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Keir Foss graduated :n 1958 from Southampton University with an honours
degree in Geography.  Following National Servics, which included a year’s teaching
in East Africa, he studied for a Certificate of Education at Bristol Yniversity. He
then taught for 6 years at a school in Outer London where he became 6th Form
Master and of the Geography Department, and developed integrated courses
hool. He was appointed in 1967 to 3 College of Education with
for encouraging the development of interdisciplinary courses in
Professional Studies. His main intefests have been in the concept of professional
education for intending primary school teachers, especially in the curriculum area
of Enwro?mtal Studies, and In curniculum development generally. He hds been

increasingl, involvid 1n curniculum development through Teacher Centre Services,
and in the provision of professional support to newly qualified teachers in the area
of the college. .In 1974 he was seconded to the University of Sussex to read for an
M.A. degree in Cumwlun%lDevelopment in Higher Education, and this paper repre
sents part of his studies, He has wnitten programme bookiets for BBC TV Schools’
Programmes, has had a ieading article published in ‘Diatogue’ (Schools Councif) 1974,
and has reviewed books for a leading educational publisher.
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INTRODUCTION -

s,

Educators concerned with the preparation of students for the teaching profession ,
still perceive the need for two distinct and'separate processes, preparation for teaching
in terms of ‘the actual work of teaching’, and in terms of “the student’s education’.*
Many collgge currigular p;nems reflect this dual process. ,

“Eyen the "process of preparation for, the ‘actual work of teaching’ has three
_ distinct structural elements in gany colleges .... Education Theory, Schoo! Exp-
% erience, and Profmlonq or Curriculum Studies. It"1s at the Pr jonal Studies
. efement that the focus of this research is directed, farticularly the perceptions by
_participants in the process, of the value and status of the formally designed and .
. ‘stated curriculum. e ; . o q

“ . .

) _The rapid growth in the number of students in training, the extension of the .
“ " ' normal course to 3 years duration, the development of the Bacheltir of Education *
degree and increasing “pressure’’ from the teachifig profession were among the many
influences contributing to curriculum change in Colleges of Education during the
1960s. The study of the discrete disciplines of Education Theory together with a
study of{'one or two conventional."subjects”, became the core curriculum for many .
students\ supported by periods of teachig in schools. ' ’

.
DY

In response tu, disquiet among m;ny ‘practising teachers and from some staff
within colleges, several colleges developed a third area of the curriculum, variously
named but here called Professiénal Studies, the generdl purpose of which was to

: ., link the thearies of teaching and !earming to the knowledge of the disciplines, ,
' and to focus them pragmatically onto cla"s!oo'm 'aétiviti‘es.

- ' 6 ~ . ° - - - .
This developifig ares needed a distinct rationale, a . coherent programme

of studies, and a competent and co;nmined teachiog staff. . .

o

e The study exanhines the impact of the institutional structure on the development

P i of the Professional Studies course at one college, the influenée 1t had "bn staff and
student commitghent and perception of relevance, and the * way the structure

/ affected the nature of the programme of work. The study contans ilustrations

. of many of the charactenistic problems of jnnovation, uncertainty of purpose,
perceived, threafs to established norms and positions, conflicting loyalties, changing

status, and a probable mismatch between the academic structure of the institution,

- . and the professional and personal gbjectives of some of the peopte warking there.

’ L) . N LS
i The college to be studied has 860 full ime students, alt training for teaching.
\, Almost 700 of these are on the three or four year Certificate of Education or B.Ed.
. degree courses, of which 89 are preparing for Secondary teaching. The research
15 directed mainly at the 600 students on the three or four year courses, preparing

to teach the 3-13 years age range . =

-y . : é T -

v . i An appreciation of the vahdity of the research findings depends fargely on .

Tt - . . N ' ¢ .
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e "* NFER Booklet {see Reading List) ’ ‘

. ~ . h . N .’
e ~ ~
‘4 .o .

‘l N ’ ‘ . b4 7 " ) . . .
SERIC s T B
‘: . . . . ¢ < . .
F ' .

.




H [ - . o i..
an_ufderstanding of the methods uspd, These are described in some detail in ‘
Agpendix 1. - . , : .

The research data was callected in a variety of ways, using interviews, (Appendix 2}
questionnaires, participant observation, and colfege documents, and a broad plan was Iy
designed from an analysis of the data. The length of the study did not encourage ’
the development of all the possible lines of analysis. Certain central issues were
selected, and the focal points to emerge in the study are:- .

1.. The formal organisation and curriculum of Professional Studies. ¢ -
2. Staff and student perception of the status and value of Professional Studies
e . inthecourse pattern. < . _ . e .
3. _The conflicts and anxieties of staft and stodents largely conseguent upon
their perception qf a migmatch between“some elements of T"and 2. A

. L)
. There is frequent reference {n the stully to the structural and organisational . :
© context within which Professional Studies is taught, and to staff and students’ X
opinions. However, these references tend to be fragmentary, so a series of appéndices **~
have been included to provide further details on these points. (see list of Appendicss, '
page 25). Quotations used in the study have been selected for their representative
numerical significance. The persons who made them have not been identified both  * -
in order to preserve their anonymity and to prevent variqtions of status being ascribed
to the quotations by the reader. '

v

'

The validity and reliability of the research is necessarily-limited. The profile
should be seen as a pilot $tudy to identify hypotheses, rather than to-test.them A
rigorously. The conclusions drawn are supported by evidence collected by inter-,
viewing 3%% of the students on the 3 and 4 year courses, and 25% of thie full-time -
staff. A further 6% of the student body returnad 2 questionnaire {a 60% return} .
which was designed after the ipterviews, (Appendices 3 - 5 inclusivel. The con- . |
tlusions are therefore indications of what may be widely held views. The ultimate
tst/will be the extent to which readers of this document with knowiedge of similar

. institutions, can identify the findingssof this research with their own experiences.
1
|

In that the study is largely ‘the result of only 2 ‘weeks dats collection by a
. tutor familiar with the institution, it hopefully provides an example of the pStential
for participant reearch, and will encourage teaching staff elsewhere tp engage in
similar research. *

The study is written as a discussion document, the main purpose of which is .
to illuminate part of the process of professional educatioh, to identify issues, to ¢ -
__promote dialogue, and to encourage appraisal and evaluation. 1t is hoped that it .

. will further contribute to the understanding of the teaching’and learning of Pro-
Yot e - fessiordal Studies. '
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~ . - . . |
.t . |
; = ~
.
. . [y o .
L -~ ®
" . .
LA
. k] - » F
- - -
O ’ , . ~ e

TERIC 8 ey .

)
AruText rovided by ERIC




CHARTER 1

» ~

THE FORMAL ORGANISATION AND CURRICULUM OF PROFESSIONAL STUDIES

Traditionally, Colleges of Education have organised therr curriculum into two
major and a‘series of minor courses, supported by blocked periods of teaching |
practice. Students would study one Ipossibly two) Main Subjects and Education |
Theory, together with a series of short curriculum courses, mounted by subject |
departments at the invitation of Eo’ucatron Department tutors whose groups were |
the focus for currrculum work.

< o - -
. B y‘ For a nuﬁ\ber of reasons, this system was adjudged unsatrsfnctory, and responsib-
ilfty for curriculum courses passed in“some colleges to the subject’ departments,
' With education tutors maintaining the responsibility for helping the student to .
synthesize his many experiences. This was the pattern at the college between 1950
and 1960 when it was onentajed towards the preparation of Secondary School
teachers. The college was organised around single-subject departments as &n approp- »
- riate meanuif achieving curriculum dbiectivgs for the 'secondary' teacher.

In the early 1960’s the Mlmstry lnsrsted that the college change to a Primary
and Middle years onentatuon ‘The natronal ‘extensiop- of the course to three years
enabled the COIlege to develop new courses for the.5-13 students 3longside rather
than in place of the existing pattern, 'so there grew ‘Curriculum Studies’ courses

. in the many conventional subject areas of the Primary/Middle Sché&ol curriculum.
Departments were responsible for the design resourcing and assessment of these
+ courses, which frequently had the dual objective of teaching the student.the content
of the subject, and the methods of teaching that subject in the schools. . Fragment-
. ation and dupligation was common, with departments often working in isdlatign
,from orte another, and the ‘curriculum’ or ‘professional’ area of the students’ course
tended to lack a common objective or a logical pattern. .
With these ideological and organisational shortcomings in mmd the college
became Wirtually the first ;n England (1965) to appoint a Co-ordinator of Pro- .
fessional Studies. This has been the college’s only external appointment.with
a formalty ascribed role almost wholly in the Professidnal Studies area, and to
him has fallen the task of liaising with Heads of subject departments to design,
resource, staff and assess these courses. Since_his appointment Professional Studies_
have been “struggling.to emerge’” With an rdenmy of its own. R

Phases of development

Theré have been two distinct phases in the development of Professionat Studies
since the appointment of a co-ordinator. Y .

v N . ~

> 1) 196572 ‘ .

e

. R
Fustly, a rationalisaion of™ the overall pattern of professional courses took

place. A Foundation Year was developed with a broad range of compulsory courses
~ .
- - . B
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for all 5-13 students, to be followed by 11/3 years' study of an ‘Area’ of the school

curriculum, seiected by the student with tutorial advnc;.and supported by a period
’ of application in schools {Study Practice) on a micro-teaching basis, and a series .

of short option courses chosen by the student (Appendix 6). No professionat

courses were offered *for the last two terms of the third year or for the fourth

year B.Ed. course. .

This first phase was a period of co-ordinated and rapid growth of Professionat ¢
_ . .. Studies. Al its peak some 5 13 students were directing as much as 55% of their _
timetabled time to Professional Studies. . Departments were motivated to participate ¢,
. in Professional Studies, as it represented the main opportunity to develop new
cours&s and on that basis to acquire extra staffing. At the same time, pressure from 0
the teaching profession and from some tutors in college identified the need for such
a prag{nauc area of the curniculum as an immediate preparatnon for clasroom
practu:e ..

M -

Professional Studies therefore made considetable demands on the timg of

R staff and students, but there was no comparable weighting of it for assessment .
purposes. Each of the four areas of college work (Main subject, Education Theory,
Professional Studies and Schqool Practice} carried a separaté assessment. 1n order
to matriculate onto the Sth year B.Ed: course, students were required to obtain

b at least a ‘B’ grade. in both Mains and Theory, at least a ‘C’ grade in Schoot Practice, .
" and a Pass in Profesfional Studies. Until 1972, when Credit and Distinction became
available, students could only pass or fall Profesuonal Studies. . - o

The specific role ascnbed to Professional Studies by the institution is somewhat
+ difficult to identify. It seems tg be gonceived in a multiplicity of ways, and few
Y staff apart from the co-ordinato seem to be able to articulate emphatically what
the aims and objectives of Professional Studies are. This formal statement of its »
purpose is taken.from a paper to the Faculty BOard of Educatnon of)ﬂe parent
University {1972):
: & .
“The course of Extended Professional Studies draws upon the disciplines
of Education to illuminate the content and process of school-based education
appropriate to the age-interest of the student, while using curriculum theory
to give cohefence to the whole.” - ap~
-
Within this general statement each department was relatwe]’{/ free to interpret ‘
the personal and professional needs of each student within'its subject area as it saw_
fit. Most departments developed courses that to a greater or lesser extent attempted \
\ to teach students something of the ‘content’ of the subject, and how the subject .
might be taught in schools. Most departments grouped students for these courses
-~ according to their age-range interests. The degree to which departments assumed
\ already possessed subject expertise, and the consequent scale of pragmatic classroom
. focgsi became the main areas of difference between courses.

A}

Alongside this departmental interpretation of purpose, there developed a g
Y - phiosophy among a significant number of tutors that Professional Studies shouid be Lo
the "mee}lng point’* pr “catalyst’” for all other study and experience within college,

. LI Y
. . . - v - ,

K &)
.
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3 .
where tutors related subject knowledge to learning theory and experience of”the .
, classroom.  This may yet become the focus of identity for Professional Studies.

- Similarly difficult to identify are th¥ channels of responsibility and commu;l-
ication for Professional Studies between the co-ordinator, the departments, ‘the
college academic board and the university (Appendix 13). *Most departments
identified at least one tutor with special responsibilities for Professional Studies,
' 1 » who invariably represented that department’ on the Professional Stugis Board ...

* a committee not listed as an Academic Board committee (Appendix 8) .... which
2 is responsible to the co-ordinator, and oversees general policy and administration e
b of Professional Studies. Until thevestablishment of the new B.Ed. degres in September -
Coagt 1974, there existed a Professional Studies Panel at the University, responsible to the
: Faculty E}oard of Education at that university. » .

[ -
4

Almost the complete financial resourcing of Professional Studies remained
within the subject departments, something under £1,000 per year bsing directly
available to Professional Studies. Also, the departments were ultimately responsible
{though in liaison with the co-ordinator) for the staffing of Professional Studies.
Role differentiation between main subject and professional study teaching was not
marked; few tutors had more than a 50% teaching commitment to professional work,
though most professional studies were taught by comparatively junior staff. Interpal
promotion was largely on the recommendation of MHeads of Departments, who also .
selected newly appointed staff. * :

il

Professional Studies teaching group sizes varied considerably, but in general -
approximated to 22 in year 1 and 15 subsequently. This compared with an average
size of 12 for main subject studies, though there was considerable variation between

<«

departments.
(i} 1972-75 2 ' .
£ .
In anticipation of the government circulaf 7/73 and the subsequent White Paper, \

the colle'ge was provided with an opportunity to evaluate and rationalise its courses.
New Certificate in Education and B.Ed. courses were planned, and mounted in
September 1974 on a modular unit basis. In principle, each unit was to be of equal
fength in timetable and study time, and of equal weighting for assessment purposes,
AThe' details of the programmes for 3-13 students are shown in Appendices 7 & 9.
o [ ~ 3

. Thiyfepresented a substantial reduction of timetabled time for_Prﬁnal
" Studiés, the scale of which 'varied according to the.age-interest of the stude "and
the student’s selection of units within certain prescribed limits, though some students
could still fill half their timetgble with Professional Studies.*

.

. ¥

Also, there was a redistribution of time for Professional Studies, equally

+ amorg the first three years, and with a small contribution in Year }V. The pnincipte

of a broad Foundation Course leading to 3 more intensive study of a narrower area

“of the curriculum was paintamed, but the Foundation Course was spread across

two years and interdisciplinary courses were designed to avord too much fragmentation
and superficiality. (Appendix 7). -~

Aruitoxt provided by Eic: - , . .
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~ ! For the first time extra-departmental curriculum planning working parties were .
established by the co-ordinator to design, within the timetable time apportioned by "\

the Professional Studies Board Curriculum Committee, appropriate tourses for the
new programmes. The membership and organisation of the working parties was
deﬁgned to encourage interdfsciplinary thinking. ) -

. ¢ -
Thg emerging |denmy of Professional Studies is described in the current college
prospectus: \ -
N . e . \ . -
) "Professional’ Studies, to which all departmegts in college contribute, are .

concerned with the school cumculum in relatton to the learning and teaching
-\ of children.” - '
L]
- P A
And it appears in the current University Calendar as:
"Professjonal Studies which are concerned with the school curriculum in
relation to the learning :and teaching of children in particular age tanges.”

At a more general leyel of “olicy makiég and co-ordination the Professiondl
Studies Board 15 now represented on the college Academic Board’s newly establish
Educational Studies Committee (Appendix 8). This oversees approximately 75%
of the students’ formal curriculum. The former Professional Studies Panel at the
University has now been subsumed into the university’s Educagion’ Studies Panel. .

All Units in the new courses are intended to be weighted egdally for assessment
purposes, but, for matriculation onto the B.Ed. {Hons) pa , the University with .
the support of a Secdndagy orientated college of education, |s wullmg to accept ‘B’ Iy .
grades only in Mains Studiés and Education Theory, and not i Professional Studles
* This matter has still to be resolved {April 1975). (Appendix 12). * s

The major fmancing and fotal staffing of Professional Studies remains the .
responsibility of subject departments Comparatively junior members of staff stiil do

the bulk of the teaching in this area, and teaching groups still tend to be larger ~

than Main Sub;ect teaching groups. '

4 >
These have been two interesting phases of development which have seen the
#%mergence of a strong and increasingly refined rationals for Professional Studies,

and the construction of a structural fabric to |mpl§nent the ratlonal\ The develop

ment of the organisational structure and the resoufcing of the implementation have

each been strongly influenced by the existing academic structure of the college,

{Appendices 8 & 10} and this has encouraged the development of disparate perceptions

.

of value and status for, Professional Studies among staff and students. For most i 4
individuals Professional Studnes has been a focal point of conflict between institut
ional and personal needs and:objectives. . M

Y ¢ N

» ‘ - e
For~students, Professional Studies is invariably seen as the most immediately
useful preparatson for their future classroom role as teachers, yet the majority
see the lack of institutional rewards for efforts expended in Professional Studies.

Y I'd
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. . .

Thus participants in the process are faced with a conflicting series of chowces according
to their perception of its status and value.

|
- . |
y |
For staff, aewn‘tiy of tenure, and promotional ambition 13 invanably percerved |
o be within the subject department structure, yet professiomally most faculty |
recognise. the value and importance of the professional aspect of, teacher preparation. <;
. |
These donflicts prpmote anxieties, many of which have remarkably similar *‘-}
causes and effects among staff and students. Ch:ptenllmdlllstudyxhag,pemep— i
tions and reactions in more detail. |
- 1
¢
. . . 1
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status 13 percfived as a measure of value to the individual «n both personai {intellectual
and emotianal) and career terms. For some staff and some students there s dispanity
between their perception of ‘the two Torms of status, which teads to the development

institution to Professional Studies in the pattern of coliege courses, and on the other -
of stress and anxiety that manifests itsel in a variety of ways. k,
Status of Professional Biudies within the college course pattern

‘Every student beyond the first year and ali members of staff interviewed indicated
that Professional Studies Has a low status wathin the coliege course pattern. Not aif, N
of them used the same critenia fox measuning the status, but manifestations of the ";Qf
fowly status fell into two brodd categonies. (i) the influence of structurat. and organts e
ational features of the college cou fﬂfﬂg;mpetence and commutment
of statf. Over half the students 3nd most of the staff drew attention to the influence
. of the structure on staff atutudes and expertise.

{#  ‘Theinfluence of structure

hd N (i} Departmental structure and appointment system ~
L , ~ . g
Twelve of the staff interwewed (60%} drew attention to the incompatibiity
between the ‘basic academic structure of the coliege and the organsation of iearmng
R within_the 513 age range. Staff are appointed to college on the basis of a great
« expertise in one narrowly defined area of knowledge, usually a conventional subject
category, ganed through the normal channels of the university model, and often
reinforaed by teaching experience in a secondary school. The quantity of 513
. teaching expenence 15 himited, !Appendix 11), and the combination of degree
qualifications afid 513 teaching experience s comparatively rare. Staff are appointed
by subject departments, so the~smount of appropnate professionai experience may
. be limited and statf often have to gain this expenence ‘on the job’.

- r - ; - '.
” ’ . :
~ 8
L] —— v \
L4
L
. CHARTER H . 4 / f
THE PERCEPTION OF STATUS AND VALUE OF PROFESSIONAL STUDIES
: Theword’naws"uusedwdmtztwodmmaphmm On the one

. hand there s the perception of status as the jevel of importance accorded by the

1] «
A membeg of staff 'sumrnamed the majority feehng when he sad

“The nature of the selectibn of staff shouid be such that there are enough people

who do feel committed to Professional Studies. Since the appomntments are

dealt with by Heads of Department on the whole, they ggt.the staff they want,
. and they are nearly all looking for academic expertise.” .

Students are quick to noticy the effects of this system. 1f a member of staff 15
incompetent or uncommitted 1IN Any way, the student usually transiates thes into an
indication that this area of the college course i1s of lesser importance. A typical

’

/ |
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student comment was . LI
“It comes down to the lecturers not providing the stimulus or the leadership
for students to see the relevance or importance of Professional Studies.”

(ii} Historical Ossmfication .* ° ,

The departmental structure, was developed at the college to train secondary
teachers. In the early 1960's the college moved to the 5 13 pattern for approximately
80% of iz students. The structure was not adapted to accommodate this change and
the f structure was imposed onto the new sitwation. A member of statf summed
up the consqum !

People had to suddenly switch their ideas and obviously found it very difficuit.
They obviously did it from a sepondary point of view ... there was always
tremendous emphasis on specialism ... so the prmcxples of integrated werk
never came through. More recent appointments to the coliege have been unable
to break through this “structure based on a secondary grammar approach to
work.”

’
-

Thurty five per cent of the sta'f interviewed percerved a more sinister aspect to
this. Positiofs of personal power and authority would be placed in jeopardy f any
structural change took place, s0 any move towards a structure deliberately designed
to achieve a changed status for Professional Studies would be actively resisted  One
staff member commented: ,

“You've 9ot to start looking at’ the way people hay > vested interests in particular
things, and then get back to fundamental pnnciples, but +f you've got a traditional
pocket and no-one is allowed to examine what that does, other things grow up
alongside it rather than in place of it”

. ) - ¢ b
(i) Policy. formulating structures . °
. .

, .

and 7 s of staff pointed out that the composition and constitution of the
Board was,likely to ossify the existing academic structure. Onily 11 of 27 members
of the Board are elected. {(Appendix 14)

{rv) Award structures * )

.
” . )

The coliege s in the of changing from a course structure offering a
3 year certificite course plus ¥ne ybar for 2 classified B.Ed degree, t0 a structure
of a foundation year followed by esther .

{a)_ a 2 year certtficate course, .
or (b) a2year B.Ed Ordinary coursg. \\ *
{Appendix 12)

or {c) a3yearBEd.Honw P
, .o / . ' LT

» .

.18




are required to obtain a higher grade in Main Subject Studies and Education Theory
than in Professional Studies. This was perceived by all staff and students interviewsd
as an indication of relative status. A member of staff said:

7
“We can hardly blame students for feeling that it 1s more important to work at
Education Theory and Main Subject when you see the matnwlmon requirements
for tbe B.Ed.”

A student echoed the feeling of most of his intgme\.d colleagues when he said.

“From the point of view of ‘assessment you are only required to have reached
# certain pass level in Professional Studies, whereas to be able to continue

’ into the 4th year you need a ‘B’ grade in the others .... now that must influence .
to some extent where Professional Studies comes on the hierarchy.” v

{v) University andWmm

Apart from the University’s interpretation of academic excelience, the fact

¢ that the college’s certificates and Jegrees are awarded by the university means that
some element of parity and similarity needs to exist between this college and the
other two colleges associated with the University Institute of Education. All 3
colieges have been encouraged to design unit structures for their teacher traiping
courses. As the other two colleges are secondary teaching orientated, they each
have a rather less important professional courss than this one, and as the university has

no real equivalent to the Professional Studies course, there Is a tendency to regard it ,

as a somewhat inferior area. The college under study has pmd strongly for all
units to carry equal weighting for assessment purposes and has met resistance from
. the otrer i institutions.  As  member of staff put it:) g

l . 10
)
) ’ In order to matriculate onto the former B.Ed. and the new B.Ed. (Hons), students

with units of equal weight. This is one of the things that will give respectability

to the Professional Studies ares .... completely equal status. But the procrastin-

ation of the university, and other colleges 1s causing it at the moment to be
' 95% equa! .... sdme animals are more equal than others.”

It appears that ‘B__grade in 2 Professional Studies cofe unit 1s not acceptable
for B.Ed. (Hons) matﬁwlatinuon Theory will do.

.
~

LY {
“The new B.Ed. structures will help to give Professional Studies an identity,
{vi) Diversification structure
As the college moves towards the mounting of non-teaching degrees it is
reinfércmg a2 move towards the university mode! of the map of knowledge that
N quickened during the development of the B.Ed. degree. Jhe emphasts on narrow -
‘e specialism and subject expertise is tending to force staff into & choxce between
maintaining contact with their own disciphne or devoting more of their sttention
towards Professional work. The following comment of a member of staff summanses
the feeling of over half the staff interviewed:

> . ’

1
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“The whole situation in colleges of education has been evolving ... we have
Ived wath change 1958, with outside pressures. Staff have in the first
nstance been appomnted for their academic standing and qualifications, emphas-
1sed by the advent of the B.Ed. and now the new degrees in recent years,
therefore there has been a great lack of professional expertise wathin the college.”

<

{vi1) Career structures

All staff and students try to match their roles in the institution to their personal
goats, hence they will work towards the establishment of a structure that will protect
and reinforce their personal security. The structunng of knowledge into subject
categories over the last 50 years or so has coexisted with and been fostered by academic
study of those subjects by people who have constructed organisations that reflect the
categorisation. There 1s 3 certain security of tenure and a clear career ladder within
most subjects that tends to :nhibit staff members from stepping outside this structure.
As one staff member pyt it:

"“To what extent do staff either consciously or subconsc:ousiy argue that 'if |
want to forward my career the basic way forward 1s 1n my drsc:plme rather than

- in Professional Studies.’ The disciplines already have long-standing respectabihty
... this is new and unknown, therefore it's much more of a chance.” »

The dilemmas facing staff are complex and occur at different devels, bgt central
to all other issues 15 the choice of either specialising in a conventional ‘subject’
expertise, of concentrating on the ‘classroom facets' of teaching and learning in that
subject area. The stpucture of knowledge (largely mirrored by institutional and
career structures) tend to attract staff mth a high personal motivation towards an
emphasis on ‘subject’ e ise, which, 1n turn, conflicts with the institution’s
‘professional’ intentions regarding preparation for the classroom. in order to
preserve their own career opportunties, some staff, whilst publicly extoiling the
professional ;ntentions of the institution, ensure personai career stability by remaining
‘subject’ specialists. >

{vii} Other structures
1}
References were made to other structures by @ substantial number of both
staff and students. They-can be outlined only briefly here.

The most commonly mentioned was the timetable structure. Two aspects of
this.seemed to be important. Students repeatedly mentioned fragmentation of
Professional Studies and saw the little bits of time allocated to a large number of
elements of the curnculum as @ reflection of the low status of each. The amalgam
of time of all the bits remained ineffectual. On the other hand five members of staff
pointed out the detnmental effect on the students’ attitudes of the placing of
Professional Studies at the two extreme ends of the working week, and further

mentioned the foreclosure of these courses early in the third year of the old pattern

as effective 1n reducing status.

’




rd
. Over 70% of the students interviewed found great difficuity identifying with
the Professional Studies course mainily because it had no home base in a physical
sense, and more importantly, it provided no form of tutor/student relationship
that could forge a link between its disparate parts. As one student put it

*The face 1n the chair is always changing.” ,

Finally, two members of staff saw the disparity between the Burmham and
Petham pay scales as an inhibiting factor on continual exchange of staff between v M
schools and coHegs - ~ g

Clearly then, both staff and students in a variety of ways perceived structural
mfluences to be partially responsible forsthe lowly. status of Professional Studies.
But perhaps even more significantly, 85% of the staff intérviewed and 95% of the
students interviewed feit that the status should be higher to reflect the real value of ‘
Professional Studies as a preparation for teaching. ~

Here perhaps, was the seat of conflict and anxiety in both staff and students.
Were they to play along with ‘the system’ evan hough it was professionally unsatis /
factory to the majority of them, or were tﬁe'f prepared to nsk their own careers
in an effort to change the system?

-
Part of the pattern of thewr behaviour was fevealed in the other perspective

w

(b} The infiuence of staff competence and commitment

*

Whereas the majority of observations on structural influences were made
by staff, students were equally as articulate as staﬁ concerning the Anﬂuence of staff
attitudes on status

' (1)  Academic rigour and personal satisfaction
. ,/ Whilst 80% of the staff interviewed suggested that academic’nigour was 3 -
worthwhile and satisfying goal, 75% &f that number did not accept that it was the *

sole possession of traditional disciphines  One staff member epitomised the feeling
of these people when bhe said:

“The extent to which rigour anises in Professional Studies sessons or
Subject 1s almost entirely dependent on the lecturer and has very fittle or
nothing 16 do' with whether it's Professional Studies, Main Subject or Education

v Theory./ Rigour anises from a state of mind of the people dealing with the
course father than from the nature of the course itself.”

@

- Howevbr, whilst the majority of staff interviewed thought Professional Studies

couid and 3 have rigour, few felt that it did, and as such it was a low status and

- unsalisfying thing to do. Over 80% thought that too little time was devoted to each

A
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section and that this lead to superficiality, lack of involvement and interest, and
difficulties of assessment. As one staff member put 1t

.

"1 feel I'm doing the 100 yards dash all the time.”

This tutor had identified a certain ‘coverage’ being necessary for competence
1o be attained, and a certain ‘depth’ and commitment to be necessary for personai
and for student satisfaction. ‘ ’

1]

But this immediately~raises several ,major issues concerning the objectives
of Professional Studies. Most of the staff wanted more tme for therr own particular
subject, but a few saw a need to exclude subject work altogether and concentrate on a
classroom focus.  Certainly every staff member interviewed perceived a status
difference between theory and practice, subject disciphine and integrated approaches,
student centred and child-centred work, and broad and deep curricular patterns.
One might speculate on the extent to which staff are able to objectify these differ-
ences, without themselves becoming identfied with the dichotomy. .

Every student interviewed also spoke criticaily of the lack of satisfaction
obtained from Professional Studies® Some mentioned 2 ‘conveyor belt’ complex
others the simplistic nature of Professional Studies One called 1t “old hat' and
another commented on pushing Professional Studies to the ““bottom of the ladder."

. This pattern of student:\r’eacuon was s0 common that one might ask if sufficient
staff possess the expertise to introduce rigorous thinking into Professional Studies
courses, even if more time was to be made available, or whether it was more a
matter of commitment and selection of priorities in an over-demanding occupation.

{u} Staff competence and commitment [

Forty per cent of the staff interviewed were critical of some of their colleagues,
firstly from the point of view of attempting to do a job for which they were not
equipped, and secondly for implicitly revealing to students their own perception
of a low status Professional Studies One staff membher sard .

“First of all they should admut that they don‘t know instead of hving m a
fool’s paradise ~/
4
Coliege policy has traditionally been that every tutor should be invoived in
professional course woik  This policy was challenged by §5% of the staff interviewed.
A typicdl comment was
- I'd ke to see a group of peopie accept Professional Studies as their job in
Lollége  You need an interdepartmental pianming team to identify the students’
- professiondl develmn‘r}z/z and needs Then | would see the departments
nvited in to do speciaf things

This role ulentification has been left as a very loose policy in the past, and
12¢ of the stabt interviewed saw personal and nstitutional advantages 1n this,
ard fearsl the sppearance of a second class staff if role differentiation increased

ERIC -
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Sixty per cent of the staff interviewed were very sensitive to the status of
Professional " Studies (and, by implication, anyone too closely associated with it).
A typical comment was' &

"l don’t think staff commitment is very high .... they see it as a bit of a bum's .
job with no status or respectability.”

Another member gstaff said:

~ “It's the bread and butter work that you have to do and its not necessarjly the
most enjoyable part of the job for some staff. We prefer not to talk about it.
It perhaps has a treadmili aspect about it.”
s
Students are quick to perceive any lac mmitment or competence on the
part of staff, and every student interviewed Had some critical things to say about some
or all Professional Studies teaching. One_3tudent epitomised the aimost uniform )
reaction of students when she said:

“With many staff Professional Studies is reg;rded as a kind of subsidiary aspect
of the whole college course to theit Main Subgect.’”

Other students percewed a “more lenient attitude’” by staff. towards Pro-
fessional Studies, and comments about the fack of “pushiness” were made by
90% af the students interviewed. Virtually every student had picked up some
nformal messages from staff that suggested Professional Studies was of less importance

than other areas of the college course, . 1
Discussion . . * . |
The phrase “struggling to emerge’” used by a tutor describing Professional Studies ﬁf

is really a synonym for innovation. Professional Studies, as increasingly concewved as

a unified course having its own identity, has been one of the largest areas of innovation

in the college over the last Hecade. As such, it must be seen as a serious competitor

for the resources of the college. -
ht

Control of the innovation has been n the hands of the existing structure which
was jnitially designed to achieve quite different objectives from those of Professionai
Studles.* The departmental structure- has tended to, protect the interests of staff
rather than the, interests of students, and could be used to effectively inhibit any
change taking place that might pose a threat to the existing order. . |

- . i

The development of this new area provided potential within a general atmosphere |
of academic freedom and role adoption for the appgarance of roles and responsib-
ilities that previously didn‘t exist. Typologies developed that recognised forms of
expertise not traditionally held in high regard in some other parts of the college's

, work. So goals have been loosely identified and otganisational structures have been
" established alongside - rather than in place of, existing structures.

- .ERIC wf 20 . - ' '
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Vanous mechanisms have been available to contain the emergence of this new .
area, so that the majority of staff perceive it to have a lowly status. As such it is not
a vehicle for the achievement of persanal goals, and staff have tended to hesitate
before comymitting their energigs to it.

The institution has germitted a situation to arise tn which some parts of the.
cotlege curricultdm are labelled second class, agd the consequent-stresses placed upon
staff and students alike in their choice of commitment to one or other, and by
implication and association their acceptance of first or second class citizenship,
manifests itself as a number of anxieties detalled in the next chapter.;
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. . SOME r{nsncnv;s ON CONFLICT AND ANXIETY ASSOGIATED WITH TEACHING o \
- AND LEARNING IN THE PROFESSIONAL STUDIES AREA B N N
. A S -, PN h . ~ . .
. into th&sthfflng of an institution 1. bourid to create stress and anxiety. Not alt .
/ ‘perspectives can be smsﬁad even with § colleqist structure apparently permitting

some dcgreeof pl'ofmohal autoticimy. erefmoml conviction and personal ambition
_ . s likely to be confounded by the iggtitutional orgshisatioh in a number of instances.
«~ This college is no. exoeppon "The" ‘perceptions by both stt;( “and students of hier- O
archical respectability as outlined in the pre\hou: chapter [rave gn(pn‘ rise to insec
unity, feelings of inadequacy, and splnt loyatties I'n relatiofl tonofessiodil Stut?es

. The coniimior of 4 variety.of peaagogacal and phllosophml “points of view ‘ ‘
)
|
|
|
|

\ Lok o
. Staff: Congern for the respect of.colleagt_x e :ﬂ‘ v S
. ) .5 b "'..
Conflict and anxiety mamfested melfz during the interviews in'a number of - -
. , ndk least the unease of staft regardlngconfldentlahty E.gtit tutors used phrases 1‘
. hke ’
”{ knovw we're talking in éonﬁdence s . 5- ‘
and: ' .A_" o i ¢ |
. ! * ) came to this place b;ca.use ‘m interested in teaching .... this is confidential .
N for God's sake .... but this ranks so lqw." . et T

Apparently they were willing to express points privately that they feared making . {
public. The distinct impression was gained that 12 tutors interviewed feit they alone |
held the views expoynded ard therefore percewed themselves as misfits in the
institution.. One .said '

-
v

“I féel I'm different ln.som.e ways, which reflects on me as a personality, that

I'm interested in these other things.” (teaching) , .~ . g
And another said: * o L . o
“ : ) |
““Tell me what the others have said. That'll give me confidence.’ o

<
These tutors appeared to regard themselves as second class members of the
institution, yet 75% of the staff interviewed held similar views on many issues.

This feeling of isolation is probably not helped by the absence of much casual ‘
conversation about Professional Studies. Five tutors mentioned this. One said:

2, "Unless one seeks out conversation about Professional Studies'it doesn’t arise.”

*

|
o M ‘ . }
Where two greatly different roles exist within the institution, one far more . ' |

. v . \
\ .




ric

N ©

- v

respeétable than the other, mistrust ensues, and negotiation replaces dialogue.
Fear of dxposure of onieself to be associated too closely with* Bfofessional Studies
was evident. . . ‘f;d .

] ° -
Staff: Perception of personal scademic adequacy . : ’

With the dmlopmef;t of a kind of respectability for-academic.achievement
among tutors, it is perhaps natural that those ttors without more formal qualifications
should feel somehow inadequate. “Often, it is those tutors with experience of and
interest in the t_:lassroom situation at a pragmatic level who lack the formal qualif-
ications.  Their frustrations were expressed by B tutors inthrviewed. One said:

“l see a worsening of the situation recently. One is challenged from high

quarters about one’s academic standards ... as if one’s academic standing

consisted of how many bits of paper you have. 1 don‘t think we want to become

a sort of paper chasing elite and completely out of touch with the needs of .

teachers.”

Seéurity of tenure in a situation of potential é%u in student numbers is possibly
close to the surface in this kind of thinking. Fourteen tutors interviewed made
reference to the dualistig nature of qualifications, those on paper and those associated
with experiénce. Eight of those tutors showedinsecurity and -annoyance that the

" latter form of qualification was given little credence by the institution. One said:

L N A4 .

"The problem has arisen in latter years because of our own uncertainty about

our future. From*ap;"ntmenu made at the moment, and from attitudes, the

thing most highly valued at present is academic success. But so many of our

best Professional Studies tutors have come from the realms of schools.”

)

Twelve of the tutors interviewed indicated that they thought staff should have
more to say in whether they taught Professional Studies or not. Thig 1s probably
a tacit admission that not all staff are interested. One said:

L N Id
A person should be allowed to opt in or out of Professional Studies. To say
we are all general practitioners with one area of expertise is wishful thinking..”

N~
Significantly, it was the tutors with the smallest teaching commitment in
Professional Studies who maost vociferously. defe Wied the general practitioner concept.
Perhaps they too felt vulnerable if another area of expertise were to be identified
that they did not possess. B ‘

°
P

Staff: Security of tenure

. { -

Despite €5% of the tutors interviewed protesting that Professional Studies
should be given higher status, only 40% of the total interviewed were wiliing to become
aimost wholly associated with Professional Studies-in their teaching commitment.
The_most common reason for this was related to career prospects. Few perceived

t
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any clear career structure developm\g from Professional Studies. As one member of
. staff said; . . o
“Staff would like to have a foot 1p both camps as a safeguard in case, Professional
Studies doesn’t develop. The uncertainty is only temporary perhaps.”
o v
( The uncertanﬁty has beed:’?agnyated recently by a paper circulated by the Joint
Working Party of the Acadeslic Board.indicating a d;splgcemgcof over 60 staff
at this and another local college of education by 1981, due to técher training cuts.
In ‘the scrambie for job security, 5 tutors interviewed indicated the possikulity that &
staff with fewer paper qualifications would be relegated to Professional Studies which
would encourage the development of stratified classes of Faculty within coliege. One
tutor put it this way:
/ *
“If yoy try to make a Professional Studies department for example, you'd be
boxing round the aréa and you'd be enclosing certain individuals within 1t, and
tHat might have very reai dangers .... there would be a polarisatidn, a parking of
rédundant and weaker staff 1n Professional Studies.” - . /

-~ v 4
This type of thu?ﬂ«':g 15 a threat to which most staff will react vigorously to
protect thesr own position, and reaffirm the existing stigicture of the subject depart
ments. N :
T L]
« Staff  Dissatisfaction with colleagues’ perception of a'ProfessuopaI Studies rofe‘;
- N
Half the staff interviewed had a substantial teaching commitment to Professional
Studies, and every one of them indicated the demanding nature of the role they had !
been ascribed, and the difficulties of fulfilling the role satisfactorily within the **,
existing situation.  They frequently mentioned shortage of time and uncommitted
students, and perceived. the role of synthesising the subject knowledge, the theory.and
the classroom situation, as a particularly rigorous one for which they were not , .
receiving due recognition from colleagues. One said: AP

LI
s 4

“{t's probably. the most difficult area to teach because we've got tlfus captive
body of students .... it's a compulsory course. They have got to come along
whether they like 1t or they're good at it or not. Consequently you‘ve got
this tremendous spread of ability and attitude.” ‘

These feelings of anxiety werereinforced by a majority perception that colleagues
feit work in the area to be relatively easy and therefore lacking in academic respect
abihity. Professional Studies staff were not perceived as experts in anyt’hlng par-

PRD® S
%
N

v

ticular. <, -
~ .
A fourth year student summarised the impressron gained of some staffi’in the

Professional Studies area when she said: .
N i

LY e,

“In this college it seems that one man (the co-ordinator) is holding the‘banner,
and all the others are dispersed quite widely arount him, all hiding in their own
little departments .... hiding in that once they're ip their departments ind the {E

’

| - 2&
EMC . P o
oo I




. .ERIC

Aruntoxt provided by Eic

»

doors are shut, he can’t see them.”’

Mts: Indecision in the face &f'conflicting demands .

[

- .

In many ways the conflicts and anXieties of students r;mirrored those of the staff.
Students were concerned with mych the same issues. They craved success, but their
institutional and personal goals were often in conflict. They woryied about inadequacy
as they tried to “serve two masters’, and they were most interested in their own job
security but were ihdecisive about the best means of achieving this.  ~

Most students showed a fear of failin} to please their college superiors. They
were quick to perceive that greater rewards in-college terms could be obtained by

focussing attention and effort on certain areas to the exclusion of others, ~This,

basic conflict showed through if the interviews and was strongly illustratéd in the
answers to questions 4 and 5 frof the questionnaire. {Appendices 3-5 inclusive).
One student said:

“You have to do your Education Theory and Main Subject and these are plugged
_the whole time with' weekly assignments. Professional Studies is just something
you do on Tuesdays.” *

©
.

At the same time 80% of the Students interviewed perceived that the pragmatic
element of Professional Studies was of most immediate value and relevance to their
teaching needs. . This apparent anomaly caused confusion and annoyance among these
students as they faced a seeming impossible choice. One said:

L

”l always thought the grading system should be the other way round with

Professional Studies at the top, after all we came here to be teachers. But |

want to do the B.Ed.” :

Their quandary was illustrated further by the student who said:

| found them (Professional Studies) ever so valuable, but they were so time-
* consuming, and tended to get in the way of my other work.” -

Despite perceiving the value of these courses to their preparation as teachers,
most students were willing to sacrifice this value in order to obtain a good college
report, and thereby a good job. But conflicting advice upon which element was
of most value created much anxiety.

Students: Experience and expectation

A considerable amount of student disiilusionment concerning Professional Studies
grew from their experiences fatling to match up to their expectations. Their expect-
ations varied considerably as they moved through the college years. In the first
year most students lntemew& felt themselves to blame for failing to perceive the
relevance of Professional Studies courses. One said: .

N

| S
* Professional Studies for most students is t'imetabled on Monday mornings,

Tuesdays, and Friday afternoony!” .

o5 s .
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“It's not that it bored me ... it's me | think. Just because I'm not interested
in it, I've still got to do it .... it's essential. | wouldn’t'say it's a waste of time
- because it can’t be or it wouldn’t be on the timetable.”
oo
The college was seen to be the unquestionable authority on these matters. But a
4th’year student, with more experience behind him, said: S
'.'The trouble is that schools and the college are organised in different ways ....
you don‘t think in terms of subjects in a Primary school any more.”
» 7/
The basic conflict between college and schools’ requirement was pointed out
by over 50% of the stodents from years {11 and IV.

Students: Credibility of staff .

Every student interviewed was critical of some aspect of competence of some

staff telchqng Professional Studies. One summarised the views of the majon(y when

she sald: ™
¢ .
“l think it's very noticeable among staff that a lot of them havent taught in a
school for a very long time. | don’t know how they can teach about what goes
on in schools when they don't know themselves. Perhaps that's why you get
taught more based upon the subject.”’
' L}

This is a well known criticism by students in professionally orientated institutions
but it is somewhat countered by the statistics of statf teaching experjence shown in
Appendix 11. Students’ gnxiety about their own competence in the teaching situation
can often encourage the search for scapegoats, and in many interviéws the researcher
gained the impress'ion that students were failing to distinguish fetween competence
and commitment. " - ~ %

However, whilst almost every student thought the course was important, a lack of
confidence in the credibility of some statf was not conducive to the student becoming
more involved in that area of college work. Many students interviewed recognised
subject competence in’ most tutors, but 95% of them were severely critical of
tutors’ commitment. {Question 3 Appendices 35 inclusive). Students wanted help
in this area and were annoyed that so many tutors treated it so casually A t\{plcal
student remark was: K

“It tends to be just this airy fairy stuff about it coming with experience ....
well If you've no idea how to start, how to orgamse your classroom, you're
not gomg to get experience, you're going to ga;’«phaos,"

o
N

uAnother student said:

N . v




“Perhaps 1t’s implicit but we all ‘get the feeling that Professibnal Studies isn't *
all that important. It's partly the tutor’s atutudes .... | mean some of them .
couldn’t care less and haven't a clue. Naturally enouyl they‘vc come 10 90 ' o
their Main ,ﬁub)ect. '

)
|
s
i S s ion of re and n

. 'v‘-‘.- \
Students’ anxisties grow with the approach of teaching practices and the

induction year perceive great value in studies at a pragmatic level, but a
member of statf many students’ anxieties to grow from contact with such
pragmatic studies:

"The conflict situation, if you tike, 13 the relationship of that teacher with all
his” anxieties and concerns about teaching. Professional Studies puts a;l that

. into perspective for the teacher, and 1n fact it can heighten his anuety because
this is what he is going to be required to teach.”

In a'wdy, students worry about their competence and” adequacy” as teachers, .

but to give them more pragmatic experience only heightehs their insecunty. This

might explaig some of the students’ sharpest criticism of Professional Studies. An

anomally that appeared was that 100% of the students interviewed believed the
Professional Studies courses were lacking in some ways, but qu‘ﬁy of the .
students feit they wanted more Professional Studies, and their anxiety frequentty \‘
centred on the perceived relevance of Professional Studies and the percerved irreie

vance of Main Subject and Education Theory. One Year Il student articulated

e this anxiety:

-

.
.

“You're not pushed as hard in Professional Studies as you are 1n Main Subject

and Education Theory They are always chasing us for asmgnments and we

have no time to devote to Professional Studies. Professional Studies in our

year 13 almost 2otally ignored .... we haven’t got time to do it. We'd benefit

from it now more than from Main_Subject and Education Theory but the fach-—}
that it might make me a better teacher just seems to go by the board.”

Two other tutors commented on this insecunty in students. Nerther had a
teaching commitment in Professional Studies. One, who was of the opimion that
students coutd be over-protected, said:

“One of the important things that students have to come to termy wath s that
there’s no set answer .| this leads to a shght feeling of insecursty. They may
yearn for secunty and’ we 'inay have to ‘play them off' in o;der 0 make them
think for themse!v&tﬁ% I .

The other who percerved little mtell_ecn_ul value in Professional Studiesfsaid,
]




~

“Professionai Studies i3 probably very necessary as a social 2nd emotionsl prop
to their insecurity.” \

Such differences of opinion characterise thinking aboyt the nature and purpose
of Professional Studies.

»

’ g. ion
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There are, thea,’several smu}u:ues between staff and students regarding conflict
and anxisty. Vanous perceptions of thewr 6wn adequacy compared with the roles
ascribed by the institution and the profession, together wath thetr perceptions of the
levels of nesd-satisfactiorfihat the institution Provides, combine to develop feelings
of insecurity and stress.

v

Situstions abound where students blame staff, and staff blame students, very
targety on the same grounds of incompetence and lack of commitment. Frequently
the comments stem from feelings of personal inadequacy and insecurity. The
institution needs to be aware that the mismatch of the cotiege organisationat structure,
and the cummiculum need in Professional Syadies, possibly exacerbates this situation,
and inhibits the achievement of either institutional or pggonal goals.

.

Concluding discourse ,
4

(1) From a more distanced point of view, the high levels of dissatisfaction with
the Professional ‘Studiesscourse detailed among 2 section of staff and students.
might be regardéd as_a very heah.hy phenomenon. It might illustrate a great deal
of swareness of the professional preparation needs of students the difficulties
and dilemmas this creates in an «nstitution .wth a conventional tal structure
and subject centred curriculum. : \

[t 15 interesting that 35% of the students and 45% of the staff interviewed
proffered unsolicited praise for the Professional Studies course at this coflege com
paru; with other colleges of educatioh, both in, the allocation of time and the
ayaiabdity—of staff expertise and commitment. A comment from one tutor and
one student summarises this view.

The tutor said:
by
“One of the important things that the Professional Studies srena inf this coll
ege has done 13 bring people together, all with different expertise and expenence,
to collaborate and get this dialectic snd dynamic thing going. it may not work
100% but it's infinitely improved on what used to happen and it certainly
doesn’t happen everywhere in the country at'the moment.”

28,




1 think it's vitally important what we do in Profemional Studies. | came
L7 to college, because | want to tesch, and 1 do look 1o Professional Studies for
" a0t 7ed the most relatad 1o what I'm going to be doing. When f talk to \
. , myfnmdswhorenoﬁueollega,nmkatﬁeruimhonlud:ymm
' here, they get 30 little help in this aree.”

(2) It Profemional Studies is perceived by either staff or students 1o posses 2

itiple conception and to be wptﬁml,,#«m-m_ngm/ it is both fngmmxy
unsigoroLs.

The question to be faced by the institution is how might it resolve the dilemms
+ of encouraging “grass-root” innovation in Professionsl Studies without disturbing
P the tenare of personalities within the existing structure? !f the devslopment is .
o permitted to remain the responsibility of depactments, howumetomad?rofmaul w
- Studies becoming a “series of disparate entities”? Onewtnr‘seommmnﬂmd
. the views of 75% of thom interviewsd when be said: ) . £
“W}whsmmewofvmnﬁvfmlswaudllbqn? Veryftw
mdsnﬂ(mnﬁanmm:mw)mtonlknm(evdof
i ‘this is the purpose of Professionsi Studies’.”

b

Anoﬂmunorpmpomtedﬂnpmblunpercemdbyalnmevayoneofhu
colleagues at interview when he said:

“in planning Profes:oml Studies one of its blggen problems st the fevel
of policy wnllbetowlw‘mdmedwre ofeverydepammmmhmﬂnir
own little bit, to withstand the pressure of the kind of things that come from
sdloo!swhomntmdmtohwealrtﬂe bn of everything .... becauss all
this leads to is~siter fragmentation, confusion, tack of rationalisation ... $0
25 a strategy for Professiona) Studies, if you were asking me, | think 1'd want
10 work towards a little mojé rationalisation of principles, approaches, critiques,
*and accept that all students will not do everything™. (dm eventually his tesching
= role may require), . Y
. . . .. »
The implications that this policy woyld have for changing lhe exi3ting oqnm&
ational structure are far-reaching, and were petee:ved to varymg degrees by 60%
- of the staff interviewed. One said:
‘“We've set up an tdmmmmwe structure rather than sn ,aademx; structure ¥
to_plah and develop Professional Studies .... but perhaps we should hive gone
the whole hog. There are tremendous pohual imphcatnom." '

‘nwnskof&umanewomnmuomlmdmdamcaptmﬂmtmightonﬂw .
one hand disturb the security of some staff, and on the other only confirm an
inferior smatus for Professional Studies, s a dilemma facing this, and other cotleges
. “in 1975. ' ¢

Aruntoxt provided by Exic:
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Appendix 1 (i)

A DESCRIPTION OF THE RESEARCH METHODS USED *

mm'pmbmwit’hmm'alyﬁsofmm7ym'axpmm
- --of Profemionsl Studies in & college, which identified six miorimaumgnndto
concern staff and students alike. These were: ¢ :

The concept of academic rigour

The perception of relevance

The nation of status

The attainment of coherence

The attainment of sequential development |
The perception of value

XLl KRN SR

Each of these isues/vn; analysed in soms detail, and-an attempt was made
to identify behavioural jridicators of staff and student perceptions of, and attitudes 4
“ towerds them. //

A pfinc@(;doptad at the outset was to use 3 non-parsmetric approach-to the
resserch, so that it was important that this initial analysis did not manifest itself
later as 3 prescription of the limits of the resesrch. However, it was necessary to have
a starting poing, %0 2 series of possible questions to be used whilst interviewing
participants was designed (Appendix 3). These were to be as open-ended and as
non-prescriptive as possible. {n fact, during the interviews few references were made
to specific questions. -

nterviewing of a sample of staff and students formed the major part of the data -
collection. The sampie wes selected on the basis of : :

{i) Students: a random selection within age-interest groups and year groups

{ii) Staff: subjective selection to obtain representation of: o
{a) varying college of education experience
. (b) varying teaching commitment within Professional Studies
{c) wvarigus philosophicat and pedagogical views
{d) various levels of ascribed responsibility within eoliqge

The distributions of the staff sample interviewed using these criteria were as
follows:

A Length of College of Education experience

~ Little Expetience Much Experience
Al / °
ll TR 111 TRERTEN | ul
2 Years t ) 20 Years
1 ! . . -

CFRIC. gt |

’
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B.* Proportion of teaching n Professional Studies

~

Nij 100%

. \l\ﬂ_ﬂ_m I | i I - [ 1) .
C. Pedagogical Views
Closed . Open
“Subject”Orientated Inter-disciplinary
Prescriptive ‘ T Exploratory

) l_m_Jm WM

{based on Wnter’s subjective perceptions and expenence)

D. Levels of ascribed responsibility within college {alt currculum areas)

-

o, .C,OW - High

l_lﬂli.,illﬂl__ S DU | R Y B ||

At teast one tutgr from 9 of the 13 subject departments, and 9 tutors from the
Education Departmeﬁt interviewed.

Altogether, 20 staff and 25 students were interviewed. One staff member
’ declined to be interviewed, and 3 tutors offered to be interviewed n addition to _
those selected. ‘Same other tutors were curious to know why they had not been
invited for interview, but lack of time prevented more being seen, All interviews
were taperecorded wigh participants’ pernussion.  Most, interviews lasted for over
Y 30 minutes, some for up to 1% hours. ’

.

Student interviews took place in the Deputy Principal’s room (a mixed biessing),
and staff were interviewed in their own tutorial rooms.

The interviews took the form of an invitation to tatk about smpressions of

Professional Studies, and*it was stressed 1o interviewees that all their yiews were of
interest'and value to the research. As far as possible, interviewegs ncouraged

to elaborate on words and phrases that they used, every attempt was made to avoid
prescriptive structuning and the development of a dialogue, though several members

. of statf were visibly anxious to obtain feedback from the researcher. On the occasions
when diajogue occurred, the data was selected out as being of dubious refiability.

Notes were taken of the major points made at interview, and these were used
during the concurrent transcription and analysis of the tapes. \
Several major issues were identified from the student interviews and a questionn
aire was designed and distributed to a further 10% random samplie of the 3 and 4 year
<

' ’

M .- e o -
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Appendix 1 (i) |
w |

course students to test and validate the researcher’s conclusions. (Appendices
57 inclusive).

Further data was collected from student academic records, various documents,
casusl conversations and observations.

The fistidwork lasted 10 college working days, 18-29 November 1974,

|

|

The data wes sorted and analysed by transcribing. the tapes onto filing index ‘

cards, and a code was ascribed to each quotation actording to its nature. Evaluation |

wes made by noting the frequency of occurrence of particular points, the freedom 1
and frankness with which they werg made, who made them, and the researcher’s

" perception of their validity, according to whether they were spontaneous of in ‘

response to a rhetorical question. This developed into a focussing and re-focussing |
exercise 33 the processing continued. As important issues seemed to emerge, a

deliberate search was rhade for conflicting evidence to test hypotheses.
1
\

As the research unfolded, major areas of staff and studént concern became
”- discernable, not always focussed on those areas initially identified by the researcher.
=~ The following issues became dominant:

; 1. The problems of identifying a unified courss. structure, philosophy, and
- methodology in Professional Studies. )

2. The changing perception of Professional Studies b;‘hchents as they
moved through the college ygars. N

3. The perception of value and status of Professional Studies wiﬁ:indhe

college course pattern. -

4." The conflict and anxiety experienced by staff and students related to

- their perception of the value and status of Professional Studies.

This was an hypothesis searching exerciﬁp rather than a conventional,hypothesis
testing activity, though the issues identified were tested against available data.
(see Partett & Hamilton). Considerations were taken of the researcher's own pro-
fessional position and of interviewees’ perceptions of and reactions to the researcher's
axribed role within the institution. An attenipt to allow for this has been made in
the study. '

The method, thers{ore, was essentially eclectic, making use of a range of
techniques, to continually Pefocus on what appeired to be of importance to members
of the institution.

A detailed outline of the method is given in P rlett & Hamilton (see reference

" list Page 24).

(2 34 .
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1. How would you describe P.S.?

2.. What aspects of P.S. do you find most difficult? Why? B
3. On what parts of P.S. do you prefer to spend most time?v
4.  Tell me sbout thoee par;; of the P.S. course that make you work and think hard.
5. Is the P.S. course easy compated to the rest of your pol‘legc work?

elevance

Py

Is P.S. helping you to become a better teacher?
e

o ' 2. _ What things have you learned from P.S. that you couldn’t have learned from school
. practice?
3. How would you improve P.S.?
4. 1f some aepects of P.S. had 1o be cut out, which parts would you miss most/least?
5. What have you to be like to be ‘good” at P.S.?
6. Are you doing the right things in P57
Coherence o ' v
1. Whatis P.S. trying to do for you?
2. How do you-feel about P.S. as a éomplete course?
) 3. How is your final assessment in P.S. made? .

4. Howare P.S. courses planned in college] -
S_ﬂmce/' ) e

1, Have you been satistied with the order in which.you've studied'P.S.?
2. Do you Have enough P.S. in each year? -

L4
What do you feel about not having P.S. in year IV?

P

3.
4. Which year of P.S. have you valued most?
5. What aspects of classroom teaching are you most apprehen&ive about at the moment?

a
Status

LY

1. Which parts of your final college report will be most important?

-~

CpRIC - 8B
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[~]
2.  Which parts of your college course counts most towards final assessment?
3. Who are the most important members of staff in P.S.? ’
4. How would you advi%; a new comer about college courses?
5. What are your impresstoris of staff’s attitude towards P S.? -
R Value
- 1. Is the P.S. course helping you to cope better with school practice? .
_2. Which aspects of the P.S. course do you like most? Why? .
3. Teli me about the occastons when you have felt P.S. to be ‘most helpful’ or

a waste of time’.
What would you like to see added to the P.S. ~::ourse7
Which options have you thosen? Why?

* 6. Would you prefer not to have to study P.S.?

STAFF .

1. What are the most demanc;ing parts of the college course? -

2. Could P.S. be made more demanding of students? In what ways? —
3 Whnch parts of your teaching in college give you most satisfaction? ’

4.  How would you give P.S. more rigour? e

5. How would you identify a “good’ P.S. student? .

6. What sorts of contributions could students make to your P.S. classes?

Relevance R )

1 What 1s PS trysng to do fof students

In what ways might students’ wews of FS. differ from your own? <
3. s there anything unique about the C@j’lhﬁl}pn of F'S to the education and .
training of teachers? o v
4. How do the 3.9 and 9-13 P§. courses (Mfgl -

5. What sort of advice and assistance might an indyction teacher require havihg
attended this college? .

1

6. What sort of things would you add tossubtract from the £ S. course?

7. s the new Year | course better than the oid one? .

- .

ERIC - '_,.38"
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Coherence i
Tos 1. ~How would you describe the P.S. course to a stranger?
How do yob think a student visualises the P.S. course?
Would you like to have more influence over course patterns in P.S.?
What are the most important aims of P.S.?
What s the c;:rriculu_m theory course all about? .

Sequence !

‘Would you make any changes in the order of courses taught in P.S.?

Wouyld you like to see any change in the prltyonion of timetable time for P.S.
in any of‘the years? T '

How does P.S. develop from year | 'to v?

Would you Change the timing of P.S, in relation to scbool experience, education
theory or first ;ob?

.
&

-

Status

1

1. How do you feel about teaching P.S.?
e 2 How do‘you think'staff in general think about teaching P.S.?
3

What aspects-of a student’s final report has most influence on a potential
employer? s

4. Why_do you think the college requires a 'C’ grade from studeots in P.S. for
,matnculatnon to the B.Ed.? -

(2
' 5. Why do you think there is no P.S. department at this college?
ﬁglue . s
1 What are the most valuable elements of the P.S. course?
2. Do yoo thmk students and practicing teachers would agree with you?
3.  Students often show dissatisfaction from P.S. courses. What do you think
about this? . . ,
4. Should students have moré P.S.?
5. Shouldall tutors be involved on P.S. courses? ’
. ,
7 ¢ : .
Pl
- " ‘ .
L .
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Appendix 3§y 1%
Questionnaire to Student Sample 3
CONFIDENTIAL (g 1 L
K i
Year— - — - - - - - — ~  Age Range Interest — — — — = — — — -
: ; B
TR
1. List in order of preference a selection from the following to show what you '
think the aims and objectives of Professional Studies should be - S
a. To fill gaps in the student’s knowiedge about subjects R f
b. To give practical advice on methods of teaching v 1 —1 ,
c. To make the student aware of sources of teaching material 1 . ‘
d. To teach the student to organise classroom activities -7
e. To promote the student’s understanding of the curriculum _?_, L
f. To develop the student’s understanding of childrens’ thinking 3 {f !
L4 '
o A 1
2. In relation to the selections you've made in @ 1 describe your general experience @ 1

of the teaching of Professional Studies by sefecting 1, 2 or 3 of the following L
words in order of preference:- I
)
Competent !
Confident - e
Knowledgeable 1 ,
Disinterested . N
Incompetent C
Casual 3 ,
Commutted R . *
Enthusiastic !

Sem~papoTe

>
If none of these words accurately describe your general experience writ¢ the ,'
word none here i
- . ! ,' \ |
P |

! 3 Choose ‘two other words of your own to describe your general expenenc& of

'

Professional Studies ’ |

N

In order to be successful at college you have to devote your attention Mainly
towards ‘ |
3
. ) ) v | '
F\ :) : - ’
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v

a.  Main ,s)ubject(s) -
b. School Experences '—I '] .
c. Education Theory L14 4 5,

d. Professional Studies [ 2 .

e. Al of the areas L__l _‘

Place in sxrder of importance. i
<
1

I have found the most useful preparation for teaching hag been my experience in

.

Ma:in Subjectls) : |
School Experiences r ;I—‘l .
Education Theory L *l — . .

Professional Studies
All of the areas

rTa0oe

Place in order of importance. N

The Professional Studies course | found most valuable occurred in:-

|

Year | o r I —]
Year Il T )
ear o !! . . ) R
Year Il 1] .
' LAl
. »\AII Years L ] Y

7. Indicate I—Z_]

- 1.
. F"1 - e

o 2.
- 2 3,

* 3
4 A
. | »5_ 5.

A
]
L4 3

| 6.

1)

’

with which of the following statements you agree, if any:
There should be more timetabled time for Professionai Studies.
There should be less timetabled time for Professional Studies.

There should be no change in timetabled time for Professional .
Studies. , . A
There should be a redistribution of tlmeta.bled tme for

Professional Studies.

There should 'be no Professional Studies before some school .
experience. .

There should be more Professional Studies towards the end of
the 3rd Year course.

8. Inrelation to you?\qg'e'r'yncu in Professional Studies, indicate the most
appropriate degree of accuracy for the following statements:

I was most competent at those courses in which | was most interested.”




. . |
k) - |
X
Degree of Accuracy ' 100 |75 |
: I |
° — - ' }
2). *l became more inte;estcd in those courses in which | was most competent.”’
. ( - - |
Degree of Accuracy 100 75150 12510 '
. - B e
o T ,
3. I became most competent 1n those courses which were best taught.”
. 11 f |
Degree of Accyracy 100 | 78] 50 | 25]0 | ‘
1 L ‘
- 4), I became less interested in those courses that were poorly taught.” ' |
) I
Degree of Accuracy Eoo[nlso T26T0! |
l .-J._~A_4_j
& 5). "1 was most successful in those courses for which | opted.”’
. . .
Degree of Accuracy l 00 ]'75 50 25 [0‘[

h ce o A L_J

6).  “I most valued thoss courses for which | opted.”

1
,, ‘1
«

r e '
Degree of Accuracy ) : 1(!)! 75 50 2510 i A
l_ o
° [} . e .
|
» / ‘
& ( \
\
|

ERIC -' -
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QUESTIONNAIRE DATA Appendix 4 (i)
QOuestion 1
30 . .
. 20— y ’ .
%
10 — -
©em . ]
ABCDEF ABCDEF ¢ ABCDEF
Yoor 1 Yesr 2 Yoor 3
. 30—
e
% 20;— - Iu
10—
0 -
- ABCDEF ) ABCDEEF
" - N Yearf\{ s All Years (average)

Student choice shown as percentages of raw scores. All raw scores were weighted
fmywtw order of choice.

Question 2 )
{, - Student choice shown as percentages
. 20— of raw stores. All raw scores were
. ¢ %10 — . weighted inversely, 10 their rahk
. order of choice.
0 —
"3 becdefgh Four students selected ‘none’
= ALL YEARS TOTAL .
s Question 3 .
' ‘
'o30— .
’ ¢
20 — . A Unfavourable
Raw
Score B Favourable descriptions
. Responses ]
10— C Neutral .
2
. o
A 8 C

QO

ERIC a4

A F e ——— e —_— = . - — e e e e 4 = -
e

.
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45 — — > __ r—1 -

30 —

s ° . -

15 — .

0 ]
. 2bdbcd e .abecde 3 bede s bede 3 bede

~ - 4 . Yeari Year 2 Year 3 Yeard * . All Years [Av.)

- ->

Student choice shown as percentages of raw scores. All raw scores were weighted
inversely to their rank order of choice.

) Note: Secondary students omitted  *
- - Question5 g - N *

45 — . ) i . .

30 —

/ -
%
15 — ..
:l’oo few responses

Year 1 Year 2 Year 3 Year% All Years (Av.)

.
o B

Student choice shown as 3 percentage of raw scores. All raw scores were weighted
inversely to their rank order of choice.

0— [ = . s l
4 a bcde 3 b¢cad e abcade a bec de
Question 6

60 — )

- 45 — - Responses from only Years 3
/ and 4 students used

1 u m AN

. ' ., Year R . i
BN - 12 S
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Question 7 -—‘ Appendix 4 {iii)
|
CHOICE 1 2 3 4 5 6 Total raw score
indications Years 3 & 4
RESPONSES| 13 | N& 2 12 4 14 -
* £V
Question 8 (a) 4 (b
— _ ¢
30 —
X 15— *
Raw
Score
0 — /.
1 755025 0 1007550 25 O % Accuracy -
Al Years " All Years -
{c . {dt !
30 —
% 15 — \
Raw ~
Score
. 0— ,
8 100 75 50 25 0 SAccuracy 100755025 0 %Accufscy
All Years All Years
4
(e} in .
30 — 'Y
* qs— -3 —
Raw - ’
Score ~ -
: 0— ) .
| 10755025 0 XAceuracy 107550 256 0 %Accuracy ..
3 Yers2 3 4 Yers2 3 4
i’
} YEAR | 11 n v 3AND 4 YEAR )
! ~* COURSES
GﬁOUP co
S Number . .
t of Responses 6 12 15 11 | Tout 44 .
5 Returned of ’ .
l: lC 43 | 48 60 | 100 57 ~
105e distributed - - N
L - 43
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COMMENTS ON THE QUESTIONNAIRE DATA

« The size of the sample (respectively Year | - 2.3%, Year il - 5.1%, Year 11} - 8.2%,
Yw IV - 18.6%) immediatsly limits the inferences, projctions and generalisations
that mey be deawn from the data. Thomkfmnﬂntotal3md4yurcouna,
however, is approximatety 8.0%, 50 some tentative cbservations may be drawn towacds
some interssting patterns that emerge, expecisily those supported by interview data.
Question 1
8

The mmmﬂn4 ymmmtnrenmgiyﬂmula indicating that students
pmtmmmmmdmuofmmmmcﬁn There are few
varistions to this pattern, though the developing interest in the application and
overview of the cummiculum in Yesr 1V is worth noting. The anomaly in Year | is
probebly due to small sample size.

“ry

Quiestion 2

The data here is interasting irf that in part it tends to contradict a great des! of the
interview data, though the high proportion of responses 1o ‘casusl’ supports maay of
the interview findings. The high level of competence perceived may be related to the
subject rather than to its classroom application.

Ouestion 3

This lends weight to the proposal that students’ experiences vary, probably
according to tutor, though the choice of a preponderence of unhvourablecommmt:
contrstsmthsmdmxmpormtomﬁon%

At

thson 4

There would seem to be 2 marked change in perception of the importance
of Main Subject and Education Theory from Years | to IV as the students interpret
the college’s’overt and covert signals.

Question 5
. This provides a strong contrast with the data fram question 4, and indicates

one of the main sources of conflict and anxiety in students as they attempt to
satisfy college requirements and professional needs, which they perceive as di:p'ame.

QOuestion 6 -

This data has some significance {arhen compared with students’ comments on
superficiality and perspnal satssfaction. 1t also reflects their desire to pursue courses
of their own choice in Years |} and iiI. .

4
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Question 7 °

The refisbility and validity of responses is hers in doubt dus to poor wording
of the request for information. Only the resporses from Years 11! and IV heve been
graphed, as these have a more relisble overview of the course. The predominant
immmmmmm!smmwbcpmdfumwmﬂnmd
of the course, snd have a greater time allocstion.

. Question 8

The responses to the various parts of this section tend to support the views
expressed during the interview: that student intrinsic interest, competent teaching,
and student perception of relevance sre three important influences on student
satisfaction and ‘success’. The greater doubts of accuracy expressed in.B (e} probably
mﬂectthemomlymmdemxm awouragodmzehctopuuutqcnd’m
weakness in professional competence, and are then assessed on their achievement
in these ‘remedial™

o
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o DA TEACHING EXPERIENCE-OF STAFﬁ (at Feb, 1975)
.. ‘4. . . < : N N M |
. |
|
[ . : .
. . 1. Fulltime members of scademic staff ' 78 -
.+ - .« 2. Sum total teaching gxperience of college staff at other -
. Colkgs of Education 87 yrs
! 3. Sum toul teaching experience of collcge staff in anary, infant '
or Nursery Education 171~
v v
4. Sum total teaching experience of coilege staff in Non-Selective ‘
s«:ondary Education 2715
1 5.  Sum total teaching experience of college staff in Selective : . e
Secondary Education .19 " -’
‘ ®
6. Sum-totat teaching experience of college staff in nonmdvmeod o
Furtber Education (16 18) . 57
9. . ' J
p 7. ‘Summtotal teu;hing experience of college staff before appointment R /
; ,to present post ¢ : . - 808 yrs
8. Average years teaching per staff member before entfing present .
coliege post - 10.4 yrs
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Occasional Papers published 1975

Occasional Paper 1 The Summative Evaluation of Cur-
+ riculum Innovations, by Dick West,
price 80p.

Occasional Paper 2 The Analysis of Curricuium Materials,
by Michael Eraut, Len Goad and
George Smith, price £1.50.

Occasional Paper 3 Language Differences and Edilca4
tional Failure, by Barry Cooper, price
' 40p.

Occasional Paper4 The Status of Professional Studies
in Teacher Education: Conflicts
Between Intentions and Structures
in a College of .Education, by Keir
Foss. !

In Press

Occasional Paper 5 Partnershi with Schools: An* Ex-
periment in Teacher Education, by
Colin Lacey andﬁl/liam Lamont.




