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‘ ABSTRLCT '

This speech, by a member of the American ‘asSociation

of Colleges for Teacher Education's Commission on Bducation for the -
Profe551on of Teaching {CEPT) and one of the authors of the CEPT ;
report, is a discussion of CEPT. fHle begins by discussing whether or
~not the teaching profession and teacher education are "real"
professions, He takes thd view that| they are not and that the task

\ + ahead for teacher educators is to know what constitutes a "real®

rofession and to pursue it with wisdoa and vigor., Next, he talks
Jabout problems in schools, and states that no fort o improve

schools in America is likely to succeed until progress is made in

improving the professional education.of teachers, He urges that the

governance of the teaching profession must be given to teacher y

educators and nQt to the states, He believes that one way to achieve

a professional status in teacher education is to increase the teacher

education curriculum to include a fifth year interanship. He

highlights portions of the CEPT rTeport and states that the commission

is nei+her uncritical of nor does it defend universities and their
" performance in teacher education, He concludes that the teaching
~.profession will be a "real® profession when society recognizes
.teacherg-as highly competent professionals, when the universities and |
colleges accord them status, vhen the profession supports and
‘cherishes thes, and when their own self-respect and self-esteenm tells
then that they are yeal at last., (RC) g
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CHARLES W. HUNT.
The Lectures and the Man

T -

Through the Charles W. Hunt Lecture, given at each of the Annueﬂ
Meetings of the American Association of Colleges for Teacher Education
since 1960, AACTE proudly acknowledges 1ts debt to this dedicated
educatlonal statesman. N -

Though he spent most of hus professuonél life as an administrator,
Chatles Hune rightly insisted on identifying himself as a teacher.

His infectious enthusiasm for life and his chlampioning of the

God-given right of everyjndividual, young q: old, 10 develop o

maximum potential aren(m\a‘ges which alwa: 5 marked his commitment

to the preparation of teachers\ His vitality and détermination to

move ahead in reshaping teacher education, and his skill in firing

up others to do so are in the best tradlt.wn of the good teacher. ’
v ' - o

As champion of the democratic 1deal, he counseled grasstodts

. orgarqzanon and solidarity to accomplish reform As a true pioneers

in teacher-education, he was wise enough to view the communuty
nafonly as a |ab0ratol'!u' but as a source for ideas and support. A
teacher, commumcator. and an agent “for change. he “shook the ideas
and structure” of teagher education.

As AACTE Executive Director Edward C. Pomeroy said at the
memorial service for Dr. Hunt September 3, 1973: “Without a man
of the vision of Charles Hunt and the encouragement he provided,
gertainly the hustoty of these past 50 years in American education
would have been significantly different.” Indeed. much of importance
in organized teacher education happened in his lifetime.

Bom in Charlestown, New Hampshire in 1880, Charles Wesley
Hunt was educated at Brown University (B.A. 1904) and Columbia
University (M. A. 1910, Ph.D. 1922), all the while teachmg English
in New England and New York until he began a supervisoty career o,




- ’ - . . .

in _1910‘. In his 18 fears as college president, from 1933 to 1951,

he helped to transform an old normal school at Onepnta into the State
University oFNew York at Oneonta, a mult;purpose institution within
a state system-of mlleges ]

- »

Our Association owes much to Charles Hunt. Serving voluntarily
for 25 years as secretary-treasuter {1928-53), he was instrumental 1h
transforming the American Association of Teachers Colleges into the
Amencan Assoctauon of Colleges for Teacher Education. Unul his
death, he continued to serve.as consultant to the Association’s

. Board of Ditectors. His inspiration sull guides AACTE and 1ts
professional meri and womer™who represent théit institutions

. The Lecture Seties is conceived as a continuing ptofessional tribute
to the years of leadership and service which Dr. Hunt gave to -
. education. When ;hls senies was begun in 1960, Dr. Hunt advised -
us to hold fast to “enduring fatth in out purposes, faith 1n our fellow
. wotket¥; and faith-in the demecratic tradition and process.” Such -
dedicated commitment ts stll neéded today to hift the quality of
educanon Jn Ametican society. Charles Hunt has built a model that
will'serve E&ture professmnals well.

=
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ROBERT B. HOWSAM
Dean, College of Education

r .
& University of Houston
y W Houston, Texas -

.

' The Hunt Lecture hds for 17 years been considered the keynoee ’
" of the AACTE's Annual Meeting—a consideration of conditions in
~ teacher education today and outlook for the immediate future. In :

1976, this holds true to a greater degree than ever before

Two years ago.-the AACTE Board of Dlrecxors appounted a Bicentennial -
Commission’on Education for the Profession of Teaching (CEPT), 1
to analyze the needs of our profession and chart a course for the
future. Their major efforts have culminated in publication of a book,
Educating a Profession, * which has become the central focus-of the 1976
AACTE Annual Meetmg& in a bold new meeting deSIgn —

It is not surprising, therefore, that the chairman and one of four

writers of the Commission report, Robert B. Howsam, was asked to

deliver the Charles W. Hunt Lecrure. His selection to chair the

Commisston also came naturally, after years of partcipation in AACTE
| activities and d lifetime devoted to professional development -

»
- N Fl . .

Dr. Howsam/began his professmnal studjes in Canada receiving his
B.Ed. and M.Ed. degrees from the University of Saskatchewan. He .
served as teacher int rural, town, and city schools; he was vice-principal
of a"city school and principal of a demonst tion school. He earned
his Ed.D. degree from the Univemsity of California at Berkeley,
where he was associate. professor of educational administration. In six
years at the University of Rochester, he was professor, "then chairman
of the Department of Educational Administration, and associage dean
of gmduate studles He moved to his present position of dean. College

]

*Robert B. Howsam (chairman), Dean C. Corngan. Geqrge W. Den
) and Robert Nash, Educating a Profesyion, Report of the Bicentenni
! Commisslof"on Education for the Professien of Teaching {Washitigton,
' D.C.: American Association. of Colleges-for Teacher Educatipe, 1976).




. of the AACTE Board of DlrecFors (1971-74) ‘and it

A

€ has been a competencyo‘b‘ased teacher

education prject (dp which he College Kas been widely recogmzed ’
The new College Educ,g;gqn building, planned‘and bu:lt duning his

tenure. ‘i Ebnﬂdﬁ’?d 3’;& autsr.andmg structure.

development efforts

Dr Howsam has mnmurveys“of educatlbnal programs and
administrative organizations in California and New: York; and his research
covers areas of teacher competence, admmlsfrarwe\atemﬂ wn, and

personnel-administration. His dynamtc speakje@ and{writihg styles

have’ brought mumeraus invitations to'lecturé and pu llsh on.such T
topics as governance and management in teac cation, change ¢
and refogm, competency-based teacher edacation, and the need for ‘_'!
reconceptualizing the o the school inyAmerican society. o

LY L)
The American Association of Colleges for TeachenEducatipn 15 grateful
for the contributic wsam wihe a membet . .
utive Committee,
and served on the former Subicommigtee on Poligy Makihg and
Implementation of the Commattee On Studies (1P68-71). He is a chief
institutional representas'\;e of AACTE and has served on review

committees of the Natioal Councsl for Accteditation of Teacher.
Education. He is also a member of the Texas Committee on Teacher
Education and Professional Standards -

D&Howsam considers his recent sefvice on the AACTE Bncenr,epmal »
Commission a highlight of his professional career. He and the other %
CEPT members, as well as the Assoc:an.‘?n, hold great hopés chat '
the CEPT Report will stimulate intense discussion among all irvolved

-

“gtoups for years to come, and subsequent lmpr(wemeﬁt of teqch'&r

?

ed(canon and the teaching professmn.

-
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Now you shall be o -
\. REAL TO EVERYONE -

.t AmericanAssociation of Calleges for Teacher Education
R Chicago, Illinois, February 25,- 1976 )

i

Thls everling | approach my task with strong feelmgs of challenge;
) of grﬂtltude and of trepldanonta .

[ am chaﬂ nged by the slgmficance of the occasion, by awareness
1 -of the illustribus educatots who have preceded me in Jt]-us role, and by
"w'.  ‘recollection of the cdneributions of the great teachet éducator+o .
* whose memory this lecture setiés is dedu:ated

I am gratified-that AACTE P:esident ]ohn Dunworth has chosen
to forego his personal ptivils ‘of selecting the Hunt lecruter for the
' " Bicentennial dccasion m/fav of an opportunity t tHe Commtssmn
. pn Education fot the Prcfessnon of Teaching (C to launch and
" highlighteits report. [ am also grateful fot the conf' ence which gy |
' collqagues on the Coh1misston have placed i in mq ‘as spokesman.

The,trepldanon arises frorn anxiety that [ mav fail to do justice to

‘the contributions my colleagues on the Commlssnon have made and. to
the expectatioris zf kiiow they have.

"'-
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| should emphasize that Eeﬁgtlsums about what 1 shall have to  «
say have been made at my disceetion and without the specific approval
of these colleagues. Thus 1 am responsibsle for 1t. Nonetheless, we
‘have be¢n close buth one to the other and each to alt through the
- process;’l.could not disassogiate my own ideas from theirg were 1 to
try. Permit me then to acknowledge my indebtedness to them: Dean C.
Corngan, dean, College of Education, University of Vermont: George
W. Denemark, dean. College of Education, University of Kengucky:
Robert J. Nash, professor of education, Unwersnty of Vermont; and
David I mig. AACTE liaison. . :

Facing Féct and Future through Flctlon and Fantasy

ere IS Jin the litaratur§ intended for young children a lictle 44-pa
illugfrated book called The\Welvereen Rabbit or How Toys Become Real®
written by Margery Williams angd published ‘by Doubleday and Co.,
Garden City, New York. It was winner ef the 19?1 Lewis Carrqll
Shelf Award. _
S
The Velveteen Rabbit has become a meanihgdul favorite among our
faculty in reacher gducation. One is cofifronted frequently with®
knowing references to the Velveteen Rabbit or the Skirr Horse.
Aut?aphed copies of the book have been presented and-are personally
prizedy my own came from 2 faculty member who dedicates her life
/ to the search fof the better and the real in our profession and in
teacher ‘educatfon.
1 cannot read it all to you, but | do wish to share some pertinent
+ parts. Hopefully it will prove enjoyable while at the same time setting
the stage for what I Have to say and putting into perspectwe the
* central purpose of our Commission activities.

There was once a velveteerp rabbit. and in the beginning he
was really splendid. Helwas fat and bunchy. as a rabbit should be;
his coat was spotted brown and white, he had real thread
whiskers, and his ears were lined with pink sateen. On Christmas
morning, when he sat ¥edged’in the top of the Boy's stocking.
with a spring of holly between his paws, the effect was charming,

! There were othey things in the stocking, nés and oranges and

- .
. v
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a toy engime, and chocolate almonds and a clockwork mouse, but
the Rabbit was quite the best of all. For at least two hours the
Boy loved hum, and then Aunts and Uncles came to dinner, and
thete was a great rusthny of tissue paper and unwrapping of
parcels” and 1n the exciteinens of looking at all the new presents
the Velveteen Rabbit was forgotten.

{For'a long time he lived ix'the toy cupboard or on the nursety
floor, and no one thought vety much about Him. He was naturally
shy, and being only made of velveteen, some of the more expensive
toys quite snubbed him. The mechanical toys were vety superior,
and looked dowhi upon evetyone else; they were fyll of modemn
1deas. and pretended they were real. The model boat, who had
lived through two seasons 3nd lost most of his paint, caught the
tone from them and never missed an opportunity of referring to
his rigging in gechnical terms. ,The Rabbit could not claim _to be
a model of anything, for he didn’t know that reat rabbuts existed;
he thought they were all stuffed WIIh sawdust like himself, and T
he understood that sawdust was quite out-of-date and should
nevet be mentioned in modem circles. Even Timothy, the jointed
wooden lion, whq was made by the disabled soldiers. and should
have had broader views, put on airs and pretended he was
connected with Government. Between them all the poor little
Rabbit was made to feel himself very insignificant and *
commonplage, and the only person who was kind to hum at all .
was the Skin Horse.

The Skin Horse had hved longer in the nursety than any of
the others. He was so old that his brown coat was bald in patches
and showed the seams undemeath, and most of the hairs in his
tail had been pulled out-to string bead necklaces. He was wise,- i
for he had seen a long succession -of mechanical toys arrive to o
boast and swagger, and by-and-by break their mainsprings and
pass away, and he knew that théy wére only toys, and would
never tym into anything else. For nursery magic 1s vety strange
and wonderful, and only those playthmgs that are old and wise
and experianced: like the Skin Horse understand all abour it.

"What is REAL!"” asked the Rabbnt one day, when they were
lying s?e by side near the nursety fender, before Nana cameto «  °

~
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tidy the room. “Does 1t mean h'avmg thmgs that buzz insjde you
and a stick-out handle?”

“Real isn't;how you are made,” sald the Skm Horse, “It's a
thing that happens to you. When a child loves you for, a long,
long time, not just o play with, but REALLY loves yous then
you become Real.” v

“‘Does it hurt?” asked the Rabbit.

“Sometames said the Skin Horse, for he was always tmthful
“When you are Real'you don’t mind being hurt.”

"“Does it happen all at once, like beitg wound up,” he asked.
“or bit by bit?”

“It doesn’c happen all at once,’ sald the Skin Horse. “You
become. It takes a long time. That's why it doesn't often happen
to people who break easily, or have sharp edges, or who have
to be carefully kept. Benerally by the time you are Fﬂeal most
of your hair has begp loved off. and your eyes dvop out and you
get loose in the joi s and vety shabby: But these things don’t
matter at all, because once you are Real you can’t be ugly,
except to people who don't understand.”z

The stoty tells about howaone night the Boy's thén-favorite toy—a &

china dog—couldn’t be found at bedtime, so Na ho took care
of the Boy—gave him the forgotten Vidtveteen Rabbit o sleep with,
J h by night and.

It immedhately became inseparable from the Bo
eturhing annoyed, the stoty goes on:

day. .
“You must have yodr old Bunny!” she said. “Fancy all that
fuss for a toy!” /

The Boy sat up i

.

|sné/: toy, He's EAL!"

en the liftle Rabbit heard that he was happy, ch} he knew
that what the Skin Horse had said was grue at last. The nursety

/
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That night -he was almost o happy to sleep, and s6 mych-—--
love stirred in his litdle sawdufe heart that it glmost burst. \And
‘ into his boqt button eyes, thq; had long ago Nost their polis
there came # look of wisdom and beauty, so that even Nana
"~ notieed it hext moming when she picked him up, and said, "

declare if thar qld Bunny hasn t'got quite » knowing expression!™

tellg how one day two real rabbits camé out}the

whe# thé Velvgtéen Rabbit had been left in the garden
y.pldved. They tried to get him to play with them, and
yn of him and wld him he wasn't real. This upset hlm
believed what the Boy had ‘told him. * . ‘

. The sto
shtubbery
«  while the

fore the gardener found time to set the fire, a faity appeared

“l am the nursety magic Fam,r, she said. “I take care of all

the playthings that the children have loved. When they are old
,and worn out and the children don’t need them anymore, then
1 come and take them away with me and turn rhem into Real.”

_ “Wasn’t | Real'before?”” asked the little Rabbit.

“You were Real to the Boy,” the Faity said, “because
he loved you. Ntyw you shall be Real to every one. f .

He was turned into a real rabbit by the Faity. “He was a Real
Rabbit at last, at’home with the other rabbits” who were told to “be ,
vety kind to him and teach him all he needs to knew in Rabbitlandi }
for he is going o lwe with you for ever and ever!™ - ‘

It is my thesis that the teaching profession and teacher educanon
are not yet “real.” They are, like the Velveteen Rabbit in the early
- part of the stoty, scarcely aware of what it takes to be real. Some
ainong us are aware. Othqrs love the profession and teacher education
and so believe it to be real.'But nowhere in the world, to my S
P knowledge, are qur profession and our programs of preparation
accepted 'into the company of other professtons as real. -

- :.12 ‘ . . 9




. in our own countty and around the world. Un‘fortuhatelv, however,

* - » - «¢

There are places where teacher educators are trying to make us real:
Some of these have the patience, the persistence, and the wisdom
of Skin Horse. Others, unfortunately, are like the mechanical toys ,
that think being real is having a buzz inside you and a srick-out handle;
like the model boar who never mlssed an opportunity of “referting
to his rigging in mechanical rerms;” like the joinred wooden lion T
who “put on aits and pretended he was connected with Government.”
Their fate is to “boast and swagger, “and by-and-by break their
mainsprings and pass away’ fpr they are only toys and will never turn '
into anything real. . “ ¢ a

¥ * +
Yy : » -

* Our sk is to kI_lO'\'? what is real and to pursue it with.all the
wisdom ang vigor at our command. Such stirtings are abroad both

there are ubiquitous tendencies in the opposite direction. Many would
give up on the hopecof a gepuine pfofession of teaching, Others

. despalr of teacher education ever rtsmg above the limitations of its

present situation. Some would*cast it asude as a worn-out toy. .And
we Bave no “Tpaching Profession Faity” that will spring from the
ground where we drop our despairing tears and turn us into the -
“Real” thing. We have only ourse]ves.

The’ Commlsswn on Educatlon for the E ‘

Profession of Teaching , - ‘ ’
. In the spring of 1974, the Board of DnrectOrs of AACTE was ¢

c cemed" over conditions in teacher education and thé need for some

ay ropnate courses of action for the Assqcxat:on QOut of this concern "
:;Tne the decisiony to establish the Commussnon on Education for the

ession of Teachu;g ey | ;

* Rynning through the disqussion/was the idea that the ingredients
for a strong teaching prpfess;on d for effective teacher education : .
were in existence.>For some regbon, however, they were not being
used effectively. Needed was fome sort of earalytic intervention that
might evenruate in release whitever it s rhat is inhifjiring ¢h
progress that acherwise shguld be taking place. Board members four
themselves referting to am Flexner and the dramatic changes "
in medical educatiori and rhe medical profession which followed .

‘ B M
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his 1910 report.® There seemed some possibility chat a parallel sttuatlon
might exist,

There was, of coursé; no thought that a report, a plan, of even
direct action by AACTE and member institutions alone could or would
solve the problems. Rather, they anticipated that a report could
stimulate all concerngd to address the problems. Together a solution’
might be found. Deep in the consciousness of all the Board members
was the concern that we were legtingiourselves, our profession, and
the society down—also that time was passing us by. Soon it might
be too late; the opportunity might be lost .

5 One other condntlon characierized the deltberatlons of the Board.
It was convinced that the future lay in rapprochement and in
coltaboration. There was nothing to gain from a win-lose confrontation
between and among the many parties with a stake in teacher educanon
Instead there should be a careful study followed by vigorous efforts.
In this sense the Commission report would become the basis for
future action.

What the Cogmmission has presented to the Board is a consensual

- statement from fdur teacher educators. It has all of the limitations

of a time-pressed effort by people who had their own responsibilities

to attend to, at the same time as the study was being conducted.
Resources were scarce. Involvement of others was necessarily limited—
even more limited than we had hoped at first. More time to prepare
and at least one furcher revision would have helped. But February
1976 approached relentlessly. Closure had o be achieved.

. ) .

Despite its limitations, however, we make no apologies. The report.
we believe, addresses the major issues. It is adequate for its purpose—
‘that of providing a basis for wide involvement, of identifying and
clarifying’ problems and issues, and of stlmulatmg further efforts
and activities. ” . . ~

¥

Onto the scene during our deliberations came several significant
works, each of which supplements our effort and adds to it both breadch
and depth. Three are partieularly worthy of mention: {a) Schoolteacher.
by Dan C. Lortie;” (Jb) Teacher Edacation. The Seventy fourth Yearbook

IRIC- |
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of the National Sosiety. for the Study of Education, Part II;® and (¢)
Teacher Education in the United States: The Responsibility Gap, ? ‘the ©
new report of the Study Commission on Undergraduate Education and
the Education of Teachers; which was.generously. made available in

" draft copy by Paul Olson. If teachet education in the United States

is teady for a dramatic move forward—for a “Flexner effegt —our
report abetted by the volumes just cited should serve to set it in

. "motlon I commend them qu to your pnorm,F attention.

Problems in the Schools L b

As all are by now more than sufficiently aware, this is 1976,
the national Bicentennial, anniversary. All acroés the nation there are "
efforts to recall the past, to recount contributions and progress, and
to shore up if not rebuild the Ametican sense of national ptide. .

This nation started its existence with some of the highest aspirations
ever bespoken by a people. It was to be a place where liberty, justice,
and equality were to be the lot of all. Freedom was to reign; oppression
was to be absent. Opportunity was to be open to all.

Qur of those grand aspirations have come great achievements. Indeed,
in any relative sense, the achievements far exceed reasonable
expectations. In truth, however, the celebration is marred by the
sobering realization that when the gilding and the glitter of technological
and economic progress are removed, serious social problems remain.

Not the least of these is education of the public. .

It is not that effort has not been put forth. Evety state has an

" elaborate system of schools which provide ftee universal, compulsoty

education. Each state provides for the preparation and licensure of

~t¥achers. Lochl communities shate with their state responsibility for
the curticulum, governance; and management of their schbols. Facilities,
r . i
R and services such as health, food, and transportation usually ate
well-developed. Bur the problem of educational effectiveness continues

W with each passing year. As it does, new effotts are mounted,
at federal instigation, and often with federal suppott and

ion. Studencs with a learnmg problem (who once were separated
to enh3nce their learning) are “mainstreamed” back into regular L

classes. Children whose home language is not English not only are

15
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taught English but also ate taught the ttaditional school subjects in

their home language while becoming proficient in English. Disctimination
in"schools is fotbidden. Efforts are made to equalize opportunity

between communities by state-wide equilization of tesoutces. The

federal government pours millions of dollars into special pro;ects,
particulatly fot the disadvantaged and the handicapped. -

Despite this, the capacity to addtess the deep-seated conditions

: seems progressively o diminish at worst ot temain constant at best,

, A 1975 study indicates that 20 percent of U.S, adults “‘are functioning .
with difficulty” in five genetal knowledge ateas and fout skills {reading,
writing, ptoblem solving, and computation). An additional 34 petcent
haye levels of competency bately adequate fot daily living. '* The public and
educators are concemed that the average scores on achievement tests
continue to decline. Vandalism and violence charactetize some
schools; while drop-outs, cop-outs, and fotce-outs remain common in
secondaty schools.

_Conditions such as these cause people o have concern ovet theit
children’s one-time opportunity for an education. Some strive to
maintain privileged conditions for themselves+within the public school
systems:»Some seek what they need in the traditionally available
private school alternative. Some seek to develop alternatives within
< . the public schools. And some seek alternatives to the public schodls.

Some—mostly mtellectuals—follow Ivan [llich in the call to "deschdol”
" Ametica,

Ingomprehensible to me—and to my Commission colleagues—is the"
fact that so few hdve any genuing faith in out capacity to “teschool”
Ametiga. Equally incomprehensibleis the fact that thete is no-
widesptead movement to apptoach the problems of education thtough
the two most logical avenues available, namely research and improved
preparation of education p&rsonnel. In othet areas of social problems,
thete would be immediate tecognition that institutions can be no
bettet than the people who serve in them, that the quality of service
depends upon the quality of the preparation, and that the preparation
is dependent upon the knowledge and sKills base which grows out of
a combination of tesearch, development; and experience gained in
practice. Why this society, its colleagues and universities, and out
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own ptofession continue to avoid this approach to teaching and to
schools has to be one of the most challenging questions befote us.

In each of the essential areas of human service, two kinds*of sociat
institution are critical. One is the nstitution designed to deliveta ~
service to clients {hospitals, Lourts, clinics, schools). The other is the
profession, which develops the expertise base and ptovides professional
practitioners with that expertise. Thete can be no satisfactoty quality
in either the service or the results of service without strengrh in’
both of these two types of institution. Yet we in education have
consistently, ovet long periods of time, invested heavily in the _
delivery institutions while neglecting or even detogating teseatch and
preparation in teachmg effectiveness. Publlc policy in this area seems »

. setiously inadequate. - * ;

In out society, we seem cutiously unable to perceive teaching as a
.professional activity. Out trust is placed in minimally prepated, safe -
representatives of the dominant elements in the culture. Folkways,
conventional wisdom, dedication, and evidenc® of social compliance
remain the ptimary criteria fot the role of teachet. In the almost 150
years since teacher education became institutionalized in normal ,

. schools in this counzry, we teacher educatots have had little success s

—>irv changing this perception and practice, Indeed, we have done little
evén yet to provide a solid base for a genuine profession. Lemming-like,
we seem irresistibly drawn to drown ourselves in the sea of inadequate
profesmonalg)rqgaredness which a relatively modest input could, over

.- time, alleviate. .

L]
-

It is my « ggn‘bellisefﬂi_that of the Commission that no effott to
1mprove thé’schooks in America is hk?l‘v‘to—sutceed—unﬂl—subssanﬂal———______
progress is made i improving the professional "education of teachers
and the valid knowledge base upon which it rests. ! , .
Fd . .

A

Professional Culture : ‘

The most fundamental charactetistic of a profession is expertise in
ptoviding an essential social service to sociery. In each profession
- there is an ever-expanding body of knowledge and a repertoite of
behaviors and skills which the profession as an institution has developed. '$
- —
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Our Commission has chosen to use the term professional culture to
designate the accumulated knowledge and skill of a profession. It hopes
that our profession will adopt this terminology, put it into common
use, and strive to achieve a high level of that state of being in its

own reality. »

Each profession also has a well-developed means of passing ofits -
culture to inductees and for ensuring a safe level of competence and
dedication before admission and during service. Customarily, the :
profession elects to conduct its preparation program from a university
base, makes extensive use of practical expetiences in the delivety

- system institutions, and involves the most*proficient of the practitioners
in the training and examination processes. Accreditation is used to
control quality il preparation institutions, while common professional
examinations are used in quality control of individuals before admission
to practice. Additionally there usually is an extended internship or
other form of supervised experience before licensure to practice. Thus
do professions become the source of authority for professional practice.

s Thus.do they become the ultimate monitors of ethical behavior and
of professional competence. And thus do they retain responsibility
for theit own governance. - . .
-~ .

That the teaching profession lacks a precise and well-defined professional
culture is no secret to teacher educators. Neither is it unknown to
‘occupational sociologists who study the professions. By them, teaching
- has been’ categorized as a semi-profession with lictle hkellhood of
becoming-a mature profession. A majos reason for the classification

. . and prediction is the relative absence of the requisite professional .
culture. . : :
4,
- In Schoolteacher, the book by Lottie teferred to earlier, there is . ) ({
documentation that a common professional culture does not enst either
in practice or in the minds of teachers themselves. There is not'*
even a craft-like culture passed from teacher to’teacher. The evidence .
is that out of personal background, experience, and dispositions, N
each develops an ldlosyncr’auc mode of coping with the tasks and
challengeég.of the clasgroom. For the most part teachers prefer relative .
isolation 2nd autonomy; their acknowledged debt to their profession,
thélr preparatlon programs, their peets, their principals and supervisors,

EMC . . I‘ + | ’ .18 N * ‘ 15,
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and their inservice edu?ation is slight indeed. That they tend to
appeat to behave in similar ways probably is tooted in modeling of
their own childhood teachers, in the predominance of conventional |,
wisdom, and in past experiences in relatively similat schools.

I
L
’ [
1
I

£

S i . . .
« That rhere is no commop professional cyltulke for teachers also is
attested to by the absence of agreed-upon com¥nonalities in teacher
education programs, [n other professionss the University-based
professionals and scholars are instrumental, théuglt research and
development activities, in both generating the common professional
culture and passing it on. All too lictle of this characterizes teacher
‘education at, this; time. T
~ .
It appears that massive retooling and reonentation will have to take
ce in teacher education before this role can be effectively assumed.
. Making this transformation,should be the top agenda for the teaching
profession and for teacher education. We bear a heavy burden of
« responsibility for those conditions in schools which can be attributed
to inadequacies in preparation. Both teachers and children have a .
right to better. :
¥

Qovernance of the Profession "

3 .

One of the charactersstics of professions. that “within broad limits+"
of social accountability, [they] are granted autonomy iri contral of ’
the actual work of the profession and-the conditions which surround
it (admissions, educational standargds. . . professional discipline).”!! Arising
out of historical dccident, the teching profession has never had this

. kind of autonomy. Control devolved into the hands.of state agencies,

* 'ptobably at the time when nigrmal schools were established, and
remained with the state wh®n reacher education became a university _
rather than a direct state function. Customarily the $tate Board of
Education, advised by the Chief State School Officer, who is in’ tum
advised by 4n appointed advisoty board of professionals, has responsibility
for everything in connection with standards for teacher education,
certification, and‘other professional governange matters. Two recent .
exceptions are the States of Oregon and’California where responsibility
has been tummed over to the organized teaching profession.




-

The National Educauon Assoctatlon (NEA) has developed a Mode!

“Teacher Standards and Lttmure Act (1971) which it hopes to have enacted

progressively in the states. The intent is to have the states, within
the limits, of state law, hand over to the profession fult respon:;lblllty
for standards and program approval in teacher ?ucat ion, for
cettification requirements, and for actual licensing of teachers. The
AACTE has taken anofficial position against this ‘proposed act, in
pare at least on the ‘grounds 6f the low proportion of teacher educators
pmposed for the standards boards.<_ .
Regardless of any momentary relationship problems or any differences
over specifics, in principle and in established practice in other -
professions, governance should be by the organized profession. In
principle also, teacher educators should be viewed as professxona
educators with full membership in the profession and wlth =
expett ability to contribute to professionat affalrs.. .
From a purely practical point of view, teacher educators have much
to gain if control of reacher education were to pass into professional |
organization hands. The teachlng profession has power and influence;
teacher education has virtua]ly none, There is-dlmost no chance that
the colleges and universities which host feacher education will of
their own volition either mdwldually or collectively agree 1o
St;rstantlally improve teacher educition. Such changes will comé about
ly by outside intervention. That interyention can come only from
the profession. Present indications are that the orgamzed teachers
are determined to move. Seme of us are debghted ar the prospects.
Others find room for concern and doupt. If we do manage to come °
together, it will beYout of recognition thety what we all must have can
be achieved in no other way. | . ]
The Commission holds that, regardless of the p‘robhems to be
encountered in the transition, in the long run there is everything
to be gained by professional control of teacher education. It urges
AACTE to continue irs efforts to bring about detente where conflict
exists and to do what it can to facilirate collaborative efforts. It
makes this recommendation with full awareness that in so doing it may
engender conflict between member institutions and our Association,
Regrettable as this woGld & AACTE. cannot avojd the central issue
. i L '
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of quality in the teaching professmn simply in order to maintain” peace
in the household. ¢ ) » . ...

Life Spacé for Teacher Preparatlon

L3 r

. As noted earlier, professmnal preparation laan. enculturation or a

. socialization process. In effect, it is the process by which an already
generally educated person acquifes the kn&ledge, behaviors, skills,

. values, ethical principles, and commitments wh‘ich his profession ha

- developed orgamzed, used and preserved for passmg on te those’

\ For reasons easy to understand, professmnal preparation is
- in ume and concentrated in effort, Mature professions peQuire as  * P
* much as seven years and more.of university-lével work/Others e&com.phsh
entty-level preparation within a four-year bachelops‘program. .

]

None, .howtver, evén approaches teacher gducation in rhe limitson X

the life space available fot professional engdlturation. Engineering
and business have the full pqné of the four-year program not .
occupied by general education requirdments; this means at léast a*75 4
semester-hour life space. Architecture requires a fifth year. Law-and
medicine have undergraduate program entty reqyirements$ plus three -
to five years'of professional education, to which is. added dlrectecf

. service experience follgwing graduatton

Teacher education, much to the contra:y ha oximaielx‘?O .
semestet-houts {or secondary and 30 semester- hoﬁr elementaty ',
school preparation, including student teaching. No intemnship is providedr -+
(some of our institutions undvisely have labelled their-student tpaching =+
as internship, thus ﬂo“mgradlng the meamng of the term}. .
A msjor difference betweerl the teaching profession and the other

professions—as we -all know so well~Is that teachers must corcentrate

. on one o5 more academic teachipg fields in addition to whatever
else is done. Out of the approximately 120 semester houts availablé
in a degree progtam, roughfy 50 hours are devoted to the common
general education regdirement, 40 to 50 or more houts to academic -
‘specialization ip-tlie teachlng fields, and the remainder is g'rudgnngly

= -
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" developments 'in teacher education hape created a substance afd a

*z

. s ’ e

yielded to professional education, usually,only to the extent requited
by law. To compen teMor an ipadequate beginning. peofessional program
teachers usually are tequired or expected to rake additional work while

in service, following|graduation and certification. Suck work usually

is done either at night ‘when teachers are tired after a day’s work -, -
and when laboratory and field facilities are not available, or in summer - .
schoollunder [l:messure cf(.i)r;jluﬁns and when the schools e ot
generaym able for field experiences.

It would be difficult to inveng a more;liesmble and tnadequate

life space for teacher education if one ttied? Machiavelli himself

could Mot have done better even if his purpose were to discredit 2and .

destroy the teachlng professuon and tKe schools* * . . .

/ ., i .

Enlafgement of the teacher education life space Is.critical to the

dévelopment of the teaching profession. Since there is no way by,

which this could reasonably be accomplished witlfin the present )

four-year degree program, an additional year should be required. The =~ = ,

internship, now officially favored by both NEA anci AFT, should also 1

be in¥roduced at once. There is no doybt that recent and current ] s

methodology that requ l}d at least the fifth yéar. The internship has

long been needed and uires no special ]ustlf" ication.

To accomplish. the change in life space will not be easy. Clark’and ’
Marker, in their chapter in Teacher Education, state that “There is

. simply no doubt that the decision has been made to consider teacher e

education in the collége or university as just another undergraduate

major for students.”!? The reason for this observation, which under

present conditions cannot be contested, lies within the ihstitutions, :
they point out. Universities have a vested interest in teacher education L
students (not in teacher education, about which many couldn’t care .. !
less). Because of the heavy académic program requirement for teacher
certification, teacher education students are vital to tl’ge survival of bt
many_ institutions. (Education students’ cutrently comprise more than 20 "' ¢
perceit of total enrollments, down from nearly 40 percent but still e
significant.) Either reducing the number of teacher education students

or reducing their academic fequirements will underpopulate academic ¢ .
programs and wreak havoc in the existing faculties and budgets. ,/ )

’ e / A
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degree Enrollments can be expe\:ted to decline ar least
Universities are unlikely to accept cheerfully the consequences

e proposed life-space changes. Neither can they be permitted to
ctntinue denying the public the services of profeSsnonaIJ,y prepared

teachers in their schools . /f . r

. £
These are the grim realmes which must be faced as the question of
" life space is confypnred. If we petceive teacher educatién as the
exclusive property and prerogative of colleges and universities, we’
cannot-win more favotable life space and other important resources
than wg now have. If, onthe-other hand, we perceive teacher
education as a part of the teaching profession, then we wlll act so
as to get our professional House, in order, confronr power with, /
power, and. become mcreasmgly able to deliver.a quality educational
opportunity in our schools because of a high level of professional ~ /
cultute. In the long run, even'the colleges and universities will o
value and respect us mote, for we will become more compatible wlrfl
university purposes and ‘expectations.

.

. One of the most haunting problems of the*acttvities of the Cornrmsswn
has beén the lack of clear and convincing hatd evidence that a
valid base fot #professional culture really exists. Indeed, we lack
agreement among ourselves. Teacher educators and teachers are
‘. aware tg'-ar persistent efforts over long years of time have not answered
the “who's a-good reacher?” question. The most recent reviews
continue to point out the absence of any Iarge amount of evidence
rhat particular instructional strategies are related to pupll performance.

" On the other hand, the most recent reports on research activities
do -appear to be breakmg through existing limitations and establishing
« /- evidence of relationship berween strategies and results, in ways that
/ confirm professiohal prediction. The level of confidence both’in

research and in instructional straregies does appear to be rising.

/ . . In teaching, as in othert professions, practice canrot await proof.
Face validity and experience validation of carefully developed practice,

based on theoty and concept, agg usqful. 50 long as cheir use is as .

. . /
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scientific as possible and the search for higher order validation continues.

It 1s to be hoped that we will not “hoist ourselves on our own

petard” on this issue. It is appropriate neither to follow the admonition

to “Don’t just stand there, do somerhing” or its obverse of “Don’t

just do something, stand there.” Progress based on thoughrful and .
responsible development 1 an immediate and urgent need. . .

"
-

Some nghllghts of the CEPT Report " '

Qur Commlssxon was born of hope, not of despair. ‘Accordingly, -

- it 18 not surprising that it found more teason for optnmnsm than pessimism,

more challenge than unresolvable fiustration. It is not that all is right
in reacher education. Indeed, in many ways the opposite situation

" has been reported. But rhere is a studied belief rhat it is possible to

put it right. .
-, The Commission has examined professions and finds no inherent

reason why teaching does not belong among them. Many deficiencies

do exist, however, and these accéunt for both the low status of our

profession and to a large extent for problen® in the public schools.

Undoubtedly the most significant of the deficiencies is the relarive

absence of a professional culture for, the profession. In considetable

part this must be related to the neg'ect of teacher education and

to the vicious cycle of circumstances which keeps teacher education

ineffective. The Commission has no reservations on its conclusions

that thegiilfzed reaching profession has to accept much of the _

responsibility for teacher education; that teacher educators need go be

an important segment of the organized profession; that goverance of

and quality control in teacher education are major concems of the

profession; that the organizational artangements on campuses should | =

provide not only for a professional school or college but also for  ~

the auronomy and status characteristic of other prol"essmnal schodls. "~ .

Neither does ir hesitate to assert that reacher education will be }
best when it is campus based with a strong field orientation; that rhe

. .initial preparation programs should be expanded by at least one

academic year ar once; that the intemship should be introduced for
all inductees; that for teachers already in service there have to be
generous provisions for quality inservice angd continuing education; that
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within the expanded life space for teacher education, much more
comprehensive preparation must be achieved; and that teacher education
must quicken the pace of its adoption of sophisticated and effective

. educative processes. Teacher education cannot be effective if it is

= conceived a less than a process of transformation from lay to professional
- behavior. . .

We are equally convinced that teacher education has to conftont jts
obligation to expanding the valid knowledge base of the profession
through research and development activities; that the possibiliry of,
an expanded role for professional education in the emergent concept
of human service professions should have our serious attention; thar
teacher education in its own practice should be the exemplification
of the best that is known*in education and teaching; that teacher
educators in general and deans of éducation in particular have the
obligarion to be vigorous spokesmen for and promoters of the right of
people to lifelong opportunity to learn, of the need for quality
educarion, and of -the interests of the reaching profession and teac
education. Hopefully foo, they may become educational prophetsn
their own villages {urversities, schools, ard professional organizations).

Finally, we are acurely aware of the fact that there can be neither
need of, nor justification for, nearly 1400 institutions preparing teachers.
If rhis continues,-there will not be the needed critical mass of resources
nor the quality of program which success requires. There must be
substanal reduction., Rigorous mandatoty accreditation proeedgres
can peyr'v“e to ensure that only those institutions with adequate
commitments and capacities continue. Let the chips fall where they may!

‘A Lover's Quarrel

In one of his poems. Robert Frost suggested that his ,epltaph might

say, “He had a lover’s quarrel with the world.” It was in rhis same
sense rhat our Associarion established CEPT and rhat the Commtss;on

5 has done its work. Whatevet thete is of candor and even seeming:
harshness is in che spirit of self-criticism, motivated by a desire to
. do better that which is ours to do. Hopefully, rhe force of those
who quarrel from love will be expanded, both within AACTE and -
rhe broader profession.

EKCH ™ - ,-
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In 1968 john Gardner was speaker at the 100th Commencement
exdrcise at Comnell Unuversity. Looking both backwards and
forward—300 years each way—he.recounted the amazing achievements

hich brought us into the middle years of the twenueth century

.. and into the belief that man could control s own social destiny "
by the invention and manipulation of institutiops. Such beliefs,
! however, led to attacks on institutions when conditions were not
/ satisfactory, mt‘l\the result that today, “increasingly men rage at «

therr institutions.”'? Theh he skips forward 300 years.” Societies, * a'_qé
especially those that had been the,most advanced, have juet emerged'

/ from a dark-age period of ttalitarianism. Their scholars—once again /
' free to enqu1re-—-—have sought to discaover what had happened*m the

those historians, Gardner observes: .o / )
P tw&mtieth centuty institutions were caught in a savage, s
crossfire between uncritical lovers and unlgving critics. the
one side, those wholoved their institutions ftended fo sfother, *i
thern in an ernbrace of death, lowng thelr 1g1d|t|es fore tha B

other side, there arose a breed of critics without Jove, skn!léd in
demolltion but untutored tn the arts by which human imstitutions
. are nounished and strengthened and made tq/ﬂourlsh .
) N / =g
H on to indicare that "the ment?h'lrd-century scholars
understood rhat where human institutions were concemed, love
without criticism brings stagnation, and criticism without love brings
destruction.” Furthermore, “rthe swifter the pace of change, the more
lovingly men had to care for and criticize their institutions to keep,
.. them mntact through the turbulent passages. "15 The former Secretaty
of Health, Education and Welfare was, as yau will recognize. building
. the case for responsive, adaptwe self-renewing institutions. Hé saw
the need for discriminating appraisers and modifiers and for discriminating
protectors of institutions. ,
Gardner's insights seem patticularly useful at this ume. They can
help us, during this meeting and beyond 1t, to understand ourselves.
Even more importantly, they can help us tp understand more clearly
the people who differ markedly from us in view and who make
. ) ’
0 LB

Yol

%
LI A




. pmposal.s which to us are unacceptable. Among us are some who appear
to fit into the uacritical lover categoty; to them all is well enough
with our professional world, so nothing of great consequence needs
to be done. We have around us, and perhaps to some extent amang
us, unloving critics who despair of us, disdain us, or find us jn théir -
‘way and wish us downgraded or destroyed. And both among us and
. around us is a cadre of critical lovers>Whe, knowing both our'strengths
and our wéaknesses, still believe in our mission and potential and »

T - wish to preserve’ us, sgmﬁcantly modified and improved.

There is, of course, risk in any open exposute of problems and K
. weaknesses, The uncritical lovers may be offefled and alienated. Worse

" still, the unloving critics may add the data t0 thejr own and use it
in support ‘of their own biases. .- Lo

LY »
¥

ln this connection it is useful to observe that ofren bdth unlovmg
critics and,critical lovers start from the same perceptior o ing
reality and largely agree on a description of symptoms and circumstances.
The two types part company, however, when they come two diagnosis,
_and they disagree violently over presetiption. An example is to be .
kl.}d in the issue which is higltligited by the statement thatr “the
ulfiversity can’t train téachers.” Andther is found in differences of
opinion over “culture-specific” or “community-specific” teacher.
edutarion. In eagh case there is agreement on the nature of the problem. .
In each case the “unloving critic” characteristic is found in the choice
of rejection rathler than modification of what exists. Also it 15 found
in the claim that creating some new institution could and would
solve the problem. The dismal histoty to date of such alternarives in
education should at the vezkleast give us pause.
1 )
As you. will already be awdre from out report, the Commission is
not in the unctritical lovegposition with respect to present teacher

. education. Neither does it Hefend dniveisities and their performance

in teacher education. It does not proceed, however, to reject the

’ university as a major participator in reacher education. Instead, the
Commission recommends preserving, modifying, and upgrading undversity
participation, a strong role for AACTE, and extensive involvement
of other agencies, organizations, and groups in what would amount s
to a massive reorientation and change.

r
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It is recognized that the report\ has had,-of necessity, to describe
situations and propose solutions which will not be readily pleasing or
palatable even to some of our own institutions or to organizations
and agencies to which.we closely relate. Regrettable as this may be

" from a personal point of wiew, it could not be avoided professionally.
I mprovement-cannot come without change; change is rarely if ever
" - accomplished without inconvenience to some. In Shakespearean terms,
the rationale has to be “. . . not that [ loved Caesar less but that
R I loved Rome more.” P

Fl

In Conclusion

We began with a somewhat gratuitous assertion that teacher
“education and the teaching professton are not vet real and that we are
but poorly aware even of what it takes to be real. It has been the
purpose of our Association and its Commission to heighten our -
awareness of what is. what should be, and what reasonably could be: *

A call goes out for all of us to assume the role of critical lovers
and strive to make us real. Perhaps it would be well again to remind
ourselves of the Vélveteen Rabbit definition of Real. It is when we

. are real to everyone; not just to ourselves. We will be real when
sociery recognizes teachers as highly competent professionals, whén
our universities and colleges accord us status, when our ow

-~ supports and cherishes us, and when our own self-respect-4nd
self-esteem tells us that we are real at last.

Early ineour efforts, the Cofamission encouritered an assertion that *
professions rended to be concerned with “matters of life and death,
that semi-professions were not so involved, that teaching did not
involve matters of life and death,'® and that teaching was 3{39 will

" remain a semi-profession.’” We were struck by the possibility’ that
this perception was unconsciously held by the publlc and our own
profession alike. Also, rhar failure to recognize the true nature of
teaching may be the key ro the slow develcopment of rhe teaching
professian. Accordingly, we addressed, the issue’direcrly. 1 shoutd

[ .- Ilke—m this one mnstance-—to quote directly from our report.

Every moment in the lives of teachers and pupils brings critical

'EKC . 28 T




decistons of motivation, reinforcement, reward, ego enhancement,
and goal direction. Proper professional decisions enhance learning
and lfe; improper decisions send the [earner towards incremental
death in openness to experience and n ability to learn and
\ contribute , . . ; To deny the child the skills and qualities of the

fully professional teacher exacerbates the assaults on freedom which

the custodial school involuves, leaves untreated the mjuries to atitude

and ego which much of mass educatipn renders inevitable, and leaves
. to chance the kinds' of interventions &;ﬂchm that open munds and
enhance-self-images. Therefore, the teaching profession must continue
its negotiations with sociery in behalf of more perfect education for its™
children. Teaching is definicely a mateer of life and death. Tt should be
sntrusted only to the most thoroughly prepared professionals.'®

Realization of the truth in this posnum should prnvlde us with all

the motivation we need to press on in out quest.
E 3 s

In this room tomight are those who must bear the major share of
the burden that hes ahead. In this we have chorces. We cgn seize
the initiative; we can be forced; we can be ignured and bypassed; we
can be reduced or even destroyed. We can be for something or
against. Whatever it is that we choose to do,Je¥it not be nothing,

* Fur whether or not we ¢onfront the reality of $A Profession—Now

or Never” at this time, we cannot avoid the réality that each child
gets his or her educational vpportunity “now—or never.”

’ . -
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