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Abstract:

Drawings‘of a personféDAP) by 167'b1ack and 156 white primary school.
children were analyaed for indicators of ! (a) acceptance'éf racial identity
(drawing a person who is clearly one's own race), (b) coqﬁlict~over racial
‘identity (failing to color in the face of figure draWn) and (c identifica— ;

tion with an occupational role model (drawing a figurgkwhose oécupation is

1
[
t

apparent) As’ predicted, and contrary to earlier fiﬁdings (Dennis, 1966),
the figures drawn by blacks looked more like. blacks than those drawn by
. whites (p. <. 001) suggesting a rew acceptance of their racial identity on

the part of black children. Nonetheless, as predicted black children also showed
{ greater conflict over their racial identity Ql“ .001) and less frequent
| identification with occupational role models (p < .05) than whites. Twenty-

eight of tne.black children participated in a second phase of the study \

which: (a) confirmed the reliability and validity of the DAP as a measure

of acceptance of racial identity, and (b) investigated intergroup attitudes.

The effect of school deseéregation on black children was explored in both

phases of the research.
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‘Racial Identity and Intergrghp Attitudes of Black Children

in'Segregated and Desegregated'Schdols

A large body of research accumulated since Clark and Clark's (1939a,
~1939b, 1958) pioneeringvstudies.demonstrates the negative imnact/qf racial
prejudice and discrimination on the development of black children. Studies
conducted throughout the last thirty-five yearh haﬁe-consistently found

that young black children tend to devalue blacks, to idealize whites, and

-

to experience considerable conflict over their own racial group membership /

J .

(Goodman, 1952; Landreth & Johnson, 1953; Porter; 1971; Stevenson & Stewart,

1958; Trager & Radke, 1950; Trager & Yarrow, 1952).4(ln fact, numerous -

studies have shown that black children are so affected by the'discriminatory

gocial climate that they sometimes fantasy that they are white (6lark &

~

Clark, 1958; Goodman, 1952; Horowitz, 1939 Moreland 1963; Porter, l97l

«

Stevenson & Stewart;\}958 Trager & Yarrow, 1952). : »\\

Consistent with the above finding was, the discovery by Dennis-(l966)
that when’ bladk children draw a person they rarely if ever portray a black
§ /
Between 1957 and 1962 Dennis (1966) collected drawings of a person from a,

‘very diverse sample of over 1,000 black children, ranging from children in

desegrjyated elementary schools in New York and Maryland to those 1p segre—

unior high schools in rural Mississippi. Drawings were even collected

4
”

gated

from male students at a black college. Although nearly all drawiﬁgs were”

collected in classroom settings, the conditions under which pﬁey wére
produced: varied cgnsiderabli For example, both black and white rESearchers
supervised the drawings of the figures. Also, dﬁawings‘from the clder groups
were generally done in pencil whereas those from the early elenentary’echool
populations were in crayén. ’ | t
| Dennis (1966) writes, ''Nearly all.the Negro drawing clearly represent

4 . e -
“ »

whites" (p. l771,¢f§h all of the very varied subsamples the proportion of
g "
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v “ . : - g " .
students drawing black figures was extremely lpw - For example, less than 2/ .

of the crayon drawings from the Maryland elementary schqol sample portrayed

blacka (Deanis, Note 1). Dennis concludes hﬁs study of the black chil £

s’

drawings by stating, The inescapable conclusion appears,to be that N .
4

cildren who draw a white man are drawing the appearance which they would

like to possess . .. were (they) to possess pride in their own race and- o s -

heritage, we assume they would draw Negroes" (p. 74).

It is-imPortant to note that Dennis' research as well as‘mest-of'the N .

other research suggesting that black children tend to devalue blacks and to ’
» .

identify with whites was conducted before the rather extensive soclal changes

whith have occurred in the last ten to fifteen years. Given the somewhat
. @ ' i q R

'improved position of blacks in American.SOciety (}evitan et al., 1975) and.

the'increased emphasis on black unity and pride (Campbell & Schuman, 1968),

it is reasonable to expect that black children growing up in-'recent years

would be more accepting of their racial identity than the black children

of earlier eras. Hence, if Dennis is correct, young black children should

now draw figures which are clearly different in race from the figures drawn
- v .

by white children. This study was designed to see if such is the case.

°

. Firm coneclusions about_changes in level of acceptance of racial group

membership, as evidenced by .changes in figure drawing, depend both on

‘obtaining comparable data from two points in time and on showing that the

a

race of the figure drawn reflects acceptance of racial group membership. Thisg

study has neither longitudinal data’on individuals nor data gathered from

the same schools as Dennis' data.p On the other hand, given the diversity
of—Dennis samples and the striking consistency of his results across
samples,‘there is no reason. to beliéve that Dennis would have found the black

children in the schools and city atudied here drawing black figures had he

collected drawinga fromw them. If.black children in areas as different as

)
5 : [
f; ,
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ABr9°klyn-,Ten“essee- and rural Mississippi all failed to draw blacks, there is ..ttie

feason to SUppose?' that those living in the Northeastern city studied

’ here would'haQe done so. Hence, the finding that a significant proportion
f {
| n p

.0f the children st@died here draw Biacks would suggest historical change.

Bwever, 1if one prefers not to draw even tentative conclusions about Buch

. -

. ’ ‘ \
change, the study can more conservatively be viewed as an exploration of the

e

'.generqfity of Penuis' finding that black children do not draw blacks.
The use of the race of the figure drawn on the DAP as a measure Of #

aéceptéﬁce of racial identity is suggested by two lines of thought and
empiriéh} evidence. First, Machover (1949) has suggested that individuals
reflect their self-concepts when drawing a human figure. Certainly, racial

identity is likely to be an important aspect of children's self-concepts in

contemporary American ,society. Aithough empirical findings on the validity
of the DAP as a measure of self-concept have been mixed (Roback, 1968;

‘Swenson, 19@8),Qa number of studies lend clear support to ﬁachovgr's'theory

-

‘(Alpheldorf & Smith, 1966; Berman & Laffal, 1953; Kamado, 1960). For example,
" . Kamano (1960) found thac‘judges' ratings of the characteristics of figures

drawn by individuals on.the DAP‘ébrrelated sighificantly with the individual's

ratihga of thémselves;on those same characteristics. Also, Apheldorf and

Smith (1966) showed that judges were able to match phofggrqphs of college

students with figure drawings by those students with considerably better than

.
o f P

chance frequency. i . , . ;

¢

Although such studies guggest that the DAP can serve as a measure of
. - 'A . N . v .
various aspects of self-concept, the relationship between the attributes of

’ .
the figure drawn and the self-concept appears to be influenced b;\ﬁse extent

to which attributes of the self are seen as desirable, Dennis (1966) presents

P

strong evidence suggesting that children draw figures which they and the

RJ}:‘eocial grdﬁp,in which they are embedded vagge. For example, in his large cross-

Tex Provided by ER [ . G




X cultural atudy, he showed that even 'id areas of ‘deep and pervaéive poverty.

l

childrenhrarely draw figures with overt signs‘of‘pogcrty such as patches on
their cldthes. Other evidencé-suﬁports Dennis' point of view. " For example,
Prater (MNote 2)_found no relationship between hemiplegia and the size of the

&

head and limbs in figure drawings. Hence it seems that the drawing of a

' persord’, while reflecting the sqlffconcepf! reflects pnimaril§ those aspects

-

of the self which are desired or at least aoceptea. The above suggests that

the drawing of a humnn_figure should be‘a uaeful instrument for méasuring‘
. ’ * .
acceptance of qne's racial identity. If a child recognizes himself as -

®

belonging to a certain group and accepts or even values his group membership,

the figure he draws should have the physical characteristics aesociated with

that group. . Similarly, if the child Joes,not recognize and accept his group

mémberéhip, his drawings wbcig bc unlikely to reflcct such characteristics.
The DAP hac ccvercl‘ad;antagec over more trﬁditiqncl measures of
acceptance of racial identity such as the very widely used doll test developed
by Clark and Cla:k (1939b). The DAP is most probably much less reactive and
threatening than the doll test.since the issue of the child's 'race is not as
obviously the issue under investigation. Secondly, and perhcps more (
importantly, by forcing a choice betﬁeen white anc black dolls when all other
varlables are constant, the doll‘test ma}agreatly increase the salience of

racial categories and may make them appear to have an importance which they

may not have in the child's moment by moment thought. The fact that the child

'correctly classifies himself by raqp whcn asked to says little about the

gsubjective importance or the salience of the knowledge of his group memberahip

-

Since the DAP does not in {tself raise £hc issue of the child's race, it 1is
readonable to argue that evidence ‘of racial identityvon the DAP is evidence of
an acccptance of racial identity which goes well beyond the level of acceptance

necessary to identify oneself as belonging to a group in the doll test.

) - 7 ’
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Although, the position of blacks in American society has improved in
] recent years ‘and may have improved sufficiantly to positively influence
black children's acceptance of their racial 1dentity, it 1s obvious that
neither prejudice nor discrimination have comé near to disappearing. The
black child gtill lives in a world in which blacks are generally lees well
educated lees wealthy, and in positiong of 1less responsibility and power
than a/e whites. This continuing disparity between the social status and
econgmic power of blacks and whites 1s probably great enough tb cause black
y{ldren gome conflict over their group membership. In addition, the black .
child is still not in g position as coanduéive to identification with occupational
role models, an iméortant developmental event in elementary school children
Mussen, Conger, & Kagan, 1963), as. is the white child. Identification with
models 1s furthered when the model 1s perceived by the child: Ja) as similar P
to bimeelf. and (b) as controlling degirable rLsources (Mussen et al, 1963).
However, the occupational role models who are -gimilar to the black child in .
race are not likely to be in positions which would give them command over neny

resources. The white child, on the other hand, gees more models of his own

race who control desirable resources, .
t

The study reported here investigated two hypotheses suggested by the

preceding discussion: (a) that black children experience more conflict over

thelr racial identity than white children and ®) that black children are less
likely to identify with occupational role models than are white children.

The DAP was useN to assess conflfct over racial identity as well asg
'identification with an occupational role model. 1If a child feels conflict )
over hig racial 1dentity, knowing that he belongs to one group but‘wishing | .

he belonged to_another, he should avoid the painful 1gsue of race as far as

possible when he draws a figure. Drawing a figure of his owd(race would be

painful since it would remind him of an undesired personal dttribute. Drawing a

A

[:R\!:igure of anothet race would be gratifying only 1f the child were young enough to

wll Toxt Provided by ERIC
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%oae himself completely‘in the fantasy of belonging to the other race. Thére
is good evidence that ohildrén understand thevmeaning; of_racial categories

and know whicit groﬁp they belong t; by the early elementary grades (élark &
Clark, 1939a; Clark & Clark, 1958; yoreland, 1558; Porter, 1971). Hence
fantasying membership in the oppoaité group is a potepﬁiglly painful way of
handling conflict over group'memberahip‘fOr-the;fitat and second grade children
studied here. Their fantasles are likely to collapge and then Ehe unpleasant
truth would become very salient. . ”

One rather easy way for the child who feels conflict over his group member-
Bﬁip to aind tpe isgue of race is for him simply to fail to color-in'the £face -
of‘the figure he draws. This avoids the issue of race since most of the other
body parts in the drawings of young children are either covered with clotheg
or drawn so simply that the color of the skin 1is not apparent. Thus, the
hypothesie that black children feel moré conflict than whiée children over’
their racial group membership was tesFed by comparing the frequency with which v
the faces of the figures dra@n on the DAP were colored in by blaék and white
chiidren.

Finally, the figure drawings'were used to assess identification ?ith
occupational role models. The drawing.of a figure portraying an indivt&hal
whoee occupation was clearly indicated by its clothihg or environme;l was taken
as indicative of an identification with a role model in that occupatioh; This

/ B ) /
use of figure&drpwinga 1 admittedly exploratory. However, it is entirel;
consigtent withuand, in fact, even suggested by the use of drawings as an
indicator éf self~concept. The child who dfaws a firemdn most probab\y does
not believe that he 1s actually a fireman. However, identiffications with adult
mo?els are one of the primary constituents of a child's self~concept (Mussen
et al., 1963). Hence, the child who identifies with the fireman is likely to
believe that he shares valued attributes of the fireman, aucb as strength and f)

a

daring. Therefore, in drawing a fireman, the child expresses his self-concept




Cu i
bj portraying the mﬁ&eb-who embodies these attributes for him. .
‘ : | \ e S N
‘ " METHOD S .
' Part 1 . J
Subjecté

Subjects in the study we e 157 black and 167 white chiidrén attendi#g‘
four public échools in a large Nértheastern city. All children in the first
and second grade classrooms of these schools on the day of tﬁe study were ,
included in the samplé except for a small number of children of Oriental or
"Spanish-American descent, who were not unambigously black or white as these
terms are poﬁularly understood. | .

Approximately one-half of the black children in the - sample attended é

"de facto segreégated school, School 1," in which 90% of the students and 50%
of’ the teachers wére black. The other half of the black sample had pre-
viously attendeddan almost identiﬁal scﬁodl School 2, only three blocks
away. However. this school had been closed and all its studenta were being
bussed to previously all white schools, Schools 3 - 5, in order to ‘reduce
racial imbalance in the school system. At the time of the study these
students were In their first year of desegreéated e&uéation. None of the
previously gll white schools had any black teachers. ‘The ratio of white
to black students in these schools rangedkfrom ézlxto 1:1. '

It was not possible to obtain precise data on\the soclo~economic status
of the individual students. However, TaLle 1 shows that tﬂe areas from which

the two black schools had drawn theircgqpils were quite similar. Both

" areas were very heavily black, quite pdor, and characterized by a relatively -
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high proportion of female-headed households.' The areas which 'had tradi-

‘tionally been serve@ by Schools 3 thgough 5 were working class ﬁeighpor-

boo&s with_qtrong éthdic»tfég. As can bé seen in Table 1, the percentage

" of female;headed hodseholdé/in these gommuﬁities was marke&ly loﬁef~than

in the blapk communities. Althoughdthe whites were somewhat betfer off

ggfonomically‘than the blacké, the differencg between the tw; groups was

not striking. . ‘ ' -0 )
The black and whihe saﬁples contained roughly similar numbers of males

and females'and first and second‘grade students as did the black segregated

and degsegregated samples. -

Administration_of_ the DAP 1

.
While the teachers in each classroom read simple instructions to draw

a person, the 1nvestigato; passeéd out white paper and crayons. Crayqns
were,eubstitutgd for pencils, which are usually used'fef the DAP, to facil-
itate accuraﬁe judgment of the race of the figures drawn. Each child
réceived a box of eigﬁ} new crayons, yellow, orange, red, green, blue,
'beach, brown, and black in cglor. The arrangment of fhe different colored

crayons in each box was determined by a random number table.

“ Scoring Procedures

Drawings were arranged in a random order pefo;e scoring. ‘The‘inveé- *
tigator and épother Judge who did not-know the purpose of the study scored
all drawings on three variables, race of the figure drawn,:éace coloring,
and occupatioenal role Qodel. Reliability was qﬁite high. Kenéall*s tau
for the race of the figure drawn was .79. The phi coefficient was :92 >
for presence of a role model and 1.0 for presenqé of face coloring. When'
the two Judges disagreed in‘sc;fing ;ny variable a third iudge scored the
drawing. The ra;ing given by two o;s of three judgeq was'uaed 1n‘the

analyses \\¢

: o1

-~




‘face ond all other skin areas shaded were colors like yellow or- peach, ;Q

og the area of the face had been shaded. -

-

The categories and rules used. in scoring the race of the figure drawn
can og summarized as follows: (1) black, the face and all other skin ﬂ3',

shaded were colored black or brown, (2) probable blgck, the face was black
»
or brown, but other parts of the skin were colors liEé green o: blue, (3)
\ ) .
possible black, some skin, but not the face, was brown or black, "(4) Q \\®

indeterminant, no coloring of the skin or other indication o£,rhce, (5)

possible white, some sign of being white, like blonde hair and blue eyé?,

2 . - N
but faceunshaded and other skin areas colors like blue or green, (6) white,

ar

(7) fanciful, face and/or majority of skin areas were colors like red, greeny

or blue.

A orawing was scored as having ‘the face,c%iored in 1Z at least 757

+
®

\A figure Qaé séored as a.role modé& if it appeared to represent gome~-
one in an adult occupational role such as a fireman, dancer, or school
teacher Clothing, distinctive physical positions, and objects in the
figure s‘snvironment were all considered in scoring this vatiable

" part 2 , | '

Subjects

A major aim of this part of the study was to confirm the validity of
the'measure used to assess acceptance of racial group membership. A
secondary aim was to investigate the effect of'descgregation'onqthe“intor-

group attitudes of black children. THQ séhools‘would‘a110w retesting of

only a small number of children. Hence, only black children were studied

in Part 2. The number of black chiidren showing a firm acceptance of their

racial identity on the DAP 1 was quite‘small. Hence, a random sample of
& . - - . .

_black participants in Part 1 would probably have included few of these

o

children and would have had relatively littlevvnriation-in-acores on the

12 L
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* variable_being studied. For these reasons a random sample of black Part °. -
paﬁticipants was not taken. Rather, black children who had drd‘P eithetr
e clearly white (6) or clearl/ black (l 2) figires were chosen for further
_— D study.‘ These children were divided 1nto four groups on the basis of the

T 2%,
race of the figure ,they had drawn and the type of school they attended

(segregated or 3esegregated) Seven childqen were randomly chosen from .

o

- each of theée groups using a quota sampling system based on sex and grade.

Test Administration

All children were tested individually at their schools by the inves- o
tigator or a trained assistant both young white women. Neither of the
experimenters knew the race of the figure any child had initially drawn

DAP 2. The procedures: followed were the/gane as for DAP 1 with ‘two
: i ’ ' -~
-exceptions. The experimenter ratherjthan the teacher gave the/;ﬁégrnctions.

te

A1§B, children were tested individually.

N Playground tests 1 and 2. These tests were creéted to’ meagure.
(a) acceptance of racial identity, and (b) attlitudes.towards interracial
“ R interaction. In-playground test 1 each child was shown a simple card-

board playground scene. g{jiures ofhﬁarious toys were placed around the

playground Eight very similar pictures, two each of'black boys, black

girls, white boys, and white girls, were placed near the'’ playground in a
E

previously determined random order. ©Each child was told that it was recess
and he should: (a) identify himself from the pictures provided, and T

(b) put all the children on the playground. 'Since the children con-

+

structed groups as they pleased it was possible_to discover whether race

.
’

was an important grouping'critetion.
in playground test 2, children were presented with a choice among
three previously formed groups, one integrated, one all blaek, and one all

white. Each group consisted of small color photographs of two boys and

ERIC - - 13
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groups were comparable. Each'grOup was randouly assigned to one-of three

children 1n his clasa and asked: (a) to identify himself, and (b) to place

‘.children were asked to indicate which of two photographs represented their
: . ' - v’

by judges who did not know what race any given child had drawn on DAP 1.

-determined the number of groups formed and the composition of each group.

’ In the few cases in which the two,judges differed,.a‘third judge scored the

‘1

«“
-

two girls. The size; expression, and'clothing of the children in the various
4
positions on the playground before each child was tested. Next to the play-
ground weré four ‘small color photographs, a black boy, a black girl, .a white
boy, and a White girl., Each child was told that these pictures represented
s
liimself on the playground where he wanted to be. .

Picture test of racial 1dentity. This test was modeled on Clark and

Clark's (19395) classic doll-tests. It consis;ed of four sets of two photo-

graphs_each. Each set showed persons of like sex, age, dress, and expression.

4

However, one picture in each set was of a black, the'other of a white.';The

5
- ) L

o

mother, father, themselves, and an opposite sex sibling (or cousin).

Scoring Procedures

DAP 2. The race of each figure dyrawn was scored as previously described’

N

Playground test 1. The investigator and a trained judge independently

protocol. The pattern agreed upon by two of the three judges was used in
the analysis. , . |

Playground testJ2. Each child was scored as having joined the group

.

nearest to the picture representing himself

RESULTS
' Part 1~

Acceptance of Racial Identi_y

4s hypothe91zed, the figures drawn by black children differed significantly

14

from those drawn by whites. 4n analysis of variance using race, grade, and
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2,

gex as classifying factors showed that blacks tended- td~draw blacker figures'

other

than whites, F (1,271) = 70.41, p < .001l. There weré nohfignificant main

eﬁfectg or interactions. The mean race score for whites, 5.4, fell between

pggsible white (5) arid white (6) on thé'scale;'\In cantrast, the mean gcore

-

for blacks, 3.9, fell just to the black side of indeterminant race. Table 2

-

shows that nearly one-sixth of the black children drew figureb}hhich were quite
“ Y.
Insert Table 2 about here ’ :

o

clearly black whereas no white chi}dren did so. On the other hand, about

~

one-fifth of the black children drew clearly white %igures as did over one-

‘half of the whites.- | ) : ‘2

To assess the effect of desegregatien on black children's acc¢eptance of

B
” ey

their racial identity an ana}yq}é of variance was computed on the race of the |,

figures they drew. Cléssifying factors were grade, sex,, and schbql status

\(segrégated/deseggegated); Grade and sex showed no signif{cant main effects

< - o .
or interactions. However, desegregated children drew significantly "whiter"

figures than segregated children, E.(l,}ZA) = 5,74, E.} .05 The mean score '

of the desegregated children,was 4.3,'between inaeterminate race (A)Ténd

4 -

possible white (5), whereas the mean of the segregated ‘children was 3.6,

between possible black (3) and indeterminate,rgce (4). This finding raises

some\disturbiyg questions about the impact of desegregation on ,black child;en's

i )

sense of identity.

Conflict Over Racial Identity

&

.The hypothesis that black children 'feel more -conflict over their racial

identity than white childrea was alsovconfirmeh. Blacks were much less likely

Ehén whites to color ‘in the faces of the figures they drew 3? (1) = 19.5,

p < .001. Only 40% of the black chilpren colored in the face of the figures

L3

they, drew compared to over 65% of "the white children. This dif ference between

15
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, , . - A
the blacks and -whites was not due to an-overall difference in the complexity
of completeness of their drawings. The drawings done by black children did :

not differ significantly from those done by whites either in the number of

4

body parts,'g.(1,316) = .56, n.8., or in the number of objects such ag trees

or houses drawn~in'addition to the figures F (1,316) = 2.3?, n.s.

Identification with Occupational Role Models

The hypothesis that black children identify less frequently with
occupational role models than do white children was also confirmed X2 (l) -
4.0, p < .05 . Approximately 8% of the white children drew occupational role
models compared to ‘only 2% of the blacks. )

Since there are-relatively few women in positions of power(and préstige, .
just as there are relatively few blacks, it is not surprising that girls-drew .
significantly fewer occupational role models than boys, _} 1) = 9.1, p < .01.

Part 2

Reliability and Validity of the DAP as a Measure of Racial Identity

Ped
b3

The race of the figures drawn on DAP 1 correlated significantly with the
race: of the figures drawn several weeks later on DAP 2 in a somewhat different
testing situation (r = .53; df - 27; p < .01)." The test-retest reliability
of .53 is rather moderate as is typlcally the case with projective measures.

The validity of the race of the -figure drawn as a.measure of acceptance

of racilal identity was explored by relating the race of the figure drawn on

Y

. the DAP tests to the race of, the persons later chosen by children as themselyes

and members of their families. Participants in Part, 2 of the study had three
chances to identify themselves by choosing from pictures of blacks and whites,
one chance in eaph of the two playground £ests, and a third chance in the
picture test. In additiOn, the picture te§t provided three opportunities to.

choose either blacks or whites as family members. The number:gf blacks

_gelected in these six choice situations correlated significantly (r = .39;

—16 [}
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af = 27,.p < .05) with the sum:of the face scores on DAP 1 and DAP 2, The
O/ag-/

correlation between ‘the two measures of racial identity was notinotably str

However, it seems large enough to support the contention that the DAP tapﬁ

' acceptance of racial identity. .o '

The results presented in this section indicate that the QAP’haa a
reliability and validity which though relatively low by many standards are -
. . A .

reasonable for a projective test used for research purposes. However, further

research’ on this use of the DAP 1is clearly desirable because of the nature of ,

the sample participating in Part 2 of the study.:

4

The Impact of Desegregation on Attitudea/Toward Inﬁergroup»Interaction

'(A

In playground test 1, the children formed groups as they pleased from

eight phgtographs of black and white children. Groups of five or more which

fneceas%rily included mémbers of both races and both sexes were very uncommon.

The groups of two, three, and four members were analyzed separately using
binomial tests to see if the photographs were grouped by either race or sex
» .

with greater than chance frequency. For example, 19 of the 28 children

/

created at least one two-person group. (If a child created more ‘than one graup

of. a given siZe, just one of these groups was randomly aeiected for inclusion
&n the‘analyais in order fo meet the independence reduirement of the binomial
test.) If the 19 groyps were constructed without regard to race, the

expectedﬁfreqnency of racially homogeneous groups would be 8.2. ' The observed

T

of the three=- and four-person groups showed. ne significant tendency to fQrm or

- avoid forming racially homogeneous groups. On the other hand, there was a

clear tendency to form groups whiéh were homogeneous sexually (p < .001 for
. i

thﬁ four-person groups, g_\ .05 for the three person groups, and p < .07 for,

&

el

the two person groups).

— 17

B

frequency, 6, did not differ significantly from the expected, Similar analysis

\
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Dall _ ij
Eiscner's exact test showed no Significent relation.in playgrtound test 1
between desegregation and the tendency to segreéete groups by race or sex.
However, deéegregation\dfd‘affect responses on playground test 2 in which the
children had;to choose becween previouely.formed all white, all black, and

integrated groups X% (2) = 6.29, p < .05, As Table 3 shows,’;egregated

¥ children shoged no marked preference for any of the groups. In sharp contrast,

»

/ i . - e e e m e m - - oy T
, . . —
_/’ . w.—(ﬁ""”ﬂv : /"
/ . ‘ Insert Table 3 about here -/f{
/’ e N . .
. ™ , &

T < 4

the desegregated children avoided the all white group dnd/chose the integrated
. v

o

-group very- frequently.

—~

. A DISCUSSION

The finding that black children drew figures wbich looked more like blacks
than the figures drawn by whites and Cﬁnt about lSZ of the blacks drew figures
which we;e quite definitely bleck 1s at variance with Dennis' (1966) earlier
findings. The black grade school children invDennis' extremely varied samplec
rarely'if ever drew figdres which'eyen faintly suggestedvblack persons. ‘Since
Dennis gathered his drawings ﬁﬁ dﬁévlatcdeSOQQ and early 1960's, there has
beeg a marked decrease in overt dlscriminationvand an incrense in emphasis
‘on the heritage and accomplishments of black people. These changes have most
probably increased black children's acceptance\of their raciaL identity and
hence influenced their- figure drawings The impabg of the 1960"s on the
edrawings of older blacks is made clear by Dennis (1968) finding that while
omly 4% of the drawings.collected from makes at a black college in 1957 were
of black persons, approximately 207 Qf the drawings fromrblack males et the
same college in 1967 portrayed blacks.

However,.thc data also éuggest that black children are not yet as

[}

. accepting of their racial identity as are white children. Not one of the

18




A
white childrén studied drew a black figure. In sharp contrast, black
children were somewhat more likely to draw a white than they were to draw
a biéck. An additiomal indication of the éonflict that black children feél ‘
over their chial group membershlp ig their marked tendency to avoid the\
issue of race sy not colo;iﬁg in the face on the figures they draw. Ger;rd
and Miller(NnTo. -'l);:eport thé same tendency in their sample of figure draﬂngs
from over 3,000 e1ementa¥y school children iﬁ California. White childrén in
this samplg were almost twgcg as 1ike1y £o4colof in the faces of the figures
were either blgck or Mexican-American children. . |

The finding that black children are less likely to identify with
occupational role models than'¢%ite children and that females of both races

-

are less likely to identify with occupational role models than males suggests
\ . %

that the disparity between the positions held by different groups of adults

in American society affects children et a very early age.

The fact that the segregated children drew "blacker" figures than théir
segregated counterparts raises the question of whether desegregation\miéﬂt "‘
have undermined the black children's écceptance of their racialfidéntiCy.
Pettigrew (1969) argﬁes that in assessing the effectswof interracial ééhooling
it is important to distinguish between schools which are desegregated and

those which are integrated. In the latter, but not the former, the inter-

racial contact 1s characterized by conditions such as equal status which -

Allport's (1954) contact theory has suggested are cigcial for positiﬁe

outcomes. The Interracial schools studied here were clearly only desegregated.
For example,thair adminiétrator% and faculty were entirely thte‘and'aome ’
openly éxpreséEH‘ﬁijﬁaiced attitudes. Hence, it isqpéssible that the school

experiences aétually decreased the black children's acceptance of their’

racial group membership. The above suggests that interracial schools should

pay ronsiderable attention to creating a truly integréted environment in which
y . P ) i ) .
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black childfen need not copy white children in order to gain praise and

- @ ’
acceptance.

The;q_are certainly other plausible expl;natiops.fqr.tge difference
between the drawings of the segregated and desegregated'children. The. race
of the f;gure drawn on the DAP, like almost all measures of psycholog;cal
construct;,his probably influenced by factors in addition to the one it was ,
designed to-;éasurg._ One such factor of considerable importance in the case
of the DAP might be the children's perceptions of ;eachers' and classmates’
reactions to their»drawings. Hence, the "whitgé" drawings of the degegrégaéed
blacks may have been at least partially due to a desire to draw pictures wgich'
would win approval from teachers and white classmates rather a result of
"confusion or.cbnflict over racial identity. The Qesire of ;he’de;egreggtgd
black childrén for acceptance by their peers was demqnstyateé in Part 2 of
the study in which about 65% of these children~cho;e to join an inEegratea
play group. Also, the de%aﬁregated children méy haye tended to draw more
whites than the segregated children because of the much higher proportion
ofwﬁbites in their school envirqument. Dennis (1966) argues quite convincingly
that children's drawings of a person do not merely reflect the individuals
with whom they are in daily contact. The fact that not one of the more than
150 white children in desegregated’ schools in this study drew a black
supports this view. However, the possibility remains that at least somé of.
the differences between the dra&ings of the éegregated and desegregated blacks
flow from the different proportionzof whites in théir §chéol environments.

Alghohgh desegregated blacks tended to prefef an integrated group when

’ %
chooging between previously existing segregated and integrated groups, neither
segregated nor desegregated children -paid eny attention to race when forming
play groups as they pleased. Rathgr, they showed a strong tendency to attend

to sex, placing children of the same sex together. One of the children

vividly illustrated the importance of sex as a groupiﬁg cq%terion relative




-
l

» 3 -
* ]

to race wheﬁ asked whiéh of, two children; one black and one white, he ’
b .

. would prefer to play with. After jooking- briefly at the pictures, the boy
| made a face showing éxtreme distasge and_ said emphatically, 'Neither, 1 don't
play with girls.‘ These findings confirm Criswell 8 (1937) earlierﬁconclusion
that sex but ncttrace ig important .as 8 grouping criterion’in the early .

& -

- elementary years. " Ccriswell's work also shows that race ‘agsumes redl

'*impoitance as a grouping criterion befofe the end of elempntary school. Henge,
desegregation may be more easily accomplished in thé very early school years
- 5 24

. - ¥

( than in later yeara when ‘race has assumed greater.importance;

1 * .
v %, ) , v

21




1y

1.

Reference Notes

LY

-

19

" Dennis, W. Unpublished data and personal communiCation, January, 1969.
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Table 1

- 23‘

Selected 1970 Census Data on the Characteristics of Areas:"

- . Served by Pour Schools Prior to Desegrgga;ion

A

1

»

Characteristics of area sérved

|
I
i

! Female-headed;

{'Averagé”ﬁﬁ%ﬁem;

School ! Average
® Black ' households : rent per month |  of houses
: - _Z ‘ () (8).
1. Segregated black- 93 49 , 73 Not available
2. Segregated black ' 81 39 \ 77 39,880
closed to deseg- X ' . i
regate students \ | , e
L
Weighted average . 87 ' 44 75 9,880
3. Wedghted average of 0 12 67 12,100
all white schools noy ’ - .
. desegregated | 1 i ’
- - ' 4
). )
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Table 2 .
Race of the Figures Drawn (DAP 1) by Whites and by-

- i . Segregated and Desegregated Blacks
. \‘\ ’ .

B 1

A Diszg;bution of chlldren on the Variable race of the figure drawn

© Group B¥§ék"Probably ‘Possibly {Indeterminant‘ Possibly ; White Fancifu 17
" plack | .black ! . | white ‘
(1) @ 3 : @ 1 (5) L _(6)
- White (all) 0 0 0 g Y :‘3’915"‘ 55- § 12
Black (all) 12 °~ 3 9 C 30, A 10 18 16
Segre- 15 4 ;14 ! 31 . 8 12 15
gated ‘ : ; ' . i _
Desegre=-: -8 3 4 29 13 24 18
gated | ; - ;
; :
(. | . o .
a ; ' nﬁ// A ' ' ' .
Fanciful drawings were mot given a value and were excluded from the
analysis.’ :
£
t 4
. 4
’ W
; ,
- . .
)
s S\ :
Qo B -
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. - ' " .- Table 3 »
., Group Joined by Segregated and-Desegregated Black Children .
N ] " in Playground ‘Test 2 P -
) N . - °  Type of School?
- ; 7 . ! . .
Group - joined - Segregated ! Desegregated '
All white i s 0
. . ‘ ) Ay
Integrated ! 4 9
All black 5 - 5 ,
A ’ i v
“ Al 'axz ™ 6.9,- 2 < 005 ) -
7 RN .
3 .Q:
e
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