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R . *ABSTRACT

This report is a non-technical summary of six magor evaluation
. ,

‘reports on the Follow Through Program in Philadelphia, l973 74.-

o
-

The following are the major positive findings in the areas of: ] ‘ .

°

e e 1. Pupil Achievement . ’_ ]
. . * o &
- II. Teacher and.Pupil'ContinuanceJand Pupil Absencé’ e
III: (Supportive Serviceg and Parent Involvement, ' - ‘
o , ) - . B fiw, ) ' - ‘;- ’ >
.‘ P , The Follow Through Program in Philadelphia is comprised of"
i o . .

seven educational models: Bank Street, BEhazior Analysis, Bilingual, 1

. - i
Florida Parent Educator, Parent Implemented Phila\\lphia Process

w \ . .
and EDC (Educational nevelopment Center) In the l973 1é yéar,~‘ -
. ! 4 § \ ¢
- grades K-~ 3,children within the seven models across 18 Follow ?hrOugh

N . "l ~ K’ 4
schools were involved in the program ‘and constitute the Total Foll\w\\

~ N

Through population. The Total Non—Follow Thnough population par-

. /
T allels the National/ﬁvaluation sample tested in Philadelphia by A
o . " - e .
Stanford Research Institute. ° ' L
. : ® N \
I. Pupil Achievement - i ) . - L
- Iy . . . R

- . . >
. s ] .
. 3

‘Cross—sectional,analyses of Spring, 1974 achievement data

I . ) /
. indicate that Total Follow Through exceeds Total Non-Follow

N Through (TINF) performance in readingnand,mathematics in

kindergarten and first grade, and in’mathﬁpaticé in third

o

grade. .The Behavior Analysis (Grades K-3) an& Parent Implemented
(Grades 1-3) Models perform better than the TNF group in reading
2 ]

‘and mathematics at all grade levels. ¢ ’
T, _

v

‘v

TN S - ' :
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¥ Cout Ciias s :
k S With the exception of kin dergarten Spring l974,-program
n _performance was higher«than that attained “in 1973 in terms of ' . ?ﬁ
" pertentile rank comparisons.- However, it should be noted that C .
if } . . . R N . ]
different tests- Were utillzed and the scores are not equated . -

L4
. . 2 . . . ’(

Quasi longitudinal analyses agaLn indicate, as in previous ug

]

. years, ‘a substantially‘higher level of performance than that ;3/\

N j- ' found in cross—sectional analysis for.pupils with maximum . . 7

‘ . exposure\&o the program anf’ Head Start or equivalenta experience.

I' ? P

vThis holds true tgx "graﬁuateﬁ of the Follow ThrOugh Program in

fourth and fifth grade also especially in the models already . .

>~

Jindicated above.v. L ; ) e ’ T

«

» .
. .

L & . -
. 1 . N L]

e When achievement results are dimensioned by absehce data,

', b ~
C .

- g

’higher reading and mathematics scores for the Total Follow B

» . "’

.

Through Program are found to be consistently a%sociated with

" higher attendance.- : _— ) . t

i . :
.

G' R . - . . \ : ’ ' ’ - ‘ :
.. II1. Teacher_and\?ﬁfil Continuance-y» Pupil Absence .
i ) . L s - \ ' 7 ‘o . .
. . N Eath year a study of teacher and pupil stability and mobility
B k . - 2 . .

. o . h . . . t-;(
(contindance }nd transience) is conducted to determine whether overg

w -

I . N .
‘ " the most mecent  four yegrs (paralleling the K-3 p'rogram span) there /- *
- . / - : - » 0 A}
has beew sufficient program éontinuity to produce 1ts intended\
Pt "

longdtudinal effect This year 's data show a satisfactory rate

| ‘of cont1nuance among teachers (60/) and pupils (63/} over the fod%—
x : year period 1970-71 to- 11973974 .

. X ‘i‘En the program as a. whole, 47%;of all”childrén had absence \’ﬁ
rates of lé'days:or less.  Head Start or equivalent experience 1is

_consistently associated with higher attendance.
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/- satisfactory level or . have improved over previwus years, = °
[ : // LY \ : ‘ L4 * . . . v ’ *
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- / : whereas psychological services-have declined. ‘ - .
/ - . . . s , e . . ) ' . .
P Parent involvement continues to ‘be a strong &omponent
. - .l B . . ’ * - : 2, .
: i ) I . \ . . . T
.; c and all 18 schools have 'wdrkabl’é Policy, Advisory- Committees g
€ ’ ’ . - . . ~ . .
’ ; ; o - . L fe :
(PAC's), i.e., parent bodies who plan and organize parent, ;
N P : T Ny . Lo RO PR
- participation, andjact’ ifh an advisory capacity to-school
. - » ’- N - .
. . ~ ) v o o . . y
. staff. Furthermore, ‘the model’manigement concept, which
. e - s ;
enable. parents to ﬁée%,on\? regulat basis, with principals ]
"z t B 1
’ and school staff and engage in shared management and problem- ol
- e \.' v . . . T e B . ] . L
T . . .o , - .
. solving, now operates throughout the program. : - ]
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A " «

, : ., SUMMARY. OF SIX MAJOR . ‘

T ~ ., ~ EVALUATI-ON REPORTS : N
ON FOLLOW THROUGH IN PHILADELPHIA . .

: 1973-1974 :

The local evaluatlon staff prepared siX major evaluatlon

© ~. reports on the Follow Through Program ‘in Phlladelphla for s

\' ‘ 1973 1974. This is a mon-technical summary of those documents o

S . N

h
(llstlng attached) The report is divided into\four‘sections:

- R >

- . v -

7. PUPIL ACHTEVEMENT CHARACTERISTICS

’ ‘ a

. . . , A. Cross-sectional Data 7
‘. - B. QUaéi—longitudinalzData'

C. Absence and Qhasi#longitudinai Data

L] . . ) . /
' , t

e 7 I1. TEACHER AND' PUPTL CONFINUANCE; PUPIL ABSENCE

s,

' A. Continuance and Transience Among P

. . '

- ) Teachers and Pupils, 1970-1974 o

s

B. Follow Through Pupil Absence Rates

. TII. SUPPORTIVE SERVICES AND PARENT INVOLVEMENT
. SR ‘ . A./Supportive Services in Follow Through ' .

B. Parent Involvement in Follow Thréugh .

e o ‘ IV. SUMMARY AND CONCLUSIONS S




1. PUPIL ACUTEVEMENT CHARACTERISTICS, SPRING 1974:

. o » . : \ . :
Te ' . The findings of this section are based on apn analysis_ 7

. - .
of program performance an clty -wide teets admlnlstered in

the pr1ng-of 1974.

Test KSESAT)_was‘administered in kindergarfen; and the

, The Stanford Early School Achievement

California Achievement Test (CAT) in all other grades.
. ' e . ‘ ’

The,data'are examined Qoth[from a cross-sectional and a

‘ quasi-longitudipal point of view. From a cross-—-sectional
: : v 2 ,

- perspective, comparisons are made between total groups
) A

tested in Spring, 1974 without referepce to such factors

4
' 7
. as length of program exposurneé or previous Head Start or
. e

S o equfvalen; experience. From a quasi-longitudinal per-
spective, in contraséy those pupils who have received
I ©~,the maximum desirable exposure to the mode} (i.e.,

kindergarten - one year, first grade - two years, etes ,)

and who have eirher had or not had prior Head Start.or

. ‘equivalent experience receive particular focus. -

-

A, Cross—Sectional Data-

. 1. b0mpariqon of all Groups in Terms.of “.

‘ N Mean Score Differences and Percentages
. o Scoring above the 50th and below the 16th
Naéional“Percentile,vSpring 1974.

L Al

- A primary form of cross sectlonal analysis,ls the com-

parison of Total Follow Through (TFT) performance w1th Total

Non-Follow Through (TNF) performance on the three.cr1t£r14<of

mean score, and pergencages above the 50th and below the }6th

-

p;}ggntile, ‘. i 8 ,

Y



- . - B ) Lo :
.o -

. ” K-3 pupils within the séven instrngtidnalvmodels,
. . . ) . 1Y i . ) x

~e

~3

=

-3
[}

. namely Bank Street, Behavior Analysis, Bilingunl,
) . - et - . '
_ ‘Florida*Parent Educator, Parent -Implemented, Philadelphia
- <« ) . - ) . \"’
Process and EDC (Educational Development.Center).

- : 4 R
. F]
.

, ! TNF = K-3 pupils exactly pAralleling the comparison ‘group -
. : Pe ' -~ S -
. ) - employed in.the National Follow Through Evaluation. o

N LAY . Rl
‘ ' ) ‘ ‘

N . When TFT is compared witﬂ TNF on the three criterfa, it.
exhibits Superior perform;nce in Environment, Lettefs and

‘ _Souﬁds,;Mathematics, aﬁH.&otal;Score in the kin&ergartenvtest
areas;; inuﬂotal Reéding and "Total ﬁatﬁpmatics in first érade;

v o VA .

and in Total Mathematics in third grdade. The Behavior Analysis

-

and Parent Implemented Models exceed the TNF group on all three

e eriteria, with only once exception in the latter model, at all

[
- - t
: 3

grade levels; however, note that no kindergarten data were avail-

i

s ~able for the Parent Implemented Model. The Bank Street, Bilingual

\\\hnd Florida Parent Models perform better than the .TNF gfoup at

4 -

"

? - . > .
v I *thi}%indergarten level, on all three criteria with rare exception,

whi 5 the Philadelphida Prohéss and EDC Mode}s appear superior o

» .

E . -~

. ’ to "I"JNF at the first 'érad_e level. .7

2. Inter-Model Comparisons in Terms of e
Rankings on Mean Raw Score (S@SA?) or

“ ., . Mean ADSS Scores (CAT), Spring, 197ﬂ.60

r .

. -

* ,In kindergarten, the.Florida Parent Model ranked first
~ 2

.

overall, Bank Street ranked second and Behavior Aﬁalyéis




‘third (as mentioned earlier,ﬁthere were no kinder-
H \_”‘ .
. garten data available for the Parent Implemented

, ' Model). 1In first grade, Philadelphia Process ranked

-

first. overall, Behavior Analysis second and EDC third.
hIhzsgcond ggadg, Bethio:‘AAalysis ranked first, Pa;ent s
. hImplémented ranked a very Close’second and EDb third. -
_v“ ’ In third grade Parent Imf)'lemented r:a'n-ked fi}lrst’:, Behavior

Analysis ranked second énd.Philadelphia‘Prdcéss third.

s
’

" When all grade ranks are combined, the ranking '

£

'prdcedure indicates that the Behévior‘Analysis Model . &
ranks {irst overall, the Parent Impiemenfed"ﬁodel second,
and the Bank Street’ and Philadelphia Process Models tie

, @

for third place. : ﬁ

3, 00$pa£iéon of sﬁring; 1974 (SESAT and
CATz Performance with Spring, 1973 (Met-
ropolitah~Achievement Test; Ngtional evalu-
ation data) Perfdrmgnce for Selected Teé;
Areas in.Iermsaof National Pubii Percentile

‘

Ranks/@o:respohding to Mean Scores. » '

It should be noted that the findings in  this section
can only be regarded as possibly meaningful, since com-
parisons are made between two different tests on the basis ' '

\ . oﬁ\;fn—equated test scores, and general similarity of sub-
es

t

content. It should be further noted that the Parent

. . . : . ]
Implemented Model could not be included in this adalysis, -

s




since there 'were no test data available in 1973.

At the kindergarten level,. the Bilingual Model
exhibits considerable increases  in level of'per;ormance
from 1973 to 1974 in both reading and mathematies, In
first grade,,Philadelphiat?rocess shows 1arge }ncreases
in reading and mathematics, and’ the Eflingual and EDC
Models show increases in Reading Comb%éhension. In second
grade, Philadelphia Pro&ess seems to have gained consider-

£

ably in Vocabulary, Total Readlng and Total Mathematics,

'wh11e the B111ngua1 Model in Total Mathematlcs shows a

» <

higheT 1ncrease in performance than any other model " In

thlrd grade the Florlda Parent Model seems to perform

cons1derab1y ‘better in the 1974 results and Phlladelphlx
“ AP

Procéss shows an 1ncrease 1n Computatlon

’ Ozerall,'with the exception of kindergarten, the 1974
total prpgram results show higher-percentile ranks than do

the 1973 results within this comparison context. At the
o : v . _— :
same time, however, the increases in Total Non-Follow

~

/ .
Through were higher than the total program in kindergarten

and second grade. ’ g

B. Quasi-Longitudinal Dita . -

The following analyses are based on a
4 . : - ¢ Lt
v locally’oéveloﬁed longitudinal file contain-.
. ' . .

. ing records of all pupils ever énrolled in




-2

i

" Florida Parent NHS group. Once again kindergarten data were not

~

‘the program‘for five months or more in‘an§
. . . L <] . o .
yvear. As already noted, file data for child-

-

LT, _ ren who have received the maximum desirable .
exposure to the model (i.e., kindergarten - o
) . one year, first grade - two years, etd.)‘and‘

who had or did not have previous Head Start
or preschool experience dre of priﬁary con-

cern in’these analyses.

1. Comparison by Model of Spring, 1974 Perform-
ance in Terms obeational>fupil Percentile
Ragk‘édréesponding to.Mean Score in Reading
and Mathematics: Total Group Tested (Cross-

sectional) versus Maximum Exposure Subgroups’.

[

The kindergarten reading results indicate that the maximum

a

exposure group (MAX) performs signifidantiy better than the total

. . s
(cross-sectional) group in four models (Bekavior Analysis, = -

Bilingual, EDC and Floridd Parent) for the ‘Head Start (HS) group

@

ahd in three models (Bank Street, Behavior Anajdysis apd Florica

Parent) for the Non-Head.Start "(NHS) group, Results for

o

.

kiﬁdergarten mathematics are idenmtical with the exception of the

LY

available for the Parenft Implemented Model. -

- &

o -

In first grade, readiwg'schres ére significantly higher for ¢
the HS'MAX group in five Models (Bank Street, Behavior Analysis,-

EDC, Floyida Parent and Parent Implemented) while the NHS MAX




group performs better than the Total group in the Behavior

Analysis and 'Philadelphia Process Models. TFirst .grade .

mathematics scores indicate superior performance by the maxi~
A . ' . . T * .

Lo 4 -
mum exposure group in the same five models as in reading .among
HS pupils and in the Bank-Street'M%A 1 for NHS pupils.

’ : » l EN ]/
L3 . . . . ".’ "‘ - - \

‘Segond grade reading results éhow superior performance

|
I

Ta

“ © for the HS maximum ‘exposure pupil'§ in four Models ‘(Bank —vStreet,‘ -
R . _,‘ » 53
. -
Behavior Analysis, Bilingual and Philadelphia Process) and in

< three Models (Behavior Analysis, Bilingual and EDC) for the
NHS max1mum exposure group as well. In’second grade mathematics‘

the HS ‘maximum exposure group performed better than the total

wgrOup,in the Behavior.Analysis, Bilinguial and Philadelphia N

v - * )
_Process\Models.' Among those without HS, the maximum group per-

-

forms better than the total group in the"Bilingual and EDC

Models also.

¢
.

e

In third grade reading the HS uaximum exposure group per— :
. . : v - E

erhs better ifi the.Bank St&eet Behavibr Analysis, Bilingual,
- . .
Parent Implementedfand Philadelphla Process’ Models, whlle the -

= [ ™ » . L
. NHS maxlmum exposure group alsé performs better in the Behavior /

\

Analys1s and Phlladelphia Process Models. Third:grade mathematics

results show that the MAX HS group performs better in the Bank
Street, Behavior Analysis, Bilingual, Parent Implemented and
Philadelphia Process Models, while the NHS MAX group performs

Y

° ‘better in the Behavior Analysis and EDC Models. , S

- : * (v o

. .
i Y . : .

4




A3 . ‘ . :
. _ : D o
. £ . ’ . ' .
' . . In sum, the ma¥imum exposure group generally performs
. . . © A . L L ]
better than the total (cross-seetional) group. This occurs more
- ! . ) ,
. _ . » - . p
frequently among pupils with Head Start than among those without

Head Start. - ‘ . , : T

The Bank Street Behavior Analysis, Parent Implemented and

L4 .

Philadelphia Process modeﬁs exhibit superbdr performance for the

. 'group with maximum exposure as compared to the total group
- »
Within these four models, furthermore,. pupils with prior Head

Start appear to perform better than those without this experience

within the ‘maximum exposure group. - —
‘ . ‘
.o . o

2,'Percentages of Pupils_Scoring.Beio& the

Toom

Natienal Sixteenth Percentile and at or

above the National-Fiftieth Peréentilé

. . . - in Reading and Mathematics., E '

In this aectionlcomparisona are made betweeanhoée pupils

1

. with maiimdﬁ?exposure (MAX)‘to the model and those with one—year—ﬁ

less than the maximum exposure (MAX—l) within Head-Start/Non-

.
-

. l.Head Start (HS/NHS) groupings. For the total program, the per- - -
.‘ - cént‘ag-e of pupils at _or abov‘e the national.50th percentile is |
v greater for the MAX:group than for the-MAX—l group at all grades

e ) in both reéding and-mathematics.b ‘The group with Head Start has
a’somewhat higher percentage at or above the 50th percentile than
the group without, Head "Start, in kindergarten and first grade for

e

both reading/and mathematics.

. s . ‘ . . ]

14




. group in both reading ‘and ‘mathematics,

e

€1m1]ar1y the percentage of pupils below the national

sixteenth percentlle is lower for the MAX group than the MAX-1

P
L4

! 3. Spring, 1974 Test Results for Fourth
“and Fifth Grade Puplls Formerly Enrolled

in Follow ThrOugh (Program "Graduates').

Spring, 1974 test results of foqrth ahd fifth grade

"graduateé" of Follow Through were also analyzed in terms of

. -
length-of-program exposure and Head Start/Non-Head Start cate-"'

_gories. In this case also, within.the MAX group, positive Head

7Start>differences'emerge: pdb#ls with Head 'Start had higher mean

performances than those without Head Start in Total Reading, '

Total Mathematics and Total Language as well as for the Total
Battery, et'both grades. | |

’ The four models with the‘h1ghest performance,‘crdés—section—;
ally, were seleeted.for detailed analyeis: ‘Bank Street, Behavior
Anaiysis, Parent Implemented and PhiladelphiarProcese. In these
models, the maximum exposure group generally performs better than
‘the MAX 1 group, and this effect is uSually st111 further helgh*en—

&

ed when exposure is comb1ne¢ with Head Start experiehce.
. M . . '

¢

"¢c. Absence and Quasi-Longitudinal Achievement
Data~

-

Quasi—longitudinal analyses in reading and

mathematics were further expanded to in&lude the




et

effect of absence on performance. (Further . . ;

: information on the absence data themselves
are given below in Part II of this report).. ] : .

The results-indicated that for the Total °
v ¢

Follow"Through,program;higher rgading and
méthematics scores are associated.with hiéhey

‘ . attendance and .vi‘cv"e.vber,sa. In Ethé program ,"’ oo

years‘(F—B) there is ' a différence'of éboutt

ghirty pé&éentile ﬁoiﬁts bthgeﬁ those‘éhild?en

with the lowest absence rates and those witﬁ B

. R . o ' ,
‘the highest. In the ppgfhggogram years (grades
. : ’ ,

[ —

four and five) similar findings were observed.

.

; - 4 » . %
Thqsehdata indicate that attendance/absence rateé

are strongly associated with performance different¢es. , |
.'. » - . . . i ‘ . e
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II.

»

TEACHER AND PUPITL CONTINUANCE; PUPIL ABSENCE o

A,

'span Of'thése, 63% remained through 1973—74. Thé re-

7/ s
I i .-

o
Continuance and Transie;c; Ambng Teachers aﬁd:. : e
Pupils in the Fol%ow.Through'érogram;11970—19;4

The program as a whole continues to show a
satisfactory tafe of continu;nee‘aﬁonQ'teacheré and
pupils. Of the 372 teachers ass1gned to ‘the program

- - P Y o ‘e

during the four-year perlod 1970-71 to 1973-=74, 223

.

(607%) remained in the program.

.
-

A total of 8,482'putiis; were jdentified as in- ) ,
@ . ' - E
itiaIiy entering the program»btheenvl970—7i and .,

1973-74. This figure represents those children who
had exposure to the progrgmffor at least fif% moﬁths

in any .given year after entering o$é¢ Fhe four year ,;

)

. ~

tention rate for those puplls enterlng the«program'

with Head Start or equlvalent experience was 774 over -

" the four years, while the rate for the non—Head Start

group was 557%. A§”in.previous years, then, Head Start

.~

br equlvalent exPerlence contlnues to be assoc1ated

w1th higher retention. . ‘ ‘ -

Follow Through Pupil Absence Rates

Absence data were able to be collected on program ’ i

pupils in Phlladelphia for the flrst time in 1973 74.

Six absence 1ntervals, 0, 1-5, 6-15, 16- 35, 36~ 75 and

n »

L

17
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- pupils'were*absent.only 15 days or less. The EDC Model

"had the most children (54%) in this low absence category.

group.l

]
-

76+ wefé,used for ‘analysis.,. Tn the program as a whole,
across all models and all grades (K-3), 47% of all child-

ren had abqence rates of 15 davs or less. The BanK

-~

>

,Street, Behavior Analysis, EDC and Phlladelphla Models

had'even higher percentages of children in this low .

A

absente range. ‘
At the kindergarten level, the absgnce rate was high

in all models and-subgroops across models,with 727% of -
all kindergarteners absent.for mdre than-15 days. The
- - +° : .

Bank Stfeetvand Behavior Analysis Models had the lowest

»

. ] L .
kindergarten absence.rates, with the HS ggoup showing
,f -~ ' T . o .
~ better aktendance than the NHS .group by several percent-’ i

-~

age points. ~ .

- In first grade, across all models, 49% of the h

L3

8

.

Again the Head Start group showed a higher percentage of

. .
!

attendance than NHS .
In second grade 53% of ALL pupllS were absent no

more than 15 d&ys, with the Philadelphia P@%cess Model

e
showing'an=even higher percentage (584) than the others

[y

in this category. The Head Start group in this grade alsg

Q
showed a h1gher percentage in thls category than the NHS

" o . . 3

‘/ | ' " '.




At the thlrd grade level al even greater per--«

;, / centage (57A) of ALL students was found to be absent
. R X

15 days oz, 1ess wiﬁh a high.of 62% for the Phlladelphla,

AT

Process Modpﬂ.and 607% for the'HS group in tiis absence

category. ’ ..
' * _Thus absenteefsm was feund to be highest at
' .o . " . 3
. ) , ' . the kindergarten level and low'est' in third grade; a

steady progression toward decreased absence rates at

e

each hlgher grade level was evident. As cohpared to

o . ‘ . °

- ALL puplls, absence rates were lower for HS pdblls

and higher for NHS pupills. o ST

o . +
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SUPPORTIVE SERVICES AND PARENT INVOLVEMENT
>

Al
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v

©

.Supportive Services in Fdliow Through

C -

Supportive services and parent involvement
. . -~ ~a2;

information was collected by requesting that
p s . '
agency_and sc%ool persOnnel’complete.detailed
recording formé'dbvelOped by thefevaluation

staff The results indicate that all 18 schools

have made arrangements for medlcal and dental . -

. a
%

services, that 12/18 schools have additiomal
psychologlcal services, and that 16/18 schools
have a Follow ThrOugh Communlty Coordiﬁator
who provides social services to Follow TerOugh
familles.l In all cases, these services extend
Beyond those normally provided by the school
district. Compared with the 1972-1973 year,

medical, dental and social services have either

been maintained at a satisfactory level, or improved

upon, whereas psychological services have- declined.

An additional comment is in order: it was
stated in the 1972-73 Summary Report, and is

still appl{cable in many respects, that better

- use is made of these services when:

©
“ [

‘a. the school or agency - provides

* transportation and escort services

a b
v .

20




. V ‘ k OR agenéy personnel can provide

<

their services at the school site,

4 - ’ b. an outreach component is an integral

S a

part of the service. 3

¥

c. agency personnel treat patients with
»

. . respect.- : <

‘A . » B. Parent Involvement 13 Follow Through

Parent . involvement in the progyam shows con-
tinued improvement and remains a strong component:

: all 18 schools have wofkable Policy Advisory Committees

(PAC's) as opposed to 17 last year. There are on_the

. average 19 regular PAC members at each school, and an

Y

average of 21 parents attend open PAC meetings at each

site. Thirteen out .of eighteen (13[18).schbo}s have

. “ succeeded in involving 50% to 90% of the Follow Through

g

parents in one meeting or affair at the school during

the year, and the program has provided educational
~and émploymenf opportunities for approximately 10-30

parents at each site.

‘ . .
2

In add%tion,'the Model Management concept, pro-
viding for parent participation to be introduced in .

Tall aspects of model decision-making, is now opera-

-

. tional throughout the program.

»
.




TV. SUMMARY AND.CONCLUSTONS . ' e

- -

‘ In terms of achiévementvbased on cross-sectional
3 1 ' s - o ' 4
analyses, Total Follow Through, (TFT) exceeds the Total Non-

Follow Through (TNF) group in almost all test areas in

kindergarten; in Total Readﬁng, and Total Mathematics in’ b

first grades and in.Total Mathematics in third grade.,

q @ ’ ¢ . - . . -
. The Behavior Anal}'rsis (Gradeg K-3) Model and Parent Imple- ' :

mented (Grades 1-3) Model (with only one exception on one

. ‘ . "
criterion in the latter case)perform better than the TNF

,,w

group at all grade levels. Inter-model comparisons'aCrbss

.

grades iqdicéte that the Behavior Analysls‘Mdde%'ranks first-
overgll and the #arent Implemented Model second. Comparisons
between Séring 1973, and Spring, 1974 test data, although
only tentative ét best, indicate that o&erall, with the except-
ion of kindérgarten, the 1974 resulgg show hiéher percentile
“ranks than do ghe 1973 reéults on comparable test areas.
Quasi 1ong1tudina1 analyses reveal that the maximum
exposure group (MAX) generally performs better than the total
' “(crdss- sectlonal) group and that thls occurs even more fre-
. quently* among pupils with previous Head Start or equlvalént
experience. The Bank Street, Behavior Analysis, Parent 3
Impleﬁentéd énd Philadglphia Process Models exhibit superior

performance for the maximum exposure (MAX) group also as

! . . ]
& ‘ : , compared to the total group. : L

.




~

Comparisone between the MAX and the one—year—lesa—

than MAX.(MAX-1) group indicate that for the total

program, the percentage of'pppils at or:above the

‘national 50th percentile is greater for the MAX group

at all grades in both reading and mathematics. Similarly;
the percentage of pupils below the national sixteenth

peroentile is lower for the MAX group in both rEading and

¢ 4 . -
»

mathematics.

Test results for fourth and fifth grade "graduates"
of:FoiioW'?hrOUgh reveal-that within:the MAX grOup, Head
Start children had higher mean'performances‘than those
without Head Start in fotal Reading, Total Mathematics,
and Total Language. Within.the”four models with the high-
eet performance cCross-— sectlonally, namely.Bank Street,
Behavior Analysis, Parent Impiemented and Philadelphia
Process, the MAX group generally performs better than the
MAX-1 group, as does the Head Start group within the maxi—
mum exposure categorp;

When achibvement‘reSults-are dimensioned by’absence
data, higher reading and mathematics scores for the Total
Follow Through program show a strong relationship with higher

attendance. A difference of about 30 percentile points is

evident between those children with the lowest absence rates

-

and those with the highest. N




‘to be highest at the kindergarten level and lowest in third

.medical and'dental services; that 12/18 schools have add1t10na1

services.

continues to show ‘improvement as well.

', Continuance and transience data for the program as a
—ag

whole.show ‘a satisfactory rate of contlnuance among teachers

' Y

and pupils. Sixty peréent of the 372 teachers ass1gned to

the program from 1970-71 to 1973—74‘rema1ned in the program.

of thé'8,482 pupils’who‘entered the program during thisf )
four-year peried}'and remained for. at leastffive months ian
f B K - . c i

each -succeeding year 637% have remained.
In the program as a whole, 47% of all children had

absence rates of ‘ohlly. 15 days or less.Absenteelsm was £0und
4

grade indicating a steady progression toward decreased

absence rates at each higher grade level. Higher attendance

3

was consistently associated with Head Start experience.

-
-

Supportive servrces and parent ‘involvement information

1nd1cates that all 18 schools have made arrangements for

psychologtcal services and that 16/18 schools have a Follow’
ThrOugh\School Community Coordinator who provides social.

-

[

All 18 schools have workable PAC's and the Model.Manage—

. AJ
ment concept is fully operational throughout the program. The
parent involvement component continues tc»remain'strong, and

.
v

-

]
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