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S - . THIS MATTER OF PROMOTION'-

KARL W. BOOKWALTER
<L - ’ © President, NCPEAM

“
-

To promote means “to exalt in station, rank, or honor, to elevate, raise, prcfcrg
advance . .. to conmbutc to the growth, enlargement, or prosperity of . somcthmg
Promouon appears to be of two levels. the broader’ 'should be’ the promotion of

society and the profession, the narrower would be the promotion of the person. I

would like to suggest that we should be promoting the person who promotes the

profession. Promotion should improve not only the faculty person’s status but also that
of the program in which he is involved. LN

Promotion of one's self, nrespective of the profession, may be compared to lookmg
through binoculars from the wrong end—the big things are overlooked, and even the
little thihgs dre diminished.

. A profession 1s disunguished from a trade or semiskilled labor by several character-
isucs. The essenual difference is that a professxon 1s a scientific endeavor. (A sciepce,
in turn, 1s dependent upon rtesearch.,) A trade is a skilled occupation and its woykers
are artisans at best and technicians at least. These statements in-po way attempt to

tndicate thg worth of these endeavors, only the requirements for them. In order better

to dclmf;g‘c the difference between a true profession and a trade or technical work,
it is necessary to enumerate and briefly describe some commonly acccpted charactcr

istics of a profession. ) b

Characteristics of a Profession 7

A Service Motive. Professxonal people are dedicated to particular service motives:
first, the improvement of socicty and second, the bettermens of their profession. While
- ~personal returns are 1mportant and monetary gain will tend to follow sound profes-

sional endeavors, the econamic goal 1s tertiary 1n determining success. When proﬁt
overshadows service, laymen lose respect for the profession. Unfortundtely certain
professional bulletins of (research Jin education are overwhelmingly concerned with
salaries or fringe benefits [rather thian with methods or results.

A Saentific Basis. The prninciples and practices of a profession are based upon
saentific evidence, which 1s usually interdisciplinary in séope An organized body of
facts related to professional problems provides the laws and principles under which
the professiona works. Here again studies of hundreds of credentials of so-alled
advanced students reveal in many the marked absence of or mepmude for scientific
.research.

Extended Preparation \Thc professional must properly interpret and utilize the
plethora of saientific facts and skills of his field. Many years—frequently sewen or
more—~of highcr education are usually necessary to attain the top rungs in a profession,

1Bibliography and charts may be obtained from the author.
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citizen and a person in one's own right.

We are in the largest profession, education, which presently involves over 2,125,000
workers at all levels. The college alone involves over 350,000 professionals. But, are
we the best?’Medicine -and theology require seven years of advanced preparation.
Dentistry, law, and social work require six years. Public school teaching requires a, «

*  minimum of four years and five years are coming to be éxpected. Some college teachers
come in after only four years advanced preparation. This should not be permtted.

Special Skills. “Technical and intellectual skills highly specific to particular field
distinguish one profession or,trade from,another. In spite of interdisciplinary require-
ments and supporting values, these unique and disparate abilities are at the heart of
* the challenge which results in the choice of one profession before anothgr. Many
professions have subdivisions which in themselves require a lifetime before reasonable
proficiency is attained. Medicine, law, engineering, and education. are obvieus

’ examples. . . . N
. Formal Education or Degree Attainment.-It is obvious that not any education and
training will ‘provide the needed knowledges &nd skills for a particular profession, as
these usually require a pecific, degree. The bacgalaureate degree is rapidly becoming

inadequate and orie or more graduate degrees are required or available for the truly .

professional individual. =~ , i ! '

Licensure or Certification. The professions themselves have been largely responsible
for the determination of degree or license standards and requirements. In medicine
or law, the profession usually stipulates the requirements for admission to practice.
With regard to teaching, the state departments of public instruction or the 3tate
teacher training institutions set the standards.

Autonomy of ]u(igment. This is granted and protected upon successful completion
of the extended preparation and the attainment of appropriate degrees ahd/or
licenses, With this authority also comes personal responsibility to practice in accord-
ance with pofessional standards. Violation of professional standards in law or medi-
cine can }fc;(cause' for, disenfranchisement. .

Professional Organizations. For the continued growth, inspiration, and sociability
of their members, professions have organizations—local, state, regional, national, and
even international in scope.-€dfiventions, conférencesy commutted, and group work
enable members to keep up with their fields and to share experiences with one
another. Needed standards, study, and, research can be implemented an%prqmotcd.
The organization makes it possible for individuals to progress in a way 1tpossible if
they were alone. However, membership is not enough. Participation and leadership .

. are indispensable and each professional worker should contribute according to his
ability. Our own National College Physical Education Associationi for Men should be
a'leader in our field. We are scarcely exerting a fraction of our potential’ influence.
I would urge that we do more than meet and discuss problems. . .

Body of Literature. Month]y,?uartcr]y, and/or annual publications are a natural
and necessary outgrowth of activé professional organizations sharing their experiences.
From the profession itself must come the articles, books, theses, or dissertations needed
iri the formal education and inservice education of its workers. The quality and |
quantity of professional publications are an index to the vitality and soundness of a
profession. Their use and publication are an indication of the professional stature of
the individual workers. We should join actively with the National Association for
Physical Education of College Women and carry our share of the load in making
Quest the most valuable single contribution to higher education in our field.

Code of Ethics. Finally, the ethical standards and practices which govern the profess N
sional worker'’s cantacts with fellow workers, his profession as a whole, and the people
he serves are the basis for the public evaluation of one's profession. Here again,

to make a real contribution to it and to society, and, in addition, to be a cultured
1

-
.
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. S :
mature and capable professional leaders must formulate a code of ethics, the accepy
ance of the code must be obtained from the profession at largef and, ﬁnally\a mea
+ of assuring compliance with the code must be set up. N
There is evidence that the physical edugation: profession is near the bottom of the
recognized professions, for example, in 1950, when the index of teachers was taken
as 100, physicians had an index of 404.1, lawyers of 273.7, and dentists of*243.8.

4

, The Wheel of Professional Progress

-

L

- N

~ To explain lucidly and" meaningfully why progress is indispensable to a profession,
* a few definitions will be given and their relationships shown.

Philosophy determines that which one attends to, believes, and does. Phi sophy 15 .4
a logical system of values, principles, or relationships, based up8n a love of nowledge , A
ind a wealth of facts One’s philosophf/ affects the recognition of problems and one's
pproach to their solution. A philosophy does not exist it a vacuum: without knowl-
edge, oa};}nions and beliefs are but biases without basis. g

Research js a careful, systematic, and unbiased investigation of specific hypotheses
or problems by means of selected, organized, and analyzed data or facts; with a view
to formulating verifiable conclusions or generalizations. As previously indicated, one’s
philosophy will dictate what one will do research about*and how one will accomplish
it. Research, when properly done, will add to or modify one’s philosophy but its *
essential function is to extend the~boupdaries of scignce.

Seiencg is an organized system of related facts or knowledge accurately or “sciente
tifically” determined as a result of survey, measurement, experiment, or~gther such
research fmethods. Out of the analysis dnd synt%::sis of existing..knowledg%; in light .
ofM philosophy, come means, laws,"and principles which extend mag’s intelli-
gepee~and give him control over himself and -hi§ environment. !

Scholarship is the depth and breadth of education and experience which enables
oue to sclect, organize, synthesize, and interpret the existing body of knowledge in
order to render that knowledge more readily understandable and functional. This
undetstanding and functionality of knowledge improves one's philosophy and reveals
gaps and problems which make one’s philosophy mbre sound and at the same time
more cautious. ’ : .

Thus the cycle is accelerated and advanced and a true profession has been started

| wd given vitality. Better scholarship provides a sou;&h?l&hilosophy, which in turn
| focuses curiosity upon satisfactory problems for research> The solution of these
problems adds to the wealth of scientific knowledge which scholarship clarifies,
analyzes, and synthesizes to validate one’s philosophy and so on. The wheel of profes-
sional progress turns. . i ’
" But what is the light, heat, and power which turns this wheel? It is the dedicated
professional advancement by and of thousands of individuals. We must turn to our
leaders for this progress The effects of the ignorance, bias, and bigottfJof a haudful
of leaders of a few states have recently resulted in a national calamity. Breadth of
\ view, and depth of knowledge are prerequisites for leaders in our fields as well. We
never know when we, too, may be called upon to accept responsibility, to make vital

decisions. At times, we-seem to lack adequate leadership.
-

Criteria for Personal Promotions

-~

If higher education is to be truly higher than public education, promotion must be
based upon more than certification, tenure, and degrees. To these prerequisites for
promotion in ‘public schools must fearlessly be mdded the criterion of worth, \

About 60 intensive hours spent on the university promotions committee reading \

-
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personal professional biographies and debating” the relative merits of well over 100
instructors, assistant professors, associate professors, and professors has recently given

“me a rich insight into what it takes to get ahead in colleg eculiarly enough it

doesn’t take certification, as such: nor is the. doctorate the sine’qua non.

Promotion is not a prerogative, it is a privilege to be earned. There are two sides
to the coin of promouon the head of service, and the tail of advancement. Hopefully,
which side falls is not 'a matter of chance nor does the coin frequently land on its
edge. There should be constant planning to make both faces equally attractive and
of equal weight so that in the long run they will each get equal attention.

Recommendations are expected 'by the promotions committee. A unanimous and .

strong recommendation by one’s peers in the department or school is valuable. In
fact, the absence or weakness: of. such' credentials usually weighs heavily against
promouon A strong and well- prepared recommendation by the departmcnt head or
‘dean is an asset. Some officials write te nationally prominent scholars in the field of
the candidate requesting opinions on his strength. Such recommendations carry weight

‘but they usually refer to e salne qualities which are looked for in the candidate’s

record. '

Records are mdrspcnsae\e to successful candidacy for promotion. It is quite true
that .’ professional person feels much as though he yere accumulating Brownie points
as he/makes up such a dossier. One’s daily calendar, annual report, and the continued
accuinulation of biographical data commonly kept by all of us make the job rclativcly
easy. For the real worker in the profcssron this amassed mformauon is usually quite
imposing and very effective.

Records may.be overdone, however—expected daily’ "teaching, testing, and outlines
of courses are ‘;.éirccly noteworthy. Special honors and assignments, publications, or
research are more warmly received. On the other hand, too imposing an array-of

. speeches, light articles or reviews, pamphlets, and books may, cast an aura of doubt
. as to the qualrty of the contributions. /

Confining one’s enumerated contributions to those made while in the present rank
can help avoidrthe error of excess. If the array is adequatc and of good quality, respect
is maintained. If little or nothing.can be offered’in this interim, iths a warning to'
the candidate and the committee alike.

It is betver occasfonally to communicate authomamcly rather, than to have a
continuous diarthea of light wntmg As one rises through the ranks Jghe standards,,of
quality become increasingly exactmg and Properly so. v

Other Factors Considered. Tenure'alone counts but little in co].légt promotion. *In
fact, justified long tenure in rank mitigates against reqonsrdctauon for promotion.
It’s later than you think! . oo
) Tcachmg is an important function, cspccral]y in undergraduate classes. In univer
sities, promouon on the basis of satisfactory teaching alone is rare and extraordihary
teaching is exceptional by definition. Withal, excellence of instruction is an asset and
graduate teaching of quality is given even greater consideration. Teachers of activities
must offer other evidence of services to get promoted. However, exceptions are noted
for successful coachmg

Services beyohd assignment include school and campus committees. Professional

contributions beyond membership are noted. Speeches, papers, committee responsi-
bility, and holding of offices are of gradually increasing importance. Community
services are certainly to be expected of the educated citizen. Service clubs, Red Cross,
the Boy Scouts, United Fund organizations, and church work are examples of desirable
contributions. Like ordinary teaching, ordinary services do not weigh too heavily on
promotions committees.

High levels of scholarship are expected, especially in the better institutions of
learning. If one wants the honor of association one must expect the demands of the

4
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competition. Book resiews, if juy annotations, are better unlisted. Reviews of autical
value are an acceptable minor form of contribution. The quality of articles is more
important than their number. Scholarly books are held in real respect and epochal
treatises in awe There is a grey line between the more scholarly books and quality

Institutional emphases will differenuate personnel, structures, and requirements.
These emphases anise out of markedly different institutional purposes. -

The junior college, with 1ts two vears of general education, tends to be essentially
just an advancement over the work of the senuor high school. In fact, many such
colleges, institutionally, have been joined with high school courSes, classes, and faculty.
Secondary school standards tend to be improved upon but the challenge of advanced
scholarship tends to be lackung. Research is rare and professional advancement j
proportional, This very quality tends to contibute to an internaMwspiration for
advanced institutional standing. Like the normal schools of 1900 s to 1920's, the junior
colleges become senior colleges. Unless the averagely younger instructors and profes-
sors acquure additional education, the “advanced” courses now offered will lack depth
ag@ebreadth Why shéuld such peeudo institutional promotion be accompanied by
Rtighal professional promotion? /—’m

Colleges~liberal arts and professional—tend % require the doctoral degree for
advancement to the higher professional ranks. Promouons, furthermore, tend to
require the production of more scholarly wnung and some creause research. The
doctorate without such professional scholarship and publication 1s mere obemsance to
custom. For the teacher of activities alone there lies little challenge or need for higher
degrees. It is only when, in addidon to expert instruction, an individual contnbutes
to his profession that advancement and promotion should and will follow.
. At the university level, there s no place for the drone, the scnumcmz.!u}:r. Chips
notwithstanding The need for rich scholarly graduate courses, for the cuon of
master’'s theses and doctoral dissertations, and for the production of research and
professional texts and periodicals is great. It becomes a moral obligauon for the young
ANStIUCtor to Mhumtlf to take his share of thus truly professional load. The old
die off. the highly skilled are called elsewhere (no socal comparison 1s intended herej,
and those remaining must be able to step into breach. If not, others™nll and
should be promoted around them. The wheel of fr must turn and 1t s later
than you think. When tie call comes, will you be y to respond?

. ’ .
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physical education

-

PHYSICAL EDUCATION—AN ACADEMIC DISCIPLINE

FRANKLIN M. HENRY
Umiversity of California, Berkeley

~
—_—

.

College physical educauon in America owes much of its genesis to the concept that
exercise and sports are therapeutic and prophslactic. In fact mansy directors of physical
education of the Jast generation were M D.'s. The school program probably received
its greatest impetus a5 an effort to reduce draft rejects and improve the fitness of
vouth for military service in World War I. This objective was of course reemphasized
in World War II. It is understandable that our professional concern has tended to
center on what physical educaton can do for people rather than the development of
a field of knowledge.

THe majority of the present senior generauon of physical educators received ther
doctorates in educatign. thus it 1s understandable that their orientatuon has been
toward the profession of educauon rather than the development of a subject field of
know ledge. In fact, physical educatiun has the doubtful distinction of being a school
subject for which colleges prepare teachers but do not recognize £s a subject field.
since the typical physical education depurtment 1s unique in baing under the jurisdic
tion of or closely related to the school or department of education Some schools or
colleges of phmul education ewist in large unnersities and are patterned after the
schools or colleges of education.

When a young person planning a high school waching career begins hus college or
university degree work with a major, for example, in chemustrs, he starts out with
freshman chemustry, which has as a prerequisite a course in hugh school chemistry. He
then takes other lower division chemustry courses, to which the first course is pre
requisite In his jumior and senior years, he completes an upper division major in
chemistry, in order to qualify fur the bachclor's degree This major consists entirely
of course content far more advanced than anything he will teach in a high s¢hool
Simularly, the student who majors in mathematcs must have an upper division major
in advanced mathematics, and even his most elementary freshman course in ma
matics will be at an advanced level in comparison with the usual high school
matics courses, In marked contrast, the student who obtains a bachclor's de
physical education typically has a major that is evaluated and ozmed with \espect

to what he 1s to teach in the sgcondary schools, and how he 15 tofdo the teachlyg or
how he is to admunuster the program. Many plgsical education hajor programs,
example, do not even require a course in exercise physiology

Actually, it 1s both possible and pracuical tu offer a degree with an academic majo
in the subject field of physical €ducation, and several universities actually have such
a degred If the person obtaining this degree plans to teach in the schools, he supple
ments the academic major with the necessary codrses yn methods and other profes
sionzl topics. Academuc vs professional i1s not an issue of having either one or the
other, since the two are not mutually exclusive However, the present discussion 1s not
concerned with the merigs of one or the other or the nature of the best combination.

.
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Rather, it is concerned defining, at least in a general way, the field of knowledge
that constitutes the acadfmic discipline of physical education 1n the college degree

An academic discipline is an organized body of knowledge eollectively embraced n
a formal course bf learning The acquisition of such knowledge 15 assumed to be an

adequate and worthy objective as such, without any demonstration or requirement of
ractical application The content 1s theoretical and scholarly as disunguished from

¢ {echnical and professional (This statement is a synthesis of the appropriate definitions

und in several lexicons, and is probably acceptable 10 most college faculues)
There is indeed a scholarly field of knowledge basic to physical educatioh. It 1s
nstituted of certain portions of such diverse fields as anatomy, physics and physiol-
¥. cultural anthropology, history and sociology, as well as psychology. The focus of
attention is on the study of man as an individual, engafing in the motor performances
required by his daily life and in other motor performances yielding aesthetic values
or serving as expressions of his physical and competitive natuge, acceptng challenges
of his capability in pitting himself against a hostile environment, and participating in
the leisure time activities that have become of increasing importance in our culture.
However, a person, could be by ordinary standards well educated 1n the traditional

felds listed above, and yet be quite fgnorant with respect to comprehensive and”

integrated knowledge of the motor behavior and capabiliues of man. The areas within
these fields that are vital to physical education receive haphazard and peripheral
treatment, rather than systematic development, since the focus of attention 1s directed
elsewhere. . :

Thus, the academic discipline under consideration cannot be synthesized by a
curriculum composed of carefully selected courses from departments listed under A,
H. P. and S.n"a university catalog. True, the student who would master the field of
knowledge must first be grounded in general courses in anatomy, physiology, physics,
and certain of the behavioral and social sciences. But upper division courses need to
be specialized, or else the development of the subject field will be haphazard, incom-
plete, and ineffective Twenty four semester units, in fact, may well be insufficient to
cover adequately the available body of knowledge. The areas to be covered include
kinesiology and body mechanics, the physiology of exercise. trainng, and environment,
neuromotor coordination, the kinesthetic senses, motor learning, and transfer, emo-

" tional and personality factors in physical performance, the relation of all these to

human development, the functional status of the individual and his ability to engage
in motor activity. They also include the role of athletics, dance, and other physical
activities in the culture (both historic and contemporary, and n prmtive as well as
“advanced” societies Consideration of the relation of these activities to the emotional
and phvsical health and aesthetic development of the individual constitutes an applh-
cation of the field of knowledge, but may well be presénted and integrated with 1t,

"provided that priority is given to the basic knowledge rather than its application to

health.

This field of study, considered as an academic disgpline, does not consist of the
application of the disciplines of anthropology, physiology, psychology, and the like to
the study of physical activity. On the contrary, it has to do with the study, a:f
discipline, of certain aspects of anatomy, anthropology, physiology, psychology, and
other appropriate fields. The student who majors m this crossdisciphnary field of
knowledge will not be a physiologist or a psychologist or an anthropologist, since
there has necessarily been a restriction in breadth of study within each of the trads
tional fields. Moreover, the emphasis must frequencly be placed on spemal areas
within each of these fields, areas that receive Lttle attention in the existing courses.
There is far more material in any of these disciplines than can be induded in the
usual courses that constitute the major in anthropdlogy, physiology, psychology, etc.

Y . . ’ 7
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Thus 1s comparable to the situauon 1n a number of the disciplines. A biochemist,
for example, 18 necessarily deficient in his breadth of training as a chemist, and he is
also necessarily nartoy as a bivlogist. Nc»cnhe]Qs, he is a more competent biochemist
than is a chemist or 2 biologist.

Speaal hazards and speaal responsibilities are connected with the introduction of
any new field of study. In a major that 1s made up of courses in a cross-disciplinary
department, there is a danger that normal academic standards of depth may be
relaxed For example, an upper division course in exercise physiology will not be
respected, and it fact will not orchnarily be authorized in a college of excepfionally
high standards, unless a thorough elementary course in hutman or mamalian physiclogy
1s required as a prerequusite, Thus reasoning holds for all upper division courses in
any major that is accepted as a discipline in such a college.

Probfms certainly occur sn delimiting the field of knowledge oudlined above. The
developaxnt of personal skill in motor performance is without question a worthy
objecuve in itself. But it should not be confused with the academic field of knowledge.
Similarly, technical competence in measuring a chemical reaction, or computational
skull 1n mathemaucs, are not components of the corresponding fields of knowledge.
Learnung the rules and strategy of sports may well be intellectual, but it is highly
doubtful if a course on rules and strategy can be justified as a major component of
an academic field of knowledge at the upper division college or university level.
There simply 15 not enough ume for such specifics withun the undergraduate years.

One may well raise such quesuons as where, for instance, is the borderline between
a field such as physiology and the field of physical educaton? No simple definitive
staternent 1s possible, but it 1s not dufficult to show examples that illustrate the region
of degmrcauon. The exustence of oxygen debt is physiology, the role of oxygen debt
in varjous physical performances is physical education. We do not know why a gm.sclc
becomes stronger when 1t is exercised repeatedly. The ferreting out of the causal
mechamsm of this phenomenon can be considerd a problem in physiology, although
the explanation, when available, will be appropriate for inclusion in a physical educa-
uon course. On the othér hand, the derivation of laws governing the quantitative
relation between an increase in strength and the amount, duration, and frequency
of muscle forces exerted in traiming 1s surely more physical education than physiology
Determination of the intimate biochemical changes in 2 muscle during fatigue would
seem to be a problem in physidlogy, although of direct interest to physical education
Here again, the quanufication of relationships and the theoretical explanation of their
pattern as observed in thg intact human organism is more physical education than
physiology. Thus 1s not mere application—it only becomes application when such laws
are applied to practical problems. The physiology of athletic training is not really
application of physiology—rather it s physiology, of the sort that is part of the
academic disupline of physical educauon, and only becomes applied when it is
actudlly applied to pracucal problems. Unfortunately, in this particular area, what «s
called physiology of tramning” consists to a large extent of overgeneralized and
speculauve attempts to apply the incomplete and fragmentary fundamental knowledge
currently available. It is to be hoped that this is but a tegporary situation.

The study of the heart as an organ 1s physiology, whereas determining the quant
tative role of heart action as a limiting factor in physical performance in normal
individuals 1s perhaps more physical education than physiology. (Certainly the
physiology textbooks consider such limitation chiefly with respect to the diseased
rather than the normal and physically gifted individugls.) This quantitative elucida
uon of the role of such vanables in causing individual differences in performance in
thé normal range of indisiduals is of particular concern to physical education but
evidently of Little interest to physiology. (All of these examples are, of course,
borderline by intent.)
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Textbooks on exercise physiology are written for physical education courses. Much
of the.research they describe was done by physiologists. On the vther hand, a standatd | |
textbook on physiology written for physiologists may not even have a chapter on |
exercise, and if it does, the treatment is notably incomplete. Similar examples are to |
be found in the field of anatomy. Textbooks on psychology have at best a sparse
treatment of such topics as reaction time, the kinesthetic sense, and motor perform.
ance, These are not matters of fundamental interest to present-day psychologists,
although they did occupy a pdsition of importance 1n the first two decades of the
present century Even though anthropologists have long been aware of the role of
physical gameg and sports in all’"ltures, one cannot find any comprehensive treatment
of .the topic /n anthropology textbooks. -

It would be unfair to say that scholars in various fields such as those mentioned

above feel that it is unimportant to study man as an individual engaging 1n physical i
activity Rather, the neglect is because this aspect is of peripheral rather than central
interest to the scholar in that field. To borrow a figure of speech (not to be taken too .

literally) , anthropology and other fields mentioned approach the study of man
longitudinally, whereas physical education proposes a cross-sectional look at man as
he engages in physical activity.

It would perhaps not be overly presumptuous to suggest that there is an increasing
need for the organization and study pf the academuc 1scipline herein called physical
education As each of the traditional fields of knowledge concerming man becomes
more specialized, complex, and detailed, it becomes more differentiated from physical
education Physiology of the first half of the century, for example, had a major 1nterest
in the total individual as a unit, whereas present-day physiology focuses attention on -
the biochemistry of cells and subcellular structures. While the importance of mito-
chondria in exercise cannot be denied, there 1s still need to study and understand the
macrophenomena of evercise. Furthermore, the purely motor aspects of human
behavior need far more attention than 'thcy currently receive 1n the traditional fields
of anthropology and psychology If the academic discipline of physical education did
not already exist, there would be a need for it to be invented. ,

{It is beyond the scope of this address to develop the detailed content of the academic
major Textbooks on the historical, kinesiological, and physiological aspects are well known,
although not many have adequate depth for an acceptable advanced course. There 15 a
shortage of textbooks in the anthropological socological area, and reading asignments in
the various aspects of the psychdlogical area must be pieced together from chapters or
parts of chapters in numerous psychology textbooks and monographs. The proceedings of
the American Academy of Physical Education contain articles by various authors that
include references to a wealth of source material.)
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inframural ‘athletics

J\ UNIVERSITY OF WASHINGTON MANAGERIAL SYSTEM

. \ LEN STEVENS
® ) o University of Washington

Duties and Responsibilities of Volunteer Student Managers Assisting in
the Administration of the intramural Sports Program

1. Senior Managkr '
To procure managers. /

. To assign managers to duties. :

To indoctrinate managers through regular staff mccungs

To supervise performance of managers.

To evaluate performance of managers as a basis for advancement.
To represent the program’ at school functions and group m ;tmgs

. To' promote managers’ welfare.

. To serve on the intramural agvisory council. > N

PR o AP OB

2. Junior Managers ¥

a. To utilize ideas obtained from other schools. ** 3
b. To study and appraise the’sport reports on file from previous years -
¢. To send out questionnaires to partcipating groups to “determine reactions to
rules and policies.
v d. To make recommendations to the intramural adnsory council concerning rule -
and policy changes.
e. To equalize work loads among the managers assigned to his sport and supervme
their performance.

f. To evaluate the contributions of managers and make recommendations for
advancement to the senior manager. -
o g- To set up protest hearings in his sports.
T h. To publicize the sports assigned to him. . ¢
v i. To keep scrap books of publicity clippings. ‘
' j- To keep a record of outstanding performances or new records. . ,
3. Sophomore Managers i -
a. To assist in the preparation of the schedule.
b. To <distribute schedules and post rules and regulations for competition *
¢. To reschedule contests when postponcments are granted. . .
d. To contact forfeiting organizations in an attcmpt o encouragé groups to

continue in play. :
e. To contact groups when essential information is Iackmg on score sheets
To keep league standings and post results of competition.
. To prepare a report for the sport at the completjon of the tchcdu]c and make
recommendations for future programming.

o0 ™
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4. Freshman Managcrs
a. Assist in schedule preparation. .
b. Prepare score sheets and other forms required for pamcxpauon
c. Assemble equipment for contests.
« 4. Indoctrinate teams or players and start competition in non-officiated sports.
e. Represent the intramural administrauon on the field of play in nonofﬁcnatcd

Sports.
f. Keep such records as tcam sportsmanship ratings. officials ratings, and all star
! team nominations. .

g. Prepare individual participation cards and record participation
h. Act as a scorekeeper in certain sports.
i. Assist in facility maintenance.’

Duties and Responsibilities of Students Serving as Represenfo‘?‘:es of
Participating Groups (Unit Managers)

a. Ensure that eligibihity Lsts of their organizations are submitted and kept
current.

, b. Enter teams in the sports offered prior to deadline dates.
¢. Ensure that members of teams are eligible for contests in which they take part.
d. Make arrangements for the use of facilities and eguipment for practice periods.
e. Notify members of teams regarding place, date, and tume of contests.
f. Ensure that teams do not forfeit. s
g. Promote good sportsmanship.
h. Represent their organizations in such matters as protests, forfeits, and post
ponements.
Attend meetings for unit managers.
Check on eligibility of opponents. .

. Ensure,that team members obtain health certification.
Act as members of the intramural advisory council.

g
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N CURRENT TRENDS—PERS ONNEL AND
" PROGRAM REQUIREMENTS

4 ' EDSEL BUCHANAN
Texas Technological College
: ’

-

It 15 mosq‘important that anyone participating in a dissussiun of a specific area of
organizatiorAand admxmsu‘monﬁf intramural sport actiyiries should realize that it is
most unreahstic to expect a single pattern of organization and,/or admunistration to
apply to each and every insutution of higher education. Although each school cer-
tainly must function in speafics regarding its geographical location, enrollment,
budget, staff, facilities, program, and the hke. I fecl that three groupings would
probably encompass the majority of the orgawuzativnal and administrapw® pratrices
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of most of the intramural programs throughout the nation. This paper Is related to .
the group of colleges and universities which 1 classify as of medium size, situated
essentially in the geographicul locTfon of this particular Southwest area.

Certainly the’ organizational structure within which the program operates will
determine what personnel comprise the intramural sports staff. Only 1n very large
institutions will one normally find the program being operated by intramural per-
sonnel only. The majority of the programs are operated by physical education
personnel who have both teaching and intramural responsibility. Coaches are seldom
found within the personnel of the program becausc of the strenuous demands placed
upon their time to producc winning. teams. In this age of specialization, even
intramurals are beginning to specialize and operate essentially with intramural per-
sonnel only. Almost every program will utilize either graduate asﬁstants, student
teachers, student assistants, or student managers, and most of the people other than
student managers will come from the physical education department. The responsi-
bilities that are assigned to the various types of personnel vary, but essentially those
in charge of the program with direct administratiye authority serye in the capacity of
program directors or program ‘supervisors. Normally this category would include the
director of the program, the assistant director, graduate students and, in a few
instances, undergraduate student assistants. I believe that the line of authority should
not extend to any persounel below the graduate level. It is extremely difficult to
assign authority to those in undergraduate positions and to expect good rapport with
their fellow students in supervisory situations.

. In all instances, the number of people needed to operate an intramural program
can be directly related to the budget and number of participants within the program.
I am convinced that the quantity of parucipation and the quality of program have
a direct and significant correlation with the operational budget. Many things will = .
enter into the numerical requirements of those essential to operate a program;
however, two items are more significant than anything else. The first relates to the
support for intramurals by the college or university administration. The second relates.
directly to the number of participants. Most of the other (\&t’ors which enter inte
personnel have been very well covered in the Washington Conf¥ence Report of 1955, 4
which is generally available to all intramural people. )} .

The future of the intramural programs within the colleges and universities of our
nation looks quite good There seem to be some trends, practices, tnnovations, pohicies”
etc, which are becoming known and accepted. It appears that some are like a swor
edged sword—they <an be both good and bad depending.tipon where they'arg
occurring and thexstime of occurrence. Rather than generalizing about some of these
trends, practices, and predictions, I will list a number that appear to be coming to
the forefront. :

1 ‘Many states are withholding tax funds ¥rom intramural programs with the result
that programs are predominantly becoming supported through jocal funds.
2 Some states are eliminating required physical education from some institutions
of higher learning. This results in a two-fold effect:
a Staff, equipment, and facilities are drastically affected unless maintained
through local funds. , ) ,
b A tremendous load is thrown upon intramural prograts in providing for %,

the sports activity recreational outlet of the students. , wt
3 More programs are utilizing paid supervisory officials as opposed to a straight
managerial system. .

4. Intramurals are becoming more important in almost all institutions and may
eventually completely replace their required and/or service programs. This .appears
. . L 4
ta be a direct result of items 1 and 2.
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5. Intramural programs will become more specialized in program content in that
more _programs will offer competitive sport activities involving big muscle physical
activity as opposed to noncompetitive activities, outing activities, and social and
creative activiues. This appears to be a result of the specialization “wlrich seems to be
becoming general these days and also to be a result of 1 and 2 above. '

6. In today's service programs, fitness is stressed as-much as or possibly more than
the carry-ovér value merits. This secms to be a result of an unwillingness of state
legislatures to financially support programs involving a large number of instructional
courses in recreation “activities. -

7. There will be a continual jncrease in the need for intramural programs to offer
sport skill instrucuon in program activities. Again this is a direct result of some of the

. -

above-mentioned items. -

~
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FACTORS THAT DETERMINE THE NUMBER OF
PERSONNEL NEEDED TO OPERATE A COLLEGE
, . “INTRAMURAL PROGRAM

~

ST . JOHN H. KARL
' Purdue University

4 )

In 1913, A. S. Whutney, former dean of the Schoo? of Education at the University
of Michigan, and a member of the Faculty Athletic Committee, first inaugurated 2
Department of Intramural ,Athletics. During its infancy, intramural athletics was
under the control and supervision of one man, who was expected to handle the
demands for competition in the leading sports. Now that intramural programs are
growing—and continue to grow together with our educational system, increased
enrollments, and the founding of new colleges and universities—educators have
realized that more than one individual is needed to organize and administer any
college intramural program satisfactorily.

Before 1 present those factors which I believe are most important in determining
.* the number of personnel needed to conduct a college intramural program 1 must
. report that I have not developed any single formula that could be for this

purpose, nor do I believe that these are the only determining fa in all cases.
I am sure you will agree that there are determining factors in some individual
situations that are not applicable in others. However, I feel ‘that the factors 1 shall
present have the greatest influence and are the most commion in most situations

There are chronological measures involved that determine the number of individ-
uals needed to operate any program, not only intramurals, but other disciplines as
well. And of primary consideration in every case is philosophy, whether it be the
philosophy of an academic counseling program, or the philosophy of a teacher educa-
uon department. It 1s philosophy, both individual and collective, that determines the
‘administrative structure of our intramuyral programs. Louis Means, in The Organiza-
tion and Adminstration of Intramufal Sports, mentions four general types of admin-
istzative controls prevalent in fhation’s colleges today.

1. Athletics, physical education, recreation, and intramurals are all combined
into a unified administrfMve unit. '

’
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2. The physital education departmenty js an entirely separate unit from inter-
collegiat€ or interscholastic athletics, and Has as one of its branches the intramural
program.

3. The intramural department is separate from interschool athletics, and 1s
largely student-controlled and operated.

4. There is a separate school of health, physical education, and athletics with a
dean and all necessary department chairmen.

Philosophy influences each structure and also provides the director and the depart-
ment with a basis for selecting additional personnel.

In selecting a controlling figure to conduct the intramural program, philosophy
again exerts fnuch pressure. More and more institutions are realizing that intramurals
should be the Tegponsibility of one man with special training, strong interest, enthus
siasm, and expgrience in this area. There is a definite trend in this direction, together
with the theory that the varsity coach or the physical education nstructor should not
be assigned the duties of directing the intramural program because of his primary
responsibilities, to which he devotes a major portion of his time and energy, and
herefore neglects the intramural program so that it does not grow in scope or
prominence. ) ‘

Four of the mosy important components that determine the number of personnel

. needed to operate a college intramural program are: student enrollment, available
facilities, units of competition, and the program of activities. All four are dependent
upon each other,.with student enrollment and facilities being the most dedisive
measures The size and ynits of competition are determined by the number of students,
and by whether they reside in a sogial fraternity or sorority, residence -hall, cooperative
housing unit, or do not have any affiliation with any of the institution’s various living
accommodations. And it is the quantity and availability of facilities, along with

_student interest and participation, that determine the program of activities. The
combination and magnitude of these four elements have 2 considerable gffect on
regulating the size of the intramural staff. ~ < ’

Other less significant but important.factors that should be taken into consideration
are geographical location and climate: Although they do not influence the number
of administrative personnel as much as they affect the program of activities, climate
and location do®create new agsivities ‘andyther®ore increase the need for proper
supervision, planning, scheduling, arfd possibi# officiating. To emphasize this situation
with a practical éxamplc,.‘considcr those institutions that during the winter months
include in their program stich activities as ice hockey, speed skating, curling, figure
skating, and skiing, ‘together with the traditional sports of basKetball, volleybal‘l,
swimming, wrestling, and handball. And in those institutions that enjoy a warmet
climate, there are ‘extended seasons in the mgjority of outdoor activities and the
addition of activities that would be impracticgl in areas which have less favorable
weather conditions Although neither situation necessarily influences an increase in
administrative personnel, it does place the burden of responsibilif for proper leader-,
ship and supeiyision on the director, or supervisory personnel selected by him.

One might consider the factors suggested thus far as possible criteria only for
determining the total number of full-time administrative personnel. At this point 1
would like to pose 2 number of questions which, I believe, will affect futare trends
in intramurals which are relative to determining - the total number of personnel
needed to operate a college intramural program. Much of the following information
is the result of my limited, but most enjoyable, experience with intramural athletics
at Purdue University. It is therefore directed toward the large college or university,

. but I hope that the smaller institutions will also benefit. .._/u

: It is not difficult to predict that in the future more and more institutions will be
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cogstructing recreational facilities, with the same philosophy and purpose in mind
that influenced the construction of Purdue’s Recreational Gymnasium. This alone
will be reason €nough for an increase in administrative, clerical, service, supervisory,
part-time, and student personnel. With such a facility, the intramural and recreational
programs will expand to include many other facets presently coptrolled by other
deparunrents. Then who will haye the responsibility of conducting the corecreational
program? Who will be responsible for satisfying the new ideas and interests of the
students? Who will supervise the various sports clubs that are associated with an
extensive program? Who will be responsible for the women’s intramural sports
programs? Who will supervise the summer recreational schedule? These are just a few
of the additional responsibilities that could be absorbed by the intramural department
together with the construction of a new recreational facility. One can readily see that
this would affect total personnel. b

Two final, unrelated but well known factors which will undoubtedly influence the
future of intramurals are. (a) the recent adoption of the trimester plan and (b) the
uulization and expansion of the extramural program by many of our universities and
colleges. Neither factor is directly responsible for an increase in staff, but individually
they can.be labeled as current trends throughout the nation which will effect present
adpministrations in such a way that additional supervisidh and leadership must be
considered. . 1

During the. past 50 years, intramural athletics has developed info, an integral and
important educational phase for every student it hasyserved. As long as the desire to
compete continues to grow, not only in the gifted, but also in those of less ability,
and with the increased emphasis on physical fitness as prevalent as jt is today, intra
mural athletics will have to provide the necessary time, space, equipment, and
supervision to satisfy this need. In this case, intramural athletics will have to expand
both in program and personnel. The purpose of this paper was to offer possible
factors to be considered 1n determining the number of personnel needed to feet such

_ an expansion satisfactorily. "™ .
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EFfECT OF SELECTED MOTIVE-INCENTIVE
. CONDITIONS UPON DEVELOPMENT OF STRE
- THROUGH AN ISOMETRIC TRAINING PR(}’GRA

GARY F./HANSE

University High School ’
State Univdrsity of Iow

In physic:}education and athletics, motivation has always been, cogsidered .an
important determinant of the caliber of performance achieved. Altho®h various
motive-incentive conditions are commonly utilized in athletics and physical education,
few such conditions have been carefully examined by experimental procedures. Hence,
a knowledge of the motiveincentive conditions that may be applied effectively in a

long-term training program designed to develop strength should constitute a contribu-
tion to the literature. .

Purpose . .

The purposes of this study were: (a) to dctenné the inﬂucrfce of four selected
motive-incentive cqnditions upon the effectiveness of a six-week isometric training
program for the development of strength in the elbow flexor muscle group, and (b)
to determine how in this six week isometric training program the four motive-incentive
conditions influenced the developnient of local muscular endurgnce as measured by

» an average strength score obtained during the third bout of ‘a, three-bout isometric
training program. The following motive-incentive conditions were employed.

L. A situation in which the subject was 2 member of a groul.?/ that competed against
another group.

2. A situation in which the subject strived to attain a ;tandarg‘lizcd goal.

3. A situation in which the subject competed with another subject, of nearly equal

ability. , ’
4. A situation in which the subject had visual knowledge of his progress while attempt.
ing to better his previous performance. | - .
~-Procedure .

DESIGN OF EXPERIMENT

On the basis of their best strength scores on an initial strength test, 72 subjects were
assigned to six matched groups (12 in each group) by the rank order method. These
groups were then randomly assigned to four motive-incentive conditions, a training
control group, and a non training control group. Two times each week for a period

d '
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of six weeks the four mMotive incentive groups participated in an isometric exercise
progrg’i), each group performing under the appropriate motive incentive condition.
The training control group also trained two times each week in the isometric training
program but were not systematically subjected to a motive-incentive condition. The
subjects assigned to the non-training control group were, ‘after the initial test, released
until the final tesung session. A final test was administered to all groups'at the end of
the six-week session.

Muscular strength and endurance data were recorded for cach subject during each
exercise bout in all training and testing sessions. -

The results of the final test were subjected to an analysis of variance to determine
if there were differences among the groups in (a) best strength scores, and (b) local
muscular-endurance scores. ’

SUBJECTS
[

The 72 subjects were volunteers frum the freshmen and sophomore classes enrolled
in the physical education sports skills sections in the Department of Physical Education
for Men at the State University of Iowa during the second quarter of the second
semester of the 1962-63 school year. The subjects were aged from 18-24 years.

-

MEASUREMENTS 4

. .
Two measures of strength were obtained from the flexors of the elbow during each
tesing and training session. a best-strength score and a local muscular-endurance score
The beststrength score was the maximum score attained on the recording device by
a subject during any one of the three 15sec. exercise bouts in a given t&ting or
traiming session. The local muscular-endurance score was determined by taking the
mean of three selected strength scores (scores during 3rd, 8th, and 13th seconds) in
the third exercise bout of the testing or training session. v
The angle formed by the upper arm and the forearm was 90° during a}l isometric
- testing and training sessions. .

INSTRUMENTS FOR OBTAINING DATA ‘ °

" The design of the experiment necessitated the recording of muscular strength and
endurance %ta for each subject during each exercise bout in all training and testing
sessions. The back-and-leg dynamometer as designed by Tuttle was adapted to this
purpose and was connected to an Esterline-Angus Graphic Recorder, which provided
a continuous record of the force exerted in chart units which, in turn, were converted
into pounds of force.

An elevated chair was\constructed and mounted upon the platform of the back-
and-leg dynamometer for esting and the training procedures. Armrests and chest
straps were used to stabilize the subjects during the testing and the training sesst

' Straps were designed- to fit over the wrists of the subjects. These straps were attached
to a bar which, in turn, was hooked into the chain of the back-and leg dynamometer
Each subject.held a cylindrical rod in the palms of his hands to prevent the forearms

- from rotating medially during the exercise bouts.

.

INITIAL TEST

Before the administration of the initial test, all subjects were asked to read printed
nstructions  concerning the exercise procedure. Immedintely prior to the initial
testing, the researcher verbally reviewed these same instfuctions with each subject.
The subjects were then instructed to make one practice attempt at approximately
one-half of maximal force for 2 or 3 sec., to become familiar with the 3pparatus. This
trial also allowed the researcher to determine if the subjects were performing the

17

Aruitoxt provided by Eic:

CERIC 25 | . |




)

v

“exercise «orrectly. The subjects then exerted maximum force against the appaféus

throughout three 15sec bouts of exercise, resting for 80 sec. between bouts. During
the initial testing all subjects were encouraged to strain maximally in all bouts of
the isometric procedure. T~

On the basis of the best strength score achieved on any bogprt during this initial tcsl,
the 72 subjects.were assigned to six groups (12 in each group) by the rank order methqd.

GROUPS

.o . SN .
The four motive incentive groups and the two’control groups that participated in
the 6-week training program are described below.

Group I: Team competition. From the results of the initia{ testing (beststrength
score achieved on any of the three bouts), the subjects 1n the team-competition group
were divided into two teams of approximately equal ability which competed with
each other for the duration of the training program. All members of both teams were
present when the individual members of each team were training on the apparatus.
The subjects were allowed to' encourage their teammates to do as well as possible. A
record of the beststrength scores for each team was kept on a blackboard for all
members of this group to observe. Each team alternated in sending teammates to the
training apparatus with the members havinig the lowest strength scores going first and
continuing until the strongest member of each team had performed.

Group II: Standardized goals. The subjects assigned to this group were given a goal
(an improvement of 5 percent in strength cach week) to strive to attain each week
{two training sessions) The best strength scorc for each subject for the initial test was
used as the basis for computing his 5 percent improvement increment for the frst
week of the training program. In each succeeding week, the beststrength score
achieved in any bout during the previous week was used as the basis for computing
the 5 percent improvement increment. ?

Group III: Competition with someone of near-equal ability. Each subject in this
group was matched with another subject of nearly equal ability as shown by the best-
strength scores on the initial fest. The matched pairs of subjects then reported for
training at the same time and observed each other dyring the three bouts in each
eXercise session. ‘

Group 1V: Visual knowledge of progress. The subjects n this group.were allowed
to watch the stylus of the Esterline Angus Recorder during each training session.
single dot indicating the highest score the subject had achieved in cach bout in the
previous training session was placed on the recording paper for the subjects to pbse
while exercising. In addition the subjects observed while exercising a line dyawn on
the recording paper for each bout of the exercise session, that represented /the score
of the mean of three points (3rd, 8th, and 13th sec.) achieved in the previ
session The subjects were encouraged .to better their peak perform
previous training ses¢ion and also to keep at all times the recording stylys higher than
the line drawn on the recording paper. 3 . . .

Group V: Training control grqugUpon completion of each day’s training session,
the subjects in the training control group were told their best-strength score. No
attempt was made to encourage these subjects to improve their performance.

Group VI Non-training control group. The subjects assigned to the non-training

.control group were released from the experiment during the training program and

did_not report back to the experimenter until the final testing was conducted.
T
TRAINING PROGRAM . 2t :

The subjects in the four motive-incentive groups and the training control group
reported for the isometric training sgfions twa times each week for a -week period
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{12 sessions) . During each tesupg and training sessfon the subjects performed three
bouts of the isometric exeruse, utihzing the elsow flexor muscles. The exercise bouts
were the same as for the initial test, i.e, 15 sec. in length, with a 30sgc. rest penod
between bouts. Puring each 15sec. exeruse bout the subjects(were_j.m:.ngted to
maintain a maximal contraction * During the training program, all 12 sessions of
training were conducted under motive incentive conditipns for the four mouve-incen-
tive groups. The traiming control group trained without an induced motive incentive
condition. '

FIN%ES‘IING

Without uulmug,any motive incentive conditions, the final test (which was the
same as the initial test) was administered individually to each su in the six
groups at the end of the isometric raining prog'ru?. Both the wrength score and
the‘loa.l muscularendurance score were recorded for each seBféct. Durning this fimal ,
testing all subjects were urged to swrain maxumally throughout the enure tesung
sgssion.

/o

-Analysis of Data_ . >~
The Pearson product moment test retest method was utilized to compute the
reliability of the trength scores obtained during the first session and the second

-

session in the third week 4f the training program. The r obtained on measures for
the 60 subjects in the four motive incentive groups and the traiming control group
was .92. -

The data were subjected to the Type 1II methods by-subjects analysis of vagiance as
described by Lindquist. ) N .

Because the subjects were matched on the basis of the initial test scores, the fin
test scores were used for the analysis of variance. The data for best strength scores and
for Jocal muscularendurance scorey were analyzed. A probability level of .01 was

-
*  required to denote statistical significance.
The means of the best strength scores pn the inutial test and-the final test and the
Qdifferences between thése means for the four mouve incentive gioups, the training

control group, and the non-training corMol group are reported in Table 1.

The results of the analysis of variance for the beststrength-scores for_the four
motive incentive groups, the training cBnLroW,_ﬁm)d‘ntﬁc &ming ntrol
group on the final test are reported in Table 2. The F obtained was %83, which ds_
statistically significant at the .01 level \minimum F required for .01 le‘el/of signifi-

cance = 3.37). ~

@ Table 3 shows the differences betw®en the means ?br\thc fourd motive incentive

groups, the training control group, and the non training cohwol group on the final
test. The cnitical difference’ between these means ghat is required for the .01 level of
significance was found to be 18.8 Ib., thus, any difference of 188 or larger denotes
staustical significance at a probability of .01. Tabléyd shows that the means for the
best strength scores on the final test are significantly greater for team competition,
visual knowledge of progress, and competinon with someone of nearly equal ability,
than the mean for the non-training control group.

The means of the local muscularendurance scores on the mm'€1 and final tests—

and the differences between these mecans for the four motwe incentive groups, the
, training control group, and the non training cgnefol group—are M 4.

E

The results of the analysis of variance for local'muscular-endurarice scores for the four
motis¢ incentive groups. the training control group. and the non traiging control
group are fported in Table 5. The F obtained, 2.31, was not sufficiently large to
denote sratistical significance \minimum F required for .01 Jevel of significance=3.37,. .
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Discussion of Findings

The three groups that exerased under the motiveincenuve condiuons of team
compeuuon, visual knowledge of progress, and compeution with som¥one of near
equal abllny, made a significantly higher score on the final test than did the pon-
trainung control group which did not pamu&atc in the 6week isometric trairung
program. The group that exerased under the/mouve incentive condiuon of standard-
1zed goals and the training control group didwnot make a significantly higher best
strength score on the final test than did the non training control group. Because it
was the purpose of the mouve incenusv? condiuons to encourage the subjects to
perform maximally, perhaps the results give ‘an_mchcaqgn of the potemey of these
moyve incenuve .conditions (team compeuuon, yisual knowledge of progress, and

mpaguon with someone of nearequal ability, in a training program where the
developwyent of strength is the desired factor.

Neither the groups that exercsed under the mouve incenuve condiuons of team
compeution, visual knowledge of progress, compeuuon with someone of nearequal
abuity, and standardized oals, nor the training control group, made a significandy
higher local muscularendurance $core on the final test ahan did the non-training
_contro] group which did not paruapate in the 6week 1somemic training program.
“Thus, the findings support the generally recogruzed concept that isometnic graining
programs do not subsmnual]{ increase muscular endurance.

Conclusions —
<

1. The mouveincenuve condat

of nefreqtial ability, and visual

development of strength when

of team compeuuon, competition with someone
owledge of progress proved to be e ¢ in the
posed during a 6week isometric trainin program.
2. The motine incenuve copdiuon of standardized goals and a situaugh in which
no motive incenuve condiuoh was imposed did not prove to be effefuve in the
déselopment of strength during a 6-week isometric training program.
3. None of the four mouve incenuve condiuons of team co on, competition
with someone gf nearequal ability, visual knowledge of progress, aid sian
goals, or the Atuauon 1n which no motive idcentive condiuon was imposed proved
to be off in the development of local muscularendurance dunng a Gweek

isometric trdin#ig program.
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EFFECT OF INHALATION OF SMOG ON
CARDIORESPIRATORY RESPONSES'2

LEON E. SMITH

Unwersity of California, Riverside

Athletes in many cities have ofter reported pulmonary discomfort during and
following competitive activity throughout peniods of high concentrations of smog.
An experiment was therefore designefl in which human subjects, under controlled
conditions, were exposed, during rest, exercise, and recovery, to a speafic consutuent
of photochemical smog, namely peroxyaceryl nitrate (PAN). The object of the
investigation was to discover if, at concentrations of 0.3 parts per million, (esumated
to be the concentration of heavy atmospheric smog, the pollutant, PAN, as contrasted
o filtered air, had a significant effect upon specific cardiorespiratory responses of
young. males.

Middleton has estimated that California agriculturalists lose $8 to $11 million a
year as a result of flowers and vegetables being ruined from the adverse effects of
smog. In 1956 visible damage to crops was estimated at over $1 million. Plant damage
attributable to PAN observed in California and in 19 other states indicates the
widespread occurrence of this specific photochemical product of air pollution.

1t has been demonstrated that public health may be affected by air. pollution in the
following manner. eye and respiratory passage irritation occur, toxic effects on the
human body are caused, allergic conditions such as hay fever and asthma are
aggravated, and in infections are conveyed by dusts in the atmosphere. The most
widespread detecfable effect of smog upon the health of residents in the Los Angeles
basin has been found to be eye irritation.

A receny penetrating review by Goldsmith reported that different investigators dud
not agree upon the magnitude of the relationship between air pollution and mor
bidity and mortality rates. Studies from Great Brituin are more suggestive of there
being relafively strong relationships between morbidity and monality rates from
chronic bfonchitis and air pollution, and mortality from lung cancer and air pollu-
tion. However, Goldsmith reservedly concludes that the evidence concerning the
previously menuoned relationships, as reported by various Amendan investigators, s
not as impressively conclusive as the British studies.

Photochémical Smog { ‘

In‘Los Angeles, and many other industrialized dties, hydrocarbons and nitrogen
oxid¢s are photochemically changed when exposed to suitable conditions of solar
radidtion and yield 4s products ozone, peroxyacyl nitrafes, and perhaps other reactive
substances. Nitrogen dioxide absorbs sunlight to yield oxygen atoms which react with
oxygen in air to produce ozone. Among the number of compounds produced as a
result of photochemical air pollution (PAP) are the PAN (peroxyacetyl nitrates)
which incprporate some of the nitrogen dioxide, which indirectly produces ozone.

YT gudy was supported by a research grant from the California Suate Department of &
Public H JA Tbe alithor is grateful for the assstance prowded by faculty members of the
University o Califg/nia, Rivetside_Air Pollution Research ter.

2Bibliograp d tables for this paper available from ¢he suthor upon request.
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Peroxyacetyl nitrate \PAN’)%z chemical constituent of mixtures which are affected
by ultraviolet light, was recently isolated by Stephens and others and is the first pure
compound recognized as being capable of causing plant damage and eye irntation.
Apart from its known eye imtant effects at low concentrations, 1t has also been
found in air concentrations far below 1 PPM and has toxicant effects such as severe
glazing and bronzing of the under surface of the leaves of certain plants. PAN has
been desaribed as a highly oxidized unstuble organic nitrogen compound which has
been found to be a consutuent of polluted atmospheres. .

Because of the toxic and mmitating propertues which PAN has heen shown to have
upon plants and animals, it was postulated that the presence of PAN 1n the polluted
photochemical atmosphere of large areas of €alifornia could have a detrimental effect
upon 3pecific cardjorespiratory responses of humans.

€
Method and Equipment

Thirty two college/ males, averaging 21 years of age, volunteered as subjects. Before
acceptance as subj a health check regarding specific components of physical fitness
‘which‘included & screening of any previous smoking habuts, allergies, coughs, etc.)
was conducted to ensure that they were capable of parucipating 1n the test without
any possibility pf injurious side effects. .

A friction-type bicycle ergometer. was calibrated so that the subject worked against a
constant Joad of 900 mKg at a rate of 50 wheel rpm. From an unlabeled pressurized
tank of filtered “clean” air, samples of which had been previouasly tested on a Wilkins
Acerograph gas chromatograph to ascertain the possibility of the presence of any
atmospheric pollutants, a continuous volume of air was monitored to the inspiratory
inlet of a Hans Rudelph High Velocity valve A similar procedure was followed for
the supply utant from the PAN tank with one exception—because of the
oxidizing qualiiey/of PAN, a plastic tube and a bag were subsututed for the rubber
materral A damp was attached to the nose of the subject who was not informed as to
whether he was breathing clean air or PAN. The absence of smell or taste for both
air and PAN also ensured that the subject could not determine which gas was being
monitored to hum, thereby controlling any possible psychological reaction which could
skew_the results. In series with the expiratory outlet of the Rudolph valve was a
Fleisch pneumotachograph which was used to measure the subject’s maximal expira-
tion velocity, during the rest, exercise, and recovery phases.

Each subject sat quietly on the bicycle for 5 min. dunng which time his expired
air was collected in a 30 liter neoprene "rest” bag. Immediately prior to the 5-min.
exercise period, air flow to the rest bag was cdlamped off and the expired air was
diverted into the “exercise” plastic storage bag. Inserted into the bottom of each of
the exercise and recovery bags were two plastic tubes leading to o Preasion Gas
Test Meters. which were in turn connected to two vacuum pumps. Following the
completion of the work period, the exercise bag of gas was mixed and the appropriate
vacuum pump was started. While the flow of air from the bag continued a hypodermic
syringe was consécutively filled and emptied four times and the last volume was used
as the gas sample. Subsequently, the total exercise gas volume was recorded from the
meter. At the end of the 7 min. recovery phase the same procedure was followed for
the collection of a gas sample #nd recording of air volume.

The expired air 1n the rest bag was mixed and, following the extraction of a gas
sample, its volume was measured with the aid of a Collins Respirometer which had
been calibrated “prior to, and during, the experiment. The two wet test meters were
calibrated before use and the accuracy of each instrument was determined to be .05
percent. To ensure a valid reading, the pumps were adjusted so that the maximal
capacity flow of gas through the meter was 11 liters per minute. Temperatures were
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expired gir. A relatively constant temperature of 25 C and a relauve humdity of, 50
percent attained by the use of a *desert cooler” refrigerator system and fan.
ressure was recorded during the mials of each subject. A Lowenco Model
15 gas chromatograph, specially adapted for filament block and connected to a
Honeywell recyrder,  was used to measure the components of expired gas. Periodic
calibration of the chromatograph was made during gas analysis using known standard
concentrations of oxygen, carbon dioxide, and niwogen. Using the previously measured
volumes and the gas concentrations determined from the chromatograph, the oxygen
uptake was calculated by the standard method. Heart rate, respirauon rate, and
maximal expiration veloaty were sumultaneously wanscribed on a transistonzed Offner

type R Dynosraplh

, .
reoord.edgjm the gas meters and the respirometer during the measurement of the

. '
Results and Discussion : ‘ J .

The basic objective of the project was to determine whether the photochemically
produced compound PAN, a component of Los Angeles type smog, affected the oxygen
uptake of young men under conditions of moderate exercise of short duration. Since

.no data were available to define actual ambient levels of PAN, a level expected . to

be roughly at the diurnal maximum for a smoggy day was selected. Thus, the condi-
tions tested might be roughly equivalent to a brief outdoor exercise period for college
students. The data were arranged to allow an analysis of variance with the subsequent
F test being usdd to determine the statistical significance of the differences.

The direct effect of gas (PAN vs. air) was statistically significant (F = 4.51) which
is interpretable as an overall increase in oxygen uptake during the exposure to PAN.
Hence, the null hypothesis that PAN would have no effect upon oxygen uptake was
rejected. The six way comparison of gas within phase (rest, exercise, recovery) was
also sxg‘mﬁcant (F = 4.22) . This variance term is composed of the two terms gas and
gas X phase interaction, both being significant. The important inference from these
results is that rest, exercise, and recovery do not show parallel shifts in oxygen uptake
between air and PAN. Visual examination of the means for these six points made it
apparent that PAN has little effect at rest, the largedt effect during exercise, and a
moderate influence during recovery. Direct test of these three means revealed F values
supporting the visual observation of the mean differentes with an F ratio of 480
(significant at the 5 percent level) during exercise.

.. As the influence of PAN upon oxygen uptake ‘has been demonstrated under these

specific conditions, the next point of interest was to determine why the increase
occurred. This experiment was not designed to provide sych answers, but simple
measures of physiological activity, namely, respiration rate, heart rate, arid maximum
expiratory velouty, were recorded and statstical analyses similar to those for oxygen
uptake were determined.  w——

The subject x grs interaction was used as the error term in computing for all four
variables (oxygen, heart rate, respiration velocity, and respiration rate). The error
term was sxgmﬁcantly greater than the subject x gas x phase interaction in two,
cases piration rate and cxpxrauou velocity) .

Ine analysis the variahce tatio for phase was the largest, an expected reflection
of the difference between rest, exetase, and recovery. Not unexpectedly, the variance
ratio for rest, where calculated, is significantly lower than those for exercse and recov
ery. This suggests that the vaniances are correlated to the means, and that the complete
data tests are not theoretically proper, at least for the main effects of gas and subjects.
The tests of subject x phase interaction were significant in all four variables, support-
ing this thesis. Observation of individual's data shows that shifts in values from rest
to exerase to rccovcry are not parallel, thus decreasing the sensitivity of the data.
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The load of work used in the current experiment was 900 mKg, min. The asverage
oxygen uptake for the subjects was 206 liters/min. while exercising and breathing
filtered air. This figure is In very close a?emcm with the results reported by Astrand
who found that his 29 male subjects, while exerasing on a bicygle ergometer with a
very similar work load and the same rate of work, had an oxygen uptake of 2.15
liters/min. -

As there was no significant difference in the respiration rate and the yolume of air
exhaled during the’ exercise phase when the subjects inhaled filtered air and PAN,
there is a heightened possibility that the increase in oxygen consumption during this
phase was the result of an increase in the respiratory airway tissue resistance and lung
¢mpliance The inhalation of PAN may result in the respiratory muscles hasving to

. contract more forcefully and for a longer time period and therefore having to use
more oxygen to move the same volume of air than when the same subjects inhaled

~7  filtered air.

Inhaled cigarette smoke, like some other pollutants such as sulfur dioxide, nitrogen
dioxide, and inert dusts have been shown to increase airway resistance. As suggested
by Nadel and Comroe, the significant decreqse . the conductance, thoracic gas volume
may be indicative of a decrease in the gzdss secuonal area of the airways, probably
due to bronchiolar constricuon rather than to vascular congestion, mucus secretion,,
or mucosal edemra. . -

Maximal Expiration Flow Rate, Respiration Rate, Heart Rate

1
’ An analysis of variance showed that there was a significant difference (F = 2.90,
in the average maximal expiration velocity during the recovery stage while there was
very little difference in the resting expiration velocities (air = 129 liters/min. and
PAN =132 liters/min.). Howeser, throughout exercise and recovery the expiration

velocity during the inhalation of PAN wag 35 182 Liters,/mun. respectively—5 and
14 percent less than the mayj expiration veldaities recorded when breathing
filtered air. It, alized that in the current sttidy the maximal expiratory

figures are the mean values for the peaks of each expired Breath duning the intervals
of rest, exercise, and recovery.

The main focus of interest, namely the source of variance, (PAN, air), had an
insignificant effect (F = .98) upon the respiration rate The INg respiration rates
forAne subjects, while breathing both air and PAN, were 13 breaths per minute. Thus
i¥’well within the average breathing frequency of 11 to 14 breaths, min. for healthy
individuals under basal conditions. During exercise the average rate increased to 23,
then, following cessation of work, the rate returned to an average of 16 during the
7-min. recovery phase.

The main source of variance, gas, had no significant effect (F = .22) upon heart
rate during rest or recovery. Heart rates while breathing PAN and filtered air were
very similar, namely 82 and 81 beats/min. at rest and 101 and 103 beats/min. during
recovery. Because of technical difficulties during the exercise phase heart rate data
was not recorded. An important consideration in studying the rclationship between
resting and postexercise pulse rates is the difficulty of obtaining a true resting pulse.
Pulse rates of many subjects after exercise have shown that the postexercise pulse
follows exponential cdrves with the more efficient subjects recovering faster.

{
ummary and Conclusions - L

Hemeon has stated in his chapter on the “Effects of Air Pollution on Human
Health™ that investigations concerned with the health effects ugon man have been
carried out in ]o&]iucs with relatively low concentrations of ai llutants and for
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many reasons, including the difficulty in assessing health effects, great doubt has been
cast on the validity of the conclusions reached in some of these studies.

The acute toxicity of ozone has been demonstrated to be strikingly enhanced if
animals, dunng exposure to noninjurious levels of ozone, are concurrently subjected
to intermittent exeruse. The results of the present experiment demonstrated that, the

¢ pollutant PAN had a significant effect upon the oxygen upmkc of the subjccu when
they were exposed to the additional stress of exercise. Therefore, future investigators
who study the problem of the effect of atmospheric pollutants upon the respiratory
efficiency of man may be well advised, wherever possible, to include the phase of
exercise in their experimental design.

Evidence is now available which has demonstrated conclusively that smog and
especially the speafic smog compound PAN is causally associated with the extensive
damage of plants. The recent unpublished work of Campbell and associates at the
Air Pollution Research Center at Riverside has also shown that PAN 1s lethal to mice
at certain concentrations. The results of the present study demonstrated that PAN
significantly affected the oxygen uptake of humans duning exercise and the maximal
expiratory flow rate during thetecovery phase following exercise.

+

FACTORS ASSOCIATED WITH MAJOR -
KNEE INJURIES IN VARSITY FOOTBALL'

JOHN D. NETTLETON
Slippery Rock State College, Pennsylvania. * <

The purpose of this study was to investigate and analyze the incidence of knke
injury in collegiate football in order to idenufy the factors which significantly
influence or contribute to Lht:):ed/ucdon and prcvemion of those injuries in inter
collegiate football competition.

The ultumate goal of this investigation was to provide information for guiding
adminisirators, directors, and coaches in developing a program of knee injury preven
tion in football competition.

»
N H

Methodology

The descriptive design and thc survey pattern were used in this study. The chi
square technique of data analysis was selected by the investigator as the means. to,
show relatonships of factors considered to influence or contribute to the reduction
and prevention of injury to the knee in football competition. Considered factors were
analyzed under a null hypothesis. This, simply stated, means that there will be no
signuficant dufference between, the expected frequencies and the observed frequencies.

The researcher adopted the .05 level of significance for this study. This was
determined by his estimate of the mmportance in the practical significance of his

findings. \, )
1Bibliography available from the author upon request.




Procedure

A survey was made of research and Hterature related to knee Injury. Analysis
pointed up the need Tor this investigation. .
. Authorities generally agreed that improvement 1n reduction and prevention of
’ athletic injury was possible and necessary. Therefore, it would be important to
identify the influencing factors that, contribyte to or control the magdence of knee
injury in order to initiate and develop a program to reduce or eliminate this type
of injyry in foetball. \ A
E estionnaire was developed including the items which seemed to influence the
ifence of kneé’?ﬂ%r} in football competition. The questionnaire was divided 1nto
- thrge areas (a) general information, (b) questions concerning the case injury, and
(c)\data covening the individual characteristics of the injured participant.
jdance for developing the questionnaire on possible contributing factors was
secureq from several sources physicians, trainers, coaches, officials, and admimstrators.
The su igns obtained were augmented by factors gleaned both from the review
of literature ahd from the experience of the investigator.
The develope stionnaire was sent to selected colleges and universities. The
selection of the participating institutions was dependent upon the following critera:

1. Willingness and interest in providing the necessary information. . '
2. Adequate geographical representation. ’
3 Large and small institutional ratio as stipulated by the organization procedure.

i

The data from the questionnaires returned by the 34 participating colleges and ¢
universities were tabulated. A brief composite summary of the incidence of njury,
the time lost from participation, and the total number spartiapants in the large
and smrall institutions follows:” v

{
TABLE 1.-COMPOSITE COMPARAMTVE TOTALS

- -

No. of . P College
colleges or Cases of football Practice days Game days . sq.
universitics  knee 1njury lost lost -~ size

Small College Total 11 31 890 11z 570

Large College Total 23 124 3361, 340 2521

Composite Total . 15 951 . 453 3051
The tabulated informatio m the questionnaires was statistically tested by the

chi square technique and procgssed by an IBM gomputer. The..05 level of significance
was used Forty four of the 207 tested factors were found to /be significant at the .05,
level and consequently were concluded to be influential in contributing to the control

of knee injury in intercollegiate foptball. * :
Factors tested and found significant were as follows: .
' Ll «
Institution has scholarship program s, -

. Freshmen are ehgible for varsity competition .
Full-time trainers provided .
Part-time tramner is faculty member /
Physician status -
Training table provided
Participant’s year in school Vo .
Spring football practice provided ’
Off-season training is basketball '
Off-season training is track
Off-season training is bascball T
Off-season training is weight program
Coaching staff size

4 [y ‘
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Freshmen eligible to participate vs. full-tithe trainer
Freshmen eligible to participate vs. full-time physician .
Freshmen eligible to participate vs. physician on call
_ Freshmen eligible to participate vs. spring football practice
Scholarship program vs. spring football practice :
Staft size vs. squad size—smajl institution . . :
Staff size vs. squad size—large institution
Head coach responsibility vs. basketball coaching -
Head coach responsibility vs. track coaching
Head coach responsibility vs. unclassified " S~
Assistant coach responsibility vs. baseball coaching
Assistant coach responsibility vs. track coaching
Head coach resporsibility vs. unclassified
Coach’s academic responsibility
Academic responsibility vs. spring practice
Head coach responsible for track vs. spring practice
- Head coach respansible for baseball vi. :pnng practxcc )
. Assistant coach responsible for track-vs. spnng practice ’
Assistant coach sesponsible for baseball vs. spring practxoc .
Sophomores h last third regular practice session
Seniors hurt in second third preseason practice
Freshmen eligible for participation vs. large and small collegfs
Full-time trainer vs. large and small colleges *
Trainer status vs. large and small colleges
Physician status vs. large and small colleges
Spring practice vs. large and small colleges: .
3 Assistant coach responsible for track vs. large and small colleges
Training table provided vs. large and small colleges -
Preventive taping .
Size of coaching staff in large colleges .
Game days lost in large colleges by freshmen-sophomores vs. juniors-seniors.

Summary and Conclusions

.

The data developed in this investigation were a composite of many varied factors,
each influencing, the incdence of knee injury in collegiate football. Some of the
selected factors were found to be non-significant at, the selcctcd{ely.cl when analyzed by
themselves, but compounded to become highly significant when tésted in combination
with another variable. Conclusions from this study must be the result of analyzmg
the factors in combination, as well as mdxv:dually

The following conclusions seem to be jusilied.

. 1. The investigation, when compared with related studies, indicated differences
between college and high 1 football injury were related to ma:un:y, cxpcncnoe,
training procedures, and P ventive care,

2. Circumstanges of injury can be classified and the high i adcncc areas point up

_the fields for concentrated effort in prcvcnuon and reduction of knee injury.

" 3. The quarterback and center positions offensively, togethe‘r with the middle
guard and safety posifions dcfcnsxvcly, were the safest from knee injury.

4. The halfback and end’ positions otfenswcly, plus the corner linebacker and end
defensively, were the most prone to knee injury in football compcuubn

5. Game mjunu were more sev than the injuries of practice as indicated by
days lost ffom participation.

6. Major knee injury was mor¢ apt to involve thc cartilage and hgamcnts than any
other knee injury classification. - el

7. The predominaht trend i in football offseason munmg programs was a weightéd
exercise program. ¢ \ ! .
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8. The geographic location of a collegf or umvf:rslty, the enrollment, and the
, weight and somatotype uf the participantsfhad little or no influence on the cause of
football knee injury.

9. Weather and mulnple sports pamcxpauog wds not important as a contributing
factor in this study, but an investigation of another season or study involving high
school participants might produce different findings.

10. The chance occyrrence of a broken knee in football participation was practically
nil.

I1. " School policy with regard to the following factors was sxgmggntly important in
curbmg and preventing football knee injury:®

3 Freshman eligibility

Training statys
c. Physician’s status
d. Spring practice
e. Scholarship program ’ ’
f. Training table provxsxons

12. The control of knee m]ury in intercollegiate football competition was dcpcnd
ent upon the following variables in combination:  ~

)

-

a. Head coach responsibility vs. multiple spcy,(pamcxpatwn. ..

1 b. Assistant coach rcsponslblhty vs. multiple sports participation. 7
c. Offseason training program vs. mul}x e sports participation.
d. Staff size vs. squad size. v
¢. Academic rcsponsxblhty Vs, cgaé(ng responsibility.
f. Physician and trainer status vs. freshman eligibility. .
g. Spring practice—freshipan eligibility—physician and trainer status—head coach

responsxbxhty—assx}an/t coach rcsponsxblhty
13. Preventive strapping and taping, physician and trainer status, yéar of parucx-
pant in school, and coaching responsibility were hfghly significant aspindiyidual factors
in influenci gand contributing to football knee m]ury K
14. In comparing large colleges and universities to the smaller classification of
colleges, there was a significant difference between the number of institutions allowing
. freshmen to partmpztc in varsity competition, provision for full-time physician and
trainer, tra;mng table, and spring practice,

Recommendations .

The following recommendations, b4sed ugen the analysis of the factors tested in the
study, seem to be warranted.. : . '

1. A complete medical examination should be mandatory at the beginning and
again at the end of the football season. -

2. It is recommended that a physician or a trainer, be in attendance at all practices
and games. The physician should be the fipal authority regarding the readiness of the
injured participant for resumption of t.ompctmon The physician, trainer, and coach
should work as a coordinated team.

3. Educatiogal igstitutions’ with football programs should make provisiong, for a
full-time qualified t‘r{hn:\

4. Educational institutions Should kccp licies which influence or control athletic
m]ury consistent by participating with institutions of equal competitive stzndard.s and
situations. -

5. Revision of rules seems justiﬁcd in light of the high incidence of injury in
games, pile tp injuries, and injury cases occurring during kickoff and punt situations.
Third quarter game m_|unes may indicate madcquztc warm up time at the half of the .
contest. . N
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6. Evidence collected established that most cartilage and ligament injuries of the
knee occurred when the heel was firmly planged on the ground..Study should be
made regarding the need for, or at least the size and shape of, heel cleats.

7. The following are highly recommended to discourage the occurrence of knee
injury in football: : '

a. Adequate prcseason‘conditioning program
b. Year-round offseason training program, including weight training
c. Specialized &nch exercise for the knee and leg
d. Abstinence from deep knee bends or duck walk exercises.
"B. The results of this study have indicated the need for further research, as follows.
a. Further study of those factors found to be close to sxgmﬁcance at the selected
‘ level, espccxally if done in a high school investigation.
b€More research is needed which involves the fundamental skills of each p051
tion, offensively and defensively, with particular attention to the end position.
Jhe areas of maltiple coachifig rcsponsxbllny and practice time limitations |
merit attention.

.
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"\ EFFECT OF INITIAL CARDIOVASCULAR CONEHION

l{lC 2 ' 37 - . '

AYPE OF TRAINING PROGRAM, AND FREQUENCY OF
PRACTICE UPON CARDIOVASCULAR DEVELOPMENT!

=  ROBERT A. ALOST

Northwestern State College

It was the purpose of this study to determine the effect of initial cardiovascular
condition, type of conditioning program, and frequency of training upon the gain in
Harvard Step TesWscores of college men. An effort was also made to determine the
effect of the various training programs upon proficiency in the dctivity engaged in
during the study.

The subjects for this study were 240 college mén from the basic physical 3ducation
classes at Louisiana State Univérsity, Baton Rouge, Louisiana. All subjects were
randomly selected. Two basic groups were formed, one doing isometric exercises and
the other engaged in running activities. |

The subjects were given a battery of tests at the beginning and end of a seven-week
experimental period. All subjects were given thc Harvard Step Test to measure
cardiorespiratory condition. Those subjects participating in isometric exercises were
administered three strength tests ¢dnjisting of the bench press, leg extension, and leg
curl. The students participating in the running program were given a running test
of 60-sec. duration. Following the initial administration of the Harvard Step Test,
students were divided intp above and below, average groups in reference to the

. median score. Twelve experimental groups of 20 subjects were established according
to the three variables considered.

@ 1Tables and charts may be obtained from the author.
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Studcnts parucrpatmg in the isometric trammg program of the study played golf
while those in the running program were enrolled in tennis classes. With the exception
of the training, programs performed by the cxpcrrmcntal groups, no other exercises or
body building programs were used.

The results of the initial and final tests were used to determine gain in Harvard
Step Test scores. The mean gains for the experimental groups were computed and
analyzed by a three factor analysis of variance. A factonal desrgn which allows the
betweengroups sum of squares to be partitioned into three main effects and four
interaction effects was used in this analysis. The three mam effects were. (a) initial
cardiovascular condition, (b) program of trammg, and (c) frequency of performance.
The interaction effects were the various interactions of the three variables mentioned
above. The results of this analysis are summarized in Table 1, and a furthcr examina-
tion of the results is possible through the use of the charts.

Based on the statistical analysis the results of this study seem to Jusufy the followmg
statements.

1. As measured in this study, there was no significant difference in the effectiveness
of an isometric contraction exercise program and a running pgogram of training in
developing cardiovascular condition.

2. Individuals in below-average cardiovascular condition tend to gain more than
those in above-average condition, but, during the period of study, the below-average
group did not obtain the physical condition of the above- -average group.

3. Improvement in cardiovascular condition, as measured in thi$ study, increased
as the frequency of practice periods increased.

4. Strength and running performance are directly related to frequency of practice )

periods within the limitations of this study.

3,
Y
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" PHYSICAL ACTIVITY AND BODY CdMPOSITION
- FITNESS AND FATNESS

‘ . ERNIST JOKL
University of Kentucky

4 - k3 .

The Kentucky Physical Fitness Expcrimehﬂms designed to evaluate a variety of
effects of 5 months’ daily physical training upon adolescent children. The exercise

program consisted of calisthenics, apparatus gymnastics, track and field activities,

weight lrftmg, swimming, games, and dan‘tmg One of the studies conducted during
the cxpcnmcnt was concerned with an estimate of changes of body composition due
to training. The computations were based upon the correlation between skinfold
measurements and hydrostatic weight.

Significant decreases of excess fat and significant increases of active tissue Were found
at the conclusion of the training experiment. No corresponding changes were noted
in the control group. The percentages of body fat loss were greater than those for

1The methods uscfl in the Kentucky Physical Fitness Ex eriment have been described in

detailMin Dr. Jokl's book Nutrition, Exercise and Body Composition, Springfield, Illinois:
Charles C. Thomas, k/ ' ' .

30

RIC . . - 38

Aruitoxt provided by Eic: . ” . -




? A

gains of active tissue. Since the body contains more active tissue .than excess £at, mean
weight remained constant. In computing our data the relevant anthropometric
changes due to growth during the pcnod of the experiment were extrapolated.

The girls’ performances in two exercise tests, weight llft%g and, a combined speed
and skill event, showed highly significant improvements. After thq\m&duslon of the
training experiment most of the girls were as goed or better thap“most \f’f the
untrained boys. The improvements of the girls® physical efficiency wié%‘ training may
be considéred a functional equivalent of the tissue changes under reference.”We are
presently computing the girls® physical performance gains with a view to correlating
them with the concommitant changes in body composition. It will thus be possible
to say how far excess fat exerts an inhibitory effect upon physical efficiency.

In order to evaluate the effect of physical training upon.performancés of growing
children, it is necessary to refer to grids of performance gro%vth equivalent to those
now available on physical growth. The former are as necessary for the &valuation of
functiona]_determinants of growth as the latter are for thc evaluation of anthropo-
metric determinants of growth.*

Performance grids differ from growth grids, e.g., of hCIght, weight, body fat, or
lean tissue, and from other anthrppometric parameters. They allow identification of
a number of functional trends which reflect secondary sex characteristics that have
no morphological cquivalcnts. For example, endurance declines in untrained girls
after age 14 while it continues to increase in untrained boys after this age. Growth
of strength follows the same pattern of progression in boys and girls. Differential
trends and scatter, as well as overlapping of fields for boys and girls“at various age
levels, are in evidence if performance distribution is plotted in large samples of boys
and girls. However, the inherent limitations of the quantitative approach to the study
of physical efficiency must be kept in mind. As an example, the 600-yd. running times
of the 14-yearold girls in the test under review were better than those of girls aged .
10, but the latter were less fatigued after the race than the former. The 6ycamld
girls did not look upon the race as strenuous, while the girls aged 18 found it
exhausting.

The extent to which physiological growth changcs modify physical performances
was shown in an experiment with two groups of 13-year-old girls, the one post-, the
other prcmcnarchcal The former were taller, heavier, and fatter, their performances
better in the shotput but poorer in the 600-yd. race, the discrepancies being equivalent
to 114 years of mean growth between 12 and 14.

We have analyzed the results of 1,514 tests of strength, speed, and endurance with
boys and girls who were divided into three groups, normal weight, underweight, and
overweight. The heaviest children were strongest but had least endurance. The
relationship between physique and the performances under review is dcmonstrablc
most clearly with highly trained subjccts in whom the general inhibitory influence
upon physical efficiency of excess fat is eliminated. The average weight of the six best
male shot putters at the Olympic Games in Rome in 1960 was 111.0 kg. as against 61.8
kg. for the six best marathon runners, and 89.2 kg. for the six best women shot putters
as against 58.5 kg. for the six best women middle-distance“runners.

Finally, there is a need to arrive at a system of notation of exercise movements such
as in calisthenics, apparatus gymnastics, swnmmmg, games, etc., which differ cate-
goncally from those customarily employed in physnologlcal laboratory surveys, eg.,
running the treadmill, riding stationary blcycles, or operating other crgomctnc devices.
Appropriate beginnings have been made in choreography and music.

.
s
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COMPARISON OF ATHLETES AND NONATHLETES
ON SEVERAL FITNESS VARIABLES'

N | . AIX B. HARRISON

Co- Oklahoma State University

’

The purpose of this study was to determine if there were any differences: ()
between varsity athlete physical education majors and monvarsity athlete physical
education majors in motor ability, grip strength, and Vital_capacity, and. (b) between
varsity athletes participating in various sports on these same .

Procedure

The subjects, who will be referred to as athletes and nonathletes, were 206 physical
education majors at Oklahoma State University. They were all students enrolled in a
professional activity class at the time of testing. The tests, which were administered
by the author, were given during the first week of schiool in the fall over a period of
six years. To be classed as a varsity athlete, a subject had to be on an athletic scholar-
ship or to be an active participant on a freshman or varsity team for one entire season.
All others were classed as nonathletes.’ According to this classification system, a total
of 194 nonathletes and 111 varsity athletes were included in this study.

The tests used were the Barrow Test of Motor Ability for College Men, the grip
strength for each hand using a hand dynamometer, and a vital capacity test. .

The Barrow Motor Ability Test consists of six items: the wall pass, standing broad
jump, medicing ball put, zigzag run, softball throw, and the 60-yd. dash. Each item
score is*wéighted, then combined with the other weighted scores to give an overall

%r ability rating.

¢ two groups, athletes and nonathletes, were first compared on overall motor
ability scores, grip strengths, and vital capacity residuals. The .athletes were then
broken into five sports groups according to their area of participation. These included
football, basketball, baseball, wrestling, and track. Mean scores for these groups were
compared on general motor ability, each item on the Barrow Motor Ability Test, grip
strength, and vital capacity residuals. Analyses for dufferences between group means

was made using the technique for unequal groups.

Results . .

There were no significant differences between athletes and nonathletes on general
motor ability, grip strengths, or vital capacity residuals.

Among groups of athletes, the wrestlers were significantly lower than track, football, _

and baseball groups on general motor ability scores (5 percent level). There were no.
significant differencés between groups of athletes on any single item of the Barrow
Test. The wrestlers had the low group mean on five of the six items of the Barrow
Test. There were no significant differences on grip strengths.

The wrestlers were the highest.group on vitahcapacity residuals, and both they and
the track and baseball groups were significantly superior (I percent level) to the

football and basketbdll groups. .

L4

1Tables may be obtained from the author. .
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Conclusions

1. There were no siausucally significant differences between varsity athletes, phys

1¢a] educauon majors, and nonvarsity physical education majors on general motor

¢ ability, any single jtem of the Barrow Motor Ability Test, or strong and weak grip
strengths. .

2. The varsity athletes as a group scored higher on general motor ability, each
item of the Barrow Motor Ability Test, and strong and weak grip strength scores.
The nonathlete physical educauon majors scored shghtly higher than the athletes
on vital capacity residuals.

3. As a group the wrestlers were lowest on general motor ability scores, being
sigmficantly lower at the 5 percent level of confidence than the footballand track
groups.

4. The wrestlers were the highest group on vital capacity, and together with the

" track and baseball groups, evidenced statisucal superiority at the 1 percent level of

- confidence over the football and baseball groups.
\ .

EFFECT OF DAILY FIFTEEN-MINUTE PERIODS
OF CALISTHENICS UPON THE PHYSICAL FITNESS
OF FIFTH-GRADE BOYS AND GIRLS

DOMINICK A. TADDONIO

University of Detroit .

t

!

The purpose of this study was to examing the assumpu'on>at 15 min. daily periods
of calistherucs g sufiuent wo influence the phygical fitness/of elementary school aged
children. ==

Subjects for the study were fifth-grade boys and girls, students of two heterogene
ously orgamized self-contained classrooms. One clais served as the control group
(schoolyork as usual-no physical education classes), while the other served as the
experimental group (schoolwork as usial—except daily *15 min. periods of calisthenics
for 17 weceks). . X

Physical fitness was determined by the AAHPER Youth Fitness Test. Preexperi-
mental adminstrauon of the test revealed no statistically Tsignificant differences
between groups ia_age, height, or weight or on any of the items in the test battery

Results
1. Within the control group, statisucally “significant improvements were revealed
as follows: .
a. Boys—shuttle run.

b. Girls—pull-ups, sit-ups, shuttle run, 50-yd. dash, soft-ball throw.

2. Within the expenmental group, statistically sjgnificant improvements were
revealed as follows:
a. Boys—shuttle run, 50-yd. dash, goftball throw. -
b. Girls—shuttle run, 50-yd. dash, 600-yd. run-walk.




¢

3 Examination of post experimental between the control and expenmental
groups, both boys and girls, revealed no s\a\istically significant differences on any of
the test items.

Conclusion

In this study, 15-min. daily periods of calisthenics nad little or no effect upon the
physical fitness of fifth-grade boys and girls as measured by the AAHPER Youth
Fitness Test. .

RELATIVE EFFEC_TIVENESS OF_EXERCISE PROGRAMS
- FOR THE DEVELOPMENT OF ENDURANCE
IN ARM AND SHOULDER GIRDLE MUSCLES

JOE K. PIERSON'?
United States Military Academy, West Point

Great importance has recently been placed on physical fitness programs across the
country Most of these programs are based on some form of testing where a standard
Joust be attained. This may involve a pass br fail situation, or it may involve the
attainment of certain minimums to reach various arbitrary levels of fitness, e.g., poor,
fair, good, very good, or excellent. In these situations, it is important to know which
specific programs should be followed in order to obtain optimum effecuveness 1n
achieving the established standards.

Thé present study was concerned with the development of arm and shoulder girdle
strength and endurance, It was an auempt tofdetermine the effectiveness of various
supplementary specific exercise programs when used in conjunction with a ngorous
sports and general physical education program in the attainment of a set pull-up
standard. The study was conducted at the United States Military Academy at West
Point where a rigorous sports and general exercise program is followed. All cadets at
the Agflemy must attain an arbitrary standard in the pull-up exercise. Failure to
attain this during the upper two class years resulta.in loss of certain privileges.

Methods .

All third and fourth classmen who could perform seven or less pull-ups® in the
regular spring physical fitness testing period were selected as expenmental subjects.
During the study, which lasted eight weeks, the subjects were tested three umes, 1e.
2 pre-test, a mid test four weeks later, and a posttest eight weeks after the pre-test.
Thk experimental groups participated in three exercise sessions per week. Only the
pre-test and post-test data will be considered -herein.

The subjects selected for this study were rated in accordance with height, weight,

1With the assistance of Jay A. Bender, Southern Illinois University, Lloyd O. Appleton,
USMA; John B. Kress, USMA.

2Tables and bibliography may be obtained from the author. )
15even pull ups is the actual current performance standard at the Academy.
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and the number of pullups that they could perform. From within these stratified
samples, the subjects were then assigned at random to four experimental groups.

l. Group A was called the sometric exercise group. Its members regularly per
formed isometric exercises (Appendix I).

2. Group B was called the isometric exercise-weight training group. This group
performed the same isometric exerases as did Group A, followed by a weight trainung
program (Appendix I).

3. Group C was called the weight training pull up group. This group performed
the weight-trainipg program and the pull up program (Appendix I).

4. Group D was called the control group. The members of this group did not
do any suengthening or heavy endurance work of the type which mught significantly
affect their amm and shoulder girdle strength and endurance during this study.

In addition to specific exercises within the various groups, all cadets in the study
parucipated fully in the vigqrous daily varsity and intramural sports acuvities and the
physical éducation programs at the Academy.

Results

STATISTICAL ANALYSIS OF MEANS

The frequency distribution of the pretest and post test data and the analysis of
the mean gains by use of the student test are presented in Table 1. All four groups
had a significant increase in the mean number of pull ups performed at the final test
when compared with the initial test.

Analysis by coyariance methods showed that Groups B and C had a significantly
greater increase thah did Group D (control) in the mean number of pull ups
achieved. Group A showed a nomnsignificantly greater tendency to increase than did
Group D. The gain in Group C was significantly greater than that in Group A.

ANALYSIS OF PASSES AND FAILURES

. The number and percentages of those who failed and those who passed the pre
scribed standard in both the pre-test and the posttest are presented in Table 2.
Analysis of these data by the use of the chi square test on the basis of passfail
categories indicated the following.

1. Group D (control) had a sigmificantly greater number of cadets fail the post
test who also failed the pre-test than did the other groups.

2. There was no significant difference among the three exerase groups in the
Jhumber of cadets who failed the pre test but who passed the post-test.

3. Group C had a significantly greater number of cadets pass both the initial and
final test than did the other groups. The statistical analysis revealed that this group
was not entirely equal to the other three éroups at the start of the experiment since
it had sigmificantly fewer pre test failures. Although this must be taken into account
in any subjectsve interpretations which are made, the difference was mathematically
equalized in the statistical analysis.

Discussion . .

Although all four groups showed significant gains in pullup achievement, the
<ontrol group had significantly less success than the other groups in the numbers of
imual failures who could be elevated to successful performers. This indicates that the
exerase programs used for Groups A, B, and C are all potentially applicable to attain
success in pull ups where a standard must be achieved. More generally spcaking, any
specifically relesant and consistently applied exercise program will be more successful
in raising the maximum number of failures to a successful level in a spcc:?c task than
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will the lack of such an exercise program, even though a generalized, vigorous sports
and exercise program is being pursued.

It is impossible, from the present data, to pinpoint a single exercise method that
may produce the most effective results in the pull-up activity. Although Group C had
the highest significant mean gain of any of the groups in inceasing the number of
pull-ups achieved, its gain was not significantly greater than that of Group B. Further-
more, in turning from mean gains to pass or fail categories, there was no sigmificant
difference among prograins A, B, and C in the attainment of the basic standard. This
an be interpreted to indicate that although some of the programs were more effective
in increasing the average number of pull ups among the better chinners, they were
not as effective 1n enabling the lower ones to attain the standard. '

|
i

Conclusions oL

A specifically directed exercise program is required to artain greater chcess 1n
passing a specific requirement, even in the presence of a nigorous sports andl general
exercise program This special exerase program, however, must be accurately, designed
to work the muscle areas involved in the given task.

Where a good general physical conditioning program exusts, either 1sometric or
movement resistance exercises may be equally effective 1n developing the necessary
muscular endurance to attain a set of standards of achievement where the body weight
must be handled.

-—-( P

Interpretations

To date, there is little evidence that isometric exeruses can incease endurance.
However, the data indicate that isometrics may be effecuve if used 1n addition to an
environment of a rigorous physical education and intramural program.

The weight trainihg program with the chinning exercises added caused those who
could chin fairly well, t chin more, but 1t did not aid to a great extent those who
were low in chinning ability. The isometric exercises, however, did seem to help those
cadets who were low irf chinning ability.

The data strongly indicates that we cannot rely on a general physical conditioning
program to develop a specific task such as chinning, but specific exerases have to be
given to achieve success.

Appendix |

EXERCISE PROGRAMS

Isometric Program
1 Elbow flexion—palms pronated—2 points
+ 90* and 180°.
2 Arm depressions (2 paints)
(a) Straight above head.
(b) Forchead level.

Pull-Up Program
From the max:mum number of pull-ups
accomplished, two pull-ups were subtracted

that guide number were practiced each
session for the first two weeks, then one

to establish a guide number. Three sets of

¥ Saapular adduction, squeezing shoulder
blades together with resistance.

4 Shoulder shrugging, one point.
Exercises were manual with subject at

tempting to use full force on each contrac

tion. Three 6-sec. contractions with a 4-sec.

rest between cach contraction were used.
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pull-up was subtracted to establish a new
guide number for the following two-week
exercise sessions A new maximum number
of pull-ups was established at the midway
retest and the above procedure was duph-
cated for the second four weeks.
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Weight-Training Program Weight lbad.

1. Reverse elbow flexion curl with bar bell. () That which could be correctly

2. Arm depression—Latissimus Dorsi Ma. handled through 6 repetitions.
chine (b) Weight was added when the cadet
(3) Arms straight could do 8 repetitions correctly.
(b) Arms bent—bar in front of chin During the fist three weeks, one bout
(¢) Arms bent—bar behind head. of each exercise was used. After the first

3. Saapular adduction, lateral backward three weeks, two bouts of each acrau
arm raises with dumbbells, _____ were used. .

4. Shoulder shrugging with bar bell.
. -
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TRENDS, IN PROFESSIONAL PREPARATION
FOR PHYSICAL EDUCATION IN THREE
. DISTRICTS OF THE AAHPER'

. LY

\\ ( GEORGE B. PEARSON

University of California, Riverside

Three doctoral dissertatipps by Syverson, Daugherty, and Pearson were written at
the University of Oregon under the direction of Ralph Leighton in 1951 and 1952
after visits made to 96 coll in the Northwest, Southwest, and Central Districts of
the AAHPER. Both private and public institutions were included, in the study.
Following these studies a pamphlet was published to summarize the findings in the
three dissertauons. In 1955, a questionnaire was sent in a follow up study to each of
the 96 colleges in the original project for the purpose of determining recent changes
in the physical education major program and in 1961 a third study was completed
concerning the same colleges. Of these colleges, 86 percent responded to a question
nare survey in 1955 and 100 percent responded to a third study six colleges dropped
their major program in physical education between 1951 and 1968).

Purpose A

The major purpose of the 195152 study was to determine the status of physical
educauon in colleges prepaning physical education majors. Specifically, the purpose
of the 1951-52 study was to determine for each institution:

1. The type of administrative organization.

2. Theé number and type of degree or degrees granted.

3. The number of men and women enrolled in the professional preparation program.
4. The numbes of men and women physical education major students graduating in the
1950-51 school years.

5. The term hour range and mode, and average term hours for practice wachxng

6. Selected factors pertaining to practice teaching.

7. Where, and for how long, practice teaching was done.

1Bibliography may be obtained from author.
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8 The number and percent of physical education major students doing some practice
teaching in areas other than physical education,

9 The rank, degree, and experience of siaff members teaching professional phynal
education courses.

10 The required and elective courses offered in the basic sciences, professional acunty
courses. *

H The number of different activity courses offered for professional physical education
students and the type of course in which they are offered.

12 The number of physical education books and pamphlets, by separate_titles, n the
library.

13. The textbooks used in physical education subjects.

14. The number and type of teaching stations.

15. The number and type of perishable and permanent equipment.

16 The graduate organization in those colleges offering graduate degrees or courses n
physical education. :

17 The number of courses for graduates in colleges offering graduate courses in physical
education.

18 The term hour offerings in special physical education courses pnimarily for graduates
in colleges offering graduate degrees or courses in physical education and the broad areas
in which these courses are offered. .

v

-

- . L4 e
" The major purposes of the 1955 and 1963 studies were to report and evaluate
current trends in professional preparation in these same colleges. Only factors that

could be irduded in a questionnaire type study were incuded.

Procedure o

Personal observation and interviews are the most accurate and satisfactory method
of evaluating a college program. This method was used for the 1951-52 studies (more
than 16,000 miles were traveled in visiting 96 colleges). However, because* 1t was not
possible for the writer to repeat the personal visits to each college, the follow-up
studies of 1955 and 1963 were done by questionnaires. Using questionnaires, it was
not feasible to obtain detailed information which appeared in the original study.

Undergraduate Area

ORGANIZATION AND ADMINISTRATION (TYPE ORGANIZATION)

Year of

Study

1951  Of the 96 colleges studied in the three districts of the AAHPER, 65 were
organized as departments of physical education, 28 were organized as divisions
of physical education, and only 3 as schools of physical education.

1955  Of the 94 colleges studied,? 65 had made mo changes in administrative organi-
zatiqn There were no significant changes in the number of schools, colleges,
divisions, or departments of physical education.

1963 Of the 96 colleges studied,* 59 made no changes in administrative organiza-
tion. Seven colleges changed from a departmental type organization to a
divisional plan, and one department became a college of physical education.

ORGANIZATION AND ADS{INISTRATION (DEGREES)

1951 ’ Sixty of the 96 colleges offered bachelor of arts degree and 54 the bachelor
of science degree. One collepe offered the bachelor of physical education

ITwo of the colleges dropped their major program between 1951 and 1955, .
*Four of the colleges dropped their physical education major between 1955 and 1963.
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degree, and thiee the bachelor of education degree. Twenty-two. of the 96
colleges offered a master’s degree and five a doctor’s degree.

1955 Nine of the 81 colleges added an undergraduate or graduate degree. Four

colleges added the bachelor of arts degree, five the master of arts degree, three
the Ed.D. degree and two the Ph.D. degree.
Twenty-one of the 90 colleges added undergraduate and graduate degrees.
Five colleges added the bachelor of science degree, four the B.A. degree, five
the M.S. degree and 14 the M.A. degree. In the Southwest District 12 of the
34 colleges added the master’s degree.

ORGANIZATION AND ADMINISTRATION (PRACTICE TEACHING)

1951 The administration of practice teaching was under the jurisdiction of the
department of educationin 80 of the 96 colleges.

1955  The responsibility for practice teaching was changed in few colleges. This
responsibility was equally divided between the physical education and educa-
tion departments, or codrdinated between the two departments.

1963 Twenty colleges changed to the internship type of practice teaching (living
in a school district and teaching there), between 1955 and 1963. o

PHYSICAL EDUCATION FACULTY (NUMBER) -

1951  Over onehalf of the 96 colleges in the three districts studied had fewer than
five staff members in the physica.l education department. Three colleges had
only one.

1955  Ninety-ont faculty members were added in the 81 colleges. ‘31 colleges added
at least one staff member, 11 added two, and one college added 14. Only one
college had' a decrease in its physical education staff.

1963  Between 1955 and 1963, 240 faculty members were added to the physical
education staffs of the 90 colleges. Eighteen colleges added one staff member
and 23 added two staff members. Eight colleges in the Southwest District
added 10 or more staff members. One of these colleges added 33 faculty
members while another added 24.

PHYSICAL EDUCATION FACULTY (DEGREES)

1951  Of the 558 staff members teaching professional courses, 64 had a doctor’s
degree, 314 a master’s degree, 175 a bachelor’s degree, and 5°had no degree.
1955  Eighty-eight staff members were granted a master’s and doctor’s degree
' between 1951 and 1955.-
1963 Two hundred and thirty staff members were granted a Master's or Doctor's
degree between 1955 and 1968.

~

PHYSICAL EDUCATION FACULTY (RANK)

1951  Of the 558 faculty members, 86 held the rank of professor, 103, associate
professor, 136, assistant professor; 142, instructor, ar@ 91 did not have a
professorial rank.

1955  There were 129 advancements in faculty rank between 1951 and 1955.

1963 There were 364 changes in staff rank between 1955 and 1963. Two hundred
and four of these advancements in rank were in colleges of the Southwest
District.

CURRICULUM

1951 The average requirement of each college for profcssxonal lecture, courses in ¢

physical education was 23.20 term hours. This figure is broken down as
.
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1855

1963

" Average requirement for methods of teaching and methods of co

D ,

t

follows. (a) Average requirement for organization, administration, and
program areas was 4.52 hours. (b) Average requirement for history and philos-
ophy was 4.03 term hours. (c) Average requirement for tests gasure-
ments was 1.15 term hours. (d) Average requirement for me i
was 6.39 term hours and for methods of coaching, 7.11 térm h

ing com.
bined totaled 13.50 term hours. More than 50 percent of the requirements in
professional lecture courses were in the methods area. - \

In the 96 colleges, the average number of term hours of required professional
activity courses was 3.83 and the average number of term hours of required
service activity courses was 5.08.

The average number of term hours in required physical education sciences,
life sciences, physical sciences, and optional life and physical sciences was
24.56. This figure is broken down into 7.32 term hours in required physical
education sciences, 13.44 in life sciences, 2.83 in the physical sciences, and .96
in optional life and physical sciences. .

In the 96 colleges studied, the average number of term hours required in
health education was 5.23 and in receation, 2.19.

Half the colleges made some changes in their physical education curricular
offerings. There was a noticeable increase in the number of physiological
science requirements. . .

Sixtyseven of the 90 schools made some changes in their curricular offerings.
About 25 percent of the colleges completely reorganized their curriculum,
Eleven of the colleges added a course in tests and measurements in .physical
education, and 30 colleges added at least one physical education seience
course.

‘Twenty-nine colleges added at least one professional activity course. One

university added 9 additional activity courses as part of its requirement for a
major. '

BUILDINGS AND FACILITIES

1951

It was found that about 33 percent of the colleges had swimming pools, about
40 percent had weight rooms, about 30 percent had corrective rooms and all
of them had at least one basketball court as a competition floor, utility gym-
nasium, or as a separate teaching station. Sixty-four percent of the colleges
had outside utility fields, 95-percent football fields and 96 percent had at
least one tennis court. '

About 50 percent of the 81 colleges added one or more physical education
facilities between 1951 and 1955. Fifteen built new gymnasiums, 23 utility
rooms and 34 utility fields, and' four added a field house to their physical
education plant.

Eleven of the 90 colleges buill: new physical education plants (gymnasium,
swimming pool, locker rooms, utility fields, utility rooms, tennis courts, foot-
ball fields, baseball field, track, etc.), of the 11 colleges, 9 were in the South-
west District. & . N -
About half of the colleges added one or more facilities to their physical educa-
tion plant between 1955 and 1963. Fifteen colleges added gymnasiums, 13
added swimming pools, and 10 built a new field house. Since 1951, at least
25 colleges in the three districts have added a major program in physical

. education, and two of them offer a graduate degree.

- N
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Graduate Area ' -

Anmmsrmnon (ADMISSION AND COURSE REQUIREMENTS) —

1951 It was found that 22, or 100 percent of the colleges oﬁcrmg a graduate degree,
required that the student have.an undergraduate major in physical education,
or make tp specific required undergraduate physxcal education courses. All
22 eolleges required the physical educatgon major students to fulfill general
college admiSsion requirements. An evaluation of ifidividual transcripes for
«¥ admissiont was required by all of tht\-collegcs Nineteen of the 22 colleges
required 45 term hours for a master’s dcgrce, while two required 48»and one., .
™, required 42. : %
Of the five colleges that offered the.doctor of education degree, three required
135 term hours and two required no specxﬁc number of term hours. In these
_ two colleges, sevaluation of the candidate’s transaript and teaching experi-
" ente was made to determine the number of term hours to be required. Three
institutions offered the doctor of philosophy degree in physical education. All
three required 135 term hours.
Four of the 22 colleges required approval by the physi
ment at the end of the first term and approval of the
school and director of physical educationi for admission t
degree. Six institutions required only
department at the end of the first te
apprma] of the dean of the grad
ion.

graduate candidacy
¢ approval of the
. Twelve of the 22
te school and the

physical educati
colleges required
director of physical e
The term hours required
. of the five colleges granting doctor’s degrees t
term hours of credit given; one, 15 hours;,and t
1955 Between 1951 and 1955, 11 colleges added a
education. All of the 26 colleges offering a grad
tion required that the candidate have an unde
education and also mieet general admission requirements.
few changes in admission requirements. Seventy five percent o
made no changes. Twenty-three of the 26 colleges made no changes
ber of semester of termghours required for graduation.
1963 At the present time about half of the co vded in the study
graduate degree. Thirty-five colleges offer a master's degr
a doctoral degree. In the Southwest District, 20 of the 34 colleges offer a
mastbr's degree and five offer a doctoral degree. Two dropped the master’s
program and one dropped its doctoral program between 1955 and 1963.
All of the colleges offering a graduate degree require the candidate to have ~
an undergraduate major in physical education, and to meet general college
admission requirement. There were very few changes in admission require-
ments in the 90 colleges. Only seven of the 90 colleges made changes in the
number of semester hours required for a graduate degree.

o A

ree, no term hours, .

aduate dcgrce in physical
te degree in physxca] educa-
degree in physical

-~

+

CURRICULUM

1951 Term hour offerings in spesial physical education areas primarily for grad: ~
\ ) uate students ranged from 12 to 120. Only three colleges offered more than
\ 50 term hours and only 11 offered more than 25 term hours, including the
master’s thesis and doctoral dissertation. Only one of the 22 colleges ‘offered
more than nine term hours in each of the special physical education areas
. (history and philosophy, research and evaluation, corrccti}c,physical edlica-
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tion, physiological science, child growth and development, organization,
administration, supervision and program, aesthetic phases, master's thesis, and
doctor’s thesis) . A second college offered more than nine term hours in five
special physical education areas. Only ten of the 22 collgges had two or more
special physical education areas with nine or more hours in graduate
offerings primarily for graduate students. Four colleges had no special physical
education area offering nine or more term hours. .,

1955  There were very few changes or additions in curricular offerings between
1951 and 1955. Only eight colleges added or deleted a graduate course.

1963  Eightysix graduate courses were added to the curriculum in the 43 colleges
offering a graduate degree, There seems to be a trend toward requiring more
courses in the areas of physiological science, and of organization, administra-

1, - > ’
, tion and program. Y >
STAFF (RANK, NUMBER, DEGREE)

1951  In the 22 colleges granting a graduate degree, the rank of associate professor
was represented most often on the graduate staff.

‘The largest number of teachers on the graduate staff for any college was 12,
and the smallest number two. Fifteen of the 22 colleges had fewer than five
teachers on their physical education graduate staff.

In the 22 colleges there were 50 graduate staff members who had a doctor’s
degree, 50 who had a master’s degree, and four who had only a baccalaureate
degree. Only four of the 22 colleges did not have a staff member with a
doctoral degree. One college had twelve and another had eight staff members
with this degree. ‘

The 22 colleges granting a graduate degree in physical education had a total
of 99 staff members. All but four of these faculty members had taught in the
elementary or secondary schools. .

1955 In the 26 colleges, 22 staff members were added to the graduate faculty. Of

h these, 18 were added in the 16 colleges of the Southwest District.

1963  In the 43 colleges offering graduate study in physical education, 27 added at
least one staff member to their graduate faculty. Twenty-five members in nine
colleges of the Central District were added to the graduate faculty, while only
three staff members were added to the faculties in the Northwest District.

Generalizations

It is generally recognized by authorities in the field of higher education that the
greater the degree of independence of an academic unit in planning curricula, courses,
etc,, the better the opportunity for high grade professional preparation. The divisional
plan, which affords this independence, is replacing the departmental plan in ‘many
colleges. This trend is particularly noticeable in the state colleges of California.

The quality of professional preparation in the three districts has been greatly
improv‘cd. More courses in liberal arts and basic physiological sciences are required,
and fewer courses are required in the nonacademic type of offerings.

In the colleges studied, there has been an increase in the number of physical educa-
tion staff members granted academic rank. Since colleges and universities have recently
placed more emphasis on higher academic degrees, approximately 50 percent of the
physical education faculty in the colleges earned a master's or doctor's degree between
1951 and -1963. - ’ .

Numerous new buildings and facilities have been added to the campuses. Eleven
of the 90 colleges built complete new physical education plants (gymnasium, swim-
ming pool, locker rooms, utility fields, .tennis courts, etc.) and 30 additional colleges

.
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¢ A
built new gymnasiums and locker rooms. This would seem to indicate that physical
education is advancing and developing at an equal rate with other’subject areas.
Between 1951 and 1963 the number of colleges offering a graduate degree was
doubled, and there was a 40 percent increase in colleges offering a doctor’s degree.
Because of the state requirements and higher standards, there is increased demand

that colleges offering the professional ‘major in physical education add a graduate ~

degree.

There is a wide, range in the quality of professional preparation. Many of the state
universities, state colleges, and large private universities have excellent programs and
some of the small¢r private colleges have outstanding programs. However, about 30-
percent of the colleges studied would fall far below the recommended standards-of
the recent Professional Preparation Conference. If these colleges intend to continue
to offer a professional major in physical education it would benefit the profession if
steps were taken to meet at least the minimum requirements of the Professional
Preparation Conference. o

v
”

RELATIONSHIP BETWEEN WRITTEN TEST SCORES
AND PERFORMANCE SKILL IN SPORTS'

P

DONALD R: CASADY

State University of Iowa

o

Over a period of years seveial instructors who have taught classes in the Physical
Education Skills Program for Men at the State University of Iowa have commented
that frequently the students who are the top performers in a sports class score low
on the written test ini that sport, on the other hand the *students who are poor or

, mediocre performers in the sport often achieve a high score on the written test. «

The purpose of this study was to determine if, for male college students, a relation-
ship exists between the level of performance skill in sports taught in a required pro-
gram of physical education, and knowledge of the sports as revealed by scores achieved
on written tests.

SUBJECTS

Subjects were 2,642 college students at the State University of Towa, &nrolled 1n 160
sports classes in the Physical Education Skills Program or elective physical education
courses Approximately 95 percent of the:students were enrolled in the required
program of physical education and approximately 5 percent of the students were
-enrolled in elective physical education. More than 90 percent of th&students were
_freshmen.

Data were collected for 22 different sports classes. The number of subjects from
which data were obtained ranged from five students enrolled in an Advanced Golf
class to 47 students enrolled in an Elementary Volleyball class. The mean number of
subjects enrolled in each class was 16.5 students. The smallest number of classes in a
sport for which data were obtained was four, and the largest number of classes was 15.

1Tables may be obtained from the author. g
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SPORTS CLASSES d :

The bulk of the data was collected in sports classes taught during the second
semester of the 1962-63 school year and during the first half of the first semester of
the 1963-64 school year. However, data was also collected during the 1960-61 and the
1961-62 school year [dgNour of the sports classes. .

The sports classes tMight in the Physical Education Skills Program meet twice a
week for one half of the semester—about 14 class periods. For those sports classes in

hich the students dressed in a gym uniform, the class meeting period lasted for 30
.min., for other classes in which the students did not wear special clothing, the meeting
period was for 50 min. The students were permitted to elect the six sports classes in
whuch they received instruction while satisfying the requirement in physioul education
skills. However, in making their selections they were strongly urged to include the
following groupings. three carry-over type of sports, one team sport, and one water
sport. The students were advised that elementary sports classes were offered primarily
for students with litde or no skill or experience in that sport. The sports
tors were insttucted to direct students who were skilled in a sport not ¢
elementary level class.

N During the first sports class meeting of the semester the stud
verbally and 1n an information booklet that the following grad
employed for sports classes: _.

were informed
procedure was

Your grade for participation in a sports-activity class is determin from a consideration
of the following factors: :
1. Your ability, as measured by performance tests or other evaluation devices such as
tournaments Or instructor’s ratings, to execute and integrate the fundamental skills of the
Sport. f N
2. Your score on written fests covering the rules, etiquette, history, playing area,
. equipment, and the strategy of the sport.
‘ 3. Your efforts to acquire skill in the sport (subjective evaluation by your instructor).

| The grade received by the student in his sports class was computed, m the students’
. grade point average and the chit granted was counted toward the B.A. degree.

\ © RATERS

The instructors teaching sports classes in the physica), education skills program had
a munimum of three years of full-fime teaching experience. With very few exceptions,
the instructors had taught the sport classes from which data were obtained at least
five tumes. Of the classes from which data were obtained, about 25 percent were taught
by full-time staf members who had been employed in the department of physical
education for men for from two to more than twenty years, and about 75 percent
were taught by graduate teaching assistants who had been teaching in the program
for from one to three years and who had two to eight years of full time teaching
experience before being appointed as graduate teaching assistants at the State Univer-
sity of Iowa.

4

RATING OF PERFORMANCE SKILL

In order to obtain a rating of the performance skill of the students enrolled in the |
sports class, the instructor of the sports class was requested to rank the students on
their performance of the skills of the sport. The instructors were given the following
directions for ranking the students:

Consider all of the physical skills that are involved in a complete performance of the
skills that comprise this sport. Consider the relative value of each skill and consider the
effectiveness with which the student integrates and utilizes these skills. On this basis, rank
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as number I the student whom you consider to be the most skilled in this class. Rank as
number 2 the student whom you consider to be the second gost skilled, and continue this
proccdurc until you have ranked last the student whoni you consider to be the least skilled
in this class. | ¢

The instructors were told that if they could not distinguish between. the skill per |
formance levels of the students they should assign the same ranking to more than,one |
student. ‘

. »

. .
SPORTS WRITTEN\TESTS

|

|

With the excepijon of the test in Red Cross Senior Life Saving, the written test |

given to the studends enrolled in a sport class consisted of approximately 50 questions !

of the multiplcdloic type. For each sport, the written test was constructed on the

"basis of a test blueprint in which the percentage of questions pertaining to the various ‘

areas of knowledge of \hc sport were listed. questions were constructed to fit the |

specifications of the blueprint. When applicable, the following areas of a sport were i

included in the written tests. history, rules, equipment, playing area, offensive strategy, ‘

defensive strategy, team fprmations, mechanical principles underlying the fundamental

skills, and the method of executing and integrating the fundamental skills of the

sport. The questions and tests were, to the best of the instructors’ and this writer's

ability, constructed according to the prmcxples recommended by authorities in the

field of test construction. N 1
The written tests were answered by the studcnts on regular IBM answer sheets and |

the answer sheets were hand scored by the instructor of each class. Since 1958 the -

written tests and answer sheets for the sports classes have been item- -analyzed by the |

University Examination Service and the tests and test items were periodically revised |

on the basis of the information reported by the University Examination Service. |
The informatipn and knowledge represented by the question in the written test ~ ‘

were such that the student was requiréd tg study both the appropriate chapter of the |

rcquired textbook and other references extensively in order to score high on the test.

The instructors of the sports classes did not lecture on some of the areas included in

the written tests during their classes.

, The writien tests for sports classes were designed to be of sufficient difficulty to

spread the.scores obtained by the class members. For most of the written tests the

mean score was located in the range of 3236 correct answers, and the number of

correct answers ranged from approximately 20 to the low 40's. °

\ ' .
SCHEDULE FOR COLLECTING DATA h

The sports class instructors were directed to rank the students on their perfofmance
of the skills of the sport classes at the penultimate class meeting. The instructors
were then directed to record this information on their grade sheets before administer-
ing the written test durmg the last class meeting, and to record the written test scorg
of each student on the"Class grade sheet which was to be given to the office secretary
within three days following the written test period. Those students who had incom-
plete work or who failed to take the written test within three days of the regular date
were climinated as subjects for this study.

“ An

Antlysis of Data

In ofder to eliminate unequal class size as a variable in the ranking of the perform-
ance skill of the students in each class, the class rank for each subject was converted
into a percentile rank, which was computcd to the nearest whole aumber.

The reliabilities of the scores on the written tests were compu{l d by personnel at
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University Examination Service (Jhg used the Amgoff revision of the Kudcr-Ri&mgd-
son 8§ formula. v
The coefficients of reliability for the written tests ranged from .49 to .81, with most
. of the r’s being between .60 and .80. However, coeficients of reliability were not 2
available for seven of the sports written tests.
Through the use of a SCM Marchant’ Dedi magic Calculator, zero-order r's were
obtained by the macNine method of computing product moment coefficients of correla-
tion. Since only one instructor ranked the sports performance skills of the subjects in
each lass, the reliability of the rankings was not computed. The procedure of using
a single rater was fullowed since this duplicatéd the usual instructional situation in
which thé students normally are evaliated only by their class instructor.
Results ’ \
For each of the 22 sports, the number of subjects and classes on which correlation
coefficients were computed, the coefficients of correlation between written test scores
and rankings of performance skills, and the level of significance of the computed
coefhicients of correlation are shown in Table 1.
The 22 sports classes were categorized into one of three categories—individual sports,
duul sports, and team sports—and coefficients of correlation were computcj.fbff:voeen
tHe combined written test scores and the rankings of performance skill. Thé coefficients

of correlation obtained were as follows: g .
b
Sport . N of Subjects N of Classes r P
Individual Sports (13 sports) 1418 96 188 . 01
Dual Sports (5 sports)” 743 . 39 . .160 01
, + Team Sports (4 sports) 481 25 203 01

t
Discussion and Conclusion

The findings of this study indicate that a small, positive relationship appears to
exist between the scores achieved by male collége”students on written tests covering
the areas of knowledge commonly contained in sports instructional books and their
ability to perform the skills of the sports. While this relationship is stausucally
significant, it is too small to be of much vatue for predicting performunce in one
,variable oh the basis of performance in the other variable.

The low relationship between written test score and pcrform'ancc skill appurently
indicates that, if knowledge of the sport is one of the objectives of a college instruc-
tional program in physical education, the students should be specifically evaluated
and graded on their knowledge of the sport, since this apparently cannot be predicted
on the basis of their skill performance ability. ¥t appeafs that some students may
undersgand what skills .md knowledges are needed to perform successfully in a sport
but lack the physml qualities to utilize this knowledge and understanding successfully.

3

Recom mendahons

It is recommcnded that studies Similar to the prescnt one bLe conducted with the
following quulifications. (a) the contents of the sports written tests should include
jonly questions related to the performance of the skills and the strategy of the sports,

(b) outside readings should not be assigned to the students but instead the areas and
information covered in the written tests should be presented verbally by the instructor
during the class meetings, and (¢) written sports tests.and rankings of performance .
skill for which high reliabilities have been demonstrated should bf: utilized.

14
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INTERCOLLEGIATE ATHLETICS FROM THE
NAIA VIEWPOINT

W,

. P e : A. O. DUER

National Association for Intercollegiate Athletics

We are living in an age of crisis. Perhaps this is the single most distinguishing
characteristic of our time The international conflict between freedom and slavery
affects the lives of people over the entire world. Never in the history of man hag a
single conflict of idealogies so involved all the world's nauons. The buifding of e
“wall” to separate peoples within a city, the constant cold war which 1s likely 1o b
into a hot war at any moment in any of a dozen world areas, the installation of a
“bot {ine” between Moscow and Washington to avoid the acadental self-destruction
of mankind, and the building of an armed camp in Cuba, a country hterally on our
doorsteps—all these and many other psychological pressures make this particular ume
in history a critieal period in our lives, not only in this country but also for all -peoples
throughout the world. g

Never since the War Between thé States have social conditions in our country been
so tense and critical A similar state of social tension exists throughout much of our
world. Relationships which have existed betwgen people for gengrations are being
challenged to the extent that actual physical force and violence s generated 1n answer
to the emotional conflict with the traditions of.our world.

One of the great historic novels dealing with the French Revolution began with
these \words* "“These are the best of times and the worst of umes.” This statement
might be accurately used to describe our times. ‘é ’

We have (a) the highest standard of living ever dreamed of by man. (b) a
tremendous increase in leisure time, and (¢) scientific developn#nts never dreamed
of which have become common to our age Yet never has the average man been under
such constant pressure in seeking some answer in his search for purposeful living. It
somietimes appears our society will disintegrate under 36 pressures of a life, which
inpegives:

® Fear of atomic war At the time of the Cuban crisis this fear reached a peak of reality

® Divorce rates which increase year by vear. o : 4

® The rapid increase of mental and physical illnesses. Approximately 20 muilion people

are in mental institutions, one in évery four Americans will be hospitalized during this
year. »

® Race tensions and prejudice which are at an all time high, not just in Amenca but

throughout the world. "Africa for Africans,” “Yankee. go home,” only, serve to indicate
the universality &f this problem which is so crucial in our own land.

® Crime which fills our daily papers—not just juvenile definquency. but adult delinquency

as well. which is really the heart of the matter. '

/d

Recently an org}rﬁzation doing a survey on juvenile problems called 50 homes to sec
if they knew wherg their children were. In four of five cases they found the children
home-with a-bmlg sitter who did not know where the parents were.
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;.>g, Changing World

I well remember a course I had at Clumbia University in my undergraduate days
under one of the greatest teachers of all umes, Dr. Willam Heard Kilpatrick. The
theme of this course was “Building a good Lfe in the mudst of constant change.”
Change 1s not new, nor are internal and internauonal crises, however, the effect of
these constant crises upon the indiydual have been magnified to cause a serious
weakening of our idealism, and the moral and ethical strength of our society This
breakdown 1n our national integrity and purpose 15 being noted by leaders in all
arcas of our nation. - ’

A free soaety cannot be maintained by sharpness of political acumen or by power
of atomic bombs, but 15 directly dependent upon the strength of our nauonal charac
ter, which 1s in turn dependent upon a atizenry dedicated to the hugh ideals of
freedom and jusuce. Dedication tv common ideals, when supported by the highest
moral character within our leadership and citizenry, gives strength and unity to the
famuly, community, or nation Our way of Life is directly dependent upon our ability
to%nsull the highesy ethical and moral excellence in our youth—for they will be the
leaders and citizens pf tomorrow. If we fail in this challenge, we will surely lose the
wisdom and dedicagion to our ideals necessary to our survival This, we believe, is
the greatest challenfe of our time. The hustory of nation$ clearly indicates they rise
or fall, not bv forcd of arms, but by inner decay from the loss of ethical and moral

strength
The Significance and Responsibility of Athletics

Let us examine our modern athletic trends to determune whether we ate fulfilling

& our responsibility in insulling the highest ethical and moral character in our youth.

No one can doubt that sports have an unprecedented influence in our society, both
in partiapation and 1n the interest of the general public. Ex President Hoover, in a
public statement a few years ago, said that athletics were second only to religion as
a force for instilling democratic jdeals in our youth. J. Edgar Hoover has stated many
umes that athleucs are the finest experience for insulling sufficient character and
idealism in our youth in order to combat the nsing tide of delinquency and crime
However, he added that if sports competition is to do this, it must emphasize high
ethical practices and ideals.

I remember a bnef quotation which stresses this point, “"Greeting his pupils, the
master asked, 'What will you learn of me? and the reply came, ‘How shall we care
for our bodiesi How shall we rear our children? How shall we live together? For what
ends shall we Ine? and the teacher pondered these thoughts and sorrow was in his
heart, for his own learning touched not these things ™

I believe we must reevaluate our athletic program to bring a change of emphasis
of values.

OVERFMPHASIS OF WINNI TO THF SACRIFICE OF MORF INMPORTANT VALLFS

The extreme emphasis ugon winning in today’s sports world threatens to crowd out
all other sound values. In oo manv instances the idea of winning at any cost and
breaches of cthical pratticestare excused 1f the individual or team is a "winner.”

ortunatels, intercollegiatd sports stll present a positive influence on both those
who parucipate and spectators who become emotionally involved. However. this is
largely due to the chance leadership of an individual coach or administrator, rather
than to a planned emphasis given to this area through athletics as a whole.
- Under the pressurc to win, high skill becomes the prime requisite expected of an
athlete and serious breaches of ethical practice or academic sufficiency are likely to be
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handled with greater sympathy if the athlete is a star. Seldom do we hear such words
as “sportsmanship” and “fair play” in today's athletic world. In fact, the coach is
likely to mention the term sportsmanship only when he has had a losing season by
saying, “This year we are teaching character.” » _

It is natural and wholesome that the athlete should go all-out to win every contest
he enters. In fact I would be worried about a boy who would not do so. It 1s also
natural that the coach should gear his program to winning. This 1s concomitant to
being a good coach. However, if the coach, the athletc director, or the college pres:-
dent classifies winning as the most important measure of success, we haye lost our way
in the emphasis of values . .

JUDGING SUCCESS OF THE PROGRAM ON COMMERCIAL-PUBLIGITY VALUES

* A Frenchman once said, “The three Gods of America are money, power, and fame.
Americans call this ‘success' " We believe this emphasis upon money and things has
a direct bearing on our loss of ethical and moral strength and 1s a major factor in
the misdirection of the emphasis from sound values in athletics.

One of the truisms of life is that the most difficult thing for us to adjust to success-
fully is an overabundance of success in any fofm. Financial success seems especaally
damaging to the human_personality and the attempt to keep a balance of values.

We believe that the maintenance of a broad and sound program should in no way
be limited to the gate receipt income. We recommend to our college presidents that
they take the same responsibility for financing a sound athletic program as they do
for financing a sound science program.

We beliese it is good that intercollegiate athletics have sufficient appeal to the
public to have a potential for good public relations and publicity. Howeser, policies
guiding the program should not in any.way be geared to the use of athletcs for
publicity in other than the normal channels and in publiazing values which have
sound educational significances. . '

Because of our convictions about these emphases we are, at this time, instituting a
program on the influence of the “Conduct of Intercollegiate Athletics” on all areas
of the athletic program This program will give emphasis to such matters of conduct
as:

¢ Conduct of coach on bench

® Treatment of officials

® Crowd tonduct

¢ Visiting teams treatment

® Faculty-student bodv conduct.

PROFESSION AL SPORTS INFLL ENCE ON INTERCOLLEGIATF SPORTS

We are all conscious of the tremendous surge of professional sports in America.
Apparently every community of any size will soon have at least one professional sports
team and our metropolitan cities now have as many as three or four.

v It is ot my purpose here to debate the merits of professional sports. I am con-
cerned, however, with the growing influence they are exerung on all levels of our
amateur, and more especially our cd‘ucationally centered, sports programs. We who
.have the responsibility for intercollegiatc sports are in danger of gearing our programs
to serve the needs of professidnal sports.

Professional sports is a business and makes no pretense of fulfiling the role which
interscholastic and intercollegiate sports must support in order to justify their accept-
ance as a part of the educational program. The history of sports clearly indicates that
when a society becomes eatremely commercial with a high-level economy, professional
sports become most attractive. The history of nations also proves that a soaety which
becomes saturated with professional sports, at the expense of the amateur spint and
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the personal Qualiues which are necessary to support a strong amateur program, is in
danger of losing the basic ideals necessary to the support of a free sodety.

It is unfortunate that professional sports are able to use the existing tremendous
interest 1n interscholastic and intercollegate sports 19 support their programs. Many
are not aware that the aims of professional and amateur sports are so diametrically
opposed in their contributions to our society as to be in almost direct conflict.

The responsibility for maintaining our intercollegiate program on a sound philo-
sophical and educational basis lies with the leaders of our program. We must be aware
of, the confuct in philosophy and build our program on sound educational values,
rather than permit the influence of professional sports to guide our thinking.

® It as natural that many highly skilled athletes from our program will go to the profes
. sional ranks. However, we must not be organuzed so that our athletes will be encouraged

to enter professional sports as a natural end to our athletic program. regardless of
their chosen life work. -

® We must be more energetic in promoung the spinit and the practices which are so
smportant to the leadership and atizenship of our nation. In this regard, we fear
professional sports are seriously affecing the total amateur sports climate to the detri
ment of development of the ideals necessary to a strong and unified purpose.

® We cannut compeie—nor should we—with professional sports in our appeal for gate
receipts and publiaty. We fear that intercollegiate athletics are in danger of being
driven even farther into a position where our programs will become a commerdal and |
promotional adjunct separate from other areas of the educational program.

Perhaps 1t is nane to expect to change the commonly accepted definitions of
success, which are all too often "winning” and “commercial success.” Naive or not,
certainly it is reasonable to state that winning and commercial success must be
relegated to a secondary role in the pattern of aims for the sincere college which
wishes to present 4 wellrounded, balanced program of studies both in the classroom
and on the playing field. The primary aim, and thus the major emphasis, must again
be on ensuring that resalts are achieved 1n the instilling of character, moral and
ethical habits and ways of thinking, team spirit, indrvidual and team courage, and the
bulding of total fitness which will transfer into after<ollege living as a force in
building citizenship and leadership with the courage of strong convictions.

Surely these consideratons overshadow such shallow aims as all victorious seasons,
even larger and more expensive athletic programs, huge stadiums and field houses
which force more emphasis in order to pay for them, and the other aspects of an
outgrown and out-of-balance program not in heeping with the other functions of the
institution. We fail in our obligations as educators and as leaders of young people if
we fail to recognize this.

In order to achueve this balanced, healthy status, the NAIA has committed itself to
the promotion of these guides: '

1. Athleucs must be a normal part of the total educational program of the institu
tion and subject to the same educational standards. Its primary aim must be the
education of parucipants and not the building of championships.

2. Insutuuons should participate with others of like size and educational philos-
ophy of athletics.

3. Coaches should be selected with emphasis upon their moral character and not
primarily upon their ability to build winning teams.

4, A welldeveloped set of aims and objectives must be developed within the-
insutution for guidance of the athletic program which is consistent with the aims
of the institution.

5. Insutuuons ghould determine a broad, sound educational program of athleticy
. and the selection and maintenance of sports should not be determined by gate rectipts

alone. Athleucs should be a part of the regular budget of the institution.
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6. Institutions should make their programs as broad as possible in order to serve
the greatest number, rather than limiting the program to the benefit of a few already-
skilled athletes.

7. Intercollegiate athletics should be coordinated with an active intramural program
and, if within the aims of the institution, a sound physical educational program.

8. The program must have the full support of the administration of the college
and the regular curriculum committee who are responsible for determuning and
guiding policies and judging results. -

9. Scheduling of games must be well controlled.

10. Publicity must not be the primary goal of the program, but worthwhile public
relations is a natural and worthy outcome of a sound athletic program.

11. A careful study must be made of the level of subsidy to athletes to insure:

a. That it is consistent with the total educational program of the institution
and assures the aims of that program.

b, That it serves the purpost of containing the athletic program within the
educational family of the institution and gives normal aid to the individual
consistent with that of other areas of the educational program. .

¢ That all subsidies or aid must be administered through the regular channels
determined by the instijution to administer all phases of the education
program. ] ' ~.. ... °

d. That extreme care be taken to avoid the acceptance of financial aid from
special groups which by reason of their subsidy attempt to exert undue
influence upon any phase of the administration of the intercollegrate sports

program. .
12. ‘While it is natural that skilled athletes will enter professional athletcs, cﬁ
" should be taken to insure that the intercollegiate program does not permit this to be
their major aim. .
It appears to us that these are the areas which must.be considered in best serving
the aims of a return to programs which hold not only athletic and oon}peu't.ivc values
but also sound educational values, ' \

//

Vs

INTERCOLLEGIATE ATHLETICS FROM THE -
. NCAA VIEWPOINT

'G. L. HERMANCE
Rice Unfversity

" Records of the historical events of colleges and universities in the United States are
filled with problems which arose when college students, particularly men, engaged 1n
various forms of socalled diversions, entertainment, amusement, or recreation. These
student activities created situations which had to be taken into account; when trying
to bring abouf* semblance of cooperation and harmony between the administra-
tion, faculty, a ¢ students attending the colleges. Many of the diversion interests
of students of the past have met with reasonably successful solutions, but others are
unsolved, and the changing times are creating many new ones.

Students of the early college era were fundamentally the same as students of today.
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Both have the same needs and desires in respect to physical well being and the urge

to express themselves through muscular activiues involving speed, strength, endurance,

coordination, and skill of bodily movement. Both have the same needs and desires in

respect to mental attainment by achieving success and probing for usable knowledge

and understanding. Both have the same need for social competency and satisfaction

with self and with one's associates, and for moral and ethical behavior which enable
Jonc to be respected and accepted by one’s peers.

The long-established needs of normal humans for vigorous physical activity, which
were for su many generations satisfied by the requirements of the physical struggle for
lLivelihood, can almost certainly best be sausfied through the fundamental physical
movements found in games and sports. Throughout the years college students have

TY¥qund the answer to their various needs in the form of participation in games and
sports,

The outcome of participation in sports without proper direction and suitable
control can be disastrous, just as the disasters would occur if there was no direction
and control in the field of literature, art, science, and engineering.

The questionable practices which developed in the college sports programs during
the latter part of the mineteenth century resulted in 13 colleges and universities
sending representatives to a meeting <alled by Chancell6#"MacCracken of New York
University 1n 1905 to study sports parricipation practices. This first meeting was
directed speaifically at control of the practices in football in an attempt to make the
game more suitable and safe for student participation. Out of this meeting emerged
the organization we now know as the National Collegiate Athletic Association and
the philosophy which has enabled intercollegiate sports to continue as a part of the
total educational curriculum in the American college and university.

From 1905 to 1963 the membership af the NCAA has risen from 13 colleges to 542

! colleges and universities. this shows steady continuous growth over 58 years There are

a number of reasons for colleges and universities seeking and maintaining member-

ship 1n the NCAA over the years. At times issues arise which seriously divide the

membership. Following careful study and evaluation of factors involved, solutions are

democratically negouated and the basic Philosophy, which is the bulwark of the

NCAA, emerges more clearly understood ‘and accepted as a basis of procedure for

4 the conduct of intercollegiate athletic programs as a part of the educational curricu-
lum. : -

The basis for so great an acceptance of the NCAA can be attributed to the nature
of the Associlttion wself. It is on the following points that colleges, and unisersities

seem to base their confidence. /

Basic Philosophy of the NCAA

At the first annual consention in 1907, Palmer Pierce, of the United States Military
Academy, made the following statement: .

The purpose of this Association is, as set forth in its Constitution, the regulation and
supervision of college athletics throughout the United States, in order that the athletic
acuviues 10 the colleges and universiies may be maintained on an ethical plane in keeping
with the dignity and the high purpose of education. All institutions enrolled as members
agree to take control of student athletic sport, so far as may be necessary, to maintain in
them 2 high standard of personal honor, eligibility, and fair play, and to remedy whatever
abuses may exist.

The above concept of the purpose of the NCAA has effectively permeated the study,

discussion, and action of representatives from the colleges and universities throughout

<Q the years. The annual reports of the vice presidents of the eight NCAA Districts, the
varous commattee studies and reports, and the round table discussions at which each

3
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representative may express his views on current topics and problems confronting the
membership, attest to strict adherance to the stated purposes.
. B -~ »

Organization and Administration of the NCAA . O

The NCAA is merely a plan for grouping together for formative action on common
problems confronting colleges and universities and for avoiding the break which
could occur between the academic endeavors of a student _and his athletic partictpa-
ton. These two are compatible only as long as both a.r(la?t in true perspective 1n
the education of youth. -

The organization of the NCAA entitles each member institution to one voting
delegate or representative to the annual national convention of the assocation. The
representatives are selected and appointed by their respective colleges. In most
instances they are familiar with the organization of the athletic programs of the
institution and are in agreement with ther' athletic philosophy subscribed to by the
administration and faculty. The representative is a prominent faculty member from
any one of the academic fields and he is generally committed to the idea that sports
participation has a respected plact in the educational experiences of college students.
Many of these men have represented their institutions over a lo;; period of time and
this has produced a stabilizing effect and mature and sound eadership.

Requiremer;ts for Members’ﬁp in the NCAA .

The requirements for membership in the NCAA specify that colleges and universi-
ties must meet certain standards and agree to conduct their athletic programs in
keeping with the policies adopted by the association. Notable among these require-
ments are the basic principles pertaining to:

® Institutional control and responsibility

® Sound academic standards (This usually means that they are accredited by the recog-

nized academic accrediting agency of the region) ‘

Amateurism of student participants
Limitation and control of financial aid to athletes
Controlled recruiting practices
Eligibility based on maintaining satisfactory progress toward graduation
Adherance to cthical conduct. .

There are other principles to which a college or university must subscribe before
“being accepted for membership, but the above will suffice to show the concern mem-
bers have to assure that the intercollegiate athletic programs will continue to be
carried on successfully within the framework of established practices.

Legislative Action Taken By the NCAA to Govern and Promote

. Intercollegiate Athletics

The items taken before the Association over years have been varied, but none
the less significant Their adoption, modification/ or rejection has charted the course
of intercollegiate athletics as we know them today. These items are subjected to
committee study and to round table discussion so that representatives to the annual
business meeting aré well informed about the arguments for and against the proposed
legislation before any action is taken. .

The breadth of items considered is illustrated in the partial list that follows:

Length of the training period, the practice sessién, and the playing season

The*Sanity Code" .
Spring training limitations . .
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Limitation on number of games Per season

Conditions under which NCAA College teams may participate in bowl games
“Red shirting” and maintaining satisfactory progress toward an academic degree
Establishing procedure for enforcement of infractions by member schools -
Limitation on recruiting practices, financial aid, and “try-outs”

Encroachment of professional recruitment into college ranks

Faculty status and tenure for college coaches

Limitations and controls on alumni funds and recruiting practices

Gambling practices and their effects

Television controls - N

Responsibility and contributions to youth fitness. (Use of existing physical education
programs vs. “special programs’) ’ .
Establishment of college championship tournaments -

National “Letter of Intent”

College entrance requirements for eligibility for athletic participation i

Reguiations for Olympic and International sports participation and the drive for a more
representative sports federation

-Foreign student eligibility

Adopuon of playing rules, approving championship performances or records, publication
and distribution of rule books.”

The topics Listed above have affected all college intercollegiate programg to some
degree. Many of these topics will appear again as a threat and will have to be
reevaluated and acted on in the light of the changing conditions of modern times

Recent ltems of Interest to NCAA Members

4
INCREASED COLLEGE ENROLLMENT AND HIGHER ENTRANCE REQUIREMENTS

There are indications that by 1970 college enrollment will be up almost 50 percent
over the figure for 1960. With increased enrollment will come a more selective plan of
admission. A number of member schools already have highly selective admission
standards and a number of conferences have plans or are studying proposals for
ingreasing entrance requirements. In the past several years the NCAA has conducted
round-table discussions on admission requirements and has appropriated funds for a
thorough study of this matter as it relates to the national scene.

Inceased college enrollment should mean that a greater number of students will
have to be provided with the opportunity for sports participation. Two years ago the
NCAA authorized its Committec on Youth Fitness to follow up on 2 study conducted
in 1956-57 on facilities, programs, and participation data of member colleges. The
compatifon of thre data obtained in 1956-57 with the data for 1961-62 was presented
to the convéntion delegation at the Japuary 8, 1964 NCAA business session. Although
the data showed an increase or imprdwement in all areas, it did not reflect the per-
centage improvement that should hag occurred. The data clearly indicates that our
college physical education, intramuralf and intercollegiate programs are not expanding
rapidly enough to accommodate thefincreasing college enrollments. .

NATIONAL LETTER OF INTENT .
Recruiting of college athletes has been troublésome from the beginning of inter

. collegiate athletics. Many undesirable situations have developd and have been

legislated against, but new approaches to recruiting practices seem to occur regularly.
Those who are advocating the use of the so-called “Letter of Intent” do not believe
that 1¢ 15 perfect or that it will solve all the recruiting problems, but do believe that

1t will help alleviate some of the t objectionable practices now in existance in
recruiting athletes. ~ -
[ *
i
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Several athletic conferences currently employ the “Letter of Intent” and inter.
conference agreements exist between schools of several conferences. The adoption of
the “Letter of Intent” would not mean that a school would have to use it in the
recruiting of their student athletes, but its adoption,would probably mean that ail
member institutions would have to enforce the nonparticipation clause regarding
students whof transfer to their college after previously signing the “Letter of Intent”
with another member school.
As is the case with the adoption of most regulations, some injustices will occur,}&
approval or rejection should be determined on the basis of what is best for the
student, for education, and for intercollegiate athletits.

'

TELEVISION PLAN -

The rapid spread of television coverage of athletic events through®But the country
caused considerable concern for all but a few of those charged with the ponsibility
of conducting the intercollegiaté athletic programs. It soon became pparent that
some controls had to be administered.

No equitable plah for television coverage has been formulated to date which would
protect or benefit all colleges. The NCAA tnembers have had to settle for a control
plan which only in part eliminates television competition with small college games. At
the same time the plan distributes the revenue by limiting the number of times a
team may appear on television each season. Because of the unpredictable future of
television and its effects on college sports, the NCAA has adopted the policy of
negotiating and approving plans not to exceed two years at a time. The recently
negotiated television plan for the next two years calls for an income to the participat-
ing colleges of over $13 million.

-

' "NCAA Viewpoint

The contributions which intercollegiate sports offer college students are continually
being reappraised and reaffirmed. THis is equally true of the entire college curriculum.
This is as it should be and as long as those concerned in the reappraisal are dedicated
to their task and keep the welfare of the student and his place in society in focus, the
policies and practices permissible in intercollegiate athletics will be reasonably sotnd.,

There will always be difficult problems or situations, but the fact that the NCAA
membership represents small, medium, and large size institutions, private, denomina-
tional, state, and federal colleges, and universities and academies serves as a check and
balance system. The varied membership tends to eliminate extremes and to bring
about a moderation with which the majority are able to abide. The viewpoint of the
NCAA is the viewpoint of the majority. of the member colleges as expréssed through

 their representatives. :
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_EVALUATING THE COLLEGE
PHYSICAL EDUCATION PROGRAM

* ). . DELBERT OBERTEUFFER
‘ Ohio State University

There is nothing wrong with college physical education programs today that some
innovation, experimentation, and the realization that we are in charge of programs
in higher education will not cure. Perhaps to preserve our status at the college level
we may have to destroy a few sacred cows but that might be a good thing for physical
education everywhere. In general, programs prosper where staffs remain alert and are
seriously reexamining programs in order to keep them in step with the whole

. _advancing pattern of higher education.’

We get in trouble where we cannot prove our academic character is compatible
with the aims and prpgrams of our respective colleges. When we cannot support
physical education as a learning process in a worthwhile area of this culture, then
we are vulnerable not only to criticism but possibly to destruction.

But our contemporary problems can best be seen as a part of a larger context. Very
obviously the scramble for the educational dollar is of an intensity not seen since the
Great Depression. Gone are those nice relaxed days of twenty or thirty years ago when.
the enrollments were comfortable, the deans were unharassed by pressure groups, the
physical education programs was conveniently tolerated as a pretty good affair making
a nice contribution to the lives of the unhurried students as they eased their way
through the gentlé requirements. But no longer! Blame it on Sputnik, if you want to.
Blame it on Rickover or John Dewey or Professor Bestor. I don’t care, at the moment,
upon whom you blame it, but times, and things, have changed. Colleges are flooded
_with students. Where once we, in physical education, dealt with hundreds of people,
now we must build a program for thousands. At Ohjo State University, we will deal
with 9,000 ‘men and women within the foreseeable future. The University of Illinois
right now enrolls 10,000 in its basicrinstruction courses. ’

Today a savage battle is being fought over the educational dollar. Space is at a
premium. On some campuses intramural warfare is gojng on as departments struggle
not oply for dollars but, in some instances, fof their very existence. In some places
the mr between the humanities and the sciences is more spectacular than VE Day—

although perhaps with not as many Casualties. It is fascinating to watch the troops
of the new scienufic technologies storm the bastions of the wellentrenched dlassicists
and humanists—who, clever people as théy age, have been able to meet the onslaught
of “vocationalism” or “sciengism” w"tlﬁide‘lérdﬁcd positiops’ behind 30 or 45 hours
of required “general ¢ducation”! & 7 :

And we are caught upn the struggle. I suppose I have been on fifty campuses in
the last three years and wherever 1 go we, in physical education, have the same
problems. In many places we are in danger of losing our réquirement, or our pldy
fields, or our academic grading scheme, or our faculty rank or something! There is
trouble abounding, but it is gratifying to realize that we. are doing pretty well, in the
main, 1n the struggle for survival as our peers try to evolve a new pattern for higher
education for the age in which, we live. .

How. do we meet these local crises? How do we preserve the integrity of physical
education on a college campus? Surely there is no general formula or prescription to
be used everywheré. Eachegf our situations is unique and thus an evaluation with
recommendations can only be very gengral indeed. .

-~ . ]
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In my judgment the best way to prepare not only for our defense and survival but
also for enriched usefulness on our respective campuses is to find out where we are
vulnerable and clean up the situation, find out where we can make a more appropriate
contribution to the education of the college man (and woman) and then do it, all
the whilp taking an active interest ourselves as faculty members in the life and
of our institutions.
see if we.can suggest some of those spots of vulnerability and some of the
where we can make additional worthwhile contributions. Here are five.

1 We should examine our instructional programs and ruthlessly throw out any
activity which is more fitting for a junior high school boy than a college man. Out
would go volleyball, tumbling, softball, trampolining, boxing, and half a dozen others
and great would be the wailigg and gnashing of teeth from the staff devotees thereof!
But when we teach activities at the college level the lads have already had in junior
high school and have had every year since, any intelligent member of a college faculty
believes we should have our heads examined! When you are taught Boyle’s Law in
physics once you are supposed to know it and the best you can get in college on it is
a brief review in your freshman year. From then on it's college level physics. BRlack
Beauty is not taught much beyond the fourth grade but I've seen college men doing
the forward roll-which to some smart young scholar in chemistry on an NSF scholar-
ship must be a fascinating activity indeed! We simply have to get rid of outworn,
repetitive, high school stuff in college programs or we are going to bore our student
poptilation to distraction. We are vulnerable on this point of repetition and we might

. @ well face jt and clean out the college program of all such non-college activities.

2. We take too long to do what we are supposed to do. Now, if you want to teach
volleyball at the college level, go ahead and teach it, but give it about four weeks,
* combine it with something else, and get about five activities into the semester where
now we have only one. We waste too much time. Handball can be learned adequately
for further on-your-own participation in two months, canoeing in about two weeks.
We are not making champions in basic physical education. We are educating students
in skills and knowledge and understandings of the fascinating world of motor activity
and we have no time to spend idly refereeing a class tournament or chatting amiably
with a friend while the class practices what we taught them a month ago. -
If we have four semesters to use in a4 two-year program, the people should come ou
of it with some competence in twelve or sixteen activities—not four or six—and
nothing should have beén taught to them for which they were adequately prepared
in high school. -

@&$. And that quite naturally leads on to thq use of proficiency tests. Anything wrong
with these? Why are they not in more general use? They are standard equipment in
English programs, many of the sciences, and some languages. In our field George
Meylan used one at Columbia College before World War 1. Harry Scott put one in
at Oregon in 1921. What has become of them? Surely they are not too difficult to
devise. We are toying with one at Ohio State University for ouf 5,000 men and if
we do not get it in shape, we are going to be in some trouble. /There simply has to
be some usage made of devices whereby we can section our college men in terms of
need or ability rather than first come, first served. It is hard to convince our peers on
the academic boards that all entering college students are the same as far as their
physical education is concerned and that they all are to be treated alike when they
come to us. '

4. But what new activities should be included in ‘_thc college program? It is not
altogether a question Q\ew activities. Some of our old ones should be offered for

3
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the first time at an advanced level. Swimming, for example. How can we justify a
tollege course for beginning swimming? They can’t in algebra or English composition.
They have them, of course. Remedial mathematics is a rather common course—but
not for college credit. Couldn't we offer remedial courses in swimming, basketball (if
we must), tennis, and such, and then for credit offer only the advanced sections of
these?

Innovations, new sections, fiew format depend, of course, upon how far we are
advanced to date on our own campus. Certainly skiing, sailing, navigation, conserva-
tion, corecreational activities—anything done by these people now and in adult life
which presents itself as a respectable and reasonably Vlgorous and useful activity—
ought to be taught, or taught about. Fur,therm re we need sections or groups discuss-
ing problems inherent in our ﬁsldmgam g undcrstandmg of what physical education,
including its spectacalar’ oifspnyxg,-eom etitive athletics, is all about.

But there goes a sacred cow} rmagnnc a physical education class not out there getting
a workout! How can you teath about skiing. of navigation without snow or water.
. Well, the ski schools have heen doing the former for years and the Power Squadron
has had enormous, succ&s with the latter. Thcy meet the needs of the people.

5. And thcn there is thc matter of the intellectual content of our field. Some of us
have been hammering at ¢his for years. Read Robert L. Blackenbury's artide in our
own jointly sponsored nhagazine Quest. He insists that to survive we must ﬁnd.,,anql
illuminate our intellectual elements. Our literature is filled with this sort of admoni-
tion or entreaty. In an Amerf€an Academy of Physical Education lecture in 1958 the
splendid cducauonal philosopher H. Gordon Hullfish laid it on the line this way.

No activity of a schoo} 13 warranted that does not have cducative consequences for those

. to whom it is directed, og to state it differently, in which the infellectual component is not
central. This if as true in a_science classroom as it is on the playing field, when either
nvolves meaningless, rcpeuuvc acts, though its absence in the former may not be equally
obvious. Classroom teachers mdy “call the signals” as readily as playing field téachers
They are then equally, gmx;y of the exploitation of human material, of degrading the
educasive process. The fact is, of coyrse—and thts‘,u the point of my argument throughout—
that your field ;should either contribute, to tHe good life we aspire to haye or have no
place in the cdt\fcatton of.free man. But thi¢ conclusion. applies to all fields of knowledge.
All that we teach should libérate the individual from bifding custom and uncriticized

- habit and move him into the largcr tife of shared ifisight and understanding.
t

What does this mean? Ho.w do’ we lmplcment this? You bcgm by smashing up a
few more sacred cows. You begin. by, realizing thatssweat need net be the’ common
denominator of all physical cducatton classes. We can orgahize cxpcncnccs in discus-
sion, exploration, and self-evaluation. We can teach th;ough empathy and the
vicarious cxpcncncc We can deal with problems of consumér need, ethics, and con-
temporary organization. We can deal with an appreciation of sports not ordmanly
in the progra&Wc can help our students mtellcctuallzc the need for activity, intro-
duce them to exercise physiology, give them some basic kinesthetics, point out the

“why" of physical education as a basic element in the good life. There are a hundred
ways we can reveal the intellectual ingredient in the physical education experience.
We have ]ust scratched the surface and if we don't scratch deeper in the next ten years
we will be in real trouble.

rd

At the college level particularly, it is absolutely necessary that we illuminate the
intellectual factor in physical education. It is important that we strengthen our efforts
through any and every channel to develop in our students an understanding of
physxcal education and its contribution to the education and development of man.
Here is a trcmcndously significant problem and opportumty
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It has been said that we lie on the periphery of today's educational planning. But,
worse than that, we enjoy the sufferance of many in education for the wrong reasons.
Read Conant and you find he has not tht slightest conception of the educative
potential inherent in the physical education experienge. Neither does Martin Mayer,
or Fred Hechinger, or Admiral Rickover. Not a critic of education in recent years has
given us house room beyond our alleged contribution to the illusory and ephemeral
“physical fitness " We are clearly, in the minds of those critics,,and in the minds of
countless deans, presidents, and profcssors, custodians of the body which is supposed
to hopse a sound mind. We are thought of as highly paid exercise boys who are
brought to the campus to teach®games, produce sweat, and keep the campus brat
among students and faculty in trim to handle the truly important matters 7cduca- \ |

.
[y

tion.

What utter, complete, abysmal, and arrogant nonsense! Made even wors by some
of us—some of our own-who boot lick administraton by renouncing thex birthright
as educators and who seem to agree to the implication that we are m Iy ¥ic Tanneys

or Bonnie Pruddens with advanced degrees! No wonder physical eddcation is in
trouble on some campuses! We ought to be—and we should remain i trouble until
we can pick ourselves up by the nape of the neck and shake ourselves until our teeth
rattle or until we understand what physical education is and what value 1t has inher- |
ently within it for the education of youth. If we would learn to talk in terms of self- ‘
discovery, status achievement, prevention of delinquency, formation of ethical values, }
ego-involvement, and other concepts as fluently as we now talk of isometrics, Kraus-
Weber, and dynamometers we would be better off. .

Why ¢an’t we? I know why ‘we can’t. It is because too many of us do not see or
believe in these kinds of contributions from our program and are more comfortable
measuring strength and half mile runs. And thus we short-change a field which, based
as it is on motor activity—exercise, if you will—is, like the Compleat Angler, within
striking distance of being the compleat education. Rousseau saw this, so did Basedow,
Bode, and Williams and Nash and Hetherington. But I am perfectly convinced from
personal observation and from some of the stuff I read in our journals that the hard-
nosed drill master who sees, when he looks, not a student, but a body; and who
realizes that these bodies are his to insult, abuse, strengthen, and toughen in any way
he sees fit is enjoying tremendously this anti-intellectual body-building kick we are
now on. I am convinced that there are high school and college teachers today who
do not know the difference between physical training and physical education and
who are, perhaps, afraid to learn.

I am not suggesting that we alter college physical education just to please our
critics We will not get anywhere with that kind of boot-licking either. I am suggesting
that there is a lot more to the physical education experience.than many of ‘us have
discovered. Our arca of exploration is man—man himself—and we, among a few
'others in the life sciences, are strategically located in the van of those whose job it is

/to educate man abqut man.

Now the traditional academician has always been leery of this. He has wanted to
educate man about his world, his things, his environment, but he has had a feeling
that to turn the spotlight of investigation on man himse¥ had better be left only to
psychiatrists, medical people, and perhaps, in recent years, psychologists and social
anthropologists But these are all s@ispect, every one of them. Suspected of being a
little queer, and thus not academically respectable. Why? Because they study man
himself and the academic man is afraid to study himself. He feels better studying the
atom, or the caves of the Holy Land, or Beowulf. But when some gencticist comes
up with something about DNA and the predictability of sex, or “sothe one of us |
proposes that education in sport in relation, to our culture might be a good thing, the
long acac.ljmic nose begins to twitch and we are promptly put in our place.
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But we belong with that group that studies man. We offer man an opportunity to
study himself. We deal with the deep motivations of personality, with the yearnings
for status, with the bewilderments of youth as he seeks his identity, with his remorse,
and envy when he does not measure up to his hopes. We deal with movement in
both its ontogenetic and phylogenetic importance to man and his development. We
help him understand movement as conveyed through sport and dance—its relation to
his personal and cultural problems. These things are every bit as important as mus-
cular strength as productive affiliates of the physical education experience. Is there
anything wrong with seeking these understandings?

I know how much fun it is to win, the score board is an important evaluative
mechanism. It is nice to win 1n the Cotton Bowl—but the real scholar in our field is
the one who can give depth to the Cotton Bowl experience and, better still, direct that
experience, any experience from the field of motor activity, so that it becomes produc-
tively meaningful and constructive to human life.

I have the distinct imprcssnon/tb,u(\fewe do not start to take ourselves seriously in
these respects no one else wil) and the curtain will come down on college physical
education until a new generdtion of broadly-based scientists will have entered our
field and brought it back to life. To deal with student welfare is not enough—to
contribute to his understandigg of himself by educating him through motor activity
must be our compelling direchion. "'We haye a contribution to make to the college
education of men and women and we must bend every effort to find it. When and if
we do, we will not need to worry about our standing in the educational family of
worthwhile disciplines. Our position, the position of physical education, will be secure.

v
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“’ LIGHT OBSERVATIONS OF A RANK AMATEUR

WILLIS M. TATE
'\ Southern Methodist University
: : |

It is my function on this ‘program tograise some questions with you from the
vantage point of an outsider—concerniijg some of the confusion, misunderstanding,
lack of purpose, and conflicting voices in physical education and’, intercollegiate

_athletics. By provoking you, I may stimulate some excited and heated discussion
which in turn may motivate rationality and shed some light.

1 have entitled my remarks “Light Observations of a Rank Amateur.” 1 picked
these words very carefully. The word “rank” has two meanings which you know. One
has to do with putrid, spoiled, absolutely offensive. The other meaning of the word

, “rank” has to do with power or hierarchy, Since I am to be the’prototype of a
president, I will assume that second definition of the word, too. I would qualify as
both. It will frighten you a little to see how ignorant a man who is president of a
university caft be about your field, and you will say, *“This is our problem: beware
of ignorant fnen in power.” |

Now let’s {take the word "amateur.” I recognize that this is an emotionally laden
word for youy profession. The sports world is,torn asunder right now over the various
definitions of this word. I am pleased to see that some writers imply that the word
“amateur” is a sy for the word “gentleman,” but I suppose that the only way
irf which I can qualify is to assure you that none of my salary comes from.any of the
\ ,
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interoollegiate sports income. So, I guess I am an amateur. Another definition of that
word would be “2 babe in the woods,” as far as understanding the deep theory and
the philosophy of athletics and physical education is concerned.

Let me speak first of the background for some of the things I am éomg to say.

My idea of the purpose of a college gryuniversity experience, or a college campus,
is that it is organized to develop the po?gmial of each and every individual student.
We have a real problem in our tendency to think and plan in terms batches” of

students. Our real purpose is to find the individual and to develop hus poke}r:ual. and .
unity and to.

this means to develop a climate or an atmosphere 1n the university comm
provide a set of facilities that will be conducive to all sorts and types of growth. .am
on¥Who believes in the “whole student” appraach to education. I use this "whole
student” phrase with some redervation because 1t has becoe a cliché which immedi-
ately establishes me as old fashioned, but nevertheless ide . about the purposg of
higher education. T believe that the function of the college an HMIVETSItY 1S not to
develop only the intellect, but also the physical, social, and spirifual resources of the
postadolescent. One thing that I think psychosomatic medicine -has proved to us 1n
the modern day is dim an.individual is not a series of compartmentalized segments
and that growth and health depend upon_the mumd, emotions, physical fitness, social
adjustment, and spiritual competence, all for 3 very complex and bewildering world.
“‘Therefore you will ot hase to convince me of your belief, because I alsé believ®
that playgrounds, student unions, and 1iving centers are as im t in the toral
process of education as laboratories and dassrooms. Yet I do no w exactly how

“these facilities and the programs in which you are primanly interested are actually

translated into fulfilling the potential of individual students.
I yould like to give you my own personal testimony. I am a product of inter-
collegiate athletics_ I had the good fortune to parucipate in intercollegiate football,

.and was 2 participant in physical education from my early childhood. You wul under-

stand this readily when I tell you thag afy father was a YMCA secretary and that 1
do not remember the time when I was ot hanging around a gym somewhere or other.
So I am a product of these experiences. Something has happened to me because of
them, and I would not take anything in the world for the residue of value that they
have brought me. But how and why they helped, I am not sure. I'm lLike the blind
man in the New Testament who was given hg sight by Jegus. He was called before
the Sanhedrin, 2 group like this, and asked to tesufy. He gd, "I don't understand
what has happened to me. all I know 1s that I was blind, ¥ow I can sec. You smart
men figure it out * So I want to talk to you in terms of some pgfsonal experiences,
and maybe you can make some applications.

What 'did I learn?'[ think one of the most important things that 1 learned was to
upderstand and be at home in physical strain. 1 see many of my colleagues, friends,
and professional people’ on or off the campus who do not know how to cope with

. physical strain This js easy for me to understand because 1 am expenienced in jt.

ERI

/

However, this is not an automatic lesson. Each tume I find that I have recenved value
from this experience, I find that some of those who were exposed to the same process
do not have the same carryover that I do, and I now realize that three of my former
teammates are dead and two others are t‘:ompletely incapacitated physically because,
although at one time they had splendid bodies, they did not know what to do with
therd and did not know how to learn to be at home under physical strain. The
conclusion must be that there js not an automatic carry-over, but I thank the Lord
that Ithad this beginning and this background because it has been of great usefulness
to me.

Besides the advantage of physical stamina and knowing how to cope with physical
stress, I had inany wonderful experienggs and learned a great many lessogs an the field
of competition One of these js knovésg the thrill of the contest—] think something
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comes with learning how to find 4fthnill in competution We all know a good many
people who shy awav frum compehition. who will go to great lengths to keep from
having to compete. But there 15 a thrll in desiring to win against equal odds or
competition. and in the neced for quick and decisive thinking under pressure Thus,
the pressures of detisineness and quick decisions do not become morbid or terrible,
or make 4 martvr of me. Lut I have found that they are something to be exaited about
and ‘to enjoy.

Another of the important qualitiey AT ¢ Tu me as a result of these experiences
was-the ability to learn how to sn ack frum a defeat When the play is over, and
you'se beep scored on. vou do not haye tume to be morbid You have to pick vourself
up. brush sourself off, and get ready \to reccive the next play You haven’t time to
become sorry fof voursclf 1 have leagned that this 1s a ternific lesson that people
should know, particularls in this verv ¢omplex world in which we hive.

Of course. I was greatls enhanced b\\\the thnill and understanding of team play—
the dependence upon others. the delegation of responsibility, the sacrifice that.comes
for the good of the team I also lurncdlsomc great lessons about the disciphine of

. tramming and practice, something underst%o\d by verv few people in the stands who

have neser had anv expenience with intéreollegiate athletics What does it take to
make a great punter, or a great blocker. ok a great basketball player, or a fine track
man® Disciphine. practice. and self-demial go,into these accomphishments .
One of the greatest lessons s that vou have to live by the rules Out of bounds is
out of bounds Mavbe vou did not step out of\ bounds. but if the referee savs that you
were out vou would waste too much time trying to figure out why, and who pushed
you, and 1n protesting that vou didn’t mean to do it
Another thing which comes to mind as I trvto evaluate what this experienge has
meant to me, is that 1 learned that someumes | 15 necessary to take chances and to
make bold and venturesome plav that someumed you have to kick on the first lown
or to run with the ball on the fourth down, oy vou have to trv a play that the
opponent doesn't quite expect Thus is the gamble and thrill, of bold. advcnturous,
and exating plav. From msy experience came a great admiration for those who excel.
Perhaps | am an inborn hero wonhipper, but when. I meet 2 ¢hampion 1n ansthing,
who 15 the best 1n his field. this brings forth in me an emouonal flood of appreciation
as well admut that intercollegiate athletics has a carmover on every sort
of plav anft every vacant lot thuch football game, on people shooting at baskets in
the back#ard with a hoop on the garagc door. and on, other things that come from
tagious excitement and thrill of emulating the hero or the champion. I also
think that this has much to do with the very best that any school can produce, and,
while there are manv objccuuns and some very scrious problems about the non-
participants—the persons who take all thair athletics as observers—I think <hat there
1s gothing bad or dangerous in thair emotivnal ssmbolic identification witlt the people
who represent therr school ’
Another thing that I havc found—which mavbe you would not put on your list—
15 that intercolicgiate athletics present opportumties for magnammous action. Some
of the expericnces which I remember best and wluch made indelible impressions on
. me, even moresthan some of the scores of the games in which I plaved, were the
eatraordinary evidences of sportsmanship on the part of some of my opponents
Now all this does not lead to automatic value building We know that the desire
to win causes short cuts and cheating Wc know that defeat can Ml the spint and
then begin to cause ratonalization and scapegoating Being defeated does not auto-
. matically mean -that vou can learn to cope with 1t We know that tcam play can rob
a person of lus individuality and his sclf<hallenge We know that training and
disciphine can become an end in themsedves rather than a means to an end. We know
that lining by the rules can bring on legalistic behavior rather than a spirit of the law

~
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We know that heru worship can be corrupting, and that champions must be found
as a result of equgl opportunities for all and not be rigged or set up. We know that
this magnanimity comes from sports opportunities which can also be opportunities
for meanness or for dirty and unethical parucipation. How do we insure the good
residue of benefits? I don't know—I think this 15 your business. Sume of you will have
to think it through and perhaps comc up with some of the answers about how the
crystalizauon of these benefits in the hivesof the people who participate can be made
more than just haphazard ﬁ A

Now I want to mention some things W badly confuse me about your profession.
It is not up to me oréto ans other college adminustrator to work out the answers to
these questions, If you can't work out the answers and learn to be aruculate about
some of these Lﬂmgs, and give dircction and interpretation to what you are trying to
do, I do not know who will do 1t for you.

The first thing I am confused about 15 this business of “physical fitness.” I under-
stand from some that it 1s a myth. I am confused when I read reports from experts
in the field who. by the nature of their statements, leave me 1n a quandary as to the
true function of these programs in our academic communuty. For example, my col-
leagye on this program has stated flatly that physical fitness per se 1s a myth In sharp
contrast, the President’s Counail on Physical Freness states in ‘its policy guide for
physical education that "physical fitness 1s a basic objective of physical educauon.”
I had thought thas the President’s Council had contributed to awakening the Ameri-
can public to the need for a physical education program in our schools, but my
umpression recened a jolt when I read in the first issue of your new publication,
Quest, thefollowing statement by Dr. Oberteuffer-

1

Perhaps the academic eycbrow s raised at sport, and its badly named famly ehmal
educauion, because of the internally gencrated confusion relative to the discerned Jends of
its efforts This confusion is patently self destructive Right now the popular theme song
1s physical fitness This is the fourth ume in this century programs of physical education
have been captured by this popular theme and bent to fit its illusions A demigod comes
out of the southwest with eloquent credentials in folk-lore but with knowledge of neither
need nor know how and asks us all to exercise and sweat and thus save the nation, or at
least its youth. from devastation and desuctude Bludgeoned by a Presidenual plea for
physical fitness, we reluctantly test and exercise, gush up, pull and run-walk 600 yards,
thus chasing a biological end which not onlv has no relaton to the educative process but
which has a built in rejectson factor which dooms the program to failure in our kund of
society.

These are strong words and. for the ordinary layman who does not understand what
Dr. Oberteuffer is trung to sav, they leave, to sav the least, a strange impression.
Obviously, a careful reader would not take isolated statements out of context and
mmply that they represented the whole truth, but the average layman s likdly-to
become confused when such conflicting statements are given emphasis .

Dr. Douglas Fessenden, writing in, the March 1963 issue of the journal of the
Assocration for Superiision and Gurniculum Development, reported that he received
the following replies from school adminustrators to the question. "What do you see
as the main purpose served by your program of physical education?”

Our basic aym s to instill 2 sense of disaphine and respect for authorty
The only real justification for phisical education is to build strong and capable bodies.

We view our phisical education program as an instrument to be employed in the
devclopment of adequate, well-adjusted personalities

Fessendcn reports that he received such a variety of answers from school adminis-
trators to this question that it was difficult to idenufy a common program or denom:-
nator or even to make a pattern out of it.
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This nomenclature s confusing to us—physical educauon vs. physical training. A
required course of physical training is given on our University's freshman and sophe-
more levels. Thus 1s 2 very good program. But we also have one of the roughest and
most rigurous degree programs in the field of teaching teachers of physical education.
It is a very competent «nd highly respected academic degree, and yet we call some
of these advanced courses physical education just as we do physical traiming. It is
confusing to our campus. and to others Of cuurse we realize, in spite of all the people
who do not accept it, that physical traiming 1s not a substitute for hard academic
development ant more than an intercollegiate athleuc program is a subsutute for an
intramural program, or ROTC and band dnll are the same as physical training. We
have some badly confused people who want to exchange these programs and I plead
with you not to let anybody equate your work with anything like band or ROTC~
but do not try to equate your work with something that is nothing like it, either,

I think the intercollegiate program is increasingly healthy because 1t 15 largely
conducted by gentlemen who want it to be an asset to this country and to the colleges
and unmiversities who participate. We all know at least a few exceptions that have
been held up to us and are beaten over our heads all the time.

Another quesuon I would like to ask is, How do you mouvate this carmy-over factor?
You have wonderful acuvity programs—how do you know, and how are you sure that

_they will carry over?

I would Lke to talk a minute sbout your problem of required courses. In my
expérience, not only in physical educauon but also in other parts of the curriculum,
I have noticed that where a course 1s required, something happens to it. Something
happens to the students and to their attitude when they go to that course. Somethmg
happens to the teacher of that course—he comes n and says, or at least thinks, ‘You
didn't choose me and I didn't choose you. If you don't do what I tell you, by gum,
you're going to be here next term. There's no way except to pass, there’s no way to
pass except to please me. Now let’s get thus straight.” The student replies, at least 1n
his mund, ‘I don't want to be in here. they forced me 1n here, I'm not going to like
it, I m going to resist it.l’ This often happens to a course when it is required and 1
think that part of the problem 1s the fact Lhat in so many places 1t 1s felt that "it’s so
good for everybody that we should require 1t.” Thus kills the sparkle and the oppor
tuhity in 1t. But that’s your problem, not mine. -

The thing I would most like to say s that you should :ake yourselves seriously.
Apart from some bad examples of the use of physical education courses to keep
athletes cligible and the sugma that comes from that, your program 1s a very impor
tant and demanding, exaung. and pertinent part of the university campus. We need
a great deal of research to answer certain questions, but we also must realize that the
main function ef this program is good teaching. I wpuld like to tesufy that some of
the best teaching dune in higher education today isfdone 1n physical education. This
1s my limated experience, but 1n intercollegiate athletics we see tiic coach as almost
the master teacher in so many unersities, for he takes what he has and develops his
group by hard work (harder work than is done by ahmost anybody tlse on the
campus), and tnes to make this potential into something better.

In conclusion, I would say. Take yourselves seriously and be articulate about your
purposes. You du not have to be defensive about your place. Provide an example in
this important work you do whxch will enrich the whole acadcxmc world,
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history of sport

THE FORMATIVE YEARS OF SPORTS CONTROL
AND THE FOUNDING OF THE AMATEUR ATHLETIC
UNION OF THE UNITED STATES'

ROBERT KORSGAARD
Ball State Teachers College

The Yef:rs Preceding Athletic Control

L]

History is replete with man’s interest and partiaipation in sport. Despite their
puritanical heritage and struggling efforts to give birth to this new nation, Amencans
loved and engaged in games and sports from tht beginning. Hpwever, as Foster Rhea
Dulles said, “It was a phenomenon somewhat difficult to explain, but the first faint
stirrings of popular interest [in sports) may be traced to the decade before the Civil
War " And although sports writers, doctors, and devotees of sports expressed a concern
for the apparent lack of health and physical vigor of the Americans gsXpntrasted with
their European cousins and advocated participation 1n vigorous sport tQ_counteract
the deleterious effects of the type of living prevalent in the Unsfed States at tbe.u%c
much prejudice continued to prevail against sport. "Dem 15 too new a comer o
earth,” wrote a shrewd foreign observer, Michael Chevalier, in 1833, “to have been
able as yet to organize its pleasures and amusements."

Despite this lack of organization, many devotees Tuld be found. *hc individual
with some athletic prowass would seek an outlet for hi¥ zeal and skills and often an
enthusiastic group of followers would encourage him to test his abilites against others
or against some set standard. .

Athletics manifested itself in many curious ways. Pedestnanism was extremely
popular and included feot races of from 50 yards to 10 miles, walking races of from
I to 500 miles, and as many types of exhibitions and hippodroming as the imagination
could conceive. (Hippodroming was the practice of engaging a hippodrome for
pedestrian matches, the participants receiving the admission fees.) It was the vogue
for the “ped” to issue a challenge, either directly to his intended opponent, through
an intermediary, or through the newspapers. Undoubtedly many such races were run
for the sheer joy of pedestrianism and competition but as a rule the challenge was
followed with a side bet. It was not necessary that the competitor himself put up his
own stakes, although he might do so, for often he would have a sponsor who would
stake him. Sporting periodicals and community newspapers constantly carried these
challenges from pedestrians and other athletes. Some typical challenges of the sixties
read as follows: - .

1Bibliography may be obtained from the autheor.
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Pedestrianism challenge:

Poughkeepsie, February 26, 1863

Seeing Mickey 1s not satisfied with his defeat by me some two years ago, I now will make
him a match to run hum 5 muiles, and jump 500 hurdles 3 feet high. The one that runs it
the quickest, and knocks down the least to win. and I will pick up 100 stones one yard
apart, with hum, the one that does it in the shortest time to win, cach race to be for $25
a side, and the Editor of the Spinit to be stakeholder. As soon as Mickey puts up a deposit
as a forfeit, I will send the same amount of money, and name the place to run.

-
Jas. B. Kensley.

A boxing challenge in 1860:

Billy Clarke of Birmingham will fight any 104 Ib. man in the United States, give or take
2 Ib., for $200 or $300 a side. Money ready at Willham Clark's saloon, Laurens street, near
Bleecker-street, New York.

A hammer throwing challenge in 1865: :

1, . .. challenge any man in the world to throw the hammer (weight-0f hammer not
to exceed 16 Ibs.), for from $200 to $1000. Also, the common chopping axe, the 28 or 56
1b. weight. Any gentleman desining to make a match at either, by dropping a line to Thos
Jarmy . ... Toronto, C.W. (Canada West), or. through this paper, will” be promptly
attended to,

Reports of skulduggery, bribery, “fixed” matches, professionalism, and even the
concoction of fictitious sporting events by reporters, were frequently heard. There was
no policing of the events by any organization nor was there a central clearing house
to establish rules, maintain records, or resolve issues. Saving occasional protestation
from the press, contestants, backers, and followers ran their events as they saw fit
Among the rare exceptions were the rowers who had better organization and honesty
of effort in making their sport a more legitimate practice than other sports of the
times. One of the most active rowing associations of the middle nineteenth century
was the Schuylkill Navy of Phuladelphia and it was noted for the fairness of its regattas
and 1s excellent adminisration. The first amateur boating organization in American
waters was the Castle Garden Amateur Rowing Association, organized in 1837 with
twelve or thirteen dlubs. It continued for many years in maintaining integrity in
rowmg. !

Other sports of the umes in¢luded cricket, baseball, swimming, gymnastics, cock
fighting, horsetauing, dog fighting, billiards, wickets, pistol and rifle shooting, rackets,
football, curling, roller and ice skating, hunting, fishing, as well as numerous unique,
if peculiar, activities such as fire department contests of various sorts, telegraph pole
climbing, and jumping and dancing matches.

In sports other than rowing, a few scattered attempts were made to regulate the

conduct of partiaipants. Writing of some early efforts, James i.lSullivan remarked,

The first authentic report that can be found is one of an amatéur athletic meeting held
in Hoboken, N. J., Sept. 4, 1838, and athletic games were held in the United States and
Canada at intervals from that date up to the late sixties. . . . The first amateur athletic
mecung held i1n the United States by a propetly organized amateur athletic club was given
by the H.M.A. [sic} Association of Paterson, N. J. on the race track of the Passaic County
Agricultural Society in the Spring of 1866. -

The New York Athletic Club also was organized in 1866 and soon thereafter spon
sored both closed games for 1ts members and open games. Pedestrian and snow shoe

clubs had been popular in Canada since 1840, and by 1865 the Montreal Pedestrian
Club was a leading force in Canadian athletics. It was noted that,\in 1856 a cricket
‘ ~
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club adopted a serics of resolutions disapproving the action of one of its members who
took part in a match bgtween two clubs, neither of which was his own club. Aside
from these few instances, however, there was little control over sports.

- &N .

The Caledonians

One of the brighter scenes in early American sports can be credited to the Scotsmen,
who brought their native games to this country and engaged in them as they had in
Scotland. The Caledoman societics held annual games in their communities and the
first reported one occurred 4t Boston in 1853. The next games to gain attention were
those of the New York Caledonians, who held their first annual contests 1n_1857.
Philadelphia’s society ran games in 1858 and soon societies were holding games in
Canada and in several states from the Atlantic to the Pacific.

The Caledonians of New York City customarily assembled at the club house 1n
their full Highland costume of kilt and hose representing every variety of clan.
Delegations of the members of other Caledonian Clubs occasionally participated 1n
the sports and games. When visiting in the United States, some of the celebrated
athletes from Scotland would join in the games. On the morning of the annual

“festivities the assemblage would wait for a signal from their leader and then would

march and ride to Jones’ Wood, arrivung in mid-morning "amid the enthusiastic
cheers of all present.” They marched directly to the lower part of the lawn where.a
space of 550 feet in circumference was roped off and after bagpiping and some
dancing, the games began. Typical games included from 15 to 25 events, among which
were hammer throwing, putting stones, running and standing jumps, short and long
runs, walking, hurdling, hop, step and jump, novelty races, “Restling Scotch fashion,”
dancing, singing, and quoits. Someumes cntrance fees were charged and prizes, cash\
medals, or articles of clothing were offered. Admission fees of fifty cents aided in\
financing the games. i

Although the games were primarly for the members, spectators were admatted and
estimates of attendance as high as 30,000 were reported. Generally from 6 to 15 per-
cent of those in attendance were contestants. In contrast to other sporting events of
the times these games were well organized and the bghavior of the contestants and
spectators left little to be desired.

The Caledonians flourished and grcw. Eventually they ran Junior Caledonian games,
held North American t:})mcmions, standardized weights, distances, rules, ctc. of the
events and lent tone “to the athleuc program afforded the Scotchmen and their
descendants. Eventually their money prizes led to problems of amateur status for
some and resilted in some younger members breaking off from the parent dub and
the formation of the Scottish American club. Along with the rowers, the Caledonians
deserve much credit for the fine precedent they established and the wholesome .
influence they hase cxercised over sportsmen up to the turn of the century.

>

Early Attempts to Regulate and Organize Athletic® Competition

Exclusivé of thc Caledonians and the rowers, who werc conccrned only with thar
own groups, it was not unul 1861 that an attempt was made to formalize and properly
Y ~

‘A few words concerning the use of the term ‘Athletics. Athletics in Europe gnd nine-
teenth century Amernia referred to those events which are now idenuified as Irack,rnd field
events. Sumularly the tcrm games referred to track and freld meets. It was not until well into
the tweptieth century that the AAU acknowledged that athlenics perhiaps was too ambiguous
a term for gencral use. It may be noted, however, that the term athletics s still used in
connct(ioxgwi(h the Olympics rather than track and ficld.
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conduct athletic events 1n the United States. The Fashion Pleasure Ground Association
of Long Island attempted to conduct track events in the first recorded effort to
sponsor an organized meet. Sporadic efforts to organiz¢ track culminated in the
holding of a 100 yard race, allegedly for the national championship, at Circleville,
Ohio in 1863. Scveral challengé races were run for the “championship” but the title
of champion was rather meaningless since many who considered themselves above
average (n athletic skill were prone to adupt the utle. The Civil War inhibuted the
promotion of orgamzéd athletics and it was not unt:l 1865 that Canada and the
United States really met with any degree of success in these ventures.

In 1866 the New York Athletic Club was urganized and two years later 1t began
a series of semiannual games. Since its inception this club has exercised a role of
leadership unmatihed by any other club. The form of organizauion, constitution and
bylaws, and rules or laws for the cunduct of athletic and other games served as models
for many of the hundreds of athleuc dubs which were to follow 1n its wake in the
last three decades of the nincteenth century. Patterned after the Amateur Athletic
Club and the London Athleuc Club of England, the New York Athletic Club
borrowed much of its knowledge from them and other English sports groups. Despite
some mistakes it was instrumental in bringing a semblance of order out of the chaos
that dominated the athleuc picture of the day. The San Francisco Olympic Club,
probably the oldest social and gymnasium lub in continuous existence in the United
States, addkd athlctics shortly after the New York club set the pace. Colleges, although
previously ¥ngaged in track and field, secmed to become more orgamized at about this
time. During the seventies, hundreds of clubs, sprang into existence all over the
country and their influence seemed to grow in proportion to their numbers.

Leadership by Athletic Clubs

With the advent of the athletic clubs, it soon became apparent that orgamz.m(y]
respectability, and control were desirable and would have to comg about. Many forsd
had been at work—the spontancous challenge matches. the précepts from Engla
Canada, and Scotland, the Caledonians. the athleuc clubs, the press, the col
leges, the other sports clubs, and, no doubt, other factors. Ultimately the conduct of
sports in this country resulted from 4 combination of interacung forces and no one
facet should be awarded cither the enure credit or blame. Many seeds of organization
had been scattered and it-was inevitable that svon a crop would be harvested. In
1872, England formed an association of athleuc clubs and it scemed aniomatic that
whatever England did. athleucally speaking, America would soon follow.

The ¢vils assuciated with sports werg not, however, banished simultaneously with
the advent of the athleuc clubs. Beting, running under assumed names, proselyting
of athletes, excessive values of prizes, the cuncept of amateurism, membership in clubs
and cuompeung with or against noumembers, or competing for more than one club,
were among the persistant problems.

The Spanit of the Times, a lcading sporung newspaper, was the self appomtcd
guardian of athletics and constantly suggested means for iumproving the status of
sports It propused that ope athletc club should be the recognized authority in athletic
mattcrs as was the custom in England. Little effort was made to adapt English regula
tions and procedures Lo Amernican needs and all suggestions were, more or less, mere
copies of English ways of conducting athletics. ‘

L]

Early Efforts at Athletic Control

In july, 1873 there occurred the first effort to organize athletics beyond the club
Limits. Men frum Brooklyn and New York gymnasiums organized the National

.
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Amateur Gymnastic and Athletic Tournament Associztion for the advancement of
athletic and gymnastic exercises. A tournament was conducted and proclaimcd an

© extraordinary success but, despite this, the organlzanon ceased to exist after this

meeting. “

Sentiments were cxpresscd in Canada and the United States in favor of a sports
governing body to be called the North American Amateur Athletic Association, It was
mmaeted by a Canadian in 1873 and while much interest was evinced by athletic clubs
and interested citizens of both. countries, the group wds never orgamized, even after
the New York Athletic Club attempted to call a convention for this purpose.

Ed Plummer, the athletic editor of the Sportsman, a former professional walker and
swimmer in England and a promoter of walking tournaments, fanned the flame for
unification of athletics by calling for a convention of athletic clubs in 1878. Although
thirteen mefropolitan New York clubs attended, it was significant that the New York
Athletic Club did not see fit to participate.. At a subsequent meeting on March 25,
1878, the American Association of Amateur AtRletes was formally founded. A review
of the activities of this association many years later indicated that it had exhibited
little vitality, took no steps to assume authority or enforce its rules, and quietly died
2 few months after its birth.

The Columbia College’ Boat Club in 1879 planncd an athletic meeting intended
for amateurs only. Guides, rules, and definitions were set up for the conduct of the
meet and it was later revealed the standards had really been established in anticipation
of the formation of a sports governing group entitled the National Athletic Associa-
tion. Criticism was offered because this group was ‘composed mainly of nonathletic
clubs, exclusive in natur¢, which sought to superimpose their regulations on the
athletic clubs. As a result of this criticism and internal strife this group did not gain
acceptance among athletic clubs.

Athletic Control Established A , -

The athletic clubs. not wishing to become involved with, and possibly dominated
by boat, polo, lacrosse, or other sporting clubs, passed a resolution at one meeting in
which they found themsehes to be a majority, to the effect that an organization of
nothing but athletic clubs should be formed. This led immediately to thc founding
of the National Association of Amateur Athletes of America on April 22, 1879. Seven
clubs of the New York, New Jersey, and Boston area became charter members. The
constitution was modeled after that of the National Association of Amateur Oarsmen
and ended a year or so of much exchange of letter writing, newsp.pers comments, and
meetings by many individuals and clubs. ¢

The new organization sprung into action immediately and the years 1mmed|ately
following its founding saw many athletic events being conducted, a rapid growth in
thc number of clubs and numbers of competing athletes, and, as might be expected,
attgndant problems of amuateurism professionalism, proper sponsorship of meetings,
junsdictional matters, etc. In 1881 the association incorporated and it was also in this
year that provincialism gave way shightly when a person from outside the vicinity of

“New York was elected to the executive committep. .

By 1882 there was a decline in interest in track, the number of clubs had been
reduced considerably, and the strength of the NAAA declined sharply. Many criticisms
were directed at the NAAA, not the lcast of which was that despite the affiliation of
the Intercollegiate Athletic Assogiation, the parent orgamization recognized all seven-
teen members of the I1AA as only one club, which resulted 1n each club having but
one seventeenth of one vote. Why the colleges acccpted this ignominious role in
athletics when the custom in lacrosse, cricket, rowmg, and lawn tennis associations
was to recognize each college as a scparate club, is difficult to assess. In 1883, the
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National Association began publishing The Amateur Athlete which appeared weekly
for seventeen 1ssues but duc to nonsupport from the athletes became a bicyding and
tennis magazine. By 1884 the Canadians had formed’ their own goverming body and
withdrew from the NAAA. It was in this same year that the Pacific Coast Amateur
Athletic Association was organized but nu cffort was made to affiliate the two organi-
zations. Because they were thoroughly disgusted with the management of athletic
affairs and those in control of the NAAA, the New York Athletic Club decided to
withdraw its membershup. The resiguation of this pu“uful club proved to l)e a telling
blow and soon other clubs followed with their resngnauons

The Manhattan Athletic Club had been organized in 1877 and rapidly achieved
athletic and finanaal strength unmatched by any dub, with the possible exception of
the NYAC. An .intense rivalry eaisted between these two clubs and continued for
many years. Bitterness was intensified because the Manhattan A.C. virtually became
the National Association uof Amateur Athletes of America and several times legislated
to the disadvintage of the NYAC. ;

The Amateur Athletic UniQn of the United States Emerges

Dissatisfaction with athletic affairs and mismanagement by the National Association
was openly and coutinuously capressed during 1887. Besides the NYAC, the Athletc
Club of the Schuylhull \'.ny of Philadelphia was 4 severe critic of the governing bLody.
Unwilligg_t@sappress its feelings or to be content with cummumg the unpleasmt
status, the latter (lub decided that countcraction of a constructive nature was 1mpera
tive Accordingly it wrote 4 letter on September 12, 1887 to.the NYAC, suggesting the
formation of a new amateur athletic association. In response, on September 14 the
NYAC circulated a letter %o fifty clubs, inucluding colleges, which stated, among other
things, that a meeting would be held at the NYAC on October 1, and that;

The general purpose is to form an organization broader in its scope, more liberal to
clubs at & distance from this city, more far-rcaching in its purpuses, and more general in
its encouragement of amateur athletics than the present association.

The Spirit of the Times on October 8, 1887 reported that the me(.:tmg was held as
scheduled and in attendance were representatives from mine adhiletic clubs from New
York, New Jersey, Detroit (by profy), Washington, D. C., Delaware, Indianapolis, and

_ Philadelphia, and letters or telegrams of support from five other clubs. Neither the

Munhattan Athlctic Club or the collegiate clubs attended. The delegates decided that
an organization should be formed and other (lubs invited to juin. Officers were elected
for the tcmporary assouation and a constitution committee was appointed which
became active at once. On January 21, 1888, representatives from fourteen clubs
responded to the roll call, and the Amateur Athletic Union of the United States was
formally organized.

Eastern United States now found itsclf with two national spurts controlling bodies.
Inevitably a flud arose between the two urgemizations and the contention for domi-
nance resultedrin intense rivalry and bidding for support from the clubs and athletes.
Eventually the National Assocation of Amatcur Athletes of America lost more and
more mcmbers, strength, and prestige and decided 1t should seek amalgamation with
the AAU. It was not long before all colleges anid clubs withdrew their (u‘pport of the
NAAA and the Manhattan Athleuc Club Decame the only remainthg member of
standing. Thus, only a club remained and the AAU was not interested in attempting
reconciliation sinte it contended therc was no national body left to negotiate with. -
" Because they protested the administration of both groups and in order te protect
their own interests, a number of Midwestern Jdubs orgamized the Western Association
of Amatcur Athletes at St. Lows on October 14, 1888 Although the AAU recognized

-
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the existence of this group and the Pacific Coast Amateur Athletic Association, it took
no action for or against either of them.

The AAU sprang into action' immediately. It sponsored meets, tried to put the
athletic house of Eastern United States in order, legislated and adjucated athletic
affairs constantly. Eventually it became strong enough to command sole control of
athletics and proceeded to do so in arbitrary fashion, at the displeasure of many, but
to the satisfaction of the majority. ‘ ! .

Although the feud between the two spurts governing bodies was intense and batter,
there were men on buth sides who could see little sense to the dispute and initiated
efforts to resolve the conflict. After sume eschanges of letters and personal meetings
between men of both organizativns, a committee report was prepared and accepted
which resulted in the dissolution of the NAAA on August 1, 1889, Although it would
be exaggerating to say that all would be harmony in muatters athletic henceforth, 1t
could be said that the way was well paved for the AAU to become the sole governing
body over sports, with the possible exception of those participated in by educational
institutions.

v

Conclusion

This then is the story of the antecedents and the founding of the Amateur Athletic
Union of the United States. It was born out of a need for umfication, standardization,
communication, lidison, organization, and administration of affairs athletic. Its birth
was a tremendaus struggle, its conflicts many, and its problems never ending. It has
made mistakes and enemies and has caused injustices, but, as is true in all countries,
the United States demanded some central budy as a parent organization for all of the
thousands of athletes and hundreds of clubs who wished to compete with a semblance
of order and integrity. The AAU has attempted to provide this leadership. How well
it~Qas functioned can be measured in its subsequent history, its years of &xistence. ats
growth, its pawer, the men it has influenced, and its present status.

. b :
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; BACKGROUND OF THE CONFLICT

-

a BETWEEN THE NCAA AND THE AAU'

-

PAUL STAGG
Unwerstty of the Pacific

Ao

<

In order to understand the probicm fully, it is nuess,;ry to go back into the
sequence of development of sports urgauizﬁuuns in this country. Athletic activitics
Jhave always been carried on. However most of the sports s we know them had their
beginning on the East Coast in the last half of the nineteenth century, particularly
sinCe the Civil War Although the spoms yf rowing, baschall, football, track and field,
and others were practiced in the carly days on the various college campuses, gencrally
athlctic activity was considered something to be tolerated, rather than fostered by
educational institutions. Activities were largely run by students wath the help of some
alumm. Generally there was little organization until near the cnd of the century.

' 1
iBibliography may be obtained from the author.
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Along with the gradual development of athletic programs on the college campuses,
there was a much faster development of a sports program outside the college field.
Throughout the East, especially arvund population centers, athletic dubs developed,
particularly in the New York City area.

The first organization for the control of amateur athletics was foﬁi in 1879. It
was called the National Association of Amateur Athletes of America. Phe strength of
this organization was in the Ncw York ares, where it conducted various athletic
champuonships_for about ten years before at was forced out of enistence by the AAU.

The Amateur Athletic Umon, (AAU) was formed in 1888. The reason gnen for
its formation was “the general dissatisfaction over the way athletic affairs were bemg
handled by the Natronal Association of Amatcur Athletes of America."WRather ironic-
ally, the quoted passage is very similar to the charge leveled at the AAU by the
National Collegiate Athletic Association (NCAA) a few years later.

The AAU, at first had a club membership, but later changed to association member-
ship, each club or similar organization bemng entitled to representation regardless of
size or activity. An cffort was made to get all organuzations spousoring athletics to
join. Pressure was brought to bear on the various organizations to have all competi-
tion and exhibitions of sporting events sanctioned by the AAU by disqualifying any
participant in an unsanctioned meet from participating in any athletic sporting event
sanctioned by the Umon. Since the AAU conducted meets and tourniments through-
out the country which, in the early days, were not equalled by any other organization,
the pressure could be great. The AAU had a system of registration whereby persons
competing in sports over which it claimed jurisdiction would have to register with it,
certifying to their amateur standing. At first it claimed jurisdiction over all sports,
however soon many of the team games. such as football, were eliminated. Although
withirf the United States the AAU claims junsdiction over relatively few sports
p.lru’eipated in by the colleges, they do claim full jurisdiction over all international
competitions.

The NCAA came into being in 1906 as a result of problems in connection with
football, particularly the football rules. There wcre 38 members at first, but it has
grown in membershnp until now over 500 cullcges and universities are members.
Membership is institutional. From the begiuning the NCAA was constituted as an
advisory body with no exgeutive function except through its commuttees. This prin-
aple was followed until 1947, when the enforcement program was inaugurated.
Nevertheless, through the various committces and through resolutions at conventions,
forceful actions have been taken. The NCAA expanded its influence through its
¢hampionship events, which began in 1921 with a track and field championship.

Through the ycars there have been sevcral areas of cunflict between the educational

institutions and the Amateur Athletic Union:  ° ,
- < .
1. The AAU's rulcs requiring sanctioning of events and registration of participants.
2. The question of the right of the culleges to compete internationally with oth:r
educational institutions without permission of the AAU. :

3. Representation in the Olympic organization.

Early Conflicts with the Colleges

In the years immediately after the formation of the AAU, the colleges had no
organization to fight their battles fur them. My father, Amos Alonzo Stagg, once told
me that there was a good deal of unrest among the colleges in the 1890’s over the
rules of the AAU. He said that during that period, when he was at the University
of Chicago, he took issue with the Central Association of the AAU and won certain
concessions relatrve to educational institutions running their own affairs.
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One of the best documented early conflicts between the colleges and the AAU
occurred in basketball. During the early ycars of basketball, which was invented in
1892, the YMCA was largely responsible for its promotion, but as basketball became
better known the athletic clubs under the AAU began to play the game. As a result,
the YMCA and the AAU collaborated in the publication of a basketball guide which
included the registfation rules of the AAU. Registration, requured certification of all
participants as to their aniateur standing, Any registerad team playing an unregistered
team was disqualified and outlawed..Since therc were not tuo mwaty teams playing
basketball, it was the custom of the collcges making a trip to pik up a game or two
with athletic clubs. Some of these ¢lubs were registered with the AAU and some were
not. This resulted in a numbcr of well known wstitutions being in constant trouble
with the AAU. K -

The decision to publish a collegiaté basketbull guide came out of a discussion at
the time of the Yale Pcnnsylvama basketball game at New Haven in January 1905.
Ralph Morgan, the Pennsylvhnia managcr, had recéived a letter from James_

Sullivan, secretary of the AAU sayiug that if Penusylvama played Yale, which. g
considered an outlaw team because it had played the Crescent Athletic Club, Pennsyl- E
vania would be dlsquahﬁcd and outlawed. It was suggested at that time that the
colleges form a committee of their own to make the rules of basketball and leave the
matter of eligibility up to the individua! cullege faculty. Ths committee Was formed

in 1905 and came under the NCAA in 1908. ‘

NCAA Comes into the Picture—1920-1940

Immediately after World War I, there was 4 great revival of interest in athletics.
The NCAA began to expand its functions dud takeé an interest in activities that
prcnously had becn left to the AAU. Most of the conflict revolved around repre-
sentation in the Olymplc organization, althvugh there were thru: inadents outside
that arca worth mentioning.

Until 1921, the NCAA had never entercd the field of conducting uational champion-
ships. Before then nearly all the big championships were run upder AAU sponsorship.
When it was suggested the NCAA conduct a track and field championslup, the AAU
did their best to discourage it, however, the NCAA went ahcad with the track and
field champpionship and, later, other sports.

A second incident occurred in 1923, when tife NCAA was asked by the Paris Univer-
sity Club to Jielp secure American college students to wmpete in the International
University Meet in Paris that year. With the permussion of the University of Southern |
California, Charles Paddock, an outstanding sprinter, competed 1 the miect. After
the meet Paddock was suspended by the AAU for competing in the meet without
permission of, the AAU aud made ineligible to compete in the next Olympic Games.
At that time a statement of policy was made by the NCAA as follows:

American colleges and linivensitics reserve the night to deternune the elgibility of their
students to compete in intercollegiate athletic meets in this country and elsewhere.

Althoughi this situation was deared up, the conflict of jurisdiction still remains 1n
doubt. i
In 1928 sull ahother clash occurred bclwc&the AAU and the NCAA. In that year ‘
the National Amateur Athletic Federation, wluch was « federation of a large number |
of organizations fostering athletics, induding the NCAA, conducted an open meet. |
Five Northwestern Unnversity swimmers competed i the mect with the conseut of the |
university. After the mect the AAU: disqualified these five swimmers for competing in
a meet not sanctivned by the AAU. As the NCAA was a strong backer of the NAAF, |
_the Association appointcd o committee to discuss the whole matter of NCAA-AAU
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relations. As a result the AAU later modified its constitution to allow the colleges to
certify to the amateur stunding of their athletes for competition in AAU meets,
instead of each individual haviug to register and certify to his own amateur standing.

The Olympic Games were revined in 1896 Ly Buaron Pierre de Coubertin and his
associates. At that time, under the leadership of James E. Sullivan, AAU secfetary,
the AAU assumed contiol over Amenican mterests. An Amertean Olympic Confmittee
was formed, a sCIf parpetuating body having acither consutution and by-lays, nor
rules of prucedure It conunued to manage the Amencan Olympie tcam from 1896
through 1920.

The first official counection the NCAA liad with the American Olympic Conuttee
was in 1919, when 1t was given one representatine on the Commuttee and latgr when
President Pierce of the NCAA was put on the Executive Committee

As a4 1esult of the critiasm of the 1920 Olympic Games the American
Committee appointed . Reorganization Commntice with President Pieyce as o
ber. This Commitice dearded to form an Ameniean Olympic Association whicl
have complete supervision over all American Olympie affars. The Olympic

Olympic Commuttee that the AAU was to have 33 delegates and the NCAA 16 dele-
gates out of u total of 91 delegates n the Olympic Assvaation. However, at a second
meeting of the Reorgamzation Committee, which President Pierce could not attend,
the NCAA delegates were reduced to three ' :

In protesting this action, President Pierce biought out several points, two of which
were: .

: X

1. The NCA\ embraced ncarly every institation of athletic prominence in the
country: at least 350.000 athletes were represented. o

2. In the Olympic Gumes, 1806 through 1912, 69 percent of the first places were
won by Americans who were college men. Thie representation was equally. good in the
1920 Olympics. In view of tlus representation of college men on teams, the institutions
that they represented should be granted greater recognition, through pecognition
of the NCAA. .

Despite the plea fiom President Pierce, no adjustment was made in tiﬁ“NCAA
representation, so in December the NCAA withdrew from the American Olympic
Association. Over the period of the next few ycars, before the Olympic Games of 1924,
the Olympic Assoctation danged its constitution aud bylaws to make the voting rules
satisfactory to the NCAA. so the NCAA withdrew ats resignation and cooperated to
carry through the Games of 1924 -

Again in 1926, the mecting of the Amenwan Olympic Assoctation, according to
Presulent Picree, hecame w test of strength o change the constitution of 'the Olympic
Associdtion for the purpose of inaeasing the 'power and coutrol of the AAU. The
constitution was changed to make the delcgaies, who were predominately AAU,/thc
new Olympic Commuttce to run the, Games  Agan the NGAA withdrew frolz the
American Olympic Assnciation, ouly to reume membership ul 1927, after being
assured that the tryouts for the 1928 Olympics would be conducied on the sam basis
as for the previous Olympies. As it tuned out, the NCAN representation Mad Dittle
or no influence on the conduct of the games.

In & memorandum in Junuary 1928, whicli John L Gnffith, commisstoryr, wrote to
the Dircctors of Athletics of the Western Conference, he noted that thebretically the
Olympic Committee managcd and controlled Olympic affairs, but” actually was
dominated by the AAU. For pioof of this he noted that at a recent mecting the JAU
had selected the Olympic «oachics, named the aity 1 which the Olympic tryouts were
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to be held the coml'ng yéar, agreed upon the days for the trials, and made other
arrangements for handhing the American Oly trials,
This fight for representation eontinued thriwgh 1937 when it appeared that the
NCAA had equal representation on the €ight games commitiees 1n which the colleges
were interested. ¢

. <
\

Recent Conflict Between NCAA and the AAU

Following World War 1I the conflici between the NCAA and the AAU dicd down.

*  However, inthe last few years there hus been increasing irritation over the manner

mn wt;ﬁcrgf?e( AAU pperates amateur sports This came to 4 head 1n a meeung of the

NCA uncil i/ April 1960, at 'which ume they voted to cancel their arucles of
agreement wul the AAU

In justification of their withdrawal, the NCAA Cuunc:] brought up the following

examples of administration:
l
1 Inconsistent administration—the AAL sanction fees vary and sometimes are npt
applied, depedding on the individual or agency 1nvolved.
2. Inadequate adminustration of the amateur rule—the last minutc canc®lation of the
Unnersity of lowa-Phillips 66 Memorial basketball game
3. Poor handling of foraign relativns—ihe illfated visit of the Swedish basketball team
m 1959
4 Inab;hu to rallv the support of sister urganizations. loss of faith in the AAU by the
high schopls colleges. and"national coaching organizations }

The rdult was a series of mectings between the NCAA and the AAU o try "to
resolve the ﬂfﬁculua The NCAA proposed a foderation plan for administering
athletics.in United States with four categories of membership. namely, the second-
ary schgols, the culleges, the urmed furces. «nd open competition There would be a
separalﬁ federation for cuch sport Under this arrungement the AAU could continue
to cunigol athletics 1n open competition, as it does now, but would share with other
organfz‘auohs the rights to determine policy on ¢ national und international basis.
The AAU. on the other hand, cJaimed that no new organization was needed to
contyol amateur athlctics. and that they had authority from the International chcm

. uon to handle the program
the process of negouauon 1o Febyary of 1961, a commuttee of the \C»LA
prtsemcd some recommendations to the_ Uthed States Olimpic Commutiee to correct
. weaknesses scen 1n that organization. ’ﬁ?{rc 15 no indication that these recommenda-
n,éns will be implemented -

/ Although the AAU never aceepted itf the NGAA .md' uther orguniziuons were

mnl]mg to lct the federanion idea die The NG A, in couperstion with other organi-

R wations, moved ahead to form federations in the sports of baseball, basketball, gym-
s nastics. and track and fieldd The Track and Field Federaupn became active n

/’ Scptember 1962 und begn to sponsor u varivus parts of the country 4 series of meets
which did pot huve the sanction of the AAU The AAU retaliqted by threateming to

rule mchg)blc ans athletes competing m 4 federition event and finallv did rule some

/ athletes ineligible.
-4 The NLAN countered by sending o memorandum to its members on October s
/’ 1962, asking- . o =~ %\

1 That the colleges Wom AU membership <
, 2 That member instgutions not ‘enter athletes a0 AAL competition unies sanctioned by

the appropriate federation. :

3 That staff manbers withdraw from membership on AAU comouttess m‘xt%c spon.s of
basketball, gvmnastics, and track and ficld

4 That institutional faulities and equipment be used to further tac federation activitics
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As the Nc,mlénemb:rs moved to support the Association’s stand, a grei“t deal of
consternation was apparent as the season for the big indoor meets approached. Most
of these indoor meets are prumoted by ouwside orgamizations for the entertainment
of the winter crowds in the big aties such as New York, Boston, Los Angeles, and
San Francasco. Although the federations were willing to sanction these meets, the
AAU was not willing to have dual sancuon, which made for an impasse. In the next
month two plans were drawn up at meetings of representatives of both sides. However,
in each case. at a later date the AAU turned the plans down.

In _]anuary 1963, at the suggestion of President John F. Kennedy, another mecting
was held, with General Douglas MacArthur as medx%r for bmdmg arbitrduion. Out
of this meeting came a moratorium between the whrrning factions untl after the
Olympic Games in 1964.

Plans are going ahead without the AAU fur the dc»elupmem of federations. The
Basketball Federation is the only one which has word from the International Federa

. tion. The internatipnal group has proposed a temporary solution for the control of

basketball, one whigh 15 a setback for the federation.

In a letter to theg members of the AAU. the secretary, Stephen Archer, says, amon’

., other thungs "Thekole aim of this revolt on the part of the NCAA 1s to desttd@™he
AAU regardless of what they say " The NCAA says the AAU takes the position that
no other organization or segment of amateur athletics should be accorded a sﬂiﬁcam
place in determuning sports policy in the United States or 1n this nation’s position on
international sports. And so it goes.

My Ph.D. thesis. on which this paper is based, took me through the year 1942. At
that ime I wrotc some conclusions which are as good toda\ after thus last senes of
episodes in the conflict as they were twenty years ago. .8

Basically. the 1ssue between the NCAA and the AAU was on the type of government
proposed by each organization The AAU believed strongly in government from the
top,, while the NCAA behieved in 4 federated orgamzation which allowed | local
autonomy. The reasoning followed by the AAU with regard to amateur athletjcs s,
in substance. as follows. . *

1 That athletics in the L'Lutcd States needs a central body which will contr Ll all
athletics.
2. That the AAU, being the parent organizaton by virtue of its early begnr ning
and the senvice already rendered in behalf of amateur athleucs, should be_the orgam
zation to control athleucs, and that the AAU s already recognized by foreign’ ofgani

— rations as the official govermng body for athletics +n the United States. .

{ 3. That the machinery for the governmj thletes 1s already set up and
functioning. therefore no new organizatiop/is necesfary
. 4 That a swstem of reglstranon certrficaugn 15 best plan for ensuring

amateur athletics. ]
5. That the colleges and unnusmes throughout the country.should join the AAU
and male it the national controlling body

The reasoning of the NCAA on the matteg%s as follows
; .
1 That athletics in the Unuted States should be run on the basis of local autonomy
rather than control superimposed from above. and that the NCAA, the high school,
the YMCA, and other rcputable organizations should be allowed to run their own
program and that the AAU should concentratc on the athletes who are unattached.

2. That the colleges already have highly puid staffs for carrying on the athletic
program and that the wolleges should not have to subordinate themselves to unpaid
representatives, who might be college men, but not men selected by the colleges.
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3. That the colleges chose to run their own affairs, that with more than 55 college
conferences in operation, in additivn to the NCAA., the colleges have the machinery
to run their own affairs.

4. Thar the NCAA qucsuons the right of the AAU to require the sancuoning of
all open meets.

5. That the NCAA does not accépt the AAU #5 the governing body for inter-
national athlétics where colleges aresinvolied, but 1t does awcept the Amerncan
Olvmpic Association us the goverming body for the Amernican cffort in the Olympic
Games, although it fecls that this orgaruzatipn, as constituted and controlled by the
AAU, 15 not fairly representative piwm interests of the bulk of the paruc
pants

The AAU has certain advantages in this conflict which are hard to osvercome.

1. They have been accepted by the International Federation as the goverming body
for athletics in the United States They have been in this position so long that they
have the ear of the members of the International Federation Without the threat of
iehigibility for the Olimpic Games. the AAU would have no hold osver the colleges.’

2 Members of the Internauonal Federation are accustomed to the control of
athletics by unpaid volunteer workers. It is going to be dufficult to get sympathy for
our system of paird admumistrators and coaches.

. $ The conflict can operate only about three yeasqut of every four, as public
pressure causes the NCAA to give up the struggle about 2 year before each Olympies.

v

e | There are a few advantages for the NCAA 1n J.his conflict: : D
. i
1 They «ontrol a large proportion of the athleuc faalites available
2 The best coaches are part of its orgamization and undcr the control of the
NCAA nstitutions.

3 The educationul institutions have complete control of their athletes duning ten
months of the vear. iud/&p'robabl\ more if necessury Since the bulk of the athletes
in all meets and contests arc from educational institutions, any plan to withhold
them from AAU mg€ts would cripple those events.

4 The AAU needs the facihiues of the colleges for continued development of the
undttached athlete. On the other hand, the colleges huve enough competition. so they

do_not need AAU competition for top performance
J i \

Predictions

7

If histors 1s apy indicauon. nothing short’ of complete reorgamization of the
control of amatedr athletics will cause the balance of power to go out of the hands of
the AAU. as desfred by .he colleges Although the colleges have. over the vears, gained
some concessionp from the AAU, most of these have been temporary. On thé other
hand. I can t seqf the volleges giving up the fight for greater representation in Olymipic
affairs Short a chiange in heart by the International Federauon. which 1 doubt,
or ggvernmeny intervention. I can see this conflict gorng on for many years.
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SPORT, PLAY, AND PHYSICAL EDUCATION
- IN CULTURAL PERSPECTIVE

FRANKLIN PARKER

University of Texas
»~

My big question 1s, Why does man play and engage in sport and dignify their
theory and practice as physical education? Thesc are large questions and though 1 will
fall short of full answers I have benefited from searching through the literature tn
quest of the answers Let’mc start with what we know Lest. with sport and play in our
own America, .

In the beginning, Puritans frowned on sport in gencral and on Sunday sport in
particular In the language of the New Englund Primer, Your deeds to mend. God
attend * In the North, the sporting secd was lost on rocky Punitan ground. In the
West, sport. play, and danung to the fiddle were restricted to house raising festivities.
In the South, Virginians copied Enghsh cavaliers in fenung. horse raang, and fox’
hunting Early Amcrican $port was at first not of the common people or of the fron-
tier In the middle Atlantif states and elscwhere boaing, card playing—even baseball—
were an upper class prerogative In 1843. when members of the exclusive Knicker-
bocker Club in Manhattan ‘played bascball. it was a genteel game for gentlemen.

But times were changing and between 1840 and 1880 America leaped from fifth to
first pluce umong industrial nauons. Immigrants poured in by the tens of mullions,
half of them Germans and Irshmen accustomesd tu the relased European Sunday.
The Puritan Sabba'lth retrcated before the laboring mun s taste for Sunday picmics and
ball games in small towns. und becr gardens and saloons 1 big aties. With the
fronuer closed. rural agrariamism in dechng, and urban industrialism triumphant.
sport rose swiftly One historian. Frederic Logan Paxon. has fuggested that sport was
the safety, valvc that replaced the doscd fronticr Surely 1885, when the Inter-
national Young Men's Christian Associstion founded Sprmghield College in Massa-
chusetts as 4 training school for physical education teachcrs, sport in ‘America had
reached the age of conscnt. And by fhe turn of the century as it enlarged to include
cvery known gume, spurt was alrcady feeding back jdeds to sermve the American drive
for speed and efficiency.

Sport had « marked effect on social custom and technological advance i late
nineteenth century Amenica Frederich W, Tavlor &8s 4 doubles tenmis champion 1n
1881 Not lung .uftcrwards he established the ume and motion study movement and
fathered the scicnufic management reyoluton It was in golf and tenmis that he first
saw the value of analysis of motiun, the impurtance of methodical training, and the
worth of time study. .

Leland Stanford. president of the Central Pacific Railroad and Ixncfactor of Stan-
ford University. bee a friend $25.000 that « trotter 10 gait Lifted all four hoofs off the
ground Hc hired a photographcr to provc his puint. Photographer Muybridge set up
trip wires fur a 24camcrashot sequence. He proved Stanford correct and laid the
basis for motion picture photography The first commerual motion picture ever shown
on A screen was a sivround bouing bout un May. 1895 It was the filming of bowing
events that took motion pictures out of the peep show and into big time.

Radio, too. received impetus from sports As carly as 9899, when Marcon: desper-
ately needed moncy to perfect dus wirless. the New York Herald patd tum $5.000 to
transmit via radio the finish of the American Cup yacht race. .

“Above all the bicvcle had large influence The oyeling craze ook hold after
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improved English bicycles appeared in the Philadelphia Centenmial of 1876. Lady
riders shortened their skirts and feminists had new support.

The League of American Wheelmen. a mullion strong at its peak, campaigned for
better roads. By 1900 half the states had passed legislation for better highways. From
improved bicycles came the ball bearing, wire wheels, hub-braking, the pneumatic
tire, and variable speed transmussion from which came automatic gear shift in cars.

The bicycle irdustry developed tubular miekel steel and played 4 key role n
developing.the motor buat, the mutorcycle, and the autumobile. Onille Wright was
a bicycle racer and with hus brothcr Wilbur ran a bicycle repair shop in Dayton, Ohio.

Henry Ford's first cars were racers. He nceded financal backing, to get moneyed
people interested he needed publiaity. Racing car winners gave hum the public atten-
tion he sought. The man Ford got to race his 80 horse-power 999" engine was a
professional bicycle rider named Barney Oldfield.

After the turn of the century sport it Amenica with a bang. Teddy Rooseielt's
Cabinet was often called the “Tennis Cabunet.” By 1919 sport represented an annual
expenditure of $73 million By the 1920, aidcd by radio, the spectator boom was on.
Baseball, football, and boxing drew enormous crowds. Duning the Depression in the
1930’s the trend turned toward participant sports. The Works Progress Admunistration
alone built 10,000 tennis courts, 3.026 athletic fields, 2,261 horseshoe courts, 1,817
handball courts, 805 swimming pools. 318 ski trails, and 254 golf courses. National
and state parks and fish and game sanctuaries helped extol the outdoor Lfe.

As direct participation rose. personadl attendance dedined. Radio and television 1n
our time have aided this trend Big time sport has become an entcrtainment spectacle,
set up and grranged for home listcning and vicwing. Gate receipts have dropped, the
crowdd just do nut come any more. adverusing has become the moneyed mddleman.
Wrestlink, boxing, bLaseball, and football have becn turned into parlor sports.

Converstly, swimming, boating. skiing. camping, bowling. skating—in short most
participant sports, whcther private, school, or company sponsored—are on the nse.

“1f, as T think, it is a healthy trend, then how can partiaparit sports be encouraged?
How can we make creative use of the participant trend to produce physically stronger
and more mentally alert Americans: Wc are back to my onginal question—why does
man plav? Why does he engage in sport: Why do we dignify the theory and pra\c;;lc_c‘/
of sport as physical education? Let me approach some theorctical answers through a
brief historical survey. .

In thc beginning the amocba stirred and 41l is descend.ints moved and crawled and  »
ran 3nd roamed the face of the carth to find favorablc Lifc conditions. For man, from
the beginning. the bodily dexclopment wus imperative since ¢fficient movcment meant
survival. The more cficsicnt man. physically and mentally. lcd others out of danger
The root meaning of the word education is “to lead forth.” .

When danger was for thc moment aserted and food envugh was at hand, prudence
may have directed the channeling of surplus cnergy into preparation for tomorrow's
challenges From thus surplus energy dunng earliest imes of bricf leisure, in imitation
of previous battles. und in exultant hopc for future achievement. youth may have
learned to do sport and to play. Whatevcr the ongin in the dim past, sport, play, and
physical dd\clopment arc part of mari s hentage und the necessary complement to his
mind’s search for understanding and meaning. .

The richest blending of phisical und mental activity uccurred in anaent Greeee. It
was 4 rarc and balunced blend. Cun you remuvc the dance and not Limut Greek drama?
Can yoy take away running. jumping. and wresthing and not wcaken Greek cduca
tion? Can you subtract military traiming and not undcreut Greek atizenship?

Physical movemcnt and intcllectual ideds were antcrrelated. Socrates hammered
mallet to chisc] on sione befure he looked for virtuc, Anstotle trained Alexander's
body in the Lyceum before he taught him philosophy.
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It is a challenge that prompts response, there is physicalemotve stimng that coin-
cides with thought. No people, no civilizations rise except aganst adversity. In the
desert Moses gained hus insights into the Ten Commandments. Along the overflowing
rivers man first controlled floods and developed agriculture.

Great as Rome was, 1t was surpassed by Greece. Romes overemphasis on mulitary
traiming and undercmphasis on intellectual concern led to wanton luxury and eyentu-
ally to dechine. Where mental wonder 1s barren and the future holds no promusc for
improw. ement, then people feed on arcuses, then brule foree satisfies base appeutes for
grim spectacle.
nexpected good often comes out of supposed evil. With Rome in decay the bar-
ric hordes broke through It ook several centuries, but the Teutons who swamped
¢ Mediterranean into the Dark Ages fused their vinihity into the Greco-Roman

world. Physically strong and vigorous, with large families of sturdy children, these
northmen assimulated and ultimately surpassed the culture they had first smothered.
* Much has been said 1n mtiasm of bodily neglect implicit in the early Christian
search, for man’s eternal soul. But monastics’ cloistered walks that accompanied holy
prayer and St. Benedict inspired field labor surely aided spiritual insight. Even 1n
nory towered medieval universiues young scholars found physical outlets 1n exuberant
pranks, boisterous tavern sport, and unfortunate town-gown conflicts.

When knighthood was in flower, it married feudal obligation to religious idealism.
In tournament afier battle, page, squire, and knight all enjoyed sport play, and
falconry.

Renaissance man lurned from faith to reason, darkness to light, oLhcnvorldlmcss to
this world. The blanket of 1gnorance that had hidden Greece and Rome was Lfted
afid the humanists prodanmcd man’s umqueness In the new spml Vittorino Da
Feltre's court school at Maniua was called "The Pleasant House.” Sport, play, health,

- and physical development were vigorously revived.

The Reformation that split Christendom may briefly have eclipsed this revival as
Protestant groups disaiplined themselves in finding ways 1o God through Holy Wnt.
Out of this rcform came three thinkers whose 1deas had profound impact on sport
and play. First. John Locke, the English Puritan, whose tabula rasa theory held that-
the mind is like a blank tablet on which experience writes. In s Essay Concerning
Human Understanding Locke denied innate ideas. He threw doubt on the existence
of Plato’s divine truths, supposedly u‘nbfxidcd in rauonal thought, which proper edu-
cation could nurture to fruition in some individuals. Locke’s empiricism had several
implicatuons. If experience is everything, then all men are born with equal potential,
human depravity is disproved, and man at birth is neither good nor bad but neutral,
a being to be shaped by environment and eaperience. Locke's 1deas formed a large
basis for the English Enlightenment, the French Age of Reason, and the American
and French Revoluuons. From Locke flowed religious deism and philosophical skepts

.cism.
Locke reopened an age old philosophical problem. Does knowledge come from the
b rational mind or from the objective world? Thus problem was examined by a frail and

small man, Immanual Kant (1724 1804;, « German professor at the Unnersity of
Konigsburg, in three books. The Cnitique of Pure Reason (1781), The Critique of
Practical Reason (1788), and The Critique of Judgment (1790). The objective
world, said Kant, 1s indeed the source of much of our knowledge—but not all. Space
A\, and ume do not exist as realities outside of the mind—neither does the concept of
God or religion or morality, or the. sense of duty, or the sense of becauty. These the

mind of man alone supphes. The senses may transmit the crude matenals of knowl
edgc but the mind has categonies and structure which give meaning and understanding
to complex impressions. In reinstating idealism Kant pointed a connecting Link
between the physical world of things and the mental world of id%

Aruitoxt provided by Eic:




(%
&

It is with Schiller that I end this trilogy of great thinkers, Johanp Chnistoph Fried-
rich Schiller (17591805), German poet, dramaust, historian, and philosopher who
died in his 46th year. It was Schiller, following Kant, who gave us an aesthetic theory
of play His Letters on the Aesthetit Education of Man deserves to be studied by
physical educators. It 15 profound and beautiful. Locke had said that the mind was
passive and that sense impression was all. Kant had said that scnse experience trans-
mits crude impressions to the mind which through categories of its own provides
meaning and substunce Schuller said that in giving meaning and substance to sense

.

.impressions, the mind does so in imaginatiun. Schiller found. the connecting link

ERI

between mind and mattet to be creative imagination Aesthetics. unites the sensory
and the rational nature of man. It 1s this aesthetic link that evokes surplus energy,
physical movement, und spontaneous play. 1t 15 an inborn desire to create form out
of impressions. Aesthetics feeds the emotions, cuntruls instinct, excites and relaxes the
soul, awakens beauty, and sublimates passion It explains the spint of romance. It is
the heart of the creative act. It 1s the sublime in education on which Pestalozzi,
Froebel, anqd Herbart sought to build a bgtter mankind.

It is easy to wax eloquent about Schuller's aesthetic theory of play. Philosophers
have not dwelt sufficacntly on it—nor have physical educators ¢r their doctoral candi-
dates. More research is needed on why man plays and engage} in sport. Perhaps he
does 5o to recapitulate the cultural history of his species, relise lhis ancestors’ times of
danger and victory, feel anew the trials of old. und gird himself Jor battle That 1s one*
theory. Let us call it the Recapitulation theory.

Perhaps he does so because from infancy he has a will to |power, to master his
environment, to be aggressive and to win, to prove his supeniority by competitiveness,
to emulate and to match adult strength. Let us call this the Wil to Power theory.

Perhaps it is because he needs a catharsis, to let loose his animal instincts, to yell
and push and kick and shove and snarl away his animal natdre. Let us call this the
Catharsts theory.

Perhaps, as Schuller has said, man plays and engages in sport to give satisfaction to
his creative imagination. He plays and moves and strives somchow in sume way to
build and creat¢ beauty. Let us call this the desthetic theory.

Why does man play and engagc in sport? Probably for all these reasons. All our
theories may be but variatiors of one theme. Man may be an unfinished creature
placed on an unfinished planet in an unfinished galaxy of an unfinished universe.
Even man's'concept of God 15 unfinished. What man learns today he must relearn and
redefine in tomorrow’s context Man moves becausc he has to move, like the amoeba,
to find the best conditions for Life He must move eflicently for survival.

In this anxious age we need tu strengthen both body und mind We need releasd
to soar into space, fresh air to oiercome mental torpor, insight to move in new
directions. Inner form and beauty may help dispel outer dross and disarray. Whatever
makes for play in man ulso offers you, the physical educator, unusual opportunity.
More than other teachers. you touch a deep well of interest. This taproot 1s there,
rich and vibrant, awaiting only your nourishing direction.
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_HISTORY OF SPORT AS A MAJOR EMPHASIS
IN THE GRADUATE PROGRAM
IN P{YSICAL EDUCATION

. IR A. C. MOORE

Uniwversity of Illinois

_Insofar as is known, sport has been an integral part of every culture t‘hroughout
timie. It has occupied a significant place in the Life of man and promises to play an
even greater role in the future. H. A. Scott, in Competitive Sports in Schools and
Colleges, states. “Down through the ages the sports activities of the people were
influenced by the cultural development of the era. In’turn, games and sports helped
to influence the character of each successive culturc. Since the beginming of civilization
péople hate participated without restraint in the games and sports of the times.”
Frederick Cozens and Florence Stumpf say in Sports in Amenican Life, “Sports and
games provide a touchstond for understanding Low people live, work, and think and
may also serve as a barometef of a nation’s progress in civilization.”

It appears that the interrdlationships between sport and other aspects of culture
(social, economic, political, hgnouS) are increasingly becommg understood to be
more significant. Yet fcw histrians fullly achnowledge sport as an important 1tem in
cultural history. In physical education sport cncompasses the greatest area of subject
matter in terms of activity. Hdweuer, Jittle or no effort has been or is being made to
train sport historians who are capable of studying und recording the tremendous
impact of sports on culture.

History curriculums or, at lelst, history courscs, ,are offcred in other disciplines
(agriculture, architecture, art, economucs) and m.m) of the most notcworthy scholars
in these disciplines are those who devote their umc to the teaching and writing of
history. To the writer's knowledge, therce are no history curriculums offered 1n physical
education, the number of history courses offered 1s imited, and very few professors are
devoting their time to history. If other disaplines consider the history of their subject
matter important enouglt %o include in the curriculums, why do we in physical educa-
tion not consider it infportant enough to include in the curriculums?

Physical education departments engaged in conducting professional training pro-
grams are confincd almost exclusively~to training physical education teachers, coaches,
and admipistraturs, and offer very fcw curriculums designed to train scholars and

“scientists. If we in physicul education hope to attain an academuc status comparable

to othcr disciplines, our curriculums should have enough flexibility to afford an
opportunity forthe training of scholurs «nd suentists as well as practitioners. A
program of study to train sport husturians in physical edueation would, in my opinion,
be a step in this direction:

At the NCPEA meecting last year (1963), I prescnted an undergmduate program
of study designed for the student interested in becoming a sport historfan. A student
completing this would be prcpared o pursue advanced siudy in a gndu.nc program
designed to train sport histuriuns whith permitted him time and opportunity w delve
dccpu into sport histories and sclect fields of specialization and preparation \.muent
history,” mcdmval history, etc.). '

Since the purposc of this paper is to discuss the history of sport as a major emphasis
in a graduate program, and since dcp.nrtmems of physical education do wot offer
undergraduate or gmduate programs in this arca, it might bc well to considcr the
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objectives of a program to train sport historians and some of the problems thich .
might be encountered. R 4

The primary objectives should be to develop specialist§eand creatine scholars and
to stimulate and improve the quality of rescarch and its use in the area of history of
sport. A good graduate program for preparing sport historians is one that prepares
scholars and specialists concerned with studying, interpretyng, and reporting the
history of sport and its immediate and ulumate nced, cause, and ¢fiect—socially,
economically, politically, and spiritually.

Irr order to accomplish these objectives, thic institution offcring the program should
provide:

Opportunities to cover fields of subject matter in which the student needs competence.
Opportunities to become famuliar with existing knowledge in the history of sport area.
Opportunities to study in related areas (art, history, philosophy, etc).

Opportunitics to conduct research. ¥

. At the present time,”most departments of physical educatiori would be unable to
provide all of these opportunities because they lack the qualified faculty, adequate
libraries, classroom space, finances, etc. needed. Therefore, before attempting to
develop a graduate program in this area, a thorough study should be made of possnblc-j,
offerings and opportunities in related areas (health and recreation) and n fields
having general application to the history of sport (art, history, philgsophy, sociology, .
etc.). A curriculum could then be developed using all available offerings.

It is doubtful that a graduate program for trainipg sport historians in one institu-
tion would be entirely satisfactory for another institution because the program of
study would probably be selccted from courses presently availablé in the physical
education curriculum and curriculums of other colleges of the university offering
related and,or supportive courses. A relationship which should be helpful in estab-
lishing the program may be developed by consulting experts from the related and,or
suppartive areas who understand the objectives of the program being designed.

Suggested requircments follow for a program of graduate study leading to the
master of science degree in physical education with 4 major 1n sport history and doctor
of philosophy degree in physical education with a major in sport history.

Admission Requirements -
1. Minimum requirements established by the graduate school. s
Adequate undergraduate preparauon, with major in physical education and munor in
history. b /
*3. Graduate record examination aptitude test. //

Master’s Degree

Graduagion requirements for this degree are eight uvhits to include:. | .

1 Four unhgl,kmzfph)snal education courses. (One course should be in techniques of
research in heafth, physical education, and recreation, remaining courses in the history
of sport area or related to this asga.) ‘ ,

. Fwo units in history. (One course should be 1n historical method.) .

2
3. Seminar in physical education, one semester, no credit. ’ ya
4. Thesis, two units. ) .

Doctor’s Degree

Cumpletion of the master's degree does not automatically constitute admussion to candidacy
for the doctor's degree. Admission to candidacy is based on previous study and work and the
approval of physical education graduate authority. .
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The candidate is required to pass examunations in two foreign languages, an oral and

. WwIitten prehmmary exdamination prior to beginning his dissertation research, and an oral
final examination covering his research.

Graduation requirements for this degree are 24 units of graduate credit (equivalent of

. 96 hours) . Credit earned toward a master's degree is counted in this total. .

.

Fi

1. A minimum of eight units in physical education courses. (Courses should be in the
history of sport arca or related to this area)

2 Four units 1n history.

3. Seminar, one semester, no credit.

4. Presentation ‘of an acceptable thesis for approximately eight units.

>

elds of Specialization and Preparation -

Ancient History, Medieval Histary, Continental Europe from 1300 to 1648 (Renaxssance

and Refurmation), Conunental” Europe and its dependencies since 1648, England and its
dependencies, the United States, Latin America, the Near East and Middle East, and the Far
East. Other fields may be accepted in individual cases.
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teacher education .
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THE NATURE OF GRADUATE PREPARATION'

& ‘ . * ARTHUR E.-FOURIER

*Auburn University

% .

Although my assignment is 1o comment on the nature of graduate preparation—and
I assume this calls for a definitive statement—at the outset this task appears to be next
to impGible. This is particularly true if one approaches the problem from the point
of view of generalizing for the whole of graduate education. Perhaps meaningful and
helpful insights might be developed concerning particular areas of inquiry, or the

“ purposes of graduate education at specific institutions, or particular departments of
those institutions, however, the panorama of graduate gducation today defies succinet
definition and description. ) : °

The difficulty does not lie in any lack of published masn'al about graduate educa-
tion. In fact, this area has undergone more critical and in®nsive study in recent years
than has any other phase of higher education. It is more likely to be found in the
profusion of comments, conference reports, ahd findings of studies that have mounted
to almost intimidating proportions. Numerous institutional, regional, and nauonal
studies have been made and conferences held which, of course, have identified many ~ '

, problems, but have solved few of them. © T

The explosion of growth in graduate school population, particularly since 1945,
may account in part for the mushrooming of problems which were probably existent
in dormant or embryonic form prior to that time. The graduate school population in
1959-60 reached 305,000. It now constitutes about 10 percent of college and yniversity
enrollment and is expected to reach 20 to 25 percent by the end of the century.

The graduate school ‘itself i one of the newest segments of higher educauon. Even
though graduate work in the United States dates back almost 300 years, it was not
until science and technology were recognized as legitimate concerns of higher educa-
tion that the graduate school, with its emphasis on research, came 1nto being. Harvard
established a graduate school in 1872, and Johns Hopkins followed in 1876.

Graduaté work in physical education is a more recent development. Springfield
College in 1891 was the first to provide such work, followed by Columba in 1901,
when a graduate degree with a major ig physical education was offered. Although
much of the recent growth in graduate education has been in the sciences and tech-
nology, there has also been a marked increase in the number of institutions offering
graduate work in physjcal education and in the number of advanced degrees earned.

What are the objectives of graduate study? Historically, of course, the graduate
school canie into being to give body to the spirit of inquiry, investigation, and
discovery which was largely responsible for the mid-nineteenth centyry jndustrial
revolution and, in turn, was fed and supported by it. Its primary objective was, to
foster research. Graduate study, therefore, functioning within the limits of this objec-
tive, has been concerned with preparing research scholars. More recently, however,
objectives of graduate study have become _considerably more diverse as graduate schools
responded to new demands of business, industry, government, and“ teaching.

¥

~ 1Bibliography may be obtained from the author.
’ )
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This is reflected in the variegated degrees offered at both,the master’s and the
doctor’s level. For example, thé venerable Ph.D. has been joined by a host of new-
comers such as the D.M.E. (doctor of meehamical engineering), D.S.S. (doctor of
social saence), Ed.D. (doctor of education), D.P.H. (doctor of public health), and
the P.E.D. (ductor of physical education). At last count there are some 68 different
kinds of ductor’s degrees offered in iustitutious of higher learmifig 1 the United States.
Also, among 150 muaster’s degrees are the M.P.A. (master of professional accounting),
the MS.P.H. (master of science in poultry husbandry), the M.S.P.H.E. (master of
science 1n public health engineeringy, and the M.P.E. (master of physical educagion).

The diversification of graduate degrces, of course, threatens to obscure the thread
which runs through graduate study and murks it from the whole of higher education.
Oliver C. Carmichael, former president of the Carnegie Foundation for the Advance®
ment of Teaching, claims that the doctorate has all but lost its distinction.

The degiee symbolizes at least three years of advanced work beyond the bachelor's. There
1 ho semblance of unity in the subject matter covered in the course work, in the hind of
research pursued, in the objective of the training, or in the quality of the work. Depart-
miens N the same institution vary widely n their goals and their requirements. Indeed,
In the same department individual professors differ in what they expect. . . .

Requirements for the master’s degree also vary sharply over the country. Conse-
quently it has, to a large extent, lost 1ts dignity and good standing. For example,
under pressure to provide advanced work which would qualify teachers for higher
salaries, graduate schools have approved degree programs that often constitute little
more “than a fifth year of undergraduate work.

If a meamingful distinction can be made between graduate work and undergraduate
work, it may, perhaps, be found in concerns dealing with research. The fostering of
, research was the primary purpose of the graduate school at its inception, it still sur-

vives, though perhaps only as a vestigial remain in some instances.
An identification of the nature of graduate education, beyond that which is revealed
by the time honored research objective, remains elusive. Even the research emphasis
‘ of graduate study has rcceived a great deal of attenuon and no small amount of
criticism—criticism which has come from opposite directions. There are those who
deplore the mongrelization and multplication of graddate degree programs with an
attendant dilution of substance, which they identify as scholarship and research
competency. There are others who charge the graduate schools with failure to meet
their responsibilities 1n preparing men and women for teaching. They call for a
greater breadth of knowledge and a greater darity of understanding with less empha-
sis on research.

Perhaps as satisfactory a statement as any concerning the objectives for, graduate
work 15 the one developed for our own profession which came out of the National
Cutfgrence on Gradugte Study in Health Education, Physical Educanon, and Recrea-
tion, held at Pere Marquette State Park, Illinois—

- . , " .

1." To produce better teachers, leaders, administrative, and creative scholars,

2. To stimulate and improve the quality of research and its consumnption,

3 To develop speualists who have preparation m particular lines of endeavor beyond the

bachelor’s degree. -

The report of the Pere Marquette Conference is some fourteen years old. Its purpose

. was to provide gmidance and perhaps sume stimulation for the upgrading of graduate

. programs in physical education and the related fields of health education and reciea-
‘ . tion. It might be of some value, therefore, to take stock of where we are now. Perhaps

. ~
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it is not unduly masochistic, and not without benefit, to look penetratingly and

objectively at ourselves as others see us. .
@ne such person, James B. Conant, in his study of The Education of American

Teachers, had the following to say about graduate work in physical education.

I am far"from impressed by what I have heard and read about graduate work in physical
education. I T wishied to portray the education of tcachers in the worst terms, I Should
quote from the descriptions of sume graduate courses in physical education. To my mind,
a university should cancel graduate work in this area. If a physical education teacher
wishes to enter into a research carcer in the field of physiology of exerase and related
subjects, he should use the graduate years to build on his natural saence background a
knowledge of the physialogical sciences that will enable him to stand on an equal footing
with an undcrgraduatc major in these sciences. ‘\

Dr. Conant summarily does away with gruduate’ work: in physical education (and
I presume, in the related fields of health education and recreauon) and suggests what
he considers to be a satisfactory substitute. Of course, his forthright, unequivocal
statement is not designed to endear him to members of the profession. It is much
more likely to evoke angry responses which dismiss him as an unqualified critic,
relegating him to the role of academidian, egg head, impractical dreamer, and idealist.
This might be helpful as preventive therapy in the management of one’s emotions, it
will not do as a responsible answer to his charge. .

As a matter of fact, perceptive and reflective members of the professxon will concede
that there is more than a little’ evidence which recommends taking his comments
seriously. They will also acknowledge that he has been ¢minently fair 1n his study and
analysis of the education of teachers. One needs only to read James D. Koerner's
recent book entitled The Museducation of American Teachers to be almost grateful”
for a Conant. . .

Perhaps one of the more obvious reasons why Dr. Conant came t,g the conclusion
he did is that physical education has suffered from a longstanding case of split
personality. Conant’s comments would scem to point this up. On the one hand he
identifies physical education as Education,” on the othey he implies its potential
legitimacy as a discipline in its own nght.. A perusal of catalogs and graduate bulletins
reveals that the affliction is well develdped.

In the latter part of the last century, physncgjducation was well on its way toward
emerging as a discipline with a well defined and munageable body of knowledge. In
response to almost revolutionary conceptual changes in educational philosophy and
ps¥khology in thc early twentieth century, physical education became progressively
more cclectic, fragmented, and difficult to definé, At'some point in this period
(pethups the historians could tell us more precisely when), physical education reached
a fork in the road as it moved toward its own maturation and fulfillment. One path
pointed toward pedagogy and the other toward a body of knowledge dealing with |
physical movement. It moved neither to the right nor the left, but astraddle. Al-
though this fcat is not particulary dfficult at the point of origin, 1t becomes increasingly
more trying as the fork widens. ‘.-

Even a superficial examination of college catalogs reveals several symptoms of a
split person.xhty Within the structure of hlgher education, physxcal education may
be located in a college of arts and sciences, in a school of education, or in a sort of
academic nomangd™d called a divigion. Perhaps the latter is; in fact, the most apt
descriptive term if physical education does, indeed, have a divided personality.

Functions pcrformed by departments of physical education also reveal symptoms.
Physical education, on the one hand, claims kinship with those departments which

2Capitalized to distinguish professional education from education in general.
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provide scrvices in the area of general education, and, on the other, with profcss:on.xl
schools or departments whose¢ tesponsibility it is to prepare teachers.

Even within the pedagogy frunework the split nyture of physical education s
apparent. It offcrs courses in teaching meihods, cldgs organization, and program
administration «s vne part of 165 subject matter major while at the same time 1t
provides content courses such as physiology of exercise, Kinesivlogy, the history and
sociology of.sport, and physical sports shills us the other part of its major.

The attachment to pedagogy leads to o multipliaty of courses to tover the hundreds
of tasks that teachers need tv perfurm. It leads to the servicing of teachers in summer

* programs “and through extension wurses with litile or no regard to distinctions that
should be made betwecn undergraduate preparation and graduate work. An examina-
tion of graduate bulletins readily confirms this to be the case. .

At one state university, a course entitled Tests and Measurements carries graduate
credit and 15 described as “techniques to determine abilities, needs, and placement
in the physical education program.” At another, a course with the same title and a
simular descripuon carries undergraduate credit. At a third, Introduction to Tests and’
Measurements carries graduate credit. At another $chool, Officiating Major Sports 1s
a graduate course. At still another. Teaching Indisidual and Dual Sports is listed as
a graduate course. At a large state university, graduate course lisungs include Coach-
ing Football, Instruction in First Aud, Folk and Square Dance (three hours of labora-
tory work) . At another school, Coaching Football (study of teum strategy and offen-
sive and defeusive formations for secondary and college foutball cvaches) is offered
as a gradualc course. Perhaps some reform could be introduced here to segregate the
losers from the winners and resmct them to an undergraduate course.

If these, by chance, are the course descriptions that Conant refers to, he is to be
congratulated for his restraint. These course listings reveal no discernible rationale
upon which 4 graduate program is predicated, they indicate no body of knowledge at
the undergraduate levcl upon which advanced work would be based, and they gne
no clue as to what the profession wnsxders to be a programn of advanced work in
physical eduéation

Critics, such s Koerner, generally regard Education as having poor credentials as
an academic discipline. That facet of physical education which relates to pedagogy,
therefore, shares responsibility with Education for the quality of those credentials—

. whatever they may actually be. The one aspect of physical education which does
exhibit some characteristics of a disapline suffers from a lack of focus and depth of
scholarship. Consequently, at both the undergraduate and graduate levels, the critics
find little nrerit in either aspect of physical education’s dual personality.

It may be some small comfort, however, to know that all of the confusion in g\radu-
ste work is not restricted to the ficld of physical education and that it is not alone in
its vulnerability to criticism. Doctoral programs which have, been developed recently ]

1 UTSteh areas as agriculture, business administration, home economucs, and enginecring
are similurly assailable. Dr. Carmichael, in his recent book entitled Graduate LEduca-

\ ' twon: A Critique and a Progmm, points out that . po \

\

The public has a right to expect more Lonsistency and less confusion than 1s manifest in
the 150 master’s and 68 doctour's degrecs currently listed 1n coll¢ége and university cata-
logues. . . The universities cannot justify the present confusion. Fadure to meet their
ubligatiun to restore order and meanng in this areca might jeopardize tHeir autonomy and
end mn thuar forfeiting sume of the privileges that have traditionally been consndcrcd
essential to their proper functioning. /

He deplores the lack of uniformity in degree requirements, the lack of comtmon
content in the doctoral programs, the failure in practice to sct ume limits, and the
lack of agrecment concerning the character and purposes of the dissertation.
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. Perhaps a first step toward developing 3 udified body of knowledge in physical
education could be taken in sifting pedagogy from subyect matter Suc¢h a step would
be based on the assumption that pedagogy s the business of the school or department
of educauon. Courses in methods, organization, and admutustrauon mght find a
home in that area of professional work. Where relauons are not strained between
departments of physical education and schools or deparuments of education it 1s not
at all inconceivable that working arnngemem.s might be made for joint apposntments
or for the provision of adwrisory and or consultant services in connection with peda-
gogical problems peculr® o physical educauon - .

A second step would be concerned with determinung the naturs a.nd scope “of . our
subject matter. In this respect. noteworthy efforts have already been made at the
University of California at Lgs Angeles The rationale of physical edacation at UCLA
is that concerns dealing with human movement comprise an area of inquiry which

A 1s worthy of disciplined scholarship and research and that 1t will yield up a conse-

quential body of knowledge. Some of the broad problem areas which have been

identified at UCLA havégo do with the kinestological nawre of man, development

of man through mmcment“dexelopmem of muvement tapabiliues, the individual s

variables affecung movement, enironmental variables influenciog human mov€mént,

man’s control of his environment through moy ement, and. movement as buman

expressaQ.
Untl physical education takes these teps, its graduate work 1s lLikely to remain i
confused, fragmented, and, in too manyinstances, eyen puerile. - T
* * N

L 4

| PREPARATION FOR
PHYSlC ._EDUCATION SPE\CIAI.ISTS" .
L 2 ' MA’RUN M. MACK;ENZIE ‘
[ . ) Teachers College, Columbzq Unwersity

l‘ N

The context of the ensuing recommendauons for preparing physical educauon
ospecialists 18 charactenized by cnuusm and controversy. Critiism s besng leveled at
the meaninglessness of physical educauon and the poor preparation of physical educa
ton specialists, controversy anses out of views regarding the preparation of all
educational specialists, *

Criticism . -

James B. Conant’s criticisms represent typical casugations of the field of physical
educaton and its specialists. In essence, he sees Little meanung in physical educauon
" and recommen®that graduate wurk in physical educauon be cancelled. Conant seems
to argue that physacal education is not a part of liberal education on the grounds that
it does'not seek . . . to enlarge the understanding. to develop respect for data, and
to st,rcn&then the ablqu to think hd to act rationally. Conant recommends cancella
uon of graduate work in physxca'l‘cducauon on the basis of the t.hcmc of his book—
superficiality of preparation of education spot;ahsts

ABibliography may be obtained from the auther. o
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Controyersy

Two fundamental issues diside teacher educztion  ay Genera) versus speciatized
preparauon. and b) common versus diversified requirements

The ficld of physical educationn parucular ss in the mudst of thes¢ controversies
because, 1n mv personal opinion, phyvsical educators are “jacks of all tfades and
masters of none " Emphasis in the preparation of phisical educators over the years
has, for the most part, focused unrealisticsdls on trvng o make one apable of seming
1n phsical education as well as wggone or more other ficlds, such as health education,
safety educayyon, driver education, community recreation camping, and rehabilitation
In addstion 3t has been the unreslistic expratation that the physical educator should
be capable of tcaching a wide variety of physical activities” These two expectations
in the preparation of physical cducators represent two basic reasons why physigal
education lacks meaning and hence public support

At 15 1 this context of ¢riticism dnd controverss, then, that 1 seck to de\elop a
theoretical framework for prepanpg “a physical education specialist In essence. 1 seek
a balance of general and speaialired education and 2 mimimum of common require-
ments fur persons Preparing 1o sere us specialists in only one field Moreover 1 view
the preparation of phusical education speaislists as a part 0f 4 lung mnge sequential,
and cohesive pattern of expeniences In view of ume and space limitations, this paper
deals primunly with’ preparation through the master s degree. although some considera-
uon 1s gven to post master's degree studs.

-~ ‘ “

Redefinition —

As on¢ peruses recent physical education literature, it 1s clear that physical education
15 being redefined in terms of the scence (and art; of human movement. This
redcfimtion in turn calls for rethinking undergraduate and graduate preparation to
fit the speciaffist for newly defined tashs Underlying the proposals which follow 1s
the ussumption that the physical educauon speaialists’ role 1s not yet fully defined
since the speciahity uself 1s undergoing change

This state of affairs 1s perhaps the most fyndamental problem facing the physical
€ducator. 1t s essenual that physical®educators clanifv thar intenuons. Once they
know what they should be about 1t will be less.dufficult to prepare them Consequently,
@ major part of the preparation of physical educatio specialists should focus on the
nature. purposes. and hmitations of their speaalty M

Four Stdges of Preparation

Although the focus of this paper is graduateeducation, particularly at the master's
degrec level it i necessary to discuss briefly pre<ollege anyd undergraduate educat
as foundational to graduate study and as 4 part of a teacher preparation continuum '\
The notion that one becumes a speaialist in phssical education after four years of
baccalaurcate edugation must be dispelled. lest superfiaality be perpetuated. 'p

One could view the preparatot of phisical education specialists in four stages

Stage 1—Atitudinal and basic shill development *
Stage 2—Liberal education and human movement
Stage 3—Beginning teaching .
Stage 4—Advanced tcaching. admunistration rescarch lcadership or teacher education
Stage 1, represcnting school vears (K 12, focuses on the development gf positive

attutudes toward physical educauon and devddopment of fundumental movement and
2l

basic_sports shulls Stuge 2. undergradudfe educauon, fucuses on the goals of lLiberal

90 ) .
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eduauon and the knowledge and competendies of the ﬁcld of human fROs ement.
tage 3, occurming at the master's degree level, focuses on education, and the applica’
n of knorwlcdgc about and competence in human movement to tcachmg Stage 4,

tence, research leadership, admmmratmn or teacher education. , o

ental to pracucing the art and saence of :c.adh‘ng physical education are at
gredients. (a, commutment to the value of physical educauon, and (b
move effectively, particularly in the realm of games, sports, dance, and

to. physical educauon dernes from understanding the meaning and
signuficance of movement to life. It 1s highly probable that young people who
haxc been eapoid to vital programs of sthool physical education and have had

develup good feelinds toward physical education. In tarn they may choose it as their
1cal education becomes a career or not, a2 meaningful program
xpayers and members of institutional bogrds of control who
might lend support to uent programs of physical education.

The capaaty to move &fectively is a basic tool of the physical education teacher.
Without it he cannot demdgpstrate and probably cannot understand or recogmu the
cntical elements to be taught or corrected. Further, it is .highly unlikely @l
not proveny, if basic skills ar \not learned before college years, that they ever
learned during college, except of course by a few m!xercn;ly skillful persons who w
never cxposed to physical educayjon.

Thus prerequisite to admuission, to an undergraduate program of studies, with a
major area of concentrauon in hu movement, should be awareness of thie mean-
ing of phys«:al education and demonstrated proficiency in basic moyement skills
related and applied to a vaniety of games, sports, dances, and aquatics. Such a require-
ment will free the student to concenu-itc on, and be challenged byf advanced knowl
edge and competence.

Rugid enforcement of thede prerequisites t?(y;:lld chmmpté a number of wort‘hy
candidates in view of limited Public school dpportuniues fos good physical education.
Thus a wanver mught be granted for two years to allow some prospective candidages
to make up their deficiencies with a program over afid above their regular work.
Enforcement of the prerequisites ‘implies the availability of reliable instruments to
assess levels of attainment and further, that the desired levels of attainment are,
indeed, valid predictors of successful teaching, The lack of such instruments should
ot deter gross efforts to assess potential Success, while refined predictive tests are’

under development. P
N . 7/

.

STAGE 2 ,

Also fundamental to becoming a skxllful and effective physical educgtion teacher is
possession of a liberal education together with broad understqnding of and competence
i the saence of human movement. These two goals appropriately could be considered
as mutual, but not separate, foci of four years of undergraduate education.

L
Liberal Education . \
Conant aptly conveys my view of Tiberal education when he quotes one of hzs
fncnds ) .

.

We ara cddose to the mark if we conceive of it [liberal education] as a process and as an
aspiravon. A Lberal education . . . 18 2 process begun in childhood, carried on _through
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a varying number of years of schooling, and best tested by the momentum 1t sustains in
adult life It 1s characterized by what it aspires to, rather than by what it embraces, 1t .
.aims to enlarge the understanding, to desvelop respecl. for data, and- to strengthen the
ability to think and to act raticnally. Acwrciyxg Y, the process of educaung liberally 1s not
confined to the classroom and is not arcumsaribed by the subjects df study or the expen-
ences which may contribute to at. It seeks to produce an informed, inquining, and judicious
habit of mind rather whan particulai abihties. P ? A ‘

Earl J. McGrath, rehowned investigator of the role of general education in the
preparation of pfofessivnals in many fields, views the liberally educated man as one
who possesses essential knowledge and skill derised from the various disciplines, 1s
skillful in the application of that knowledge for the'solution of problems affecting
himself and society, and can cultivate traits of personality and character to factlitate
interpersonal relations. .- . .

s No longer is it possible to view general (liberal) education as the “common exper-

ences required of all educated men and women.” The “knowledge explosion” has

tempered our concepts, such that general (liberal) education is characterized by 1ts
functional application. Thus lLiberal education, during the undergraduate years, should
have relevance for the student of huhan mosyement who is considering physical educa-
tion as a career. There is just too much “general” knowledge and too many “general”
competencies for one person to grasp and develop. Thus there must be judicious
selectian of liberating experiences that have relevance for one’s specialty. THis concept
suggests close cooperation and articulation between departments representing funda-
.mental disciplines and schools of education, lest students fail to see relevance of the

L]

4 «

general to the specifie~a critical objective. Lo L.
Liberal educatién for teachers is justified on at least two grounds. First, since
- emulation is a strong basis for learning, it is essential that teachers possess personal

maturity and those knowledges.and intellectual capacities which are central to educa-

tion, lest siudents emulaie invalid models. Second, possession of wide knowledge of
"man, his ideas, and his cultures should aid in :enriching one’s qwn’specialty and

should facilitate interdisciplinary cooperation. ) . /
- The relevant content of liberal ducation for the future physicA education iPeda]'
ists includes. the natural and Lfe sciences related to human movement—mathematics, *
physics, ¢hemistry, biology, anatbmy, kinesiology, physiology, the sociat”sci¢nces—
.anthropology, sociology, history,”psychology, the humanities—litérature, “wniting, and
*  speech communication. It is not intended that students necessarily dake courses 1n the
subjects disted above. Rather, it is antiipated that some learning would revolve about
major social ,mstitutions angr current and,or perpetual isg or problems facing
society, with students viewing them from the different vantage points of their intended
specialties. This would mean interdisciplinary planning-and teaching.

There is one field of knowledge in the domain of fiberal education that is valuable
for all men to understand, but particularly relgxant for educational specidbists.” this
field is education ds an institution and pr ion. The time has come when the
liberally educated man should be educxéd about gducation—its roots, Burposes,
nature, scope, organization, and the ure of learnihg and teaching. Such study is
justified on thé basis that future support for such an essential social institution 1n a
democracy is based on full understanding ofit. Anising from such study should emerge
commitment to the value of educauon together with a general understanding of what
the schools and the tca?'m{proiession are ltke. Such knowledge then might serve as

o, a})asis for making dcerfions about schools and teachers in one's cammuntty or for
2

,deciding on an cddcational carcer. Morcover the prospective physical education
specialist shoul le to develup an educational plulosophical frame of reference
into which he“can fit concepts about human movement: ,

g
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er major concepts appropriate to liberal education are health and leisure.
y educated men and women should understand the nature and scope, signifi .,
e, and basic competencies of health cate of jhemselves and v.ﬁhr offspring as a

/asxs for liing a complete life. Awareness of the value of ways to use leisure for
t

personal development or social welfare 1s needed as worl is reduccd‘ Associated with
he study of leisure would be identification of agencies and organizatjons jg:\oted to
recreation. These two concepts, if treated in the context of lLiberal education as they
should be, would set a philosophical framework into whidi physical education could
be placcd and, in turn, reduce the inordinate amount of time currently spent on
healih education and recreation in curmiculums devoted expressly to the development
of physxcal education specialists.

'

Human Movement ©

A second focus for the undergraduate years for the prospective physical education
specxahst should be broad study of the field of human moyement. This might be
regardcd as a "major” in the sense that the student uses himan movement as his
,major area of concentration. A student would be ex.pectcd to understand the field
of human movement in terms of what it is and is not and its roots, objectives,
methodologies, evidence, and conclusions, he would also be expected to develop
personal movem¢nt. competence. .7 vt

There are four components to the field of human movemcnt—soc;ophxlosophlcal

. physiological, psychological, and activity.

Socto-Philosophical. The socio-philosophical aspects of human movement have their .

basis in areas of study like philosophy, sociology, anthropology, and history. One of
-Lheq:\damcmal purposes of study in this area of human movement is to gause

-

stu to see the basis for the meaningfulness of human movement to life and to
undelStand the reasons behind, and history of systematic programs of physical educa-
tion. It is believed that such study would better fit the future spegalist to determine
the purposes, nature, and scop¢ of progﬁms of physical education for which he is N
*responsible. I .

Physiological. Physiological aspects of human movement ha»c their roots in basic
medical sciencés and the fundamental disciplines underlying thein-mathematics,
chemustry, physics, biology, anatomy, physiology, and neurophys:ology From these
have grown a separate body of knowledge which is characterized by * kmcsnology
“physiology of exerase,” and "work physxology The focus for study in this area
would be to understand the phys:olog'lcal effect of movement on man and the -
capacities of man to ‘work. Such study should better fit the future specialist to make
decisrons related to “conditiohing” programs for specific task performance, sequential
programs for skill development and units of instruction to deepen his futurc students’
understanding about the effects of movément. .-

Psychological. Psychological aspects of hurhan movement have most of th:lr roots
in psychology, some aspects are related to aesthatics. Of all the aspects of human

-~ “movement, this is the most vague and thus in need of intensive search and definition.
Study un this area would focus on motor learning and performance, expression and
cre and the relationships of movement and pamupauon in physical education
activiues to personality. Such study would serve 16 caution the future®physical educa
tion specialists not to assert erronecus or nebulous claims for physical education, like
“building character.” Study in this area would also serve to discover how people learn
motor skills and thus become a basis for lesson plarming and the use of onstration,
. whole-part learning, repetition, reward, and the like.

Activity. The fourth aspect 6f human movement is cxrcumscnbcd by physical skills
related to task performance and physicaleducation activities—games, sports, dance,
and aquatics. Study in this area would be devoted to skill analysis, skill development,
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'strattgy, tactics, history, rules, and equipment. Although the prJecuvc phymcal
education specialist might survey this area and become acquainted with a vanety of
activities, intensive study and pra€tice would be required in two or three activites.
Such study should devclop the Yasis for defining critical performance factors, analyz
ing performance, making cofreqons, and thoroughly understanding the nuances of
rules and equipment.so that future teaching will have substance. It is my observation
that one reason for poor teaching of physical education is lack of dcep understanding
about and Skill in physical acuvities. This, in turn, is one of the roots of gublnc
criticism of physical education. u

Ie is argucd by some that limiting the specialist to preparation in_two or three,

activities would limit the scope of physical education programs, sinceé most schools-

are limited to one of two instructors for boys and one or two-instructors for girls.
This argument is countered in two ways. First, a sequential program of activities from
kindergarten to grade 12 could mean a distribution of activities across the. grades so
that all activities would not be taught in all grades.

Second, quality instruction in depth in four to twelve activities (two to four instruc-
tors each specializing in two to three activities) is preferred over suyperficial instruc-
ton in a host of activities. By employing a staff of specnalnsts with, differing sub-
specialties (sports), men and women can complcment one, another. This might mean
that one instructor sérves as the chief instructor in his or her sport spccna]ucs while
being assisted by his or her colleagues in a team teaching arrangement. Moreover, the
administrative separation of girls' and boys” departmgnts limits the possibility ot
qualitative program breadth wherein women teach girls and boys and men teach boys
and girls. Mothers have taught sons and fathers have taught daughters fot centuries.
To perpetuate sgparate departments of physical education is unrcasonab]e from the
standpomt of good teaching and economy. 3 .

To gewiew, the focuses for study during the undergraduate years are liberal educa-
tion and human movement. The content of liberal education. should, for the® most
part, have relevance for studymg human movement. The umg when liberal education

“tawght” during the uhdergraduate program should be based upon a sequential and
cohcsnc plan for studying about human movement. One could visualize liberal educa.
tion occurring during all four undergraduate years. A balance in quantity of general
and spcsiiln'::i preparationt is desired with crescendos and diminuendos of liberal

educatioh depending upon the needs of the individual. As I view the overall prepara- '

tion of the sical education specialist, I see heavy concemtrétions of liberal education
in Stages 1, 2, and 4, and asgperiodic intervals throughout one's career. As new prob-
lems present themselves it is necesSaTy to review or acqunr__e\thc fundamental knowledge
undcrlymg solutions to them. Moreover nonspccxalry study could be a means for
gaining new perspectives and thus rejuvenating one’s approach to life.

¥

STAGE 3 -

Building upon the hbcmlly educated and hngh]y slu]]cd and knowlcdgcah]c student
of human movement, the next stage of preparation is to develop understanding about
education as a field of work and to relate foundational kngwledge and competence
in human movement to teaching. Such should be the focusés for the master's degree.
The objective of the curriculum should be to develop skillful teachers of* physical
educatiorr by combining internship experiences with formal courses and seminars.

One could argue that earlier application of knowledge about human movement to
teaching would reinforce aRd motivate learnung. Indeed, such experiences as planned

school visitation and directed observation of tcaching would be valuable undergrad-

uate and graduate experiences and should be inctuded where relevant.
£ In essence the master’s degree curriculum would focus on education and physical

cducauon over twelve months of study, beginning wuh lormal course work 1n the
”
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sumamer, followcd by a limited number of courses and supervised intethship during
the academic yeat, and possrbly concluded with a one month program of study tp
derivs meaning out of, the previous year and to plan for the next year of teaching.
Educgtion - ' - ) - .
Experiences and courses, pertaining to education as’a field of work seek to begin, at
least, to reach the foﬂowrﬁ goals, as set out in New Horizons for the Teaching

Profession, edited by Margarét Lindscy:

L 3 vision of the possibilities of edugation. .
e How to use basic educatignal principles rclaung to the nagure of the lamcr and the
learning process. . . .
e Undersianding the undcxlymg rationale of different educational program.s and how to
bring about changes in curri .
Lbsmg] teachiflg methodology and the selection and use of mstrucuonal _materials .
ccoming an intelligent consumer of educational research and cngagmg in practical
* experimentation.,
® Becoming a responsible member of the teaching profasron
, ® Conunuing prcparanon fox intelligent pamapauon in community life as a spokesman
for education.

s

-

Another objccmc of course work Telated to education in general would be the
nature of the organizatian of educational institutions and general principles of admin-
istrapion. Such knowledge would facilitate cooperatioft and serxe as a basis for hclpmg

the physical education specialist to admnister his own program, a task he is often .

»

called upon to do-

-

Physu;alEducatzon L o .

J

Expenenccs related to physrcal education mc]udc course work and on the- ]ob .

experience. Coursc work would fomon' ’ ot .

3
The phllosophrcal bases and purposes of physral cdumtlon and its role in gducation.
Physiological and psychological factors relating to the tachcrs role ‘in faahtatmg motor
learning.
How (0 tedch two or thred" attlvities with cmphasl.s on teaching mcLhods and devices,
analysis of fundamental movements and coordinated skills, problems of ledrners, *safety
concerns, and essential equipment! 1,
Examinauon of the pmcm status of physical cducann pmgrams and study of “frontier”
programs ol
How to dcvclop seq“nual programs of physical edpcation, mcludmg syllabus, course
-outline, and lesson-plan dcvclopmcnt .
Study of adminisrauye fqncuons and problcms related to personnel, program fathua and
equipment: ~ .
Prinapies and methods in, selection and use of available tests to assess formancc and

to evaluate programs.z, .
4

Internship. Under the tutelage of a master.teacher and clinical prbfc;;sor, studénts
would work (with pay) five mornings or afternoons per week for an academic year.
A review and discussion of their work experiences wpuld be the subject of a weekly
two-hour seminar, 'éemmar topics would be presented by students based upon prob-
lems or issues arising from their jobs. Assignments growing out of formal c‘:%rse work
would have relevance for the mtcmshxp \s&pcrrcncc

. 2Taken 1n part from an unpubhshed repofh, “Proposed Master’s Degree Curriculum in

Pbysral Educatson,” prcpucd by physical caUOn spetialists at Teachers Collége, Columbia
Umvcmty ,

R 95

MC o " a ’ . i




+

.

s . .
Assuming that 2 candidate for a master's degree has completed the undergraduate .
program described above (Stage 2) and assuming that he is medically fit to embark
upon a career requiring vigorous physical activity, a sequential program of study
might appear as follows:3 .

Summer Session ¢

Education and society . 2 sem. hr:
Psychological foundations of education 2 sém. hr. .
, Devclopmental psychology - : - 2 sem. hr. |
Introduction’ to educational research and planning 2 sem. hr.
General course in curriculum develgpment . - t 2 sem. hr. .
. - - h . Total 10 sem. hr. .
Autumn Semester v )
" Philosophical foundagions of physical education 3 sem. hr.

Motor learning and performance 3 sem. hr.

5

Teaching of (1 sport) 2 sem. hr. -
Overview of public school administration 2 sem. hr. .
Intermship seminar . . iy 1 sem. hr.
) . Total 11 sem. hr.
Spring Semester ' - .
Teaching of (2 sports)~ ' 4 sem. hr. \
Programs of physical education *2 sem. hr.
Administration of physiol education " 2 sem. hr.
Evaluation in physical education L 2 sem. hr.
Internship seminar - I sem. hr. :
Total 11 sem. K -

Grand Total e . 32 sem. l'll'.

. Noticeably absent from the above curriculum are coursed in health education and

recreation. Traditionally preparation in the three fields—physical education, health

9  education, and recreation leadership—have been combined in varying degrees, the

assumption being that there is much in common between them. It is contended herg

that there is little in common in terms of philosophies and task performance. Com-

monality, however, does exist at the level of general objectives as with other areas of

the curriculum; also commonality exists between the preparations of health education

and physical education specialists at the level of basic medical sciences. Beyond this,

commonality has been imagined and incoherent. - ‘ »

The criticism that physical education personnel are “jacks of all trades and masters

of none” emerges, in part, from the traditionally irrational expectation that they also

serve concurrently as driver education instructors, hygiene teachers, guidance counsel-

lors, and community recreation directors. Each of these pasitions are specialties unto

themselves. The physical education specialist alone has enough to be learned without

diluting his studies; mdreover his energies on the job should not be spread too thin.

Such dilution of energy has resulted in watered-down programs of physical education

that,"in turn, fail to gain support by educators and laymen, ~

Qmitted also from the master’s degree curriculum are experiences pertaining to

»~ adapted physical education. Persons using the rehabilitative modalities of massage,

hydrotherapy, electrical stimulation, and heat, combined with protective strapping,

prothesis and special exercise with persons possessing temporary or handicapping

defects are, indeed, specialists unto themselves. Preparation for this specialty should

be the focus for a separate master's degree, built upon many of the experiences

described in Stage 2 dnd, containing some of the experiences required in Stage 3.
Further discussion of this subject is beyond the competence of the author.

»

*Adapted from masters degree curriculum for physical education specialists, Teachers
College, Columbia University.
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STAGE 4 ¢

. A review by, the author of requirements for Ed 2 and Ph.D. degrees for physical
education specialists at 33 colleges and univergitées approvcd by the National Council
for Acatditation of Teacher Education revealeg no patterg of experiences, Further,
only one or two institutions had established any subspecialty fqcuses around which .
= is planngd a cohesive set of experiences. Although some institutions may have cohesive
programs of study for post fnaster's degree candidates, neither printed por mimeo-
* graphed materials reflect anything speafic. This is judged as unfort,unatc since all
students need a tentral focus to which they can relate their study.
It is contended here that emphasis for post master’s degree study, Stage 4, should
i emerge from the nature of major task responsibilities performed in the spécialty.
The focuses might include such tasks as administration, research lcadcrshxp, teacher
education, or the furthering of éachmg expertise, Coupled with advanced study in
+ the specialty, inwthe general figld of education, and in liberal education, should be
cither a field project and seport or a dissertation for doctoral candidates. ‘

o
«

. Geneml Field of Ed&catzon ’ . "

Y

Advanced study in Lhc gencral field of education should include:* ., &

" | The Naturc of Education. Each student should have a usgful undtrstandmg of the buton \
cal, phxlosophxcal and social bdses of education, to permit him to evaluate dcvclopmenu
in hus spedialization in the context of brogd principles and policies, and to prowdc a
common megns for communication and' action with professional colleagucs in other
specialties.

The Nature of Persons and of L&mmg Processes. Each student should understand the
process of learning, and have some acquaintance with the personal "developmental, and
~ soqal factors which affect behavior and learning, with relevance {g teaching and othcr

. educational processes intolved in his specialization.

. . The Methgds of Evaluation and Research. Each student shoul9 undcx‘stand (a) concepts
and technmiques used to evaluate educational processes and roducu relevant to his
spccxahza)lr;l, and (b) research’ methods used to expand kno lcdgc in education.

v
Whereas the master’s degrec curriculum, Stage 3, intrgduced $tudents to tcachmg,

post-master’s degree study should prepare he student tg/perform as a true expert—an
adminstrator, a teacher educator, a research leader, orfa fhaster teacher. In addition,

. special study should. include advanced courses relating to the substahce of the body

of knowledge of human movement, and current issugs and problems facing the field.
. . |

‘o
~Field Project Report or Dissertation

A field project rcport or dissertation would be Hased on an investigation or experi-
ment, closely related to the major focus of advagiced degree work. Morebver courses
should be selectcd to preffare the student to ac omphsh his investigation or, experi-
ment. o / .

Integrated Program ' T
Thus career goals, task performance, formal courses, and pro;ect report dissertations
. are parts of an Mtegrated program of study built, upon master’s degree requirements
described in Stage 3. This arrangement precludes amassing of points by means of
eafetena-style gmdu.zt ediication, wherein courses are taken at-convenient times or
at the whim of the student. . .

et

—— vk
. sCommitiee on the chrc%of Doctor of Education, Teachers College, Columbia University,
“Program of Study for the Degree of Doctor of Education,” Unpubhshcd rep )t, December,
1963. -
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As previously ind‘ica‘tcd, delineation of a post master’s degree curriculum is reserved .
for anothet paper in view of-the complexity of the task and time availablg.

»>

. .

Summary i , : <

Preparation of the trne specialist in ‘physical education has its roots in the
acquisition of favorable attitiides about physical education and the development of
basic movement competence during school years. Substantive knowledge of and refined

X skill in human movement, along with heavy emphasis on liberal education during the
. undergraduate years completes the foundation for preparing the "physical edutator.
At the master’s degree level is foundaa study of the application of already acquired
knowledge and competence to the field of teaching together with study of the nature
of learners and the teaching processes. Finally, at the post-master’s degree level follow-
ing several years work experience, does the true. specialist and expert emerge. At this
€ducational level the mature student pursues a curriculum geared to his career goals
in terms of major task responsibilities. . . : ,
- . This theoretical framework of specialist preparation seeks to belay valid criticism
of the meaninglesshess of physical educatidni and the, superficiality of physical educa-
tion specialists. Advocated is deep understandinig of the field of human movement, a
separation of physical edication from health educgtion and recreation, and emphasis
on becoming expert performers and teachers in only ®o or three sports.

4

a

\ REFLECTIONS ON SELF-UNDERSTANDING
""" FOR THE PHYSICAL EDUCATOR

A - )
- , MAX COGAN

) " ¢ Castleton State College

I3

Possibilities for selfdiscovery are inherent in physical education. Bfcause of the
particular role assigned to the. physical educator in this culture—as a symbol of mas-
culinity and as a figure of identification—he i in a unjque position to influence the
growth of his students. If the physical educator is to utilize these potentialities and
accept the responsibility for guiding his students toward greater self-understanding,
"he must also learn to deal effectively with conflicts in his own life. This process should
be initiated in professional preparation. v '

] 7 .
Understanding Motivation ' 5

The motives that operate in the choice of physical education as a profession are
probably as complex and varied as in the choice of other professions. As in other
professions, the motives may be negative as well as positive. The physical educator
with unmet and unrecognized psychological needs may do a great deal of harm
unwittingly by projecting emotional problems™into the physical education situation.
It is entirely possible for a teacher to obtain good results in terms of athletic success
but to have a negative influence on the personality growth of his students. MY

—
1Bibliography may be obtained from author.
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' For example, a teacher may be drawn to physheal education to reassure himself of
tus masculimity. He may ridicule a student who shows an interest in dance, make fu '
of another’s physique, or belittle those who lack athletic ability..’Hc actuallyﬁay nead

to call attention to the shortcomings of others in order to reassure himself' that’he

a man. Another teacher may have an unresolved conflict concerning his own need to |
be an outstanding athlete. He may devote all s energy to boys who fit this catcgory,

while neglecting the majority of students,and only going through the motions of
conducting a program. * / T NP

Still another physical educator may use¢’ competitive triumph’ to compensate for his v
low self-esteem. If he projects this motive into the program, unhealthy situations are
bound to develop. He may exploit his players as'means of vanquishing others, and
he may regard those students who resist his drive as potential encmies. There are
coaches who push their players unmercifully. These men are apt to complain about 4
the softness of the younger generation and dwell on how h#d they worked during
their own playing days.".

A teacher may be attracted to physical education bcgad‘sc he feels he is intellectually
inferior. He regards it as a profession which will not demand much of him in this
respect and he may ridicule those students whose interests are primarily intellectual.”
He, js apt to muss the relationships between physical education and otlter disciplines,
and to conduct the program on a purely “muscular” level. ‘

It is difficult to estimate the extent to which thest and other negative motives

influence the cho%of physical education jas a profession, since few “studies have *
)

R

L

dealt, with the subjeg). Undoubtedly, many teachers are influenced to a large extent
by positive, healthy/motives, but in others it is likely that motivation is mix€dh
Schaffer, in a recent study, received responses from 329 male physical education
majors fin New York City to a questionnaire ?}ﬁigncd to determine the reasons for
their fHoice of physical education as a-professioh. He found that the largest’number
espondents stated that they had selected the field because they enjoyed working
and playing with youngsters and adults in sports and recreation. Others stated that
they preferred physical education to being “cooped up” in a classroom. Some looked
forward to long vacations, and still others were advised by coaches to change their
majors to physical education in order to remain eljgible for a varsity sport. Students
also were requested to write on “What kind of 4 person do I think I am?’ both
positively and negatively. On the basis of responses to this question, Schaffer” concluded
that only a small number of students appeared confident enough to describe them-
selves in a positive manner, and that only a small number appeared to understahd
that they had shortcomings. Both conclusions seem to suggest a lack of awareness on

. the part of respondents. Schaffer did not attempt to analyze these’responses other than

to list tHem in positive and negative categories., . |

If physical educators are to accept the process of self-ex natio a necessary |
step toward their own growth and the growth of their stud¢nts, the ogical place to
begun is in the teacher education program. Few other fields offer so many opportunities
for the .student to examine his beliefs and values, his actions and reactions, and to
see contradictions between his professed and real purposes. This implies more than
a sterilé or abstract examination on a purely academic level. Surface acceptance of
concept¥ such as the detrimental nature of excessive competition has little value if
there is no corresponding change in attitude and personal practice. Prospective
physical educators must take into account the  experiences of their own lives which
are meaningful to them emotionally, sodially, and intellectually. This presupposes
strong emotional involvement, rather than détached observation. . , \

Acceptance of Continuous Self-Evaluation ?Z ‘ ' ‘
i
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The physical education major encounters g wealth of potential laboratory experi-
ences in his classes, on his varsity and Jintramural teams, and in other extracurricular
activities which may range from dance and drama to weight training. He can be
helped to utilize these in examining his motives and vaIuesl%e ethics of the profes- .
sion, and discrepancies which may exist between the two. If the groundwork for this '
process is laid in undergraduate preparation, the student caf} continue to Yse it when
} he accepts a teaching, position antl becomes responsible for the personality growth of
his students. Inservice education programs may’be based on the same quest for self- »
understanding. . . - . ,
The intellectual approach to problems can provide an excellent springboard into .
more personal analysis. For exarhple, Costa has collected 2 number of cases, dealing
with ‘problems in professional ethics. Ap examination of these and similar cases could . ,
be the catalytic agent for an inquify into personally significant situations vghich N
, students themselves have faced. . - ‘.
The factors which influence a decision in physical education may be numerous,-
= Even a situation which in hirdsight appears to have been relatively simple may seetn
© insoluble in the heat of the moment. This is Hlustrated.in a sitfation involving _
" Dean, a high schp?l junior. ¢ T :
/ / .
Dean was a mcml/cr of his sc}ﬂ)ol's track team, and had shown promise in sprints and in '
the broad jump., He dcvclo;?d 2 pulled hamstring, which. was not a particularly serious . -

»

injugy, but which caused confiderable pain when he ran strenuously. In a closely contested
meet, with 2 riearby school, it was clear that the broad jumip would.be,a crucial event, and -
" this was Déan’s specialty. As the jumping progressed, it becirte apparenit that the team’s

only hrpe for victory in the event and insthe meet fay with Dean, Hé approached .the

coach,znd asked atixiously whether he should try one 8 two jumps. His doctor had adyised. .

l:.i?/{at he would not harm his leg permanently if he warmed up properly and limited

hi¢ participation, but that if the pain were still severe, his performance would suffér, and
“he might lengifien the time required for complete, recovery. Unfortugately the coach wds -

*'someyhat disturbed at that point by the, lack of team léyalty which had been demongtrated
by :ﬁer t"other bays during the course of the afternoon. He listened'to Dean and tried "\
to lain that this was a decision which he would have to make on hig, own, but some of

his anger was expréssed in ‘his voice and Dean felt that the coach Was angry with hiro,

A few minutes later Dean spoke with the coach again and they temporarily resolved the

confli¢t By. deciding that Dean would try' ong jumg.‘ N v RS

' [ b T - .

The elements wiNch made the' ethical decision difficult were the' emotional fagtors .
operating on both _Bean and*his coach. Both wanted very ch@fxb Win the meet and
realized that Dean’s jump might contribute to this end. Both Wwere also aware that,

. although there was no serious .dangef involved, Dean’s participation could mean that,
~his recovery would bé delayed. Dean was in conflict over the natural desire, to avoid
pain and a feeling of responsibility to his teammates who were urging him to jump.
The coach’s annoyance with other members of the team interfered with his ability
to evaluate Dean’s situation, ind he failed to give Dean the direct guidance he peeded.
The alternatives available in this situation all were bound. to produce dissonance,
and the “right” choice was, therefore, difficult to “;tcrminc. In retrospect, it would
have been wiser to have discouraged Dean from jumping, but. the coach was unable
to see this clearly at the time. e oy .

The process of making ethical choices would be sigiple, if absolutg’ standards. could
be applied to all situations. Unfortunately, the hysical educator will face many
choices which defy simple. ethical solutions, and in whith dissonance is apt to result
from any of the possible courses. Discussions of the kind of ethical decisions which
are typical of the profession is another possible method of stimulating student aware.
ness. Ethical choices such as those listed below may seyve as examples. "' ,

4

-

‘u...
2oy, N
;

100

ERIC . s .




v

Is the man emphasis placed on winmng .un athletuc contests, or are the means to bg ’
empioyed given equal .mporiance? Are hosule and sadisuc tendencies enwouraged n contact
Sports to guarantee wvictoxy, or s concern shown for the development of positive soaal
behavior in students? Are injuries faked to delay a game or fights purposely sought 1n
order 4o remove the opposing stars from the game, or is the game played without covert
sidestepp.ng of the ruless Are opponents hum:hated by “runmng up big scores, or are
the feelings and self-respect of the losing team conuidered?

Is a boy called “yellow .f he s reluctant to play when he 1s injured, or i th::‘pl on
the sidelines unul he us fully recovered and no longer in danger of further injury? If a
boy has great abiuty, but is mchauy unfit, s his deure to play exploited, or are his long
teTm inteTests prolcctcd Is preferental treaument given to better “athletes, or 18 an honest
cﬁorl made to treat zll students equally?

o

The following questions might be posed in connection with practisgleaching. r~

Are the activiues sncluded in the program only those preferred by a zc-achcr, or i3 2 wide
vaniety of activites offered? Are standards of achievement arbutranly applied for all
sgydents, or 13 some effort made to set reasonable and challenging guals for each student?

tudents of all levels of