educatien was reported to have

only slightly changed from the pre-project statﬁs of "fair".

However, this slight improvement was seen as "mainly" due to

the District's participation in the Regional Project (A-15).

The status of district and federal funding of adult education

in the District of Columbia also failed to change during this

same period (Pre-post = fair) (A-18, 19).

817
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(D.C.) TABLE 6

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL

PROJECT OBJECTIVE NUMBER SIX

Ite
Noﬂ

CRITERIA

Rating of Criteria

Pre &

Post &

Causal b

12

13

14

20

The extent to which the
SDE is cooperatively
planning SD activities .
with non-school based
agencies

The extent to which the
SDE is cooperatively
implementing SD activi-
ties with non-school
based agencies ‘

{ The extent to which the

SDE is cooperatively
evaluating SD activities
with non-school based
agencies

Extent to which persons
not working in adult
education have been ex-
posed to the field of
adult education

3.0

4.0

5.0

4.0

X for all criteria

65 for codes

88

2
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Thé enhancing of status and the encouraging éf funding
were considered ip fhis study to be related to the extent to
which significant audiences were informed about adult education.
As such, an effort was made to determine the extent to which
the state made plans or took actions to so orient school
admiﬁistrators, univetsity deans, school board members and
state department of education personnel.  In each instance,
the Regional Project was -seen as "mainly" respornisible for the
improvement of oriéntation. Plans and actions from a pre-
project status of "fair" to a post-project status of "good"

(A-37 a,b,c,d).

The overall pre-project mean and post-project mean-for
the criteria usedvto analyze the District of Columbia's
progress toward Regional Objeétive #7 was 3.1 and 3.6, re-
spectively. Translated into their qualitative equivalents,

these figures indicate that the District of Columbia's pre-

project status reference Regional Objective #7 was "fair" and

the post-project status was "good". Furthermore, the mean
causal rating for these same criteria was 3.1. This figure

indicates that the overall change noted in these criteria

3
¥

‘was judged to be "somewhat attributable" to the Regional

Project. The conclusion drawn from these data is that the

District of Columbia made only very slight progress toward

Regional Objective #7 and that the Regional Project itself

was"somewhat responsible" for what progress was made.
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(D.C.) TABLE 7

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SEVEN

18

19

37

Item Rating of Criteria L
No. ~ CRITERIA Pre Post & Causal®
15 The status of adult educa-

tion section within the
total SDE context ) 3.0

The SDE's funding support
from the federal level
for adult programs : 3.0

The SDE's funding support .
from the state level for i
adult programs 3.0

The explicit plans or
actions designed to
orient the following
audiences to the signifi-
cance of adult education
and S.D Activities:

a. school administrators 3.3
b. university deans 3.0
€. school board members 3.3

d. non-a.e. SDE stéff 3.3

X for all criteria 3.1

a, b

See P.

65 for codes
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REGIONAL OBJECTIVE #8 -~ To Develop A Training Model

Based On The Description Of Roles, Functions, And Tasks For

All Adult Education Staff.

Only one criterion was used to assess progress toward
this objective, namely, the extent to which staté department
of education staff developmept activifies for adult educators
were related to competency models. The pre-project status of
this criterion was seen as "fair". The post-project status
was rated as "good". This change was felt to be "somewhat
attributable” to the project (a-7). The conclusion for
theseldata is that the District of Columbia made only very
sligh£ progress toward Regional Objective #8 and that the
progress was somewhat due to the e#istance of the Regional

Project.

B. Summary of External/Self Evaluation of Progress T?ward
Regional Objective o
Table (District of Columbia) -- 8 rank-orders the eight
Regional Project Objectives according to the degree of progréss
which the District of Columbia experienced with respect to each.
Examination of the pre-post status column reveals that the
District of Columbia made progress toward each objective. .The
greatest degree of progress was made with respect to Objective
#3 and #4, in that order.
Objective #3 -- To develop commitmenﬁ to and methodology
for the maintenance of an on-going state plan incorpora-

ting a regional concept of staff development, and a
continuous assessment of needs.

91.

T




-83=-

Obj;ctive #4 -- To develop complimentary areas of exper—
tise in adult education among participating programs,
agencies and organizations; develop broad capabilities to
implement coordination of staff development on both a
regional and state-wide basis.

District of Columbia's least progress was made with respect

to Objective #5 and #7, in that order.

Objective #5 -- To provide readily accessible educatlonal
opportunities in local areas; establlshlng a highly
trained base of local leadership in Adult Education,

consonant with the racial and cultural composition of the
area.

Objective #7 -- To enhance the status of adult edu-
cation divisions within state departments of education,
encouraging the direction of state and local funds into
adult education staff development.

By examining the "degree of change" column in light of
the following scale, the extent of progress toward each ob-
jective may be further summarized.

Degree of Change Rating of Progress

0.0 - 0.5 very slight

0.6 - 1.0 some

1.1 - 1.5 considerable
1.6 - and over , outstanding

Using the above scale, it was concluded that the District

of Columbia made outstanding progress toward Objectives #3 and

4; some progress toward Objectives #1, 2, 6, and 8; and only

very slight progress toward Objectives #5 and 7.

Examination of the means for the pre—post\column led to
tﬁe conclusion that the District of Columbia's status with
respect to the eight objectives taken collectively, changed
from "fair" (2.7) to "good" (3.6). Furthermore, examination
of the mean for the "causal rating" column led to the con-

clusion that the District of Columbia's overall progress was

92




(D.C.) 'PABLE 8

RANK OF OBJECTIVES ACCORDING TO DEGREE OF PROGRESS

OBJECTIVE

Status

Pre

a

a
Post

Degree
of
Change

Rank
Order

OmcmmHU
Rating

To establish at least one adult education staff
development program in an institution of higher.
education in each state to reflect the geogra-
phic, racial and cultural needs of the region,

To build staff development capability by
increasing the number, scope, and quality of
training resources within each state which will
continue and expand after the completion of the
three year project. ’ .

To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a
regional concept of staff development, and a
continuous assessment of needs.

To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations; develop broad
capabilities to implement coordination of staff
development on both a regional and state-~wide
basis.

To provide readily accessible educational
opportunities in local areas; establishing a
highly trained base of local leadership in adult

education, consonant with the racial and cultural .

composition of the area.

To relate systematically to the total adult
education community including: Professional
training programs, CETP, WIN, MDTA, AMIDS, and
inter-agency public and private programs.

[X¥]
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"somewhat" attributable to the Regional Project (3.5).

II. PEER EVALUATION

A. Findings (General)

l. There appears to be generally good support for the
concept of staff development, both at the State
Department of Education and at D.C. Teachers College.

2. Five of the seven District of Columbia S.D. project
goals have been accomplished. Another goal (that of .
an M.A. in Adult Education) will be accomplished with
merger of D.C. Teachers College, Federal City College
and Washington Technical Institute into a single
university. A professional certificate has been
approved.

3. Plans for future §;éff development activities have
not been finalized, but are under consideration.

4. The scope of Adult Education is seen differently at
different levels in Adult Education organization.

5. 1Individuals, at several levels in the organization
attribute the regional project with providing them
with an opportunity for personal and professional
growth.

B. Findings (Specific)
l. Local ABE Personnel

a. The teachers feel more confident and competent
in their teaching activities due to training
provided by the staff development project.

b. Part-time teachers say that S.D. has also helped
them in their secondary and/or elementary teaching
assignments.

C. There have been less complaints of teacher's
attitudes, methods, etc. since the beginning of
the S.P. Project.

d. Informal channels of communication between HEI and
State Department of Education seem to be extremely
good.

0. 95
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2. District of Columbia Teachers College

a. There appears to be strong support for S.P. at the

college. Four positions have been requested for
Adult Education.

b. There is a spirit of Community among D.C.T.C. and
the other HEI is in the region, however there is
little communication among the HEI's offering

graduate courses in Adult Education in Washlngton,
D.C. .

c. The Dean of D.C.T.C. appears to support the
idea of a B.A. in Adult Education if there is a
need in the community.

d. The Adult Education program appears to have gained
support among the faculty of other dlsc1pllnes
since several of them have enrolled in Adult
Education courses.

3. BState Department of Education

a. The Assistant Superintendent of Education under-
stands the importance of“Adult Education as a part
of the total educational program.

b. There is some confusion concerning specifically

what constitutes proper certlflcatlon for ABE
teachers.

C. Recommendations

1. Develop close coordination with other institutions

offering adult education degrees and non-credit

N S.D. activities to avoid duplication and to insure
that the interests of the community are best served.

[

2. Explore -the feasibility of a second level of resource
personnel (teacher trainers) to assist in pre and in-
service training for ABE personnel.

3. Develop an in house public relations program to education
all levels of staff of the benefits of a separate
certlflcatlon program for adult education.

4. Develop a contract with D.C.T.C. in terms of spec1f1c
activities and deserved outcomes, partlcularly in
courses designed for ABE practitioners.

5. Develop communication channels between ABE personnel
and other components of the Adult Education effort
(Community ed., etc.)
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6. Provide S.D. training in the use of local resources,
community education facilities, etc.

7.° Insure that the D.C.T:C. has time from the required
credit teaching load to do non-credit educational
workshops and institutes.

8. Provide means of communications for the adult education
professor to furnish input to the top level college
administration. :

9. Develop channels of communication with the State
Department of Education to insure that the Adult

Education philosophy in pervasive throughout the
Department.

D. Summary

The Staff Developmeht activity in Washington, D.C. is
admirable. The people have developed a rapport and ha&e a
dedication that insures that, with continued planning and
effort, the needs of the adult learner in Washington, D.C.

.
will be met.

The hospitality shown to the evaluatiorn team by'éll at

made this a memorable visit. We wish to thank all concerned

for the planning and care that obviously went into the

preparations for our visit.
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I EXTERNAL/SELF-EVALUATION

A. OQutcomes in Relation to Specific Regional Project Objectives.

REGIONAL OBJECTIVE #1--To Establish at Least One Adult
Education Staff Development Program in an Institution of Higher
Education in Each State to Reflect the Geographic, Racial, and
Cultural Needs of the Region. (See Table Md.1l)

The pre-project status of the HEI's in Maryland offering
degrees in adult education was rated as "poor." By the con-
Clusion of the project, the status was rated as "fair." (A-28)
Respondents reported that this chanée was "somewhat attributable"

to the Regional Project. The extent to which the staff develop-
ment activities were reflective of the cultural, economic, aﬁd
racial characteristics of the State remained unchanged from the

pre- pro;ec. status of "good." (A-29) ,
In probing the establishment of the HEI degree in Adult

Education further, other significant observations were gleened.
For example, it appears that the programs thus established have
developed only siight internal univetsity support necessary for
its institutionalization. The provisions for university matching
funds to support such pfograms were rated as "non-existent"
initially and were;only rated as "poor" by the project's termin-
ation. This small improvement was seen as "slightly attributable"
to the Regional Project. (A-43)

The commitment of the State Department of Education to support

HEI faculty positions for both credit and non-credit staff develop-

(A-28)— For specific criterion statement see Appendix A, item 28.

ERIC 99
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ment activities improved from "poor" to "good." The shift. in
support for these activities was seen as "mainly attributable"

to the project. (A-45,46) The HET commitﬁent to support faculty

for b;%ﬁ”credit and non-credit activities iﬁproved in a similar
fashion and was seen as "somewhat" because of the Regional
Project. (A-47, 48) '

When this later funding.(A-47,48) is coupled with an earlier
one (A-43) it appears that the State HEI's had improved little
with respect to overt, dollar suﬁport of adult education programs
but had improved considerably in their covert support of the

. activities in which such'programs engaged.

The HEI's quality.ofmresponsiveness to credit and degree

to "fair" during the project, mainly due. +to the Regional Project.

The quantity of such responsiveness to non-credit and inservice
needs shifted from "poor" to "good." Here, too, the Regional
Project was felt to be mainly respénsible for the progress. (A-50,
51,52,53) |

The HEI pepresentative (the adult eaucation professor) was
- reported to be increasingly fulfilling a continuing .consultant
role to adult education programé. The pre-post shift noted for
this criterion was from a "non-existent" status to "fair." Here;
too, the change was seen as "mainly" due to the project. (A-54)
Finally, the enrollment in both creditvand degree programs in
adult education showgd some imérovements by shifting from "poor"

to "fair." (A-55) This change was reported to be "somewhat" due

160
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to the project. The quality of such offerings impro&ed frbm
"fair" to "good." The shifts in quélity were seen as mainly
attributable to the project. (A-55,56,57) The overall pre-
project mean and post-project mean for the above criteria used
to analyze Maryland's progress toward Regional Objective #1
was 2.2 and 3.6, respectively. Translated into their quali-

‘tative equivalents, these figures mean that Maryland's pre-

project status reference Regional Objective #1 was "poor" and

the post-project status was “good."‘ Furthermore, the mean

causal rating for these same criteria was 3.6. This figure

indicates that the overall change noted in these criteria was

judged to be "mainly attributable" to the Regional Project. The

conclusion drawn from these data is that Maryland made considerable

pProgress toward Regional Project Objeétive #1, and that the

regional project may rightly take credit for being mainly

responsible for this accomplisment.

REGIONAL OBJECTIVE #2--To Build Staff Development>Capability

by Increasing the Number, Scope, and Quality of Training Resources
Within Each State Which Will Continue and Expand After the Com--
~ pletion of the Three Year Project. (See Table Md. 2).

Obviously, the prévious documentation of the accomplishment
of Objective #1 is supportive of the objective curréntly being
considered. However, a number of specific criteria also have a
direct felationship to the consideration of this objective.

When asked to aésess the State Department's of Education capability

to develop staff development activities, respondents rated tae

.
e




-(Ma.) TABLE 1 _§3- |

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER ONE

I tem ' Rating of Criteria
No. CRITERIA Pre 2 | Post 2] Causal P

28 The number of HEI's offering .
degrees in adult education 2.0 3.0 3.0

29 The extent to which SDE

‘ sponsored S.D. activities
are reflective of the
cultural, economic, and
racial characteristics of
the state _— . 4.0 4.0 4 2.5
. 43 The extent to which matching
contributions have been
provided for by the co- .
operating HEI's 1.0 2.0 2.5

45 Commitment of the SDE to
support HEI faculty :

positions for credit S.D.

activities 2.0 4.0 4.0

46 - | Commitment of the SDE to
support HEI faculty positions

for non-credit S.D. acti- v ' ,
vities ‘ . 2.0 4.0 4.0

47 |Commitment of the cooperating ,
HEI's to support faculty for
credit S.D. activities

43 Commitment of the coopera-
' ting HEI's to support
faculty for non-credit S.D.
activities

1 50 The HEI's responsiveness
(quality) to the credit
and degree needs of adult
educators

51 The HEI's responsiveness
1 (quantity) to the credit
and degree needs of adult 2.
educators

o
=
o
o,
o
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(Md.) TaABLE 1 (continued)

Item - _ Rating of Criteria !
No. | CRITERIA : Pre 2 Post® | Causal 2
52 The HEI's responsiveness 2.5 4.0 4.0

(quality) to the non-credit
(in-service) need of adult’
education

53 The HEI's responsiveness

(quantity) to the non-credit
(in-service) needs of adult
education - 2.5 4.0 3.5

54 The HEI representatives' role
as a continuing on-call _
consultant . : 1.5 3.5 . 4.5

55 The enrollments in HEX
graduate and/or under-

' graduate adult education

credit courses 2.0 3.0 {3-5

56 The enrollments in HEIX
‘ graduate and under-graduate
degree programs in adult

education 2.0 3.0 3.5
57 The guality of HEI credit

courses and/or degree

programs in adult education 3.0 4.0 4.0

’ 9

X for all criteria 2.2 3.6 3.6

a ) -
CODE: 1-1.5 = non-existent; 1.6-2.5 = poor; 2.6=3.5 = fair;
3.6~4.5 = good; 4.6-5.0 = excellent ’

5

CODE: 1-1.5 = unattributable; 1.6-2.5 = slightly attributable;
2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly
attributable; 4.6-5.0 = solely attributable.
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pre-project status as "pqor" and the post-project status as
"good." (A-1l) Accordingly, it was reported that enrollments
in such State Department of Education'sponéored activitesrg
improved from "fair" to "good." (A-l6) The freguency and
variety of these sessions also had originally been judged as
"fair" and was 1ater,‘rated aé "excellent." (A-17) Each -
of these instances of improved capability was reported as being
"somewhat attribﬁééblef to the Regional Project.
Since capability to deliver staff development services is,
in part, a function of available personnel to do so, queries
were made about the étaffing patterns within the State Department
of Education. However, it was determined that the number of full-
time adult education positions within the State Department of
Education haé only slightly increased and were essentially still
. considered as "fair." (A-30) While the latter observed change
was not as drématic as experienced by other criteria, a somewhat
greater improvement was noted with respect to the positicn of
staff development specialist. The pre-project commitment to
support a permanent specialistAwas "podr," while the post=-project
commi tment to do so was judged to be "good." (A-44) The slight
change noted for State Department of Education pos@t}gns was .seen
as only "slightly attributabie" to the regional préject while the
improvements with respect to the staff development specialist
position were seen asb"mainly‘attributable" to the Regional Project.
Like personnel, funding is also an important consideration in

assessing capability to deliver staff development services. The
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data obtained revealed that only slight improvement had been

realized with respect to the proportion of the state "adult
education" dollar being devoted to staff development. Both

the pre-project and the post-project proportion was rated“aS*
"fair." The Regional Project was crediteiﬁy&&ﬁwggéngl"someWhat"
responsible for the small chaﬁge noted. (A-49)

Increased capability to provide staff development services
might also be seen as a function of creating new, innovative
delivery systems. However, it appears ﬁhat Maryland has made
very little progress in the area. The pre-project and post-
project ratings of the provisions for non-traditional approaches
were reported to be "poor." (A-31) This funding is somewhat
surprisihg considering the finé'videotapé series which the State
developed fof the training of adult educators.

The final two criteria used to indicate the extent of progress
toward objective #2 dealt with the quality of the staff develop- |
ment services provided (A-58) and with the likelihood that a self-
sustaining staff development system would be operational by the
project's termination. (A44d) The quality of services improved
from "fair" to "good," "mainly" because of the Regional Project.
The likelihood of there being an 6perational self-sustaining staff
development system by July 1, 1975, improved from "fair" to "good"
—-an outcome judged to be "somewhat attributable" to the project.
(A-40) |

-The overall pre-project mean and post-project mean for the

above criteria used to analyze Maryland's progreés toward Regional
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Objective #2 was 2.9 and 3.7, respectively. Translated into
their qualitative equivalents, these figures mean that Mary-

land's pre—project status reference Regional Objective #2 was

"fair" and the post-project status was "good." Furthermore,

the mean causal rating for these same criteria was 3.3. This

figure indicates that the overall change noted in these criteria

was judged to be "somewhat attributable" to the Regional Project.

The conclusion drawn from these data is that Maryland made some

progress toward Regional Project Objective #2 and that the

Regional Project may rightly take e¢redit for being "somewhat

was rated as doing a "poor" job in this area prior to the project

responsible" for this achievement.

REGIONAL OBJECTIVE #3--To Develop Commitment to and Methodology

for the Maintenance of an On-Going State Plan Incorporating a
Regional Concept of Staff Development, and a Continuous Assessment
of Needs.. (See Table Md.3)

Marfiand appears to have changed considerably with respect to
its suppoft of a regional approach to staff development. The
pre-project support was rated as "non-existent," while the post-
project support was judged as "good." (A-3) Surprisingly, the
State Department's of Education understanding of and clarity with
regard to the intents and procedure of the Regional Project for

staff development slipped from "good" to "fair." (A-4) The

project itself was felt to be "mainly" responsible for the latter

change and "somewhat" responsible for the former one.

With regard to mechanisms for needs assessment, the State

and as doing a "good" job by the project's end. (A-10)- The
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(Mé.) TABLE 2 - .

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER TWO

Item : Rating of Criteria
No. CRITERIA Pre ¢ Post | Causal P

1 The capability of the SDE
to deliver S.,D, activities|.

[N
wn
C b
o
w
o

16 The enrollments in SDE
sponsored S.D. activities 4.0 4.0 3.9

17 The frequency and variety
of SDE sponsored S.D.
activities 3.5

ft=
(@]
w
w

30 The number of full-time
adult education p051tlons :
within the SDE 3.0 3.5 2.5

31 SDE plans or provisions
for non-traditional
approaches to meeting
S.D. needs 2.0 2.5 3.0

44 The commitment to support-
ing a permanent staff
development specialist
position N

; 49 The proportion of the
state "adult education
dollar" being devoted to
F staff development

58 The quality of non-credit
\ ’ SDE or HEI staff develop-
| . ment activities

40 The likelihood/certainty
of there being a continu-
ing, self-sustaining

a. e. S.D. system opera- 3
tional by 6-30-75. ’

" X for all criteria ‘ 2.9 3.7 3.3

a, b .
See P, 94 for codes
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Cchange was seen as "mainly" due to the project. The extent

tQ which functional planning and/or advisory bodies were
utilized for determining staff development needs improved from
"poor" to "fair" during this same period. (A-34)) This improve;
ment related to the State's capability to assess staff develop-
ment needs was only felt to be "slightly attributable” to the
Reglonal Project.

With regard to planning for staff development, it was
reported that the State's capability for long-~range planning
in this area slipped from "exgellent" to "good." (A-Z) This
decline was reported to be somewhat due to the Regional Projecf.
The extent to which the State Department of Education engaged
in on-going reviews of the state plan for staff development
changed from "non-ex1stent" to "fair" during the project. (A-35)
The extent to whlch plans were, in fact, adhered to and/or ac-
complished changed from "poor" to "good." (A-36) These latter
two improvements in planning for staff development were rated
as being "mainly attributable" to the Regional Project.

The overall pre;project mean and post-project mean for the
above criteria used to analyze Maryland's progress toward
Regional Objective #3 was 2.6 and 3.7, respectively. Translated
into their gualitative equivalents, these figures mean that

Maryland's pre-project status reference Regional Objective 3

was "fair" and the post-project status was "good." Furthermore,

‘the mean causal rating for these same criteria was 3.7. This
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figure indicates that the overall change noted in these criteria

was judged to be "mainly attributable" to the project. The con-

clusion drawn from these data is that Maryland made considerable

progress toward Regional Objective #3 and that the Regional Pro-

ject may rightly take credit for being "mainly responsible" for

this accomplishment.

REGIONAL OBJECTIVE #4--To Develop Complementary Areas of Ex-

pertise in Adult Education Among Participating Programs, Agencies,
and Organizations; Develop Broad Capabilities to I-nlement Co-
ordination of Staff Development on Both a Regional and State-
Wide Bases. (See Table Md. 4). |
Considerable improvements appear to have been made with respect
to the State Department's of Education awareness of ardutilization
of regional §taff development resources. Both dimensions were
reported to have changed from "non-existent" to "fair" and.were
considered as "somewhat attributable" to "mainly aﬁtributable"
to the Regional Project. (A-5,6) Within the State itself, both
" the quantity.aﬁd quality.of the State Department's of Education
involvement with the HEI with regard to staff development was
‘reported to have improved from "fair" to "good" and was judged to
be "mainly attributable" to the Regional Project. (A-8,9)
Commensurate with these improvements, it was further reported
that communication between the State Department of Education; HEI
and local programs in the State regarding staff development changed
from a pre-project condition of "fair" to a post-project condition
of "goqa." This.improvement was considered to be "somewhat at-

tributable" to the project. (A-32) However, communication
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(t1d.) TABLE 3 .

-

CRITERIA USED 70O ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER THREE

Item ' Rating'of Criteria "
No. CRITERIA fPre® | POST & causal =~

3 |The support of the SDE
to a regional approach to
S.D. 1.0

>
(@}
w
wm

4 |The SDE's understanding and
clarity with regard to the
regional project's intents
and procedures

10 {The SDE's mechanisms for

needs ass lent e din | |
s.D.S essments r garding 2.0 4.0 4.5

34 |The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D. :
‘|purposes ) - ; -

2 |The capability. of the
SDE to develop long range
plans for S.D.

35 |The extent to which the

SDE has engaged in an on-
going review of the state 1.5 3.5 4.0
plan for S.D. '

36 |The extent to which the
state plan for S.D. has

been adhered to and/or 2.0 ’ 4.0 1.0
accomplished . -
X for all criteria 2.6 3.7 3.7

a, b
See P. 94 for codes
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between the State Department of Education and HEI within the
fegion was changed, "mainly" because of the éroject, from
"non-existent" to "fair." ‘A-33) Finally, the extent of clari-
fication of the unique and complementary roles of the State
Department of Education, HEI and the staff development specialist,
changed dramatically from a status of "non-existént" to a status
of "good;" This shift was felt to be "somewhat" due to the
influence of the Regional Project. (A-41)

The overall pre-project mean and post-project mean for the
above criteria used to analyZe Maryland's progress toward Regional

Objective #4 was 1.9 and 3.8, respectively. Translated into their

qualitative equivalents, these figures mean that Maryland's pre-

project status reference Regional Objective #4 was "poor" and

the post-project status was "good." Furthermore, the mean

causal rating for these same criteria was 3.7. This figure

indicates that the overall change noted for these criteria was

felt to be "mainly" due to the Regional Project. The conclusion

drawn from these data is that Maryland made outstanding progress

toward Regional ﬁrdject Objective #4 and that the project may

rightly take credit for being mainly responsible for this ac-

cOmplishmeﬁt.

4

REGIONAL OBJECTIVE #5--To Provide Readily Accessible

Educational Opportunity in Local Areas; Establishing a Highly‘

Trained Base of Local Leadership on Adult Education, Consonant

with the Racial and Cultural Composition of the Area. (See Table Md. 5).
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(M&.) TABLE 4

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FOUR

Item: ' ... Rating of Criteria» e
No. CRITERIA Pre & Post & | Causal P

5 |The SDE's awareness of
S.D. resources available
within the region L 0.3 3.5 3.5

6 |The SDE's extent of uti-
lization of regional S.D.
resources 0.5 3.5 4.0

8 |The guantity of SDE in- . \
volvement with HEI's re- '
garding SD activities 3.0 4.5 4.0

9 |The quality of SDE in-
| “|volvement with HEI's re- _
‘ garding SD activities 3.5°

=
o
=
o

32 |The communication between
the SDE, HEI's and local

programs in the state re- ‘ .
garding adult education
staff development 3.0 4.0

[¥%)
o

T 33 |The communication between D
e the SDE's and HEI's with- !
~ in the region regarding .
‘|adult education S.P. v 1.5 3.5 4.0

. 41 |Clarification of the
unigque and complementary
roles of the SDE, HEI,
and S.D.S. in relation
to staff development . )

X for all criteria 1.9 3.8 3.7

a, b -

See P. 94 for codes
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State Department of Education efforts to enhance local
etaff development expertise improved somewhat because of the
rproject from "fair" to "good." (A-11) No doubt this change
was a function of the progress the state made in identifying
and eliminating actual barriers to participation. The im-
Provement made in this regard was from a pre-project status
of "non-existent" to a post-project status of "fair." This
change was considered as "somewhat" due to the pfoject. In-
centives for'participation in staff development were not
affected by the Regional Project. Both the pre-projecf and
pPost-project status was rated to be "good." (a-38,39)
Further,'reflective of the progress made in fostering staff
development participation was the fact'that the likelihood
of using CEU's (Continuing Education Units) in relation to
Participation in staff development changed from "non-existent"
to "fair." This change was considered as "mainly" due to the
project. (A-42) The quantity of dissemination of professional
information and knowledge about adult education was altered
"somewhat" by the project, from "non-existent" to "fair."' (A=59)
The quality of euch dissemination remaided essentially unchangcdﬂ

The overall pre-project mean and post-project mean for ehe
above criteria used to analyze Maryland's progress toward
Regional objective #5 was 2.5 and 3.6, respectively. Trans-
lated into their qﬁalitetive equivalenes, these figures mean

that Maryland's pre-project status was "poor" and the poét-project

status was "fair" with respect to Regional Objective #5, Further-
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more, the mean causal rating for these criteria was 3.1.

This figure indica;es'ﬁhat the overall change noted in these

criteria was felt to be "somewhat" due to the project. The

conclusion drawn from these data is that Maryland made considerable

progress toward Regiohal Project Objective #5 and that the

project may rightly take credit for a portion of this achievement.

REGIONAL OBJECTIVE #6--To Relate Systematically to the Total

Adult Education Community Including: Professional Training
Programs, CETP, WIN, MDTA, AMIDS, and Inter-Agency Public and
PriQate Programé. (Ssee Table Md. 6 ). -

Respondehts in Maryland reported‘that both the state's
pre-project status and‘post-project status with respect to
planning and impleménting staff development activities co-
'operativély with non-school based agencies was "fair." Slighf
improvement was noted in the degree to which progfams were |
cooperatively evaluated. The pre-project/post-project shift
was from "non-existent" to "poor"--a shift described as being
somewhat attributable to the project, (A-12,13,i4)

While these data suggest greater.numbers of non=-adult
educators have been involved in various aspects of program
development, little pre-project or post-project change was notéd
with respect to the extent to which such persons had been
exposed to the field itself. Specifically, both the pre-project
and post—projeét staﬁﬁs was rated as "fair." The little degree
of change noted was only felt to be somewhat attributable to

the regional project. (aA-20)
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(Md.) TABLE S

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FIVE

Item Rating of Criteria

No. CRITERIA T Pre & Post & Causal

11 {The SDE's efforts to
develop local S.D. : .
expertise 3.5 4.0 3.5

38 | The provisions for
incentives for participa-
tion in S.D. activities 4.0 4.0 . 1.0

39 |The efforts made to

identify and eliminate
barriers to S.D. par-
ticipation - 1.5 3.5 3.5

42 | The likelihood of the CEU

‘| con.cept being utilized
in relation to S.D.

iparticipation

" 59 | The quantity of dissemi-
nation of professional

information and knowledge _
about adult education : 1.5 3.5 3.5

60 | The quality of dissemi-
nation of professional
information and knowledge ' _
about adult education 3.0 3.5 3.5

X for all criteria 2.5 ' 3.6 3.1

e .
. .

a, b
See P, 94 for codes
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+ CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL

PROJECT OBJECTIVE NUMBER SIX

Item
No.

CRITERIA

i

Rating of Criteria

Pre &

Post &

Causal b

12

20

13

14

The extent to which the
SDE is cooperatively
planning SD activities .
with non-school based
agencies

The extent to which the
SDE 1is cooperatively
implementing SD activi-
ties with non-school _

'based agencies

The extent to which the
SDE is cooperatively
evaluating SD activities
with non-school based
agencies

Extent to which persons
not working in adult
education have been ex-
posed to the field of
adult education

4N M A R

|

1.5

W
O

X for all criteria

P T

oA

a,

b .

See P. 94 for codes
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The overall pre-project mean and post-project mean for the
criteria used to analyze Maryland's pProgress toward Regional
Objective #6 was 2.7 ahd 3.1, respectively. Translated into
their qualitative equivalents, these_figures‘indicate that both

MarYland'sgpre & post status reference Regional Objective

#6 was "fair." Furthermore, the mean causal rating for these

same criteria was 3.3. This figure indicates that the overall

change noted in these criteria, though small, was judged to be

"somewhat attributable" to the Regional Project. The conclusion

drawn from these data is that Maryland made only the slightest

pProgress with respect to Regional Objective #6, and that the

Regional Project may take partial credit for whétever progress

has been made in this regard.

REGIONAL OBJECTIVE #7--To Enhance the Status of Adult

Education Divisions Within State Departments of Education,
Encouraging the Direcﬁion of state and Local Funds into Adult
Education Staff Develophent. (Table Md. 7).

The étatus of the adult education.section within the total
State Department of Education was reported to have remained
unchaﬂged from its pre-project status of "fair." (A-15) - The
Status of Federal and State fundiﬁg of adult education in Mary-
land, likewise, shifted little during this same period, énd
remained as "fair." (A-18,19)

The enhancing of status and the encouraging of funding
were considered in this study to be related to the extent to
which significant audiences were informed about édult education.
As such, an effort was méde to determine thé extent to which the

ERIC o 1i7
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State ﬁade plans or took actions to so orient school adminisg-
trators, university deans, school board -members, and State
Department of Education personnel to the fieid of adult
eduéétion. The data showed that such plans or actions for
school administrators and university deans changed from "poor"
to "fair." 1In both ihstances, the Regional Project was seen

as "mainly" responsible for the improvement. Plans ér actions
to orient school board members and Seate Department of Education
personnel showed very little improvement. Both the pre-project
and post-project status was rated "poor." (A-37a,b,c,d)

The overall pre-project mean and post-project mean for the
Criteria used to analyze Maryland's progress toward Regional
Objective #7 was 2.4 and 3.0, respectively. Translated into
their qualitative equivalents, these figqures indicate that

Maryland's pre-project status reference Regional Objective #7

was "poor" and the post-project status was "fair." The mean

causal rating for these same Criteria was 2.1. This figure

indicates that the overall. change noted in these criteria was

judged to be only "slightly attributable" to the Regional Project.

The conclusion drawn from these data is that Maryland made some

progress toward Regional Objective #7, but that the Regional

Project itself was only "slightly" responsible for what progress

was made.

REGIONAL OBJECTIVE #8--To Develop a Training Model Based on

the Description of Roles, Functions, and Tasks for All Adult

Education Staff.
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(:33¢.) TABLE 7

110-

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL

PROJECT OBJECTIVE NUMBER SEVEN

Item
No.

CRITERIA

Rating of Criteria

Pre

Causali

15

18

19

37

The status of adult educa-
tion section within the
total SDE context

The SDE's‘funding support
from the federal level
for adult programs

The SDE's funding support
from the state level for
adult programs

The explicit plans or
actions designed to
orient the following
audiences to the signifi-
cance of adult education
and S.D Activities:

a. school administrators
b. university deans &
c. school board members

d. non-a.e. SDE staff

[\
.
<

)
O

N
D

Post &
L

{9

w2t

(91

921

8]

~

[E]
Ca

pat
un

X for all criteria

[\
et

a, b

See P.

94for codes

1i9

e




-111-

Only one tfiterion was used to assess progress toward this
objective, namely, the extent to which State Department of
Education staff development activities for adult education were
related to competency models. The pre-project status of this
criterion was seen as “non-existent" and the post-project status

was rated_asA"poor." However, this small change was felt to be

‘"solely"“attributable to the project. (A-7) The conclusion

for these data is that though Maryland made small progress toward
Regional Objective #8, the progress was clearly due to the

existence of the Regional Project.

B. Summary of External/self-Evaluation of Progress Toward Regional'

Ogjectives.

Table Maryland -- 8 provides a rank order of the eight Regional
Project Objectives according to the degree of progress which
Marylana experienced with respect to eatnf" Examination of the
pre-projeqt and post-project status column reveals that Maryland
mada progress toward -each objective. The greatest degree of
progress was made with respect to Objective #4 and #1, in that

order.

Objective #4--To Develop:Complementary Areas of Expertise in
Adult Education Among Participating Programs, Agencies, and
Organizations; Develop Broad Capabilities to Implement Coordination
of Staff Development on Both a Regional and State-Wide Basis.

Objective #1--To Establish at Least One Adult Education Staff

'“Development Program in an Institution of Higher Education in Each

State to Reflect the Geographic,.Racial, and Cultural Needs of the

Region.
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Maryland's least progress was made with respect to Ob]ectlves

#6 and #7, in that order.

Objective #6--To Relaté Systematically to the Total Adult
Education Community Including: Professional Training Programs,
CETP, WIN, MDTA, AMIDS, and Inter-Agency Public and Private
Programs.

Objective #7--To Enhance the Status of Adult Education

Divisions Within State Departments of Education, Encouraging .
the Direction of State and Local Funds into Adult Education
Staff Development.

By examining the "degree of change" column in light of the
following scale, the extent of progress toward each objective

may be further summarized.

Degree of Change Rating of Progress
0.0 - 0.5 Very Slight
0.6 - 1.0 : Some
1.1 - 1.5 Considerable
1.6 - and over Outstanding

Using the above scale, it was concluded that Maryland made

"outstanding" progress toward objective #4; considerable

progress toward objectives #1,3, and 5; some progress toward

objectives #2,7 and 8; and only very slight progress toward

objective #6.
Examination of the means for the pre-post column led to

the conclusion that Maryland's status with respect to the eight

objectives taken collectively changed from "fair" 2.3 to "good."

" ow
A
Ny
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| 121




(4d.) TABLE 8

PANK OF OBJECTIVES ACCORDING TO DEGREE OF PROGRESS

OBJECTIVE

Status

H,UH.Q

a wOmwm

Degree
of
Change

Rank
Order

b
Causal

Rating .

To establish at least one adult education staff
development program in an institution of . higher
education in each state to reflect the geogra-
phic, racial and cultural needs of the region.

To build staff development capability by
increasing the number, scope, and quality of
training resources within each state which will
continue and expand after the completion of the
three year project. . _

To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a
regional concept of staff development, and a
continuous assessment .of needs. _

To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations; develop broad
capabilities to implement coordination of staff
development on both a regional and state-wide
basis.

To provide readily accessiblé educational
opportunities in local areas: establishing a
highly trained base of local leadership in adult

education, consonant with the racial and cultural .
~composition of the area. ‘

. .
To relate systematically to the total adult
education community including: Professional’
training programs, CETP, WIN, MDTA, AMIDS, and
inter-agency public and private programs.

%)

-y
.

39}
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Furtherrnore, examination of the mean for the causal rating

column led to the conclusion that Maryland's overall progress

was at least "somewhat" due to the Regional Project. (3.4)
IT PEER EVALUATION

A. Introduction

“As a part of the required evaluation of the U.S.0.E. Region
III, staff Development Consortium Project, Mr. William Dix and

Dr. Ronald sherron were sent as an evaluation team.to review,

o8]

confirm and look for evidence of project accomplishment of stated

and unéxpected goals and objectives.

B. Evaluation Dés;gn

| Ample hard data was collected and quantified in the total
evaluation design. The on—site team's function was té look for
unexpected spin-offs, conf;rmations of hard data reports and to
interview a cross-section of personnel affected by the project
to determine their gener%l feelings, attitudes, and suggestions

concerning the project's activities.

C. Visit Organization

The on-site visit was extremely well organized. A full two

day agenda was prepared with key people and data readily accessible.

The results of various scheduled meetings are presented chrono-
logically.

Session I - Maryland State Department of Education

In addition to accomplishment of the various stated goals

124
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of the project, the following unexpected goals were obtained
as a result of project involvement.

l. An increased awareness of in-service training needs.

2. More local initiative in conducting in-service training
has been noted.

3. A wide variety of other agency invdivement has been
- generated. Several examples are:
a.. Corrections‘tounselors
'b. Manpower employment counselors
C. Social service agencies
d. Community college personnel
e. Armed services.'
£. Private institutiops of higher learning
g. Aliied health services
g. Handicapped

4? An additional distribution and dissemination network

| has been established.

5. Inéreaséd cooperation betweeﬁ Region III states has
5een noted.

6. The identification of a basic core of competencies needed
by local adult educators comprised of:

a. Human relations

b. Adult psychology

c. Counseling techniques
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7. Adult education has received priority status on the

State Board for the first time.

8{ State budget has been increased.

9. Adult education is being included on various task
forces and on the Inter-divisional Advisory Council,

Unmet Expectations - State Level

l. Not enough emphasis on non-credit activities or too
much emphasis on credit offerings. |

2. Role of the ﬁEI's as consultants was not fully developed.

3. Lack of commitment from institutions of higher education
and the low priority of Adult Educétion within the
academic hierarchy.

4. Poor consultants and their lack of training and under-
standing of Adult Education.

Unmet Expectations - Consortium Level 7t

l. The desired and proposed external degree program was .
not developed.

2. Identification of regional goals and services was ndt
fully developed. |

3. There was inadequate orientation fér HEI'S and professors.

4. Dissemination activities from consortium level were
inadequate.

5. Towsen State's cooperation was Mminimal.

6. Staff competencies were not clearly identified.

General Reactions

The general feeling and reactions of the state staff are very

126
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positive. The concensus was that the program will grow and

continue to receive increased prestige and funding.

Gession II - Local Adult Education Administrators

(22

The afternoon session of the first day was spent with a

group of seven adult education administrators who were repre-

sentative of the urban and rural areas of the'state as well

as the eastern shore. The following positive benefits of the

project were noted:

1.

2.

Great increase in training activities since 1971.
A number of joint training activities have been con-
ducted thus aiding cross-fertilization and sharing of

ideas.

ABE offerings have been expanded to more clients.

In-service activities are being planned a year in advance.
College and university graduate courses in Adﬁlt Education
are now more aQailable. |
following recommendations were made:

More in-service training is heeded for the preparation of

" G.E.D. teachers.

In-service training activities need a local coordinator.
College and universities should expand their ABE related
offerings. |

More training_should be offered in the correctional field.
Hold additional staff meetings on local level..

New supervisors need orientation to state's resources.

Employment opportunities for full-time adult educators




‘should be expanded.

8. Greater dissemination of materials and methods is”
desired.

9. More leadership is needed ¥rom local HEI's.

Session III- Morgan State

The morning of the second day was spent with the President,

A Dean of Graduate Sehool, Dean of Center for Continuing Education,
Dean of School of Education, and two profeésors of Adult Education.
The results of this session are summarized Below:

1. The College has achieved uﬁiversity status and Adult
Education has been incorpofated into the formal reorganiiation.

2. Entire School is committed to the'Adult Continuing Education
concept, ‘

3. Two full-time faculty are being provided by the HEI.

4.L Program wili concent;ate in Administration and Supervision,
or Urban Affairs. - The degree will be a M. Ed. with various
options of study related to teaching, counsellng, and
administration,

5. Have freedom to develop and have a great deal of local
funding opportunities.

6. . State Department is{very suppcstive of the program.

Session IV - Wrap-Up Session with Gtate Department

The final afternoon was spent with nembers of the StagegDepart-
ment staff who supplied additional data, answered dquestions and

in general reported any overlooked items.

Conclusions

The evaluation team concurred in the following:
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l. The State Department leadership and staff have developed
the nucleus of an outstanding program with unlimited |
growth,potential. The staff is highly competent and
eager to learn and to facilitate the growth of all local
personnel. |

2. Most of the major consortium goals have been accomplished.

3. The State staff is a coordinated team who obviously work
together toward common goals. There is a distinct lack
of bureaucratic restriction sur:ounding.their~§rofessional
activities.

4. The in-service activities are well plénned, organized
and execﬁted. Good use of local and'out-ofsstaté con-
sultants is noted.

5. The HEI involved in the.project are becoming more and
more committed to Adult Continuing Education; and after

~a guarded reéeption now view Adult Education as a néw and
welcomed bread-winner.

6. Local Adult Education personnel welcome the new opportunities
for increased professional QrOWth through credit and non-
credit activities.

7. A movement toward certificatibn and more full-time Adult

Educators is noted as a future trend.

Finally, the evaluation team expresses its thanks for a well-

organized smooth visit and is happy to report that Adult

Education in Maryland is alive and prospering.
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I EXTERNAL/SELF EVALUATION

A, Outcomes in Relation to Specific Regional Project Objectives

REGIONAL OBJECTIVE #1 -- To Establish At Least One Adult Edu-

cation Staff Development Program In An Institution Of Higher
Education In Each State To Reflect The Geographic, Racial, And
Cultural Needs Of The Region. (Table, Pa.-1)

The pre-project status of the HEI's in Pennsylvania offering
degrees in Adult Education.was rated as "non-existent." By the

conclusion of the projeqt the status was rated as "fair" (A-285.l
Respondents repérted that this change was "mainly attributable"
to the Regional Project. The extent to which the staff develop-
ment_activities were reflective of the cultural, economic and
racial characteristics of the state shifted from "poor" to "fair"
during the project. Here, the project itself was seen as only
"slightly" responsible for this shift. (A-29).

In probing the establishment of the HEI degree in Adult
Education further, other. significant observations were gleaned.
For example, it appeérs that the programs thus established are
developing the internal university support necessary for their
institutionalization. Provisions for university matching funds
to support such programs were rated as "non-existent" initially
and were rated as "fair" by'the project's termination -- an

improvement “somewhat" attributable to the Regional Program (A-43).

l(A-28)= For specific criterion statement, see Appendix A, Item 28.
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In addition, the commitment of the SDE to support HEI

faculty positions for both credit and non-credit staff

development activities improved frpmv"non-existent" to
"good." The:'shift in support for credit activities was seen
as "somewhat attributable" to the project, while the non-
credit support was rated as "maihly"'due to the projeqt‘
(A-45,46). The HEI commitment to support faculty for credit
activities improved from "non-existent" to "good," "maihly"
becausé of the Regional Project. _Howeﬁer, the HEI's progress

toward supporting faculty for non-credit activities was seen

as changeless--from "non-existént" to "fair." This latter
improvement was seen as being "somewhat" due to thelRegional
Project (A-47,48).

The HEI's responsivenes; (quality and quantity) to credit
and degree needs of adult educators was vastly improved ffom
"non-existent" to "good" and was»"mainly" due to the project.
Their responsiveness to non-creq;t/in—service needs changed
very similarly;-ﬁhough slightly less. The change in quality
of the reéponsiveness to non-credit,. in-service needs was
rated as "somewhat" attributable to the project, while théw
change in the quantitative dimension was seen as "mainly" due
to the project. (A-50,51,52, 53).

It was reported that the HEI representative (the adult

education professor) was increasingly fulfilling a consultant

role to adult education programs. The pré-post shift noted
for this criterion was from a "non-existent" status to "fair."

Here, too, the change was seen as "mainly" due to the project
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'(A-54). Finally, the enrollment in both credit and degree
programs in adult education showed improvements from "non-
existent" to "fair." Likewise, the qﬁality of §uch offerings
improved from "non-existent" to "fair." Both these shifts

in enrollments and in quality were seen as "somewhat" attribut-

- able to the project (A-55, 56, 57).

The overall pre+project mean and post-project mean for the
above critéria used to analyze Pennsylvania's prégress toward
Regional Objective #1 was 1.2 and 3.3, respectively. Trans-
lated into.their qualitative equivalents, these'figures mean

that Pennsylvania's‘pre—groject status reference Regional

Objective #1 was "non-existent" and the post-project status

was "fair." Furthermore, the mean causal rating for these
same criteria was 3.4. This figure indicates that the overall

change noted in these criteria was judged. to be "somewhat"

attributable to the Regional Project. The conclusion drawn

from these data is that Pennsylvania made considerable progress

toward Regional Project Objective #1, and that the Regional

Project may rightly take partial credit for this accomplishment,

REGIONAL OBJECTIVE #2 -- To Build Staff Development Capa-

bility By Increasing The Number, Scope, And Quality Of Training
Resources Within Each State Which Will Continue And Expand
After The Completion Of The Three Year Project. (Table, Pa.-2)
« Obviously, the previous documentation of the accomplishment
of Objective #1 is supportive of the objective currently being

considered. However, a number of specific criteria also have a
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CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER ONE

I tem
No.

Rating of Criteria

CRITERIA

Pre 2

Post 2

Causal b

28
29
43
45
46

47

48
150

51

Commitment of the SDE to .
support HEI faculty positiong

The number of HEI's offering
degrees in adult education

The extent to which SDE
sponsored S.D. activities
are reflective of the
cultural, economic, and
racial characterlstlcs of
the state

The extent to which matching
contributions have been
provided for by the co-
operating HEI's

Commitment of the SDE to
support HEI faculty
positions for credit S.D.
activities

for non-credit S.D. acti-
vities -
Commitment of the cooperatind
HEI's to support faculty for
credit S.D. activities

Commitment of the coopera-
ting HEI's to support
faculty for non-credit S.D.
activities

The HEI's responsiveness
(quality) to the credit
and degree needs of adult
educators

The HEI's responsiveness

(quantity) to the credit

and degree needs of adult
educators

3.0

3.0

3.0

3.8

(D
w

=3
o

13
o
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(Pa.) paBrE 1 (continued)

Item
No.

Rating of Criteria

CRITERIA

Pre &

Post?2

Causal P’

52

53

54

56

- 57

55

The HEI's responsiveness
(quality) to the non-credit
(in-service) need of adult
education

The HEI's responsiveness
(quantity) to the non-credit
(in-service) needs of adult
education

The HEI representatives' role
as a continuing on-call
consultant

The enrollments in HEI-
graduate and/or under-
graduate adult education
credit courses

The enrollments in HEI
graduate and under-graduate
degree programs in adult
education

The quality of HEI credit
courses and/or degree
programs in adult education

1

(&3
e

X for all criteria

a

CODE:

b

1-1.5 = non-existent;
3.6-4.5 = good; 4.6-5.

attributable; 4.6-5.0 = solely attributable.

106_
0 =

2.
ex

5 =
C

CODE: 1-1.5 = unattributable; 1.6-2.5

, 135

poor; 2.6-3.5 = fair;
ellent e

= slightly attributable;
2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly

-
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~direct relationship to the consideration of this objective,
When asked to assess the SDE's capability to develop staff
development activities, respondents rated the pre-project status
as "fair" and the post-project status as "good." This change
was seen as "mainly" due to the project (A-1). It was reported
that enrollments in such SDE sponsored activities improved ohiy
;Wslightiy and remained rated as “fair" (A-16). Similarly, the

frequency and variety of these sessions had originally been
judged és "fair".and remained rated as "fair" (A-17). Each
Sf”these latter instances of improved capability, though slight,
Qas repo;ted as being "somewhat attributable" to the Regional
Project. | |

Since capability to deliver staff development services is,
in part, a function of available personnel to do so, queries
were made about the staffing patterns in the SDE. As a result,
it was determined that the number of full-time adult education
positions within the SDE .remained unchanged from the pre-project
status of "fa;r" (A-30). A slight, yet somewhat greater,
improvement was noted with fespect to the position of staff-
development specIBliSt. The pre-project commitment'to suppbrt
a permanent specialist was "non-existent," while the post-project
commitment to do so was judéed to be "poor" (A-44). Any improve-
ments with respett to these criteria related to personnel were
felt to be only "slightly" due to the project.

Like personnel, funding is also an important consideration

in assessing capability to delivery of staff development services.
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-

The data obtained revealed ‘that some improvement had been
realized with respect to the proportion of the state "adult
education" dollar being devoted to staff development. The
pre-project proportion was rated as "non-existent" and the
post-project proportion was seen as "fair." The Regional
Project Qas credited with being "somewhat" respohsible for
this change (A-49). |

Increased capability to provide staff development services
might also be seen és a function of creating new, innovative
delivery systems. However, it appears'that Pennsylyanié has -
made very little progress in the area. ' The pre-project and
post-project ratings of éﬁé provisions for non-traditional
ap?roachgs shifted, "somewhat" because of the Project, from
"non-existent" to "poor."

The final two criteria used to indicate the extent of
progress toward Objective #2 dealt with the quality of the
staff development services provided (A¥58) énd with the like-
lihood that a self-sustaining staff develdpment system would
be in operation by the ﬁroject's termination (A-40). The
Guality of services improved from "poor" to "fair," "mainly"
because of the Regional Project. The likelihood of there béing

an dperational self-sustaining staff development system by
July 1, 1975, improved from "poor" to "good" -- an outcome

judged to be "somewhat attributable" to the project (A-40).
The overall pre-project mean and post-project mean for
the above criteria used to analyze Pennsylvania's progress

toward Regional Objective #2 was 2.0 and 3.4, respectively.
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Translated into their qualitative equivalents, these figures

mean that Pennsylvania's pre-project status reference Regional

Objective #2 was "poor" and the poét-project status was "fair."

Furthermore, the mean causal rating for these same criteria was

3.4. This figure indicates that the overall change noted in

these criteria was judged to be "somewhat" attributable to the

ARegional Projeét. The conclusion drawn from these data is that

Pennsylvania made considerable progress toward Regional Project

Objective #2 and that the Regional Project may rightly take

credit for being "somewhat" responsible for this achievement.,

REGIONAL OBJECTIVE #3 -- To Develop Commitment To And

Methodology For The Maintenance Of aAn On=-Going State Plan -In-
Corporating A.Regional*Concept Of staff Development, And A

Continuous Assessment of Needs (Table, Pa.-3).

Pennsylvanié appears to have changed with respect to its
support of a regionai approach to staff development. The pre-.
projéct support was rated as "poor," while the post-project
support was judged as "fairf (A-3). Not surprisingly, the SDE's
understanding of and clarity with regard to the intents and pro-
cedure of the Regional Project for staff development changed from
"poor" to "good" (A-4). The Project itself was felt to be "mainly"
responsiﬁle for the former change and only "slightly" responsible
for the latter oﬁe;

With regard to mechanisms for needs assessment, the State

was rated as doing a "fair" job in this area prior to the
. ] 4/

project and as doing a "good" job by the project's end (A-10).
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(Pa.) TABLE 2 4 .

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER TWO

Item Rating of Criteria .
No. CRITERIA Pre ¢ Post ¢ Causal “

1l | The capability of the SDE
to deliver S.D. activities|. 2.8

.
O
(V8]
.

o)

16 The enrollments in SDE
sponsored S.D. activities 3.0 3:4 3.2

17 The frequency and variety
of SDE sponsored S.D.
activities 2.8 3.2 3.2

30 The number of full-time
adult education positions ,
within the SDE 2.8 3.0 2.5

31 SDE plans or provisions
for non-traditional

approaches to meeting
S.D. needs 1.4 2.4 2.6

44 | The commitment to support-
ing a permanent staff

development specialist :
position o - 1.0 2.4 2.3

49 The proportion of the
state "adult education
dollar" being devoted to v ,
staff development . . . o

58 The quality'of non-credit
' SDE or HEI staff develop-
ment activities

40 The likelihood/certainty
: of there being a continu-
ing, self-sustaining

a. e, S.D. system opera-

tional by 6-30-75. 1.8 3.6 3.2

wr
1>y
w
o

¥ for all criteria 2.0

a, b o o
See P. 126for codes
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The extent to which functional planning and/or advisory

bodies wéte utilized for determinging staff.development needs
improved from "non-existent" to "poor" during this same
period!(A—34). The former of these improvements related to
the state's capability to assess staff development needs

was felt to be "mainly" attributable to the Regional Pfoject,
while the latter improvement was seen as "somewhat" due to the
project.

With regard to planning for staff development, it was
reported that the state's‘capability for long-range planning
in this area improved from "poor" to "fair" (A—2)._~The'extent
to which the SDE engaged in on-going reviews of the State.Plan
for staff Development changed from "poor" to "fair" during the
project. Both of these criteria were enhanced "somewhat"
because of the project (A-35). The extent to which state plans
were, in fact, adhered to and/or accomplished changed from
"non-existent"’to "fair" (A-36). This improvement in adhefing
to or accomplishing plans for staff development was rated as
being "mainly attributable" to the Regional Project.

The overall pre-project mean and post-project mean for

-the above criteria used to analyze Pennsylvania's progress

toward Regional Objective #3 was 1.9 and 3.1, respectively.

Translated into their qualitative equivalents these figures

mean that Pennsylvania's pre-project status reference Regional

Objeétive #3 was "poor" and the post-project status was "fair."

Furthermore, the mean causal rating for these same criteria

was 3.2. This figure indicates that the overall change noted
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in these criteria was judged to be "somewhat" attributable to

the project. The conclusion drawn from these data is that

Pennsylvania made considerable progress toward Regional Project

Objective #4 and that the Regional Project may rightly take

credit for being at least "partially" responsible for this

accomplishment.

REGIONAL OBJECTIVE #4 —- To Develop Complimentary Areas

Of Expertise In Adult Education Among Participating Programs,
Agencies And Organizations; Develop Broad Capabilities To
Implement Coordination Of Staff Dévelopment On Both A Regional
And State-Wide Basis. (Table, Pa.-4)

Considerable improvements appear to have been made with
respect to the SDE's awareness of regiona} staff development
resources. The extent of awareness Was féported to have
changed from "poor" to "good" -- the chénge-was due "somewhat"
to the Regional Project (A-5,6). 'However, actualization of
such resources only c¢hanged from "poér" £o "fair." Within
the state itself, both .the quéntity>and quality of the SDE's
involvement with the HEI with regard_to staff development was
reported to have improved from "poor" to "fair" and judged to
be "somewhat -attributable" to the Regional Project (A-8,9).

Commensurate with these impfovements, it was further rep-
orted that communication between the SDE, HEI, and local pro-
grams in the state regarding staff development changed from a
pre-project condition of "poor" to a post-project condition of
"good." This improvement was considered to be_ﬁmainly" at-

tributable to the project (A-32). Communication between the SDE's
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(Pa.) TABLE 3

-

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
-PROJECT OBJECTIVE NUMBER THREE

Item ‘ Rating of Criteria
No. - CRITERIA —Pre = POST

.3 |The support of the SDE

to a regional approach to
S.D. g PP 1.6 - 3.2

. 4 |The SDE's understanding and
clarity with regard to the
regional project's intents
and procedures :

10 {The SDE's mechanisms for
needs assessments regarding
S.D.

[s8)
o)}
w
.

(o)

34 |The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D. S
purposes » 1.2 2.2

2 |The capability of the
" |SDE to develop long range
plans for S.D. 2.4 3.2

35 [The extent to which the
: SDE has engaged in an on-
going review of the state
plan for S.D. : - 1.8 3.0

36 |The extent to which the
state plan for S.D. has
been adhered to and/or
accomplished

[
w
w
N

X for all criteria ‘ 1.9 3.1

a, b
See P.126 for codes
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and HEI's within the region was seen as changed from "non-

existent" to "fair." 0ddly, the Regional Project was only
seen as "slightly responsible" for this change (A-33). Finally,
the extent of clarification of the unique and complimentary
roles of the SDE, HEI and the staff &évelopment specialist
changed from a status of "non-existent" to a status of "fair."
This shift was felt to be "mainly" due to the influence of the
Regional Project (A-41).

The overall pre-project mean and post-project mean for
the above criteria used to anélyze Pennsylvania's progress
toward Regional Objegtive #4 was 1.9 and 3.3, respectively.

Translated into their qualitative equivalents, these figures

mean that PennsYlvania's pre-project status reference Regional

Objective #4 was "poor" and the post-project status was "fair."
Furthermore, the mean causal rating for these same criteria was

3.1. This figure indicates that the overall change noted for

these criteria was felt to be "somewhat" due to the Regional

Project. The cohclusion drawn from these data is that Pen-

nsylvania made considerable progress toward Regional Project

Objective #4 and that the project may rightly take credit for

being at least "somewhat" responsible for this accomplishment,

REGIONAL OBJECTIVE #5 -=- To Provide Readily Accessible Edu-

3

cational Opportunities In Local Areas; Establishing A Highly

Trained Base Of Local Leadership In Adult Education, Consonant

With The Racial And Cultural Composition Of The Area (Table,Pa.-5).
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(Pa.) TABLE 4

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FOUR

Item: _ ' ' Rating of Criteria .
No. CRITERIA : ' Pre 2 Post & Causal P

5 |The SDE's awareness of
S.P. resources available
within the region 2.0 4.0 3.5

6 |[The SDE's extent of uti-
lization of regional S.D.
resources ‘ 2.0 3.2 3.0

8. {The quantity of SDE in-
. {volvement with HEI's re-
garding SD activities 1.7 3.4 3.0

9 |The quality of SDE in-
volvement with HEI's re- -
garding SD activities 2.0 3.4 2.6

32 |The communication between
the SDE, HEI's and local
programs in the state re-’
garding adult education
staff development 2.5 3.6 3.8

- 33 |The communication between
the SDE's and HEI's with-
in the region regarding

adult education S.D. 1.2 2.8 2.2

41 |Clarification of the
unique and complementary
roles of the SDE, HEI,
and S$.D.S. in relation

to staff development 1.4 3.2 3.6
X for all criteria 1.8 3.3 3.1

See P.)26 for codes
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fhe‘SDE's efforts to enhance local staff development ex-
pertise improved, mainly because of the project, from "poor"
to "good" (A-11). No doubt this change was a function of the
progress éhe state made in (a) providihg incentives for par-
ticipation in staff development, and (b) identifyihg and
eliminating actual barriers to participation. The improve-
ments made in these latter two areas were from a pre-project
status of "poor" to a post-project status of "fair." These
changes were considered as "somewhat" due to the project
(a-38, 39). Further reflective of the progress made in
developing incentives for such participation was the fact that
the likelihood of using CEU's (Continuing~Education Units) in
relation to participation in staff development changed from
"non-existent" to "fair." This change was considered as being‘
"somewhat" due to the project (A=42). Finally, the quantity
and quality of dissemination of professional information and
knowledge about adult education was altered, during and "some-
what" by the project, from “"poor" to "fair" (A-59,60).

The overall pre-project mean and post-project mean for
the above criteria used to analyze Pennsylvania's progress

toward Regional Objective #5 was 1.4 and 2.4, respectively.
Translated into their qualitative equivalents, these figures

mean that Pennsylvania's pre-project status was "non-existent"

and the post-project status was "poor" with respect to Regional

Objective #5. Furthermore, the mean causal>rating for these

criteria was 2.3. This figure indicates that the overall

change noted in these criteria was felt to be "slightly"
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attributable to the project. The conclusion drawn from these

data is that Pennsylvania made some progress toward Regional

Project Objective #5 and that the project may rightly only

take a mlnor degree of credit for this achievement.

REGIONAL OBJECTIVE #6 -- To Relate Systematically To The

Total Adult Education Community Including: vProfessiona%
Training Programs, CETP, WIN, MDTA, AMIDS, And Inter-Agency
Public And Private Prbgrams. (Table, Pa.-6)

Respondents in Pennsylvania reported that the state's
'pre-project status With respect to planning and evaluating
staff development activities cooperatively with non-school
based agencies was "non-existent." The post=-status was
reported as "poor." Cooperative implementation efforts re-
mained unchanged from the pre-project status of "poor."
Improvements noted for the planning, implementing, and
evaluating functions were Télt to be only "slightly“ at-

tributable to the project (A-12,14,14).

These data suggest greater npnumber of non-adul£ educators
have been involved in various aspects of program development.
Accordingly, a small pre-post project change was noted with
respect to the extent to which such persons had been exposed
to the field itself. Specifically, the pre-project rating
was "poor", while the post-project status was rated as "fair."
The little degree of change noted for this criterion was only
felt to be somewhat attrlbutable to the Regional PrOJect (A-20),

The overall pre-pro;ect mean and post-project mean for the

Criteria used to analyze Pennsylvania's progress toward Regional
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TABLE 5

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FIVE

Item
No.

‘CRITERIA

Rating of Criteria

Pre 4 Post ¢ !Causal

11

38

39°

42

59

60

The SDE's efforts to
develop local S.D.
expertise :

The provisions for
incentives for participa-
tion in S.D. activities

The efforts made to
identify and eliminate
barriers to S.D. par-
ticipation

The likelihood of the CEU
concept being utilized

in relation to S.D.
participation

The quantity of dissemi-
nation of professional
information and knowledge
about adult education

The quality of dissemi-
nation of professional
information and knowledge
about adult education

X for all criteria

p—
Y

a, b

See P. 126 for codes

r,Ifi?




-139-

Objective #6 was 1.3 and 2.4, respectively. Translated into
their qualitative equivalents, these figures indicate that
Pennsylvania's pre-projecﬁ status reference legional Objective
#6 was "non-existent" and the post-project status was "poor."
Furthermore, the mean causal rating for these saﬁe criteria

was 2.4. This figure indicates that the overall change noted

in these criteria was judged to be "slightly" attributable to

the Regional Prqject; The conclusion drawn from these data is

that Pennsylvania made considerable progress with respect to

Regional ObjectiVe #6, and that the Regional Project may take

only very minor credit for this improvement.

REGIONAL OBJECTIVE #7 -- To Enhance The Status Of Adult
Education Divisions Within State Departments of Education, |
Encouraging The Diréction O0f State aAnd LocalvFunas Into Adult
Education Staff Development. (Table, Pa.-7)

The status of the adult education section within the total

State Department of Education was reported to have changed from

"poor" (pre-project) to "fair" (post-project). This improvement

- wWas seen as "somewhat" due to the state's participation in the

Regional Project (A-15). The status of federal funding of adult

education in Pennsylvania shifted during this same period, from

"poor" to "fair," while state funding changed from "poor" to
"fair." Though'the changes in funding were very slight, they
were nevertheless felt to be "slightly attributable" to the
Regional Project (A-18,19).

The enhancing of status and the encouraging of funding were

considered in this study to be related to the exteht to which'
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(Pa.) TABLE 6

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SIX ‘

Item Rating of Criteria

No. CRITERIA ' Pre ¥ Post " Causal b

12 The extent to which the
SDE is cooperatively
planning SD activities .
with non-school based
agencies 1.4 2.4 2.3

13 The extent to which the
SDE is cooperatively
implementing SD activi-
ties with non-school-
based agencies 1.8 2.4 2.3

14 The extent to which the
SDE is cooperatively
evaluating SD activities
with non-school based
agencies

20 Extent to which persons
not working in adult |
education have been ex-
posed to the field of
adult education

X for all criteria 1.3 2.4 2.4

a, b
See P. 126 for codes
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significant audiences were informed about adult education.

»

As such, an effort was made to determine the extent to which

the state made plans or took actions to so orient school

administrators, university deans, school board members and

state department of education-personnel. Such plans or

actions for school administgators shifted from "poor" to

"fair," "mainly" because. of the project. Plans-and actions

for university deans shifted from "non-existent" to "fair,"

somewhat because of the project. Plans for both school

board members and department of education personnel were

unchanged from their pre-project status of "poor" (A-37 a,b,c,d). '
The overall pre-project mean and post-project mean for .the |

Criteria used to analyze Pennsylvania's progress toward Regional

Objective #7 was 1.9 and 2;8, respectively. Translated intc

their qualitative equivalents, these figures indicate thét

Pennsylvania's pre-project status reference Regional Objective

#7 was "poor" and the post-project status was "fair." Further-

more, the mean causal rating for these same criteria was 2. 3.

This figure indicates that the overall.chang§ noted in these

criteria was judged to be "slightly attributable" to the

Regional Project. The conclusion drawn from these data is that

Pennsylvania made some progress toward Regional Objective #7

and that the Regional Project itself was "slightly" responsible

for what progress was made.

REGIONAL OBJECTIVE #8 =-- To Develop A Training Model Based

On The Description Of Roles, Functions, And Tasks For All Adult

Education Staff.
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(Pa.) TABLE 7

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
‘PROJECT OBJECTIVE NUMBER SEVEN

Rating.of Criteria )

X for all criteria

"Item
No. CRITERIA " Pre Post Causal”

15 |The status of adult educa-.

tion section within the :

total SDE context 2.0 3.2 2.7
18 " |The SDE's funding support

from the federal level

for adult programs 2.4 3.2 2.5
19 The SDE's funding support

- | from the state level for

adult programs 1.4 2.4 2.0
37 |The explicit plans or

actions designed to

orient the following

audiences to the signifi-

cance of adult education

and S.D Activities:

a. school administrators 2.4 3.0 2.0

b. university deans 1.4 3.4 3.2

c. school board members 2.3 2.3 2.0

d. non-a.e. SDE staff 1.6 2.3 2.0

1.9 2:8 2.3

b

a, _
See P. 126 for codes
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Only one criterion was used to assess progress toward
this objective, namely, the extent to which state department
of education staff development activities for adult educators

were related to competency models. The pre-project status of

this criterion was seen as "non-existent." The post-project
status was rated as "poor." This change was felt to be
"slightly" atfributable to the project’(A-7). The conclusion

for these data is that Pennsylvania made some progress toward
Regional Ob]ectlve #8 and that the progress was, at 1east in

a minor way, due to the existence of the Reglonal PrOJect.

B. Summary of External/Self Evaluation of Progress Toward

Regional Objective

Table (Pa.-8) =-- rank-orders the eight Regional Project
Objectives according to the degree of progress which Pennsylvania

experienced with respect to each. Examination of the pre;posf

status column reveals that Pennsylvania made progress toward

each objective. The greatest degree of progress was made
with respect to Objectives #4 and #2, in that order.

Objective #4 -- To develop complimentary areas of exper-

tise in adult education among participating programs, agencies
and organizations; develop broad capabilities to 1mplement
coordination of staff development on both a regional and
state-wide basis.

Objective #2 =-- To build staff development capability by

increasing the number, scope, and quality of training resources
within each state which will continue and expand after the

completion of the three year project.
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Pennsylvania's least progress was made with respect to

Objectives #7 and #8, in that order.

- Objective #7 -- To enhance the status of adult education
divisions Within state deparments of educétion, encouraging
the direction of state and local funds into adult‘education

staff development.

Objective #8 ~- To develop a.training model based on the

description of roles; functions, and tasks for all adult
veducation staff.

By examining the "degree of change” column in light of
thg following scale, the extent of“progress toward each

objective may be further summarized.

Degree of Change . Rating of Progress

0.0 - 0.5 very slight
0.6 - 1.0 some

1.1 - 1.5 considerable
1.6 - and over outstanding

Using the above scale, it was concluded that Pennsylvania

made considerable progress toward Objectives #1,2,3,4,5, énd 6;

and some progress toward Objectives #7 and 8.

Examination of the means for the pre-post column led to
the conclusion that Pennsylvania's status with respect to
the eight objectives taken collectively, changed from "poor"
(2.2) to "féir" (3.7). Furthermore, examination Qf the mean
for the "causal rating" column led to the conclusion that
Pennsylvénia's overall progress was at least "somewhat" at-

tributable to the Regional Project (3.2).

153




(Pa.) TABLE 8

RANK OF OBJECTIVES ACCORDING TO DEGREE OF PROGRESS

Status Degree b

OBJECTIVE . . —{ of Rank Causal
: . Pre Post |Change |Order Rating

To establish at least one adult education staff
development program in an institution of higher
education in .each state to reflect the geogra-

phic, racial and cultural needs of the region. 1.2 3.3 1.1 Sth 3.4

To build staff development capability by
increasing the number, scope, and quality of
training resources within each state which will
continue and expand after the completion of the .
three year project. . 2.0 | 3.4 1.4 - 2nd 3.4

To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a )
regional concept of staff development, and a mw
continuous assessment .of needs. . 1.9 3.1 1.2 4th .. —

To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations; develop broad
capabilities to implement coordination of staff

development on both a regional and state-wide
basis. i, 3.3 1.5 1st , | 3.1

To provide readily accessible educational
opportunities in local areas; establishing a
highly trained base of local leadership in adult
education, consonant with the racial and cultural

composition of the area. 1.7 3.0 1.3 3xd 3.0
To relate systematically to the total adult

education community including: Professional’ .

training programs, CETP, WIN, MDTA, AMiDS, and o _

inter-agency public and private programs. Lo e o4 Sth 2.4

IC

a,b

Q

See Umom 126 for codes

Aruitoxt provided by Eic:
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II PEER EVALUATION

A. Findings (General)

1. There appears to be reasonably good support for the
concept of staff development in édult education, both at the
State Department of Education  and at the Indiana, Pennsylvania
State and Temple Uniﬁersities.

2. Indiana University of Pennsylvania--

a. The M.A. degree with a major in Adult Education--
special emphasis in "Administration and Supervision," "Staff
Development" and "Program Development"--has been implemented.

b. Plans are active in the direction of establishing
a Department of Adult Education in the School of Education.

C. An effort toward regionalization of the A.E. staff
development delivery system has been implemented through a
cooperative arrangement‘with the University of Delaware.

d. At least one (1) student is expected to complete
the requirements for the M.A. degree in.A.E. by January, 1976.

e, There are twenty-ohe pérticipants in'the M.A.
program this yeér as compared to six (6) last year.

f. Prior to the implementation of the Region III
project there was no A.E. staff development effort at Indiana
University of Pennsylvania,

3. Pennsylvania State University--

a. Multiple conferences and institutes with emphasis

on "Adults as‘Learners," "Evaluation in Adult Education,"
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"Issues in Adult Education," Media for Adult Learners" have
been implemented statewide.

b. The Dean of the College has accepted recommendation
for offering the degree in Adult Education, the master's level
and will move ahead under the umbrella of the division of ’
ﬁigher Education.

c. Participants in the statewide workshops receive

$10 plus 3 hour pay consistent with their regular pay scale.

4. Temple University--

a. Prior to implementation of Regional- Staff Develop-
ment Project there was little or no program in A.E. staff
development.

b, A proposal for the M.A. and Doctoral programs with
specialization in A.E. have been approved through the Graduate
'Board.

C. A chairman for Adult Education programs has been
~ assigned with funding of 1/3 State, 2/3 Temple University.

5. Five of the six Pennsylvania Adult Education Staff
Development project goals have been aecomplished. Another goal
"To proteet long-range staff development needs in Adult
. Education in order to form a basis for self-sustaining staff
development opportunities" has been moderately accomplished
with an element of uncertainty as to support and implementation
at the H.E.I. level.

6. Plans for future AE staff development activities have
not been finaiized but are under consideration and highly

dependent on appropriate funding.
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Y

7. The scoée of A.E. is seen differently at different
levels in Adult Education organization.

8. 1Individuals, at several levels in the organization,
attribute’ the Regional Prbject with providing them with an
opportunitylfor personal and profeséional growth.

B. Findings (Specific)

1.,  State Department of Education

a. The Region III Staff Development Project has
assisted the State Department -of Education in better staff
development planning and organization.

b. State staff stated that approximately 800 teachers

were employed in the Pennsylvania Adult Basic Education program
and that présent level of staffing and fuﬂding could provide
inservice fof about one-half of the adult basic education
teachers. |

C. State staff indicated the need for a continuing
needs assessment of all adult basic education £eachers in the
state. |

d. Difficulty has been experienced in locating, co-
ordinating and utilizing available resources for staff

development activities.

2. Local ABE Personnel
é. Teachers feel more confident and competent in‘their
teaching gctivities due to training provided by the A.E. staff
development project.
b. Instructional and other staff expressed confidence

in'directors for support of the‘staff.development effort--
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released time and compensation.
c. There have been fewer complaints regarding the
attitudes of teachers as they become more familiar with
the mission of A.B.E. project including acceptable methods
and the availability of adult-oriented instructional materials.
d. At present, students desiring specialization in
Adult Continuing Education are matriculated in eitﬁer the M.Ed.
or Ed. D. program for Vocational Education.

€. Matriculation statistics include:

C e

Ed. D. ‘ M. Ed.
25 accepted 26 accepted
11 acceptance pending 8 pending acgeptance

" 7 graduates

C. Recommendations

1. Develop channels of communication between the Pennsyl-
vania State Department of Education and the Higher Educatlon
Instltutlons to insure that staff needs and resources are ef-
»fectively articulated.

2.  Develop channels of communication with the State Depart-
ment of Education to insure that the Adult Education philosophy
is pervasive throughout the Department, |

3. Continue to develop communication channels between
A.B.E. pereonnel and other components ef the Adult Education
effort (CETA, Community, échools, etc.). —

‘4. " Develop a public relations program to inform all levels
of staff of the availability of steff development activities

and:their resultant benefits,
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5. Develop close coordination among institutions offering
adult education degrees and non-credit S.D. activities to avoid
duplication and to insure that the interests of the state are
best éerved.

6. Provide S.D. training in the usé of local.resources,
community education facilities, local personnel, etc,

7. Consider extending in-service institutes and conferences

beyond the one or two day effort and continue to explore the

pdssibility of making fhem‘credit bearing.,

- 8. Pennsylvania colleges and universities involved in
Staff Development activities (A.E. graduate programs, in-service
- training, workshops, etc.) should make every effort to increase
their commitment of funds for these. activities.

9. University personnel should have definite commitments
of time to be devoted to, and divided between, their A.E.
graduate courses and in-service training.

10. It is very apparent to6 the Review Team that the
Pennsylvania State Department of Education Adult Education
Division is understaffed. The size of the state, the amount
of the ABE budget, and the size of the ARE program justifies

the need for additional ABE personnel at the state level.

The Review Team therefore recommends the following:

a. Employment of at least one (1) additional state~ABE
staff member with full-time responsibility for ABE Staff
Development and in-service training'of ABE teachers.

b. Employmeﬁt of at least §ix (6) people throughout the

state with responsibilities for Planning and implementing ABE
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inservice activities at regional and/or local levels for
all ABE personnel. These additional people might be employed
through the school districts and compensated with funds
advanced to the distficts.
D. Summary

The Adult Education Staff Development activity in the
State of Pennsylvania is to be‘highly compiimented; The
dedication of persons at.all levels is highly responsible

for a cohesiveness that with continued planning and positive

effort, wili insure atdeiivery'system of training which will

' provide relevancy at 311 levels of the instructional program.
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I EXTERNAL/SELF EVALUATION |

A. Outcomes in Relation to Specific Regional Project Objectives

REGIONAL OBJECTIVE #1 -- To Establish At Least One Adult Edu-

cation Staff Development Program In An Institution Of Higher
Education In Each State To Reflect The Geographic, Racial, And

Cultural Needs Of The Region. (Table: Va.-1)

The pre-project status of the HEI's in Virginia offering
degrees in Adult Education was rated as "poor". By the con-
clusion of the project the status was fated as "good" . (A-28). L
, Respondents reported that this éhange was "somewhat attributable”
| to the Regional Proﬁect. The éxtent to which the staff develép-
ment activities were reflective of the culturai, economic and
racial characteristic of the state shifted from "fair" to "good"

during the project. Here, too, the project itself was seen as

"somewhat" responsible for this shift (a-29)..

In probing the establishment of the HEI degree in Adult
Education further, other significant observations were gleaned.
For example, it appears that the program thus established is
developing the internal university support necessary for its
institutionalization. Provisions for university matching funds
to support such a program were rated as "non-existent" initially
and were rated as "excellent" by the project3s termination =--
an improvement "mainlyAattributable"-to the RegionalvProject

(A-43).

" In addition, the commitment of the SDE to support HEI

faculty positions for credit and non-credit staff development

(A-28) = For specific criterion statement see Appendix A, item 28.

ERIC 163
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activities improved from "fair" to "good" and from "poor" to
"fair", respectively. Both of these shifts were seen as
"somewhat attributable" to the project (A-45,46). The HEI

commitment to support faculty for credit and non-credit

activities improved from "poor" to "good" and was seen as
P g ,

"mainly" due to the Regional Project (A-47,48).

Virginia respondents reported that the HEI's responsive=
ness (quality and quantity) to the credit/degree needs of
adult educators in the state improved from "poor" to "good"

mainly because of the project. Such responsiveness to non-

credit/inservice needs shifted from a "fair" to a "good"

‘status. Apparently, the HEI's in Virginia were more respon-
sive to}non-credit needs than credit needs prior to the prbject,
but became equally responsive to both as a result of par-
ticipation in the project (A-50,51,52,53).' This conclusion

is somewhat reinforced by the finding that both the pre-
project and poSt-project assessment of the HEI representative's
role as a continuing consultént to adult educators in the

state was rated as "good" (A=-54).

Finally, the enrollment in both credit and degree pro-

grams in adult education showed dramétic improvements from
"poor" to "good". The quality of such offerings chahged from
"fair" to "good" Both the shifts in enrollments and in
quality were seen as:mainly attributable to the project (A-55,

56,57).

The overall pre-project mean and post-project mean for

the above criteria used to analyze Virginia's progress toward
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Regional Objective #1 was 2.4 and 4.0, respectively. Trans-
lated into their qualitative equivalents, these figures mean

that Virginia's pre-project status. reference Regional Objective
g P J g

#1 was "poor" and the post-project status was "good". Further—

more, the mean causal rating for these same criteria was 3.6

This figure indicates that the overall change noted in these

criteria was judged to be "mainly attributable" to the Regional
Prqiect. The conclusion drawn from these data is that Virginia |

made outstanding progress toward Regional Project Objective

#1, and that the Regional Project may rightly take credit for

being "mainly" responsible for this accomplishment.

REGIONAL OBJECTIVE $#2 -- To Build Staff Development Capability

By Increasing- The Number, Scope, And Quality Of Training
Resources Within Each State Which Will Continue And Expand

After The Completion Of The Three Year Project (Table: Va.- 2).

Obviously, the previous documentation of the accomplish-
ment of Objective #1 is supportive of the objective currently
being considered. However, a number of specific criteria also
have a direct rglationship to the consideration of this
oﬁjective. When asked to assess the SDE's capability to
develop ‘staff development activities, respondents rated the -
pre-project status as "fair" and the post-project status as
"excellent" (A-1). It was reported that enrollments in such
SDE sponsored adtivities improved from "fair" to "good" (A-;G).

The frequency and variety of these sessions improved in a

'similar vein (A-17). Each of these instances of improved
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CRITERIA USED TO ASSESS .PROGRESS TOWARD REGION
PROJECT OBJECTIVE NUMBER ONE ’

I tem Rating of Criteria
No. CRITERIA Pre 2 Post 2] Causal P

28 The number of HEI's offering
degrees in adult education 2.0 3.7 3.0

29 The extent to which SDE
' sponsored S.D. activities
are reflective of the
cultural, economic, and
- racial characteristics 6f
- | the state 3.3 3.7 2.7

43 The extent to which matching
contributions have been

; | provided for by the co- _ :
] operating HEI's 1.3 4.7 3.7

45 | Commitment of the SDE to
3 support HEI faculty

positions for credit S.D.
aCtiVitieS ‘ . 3.0 3.7 . 3.0

46 Commitment of the SDE to
support HEI faculty positiong
for non-credit S.D. acti-
vities

47 |Commitment of the cooperating ,
‘ HEI's to support faculty for
credit S.D. activities

48 Commitment of the coopera-
ting HEI's to support
faculty for non-credit S.D.
activities

50 The HEI's responsiveness
(quality) to the credit
and degree needs of adult 2.0
educators )

>
w
>
w

51 The HEI's responsiveness o =
(quantity) to the credit
- and degree needs of adult 2.3
educators

>
o
>
=]
e




-158- |

(Va.) TABLE 1 (continued)

Item ' Rating of Crlterla
No. [ CRITERIA | Pre 2 Post® | Causal P7]

52 The HEI's responsiveness

' (quality) to the non-credit
(in-service) need of adult
|education 3.3

=Y
o
w
w

53 |[The HEI's responsiveness s
(gquantity) to the non-credit
(in-service) needs of adult
education

54 The HEI representatives' role
as a ¢ontinuing on-call
consultant

55 |The enrollments in HEI-
graduate and/or under-

' graduate adult education
' credit courses

56 The enrollments in HEI
graduate and under-graduate
degree programs in adult :

education 1.7 3.7 4.0

57 The quality of HEI credit
courses and/or degree 2.3 . 4.3 4.0
programs in adult education ' * :

X for all criteria

non-exlstent; .6- .5 = poor; 2.6-3.5 = fair;.
= good; 4.6-5.0 = excellent

w

CODE: 1-1.5 = unattributable;—1.6-2.5 = slightly attributable;
2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly
attributable; 4.6-5.0 = solely attributable.
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status was reported to be "mainly attributable" to the Regional

Project.

Since capability to deliver staff development services
is, in part, a function of availab;e personnel to do so,
queriesvwere made about the staffing éatterns in the SDE. As
a result, it was determined that the number of full-time
adult education positions within the SDE had essentially re-
mained unchanged from the pre-project status of "fair" (A-30).
A small, yet somewhat greater, imprdvement was noted with
respect to the position of staff development specialist. The
pre-project commitment to support a permanent specialist was
"fair" (2.5) and the post-project commitment to do so Was
judged to be "fair" (3.0). Changes for both_of these criteria'
concerned with personnel were felt to range from "slightly
attributable" to the project to "somewhat attributable" to

the project (A-44).

Like personnel, funding is also an important consideration
in assessing capability to delivery of staff development
services. The data obtained revealed that some improvement had
been realized with respect to the proportion of the state
"adult education" dollar being devoted to staff development.
The pre-project proportion was rated as "fair" and the post-
project proportion was seen as "good". The Regional Project
was credited with being "mainly" responsible for this im-

portant change (A-49).
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Increased capability to provide staff development services
might also be seen as a function of creating new, innovative
delivery systéms. However, it appears that Virginia has made
_very'little progreés in the area. Both the pre-project and
post-project rating of the proﬁisions for non-traditional

approaches were reported to be "féir" (A~31).

The final two criteria used to indicate the extent of
progress toward Objective #2 dealt with the quality of the
staff development services provided (A-58) and with the
likelihood that a seiffsustaining staff development system °
would be in operation by the project!s termination (A-40).
The quality of servicés improved from "fair" to "good", "mainly"
because of the Regional Project. The likelihood of there being
an operational self-sustaining staff development system by
July 1, 1975 improved drastically from "non-existent" to
"excellent" -- an outcome also judged to be "mainly attributable"

to the project (A-40). -

The overall pre-project mean and post-project mean for
the above criteria used to analyze Virginia's progfeés toward
Regional Objective #2 was 2.5 and 4.0, respectively. Trans-
lated into their qualitative equivalents, these figures mean

that Virgiﬁia's pre-project status reference Regional Objective

#2 was "fair" and the post-project status was "good". Further-

more, the mean causal rating for these same criteria was 3.6

El{llC » : 169
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This figure indicates that the overall change noted in these

criteria was judged to be "mainly attributable" to the Regional

Project. The conclusion drawn from these data is that

Virginia made considerable progress toward Regional Project

FObigctive #2 and that the Regional Project may rightly take

credit for being "mainly" responsible for this achievement.

REGIONAL OBJECTIVE #3 -- To Develop Commitment To And

Methodology For The Maintenance Of An On-Going State Plan
Incorporating A Regional Concept Of Staff Development, And

A Continuous Assessment Of Needs. (Table: Va.~3).

-~

Virginia .appears to have changed only slightly‘with
respect to its support of a regional approach to staff de-
velopment. Both the'pre—project support and the post-project
support was rated as "good" (A-3). ﬁot surprisingly, the |
SDE's understanding of and clarity with regard to the intents
and proceduré of the Regional Project for staff development
was also stable ;nd remained rated as "good" (A-4). Even
though the improvements in thése two variables were small,
the project itself was felt to be "mainly" responsible for

whatever degree of change was experienced.

With regard to mechanisms for needs assessment, the
State"was rated as doing a "fair" job in this area pribr to
the project and as doing a "good" job by the project's end

(A-10). The extent to which functional planning and/or
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(Va.) TABLE 2

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER TWO

Item Rating of Criteria

No. CRITERIA Pre & Post 2| Causal

1 The capability .of the SDE
to deliver S.D. activities]|. 3.3 5.0 3.3

16 The enrollments in SDE
sponsored S.D. activities 3.3 4.3

Qh
o

17 The frequency and variety
of SDE sponsored S.D. o
activities - 2.7 4.3 4.0

30 | The number of full-time
adult education positions
within the SDE 3.0 3.3 2.3

31 SDE plans or provisions
for non-traditional
‘approaches to meeting
S.D. needs '

44 The commitment to support-
ing a permanent staff
development specialist
position ' ‘

49 The proportion of the
state "adult education
dollar" being devoted to
staff development

58 The quality of non-credit
SDE or HEI staff develop-
s 3.0 4.3
ment activities

40 The likelihood/certainty
of there being a continu-
ing, self-sustaining :
a. e. S.D. system opera-

tional by 6-30-75. 1.0 2.0 4.0

X for all criteria 2.6 4.0 3.6

a, b :
Sge P. 158 for codes
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advisory bodies were utilized for determining staff development
needs improved form "poor" to "fair" during this same'éeriod
(A—34)." These improvements related to the state'; capability
to aséess staff development needs were‘feit to rénge from
"mainly attributable" to the Regional Project for the former

criterion to "slightly attributable" for the latter criterion.

With régard to planning for staff development, it Was
reported that th; state's capability for long range planning
in this area remained unchanged from the pre-project status
of "good" (A-2). The extent to which the SDE engaged in
on-going reviews of the State Plan for Staff DeVelmeent changed
ffom "fair" to "good" during the project (A-35). These im-
provements in planning for staff development ranged from
being "somewhat attributable" to the Regional Project to
being "maiﬁly attributable" to the project. '

The overall pre-project mean and post-project mean fof
the above criteria used to analyze Virginia's progress
toward Regional Objective #3 was 3.2 and 4.0, respectively.

Translated into their qualitative equivalents these figures

mean that Virginia's pre-project status reference Regional

Objective #3 was "fair" and the post-project status was

"good". Furthermore, the mean causal rating for these same

criteria was 3.5. This figure indicates that the overall

change noted in these criteria was judged to be "somewhat

attributable" to the project. The conclusion drawn from
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these data is that Virginia made some progress toward Regional

Project Objective #3 and that the Regional Project may rightly

take credit for being "mainly" responsible for this accomplish-

ment.

REGIONAL OBJECTIVE #4 -- To Develop Complimentary Areas Of

Expertise In Adult Education Among Participating Programs,
Agencies And Organieations; Develop Broad Capabilities To
Implement Coordination Of Staff Development On Both A Regional
And State-Wide Basis. (Table Va. - 4).

Improvements appear to have been made with respect to the

SDE's awareness of regional staff development resources. The

status of such awareness was reported to have changed from
"fair" to "good"'_;-_f(ﬁ’ZXA'V—S)f However, very little change was noted
with respect to the extent to which such resources were actually
utilized. The regional project was considered to be "somewhat"
respons. ole for whatever improvements had been made in both
regards (A-5,6). Within the state itself, the guantity of the
SDE's involvement with the HEI with regard to staff development
was reported to have 1mproved from "good" to "excellent" and was
judged to be "mainly attributable" to the Regional Project (A-8).
The guality of such involvement changed only slightly from the
pre-project status of “good." The minor involvement realized
was nevertheless felt to be "somewhat" attributable to the
project (A-9).

Accordingly, it was further reported that communication

between the SDE, HEI, and local programs in the state regarding
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(Va.) TABLE 3

.

- CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER THREE

Item
No.

CRITERIA

Rating of Criteria

f Pre

YOST

causal ™

10

34

35

36

The support of the SDE
to a regional approach to
S.D'

The SDE's understanding and
clarity with regard to the

regional project's intents

and procedures

The SDE's mechanisms for
needs assessments regarding
S.D.

The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D.
purposes S

The capability of the
SDE to develop long range
plans for S.D.

The extent to which the
SDE has engaged in an on-
going review of the state
plan for S.D.

The extent to which the
state plan for S.D. has
been adhered to and/or

accomplished

t=9
o

X for all'ériteria

a, b

See P.158 for codes
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staff development remained unchanged from a pre-project
condition of "good" (A-32). However, communication between

the SDE's and HEI's within the region was seen as changed,

"mainly" because of the project, from "fair" to "good" (A-33).
Finally, the extent of clarification of the unique and com-
Plimentary roles of the SDE, HEI, and tﬁe staff devélopment
specialist changed from a status of "poor" to a status of
"good." This shift was felt to be "mainly" due to the in-
flueﬁce of the Regional Project (A-41).

The overall pré-project mean and post-project mean for
the above criteria used to analyze Virginia's progress toward
Regional Objective #4 was 3.1 and 4.0, respectively. Trans-

lated into their qualitative equivalents, these figures mean

that Virginia's pre-project status reference Regional Objective
l -

#4 was "fair" and the post-project status was "good." Further-

more, the mean causal rating for these same criteria was 3.5.

This figure indicates that the overall change noted for these

Ccriteria was felt to be "somewhat" due to the Regional Project.

The conclusion drawn from these data is that Vifginia made some

progress toward Regional Project Objective #4 and that the

project may rightly take credit for being "somewhat" responsible

for this accomplishment.

REGIONAL OBJECTIVE #5 =-- To Provide Readily Accessible Educa-

tional Opportunities In Local Areas; Establishing A Highly

‘Trained Base Of Local Leadership In Adult Education, Consonant

With The Racial And Cultural Composition Of The Area. (Table Va. - 5).

The SDE's efforts to enhance local staff development ex-
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CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT, OBJECTIVE NUMBER FOUR

Item

No. |}

CRITERIA

Rating

of Criteria

Pre 2@

Post <

. Causal ®

32

- 33

41

The SDE's awareness of
S.D. resources available
within the region

The SDE's extent of uti-
lization of regional S.D.
resources

The quantity of SDE in-
volvement with HEI's re-
garding SD activities

{The quality of SDE in-

volvement with HEI's re-
garding SD activities

The communication between
the SDE, HEI's and local
programs in the state re-
garding adult education
staff development

The communication between
the SDE's and HEI's with-
in the region regarding
adult education S.D.

Clarification of the
unique and complementary
roles of the SDE, HEI,
and S.D.S. in relation
to staff development

W
o

W
(o]

X for all criteria

2, b

See P.

158 for codes
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pertise improved, mainly because of the project, from "fair"

to "good" (A-11). However, very little change was noted

with respect to the progress the state made in (a) providing = -
incentives for participation in staff development, and (b)
identifying and eliminating actual barriers to participatioh.
Provisions for incentives changed from "fair"'to "good, " whfie

the elimination of barriers to participation in staff develop-
meht actually remained unchanged from the pre-project status

of "good." The project was seen as only "slightly" respon-

sible for whatever improvements had been realized in these regards
(A-38,39). However, some progress was made in developing in-
centives for participation due to the fact that the likelihood

of using CEU's (Céﬁtihuing Education Units) in staff develop-

ment activities changed from "poor" to "good." This change

was considered as "mainly" due to the project (A-42). Finally,
the quantity and quality of dissemination of professional infor-
mation and knowledge about adult education was altered from "fair"
to "good" KA-59,60). The change in quantity was rated as "mainly"
due to the project, while the change in quality was seen as
"somewhat" due to the project.

The overall prefproject mean and post-project mean for the
above criteria used to analyze Virginia's progress toward
Regional Objective #5 was 3.2 and 4.0, respectively. Translated

into their qualitative equivalents, these figures mean that

Virginia's pre-project status was "fair" and- the post-project

status was "good" with respect to Regional Objéctive #5. Further-
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more, the mean causal rating for these criteria was 3.2.

This figure indicates that the overall change noted in

these criteria was felt to be "somewhat" attributable to

the project. The conclusion drawn from these data is that

Virginia made some progggss toward Regional Project Objective

#5 and that the project may rightly take credit for being

"somewhat" resp0nsible for this achievement.

REGIONAL OBJECTIVE #6 -- To Relate Systematically To The

Total Adult Education Community Including: Professional Training
Programs, CETP, WIN, MDTA, AMIDS, And Inter-Agency Public And
Private Programs. (Table Va. - 6). |
| Respondents in Virginia reported that the state's pre-
Project status with respect to planning, implementing and
evaluating staff development activities cooperatively with non-
school based agencies was "poor." The post status was reported
as "fair." The modest improvements noted for thése functions
were felt to be only "slightly" attributable to the project
(A-12,13,14). ) o
The above data suggest greater numberé of non-adult educators
have béen involved in various aspects of program development,
Accordingly, some change was noted’with respect to the extent
to which such persons had been exposed to the field itself,
Specifically, the pre-project was rated as "fair" and the post—
project status was rated as "good." Thi: degree of improvement
~was only felt to be "slightly" attributable to the Regional
Project (A-20). )

The overall pre-project meén and post-project mean for
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B (Va.) TAELE 5

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FIVE :

Item
No.

CRITERIA

Ratinig of Criteria

Pre &

Post & Causal

11
38

39

42

59

60

The SDE's efforts to
develop local S.D.
expertise

The provisions for

incentives for participa-

tion in S.D. activities

The efforts made to
identify and eliminate
barriers to S.D. par-
ticipation

The likelihood of the CEU
concept being utilized

in relation to S.D.
participation

The quantity of dissemi-
nation of professional
information and knowledge
about adult education

The quality of dissemi-
nation of professional

| information and knowledge

about adult education

P

X for all criteria

a, b
See F. 158 farcodes
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the criteria used to analyze Virginia's progress toward

| Regional Objective #6 was 2.5 and 2.8, respectively. Trans-

lated into their qualitative equivalents, these figures in-

dicate that Virginia's pre-project status reference Regional

Objective #6 was "poor" and the post-project status was "fair."

Furthermore, the mean causal rating for these same criteria

was 2.3. This figure indicates that the overall change noted

in these criteria was judged to be "slightly" attributable tc

the Régional Project. The conclusion drawn from these ,data

(

is that Virginia made only very slight progress with espect to

Regional Objective #6, and that the Regional Project may take

only minimal credit for this acéomglishment.

REGIONAL OBJECTIVE $#7 =-- To Enhance The Status Of Adult Education

Divisions Within State Departments Of Education, Encaﬁraging
The Direction Of State And Local Funds Into Adult Education
Staff Development. (Table Va. - 7).

The status of the adult education sectioﬁ within the total

. State Department of Education was reported to hgve changed from

"fair" (pre-project) to."good" (post—projgct). This improvement
vias seen as "slightly" due to the state's participation in the
Regional Projecdt (A-15). The status of federal funding of adult
education in Virginia shifted dufing this same period, from "fair"
to "good." State funding changed similarly. The changes in
federal funding were seen.és only "slightly" attributable to the
project, while improvements in state funding were felt to be

"somewhat" attributable to the Regional Project (A-18,19).
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(Va.) TABLE 6

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SIX

Item Rating of Criteria .
No. - ___CRITERIA [ Pre @ Post & [ Causal P

12 The extent to which the
SDE is cooperatively

planning SD activities .
with non-school based :
agencies 2.3 2.7 2.0

13 The extent to which the
SDE is cooperatively

implementing SD activi-
ties with non-school ,
based agencies 2.5 3.0 2.0

14 The extent to which the

SDE is cooperatively
evaluating SD activities .=
with non-school based
agencies B 2.5 3.0 2.0

20 Extent to. which persons
not working in adult |
education have been ex-
posed to the field of
adult education ' 2.7 3.7 2.3 -

[ee]
3]
=

X for all criteria 2.5 . 2.

a, b
See P.158 for codes

181




The enhancing of status and the encouraging of funding
were considered in this study to be related to the exﬁent to
which significant audiences were informed about adult education.
As such, an effort was madé to determine the--extent to which

the state made plans or took. actions to so orient school admin=-"

«

. istrators, university deans, school board members and state

department of education personnel. Such p;éns or actions re-
portedly changed frqm "fair" to "good" for each of the audiences.
In each instance, the Regional Project was seen as "somewhat"
responsible for the improvement. (A-37 a,b,c,d).

The overall pre-project mean and the post—prbject mean for
the criteria used to analyze Virginia's progress toward Regional -

Objective #7 was 2.6 and 3.4, respectively. Translated into

‘their qualitative equivalents, these figures indicate that

Virginia's pre-project status reference Regional Objective #7

was "fair" and the post-project status was still judged as "fair."

Furthermore, the mean causal rating for these same criteria was

2.8. This figure indicates that the overall change noted in these

criteria was judged to be "somewhat" attributable to the Regional

Project. The conclusion drawn from these data is that Virginia

made some progress toward Regional Objective #7 and that the

Regional Project itself was "somewhat" responsible for the

progress.
REGIONAL OBJECTIVE #8 -- To Develop A Training Model Based On

The Description Of'Roles} Functions, And Tasks For All Adult

Education Staff.
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(Va.) TABLE 7

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SEVEN

Item Rating of Crijeria L
No. CRITERIA : Pre ¥ rost & CausalP

15 The status of adult educa-
tion section within the

total SDE context 3.3 3.7 2.3
18 The SDE's funding support
o from the federal level
for adult programs 3.3 4.3 2.3

19 The SDE's funding support
from the state level for /
adult programs 2.7 - 4.3 2.7

37 |The explicit plans or
actions designed to
orient- the following
audiences to the signifi-
cance of adult education
and S.D Activities:

a. school administrators 2.3 3.3 3.0
b. university deans 2.3 3.0 3. 0
c. school board members , 2.3 2.7 © 3.0
d. non-a.e. SDE staff ‘ 2.0 3.0 ¢ 3.0
X for all criteria 2.6 3.4 2.8

a, b _
See P.l58 for codes
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-2

Only one criterion was used to assess progress toward
this objective, namely, the extent to which state department
of education staff development activities for adult educators
were related to competency models.: The pre-preject status of
this criterion was seen as "poor." The post-project status
was rated as "fair." This change was felt to be "somewhat"
attributable to the project (A-7). The conclusion for these

data is that Virginia made some progress toward Regional

Objective #8 and that the progress was somewhat due to the

-

existence of the Regional Project.

B. Summary of External/Self Evaluation of Progress Toward

Regional Objectives

Table (Virginia ) == 8 rank-orders the eiéht Regional
Project Objectives according to the degree of progress which
Virginia experienced with respect to eech. Examination of
the pre-post status column reveals that Virginia made progress
toward each objective. The greatest degree of progress was
made with respect to Objecﬁive #1 and #2, in that order.

~~~~~~~

Objectiﬁe #1 -- To establish at least one Adult Education

Staff Development Program in an institution of Higher Education
in each state to reflect the geographic, .racial, and cultural

needs of the region.

Objective #2 == To build staff development capability by
increasing the number, scope, and quality of training resources
within each state which will continue and expand after the com-

pletion of the three year project
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Virginia's least progress was made with respect to Objectives

#6 and #8, in that order.

Objective #6 -- To relate systematically to the total

adult education community including: professionél training
programs, CETP, WIN, MDTA, AMIDS, and inter-agency public
and private programs.

.Objective #8 ~- To develop a training model based on

the déscription of roles, functions, and tasks for‘ali adult
education staff.

By examining the "degree of change" column in light of
.the following scale, the extent of progress toward each ob-

jective may be further summarized.

Degree of Change Rating of Prbgress
0.0 - 0.5 very slight
0.6 -1.0 some
1.1 - 1.5 considerable
1.6 - and over outstanding

Using the above scale, it was concluded that Virginia

made outstanding progress toward Objective #1; considerable

progress toward Objective #2; some progress toward Objectives

#3,4,5,7,8; and very slight progress toward Objective #6.

Examination of the means for the pre-post column led to
the conclusion that Virginia's status with respect to the
( eight objectives taken collectively, changed from "fair" (2.7)
tol"good" (3.6). Furthermore, ex@mination of the mean for the
"causal rating” column led to the conclusion that Virginia's

overall progress was "somewhat" attributable to the Regional

Project (3.2).

I=
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TABLE 8

RANK OF OBJECTIVES ACCORDING TO DEGREE OF PROGRESS

OBJECTIVE

Status

Post 5

Degree
of
Change

Rank
Order

Causal
Rating

HvH.mW

1. To establish at least one adult education staff
development program in an institution of higher.
education in each state to reflect ithe geogra-

phic, racial and cultural :mmmm.OHfW:m region.

N
>

A 4.0

2. To build staff development capability by
increasing the number, scope, and quality of
training resources within each state which will
continue and expand after the completion of the

3 : I ! 1.4 - 2nd 3. ¢
three year project. . -7 1. 2 3

n

3. To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a
regional concept of staff development, and a

continuous assessment of needs. 4th

N
o
~1386

4. To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations; develop broad
capabilities to implement coordination of staff
development on both a regional and state-wide
basis.

5. To provide readily accessible educational’
opportunities in local areas; establishing a
highly trained base of local leadership in adult
education, consgnant with the racial and ~ultural .| . At T
composition of the area. - e

6. To relate systematically to the total adult

- education community including: Professional
training programs, CETP, WIN, MDTA, AMIDS, and s
inter-agency public and private programs. )

<1

\n_ al vnd

6th 2.1
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ITI PEER EVALUATION

A. Institutional Support in State Department

The Adult Education Department handles the breadth of
offerings throughout the State--this diversity speaks to the

vision and perserverance of that Department as well as the

'ability to communicate these needs within the State Department.

Bill Moore, the Adult Education Supervisor, has three Assistant
Super&isors assigned to his Department (in Richmond) who serve
as the linkage between the field and the State Department. 1In
addtion, four secretarial persons are assigned to Bill Moore's
department. Thus, the framework for the delivery system for
Adult Education in Virginia.

1. Reportage--Its Effectiveness

The Staff works as a team--cooperative problem solving
is seen as enhancing the goal rather than reflecting inability

to work independently. This realistic attitude dis encouraged

and supported by the Supervisor. Bill Moore, who is then in a
position to take this data to his supervisor. ‘The open, co-

operative spirit then allows for the opportunity for Staff to

- enhance a product before the Supervisor presents it to the next

1
level. g

2. Coordination Between State and Area Supervisors

This same pattern exists between the Assistant Super-

visors and the Coordinators in the field. The evaluation team
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was fortunate to be chauffered to several Adult Education
Programs by the Assistant Supervisors as well as meet the
other Assistant Supervisors from throughout the State. The
attitude conveyed wés one of cooperation.

The Adult Education Staff.Development Project activities
have provided the opportunity for more communication, both
focusing on specific competency areas and the informal en-
hancement of working relationships. The topics, formats,
geographic- locations, facilities, and timing were evaluated )

as well as above average by participants.

B. Relationship: Higher Educational Institution

1. Status of Master's Degree in Adult Education

The Master's Degree Program has been approved and is

being offered. The two faculty persons are actively involved
in this program; the program has attracted other graduate
students from areas such as nursing,‘dentistry, social work,
cooperative extension, and prison ABE teachers. |

2. Relationship With the State

N -

The HEI's are in close cgﬁmuﬁication Qith the State people
--again this philosophy of coopefati;e decision-making.' Spec-
ifically, the HEI's and the State people plan the In-Service
Workshops for staff development. This process will continue
beyond this last year of project funding.

The evaluators higﬁly valued the complementarity
experienced during the meeting with this Team. The openness
to new ideas and information, the spontaneity to trying ai-

ternatives, the breadth of the knowledge pdssessed by the

189




members of the Team were all in evidence.

3. How Does Individual Fit Into Total System

The emphaéis this team has in the beginning of program
development is needs assessment; such a survey way conducted
early in the project. The evaluation team reviewed participant
evaluations, spoke with some teachers, and surveyed the subjects
covered in the workshops. 1In each case, participant's needs |
appear to'be met. This is never an open-close process, rather
an on-going one. Responsiveness does exist within this system

for the individual.

C. Direction Going

The AESDP funds have been utilized to accomplish the obj-

ectives set forth by the Virginia Team—--their progress is

significant. \
The future has a positive prognosis when one reflects on

the past and present status of Adult Educagion in Virginia.
The overyhelmingly positive aspect of the Virginia Team

is the collaboration between members on accomplishing their

goals.
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I EXTERNAL/SELF EVALUATION

A. OQutcomes in Relation to Specific Regional Project Objectives

REGIONAL OBJECTIVE #1 =-- To Establish At Least One Adult Edu-

cation Staff Development Program In Ah Institution Of Higher
Education In Each State To Reflecthhe Geographic, Racial, And
Cultural Needs Of The Region. (fable W..Va. - 1)

The pre-project status of the HEI's in West Virginia'offering
degrees in Adult Education was rated as "non-existent". By the
conclusion of the project the status was rated as "fair" (A--28).l
Respbndents reporﬁed that this change was "mainly attributable"
to the Regional Project. The extent to which the staff develop-
ment activities were reflective of the cultural, economic and
racial characteristic of the state shifted from "fair" to "gdod"

during the project. Here, too, the project itself was seen as

"mainly" responsible for this shift (A-29).

In probing the establishment of the ‘HEI dagree in Adult
Education further, other significant.observations were gleaned.
Fof example, it appears that the program thus established is
developing the internal university»ippport necessary for its
institutionalization. Provisions for university matching funds

to support such a program were rated as "non-existent" initially

and were rated as "good" by the project's termination -- an
'improvemeht "mainly attributable" to the Reéibnal Project
(A=-43).

In addition, the commitment of the SDE to support HEI
: S \J
faculty positions for both credit and non credit staff develop-

ment activities imprcved from "non-existent" to "good". ¢

1

(A-28) = For the specific criterion statement see Appendix 3,

item 28 )
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The shift in suéport for credit activities was seen-as "mainly
attributable” to the project, while the non-credit support was
rated as "somewhat" due to the project (A-45, 46)

The EEI commitment to support faculty for credit activities

improved in a similar fashion and was seen as "mainly" because

of the Regional Project. However, the HEI's progress toward

supporting faculty for non-credit activities was seen as only
changing from "non-existent" to "poor". This small improvement

was seen as being only slightly'due to the Regional Project. (A47,48)

The latte; finding indicating HEI's greater support for
credit than for non=-credit staff development activities explains
why their responsiveness (quality and quantity) to credit and
degree.needs oandult educators was vastly more improved than was
their responsiveness to non-credit, inservice needs. The re-
sponsiveness in the former case improved from "non-existent" to
"good" and was "mainly" due to th%'project. The responsiveness
to the latter set of needs changed from "non-existent" to "fair".
‘'The change in quality of the responsiveness to non-credit, in-
service needs was rated as "solely attributable" to the project,
while the change in the quantitative dimension was seen aé "mainly"r;~

due to the project. (A-50, 51, 52, 53).

Despite the HEI's apparent reluctance to support faculty
posiﬁions for nonfcredit, in-service needs, the HEI representa-
tive (the adult education professor) was fulfilling a continuing
‘consultant rcle to adult education programs. The pre-post shift

noted for this criterion was from a "non-existent" status to
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"good". Here, too, the change was seen "mainly" due to the
project (A-54). Finally, the enrollment in both credit and
degree programs in adult education showed improvements from
"non-existent" to "good". The quality of such offerings came
fuil circle from.“non-existent" to "excellent". Both these
shifts in enrollments and in quality were seen as mainly

attributable to the project (A-55, 56, 57).

The overall pre-project mean and post-project mean for
the above criteria used to analyze West Virginia's progress
toward Regional Objective #1 was 1.3 and 3.7, respectively.
Translated into their qualitative equivalents, these figures”

mean that West Virginia's pre-project status reference Regional

Objective #1 was "non-existent" and the post-project status =
was "good". Furthermore, the mean causal rating for these

same‘criteria was 3.9. This figure indicates that the overall

change noted in these criteria was judged to be "mainly attribu-

table" to the Regional Project. The conclusion drawn from these

data is that West Virginia very clearly met Regional Project
b

Objective #1, and that the Regional Project may rightly take

credit for being mainly responsible for this accomplishment.

REGIONAL OBJECTIVE #2 -- To Build Staff Development

Capability By Increasing The Number, Scope, And.Quality of Training
Resources Within Each State Which Will Continue And Expand After
The Completion Of The Three Yéar Project. (Table W.va. - 2).
Obviously, the previous documentation of the accomplishment
‘0of Objective #1 is supportive of the objeétive'currently being
‘considered. However, a number of specific ériteria also have a

direct relationship to the consideration of this objective.
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(W.va.)TABLE 1  _-3186- | | l

Y ’ : CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER ONE :

tem Rating of Criteria
No. CRITERIA Pre 2 Post 21 Causal P

' 28 The number of HEI's offering
degrees in adult education 1.3 3.0 4.3

29 The extent to which SDE
sponsored S.D. activities
are reflective of the
cultural, economic, and
racial characteristics of )
the State 3.3' 4.0 ' 4.0

. 43 | The extent to which matching
: contributions have been
: provided for by the co-
operating HEI's : 1.3 3.7 3.7

i 45 Commitment of the SDE to
: support HEI faculty
positions for credit S.D.
activities

46 - | Commitment of the SDE to
support HEI faculty positions
for non-credit S.D. acti-
vities '

47 | Commitment of the cooperatind '
HEI's to support faculty for
credit S.D. activities

48 Commitment of the coopera-
ting HEI's to support

faculty for non-credit S.D. .
activities 1.3 2.3 2.0

50 The HEI's responsiveness )
(quality) to the credit
and degree needs of adult

51 The HEI's responsiveness
1o (quantity) to the credit
and degree needs of adult

educators '
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TABLE 1 (continued)

attributable; 4.6-5.0 =

(W.Va.)

Item Rating of Crlgerla
No. CRITERIA Pre Post Causal
52 The HEI's responsiveness

(quality) to the non-credit
(in=-service) need of adult
education 1.0 277 5.0
53 The HEI's responsiveness
i (Qquantity) to the non-credit
(in-service) needs of adult
education 1.3 2.7 4.0
54 The HEI representatives' role
as a continuing on-call
consultant 1.0 4.0 4.3
55 The enrollments in HEI
graduate ard/or under-
' graduate adult education
credit courses 1.0 3.7 4.0
56 The enrollments in HEI
graduate and under-graduate
degree programs in adult
education 1.0 4.0 4.0
57 | The quality of HEI credit
" | courses and/or degree
programs in adult education 1.0 4.7 4.0
o )
X for all criteria 1.3 3.7 3.9
a
CODE: 1-1.5 = non-existent; 1l.6- 2 S = poor; 2.6-3.5 = fair;
b .
CODE: 1-1.5 = unattributable; 1.6-2.5 = sllghtly attrlbutable-

2.6-3.5 = somewhat attributable; 3.6-4.5 = mainly

solely attributable.

-
P

£




-188-

when asked to assess the SDE's capability to dévelop staff de-
velopment activities, respondents rated the pre-project status as
"fair" and the post-project status as "good" (A-1l). Accordingly,
it was reported that enrollments in such SDE sponsored activities
improved in a similar vein (A-16). The frequency and variety

of these sessions had originally been judged‘as "fair" and was
later rated as excellent (A-17). Each of these instances of
improved capability was repofted as being "mainly attributable"

to the Regional Project.

Since capability to deliver staff development services is, in

part, a function of available personnel to do so, queries were

made about the staffing patterns in the SDE. As a result, it was

determined that the number of full-time adult education positions

within the SDE had slightly increased from fair to good AA-30) .
WVl

Clearly, the observed change was not as dramatic as expérie&ced

by other criteria. A somewhat greater improvement was noted with

respect to the position of staff development specialist. The pre-

project commitment to support a permanent specialist was "non-

existent"”, while the post-project commitment to do so was judged

to he fair (A-44). Both of these improvements, with respect to

personnel, were felt to be "mainly" dde to the project.

Like personnel, funding is also sn important .consideration in
assessing capability to delivery of staff development services.
The data obtained revealed that some improvement had been realized
with respect to the proportion of the state."adult education”

dollar being devoted ‘to staff development. The pre-project
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N

proportion was rated as poor and the post-project proportion was
seen as "good". The Regional Project was credited with being

"somewhat" responsible for this change (A=-49).

Increased capability to provide staff development services
might also be seen as a function of creating new, innovative
delivery systems. However, it appears that West Virginia}has made
very little progress in the area. Both the pre-project and post-
project rating of the provisions for non-traditional approaches

were reported to be "fair".

The final two criteria used to indicate thc extent of
progress toward Objective #2 dealt with the quality of the staff
development services provided (A-58) and with the likelihood
that a self-sustaining staff development system would be in oper-
ation by the projects' termination (A-40). Thg quality of services
improved from "fair" to "good", "mainly" because of the Regional
Project. The likelihood of there being an operational self sus—.
taining staff development syséem by July 1, 1955 improved from
"poor" to "good" -- an outcome judged to be "somewhat attributable"

to the project (A-40).

The overall pre-project mean and post-project mean for the
above criteria used to anlayze West Virginia's progress toward
Regional Objective #2 was 2.2 and 3.7, respectively. Translated

\' -~

into their qualitative equivalents, these figures mean that West

Virginia's pre-project status reference Regional Objective #2

was "poor" and the post-project status was "good". Furthermore,
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the mean causal rating for these same criteria was 3.6. This

figure indicates that the overall change noted in thése criteria

was judged to be "mainly attributable" to the Regional Project.

The conclusion drawn from these data is that West Virginia met

Regional Project Objective #2 and that the Regional Project may

rightiy take-credit for being "mainly" responsible for this

achievement.

REGIONAL OBJECTIVE # 3 -- To Develop Commitment To And

Methodology For The Maintenance Of An On-Going State Plan In-
Corporating A Regional Concept Of Staff Development, And A

Continuous Assessment Of Needs. (Table w.vVa. - 3).

West Virginia appears to have changed considerably with
respect to its support of a reg%gnal‘approach to staff develop-
ment. The pre-project support wés rated as "poor", while the
post-project support was judged as "good" (A-3). Not surprising-
ly, the SDE's understanding of and clarity with regard to the
iﬂtents and procedure of the Regional Project for staff develop;
ment changed from "fair" td "good" (A-4). The Project itself
was felt to be "solely" responsible for the latter change and

"mainly" responsible for the former one.

With regard to mechanisms for needs assessment, the State
was rated as doing a "fair" job in this area prior to the
project and as doing a "good" job by the project's end (A-10).
The ektent‘ﬁo which functional planning and/or advisory bodies
were utilized for determining staff development needs improved

from "poor" to "fair" during this same period. (A-34). Both of




' : (W.V2.) TABLE 2

, CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
I PROJECT OBJECTIVE NUMBER TWO

Item . ~ ‘ Rating of Criteria ]
No. | CRITERIA Pre ¢ Post 2 Causal

1 The capability of the SDE
to deliver S.D. activities

(9]
.

O
Ve

16 The enrollments in SDE
sponsored S.D. activities 3.5 200 - 4.0

17 The frequency and variety
of SDE sponsored S.D.
activities . 2.7 4.7 4.3

30 The number of full-time
adult education positions |.
within the SDE 2.

(o
130

31 SDE plans or provisions
for non-traditional
approaches to meeting
S.D. needs

S
~J
[VE]
.

()
[N
W

44 The commitment to support-
ing a permanent staff
developmenrt specialist
position o

)__J
O
(0
L[]
W
~
[

49 The proportion of the
state "adult education
dollar" being devoted to
staff development - o .V .

[\
(98]
(48]
.

~1
w
[up]

58 The quality of non-credit
SDE or HEI staff develop-
ment activities

N
~J
WM
.

[
(€9
{

40 The likelihood/certainty
of there being a continu-
ing, self-sustaining

a. e, S.D. system opera- . -
tional by 6-30-75. 1.7 3.7 3.5

X for all criteria 2.2 4.1 3.3

a, b
See P. 187 for codes
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these improvements related to the state's capability to assess
staff development needs were felt to be “"somewhat attributable"

to the Regional Project.

With regard to planning for staff development; it was re-
ported that the state's capability for long range planning in
this area improved from "fair" to "good" (A-2). vThevextent to
which the SDE engaged in on-going reviews of the State Plan
for sStaff Development changed from "poor" to "good" during the
project (A-35). The extent to which such plans were in fact
adhered to and/or accomplished changed in a similar ‘manner
(A-36). Each of these improvements in planning fbr staff
development was rated as being "mainly attributable" to the

Regional Project.

The overall pre-project mean and pbst—project mean for
the above criteria used to analyze West Virginia's progress
toward Regional Objective #3 was 2.2 and 3.9, respectiﬁely.
Translated into their qualitative equivalents these figures

mean that West Virginia's pre-project status reference Re-

gional Objective #3 was "poor" and the post project status was

"good“. Furthermore, the mean causal rating for these same

criteria was 3.9. This figure indicates that the overall

change noted in these criteria was judged to be "mainly

attributable" to the project. The conclusion drawn from these

data is that West Virginia met Regional Project Objective #3

and that the Regional Project may rightly take credit for being

"mainly" responsible for this accomplishment.

2.1




("".Va.) TABLE 3 ' .

-

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER THREE

Item Rating of Criteria

No. CRITERIA Ffe > Post + JCausal
3 |The support of the SDE

to a regional approach to
S.D. "

b—

bt
~J
o

(99
L

4 |The SDE's understanding and
clarity with regard to the
regional project's intents
and procedures 3.0 4.0 4.7

10 [The SDE's mechanisms for
needs assessments regarding
SQD.

o
.

~J
i
(]
Lo
(9]

34 {The extent to which a
functional planning and/or
advisory committee has been
utilized by the SDE for
adult educators S.D. R o
purposes : L. .0 3.3

-
~J
w

2 {The capability of the
SDE to develop long range
plans for S.D.

35 |The extent to which the
SDE has engaged in an on-
going review of the state
plan for S.D.

-
~J
(V9]
K~

.0

36 . |The extent to which the
state plan for S.D. has
been adhered to and/or

accomplished X,

s
8]
.
o
finy
-

X for all criteria 2.2 G, 3.8

a,

See p.187 for codes
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REGIONAL OBJECTIVE #4 -- To Develop Complimentary Areas Of

Expertise In Adult Education Among Participating Programs,
Agencies And Organizations; Develop Broad Capabilities To
Implement Coordination Of Staff Development On Both A

Regional And State-Wide Basis. (Table W. Va. -~ 4).

Considerable improvements appear to have been made with
respect to the SDE's awareness of and utilization of regional
staff development resources. Both dimensions were reported
to ﬁave changed from "poor" to "good" and were considered
"mainly attributable" to the Regional Project (A-5-6).

Within the state itself, both the quantity and quality of the

SDE's involvement with the HEI with regard to staff development

was reported to have improved from "non-existent" to "excellent"
and was judged to be "mainly attributable" to the Regional

Project (A-8-9).

Commensurate with these improvements, it was further re-
ported that communication between the SDE, HEI, and locai pro-
grams in the state regarding staff development changed from a
pre-project condition of "fair" to a post-project condition of
"good". This improvement was considered to be "somewhat"

attributable to the project (aA-32). However, communication

between the SDE's and HEI's within the region was seen as
changed, "mainly" because of the project, from "non-existent"‘
to "good" (A-33). Finally, the extent of clarification of the
unique and complimentary roles of the SDE. HEI) and the staff

development specialist changed from a status of "non-existent"”

o
AV




to a status of "fair".

This shift was felt to be "somewhat"

due to the influence of the Regional Project (A-41).

The overall pre-project mean and post-projéct mean for the
above criteria used to analyze West Virginia's progress toward
Regional Objective #4 was 1.9 and 4.1, respectively. Translated
into their qualitative equivalents, tﬁese figures mean that

West Virginia's pre-project status reference Regional Objective

#4 was "poor" and the post-project status was "good".
g

Furthermore, the mean causal rating for these same criteria

was 3.8. This figure indicates that the overall change noted

for these criteria was felt to be "mainly"” due to the Regional

Project. The conclusion drawn from these data is that West

Virginia met Regional Project Objective #4 and that the project

may righfly take credit for being "mainly" responsible for

this accomplishment.

REGIONAL OBJECTIVE #5 -- To Provide Readily Accessible Edu-

cational Opportunities In ILocal Areas; Establishing A Highly
Trained Base Of ILocal Leadership In Adult Education, Consonant

With The Racial And Cultural Composition Of The Area. (Table W.Va-5).

The SDE's efforts to enhance local staff development
expertise improved,mainly because of the project, from "fair"
to "good" (A-11). No doubt this change was a function of the
progress the state made in (a) providing incentives for par-

ticipation in staff development, and (b) identifying and

eliminating actual barriers to participation; The improvements
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{(*i.7a.) TABLE 4

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FOUR

Item; Rating of Criteria N

No. CRITERIA : Pre 2 Post & Causal »

5 |The SDE's awareness of
S.D. resources available
within the region

(3]
w
e
.
[
o
L
(]

6 |The SDE's extent of uti-
lization of regional S.D.
resources . 1.7

W
I

1
[V

8 |The quantity of SDE in-
volvement with HEI's re-
garding SD activities

‘ -t
w
(92}
.
(s
I~
W

9 |The quality of SDE in-
: volvement with HEI's re-
garding SD activities L.

¥
~J
s
.
~d
1
O

32 |The communication between
the SDE, HEI's and local

programs in the state re-
garding adult education -

staff development

w
O
W
.
]
(98]
)

33 |The communication between
the SDE's and HEI's with-
in the region regarding
‘fadult education S.D.

Lot
»)

41 {Clarification of the.
unique and complementary
roles of the SDE, HEI,
and S.D.S. in relation ; . -
to staff development : ' :

X for all criteria 1.9 4,1 3.5

a, b
See P. 187 for codes
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made in these latter two areas were from a pre-project status

of "poor" to a post-project status of "good". These clianges
were considered as "mainly" due to the project (A-38,39).
Further reflective of the progress made in developing incentives
for sﬁch participation was the fact that the likelihood of using
CEU's (Continuing Education‘Unifs) in relation to participation
in staff development changed from "non-existent" to "fair".
However, this change was considered as only "slightly" due

to the project (A-42). Finally, the quantity and quality of
‘dissemination of professional information and knowledge about
adult education was altered, during and "mainly" by the project,

from "fair" to "good" (A-59,60).

The overall pre-project mean and post-project mean for
the above criteria used to analyze West.Virginia's progress
toward Regional Objective #5 was 2.3 and 4.0, respectively;_'
Tfanslated into their qualifative equivalents, these figures

mean that West Virginia's pre-project status was "poor" and

the post-project status was "good" with respect to Regional

Objective #5. Furthermore, the mean causal rating for these

criteria was 3.7. This figure indicates that the overall

change noted in these criteria was felt to be "mainly attribu-

table" to the project. The conclusion drawn from these data

is that West Virginia met Regional Project Objective #5 and

that the project may rightly take credit for being "mainly"

responsible for this achievement.
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(*I.va.) TABLE 5

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER FIVE

Item A Rating of Criteria
No. CRITERIA '} Pre &  Post & |Causal P

11 { The SDE's efforts to
' develop local S.D.
expertise

(V8]
o
=3
LI
teta
(98]

38 |[The provisions for
incentives for participa-
tion in S.D. activities

3]
(@)
I3
.
QO
>

39 | The efforts made to
identify and eliminate
barriers to S.D. par-
ticipation .

o
o
ER
.

)
[INN
o

42 | The likelihood of the CEU
: ‘| concept being utilized

in relation to S.D.
participation

[y
L]

W
L)
.

[aw]
[\
(98]

59 | The quantity of dissemi-
nation of professional
information and knowledge
about adult education

(&)
o
0‘\‘
.

w
W
~J

60 | The guality of dissemi-
-Ination of professional -
information and knowledge
about adult education _ 2.7 4.

Lo
(€8]
~J

o
(98}
PN
>
(I
~

X for all criteria

b

| a, :
i See P.187 for codes
R
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REGIONAL OBJECTIVE #6 -- To Relate Systematically To The

Total Adult Education Community Including: Professional
Training Programs, CETP, WIN, MDTA, AMIDS, And Inter-Agency

Public And Private Programs. (Table W. Va. - 6)

Réspondents in West Virginia reported that the state's
pre-project statusvwith respect to planning, implementing and
evaluating staff development activities cooperatively with
non-school based agencies was "fair". The post status was
reported as “3ood“. The improvements noted for the planning
and evaluating fuhctions were felt to be "somewhat™ attributable
to the project, while those noted for the implementing fqnctions'
were rated as.being "mainly"” attributable to the project (A-12,

13,14).

While these data suggest greater numbers of non-adult
educators have been involved in various aspects of program
development, little pre-post project change was noted with
?espect to the extent to which such pefsons had been exposed
to the field itself. Specifically, both the prerroject and
post-project sﬁatus ;g,ratéd were "fair". The little degree
of change noted was only felt to be somewhat attributable to

the Regional Project KA;ZQ),

Tﬁe overall pfe-project'mean and post-project mean for
the criteria used‘ﬁo analyze West Virginia's progress téward
Regional Objective #6 was 2.9 and 3.8, respectively. Translated
into their qualitative =quivalents, theSe figures indicate that

West Vigginié's;p:e-project status reference Regional Objective

#6 was "fair" and the post-project status was "good".
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Furthermore, the mean causal rating for these same criteria

was 3.3. This figure indicates that the overall change noted

in thesé criteria was judged to be "somewhat" attributable

to the Regional Project. The conclusion drawn from these

data is that West Virginia made some progress with respect to

Regional Objective #6, and that the Regional Project may take

| ‘
i partial credit for this accomplishment.
|

REGIONAL OBJECTIVE #7 -- To Enhance The Status Of

Adult Education Divisions Within State Departments Of
Education, Encouraging The Direction Of State And Local Funds

Into Adult Education Staff Development. (Table W. Va. - 7).

The status of the adult education section within the
total State Department of Education was reported to have
changed from_"fgir" (pre-project) to "good" (post-project).

" This imprdvement was seen as fsomewhat" due to the state's

participation in the Regional Project (A-~15). The status

of federal funding of adult education in West Virginia

shifted during this same period, from "poor" to "fair",

while state funding remained unchanged from its pre-projectA
status of "fair". Though the changes in funding were very
sligﬁﬁ, they were nevertheless felt to be "mainly attfibutable"

to the Regional Project (A-18,19).

The enhancing of status and the encouraging of funding were

considered in this study to be related to the extent to

which significant audiences were informed about adult education.




(*].Va.) TABLE 6 | ' .

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SIX

Item Rating of Criteria ]
No. CRITERIA Pre 2 Post & | Causal

12 The extent to which the
'SDE is cooperatively
planning SD activities .
with non-school based

agencies 2.0 4.0 3.0
13 | The extent to which the

SDE is cooperatively

implementing SD actiwvi-

ties with non-school .

based agencies ' 3.0

.
w
w
~l

14 The extent to which the
SDE is cooperatively
evaluating SD activities
with non-school based
agencies

o
~J)
w
~J
w
(=]

20 Extent to which persons
not working in adult
education have been ex-
posed to the field of
adult education 3.0

(98]

.

w
v

w

~J

X for all criteria | 2.9 3.8 3.3

a, b
See P. 187 for codes
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As such, an effort was made to determine the extent to which ‘
the state made plans or took actions to so orient school
administrators, university deans, school board members and

state department of education personnal.. Such plans or action§

QW
-

for school admiﬁistrators, school board members, and state
department of education personnel changed from "fair":to "good".
In each instance, the Regional Project was seen as "sbmewhat"
responsible for the improvement. Plans df action to orient
university deans showed the greatest improvement, changing

from a pre-project status of "non-existent" to a post-project
status of "good".- This change was felt to be "mainly attribu-

table" to the Regional Project (A-37 a,b,c,d).

The overall pre-project mean and post-project mean for
the criteria used to anlayze West Virginia's progress toward
Regional Objective #7 was 2.5 and 3.5, respectively.  Trans-

lated into their qualitative equivalents, these figures in-

dicate that West Virginia's pre-project status reference

Regional Objective #7 was "poor" and the post-project status

~was_ "fair". Furthermore, the mean causal rating for these
same criteria vas 3.6. This figure indicates that the

overall change noted in these criteria was judged to be

"mainly attributable" to the Regional Project. The con-
clusion drawn from these data is that West Virginia made
slight progress toward Regional Objective #7 and that the
Regional Project itself was "mainly" responsible for what

progress was made.

[RIC - an
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(7.%a.) TABLE 7

CRITERIA USED TO ASSESS PROGRESS TOWARD REGIONAL
PROJECT OBJECTIVE NUMBER SEVEN

'

Item
No.

Rating of Criteria

h I

CRITERIA Pre @

Post &

Causal®

15
18
19

37

to;al SDE context

|actions designed to

The status of adult educa-
tion section within the

The SDE's funding support
from the federal level

The SDE's funding support
from the state level for
adult programs

The explicit plans or

orient the following
audiences to the signifi-
cance of adult education
and S.D Activities:

'.4

b. university deans

c. school board members

(O8]

for adult programs 2.

o
.

a. school administrators 3.

[0
.

d. non-a.e. SDE staff 2.

w

~1

|38
~dJ

1Y
.
(o]

()
~

(V8]
.

(98]

a

(WA
.

[ow]

.
[#3] (@] (W3]

.
o

X for all criteria 2.

W
|

a, b

See P. 187 for codes
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REGIONAL OBJECTIVE #8 -- To Develop A Training Model Based

On The Description Of Roles, Functions, And Tasks For All Adult

Education Staff.

Only one criterion was used to assess progress toward
this objective, namely, the extent to which state department
of education staff development activities for adult educators

were related to competency models. The pre-project status of

this criterion was seen as "poor". The post-project status
was rated as "good". This change was felt to be "mainly
attributable" to the project (A-7). The conclusion for

these data is that West Virginia made commendable progress
_toward Regionel Objective #8 and that the progress was

clearly due to the existance of the Regional Project.

B. Summary of External/Self Evaluation of Progress Toward

Regional Objective

Table (West Virginia)=-- 8 rank-orders the eight Regiohal
Project Objectiyee according to the degree of progress which
West Virginia expefienced with respect td each. Examination
of the pre-post status column reveals that West Virginia made
progress toward each objective. The greatest degree of progress
was made with respect to Objective #1 and #4, in that order.

Objective #1 -- To establish at least one Adult Edu-

cation Staff Development Program in an institution. of

Higher Education in each state to reflect the geographic,
racial, and cultural needs of the region.

Objectlve #4 -- To develop complimentary areas of exper-
tise in adult education among participating programs,
agencies and organizations; develop broad capabilities to
implement coordination of staff development on both a
regional and state-wide basis.
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West Virginia's least progress was made with respect to
Objective #6 and #7, in that order.

Objective #6 -- To relate systematically to the total
adult education community including: professional
training programs, CETP, WIN, MDTA, AMIDS, and inter-
agency public and private programs.

Objective #7 -- To enhance the status of adult edu-
cation divisions within state departments of education,
encouraging the direction of state and local funds into
adult education staff development.

By examining the "degree of change" column in light of
the following scale, the extent of progress toward each ob-

jective may be further summarized.

Degree of Change Rating of Progress
0.0 - 0.5 very slight

0.6 - 1.0 ‘ some

1.1 - 1.5 ' considerable

1.6 - and over outstanding

Using the above scale, it was concluded that West Virginia

made outstanding progress toward Objectives #1,3,4,5, and 8;

considerable progress toward Objective #2; .and some progress

toward Objectives #6 and 7.

Examination of the means for the ére-post column led to

the conclusion that West Virginia's status with respect to

the eight objectives taken collectively, changed from "poor".

-(2.2) to "good" (3.7). Furthermore, examination of the mean

for the "causal rating"™ column led to the conclusion that

" West Virginia's overall progress'was "mainly" attributable

EY

to the Regional Project (3.7).




(W. Va.) TABLE 8

RANK OF OBJECTIVES >nnowuwm@ TO DEGREE OF PROGRESS

Status. Degree A b
OBJECTIVE of Rank Causal
Pre a |Post ajChange |Order Rating

To establish at least one adult education staff
development program in an institution of higher |
education in each state to reflect the geogra-
phic, racial and cultural needs of the region. L.3 3.7 2.4 1s

9]
it
[5Y]
.

b)

To build staff development capability by
increasing the number, scope, and qualityv of
training resources within each state which will
continue and expand after the completion of the
three year project. - :

[
.
N
-
.
~J
:..-l
.
J'l
LAn
rt
jayl
pe
.
b2y

To develop commitment to and methodology for the
maintenance of an on-going plan incorporating a : e
regional concept of staff development, and a .

continuous assessment of needs. 2.7 )39 1.7 Ath

To develop complimentary areas of expertise in
adult education among participating programs,
agencies and organizations; develop broad
capabilities to implement coordination of staff
development on both a regional and state-wide
basis. ; '

To provide readily accessible‘educational
opportunities in local areas; establishing a
highly trained base of local leadership in adult
education, consonant with the racial and cultural _
composition of the area. 2.3 4.0 1.7 4th 3.7
To- relate systematically to the total adult
education community including: Professional
training programs, CETP, WIN, MDTA, AMIDS, and
inter-agency public and private programs.

Do
.
Q<
!
.
A
2
=2
.
O
~i
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=
~J
.
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IT PEER EVALUATION

A. Findings (General)

1. There appears to be generally good support for the
concept of staff development.

2. Five of the seven activity objectives cited in the
S.D. plan have been accomplished.

3. Plans for the future ‘delivery of staff development
. activities have not been crystallized, as yet.

4. There appears to be different interpretations of the
scope of adult education, particularly when comparing
state-university personnel with local personnel. -

Local personnel tend to limit the scope to ABE.GED.

5. The total range of resources available for S.D.
Activities have not been fully identified. '

6. The éooperation between state and local adult education
personnel appears to be good, and quite responsive to
the needs of the various client groups served.

B. Findings (Specific)
1. ABE Supervisors

a. There exists some role ambiguity--particularly
as related to Community education.

b. There exists some reluctance on the part of the
supervisors to delegate authority-particularly
in relation to administrative duties (finances,
ordering supplies, attendance records).

c. Staff development was not listed as one of the
supervisor's responsibilities initially. Further
exploration did indicate that the supervisors
did in fact provide orientation sessions for new
staff, and did provide training for immediate
and pressing needs of the staff. ' .

2. Marshall University

a. There appeérs to be reasonably strong support
of the position at the university.

b. Some confusion exists as to the best possible
way that the university can support the concept
of S5.D. '
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c. The university seems to be very responsive to
S.D. (both in terms of credit and non-credit
activities)., : )

d. There appears to be role confusion about the
professor's responsibilities as viewed by the
professor and the department chairman.

e. The graduate program relies very heavily on the
ABE/GED clientele-a situation which can affect
both the quality and viability of the program.

~f. Little program development time is available for
the professor to explore new clienteles because
of the heavy credit load currently carried.

3. State Department of Education

a. There appears to be mixed support for Marshall
University's role in S.E. (both presently and
in the future).

b. The organizational system does not provide for
formal communication patterns between ABE/GED
‘personnel and the other service area e.g. career
ed., community ed. It should be noted that in-
formal channels appear to be very effective.

c. The authority relationship between the ABE
Supervisor, the Assistant Director (Postsecondary
and Adult), and the Director, Administration
and planning seemed confusing to the evaluation
team. Possibly this is a function of the limited
time spent exploring this aspect.

d. The state leadership seems to support the concept
of S.D. and seems willing to explore various
alternatives to providing quality activities
to various adult education clienteles.

C. Recommendations

1. Develop a comprehensive Staff Development Plan to
: address issues such as:

a. The major objectives of the plan;
: b. Types of clientele to be served;
’ c. Identification of specific needs for various
d ' clientele and the methods for determining these;
d. Identification‘of resources available with the
state/region to provide S.D. services needed
or requested; ‘
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€. Establishment of a mechanism for resporiding to
requests for S.D., and for initiating S.D.
activities. '

f. Mechanism for developing a second level of resource
personnel (teacher-trainers) to expand services
and overcome geographic restrictions.

- 2. Promote closer coordination of all available resources
within the state through systematic explorations with
West Virginia University, CNGS, Marshall University,
West Virginia State, RESAs, county and local personnel
materials and services, and personnel from the State
Department of Education.

’

3. 1Initiate an investigation into various alternatives
to providing in-service training coordinatiun for
adult education personnel at all levels. This in-
vestigation should explore what functions are most
crucual for coordination e.g., identification and
cataloging of resources, assignment of resources based
on requested or perceived training needs, carrying
on the training, serving as in in-house consultant
to the Department of Education.

4. Explore the feasibility of a certification program
- which provides many alternatives to assessing the
needed competencies. :

5. Develop a listing of basic competencies for teachers,
supervisors, and other administrators for use as
standards for certification. :

6. Explore ways in which CEU's (Continuing Education
Units) could be used in conjunction with non-credit
activities of S.D.

7. Develop a contract with Marshall University in terms
of specific activities and desired outcomes, where
feasible. )

8. Expansion of credit work in the "Eastern Panhandle"
which could be provided by Marshall, or by mutual
agreement with institutions of adjacent states.

9. Develop closer articulation between the State Depart-
ment of Education components (particularly Community
Education), which could help determine or suggest
responsibilities for the ABE coordinators.

- 10. Change the title of the ABE Supervisors to Adult
Education Supervisors which is more consistent with
the federal legislation and with future responsibilities.
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1l1. Provide specific management training to Supervisors
to prepare them to handle existing responsibilities
better and be prepared to assume different respon-
sibilities in the future.

12.  Explore the possibility of Supervisors working out of
RESAs - advantages, disadvantages, etc.

13. Develop capabilities of local adult education personnel
to assume or assist in the following areas: recrultlng,
general administration, career counseling, supervision,
training, developing and evaluatlng curriculum which
would free the area supervisors to assume higher
priority responsibilities.

1l4. Provide S.D.training in the following additional areas

: for local adult education personnel e.g, counseling,
identifying local resources, community education
concept.

15. Provide developmental time for Marshall University
professors to identify additional clientele who
could’profit from graduate training.

16. Support the opening of channels of communications
within Marshall University to provide a means for
the adult education professor to provide input to
high-level administrators in the area of his expertise.
This in-house consultant function is one uniquely
suited to Dr. Shipp, and this service appears to be
needed by Marshall University.

17. Provide moral support (SDE) to Marshall University
establishment of a hard-line budget item for the
adult education position.

18. Develop additional screening techniques for potentlal
- students in the graduate program to ensure a good
mix of educators of adults from varied sponsors of
adult education.

D. Summary of Peer Evaluation

Staff development in West Virginia is progressing well.

A nucleus of dedicated personnel ensures that further progress

will be made. With additional planning and careful attention
to the implementation of that plan, the needs of the citizens

of West Virginia will be met.
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HIGHLIGHTS OF THE DATA ANALYSIS

Each participant in the Staff Development Project completed‘a
participant informatior form (see Table 1). The information from those
forms was coded and fed into a computer for analysis. Frequency dis-
tributions and cross-tabulations of items by.state of participant were
then compiled. The following discussion, fab]es,.and figures reflect

the highlights of the data processing.

As seen in Table 2, most of the participants are teachers, both jn
their permanent and adult education positions. Participants %rongwashington,
D.C. indicate the least number of years of experiénce and less time in
their adult education positions; participants from West Virginia indicate

the most experience and time.

Table 3 lists percentages of participants in each state serving variodsA
target groups. With the exception of participants from Delaware, "schools"
~is the largest target group listed. Delaware participants indicated "mode]
cities" and "other institutféhs." A large number of West Virginia participants,

in addition to Tisting "schools," specified "volunteer organizations" and

"Tabs."

Figure 1 shows an intéFésting~comparison petween the percentage of
participants serving correctional institutions and the percentages of total
ABE students in correctional institutions for each state.] With the ex-
ception of Delaware participants; the figures match; the greater number of
ABE students enrolled in programs conducted in correctional institutions,
the larger the number of Staff Development Project participants serving °

that population group.

1.  Enrollment figures taken from "A Target Population in Adult Education"
Published by the National Advisory Council on Adult Education, November 1974.
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e Of equal interest is the match of ethnic groups served by participants
to census and target group figures. Tables 4 through 9 display ethnic
information for each state: the pekcentage of the state population in
each ethnit group; the befcentage of all ABE students in each ethnic group;
and the percentage of Staff Development Project participants indicating
service to each ethnic _group.2 Generally, the tables show a good match
between percentages of ethnic target groups for each state and the per-
centages of. participants indicating that they serve the various éroups.

In most cases, the service percentages are higher than the target percentages.

Converting the data in those tables to graphs (Figures 2 thkough 7)
gives a better picture of the match between ethnic groups served by
participanfs the the census and ABE target group percentages. Since
participants could indicate more than one ethnic grouping, a “relative
percentage" was ca]cu]ated by summ%ng upqa11 of the participant percentéges
for a particular state and calculating the percentage of that total for each
ethnic group. Those relative percentages are shown in parentheses in Tables

4 through 9. The census, target; and relative percentages were then gréphed.

Using the relative percentageé as an indicator, inspection of the graphs
reveals that the non-white groups are being served in proportion to the

target percentages, particularly non-black, non-white groups.

2. :Census and target group figures taken from "A Target Population in Adult
Education” published by the National Advisory Council on Adult Education,

o
?
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TABLE 1

REGION 1ll ADULT EDUCATION STAFF DEVELOPMENT PROJECT

SAMPLE PARTICIPANT INFORMATION FORM
{Long Form)

YOUR NAME (first, middle initial, last)
Logue, Joseph R.

HOME ADDRESS (number, strest, city, State, ZIP code)
Divine Word Missionaries, Girard, Pa. 16417

. SOCIAL SECURITY NUMBER
210-20-7-43

. HOME TELEPHONE (area code and numbqr)uw
(814) 774-3702 T
SEX: __X_Male Female 6. AGE (Years) L

TITLE OF YOUR PERMANENT FULL-TIME POSITION (teachers
give level(s) and subject erea(s) )

Religious Education

BUSINESS ADDRESS (number, street, city, county,
_State, ZIP code)

E. Ridge Road, R.D. #2, Girard, Penna. 16417

BUSINESS PHONI‘ {area code, number, extension)
814) 774-3702

" TITLE OF YOUR ADULT EDUCATION POSITION, IF DIFFERENT
FROM #7.

Coordinator

ADDRESS OF A. E. AGENCY AT WHICH YOU ARE EMPLOYED
IF DIFFERENT FROM #38.

Holy Cross Parish, Fairview, Pa.

BUSINESS PHONE — A. E. AGENCY (erea coda, number,
extansion) .

(814) 474-3113

HOW MANY HOURS A WEEK DO YOU WORK IN ADULT
EDUCATION? (check one below)

—_— 10— 11-20 21-30 X _ 31 or more .

udw LONG HAYE YOU SERVED IN YOUR PRESENT ADULT
EDUCATION POSITION?

Years —5 and Months

SUMMARIZE YOUR YEARS OF EXPERIENCE IN A. E. PROGRAMS
TO THE NEAREST HALF-YEAR (6 months): No. of Half Years

A, Teacher-Aide 4

8. Counsalor . 2

C. Teacher

D. Teachar-Counselor

E. Teacher-Media Specielist

F. Teacher-Trainer

G. Administrator 4

H. Other (Spacify) 1A
Total Half-Yaars: v

CHECK GEOGRAPHICAL AREA(S) YOU ARE NOW SERVING:
A. Appalachia

0. Urban -

Suburban X

Rural
‘Other (Specify)

ge Park, Md. 20742. Yallow to State Diractors of Adult Education.
Q

ERIC
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CHECK AE PROGRAM AREA(S)} YOU ARE NOW SERVING: -
Modal Cities

Correctional Instructions
Other Institutions
Manpower Programs

Business/Industry

Public Schools

Migrant Workers

Yoluntary Organizations
Neighborhood Canters
Full-Time Learning Lab/Center

Other (Specify) County Hospital

RETTOMPMOOP® D>

mnm pow

CHECK ETHNIC/RACIAL GROUP(S) YOU AXRE NOW SERVING:

A. American Indien
Afro-Americen
Asian-American i

Spanish end Spanish- X
Surnemed American
Caucasian

Other (if diffarent
from A-E (Specify)

YOUR ETHNIC/RACIAL BACKGROUND (if combination, check all
included):

A, American Indian
B. Afro-American
C. Asien-American
D. Spanish end Spanish Surnamed Americen oo
E. X Caucasian (other then Spanish surnamed)
F. Othar
20. YOUR ACADEMIC BACKGROUND (check last completed):
A, Leis Than High School Diploma o
B. X High School Diplome or Equivelent
C. Some College, Less Than Bachelor's Degree
D. Bachelor's Degree. In A.E.7 Yes No
E Mester's Degree or Above. [n A.E.? Yeos
—No _ .
21. ADULT EDUCATION STAFF DEVELOPMENT BACKGROUND

{Check items completed and fill in spaces following items checked):

A X AE College Credit Courses: No. Courses.________
Semester Hrs Quarter Hrs
B. — _ Institutes: 4+ weeks 3 weeks
(No.} - {No.)
_(_N_).Z weeks, and Collage Credit, Yes____ No
o.
C. — _ Workshops l{activitias of | week or less duration):
I week aftarnoon sessions Satur-
{No.) {No.} :
days one-day/waek for 24 _____5-8
{No.) )
9-12 weeks

D. Conferences and Conventions:

(List ones attanded during last
two yaars)

IBUTE COPIES BY COLORS: Whita and green copies to Ro.gion Ill_AESD Projact, C & | Division, University Collega, University of Maryland,
Pink to organization conducting staff development activity. Goldenrod to
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TABLE 2~

SELECTED CHARACTERISTICS OF PARTICIPANTS BY STATE

»
¥

. Permanent A.E. S Years In Years Of . Geographical
STATE Position (a) Position (b) A.E. Position A.E. Experience Areas Served
Position 7 Position % | Years 7 Years I 7 Area 7
T I _. _ _ . _
District Y.E. Adminis. 144.4 | Teacher 155.7 0-1 I 67.1 0-1 | 55.6 Urban I 74.1
of _ _ 2-3 1 13.0 2-3 | 24.1 Suburban I 0.9
Columbia A.E. Teacher !11.6 | Counselor 110. 3 4+ I 19. 4+ | 20.4 Rural I 0.5
_ _ | . | |
Y.E. Teache "Nm 6 | Teach “: 2 | 0-1 _ 55.8 | 0-1 | 39.5 | Urban | 39.5
.E. r . e : . - . . .
Delaware _ ey 2-3 1 20.9 2-3 , . 1349 w“wwﬂcmz _ “M.w
A.E. Teacher 134.9 | Counselor !9.7 | 4+ | 23.3 1 25.6 e
I I . | oo |
_ _ | 0-1 ! 34.7 Urb _ 17.8
Y.E. Teacher 130.1 _ 0-1 | 47.0 - | 34. rban |17,
W Maryland | Teacher _mm.N 2-3 | 27.9 2-3 j 38.8 Suburban | 49.7 —
| A.E. Teacher 116.0 |Administrator! 4.7 | 4+ | 25.1 4+ | 26.5 | Rural | 23.3 -
| i | “ | 5
Y.E. Teacher !35.7 | Teacher 160.3 0-1 | 32.4 0-1 | 27.0 Urban | 32.8
vm==m<_<m=wm I o ol 2-3 | 25.1 2-3 | 37.3 Suburban | 30.6
A.E. Teacher 114.2 [Administrator|14.4 4+ | 42.5 4+ | 35.7 Rural | 10.1
| | | | _
! [ I _ |
Y.E. Teacher 142.9 | Teacher 180.1 | o1 | 36.6 0-1 | 30.1 | Urban i 37.9
C e | _ 2-3 | 23.4 2-3 | 38.4 Suburban | 16.4
<,_1©.__,_._m A.E. Teacher 114.3 >Q—=,:,_.mm.ﬂ1m.ﬂ01_._0.m 4+ | 40.0 4+ { 31.4 Rural | 23.6
| i | | I
! ! _ _ T
West A.E. Adminis.!29.5 | Teacher 170.4 1 o-1 | 18.2 0-1 | 25.0 | Urban | 22.7
Virginia _ - _ 2-3 | 29.5 2-3 | 36.4 | Suburban ; 2.3
A.E. Teacher 122.7 |Administrator26.0 | 44 | 52.3 4+ | 38.6 | Rural | 25.0
. I 4 I I | I
(a) top two percentages .
(b) top two percentages of those responding. Non-response: D.C. 63.7%; Delaware 27.9%; Maryland 13.7%; O
Pennsylvania 58.5%; Virginia 5.3%; and West Virginia -37.24%. =)
(c) Y.E. = Youth Education 4
(d) A.E. = Adult Education HUR
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| . _ TABLE 3 (@)

STUDENT SETTINGS SERVED BY PARTICIPANTS

o
&/ 585/ &
el AR S O
S/ &S/ N
~ LS5/ 55
v & ~
5/8/°8
= S
District of Columbia 6.0 3.7 | 6.9
Delaware 16.3 | 7.0 114.0} 2.3t 0 11.6 2.3!1 0 11.6 7.0
= Maryland . 1.4 3.2 6.4 5.0{ 8.7157.5| 0.9 5.0 /12.8 5.9
Pennsylvania 7.4118.3{16.1| 6.8 | 5.4 {55.0 | 3.0 | 6.5 [10.1| 7.4
Virginia 6.0 |15.8 | 4.9 7.0 7.3 165.2 | 0.3 6.2 |13.5 13.2
~ West Virginia “ 2.3 1 4.5 4.5 4.5 4.5 | 20.5 4.5 {18.2 9.1 {25.0

(a) percentages do not total 100%, since respondents could choose
more than one category.
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TABLE 4

PERCENTAGES OF ETHNIC GROUPS:
Groups Served by Participants

Census, Enrollment, and
of Staff Development Project

DISTRICT OF COLUMBIA

White Black Asian Spanish . Hzawms Other
1970 C (a) |
ensus 27.3 69.6 0.7 2.0 0.1 0.3
ABE Students (2 1.5 73.0 1.0 | No Info.| O 24.5
£f D t
braseces velopment ) 33.3 88.4 11.6 | 29.6 7.4 8.3
(18.6) |  (49.5) (6.5)| (16.6) (4.1) (3.6)

(a) Total % approximately equal to 100% (off in some cases from rounding error)

(b) Total not equal to 100% since 1mwno:am=ﬁm had option of multiple choices; figures in

parentheses reflect the “relative percentage" of each ethnic group, i.e., percentages

(staff development project) summed, and each cell-figure converted to nm1nm=ﬁmmm of

that sum.
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TABLE 6
PERCENTAGES OF ETHWIC GROUPS: (Census, Enrollment, and
Groups Served by Participants of Staff cm<m~ou3m=ﬁ,vxoumnﬁ

MARYLAND
White | Black | Asian | Spanish | Indian Other
1970 census ) 80.5 17.6 | 0.4 1.3 0.1 0.1
ABE Students (@) | 34.4 52.1 2.6 |{No Info. | 0.5 10.4
Staff Development
broject 7 (b) 83.1 66.2 | 28.3 | 34.2 7.8 14.2 =
: (35.5) (28.3) (12.1){ (14.6) (3.4) (6.1) o3
(a) Total % approximately equal to 100% (off in some cases from rounding error)
(b) Total not equal to 100% since respondents had option of multiple choices; figures in
parentheses reflect the "relative vmxnm:&mmm: of each ethnic group, i.e., percentages
(staff development project) summed, and each cell-figure converted to percentage of
that sum. |
O
kl
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TABLE 8

PERCENTAGES OF ETHNIC GROUPS:

Groups Servad by Participarits

HI’

Census, Enrollment, and
of Staff Development Project

VIRGINIA
White Black Asian Spanish | Indian Other
1970 Census {2 80.3 18.3 0.3 1.0 0.1 0.1
ABE Students (a) 50.9 44 .9 3.2 No Info. 0.1 0.9
ctaff Development .\ | g7.5 77.4 | 2.7 |30.4 | 7.5 9.4
J (36.9) (32.7)]  (10.4)] (12.8) | (3.2) (4.0) -
-
) It |
(a) Total ¥ approximately equal to ;oox (off in some cases from rounding error)
(b) Total not equal to 100% since resporndents had option of multiple choices; figures in
parentheses reflect the "ralative _umxnmi“mm:w_= of each ethnic group, i.e., percentages
(staff development project) mcssma. and each cell-figure converted to percentage of
that sum.
O
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