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PROGRESS. AND CAUTION A
. " 7 \ - ' L]
- v \I ' A- \ N . ' ) t-

The Pattern of Healthful Living beject was a.curriculum

development effort funded by tﬁe-Texas tommission-on
-

Alcoho]ism The guides were wrltten, subJected to two

p1]ot1ngs and carefu]]y evaluated for content, grade

AN
\

appropriateness, and pupil effect1veness. ) . !

. N
Because this is a values based curricu]u@ attempting to

~

effett attitude and behavioral changes in pﬁpi]s regarding

decisionms important to youth, the Pattern of Healthful

Living staff does net«recommend the use of these guides

without the requisite teacher preparatijon. Afféctive -

»

teaching skills and attitudes are imperative if.the results

the prOJect obta1ned from p110t1ng can be expected from

.

others who use the mater1a1

The staff recommegds these materials not be used daily,
byt rather spaced to cover a semester of time. Materials

are available for grades kindergarten thrbugh eight.

The focusing goal of a va]ues—H;sed curricu]um is the

development iin children of a'posat1ve se]f 1mage Thys

l\

will set the pattern for utlllzatlbn of dec151on making

processes which are necessary in a democratic soc1ety. If
J

this s’ kept in mind and teachers are proper]y tra1ned we

will have taken one fhrther step 1n human1z1ng education.
. -

Shirley- E. Rose, Ed.D r~

Project -Coordinator {

i ' Vii 3
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Harris County: Department of, Educat1on concbptuaﬁnzed "

of Healthfu]

Pa
Living" Curr1gy1um design under theﬂﬁollow{ﬁg
premises: \ _ ;

e
,}° Be11ef in the supreme worth and 1nd]v1duahqzy of eacw
- pupil.

. . /
- c . ,

~-'2. Bedief that each person ghould be aided by educational

;wjy institutions in attaining:his pntent1al as a;

3. Belief that each person should be w1ded by e ucat jonal
instdtutions for effective part1c1mat1on 1n demgcratic
soc1ety };’

' £;

Yphet 2 :

. S -

Bel1ef that each person can become;the persgn he wants
to be and function more effect1vely in a frge society.

he 1s helped to develop a person@]

i f

Vs

Belief .that ope of the 1mportanb fiﬁk£1ons

a free society-is to help pupils’ dEVelop and

personal belief system. \ . ,%f
! ' -c

Belief in a value-based educ&tioniprogram as the effect1

means of assisting pupils intg becoming a rat1onal

thinking," "self-actualizing" “indiyvidual.

f a schoo]
clar1fy a

- t

terns

human being.

rat1onal value system.

k.

. -

Goals

| Y

A i . \
A

jThe fol?ow1ng broad goals were !dentlfled in order to
facilitate. the ultimate aim of the program as\outl1ned in
the proposal to -the }exas Commission on AlcohoNism: "The
ultimate aim will be_to } anh ongoing program which can
be offered to organ1za jons throughout the state, a program
ich produces individuals w1th the ab111§y to.make respon51b1e
égments on their lifestyle.' . o .

“

The program attempteds the follow1ng .

J: Assist pupils in-the deve]opment of a more p051t1ve
self-concept which helps individuals achieve a more

rewarding, enriched life.

10
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—

?."tAésist pupils in the dev lopment of rational thinking

processes necessary to efifective functioning in a free
" society. Cg : '

Iy v}

3. Assist in the d ve]opmeni and refinement of inter and
. ' intra persona

. effectivenes

/

’

4. Assist in helpinb/the child understand the values of the

society in which he lives and participate effectjvely in
v that socigty.- Co. )

-

5. Assist An deve]opment:of a personal and societal value
Y system, which involves:
) { S
. A.. Understanding how a value system evolves.
" B. Appreciation of value systems operating in.a multi-
~ethnic society. - '

- Cs/ ExpR®riences in examindtion of values both personal
///T- and societal.

B. Experiences in;reso1ut10h/nf value conflict and
’ value clarification both personal and societal.
L4 //" ! .

4

skills ecessary for individyal and group /

[y

A\
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UTIONALE | | ‘ L

The child will share many experiences with other children

and teachers this year. It is hoped that these personal

) experiences will foster in each a, growing understanding,
I _respect, and love for themse]ves and for each other. The
~“““‘*‘seii\gg\ncepf of the child is most important if he is to be
\\‘7 3 *
N a,happy person who is-able to love and accept love. If the

"child feels good about himself, his: succesy as a person, who

_is able to cope with thé many situations of life, .is assured. =

The lessons have been planned to develop within the child

-~
3

a valuing process. Hopefully this process will help him

.\\\\\ make decisions in the,many choices he is confronted with each

-~ . . . I3
-

. ' .. : < . e .
\,daxf\ It is 1mportant for a child to express his thoughfs in

- =

&,
T varzous s1tu&t1ons and to ]1sten to others express “their
‘@ -

Vldeas, even when they are in conflict w1th his own. After. s
., hear1ng many ideas he will be better equ1pped to evaluate

and deve]pp_h1s.owh set of values. +

-

Q, S, . . . . -

- -

. Developing va]ues is not someth1ng that will be\accompllshed

#n a feek, a month or a year. This is a life long process

-

. wh1ch requires constant examination and ut111zat1on of

«

1nte1llgent thinking processes. No persoa can g1ve another

Y

a set of values; each must develop his own.. The, teacher is

. in a unique role of being able to help students c]arffy their

values ThlS durr1cu1um gu1de 1s only a beginning to he]p the

ch11d cont1nue the procesé of deve]op1ng h1s own aet of va]ues

T XV




. . DIRECTIONS TO TEACHERS

/

-
)

The time devoted to a 1esson shou]d not exceed twenty
or twenty-five m1nutes unless you feel the students will
. benefit by extending the time. If, at any time, you feel
the attention of the group\is waning, - you should then
summarize and terminate .the lesson. Some lessons will be

more effective if spread over two or more days; this may

[

vary.according to your class. ¥ .

4

‘Before beginning the lesson be sure you have checked e

-
-

materials needed- and have eveFything ready for use. Being )
G » Al + R

well ‘prepared is one factor toward a successful lesson. ¢

7
. / T
, »

The lessons begin with the appreciation of self. A

»

child_who learns to gccept and apprecijate himself wil]nbé
7n a much better position to accept and love others and

> the world around him As the lessons proceed he d1scoversr o

~.

emot1ons are normal for everyone and they are not someth1ng

T~ s,

-

to be suppressed, ashamed of, or afraId of. - These and many ~ _

— everyday experiences are rea11st1c and the student is . o N

~— 'Y

.encouraged to talk about them freely and instructed in ways .
- . ¥oe o
.to deal with them effectively.

K3

The teacher should act as a' guide during the d1scuss1on o

'-period and should avoid giving his op1n1on The stUdent

should be encouraged to (xpreSS his fee]ﬁngs without fear .
115 . . g ,-/."\—-— 14 » '

o xvii
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of teacher disapproval.  There are no right or wrong answers.

This type of discussion sh0u1d be enjoyed by the student

beequse anything he says is ~accepted. The Questions were

@careful]y planned using teach1ng strategies that begin with

the lowest level of th1nking, recalling facts, ‘and proceeding
through making and explaining inferences. about fee11ngs. to
making generalizations abouyt people and their feeling.

While asking open ended questions in a discussien, the teacher
can learp mych about the feelings of each rndavidual This

1s invaluable in’ working with the student }

o d
.The main objective?of ‘the teacher through 'the use of

this guide should be to assist the student in developing

c e

a good self- 1mage, and to bécome a better decwszon maker.

efter having eXamined alternate behavior and consequences

. Margaret Evans

»




, Concepts:

1 , ’

UNIT |

LESSON 1 - BEAUTY ¥1 (This lesson wiM take two days to.deve]op
o N cempTetely )

N
W

¥

Purpose: “
To emphasize that thihgs in the Universe are beautiful,
but man is the most (beautiful of all. , -

Bgauty

L

Prerequisites:

None

Y
N

Terminal Objectivk: o .

. A
‘!ggil will demo trat his understand1ng of beauty by draw1ng
icture repre ent1n§$h1s concepts of beautfx

Enabling Objé tive
w

1i¥1 verbally explRin how each character in the
story represented beauty.

2. Yerballly. each pupil will decide which element in the'
s the"most beautdful and support his cho1ce R
reasons. ‘ .

Materials: -

Puppets (See\appendix'for patterns) O
Puppet stage and scenery (Optional) ) :
Paper, pencils, crayons - —_—

Prepare bulletin ‘board with caption "8e&d¢1fﬁ4 Th1ngs
"display pictures children drew. )
Record Everything is Beautiful -

Tape #1 of Skippy and Ernie Dialogue

Cassette recorder

Do N, -

~NOoOY O

Le rnlng LXgGF]GﬂCeS ,

Lo Intrudace the two puppets Ernie and Skippy. | .~

- ",'_ .18 -1

.
—

R
.




. * X
1 / . Q
\\
, 2. Play the tape "Everything is Beautlfu]" using the ' o
‘puppets. 7 ’ !
. ¢ 1
3. After the story conduct the following. discussion: .
a. What happened in the story? N
b. Why did the boys think the rock was beautiful?
c. th did Skippy think the flower was, _more beautiful”
. than the rock?
d. Why did Skippy think the bird was more beauttful
than the flower?
e. Why did Skippy think the dog was more beaut1fu] than
the bird? i
f. Why did Skippy say that people were more peaut1fu]
‘of all? \_ o
Evaluatiorn: - ‘ ~. "N\ -

& ’ - ) s
Give each chilid a piece of paper and ask them to draw what
they thought was the.most beautiful and color it.

Ask them to tHink of at least two reasons they chose to
draw this picture.

-%

e

P
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’CHARACTERS:
B SCENE:

PROPS:

OBJECTIVE:

DIALOGUE:
SKIPPY:
"ERNIE:

-

SKIPPY:

ERNIE:

Two puppets..... Skippy and Ernie -

Two boys (neighb rs/friends) who have just met

over the back fefhce and are relaxing while they

talk about what they think is beautiful. (In

order to bring about the hierachical ascendancy

of values and .beauty, each boy takes a turn pointing

‘out to the other someth1n§ in nature he sees as more

?

beautiful than the other

Garden (small) with blooming flowers (one color
or variety)

Tree with bird on a branch .
Dog (puppet style) lying down under tree

Several small and largé rocks of various shapes,
colors .
Ball for dog to chase .

-~

The pupil will become aware and appreciate beauty
of nature which sbrrounds him. " . l :

7

. ‘ . ‘ ; . S .,
.
' [N
N

Hi! My name is Skippy. What's your-name? ‘

My name is Ernie and I just moved into our new |

house next door to your hous%f May 1 cdme over

in your yard? _ %
Sure. Let's have some fun. C'mon over.
I know a lot about rocks like these .in your yar

Look at this one. Ispn't it pretty? * See how it

.sparkles in, the swnshine?

Yeah! I bet that's what they use to make Jewe1ry.
My mother said there are 1ots of rocks in the
mountainsides and deep in the earth that can:be
pol%shed and cut in J}ttle’pieces to make ri=gs
and Other pretty things.

I think rocks are _very pretty, don'thyouj ‘ like
to hunt for real smooth ones sometime, too,"caUSe

18 . -

Y

‘_ 1-3
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« . they're fun to feel. My teacher told us that
a lot of rocks .in the water change from rough

to smooth hecause the water-moves over them for

a long time and wears them down. Did-you know
" that? T \
§KIPPYt Yeah,.ouh\science lesson was about rocke ane
* ' . time, but, you know what?- I think the flowers
in my_mnther's garden are prettier than rocks.

Flowers can *do more tHings than rocks.

ERNIE:  Like what? - ' : | )

SKIPPY: Well, they can grow, they make peop]e happy because

&

they'have such pret}y colors, and somet1mes they

. foq A
\ ~even smsll good. Is your mother go1ng to haV@ a _
- f]ower garden in your backyard? = "
\ ERNIE: Sure. She's gotng to let me he]p her p]ant seeds '°

. s0. we'll have a who]e bunch of flowers H(en the

flowers ‘bloom we'1l) probably.take some to my
grandma. Daddy said flowers make grandma happy.
because they are so pretty, . - !

. SKIPPY: Say, Ernie, look at that~bird-hp\ih my treeE
Gee,.he's beautiful'. Just loohlat his blue

! ‘ feathers:. You kpow, I ]1 bet.it's fun to fly .
around in thzjéky)and look down at everyth1ng on =~ - .
earth. Birds can do ever so much-more than rocks

.— , ) r 2 .' . « .:‘m
and flowers, can't they? '

K 4 .
' - ERNIE: Let’ s each’ name th1ngs b1rgs can do. +0.K.? I']]‘“
" be first B1rds can f]y. Birds can build nests N
w 9 ' :". . ‘. £ N .
1 - 1-4 1 L ‘
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SKIPPY:

ERNIE:

[

SKIPPY:

ERNIE;

" SKIPPY:

- ERN}E:

SKIPPY:

farmer, too,. sometimes.

-
e

to-live in and they can sing pretty songs.

N

It's my turn now. Some birds not only fly, '

" they can flodat on top of the water, you*> know,

v
like ducks. They can lay eggs to hatch into

baby birds, too. I think birds are prettier
than anything, don't you? v .

Hoh says when we plant her garden she wants the
,b1rds around td help eat the bugs that will try

t

to eat the new.plants. They ‘sure-can help a

<

{Spéaking to dog) Hey, Chip! Are you going;to'
sleep forever? Good dog: Go.afte;-the ball. .
Nbg. bring it to me. - ,
Golly, he's smart! Did it tgke long for:Chip to
learn to do that? hd .

Nope. He knows some more tricks too.‘ Dogs are
smart. }‘reaﬁ]y'love old Chip. He-s like my
friend {hen we‘play.tbgetheru Dad says dogs are
almost like people sometjmes...they even lock at
Pike\ they're ready-to talk. h

d gs can't ta]k' And that s why people
3

are better and smarter than an1mals \,_?”“*\ ‘

1 h N

You're right: Peop]e are the most beaut1fu] of

all.. And peop]e are lTots more fun too. like

my friend Jehfy. I rea]]y like him, Somet1mes,*

we go on'oqr bikes to the park.across the street

2

from.his house. We play on the’slide& and swings

20
1

-5
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and run down by the pond where we can see our

ERNIE:

.

5%

MOTHER:

ERNILE:

"You énow, I

faces in the water and laugh at how funney we

look. . '
27a11y lfke my"friéqu, too. They
un to talk to and play bal] w1th

[ really think they-are great

"/
are so much
They s y tney

.
N

like to p]ay with me, too.

Ern1e, come home now and he]p me move some boxes
1nfyour room.

0.K., Mow. -1 have to go now, Skippy. See you

later. Bye.




«*

UNIT 1 | 2

EESSON 2 - BEAUTY #2 ' B

Purpose:
Help students become aware of the beauty of the Universe

SN= ) ] - v
Concept: ° : ‘ - . . s

Appreciation, beauty, Universe

rd

e

Terminal Objective:

Pupil will.demonstrate an expanding understanding of the concept
beauty by drawing a picture of something from nature which they
have determined is beautiful. oo ‘

Enabling Objectives: ‘ -/

~ ~

1. ¢Each pupil will name and explainone thing which represénts
beauty to 'him. .
. 2. Pupil can tell why he thinks the "beautiful thing" chosen. ~

. by another child .is truly beautiful,
Materials: 7 ] o ’ -
? ) " . P
1. Puppets T ) )
% 2. Record -"Everything is Beautiful" ' .

3. Paper, pencil.and crayons

“. ‘. p;

Learning Experience: ‘ . <
- :‘Zl. Let the cﬁildrgn talk about their drawings.on the bulletin
= ") board giving reasons for their choice. ‘

- 2. Using the puppets conduct a discussion on,all the beautiful

-~ things around us. ©
- ‘ . ¢
Ernie: Skippy, aren't those beautiful, pictures the boys
. © drew: ¢ ' ' S
- ’ . ) ' C s
. Chip: ‘Arf,Fzyfi ‘ ) . .
’ ——:Skippyf\Tg;, Ernte, even Lhip is saying they are nice and you
64 " .know there are a lot of other beautiful things around
\ - - us,,like the air. We breathe the air, sometimes the

air is crisp or hot and if we did not have air we
.* could not_live. - ‘ [
Ernie: That is right, Skippy, and another thing I like is
T the sky. Isn’t it beautitful, boys and girls, when
’ the suh is shining and little white puffs of tlouds

o | -7 22




are g]iding by?

Skippy: Ernie, 1 bet these children can tell us some
beautiful things they like. - (call name

of child) what do you see around you when you are
outside that you like?

(Let puppets call on different children and discuss the beauty

of nature for about ten minutes. At ena of discuscion, end
with the following)

Skippy: Boys and girls, let's listen tc Ray Stephens sing
"Everything is Beautiful!,

Evaluation: )
Take pupils outside and discuss beautiful things in nature

they see. Let pupils draw and color picture of something
they think is beautiful. ' .

I E i
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UNIT 1

LESSON 3 - HELPFULNESS

J

>
&
S .

Purpdse: ‘ <

|

"Give~help when.and where it is needed

/

’

Concegt:‘
Helpful es§

Terminal Objgcfiye:v N // .
- % T ] . ) . . L )
Ay /£3¢11<;111 demonstrate his understanding of the “concept "help"

through role playing a helping situation with one of his peers.

""""""

v
-

-

Enabling Oﬁjectivesr

\ ~V. Pupil will participate in a dicsussion indicating how
wwv//,w natural elements help each other. "

I 2. Pupils will be ahle.to compare how fhe helping aspects
‘of nature also operates with people. Each child will
give an example of how he helped someone without being

<s asked. o _ L

Materials: ,
Puppets ® . B
.o ) ’ } ’
Learning Experience:

1. "Using the puppets tell the following story: - ‘ *

Once there was a very small seed that was so sad. . It
was 'sad because it felt it was so little and, unimportant.
-The seed used to cry #nd wish it were something big,
beautiful, and important. The wind hear the seed cry so
- it blew the seed into a garden with rich soil to help it
L - 'grow. Then the rain let drops fall on the ground so the
1ittle seed would grow roots. Of course, the sun wanted
to. help, too, and knew the seed could not grow if he did-
not shine on it, so he did. The sun and rain worked so
) : hard for a long time to help the 1ittle seed grow into .
o a big beautiful flower. After a week ‘the little seed sent
. up a‘'sprout and it was so happy it was growing. Mr. Sun
and Mr. Rain kept helping the little seed and do.you know
o .1-9 24
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- ) . . . - | . s l
what happened? On day a big beautiful flower started

laughing and dancing ih the wind just because it was so
happy. The big beautiful flower in th%ﬁﬂgﬂiﬁh.lh%nked
the wind, the rain, and the sun for he ping it to/grow

and be bgautiful and happy.~ Then the flower thought....
I hope s§meda I can help something become big and important;
I am sucH a happy flower.

\

2. After the story use puppets to agb{ﬁ@estions.

.
v e

a. What happened in the story? Be sure.to develop
\ the following facts:
" 1). Seed was cad becaUse he was little and felt
unimportant ;!
2).. Wind, rain, and sun helped seed without béing
asked « , -
3). How did the seed feel when it became a flower

_b.' You said the seed: was sad . Why waé/the,\seed sad? @

*

Who helped the seed? Why? 0

i

do =you think the seedfcﬁuld have become a flower
out this help? Why? . : .

e. How do you think the sun, rain, and wind knew the .
seed needed help?

T — v . ﬂ
f: How do you think tﬁey felt when the seed became a
beautiful flower? Why do you think that?
“- . g. Have you ever been like the wind, rain or)sun and, -

- given help when someone didnLt,ask for it? Tell

us about it.° . .

3. Role play. Have thé‘pwé;;;s ask the children if they " ‘

" would 1ike to put on a play. Let someone be the ‘seed, .
.wind, rain, sun and act out the story.- . N
! e /

. oo N . ~
Evaluation: s - o _

Pair the students. - Ask them to th#ﬁf’of an instance at home

or in.school where one would need .hélp and the other would .

help without being asked. Example: (home) Mother cleaning .

kitchen; child takes out trash without being asked. (role-play). ,
.+ (School) Paper on floor; child picks it up and throws it ' St

¥way without being asked‘(role-play). C

o
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UNIT I1

LESSON 4 - APPRECIATION OF SELF

Purpose: o 4 ' ////
To enable student to appreciate himself and others ag unigué/?;;ividhals.

Concegt . ] o @

Sharing and appreciat1ng self- 1dent1ty - . .
’ ' ¢. * B ‘ ‘ ’ . N
< ‘\ . . . ’

Terminal Objective:

Pup11 will demonstrate self-awareness by 111ustrat1ng aspects of his
“unique personality. g “ )

Enablingfobjectives

1. Each pupil will parti.ipate in self- 1dent1f1cation act1v1t1es with
his peers.

2. Pupil enlarges his concept of self-identification by listening to
the differences as eachchild describes himself.

IS

" Matérfals: e

1. A large name Lag for each child .
. 2. Pins «;/”’>J’ﬁ~glﬁfﬂd
3,

~Notes to parents'ask,ng them tc send p1c%ures of. child,

* ¢

Learn1ng Experiences: i ) Y ; v

\ ‘1. Pin name tags on each child and have then sit 1n a circle. Teacher
wears name tag also. ° ) L :
P . 3 :
¢.° Play "I Am" game: Directions!- Going around the cirgle. each one
< ".says his name, age, how many brothers and sisters he-has, what he
1ikes to eat, favorite color, what he+likes to play, ett. It may-
help to.put key words on the board such as age, eat, color, etc.
"If it takes.too long for every child you should ca11 on a few

€

N ' and stop when several students have been called on. .
v ﬂ'i. ®
3. Teacher begins:ﬁ {Stand while‘ta1kihg) I am Miss » I am 30 years *
. ¢ old, I have two sisters and one brother, I like pecan p1e, ‘my favorite
e //p]or is Orange and 1 11ke to play tenn1s I love myself.
LT 6
S ' o - . . 1-11 - 2
o SN Co : : ‘ .
-h .‘ . ) . >.‘ .“w ) . A
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4. Start with anyone who wants to begin. Do not force but encourage
all to identify themselves. - It is hoped that through this lesson?
- . the student will begin to establish an identity of himself as a, °
o : person who is important and hopefully who.loves himself

5. Send home notes to parents asking them to send small pictures of
each student to school. = :

[y ™~

' - Evaluation: . o _ -
f-‘\?fiﬁd-‘nq'c“ebook paper in fourths, cut 3pd stap]é‘to make booklet. -. ‘ o
Give eachchild one and ask them to make a "Me" book.~.Tell them to N

draw-pictures about themselves, such as what I 1ike to do at‘home,

school or what T Tike tg eat, etc.-




- UNIT I P o o o

t

‘LESSON 5 AND 6 - WHO AM 1? (A continuous/lesson) (This lesson may
i take 3 week t -develop completely.)

e

~?m‘ggse: ‘
Self-identity of child through artffoan\' »

. Concepts

Terminal Objective:

bﬁpi] visually demonstrates his own physical uniqueness and self-concept
- through drawing his features on butcher paper.

. "l_l .
Enabling Objettives: - , . .

None., e
Lesson ' . o y
Materials: . | - ' -
. . S - ‘ : :
”‘///// 1. A-large piece of Mutcher paper for each student with his name on it.
2. Pencils, crayons. . < o T :
3. large full-length mirror : - -

* - (This activity will take up a lot of f]oor.sﬁacis Perhaps you could use
the cafeteria or school halls.) . ' ' -

Léarning Experierices:

1. Assign each child a partner. Put one piece of butcher paper on )
floor and  have one child 1ie on his back on the’ paper and.the other - -
child trace around him.- They then exchange and trace the other 7hildt
(Teacher will give ‘assistance to children who are -having trouble/} = -

< 2. Encourage children to look at themselves in the mirror and.draw their
] faces and clothes on their own aper bodies. LGive assistance when
needed. . ' ‘ ’

-~ . T e

A ‘ - 4 p» o
. - .
L ‘ LA
M N o 2 8 i -
’ Y . , . -
.
., . LI * . » -
-- - *
’
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.‘ . - » M ) -, < \:( i . ~
l 3. Since this Tesson will be carried over into Lesson 6, have the
. children clean up and put paper figures away. During this time - -
: they can share their excitement about their drawings with each CL T
other. / ' . ) N
LESSON 6 (Continued from Lesson 5) V e T . T
" Materials: )
1. Butcher paper with students outlire on them ' ,
, 2. Crayons . ’ ) ! i
. : . 7 ~ )
" Learning Experiences: . : >
1. Giye out paper figures of students and let them coibr their'"papef S
bodies". Encourage them to color their hair and clothes-as close :
to the color of their owh hair and clothes as possible. ®
2. Display .these in the room. {(Teachers may learn a great deal about
a child's"self-concept through.-his drawings and choice of colors.
These drawings could be used for open house. This activity will
. » help the student think about his self-image.) n
3. Remind students to bring in small pictures of themselves. -
v . \1 } N l‘ .
Disgussion:
1. Aftef'looking at all pﬁctures we-d;ew yeéterday, what do you notice? .
(Try to bring out positive things;—not negative. Talk about size,
color, etc,) o -
2.” Your said we look targer (smaller), why do you think that?- Are- you
really larger.on paper? How do you know?-. . .
. ~ ) .
Evaluation: - L o
. ' ) b i . v "
1. Let ‘the children take turns standing by thetr picture and telling X
. something,ab0ut‘the\gjcturé or "himself. > -
. . T :
2. Each child will stand by another child's picture.and tell the thing .
he likes best.a?out it and explain why. . ‘ T

- (I it takes too long for each child to do’ this, stop after éevera]
children have had a turf.) ™ <

-
)

4

‘ . e :
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Purpose: ° _ . ] .
'.e{ . . A Ve -
o i youree1f ‘ ‘-;l\\ o .. S
Do Concggts . R - _
Importance of seTf in respect to, des1re to be something else

~
-

Terminal Objective'

‘ Pupil will be able to give cne or two reasons why he w0u1d rather, be
<« himeseif than someone else.

>

~
~

Enabl ing 041?ct1ve : o - o

[y

1. Pupi] participatss in self-toncept development through listening
and responding to If I Were

2. Pupil analyzes these things about himself wh1ch he,sees as "good"
to share with the other pup11s

Materials:

.. Book: If I Were by Barbara Shook Hazen

2. Sheet with pattern of flower 'See appendix for pattern)
3. Pencils, crayons, paste

4,

Individual picture of children

Learning -Experience:” .

My

1. Read the Stij If I Were

4 &

2. Use the pupgets to conduct the following. d1scuss1on ‘ 5
\
\ Skippy. "ﬁat was such a good story and it was funny,, too. . A

. Boys and girls, did you 1ike the pictures? I did too. — \\
. ‘ . Have you ever wished you were something else? - -

,Ernie)‘ Look dt the picture of the lion. Can. anyone té11 me why
N the boy wanted to be like the lion? Look at the next ”
' picture’of the 1ion. Why did he dec1de he did not want

.' oL to be p']ion? ) . _
R 30 | R

S . as
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o
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boy wanted to be himself. When you get to this page continue with:
these questions.) , i - :

(Cbntinue this with each animal until you g€t to the pagé where the

1

.

Skippy: Look at this page. Can anyone;%E11 me the rest of thg‘story?

Ernie:  You said he wanted t be himself. Who would you rather be?
Why? ‘ :

¥

"Focus Question:

H .

Boys and gir1§ can you think of gomething’abOut yourself that ybu are
especially good at and that you ére glad .about? Let me tell you something
about me that I feel gocd about, ‘then each of you can share with me.

Evaluation: S ¥

Give each child a sheet with pattern of a flower on it and the pictures
of tnemselves. Tell them to paste their picture in the center of the
flower and in each petal draw pictures of things they have ever wanted
to be. If some childrer do not draw pictures in the petals, let them
color them. Display these around the room. Have children tell about
their picture and why their picture i1s in the center, .giving one or two
reasons why he would rather be himself than anyone else.

*
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T CUNIT. T

LESSON 8, 9 and 10 - HOW AM I DIFFERENT? .
. -4 ' .

Purpose:
S . \> )
T6 help students become aware of individual differences.

Concepts:

Knowledge of individuality as emphasized through sense of sight,
hearing, etc. Differences are good. .

Terminal Objective:

Fd1]owing the activities of lessons-8-10, each pupil will be able to

point out at least two ways that people differ and analyze how he feels
about this. Pupils will evaluate whether differences aré desirable or
not.- . )

-

@ f - , ©
o 2
" . i N

+

Enabling Objectives:
1. Pupil will discuss how children are physically different from each other. .

2. Pugj] will analyze advantages of differences in-each*other through the
activity of tracing each others hands.

«’

Lesson 8
Azterials: R ‘ B .
Bcok, 1f I Were and marking pen
e J.' b
Learning Experience: . . .
Y ' & -

1. Review‘the story about boy, If E_Here; Bring out the fact that all T
the animals were different but Tt is better to‘be yourself. .

2. To show the children how they are different, have them do the following:
¢. Form a large circle on the floor. - Tell each child to put his hands
flat on the floor:in front of him. Talk about the differences of
: each pair of hands by using the following questions?- :
A }g.v‘Hhat do you notice about our hands?
2). What are some ways they are different?

o382

- ']‘-].7 ; '




. b. Have the children look ‘at the color of each others hair and "
talk about differences. Call attention to contrasts such as ;
red, blond, brunette if you have any. Look at the eyes of
.students and call attention to differences.

-

Evaluation: . _ ' ‘.

Pair students and on one piece of paper have each of them trace orfe of
his hands and outline it in black crayon. After putting ‘these up in
the room let the students see if they can identify the ‘hand prints.

-

LESSON 9 -

. Mate}ials: ) -
T . .

Long pieces of adding machine tape, ruler, marking pen

Tape recorder and tape~

Learning Experiences: | 3

1. Adhere pieces of adding machine tape with each child's name on it on
the wall around the room. Let each child stand with hiy back against .
the paper. Put the ruler on his head and mark his height. Let the
children color a wide band at marking. Talk about the differences.
(This could be saved and put up several times during the year to show
the children how much they have grown that year.)

a.- What did you notice about the markings?
, b. Why do’ you think some people are shorter and some taller?

2. Use game "Who Am I" in which children identify each other by -
voice. > . -

Game: "Who Am I"

. Have the children tape this game indjvidua]fy before you use
it as a group lesson. Let each child record: .

=~ Who am [
o i Who can say.
Can you guess
My name today?

As you play the tape ylfp after each child and see if the
children can guess who the person is. K .-

.

-~

o [pal
. O

Y 1-18




. Braluation: R |
"Have the children discuss the following:
. - . . X Xk
1, What does this game show you about people and their voices?
2. (Bring out the fact that some voices are high, some. low, some
loud, some soft, etc.) . - . S
.;‘)' 9
Lesson 10 ‘ -
Materials: . ) ‘ . //
1.. Puppets ) L ¢l ‘ '
2. Ink pad Rﬁ L
3. Paper for Winger prints , )
4. Magnifying glass . Y .

N
FaY

Learning.Exper%énce: '

Use puppets fér object lessoﬁ fingeﬁprints.

Dia]oéue: (// ‘

’ Skipby: Ernie, did you watch Dick Tracy last night on ™? .
Ernie:  No, I 'didn't. Qﬁat happened? -

Skippy: Hel],.fﬁis quy roﬁbed a bank and do you know how they s
caught him? ] .

Ernie: No, - how? e
Skippy: They {ound his finger prints on the door. ,‘; '

Ernie: . How gould~they tell it was the bad guys and not" soheone
“else ‘ . k - '

Skippy: Dgn‘t ydh know eve;yone‘safingerprini is different?

Ernie: Who said it was? ' ' .

Skippy: My dad said so. Besides,-.I can‘pfo;e they are different.
Come over here and let me get my ink pad and a piece of

paper (get ink pad and paper). I amgoing to put.my
thumb on this paper.- Now you do- yours, ?Ernie.does his

thumb.) Now let's do Chip's paw print. His really Tooks . .

different, doesn't it? (The ‘teacher tan do her, thumb an
one of the children.) See, théy are different. '

34 .
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-




-

‘Ernie:  You are right. Boy, that is some way to catch a thief. K
" 1 bet"the-boys and girls would like to ‘see if ‘theirs - i
are different, would you/ 0.K., if you can be’very quiet Sk '
I will call one at a time to come make a print of_ybur" : ’
thumb. . ' s

o

. Perhaps if this takes too long you could stop-after several children '
, have made their thumbﬁ?ints, and let the class examinegthis sampling ‘
- for differences. (Use magnifying glasSAfQ see prints Tlearer. Call
one child at a time. _The teacher could hake.a bulletin‘board display .
from this. When all are finished, end with a comment frém puppets '
about how different all the thumb prints are.) b

k4

¢ . -

- Evaluation: - ’ , ‘ - s

v

Group- Discussion

What did you notice about the thHumb pmints? .
Why do you think all our thumb prints are different? -
Why do you- think it is goed that fingerprints are differenf? -
Let's talk about some othér differences. Do you/think it '
MWould be a good~idea if we all looked alike? W y? :
‘What would happen.if everyone was the same size?
.. Why do you think it is good to be.diffeent?

W N -

Taoven

& : v . S -
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UNIT I <L ‘ oo T,

’ t K <r ‘ . { . ’ ;
LESSON 11 --LOOKS AND FEELINGS (This lessan may take 2 or ¥.
P o : day .to develop completely.) - - .
. e . . ” ] 'y 3 - - i
L Eu—‘rgos~e: ‘;‘?. ’:5, - ) Cwv ‘ , 1‘ ’ )
You cannot tell what geople arg{like by th7'way‘fmey look.
Concepts: ' . - \\/ o -
Y A s . 'S .
- What we are 1s more important than the way we look.
Terminal Objective;. - .

Pupils will collectively compile alist of those things they -
congidf%’important'in'choosing a friend. (The teacher can .

. determi®e if objective is accomplished by the number of
physical traits listed as being important compared to the
non-physical.) . .o L

o
v

Enabling Objective: -

o

~ 1.* Pupils will participaté by listening as The Ugly Duckling

is read. _
o 2. Pupils will pdrticipate in the difcussion session by’
[1'\; verbally responding tg questions. = D )
Materiais. ) C ’ ‘ :

-

> The Uqly ‘Duckling by Hans Christian -Andersen C o .

. Use:” SchoTastic book version of The Ugly Duckiing or if .

filmstrip of story is available use this either ipstead of
the book or in addition to it. . -

lv ’.'I:‘f’
: - _ Learning Experiences: T o ' A
- ‘1. Read The Ugly Duckling to the class. = BN .
2. Conduct the following discussion: L . -

A. How was the ugly duckling different from the other .
ducklings? " ) '
B. ‘How was he treated by the other animals in the,.. —°
barnyard? Why? T
"* ", C. How,do you think this made him feel? Why? - )

e .21 36
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A

0. How did his mother feel about~him? Why did she
feel different toward him than the other animals?
£. What happend to hihm after he left'the barnyard?
s : F. " What did.the ugly duckling become?

)(" 6. Was he 1iked now that he was a swan? "Why do you
think he’was liked now? : T

H. -Why do you think_he'was not Tiked when he was little?

Thinking back over our lessons, what have we said about
pedple? Bring out likenesses and Qifferences. -

(98]

4. You said we are different; was the ugly "duckling different?

How? -
o A

5. Are we "ugly ducklings" because we Yook differ‘ent'.’//f .
2 i .. ‘(
6. Does it really make a difference because you'are short ~
and I am tall; he has red hair and she has blond hair, A
etc? : < - - . ]
. > / ‘ . ¢
7. Is there something else besides the way you look that
< makes you different from another? Can you tell us some
of these things? (The point should be brought out that
~ .what we are is more important than the way we look.)

-

Evaluation:-
~/;:::ﬁﬁ’§roups of three or foun children will.decide on’ threé
- things they considér important in chogsing a friend. Pupils
then will come together, the various.lists will be compared,
and the teacher will record the decisions on the board or

a poster. 7

-~

[ ‘ . ‘ \,
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UNIT I- : : . L '

LESSON 12 - MISUNDERSTANDING.

-Purpose:

‘ Toxbring°0ut the importance/of .talking about our feelings.

¢

[y

-

Concept:
Misunderstanding

Terminal Ob;/ttive'

Fol]ow1ng§ﬁ1SCuss1on of The Hating Book, pupils will’ arr1ve

. s at a tonsensus statement “regarding Te |1ngs of hate. -
{ . -
N . ~ Enabling Objectives' /.
, 1. Pupils will part1c1pate/§y 1lsten1ng as The Hatlng Book,
is read » . .
) 2. Pupils will explore their own feel1ngs of hate by answerlngt

questions on The Hating Book : .-

3., Pupils will expand and anrlfy his own experiences with
hate by relating or discussing:a personal experience.

" Materials.:’ et : ,

- = 0 .

- .The ﬁéting book by Charfoite Zolotow
< ,

£ - N * . . . , ‘ N . .
Z " .sLearning txperience.: _ .
1. Read the story, The Hating Book to the:thﬁldren.\; ’
2.. .Conduct the following diSCussion: “ )

) - -~ ‘ A

A. What is the name of this book we just read? How
do you suppbse the book got this name? 2

B. What happénd in the story? Ask support questlons, Y
: ~-if needed. ‘ ) ‘ ' -

1. What are some thlngs the girl's - friend did that
) made the girl think her friend hated her?
2. Wnat d1d her mether keep suggestlng she do?’

’ -
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3. How do you know the friend didn't really hate-,
her? . ‘ . .

4. How did the girls become friends again?’

. €. How_do you think the girl_felt when her friend moved

. . away from her on the 'school bus? Why did she feel
that way? When her friend didn't choose her to help

" .her on her team? Why did she feel that way? ‘- When

she went to her friend's house, why did she ‘feel that
way? e :

¢

D.. Has something']ike this ever happened to you or someone

you know? What happened?
E. How did you feel? Why?

(Tr} to get as many children relating experiences and,
their feelings-as you can.)

“

Evaluation: A g

Thi
ones
they

ing about 'the story ahd all the experiences different
f us have had, what can we say about people and what
0 about their feelings? ‘

(The children should come up with .the idea that all people
.have feelings of hate at times .but the/important‘thing is
how to deal with the feelings.) ‘ :

e child draw a picturé of an experience which they'
omeone .they knew had tq deal with feelings of hate.

he children)tell what they.did about their feelings. .
. ' : c : g
‘Note to Teacher™

‘ »

Tny to obtain a consensus statement from pupil§ regarding,‘
feelings of hate. ’ '
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UNIT T T ’

?

LESSON 13 - ASKING PERMISSION

S . oot
Purpose: = . Y

Hélp students deveIOp their abi11ty to reason through a

situation 1nvo]v1ng borrowing without permlssion
t

\ P
Y .

Concepts: . | . ‘ - AR

Is it right to borrow without eskﬁng permission?

’

Termindd Objective: - | .

Through role-play chlldren Will. experience feelings and
decisions involved in a conflict situatipn and ana]yze

the conclusions according to their qun beliefs.” (This
provides the teacher an opportunity to ana]yze moral
development of children. ) . ,

Enab]ing ObJect1ve

1. Pupils wil] experience, vicaFious]}, a situation of
borrowing without permission by viewing the fi]mstrip

\

2. 'Pupils will be ab]e to explore their own att1tudes regard1ng
bqrrow1ng Without permission. through the questioning. session’.

3.« Puplls will analyze conc]us1ons of ro]e play’ exper1ences
’ in terms of their own beliefs.

Materia]s: . C _ . e

1.« Filmstrip and cassette "But It Isn't Yours"’Part 1 by
Guidance Associates. ‘ :
Filmstrip projector

2 o
"© 3. Discussion Guide - - &

'

‘Learning Experience:

1. Show the filmstrip

2. Conduct the following discussion: (Teachers'shoulq«feed ~
the Discussion guide before conducting the discussion.)

A.  What happened‘in the story?

e (1]




( A [ S
s
.

What happened when Jason was taking the sled %o his -

cousin's house to hide it?
C\ Why did Ris friend-Lionel tell him he ‘should not be
in the race? o . - ..

. . - . v !
D. How do you think Jason felt when the sled got broken?
) Why do you think he felt that way? ) .

A
.

E. How was q;songoing to fix the sled? How do jou think
Liogel will feel about that? Why do you think he
willl feel .that way?- .o :

2

F. How will Jason's 'brother feel if he g¥ts a broken
< - sled for his birthday? How would you' feel?

G. -Do you think Lionel will still be Jason's friend if

Jason takes his wood without asking? Why do you
think that? °

~

H.  Suppose Jason takes the wood. Is Jason siealkn
the*wood or borrowing it? What is the *difference?
Does it maké any difference if Jason plans to replace

. the wood, or that he takés it in front of two other
. children? ’ - .

. What do you think ‘Jason should do? -Why do you think
+ that? Who has a different idea about what Jason
shtiid do? Why do youw think that? :

© 3. Havy'you ever felt you just{i;h to.use some;:L else's

(’//’ property and you did not askspermission? How did you
., feel? Why do you think yoq{?ﬁ]t that way? (Let

several of the children relate their experiences, but

always ask the last two questions.) o oL
L4 -< . l j

Evaluation: -

. R . {k
1. Role-playing . A :
. R . \ ) . B ! .
A. Two friends are playing catch. oOfle throws the ball
* a-little high and the\ether misses the catch. The
- ball breaks a windew. Now, one child plays the
thrower, one plays the child who missed the catch, |

another plays the owner of the house where the window
- Wwas broken. '

B. You find fivé/delJars on the playground. . When you
v tell the teacher you.found it, two children say that
‘ they lost it.. Gne thild plays the finder, two others
.play the children who say they lost five dolTars, and
a third plays <the teacher. ) . )

€

..
‘
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) . ] A ) . [ . L
7 7C. They might pdle-play what happens after the filmstrip
! * « ' ends., - ‘ : - S

" D. The rolé-pihy sﬁbuld,lead to a definite conclusion. o
(Teacher may have to set a time Timit.) Allow pupils
to discuss the conclusions after role-play has eand. N '

‘e

¢
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LESSON 14 - RESPONSIBILITY - / .
Purpose: : ' o Lo e

The way we  behave tells people what we are like, -

L]

' Conceét: o ' , _'k

" Responsibility

Termina) Objective: -

-~

*

1. Pupil will bring to class and make a poster or collage |
with the other children, pictures illustrating children
engaged in a responsible act. _ RIEREIEE

‘ ——

“, 2.. Pupil will explain responsibility as he viewed it in his~
. . picture. .

.

”

Enabling Objective:

2

1. Pupil will view study print and explore his own -feelings’
_through participating in.questioning session. '

2. Pupil will devélop‘his-owﬁ attitude toward respongibi]ify -

by explaining why the picture he has brought illudtrates
this concept. ' :

o
. Materials: i . .
‘Study Print code No. 220004, BFA ‘Educational Media Value ..

Series: - (See note Study Print Suggestion #1)
My C]a&s; titie:- Teachqr'g,Awayf

.Learning~Exbérience: ' .
'\ - q“ . . . o .
= 1..Place the picture so the students can see it, .

.‘2.-,Condu§5f§he following discussion:
. w & ~ .

ve
N

gj-A. What is happening in this. picture? Bring out-the °
t . _.following facts: , S

S.
AL P




-t

1.

B. Why do you think:the children are‘actin

Evaltuation:-

o= 1) Teacher out of the room

2) Some children talking, playing ball, out ‘of
their desks, throwing paper airplanes. .

3) Some children in desks being quiet.

g this way?

c. If all children were quiet and ‘in their desks wh%le
the teacher was in _the room, how do you think this .
got started? K ' . : _‘ .

D. Has something like this ever happenea in this ‘class?
How did you feel about it? Why did you' feel that
way? . ) .

E. What do you think "being responsible® means?

Al

'Pupils will find'pictﬁres that illustrate someone being

responsible and explain why he bé{ieves it is so.

. . Observe the child over a period of time making note of
times ‘particular children were responsible.

Pupils will be ablé to suggest possible -means of- dealing
with the sityation depicted -in the study print. Support
should be given for all suggestions offered.




UNIT I

LESSON 15 - BORROWING

~

‘Purgose:

To stress the importance of asking before taking.

Concepts:
Stealing . : | =

e -

v’ Terminal Objectjve: ’

Pupils will agree on one or iwo statements which they believe
should guide their actions i% borrowing without permission.

P

Eqabling Objectives:

1. Pupil will ﬁna]yze study print silently for five minutes
.'to arganize his feelings about ‘it. - .

2. Pupil willlvqrbélly explore their attitudes,ihrough the
questioning session. ' . ‘ L

Ot

Matertals:

Picture: BFA Study Print, code No. 221007, BFA entitled .
"Borrdwing Without Asking." (See Study Print note Suggestion #2)

Learning Exﬁerience:

-

1. Place - the picture so the students can see it. .

2. Conduct jhe,fol]owing discussion:

-

A. What is the little girl'doing in the picture?

B. ﬂ%y do you think she 1§ doing this% _ . e
C. Do yqu think this is 'a good tﬁihg to'do? Why?
Why not? .
s D. What do you think she'should,have done? g

E. whét.do you think happened right after this picture.
was, taken? - . L :

ti5530_ .
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F. How would you feel about sitting next td someone .
like this? Why? : :

G. What do you think is a good thing to do if you need o
¥something your friend has and he is not there?- Why
is that a good thing to do? ' :

H. What could you do if you saw someone take something
that was not theirs? Enumerate alternatives, asking
each7time: How would the person react if you did
that?

Teacher: Try to allow for participation by’all pupils if
possible.

( 3. Role-play: Pick a student to act out the following
‘situations with another student watching. (It may not <
be necessary to role-play'all the situations ,\use as

Vs ' many as are necessary.)

»

A. Taking something. from someone's desk.-

B. Taking a cookfﬁagfom another child's “unch.
HC. Taking a pencil fromhthe teacher's desk.
D. Taking money f}om another child's purse. *
4. Ask the following questions after each role-playing:

A. Could this~reaﬁ1y happen? Ask each how he felt.
) Why? . ’ :
. EQ\,Hhat is the best thing to do when you 'want to use
?/ other people's things? Why? ) -

s ) -
AY
J v

Evaluation: . ,

/Pupils will devise one or two policy statements regarding
taking things without.asking.- Allow children in buzz groups
to discuss guiding policy for borrowing withoyt permission.

<

TN




LESSON 16 - TRUTHFULNESS ; c -

Purpose: . -
L 4

HéTb students deQeIop ability to réason through a situation
dealing wK{h being truthful. :

- »

L

_Concegts:

Truthfulness : ' , L . : C e

Terminal Objective:

Pupils will afrive at their own conclusion regarding the
outcome of the filmstrip "The Trouble With Truth," by writing
a statement or drawing a picture.

S

Enabling Objectives:

1. Pupils will enlarge their concept of “truth" by viewing . .
" "The Troubie With Truth". . ' o . -

" 2. Pupils will aha]yée their fee]ings regarding the ?i]mstrip
by participating in the questioning session. .

’ 4
Materials:

1. Filmstrip and cassette "The Trouble With T;uth“. Part I"
by Guidance Associates. .

s« 2. Filmstrip projector, cassette player, discussdon guide
3. Paper, pencil, crayons

\J

Learning Experience:
1. . Show the filmstrip

2. 'Conduct the following discussion: (Teacher should read
the discussion guide before conducting the lesson.)

A. What happened in the stéry? (Be sure you get the.
following stated): - : Co.

87
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1) Arrangement had been made to take the children
for a boat ride. . ‘
2) Captain Conner*s rules about tnl boat. ’
3) What happens if the rule is broken?
- 4) Some children played on the-boat.
.§) What the ch11dren said who did not get on the boat.

B. what.do you think Patr1ck will do? Why do you think _-
he will do .that? (Teacher should accept all answers
without judgment.) - '

How do you think the children who did not get on the

. boat felt about the children who did get on the boat?
th7 Should the children ,be treated the same7 Why? N
D‘¥ How do you think Patrick.felt about being in charge '

of the boat while Dave and Captain Conper were gone?
Why do you think he feit that way?
E.” Was the captain's rule fa1r to the ch11dren who d1d

not go..an the boat7 why7 |

If Patrlck tells, w111 he be telling the truth or
tattling? What is the d1fference7 ™~
G.* How do you.think Patrick will feel if he-lies?

Conner asks Patrick if anyone got on the

H. If Captian
should he tell him? Why do you think that?

boat, what

I. Have you ever'known anyone who had th1s happen~when it
~ was hard to know whether or not to tell the truth?
" And did they decide? Why? How do you think they felt?

(Strive for full student participation.
<:;E£i¥jrew relate their experiences)
3. Role»playing =~ L
A. Your Mother tells you to say you are under six years

old so that you ean ride on-the Wus freq -One child
. plays the mothei, one the child} and one the bus driver.

A

Let several

-

_ "' You want toégo to the movies, but you have only encugh | °
v .for a child‘s ticket and you.are over twelve. Have R
' . one child 'play the ticket-taker, one play the thirteen

year old, and others play friends who are go1ng to the

v

,mov1es too.

.
A
.

Evaluatxon.

\

T

) 3

14

’Ch11dren -will draw pictures or write one or two sentences reflect1ng_

their beliefs on what the conclusian of the f11mstr1p should be.

-’ ) -

1-33
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UNIT 1

LESSON 17 - HONESTY

Purpose:: - ‘ . - e e
i . ‘ b “ . ‘
importance of truthfulness

To stress the

Concept:

, . v t I [

Honesty - telling truth ‘ L -

Terminal Objective: - ' ' . <

Given the spofy of Snorty, pupilsy in small grodps, will
arrive at ‘a statement which sums up their feelings about.
honesty, - - .- : ) . o :

Enabling Objective: _ .

1. Pupils will participate in expanding their cdncept of
honesty, by listening to the story of Snorty the toad.

1}

2. Pupils in groups of three or four will-make a decision about
honesty by writing an ending to the story of -Snorty.
“3. Pupils will explorg further feelings about honesty by
‘participating in qhrestioning and analysis of the Snorty
episode. - b : ¢

Materials:

Puppets, chart paper, magic marker

Learning Experience: .

Use puppets to tell the following story: .
“Ernie: Skippy, would you like to hear a story this morning?
Skippy:.Yes, what is the story about? ' :

Ernie: It's about Sporty, the toad. Boys:and girls, do you R
- want to hear about Snorty? - :

Chip:  Arf, arf.

Ernie: 0.K. Chip, we Sre gpipg tb telk the story. Would someone _
like to hold Chip white I readéi .

.i 49 .
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Onie upon a time Snorty, the toad, liyed by Slippy
Laye. Sno}ty had lots of ‘friends; Busy Beaver; Greenie : /
the Lizard, Brown1e the Squ1rre] Pokey the turtle. . .
,Snorty 11ked to jump around and fool people. One . -

day as he was jumping from 1lily pad to lily pad'in

the lake, old Pokey Turtle raised his-head and said

good morning to Snorty. Snorty, trying to think of ‘ ' -
what he could do to fool Pokey ;elled “Hi, Pokey, |
would you’iike to run a race?" Pokey sa1d "Ne11,

where will we rade\to?" ‘"lLet's race across the .

big 1ake to hollow-tree. I will jumprilu pads and

. you can swim. Slnce you are so s]ow you can.start a

day- befg;e me." "That sounds fair enough but\how»‘ ."
. y 7 - , .
"will 1 know you won't start early?" "Lét's get \\;;K 1

Greenie, the 1iza}d to watch-each of’us starc,‘OJK.?"

, So'Greenie, the lizard listened to their plahs ‘and
and'said he would see they sfarted a day apart.
Pokey started off and the’next day Snorty started
jumping 1ily pads bdt he began to fear he would not-

. win, then all of a sudden hé. saw Brownle the squlrre] e
‘and Busy Beaver p]aylng by the lake. Snorty asked

Brownie if -he would give him-a ride across the lake

because his mother’wasfveﬁy sick and‘ he had to get to

her in a hurry. ~Brown’i’esa-id'he would be glad ‘to help

& ! . - ’ ' 50 l\




2.
3.

4.

Snorty out so'Snerty juhbed on his back and away

they went like lfghtning. §horty was s0. happy to
’.get across the lake in such a hurry ) Hhen he got

to Hollow Tree he thanked Brown1e S0 much and Brown1e

ran off to find Beaver After a' long tlme Pokey's

head came out of the water and he saw Snorty 51tt1ng
) by Hollow Jree. _ Snorty was so happy because he-had

beaten quey and poor Pokey had to rest because hev‘

was so tired. He asked Snorty how he got there so

ﬁast.'"I just Jumped....;." : ﬂlt‘ .

Place the pupils, in groups of three or f0ur and let ‘each
group decide how the story ends. /

Write the ending on a chart for each group, then allow
each to tell his ending.
.- ’ m‘ -
Reread the whole story with one of the endings the ch1ldren
wrote that shows Snorty not telllng the truth.

Ask the fbllowing quest1ons:
A. What happend in the story7
B. What happened that was d1shonest7 - P
€. Why do you think~§ﬂprty did that? ‘
+D> How do_you think Snorty felt when he won? Why?
E. Have there ever been t1mes when you knew ‘someone. who
didn't tell the truth because he wanted to win?
(If there is no response, ask: "Have you. ever seen
something like this happen to someone you saw.on 1. V.
or read about in a book’") ‘ :

:F. How did you feel7 th did you feel that way7

6. What else could you have done? How would: this have
 made you feel7 ' T .




4

H. What do you think usually is the best thing to de
. when you are ih a situation wheré you could or could

not tell the truth? Why-do you think that? -- -
- ’ - R .". «
Evaluation: o 3 K

Pupils in groups will create a short .dialogue for Skippy.and
'Eznie which refelcts the group's feelings about honesty. -The
- teacher will read -these dialogues or have children read them,
through the puppets, Ernie and Skippy.. (I1f the reading
level ‘is-insufficient, or the teacher prefers, this evaluation
may be accomplished in a totally verbal way.)

- t
N

. s
« !
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LESSON 18 - FAIRNESS

Purpose:

Hg]p s;udents develop their abiltity to reason‘fhrOudh a -
Ssituation dealing with fairness. .

e

Concepts:

Fairness .

Terminal Objective:

_Pupil will desmonstrate his understanding of fairness by
~selecting and supporting a solution for sharing a bicycle.

&

!

P
Enabling Obiective;

1. Pupils will participate by viewing and listening to the
fi]mstrip and casset on.fainness}l

- 2. Pupils will expand their knowls&ge of fairﬁéss by
participating in the questioning period.

3. Pupils will anaiyze a]ternatives‘invo]ved_jn fairip1ay
by agreeing or disagreeing with a role-play situation
involving buying a movie ticket.

X2 '
- ' .

.7 Materials: ' J 2 oo
1. Fi]hstrip and cassette "That's Nolﬁair" Part-I,’ by
- . Guidance Associates .

2. Filmstrip projector, cassette recorder

- 3. Discussion Guide ' . . .-

Learning Experience: ' S

1. .Show the‘f{]mstripﬂ
2. 'Conduct the following discussion: (Teachers shcuﬁn read
the discussion guide before conducting the lesson.) .

: A.. What happened in the story? -
53-1-38
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B. What happened when Eddie, Andy and, the bear gdt to
the Wizard's birthday present ]1n<;,/ .

C. How do you think the .d¥er felt when he saw Eddie in’
‘his place.in line? Why do you think he would feel
that way? Could he have done anyth1ng to save his
place?

D. How do you think Eddie felt'when he found out he .
‘ had taken the- deer s place? Nhy‘do you think he felt
that way? : ' .
* [N
E. How"did some of the others feel about Eddie stay1ng
in that place?

F. What do you think Eddie should do - let the deer back
in line or stay there h1mse1f and get the present?
Nhy do you think that? ,

G.‘*Nho has a different idea? Why do you th1nk that?

H. ,Has anything 11ke this ever happened to somegne you
know? How did they feel? Why do you think they
felt that way? : . .

(Let several children relate their ‘own exper1ences
A]ways ask the 1ast two questions referring to their
experience.)

p—_—

‘ Evaluation -

Two friends chip in to'buy a chance on a raffle prize. Their
~ ticket wins a bicycle. Have two children role- play working
out a solution for sharing it. Each pupil will then decide
if he agrees or disagrees with the solution and support his
position.. \ ; .

Alternate Sdggestipn for Evaluation:

- Role-playing. Have the children role-play the following
situatigon: You are waiting in line to go to-the movies,
and yaur money- falls out of your hand. When you pick it
up, the last ticket is about to be sold to another child
who has taken your place. One child plays the ticket-
seller, others p]ay the two children who want the last

-ticket.
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UNIT 1 ' , -

s

LESSON 19 - CLEANLINESS ;}

¥

Purpose: - S '
- .
To bring out the importance of taking care df school prope;}yx/lf

v - . "

Concegt:

Cleanliness = , : T .

Terminal Objective:

Pupils will voluntarily demonstrate during the week-their
concern for cleanliness by picking up and properly depositing
litter found around the school.- :

L]

Enabling Qbjective:

1. Pupils will express their beliefs about faigﬁéts following
the analysis of the study print "Littering." . .

2. Pupils will observe and offer suggestions for ways of
maintaiding a clean school, foliowing-observation of "the
school cafeteria. ‘ :
» ) v .
. .

"Materials: ' : .

Picture; - BFA Study Print, code No. 221008, entitled: V
"Littering" (See Study Print Suggestion #%) :

Learning Experience:
%

J. Place the.picture so the students can see it. . L.

2.. Conduct. the fo1lowﬁn§.discussion:
. 4 . [
A. What has. happened in thii}picture? -
B. "Where do you think the children are?

(I 4

’ C. " How do you feel about rooms ‘that lock like this?

’ ,- .
D. Who do you think should clean it up? Why?

£. What if.the person who\grepbe&“ftfé+dn't Fnow they - . ) o

1-40 -t oAl
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dr0pped it, then- who should clean it up? - th do you
think peop]e who do not drop Titter should pick it up7 RS
F. What could you say about peop]e who pick up paper when T
they were not the ones who droppéd it? » . -

G. Where are some of the places you could p;ck up llt)er
around the school? In your home?

H. "Who has to pick up our litter around the school if we -
do not pick 1t up? . : v

1. You said ‘the janitor. Did he put it there? -

J. How can we help? (Encourage childreén to be observant
and pick up litter in their rooms, cafeter1a and
around the school.) ]

3. Take the children to the cafeteria when all the-classes
have finished eating. Let them decide if the children
left the cafeteria clean. If they decide it.is not, et
them discuss what could be done. . A

This could be expahded into another -lesson if the teacher
so desires. The following two items are follow-up
observations which may be made in order to. determ1ne the
extent of the influence of the lessons. :

5

v A. Observe- children on the ‘playground and see if they ]
pick up litter. ‘ . ~ .

B.' Observe children during the week to see if they
pick up litter without being to1d

Evaluation: . ’ ) o ,

This should be a subtle eva]uat1on in wh1ch the teacher
observes.and notes the voluntary act by students of keeping
e school clean’ dur1ng the week
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© LESSON_ 20 - RESPECT FOR PROPERTY - SRR L -
Purpose: \
To stress the importance of taking care of property,
Concept:
Respect for property ,

*

Terminal Objective:

Pupils will demonstrate their understanding of respect for
property by illustrating with magazine pictures, a scene which
shows this concept.

—

Enabling Objective:

1. Pupils will express their fee?jngé about respect for
praperty by reacting to the value print, "My Class.”

2. Pupils will respond to the questions posed by Skippy and
Ernie, demonstrating their participation in the discussion
of respect for property. .

<

. - / .
Materials: - C

. 1. Study Print Code No. 220001, BFA Educational Media Value
- series: My Class; title: "School Book." (See note Study
~ Praint Suggestion #4) ’

© 2. ,Butcher paper and pen

Learning Experience:
“ 1. "Place the picture so the students ‘can see it.

2. Conduct the fellowing discussion with the two puppets:

frrie.. Skippy, ‘1ook what Susan is doing to her reader!

S¥ipgy: Ray, she is really making a mess with ﬁhat black
‘cravon. ’
e | 57 R _ -




Ernie: Yea, and I bet she is going to get info a lot of
".”V . " trouble, don't-.you? |

Skippy: I sure do.. Can any of you boys and giTls tell me
why Ern1e thinks Susan is going to get into troub]e?

Children: Respond with their reasons.

Ernie: You'have:prought out some good points.. What could
she have done instead of using her reader? What
are some other things you think we should not mark
on? Support you Jjust got a new book and }éuf baby
brother colored all ov;r it just as_the little girl
did, how would yod fee]? Hh&? '

Skippy: Do you think the teacher.shou]d do anything about

~ this? What should she™do? .

After each response, Skippy could ask:

"How wdu1d,§pe girl: feel about that and why would

she feel tha¥'Way?"

«

Evaluation:

Pupils will find pictures from magazines or materials in the
-classroom, illustrating care and respect of property, mount
these and display them in the ctassroom. The teacher might
want to put a large sheet of butcher paper up and have students
“tell four or five places or items that are important for them
to take care of. List these and then ask students to give
ways of taking care of them. As these are given, write them
under the proper category. ’

iy
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ROLE PLAYING PROCEDURES

[N
N
-

e

Rol playfng is not merely information dtspen51ng The
‘te Cher who is skeptical of the g&ycat1on$l purpose of
ro}e p%ay1ng should consider’some of the followlng potent1a1

values: : )

1. Role playlng provides an opportunlty for the child who
- does not excel academiigally, but who_has talent’in

creat1v1ty and spontaneity.

2. 'Spectator “therapy" can occur through audlence observa-
tion and empathy.

3. Role playing promotes the deVelopment of personal
flexibility and social skllls

4. The enactment of the same situation several times

© helps the child to see alternative solutions to a
problem, increasing his problem- solv1ng and dec1510n-
maklng ab111t1es

As discussion leader, the teacher encourages the children
to become more observant of the behavior of others, to

look for the .purposes and causes of pehavior, to anticipate
the results of.certain behav1ors, and to eva]uate behavior,
sltuat1ons, and. people. o N

-
®

The steps in role playing. There, ¥re four bér%s’to any
role playing situation; preparatlon, 1ntroduct10n,
enactment, and discussion.

1. Preparat1on The teacher's first dec1s1on involves
selection of the issue or problem. Issues should be
selected which ensure.the security of each child-
involved The child 15 never forced- to take a role.

After reading the descriptive directions “for a_
particylar role playing situation, the teacher
' gathérs the ¢lass. .A playing area is needed. . -

‘Because eacCh-lesson is an extension of the under1y1ng
themes of the stories the teacher may briefly review
some of the main ideas of the related stOry. Questions
may be -asked such as, "Who was the maih character?"
"What did he do?" "Why did he do that?" Unfinished.
stories which stop at a dllemma point.-are excellent
.for role play1ng . —_—

60 |
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Introduction. The teacher states very briefly that
the class is going to do some pretending. She should
state the problem in terms of specifit examples with
vivid. details which create emotional involvement.
- Because young chiidren are egocentric and most of
them are eager to pretend and participate, they
will probably be unwilling to;, patiently wait any
length of time for a turn at playing. Therefore, it

1s wise to allow all of them to have a brief tarn
to participate in a warm-up exercgise at the beginning
of each lesson. If space does not permit the whole
group to move about at the same time, break {ye group

-into ‘two sections.

£

A

Because it is easily performed,

pantomimé is suggested

aS a warm-up activity. To begin th
teacher may give the following dire

This is our pretending .space.
Find a standing-up place in her

e pantomime the
ctions: ‘

(Indicate play area.)
e where you won't

erson.

be too close to any other p
(Wait for quiet.)

Stand there absolutely quietly.
Good. - .
Show me you are ready to listen and
Today we are gpoing to imagine we are
(see specific direction).
When I say "Ready, begin," you may begin.
working until you hear me say "Stop."
“See if you can show ne by your actions your ideas
about .
Do not say anything. ’
. Imagine there are no other children around you.
- See if you can really make me believe you
are a: .
Ready, begin.

imagine.

Keep

N ohserve the pantomimes and make encpuraging reamrks
"for creative responses such as, "Oh, I see someone
that is (desgribe pantomime)," or "There is some
~————-—620d-thinking going—on-over there:® After at Jeast

g a mtinute, stop the action and seat the students.

the teacher controls the length of a situation by
reserving and using the right.to halt the play at. o
any point. : . .

After making a few cofiments about the creative jdeas
ubserved in the pantomimes, the teacher briefly

pResents the actual role playing situation to the class.
ple and direct as

escription, should be as sim
le. .

op)
[T




Because students are expected to speak in character,
the teacher will give them some practice by asking
‘them to respond in the character's voice .to such
questions as "Mary, what did the old man say when

he got knocked-down?" Can you sound like the old man?"

Then the teacher asks for volunteers to take various
roles. The class may suggest names, but the actdrs
must volunteer. ' From the volunteers, characters are
selected. Usually it is advisable to begin with
sociable children before choosing participants who
are shy or who have more problems than others. In
"specific role assignments, check to determine how
the child identifies with the character. Ask "What
kind of person is he?" - "How does he. feel?" Select
individuals who indicate they have identified well
or who have strong feelings about a ‘character's. -
behavior. ) . ' i

Enactment. The teacher helps the characters set the
sceney, 1.¢e¢., "Shall we imagine a door is here?" Do
you need some chairs?" If the characters are going
to sit down, they will need some chairs. Children
cannot simultaneously pretend to sit, keep their
balance, and play a role,

" The teacher 'says, "Find your places and stand’
quietly." . .

/

At that point, she may need to review the characters
and their purposes. in.the scene for the benefit of
players and the class. Action is started by the
words, "Ready, begin." )

During the enactment, the teacher tries to say as

lJittle as possible. Otherwise, the teacher becomes
. the director, and the children lose the opportunity
to express themselves freely.. .

Some side toaching may be necessary to assist in moving
- the action along. The teacher may say, "It must be '
time for father to come home now," "Oh, my, that' ~
"brother is going to-be angry." 'Suggestions are always
directed to the character, not to the real person. The
teacher avoids using real, names and directs all remarks
to the characters. , :

+

o

When the scene.seems to have developed to its fullest
potential, the teacher says, "Stop, come and sit ddwn."

Discussién. Lt is usually effective to have the -
actors evaluate their own performance first., At - :
the end of a scene, no matter how wedk it was, thg

. 62 -
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teachrer makes at least two or three positive remarks,
i.e., "I liked the .way the father read his newspaper,"”-
or “Wasn't the dog good? He really seemed excited."
To encourage class participation in the discussion,’
the -téacher asks them the questions listed &t the end
of the role playing-activity. If other.more relevant
questions emerge as a result- of the individual play,
they should,. 'of course, be used.' Discussion centers
on how the characters were feeling and why they
- . responded as they did. The teacher should attempt
to guide the discussion so that the issues are related
to experiences personally relevant to the children.

The younger the children, the briefer the analysis.
Two or three points are sufficient for kindergarteners.

The teacher makes a summary statement of points elicited
from the group and quickly selects a new group for
replaying. —_— .
The teacher emphasizes that she will be looking for
good, new ideas on.each replay. The purpose of the
reenactment is to help the children explgre new

insights and alternative solutions. . S

Encourage as many enactments as passible. ,
The role of the audience should be clarified just as
the roles of the actors. The members of the audience

¢

may be iasked to look for specific points or to identify

=

with the feelings of-a specific actor. They shauld
have a role which maintains their interest and
involvement. : -

Problems, pitfalls, and possibilities. Beginning role
playing may bring about a variety of unexpected reactions
in young students. Two of the extremes in behavior are
acting up and excessive shyness or, refusal to participate,
~ The student who acts up.can“dedtroy the imaginary creations
of other students. The first few times this behavior
oceurs, .the teacher stops the whole group and calmly but .
firmly reexplains the ground rules. They .are: I,

1. $lay in the play sbéce.

2. Actions - no words (for pantomime). -

- Lt

. - 3. Do not disturb,thg_play.of others. ' . - v
Do not be-overconcerned about the student who exhibits =
. extremely shy.behavior. Instead, recognize and encourage

> -t
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others for their efforts. As soon as the shy child makes
any overt effort at enactment, encourage him for it.

Noise can be another classroom problem. ' .If the teacher
has properly stimulated the students -to want to work on
the problem, they will become excited, and“often with

.excitement, comes noise! Do not begin a pantomime or a

scene until the students have become.almost totally silent.
Students need a moment to quietly reflect on their task. .
Lack of concentration or silliness on the part of the. b
players will produce insincere and.unintelligible scenes.

For the initial playing, the teacher tries to select those

+

students who are verbal and seem enthusiastically responsive..

They will set a high standard for the plays ‘that follow.
Clarity in speech and pantomime should be praised. If the
characters seem to be getting off the track; the teacher
says firmly, "Keep your character." Even though the
students may not exactly understand the d1rect1on, they
will -understand a firm but kind tone of voice.

Rest]essness of the group is an indication that someth1ng
is too long. PRerhaps the directions are too long, repeated
too often, or the scene and the discussion are too long.
Teachers must try to be brief and to the po1nt5 Use short
sentences. Stop a scene before 1nterest is reduced.

UnresponS1veness can be a problem among certain groups of
children. They may be extremely inhibited, or they may
never have engaged in any dramatic play. In this case,.
the teacher may ne¢d to demonstrate what is meant by

-pretending and pantomiming, Occasionally, as opportunities

present themselves, the teacher may take a rcle in the
playing situation. By taking part in the action, the teacher
controls the direction of play from within the group and,

at the same time, demonstrates the "how to" of play.

Certa1n]y those groups of children who have had experience
with dramatic play. and creative dramatics will find it less
difficult to role play than inexperienced ones. Do not
expect perfection and depth in the beginning 1es?on§ﬂ Each
successive role playing situation should show an increase

‘in the ability of the group to_play together effectively.

Taken from Developing -Understanding of Self and Others, N

Manual. Used with permission of American Guidance
Service. g S - -
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GROUP DISCUSSION PROCEDURES

‘Most teachers are acquainted with the values and procedures

of group discussion, but some teachers may attempt to hold
..“the discussion to a consideration of the facts, emphasizing
.. %only cognitive elements. e ‘ o ‘
% .Randolph, Howe; and Achterman (1968) found ghat‘we
1 traditionally respond to messages with. ineffective
responses such as: ’ - . B

Ordering or commanding Criticizing and disagreeing

Admonishing , Praising and agreeing .
Warning Name calling or interpreting
- Advising Reassuring and.sympathizing

Instructing ' Probing and questioning or
- o ~ diverting. )

‘These responses deny the child the right to have a feeling

and they close the channels to communication and under-

standing. . :

— Wnile we are concerned about the development of the child's
cognitive congepts, in this program we wish to focus attention
on the'child's purposes, feelings, and values. We are
attempting to assist the child .in understanding self and .

- _3thers, and this can be achieved only through personalizing

t7e material and getting involvement at the feeling level:

£
h

Many teachers are reluctant to engage in group discussion,.
tnat is truly open; they do not see its value. Some
teachers even feel guilty for wasting time in this way;
others feel inadequate and afraid that they will not be

ablte to handle this kind of discugsion.

It is clear, however, from our -experience in guidance and

- social psychology. that group discussion is a most powerful
influence for changing behavior, and the teacher "should
realize the group can seldom ¢go beyond the skill, anticipa-
tion, and the expectations of the 1eader; N

‘The following phi]osbphy and principles should prove to )
be helpfyl.’ o S SN

. The discussion léader should communicdte that she really .
cares about what children say and feel. This is not a '
technique but a genuiné attitude. It is communicated

. through eye-contact, attentiveness to verbal communication, -
and nonverbal support that ceses through an empathic smile.

- The leader listens to what is . said and not said, and tries

e < : :
.. 6!) . :
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to perceive both thg;fee]ﬁngs which are expressed and .
those that are hiddBn. The tdgcher is ‘there as a person;
as shg is real and honest aboy® the feelings she is .
experiencing, she elicits more “involvement. ' ‘

Group discussion requires sharing the responsibility for
leadership with the group. The group helps to identify
concernssy, clarify thoughts and feelings, and consider
alternatives. Unlike class recitation, there is-no ‘one -
correct answer._ In contrast, the leader encourages free
di;cqssion and interaction to what is said. ' .

The creative .Jeader avoids sermonizing, evaluating,
humiliating, and moralizing., but she is not passive,
permitting the discussions to be purposeless. She is -
willing to deal with the actions and reactions that go'on
in the ‘group. She is sensitive to ‘social interaction, and
she is willing to discuss the here-and-now event. If.the
story is about attention-getting, she does not need to’

stay with the abstract while some child who acts as a

€lass clown in her room provides live materials for
discussion. In such a situation she might ask the group: -~
What is happening here right now? What do you think about E
this? How do you feel? How does the class clown feel?

Why is he doing that? How can we help him? _As the 'leader
senses the children are ready for such a discussion, she
discusses the purposes of behavior. .

Teachers can avoid control problems when leading gtroup
discussions. When there is noise-and confusion, it is
advisable to talk less-and act! The leadéer may merely
lower her voice, use a hand signal, utilize proximity -
controlgby moying to the area of disturbance, or utilize
some natural consequence for failure to-attend to a dis-
cussion. The leader does not censire or demand, she does
" not engage in a struggle for control of the group; she

seeks to have the children experience the natural consequences
of their behavior. .

The outcomes and productivity of each sessjon are partially
dependent upon the leader's competence in the following
tasks: ’ : \

‘1. Show the group you .care and are concerned with ,
developing a relationship of mutual respect. Demon-
strate your interest, concern, and kindness, but be

+ .committed to .meaningful discussion and do not hesitate
to be firm, showing respect for yourself as well.as the
children: .The teacher sets an _example of reflective
listening by her responses. | X )

. ¥
2. Make sure children understand the purpese of the group-
.discussion and allow them to establish -their own limits.
66 —
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Members must be ready to share thejr c
'w§111ng to listen closely to others.
give and take and honest, open feedbac

[#3]

-

you really care. .-

Py

to help them:recognize common problems

r
o

to-enter the group.

-4
.

“tentative manner.

, -and summarizing.,

~ ’

~

~

N

oncerns and
A spirit of

k should pervade.

Sense the group atmosphere and be willing to discuss
it. Be sensitive to the feelings-of the individuals
in the group and help them feel understood, i.e., I.
am getting a message that you are unhappy, or that

.- -Link the thoughts and feelings of group members.
Point out the similarities and differences in the
concepts, attitudes, and feelings being discussed.
The leader must be able to .show the relationship be-

~ tween what two children are talking about in order

-

I 4

Could-it

-

Encourage silent members to participate when they seem
ready. This usually involves being aware of nponverbal
clues as a facial gesture, glanceé, or halting attempt

‘6. The children are learning a new process of cooperation
in contrast to competition. The leader must obserye
any tendencies of children to be empathic and link or
supply alternative solutions to problems. These
attempts should be immediately encouraged and reinforced

Group discussion can: take a negative turn if the leader
is not perceptive. We are interested in fostering
personal development. .Group-members should be assisted
to seé the strengths and assets in individuals,
Emphasis is placed on positive as well as negative
feedback. -When there is a pegative feedback, i.e.,
"I don't like him, he smells,"™ the teacher may.say,

. "You feel there is an odor .there that is not pleasant."

5 9. The effective groub.legderfisrabTE’fo help ;the children
o express their thoughts, .feelings, and attitudes more’
clearly. ' She does this -through clarifying, restating, -

10. The 1eadér MﬂDS'Mémbené to summarize and evaluate what
they have learped. About five minutes before the close

8. "The leader must be alert to deteqt feelings and attitudes -
which are implied.but inot expressed.. She helps the
group to develgp tentative analyses of behavior and its
purpose. She might say, "Is it possible..."
be....?"™ and state her hupch about the purpose in a




¥

[2N

of the session, she asks, "What do you think you,

leatrned about yourself and others today?" Helping

the group .consider what is happening accelerates and

facilitates the group process.

P ] .

Children should be entouraged to formulate their own limits
for the discussion. However, the leader should help them :
to consider 'some of the following procedures which promote
effective discussion:
Wwe trust each other and
be concerned enough

1. The discussion goes" bes
have mutual respect. We have

2. Be honest and open. Say what E%really feel. Speak
. whenever you feel .you have someth@ing to say which will
help you or the group. - . .

. 3. In givihg feedback, consider how it. will help the
others for_.you to say this.

4. éea]]y listen to what others say. Are yoh ab]e’to,%
state what he has said and felt when he finishes?

When certain individuals or the group become negative or
pick on an individual, the mature leader can use this as
an opportunity to discuss the purpose of getting special
attention or power. The leader can also use puppetry and
role playing to help increase sensitivity to negative
remarks. B ~ '

The potential in group discussion is tremendous and teachers
yithﬁjnd it a most rewarding experience as their skills
develop. .

Taken from Developing Understanding of éelf and Others,.

Manual. Used with permission of ,American Guidance
Service. : :

-
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BASIC .
~ . . \ N
* PUPPET INSTRUCTIONS ¥

.- .‘\ * ) “‘ B

MATERIALS NEEDED: ' . S

« N
N

12" felt for body .
Scraps of felt for hair and trim

» . Cotton for stuffing

INSTRUCTIONS:

Use standard puppet body for all characters.

. Place boy's -or dog's face on standard body.-

Sew back and frént together with top stitching,
3/16" from.cut edge. Sew two head pieces tbgéther,

leaving small area open for stuffing. -

Giue face and ears in place. Attach to puppet body

, . / :
by sewing at top of head, with overcase stitch,

_ glosing’up stuffing opéniné while attaching movable

head t& body. Gluehair in place. Embroider smile

lines and eye brows.

Vs
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BOY PUPPET

MATERIALS NEEDED: *

2 glue on eyes
.. 3 small shirt buttons
T b rivets
Colored thread for embroidered eye lashes, nose,
and mouth
Yarn for hair . ( E :
Cotton or dacron stuffing for head
Plaid for shirt :
Denim for pants ' ’
Light or dark fabric for’ face and hands. ’

(Same pattern for Negro or Caucasion bdy)

INSTRUCTIONS:

- oo
Sew hea??‘back and front together, making very small
seams, (1/4" thick). - Slash at curving points to
allow for smooth outside finish, beimg careful not - '
to cut through seam. ' ) L ;

Place eyes, embroider face. Do not sew hair until
after stuffing. ’

Sew fly on front of pants. Stitch center of fly to

. Yine up with center of pants. Sew almost to bottom
of fly, but leave room at bottom of fly to turn »
under. Top stitch arOund edge and patch pockets. 7&

" Sew. back pockets on and top stitch .denim-look.
t
Sew shirt pocket on front of §hjrt and top stitch.
Top stitch back shoulder to look like a yoke.

Sew hand on back and front of shirt. Sew shoulder
seam together and top stitch on shirt side. Top stitch
on center front to 1ook like shirt opening by buttons.

Sew front,sh1rt and front pants together. Sew back
shirt and back pants: together. Sew side seams together..
Turn up 1/4" hem at bottom. T coe )

“Put rivets in p]ace

Stuff head, place on body,-pin 1in place and hand whip
with sma]] stitches.
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OPTIONAL DOG PUPPET

)
- - 7., -" ‘ ’
. "MATERTALS NEEDED:
. Vinyl 3/4" wide by 14" long
2 Brads v ;
1 ring tab”(from canned soda) for buckie on.collar
2 glue on eyes ' '
- * ‘
Red felt for tongue . ’
’
B]ack felt for t1p of nose, roof of mouth and 1n51de T
- ears
14“ of fake fur or fuzzy fabric -
INSTRUCTIONS: P ) SR <
o ' « e
—_ ~ Sew parts of nose and mouth together, Sew ears in
[ e w‘ .
plate on head. Sew nose'and mouth to body.go - -
Co]]ar- cut str1p of v1n{},3/4“ x 14" for co]]ar
., Break sharp tab off a rifig tab from a soft drink can.
> Fold v1ny1-str1p over each S1de, ‘Secure with-a brad
« ' ' N Ea
on each side to-fesemblea butkle. Now securéfo]‘i\a,r
/ t\h ¢ "y AN
in p]ace angﬁnd neck of dog " . ) )
G]ue eyeé in pTace . '
+ ,a/ . ~, '4 &
~ t
s . /
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\

IALS LIST BY GRADE  °

{Schedule A)

the Igssons mvolved

/\ <

Le<vel K > - .
PROJECT. PRODUCED MATERIALS COMMERCIAL
1. Clean and dirty paper puppets 1. A.B. Le Crone Company $ 5.95
patterns , .. Rhythm Record Company
’ ' ) ~B19 N. W. 92 Street -
2 - 2 paper tooth puppets Oklahoma City, Oklahoma 73114
3 2 transparency masters of Patrick 2. " Record ""Swinging On A Star"’ ] QO :
4, Hand stomach puppet- pattern 3. Kindle {Scholastic) All Kinds 19.00~
, of Feelings - Filmstrip Cassette S
5. - Evaluation sheet o ST
) 4 "Smiles Don't Just Happen"’ 19.00
6. . Hand Puppet - Gray Rabhit {Scholastic) Filmstrip/Cassette S
v . ,k - N :. ) ,{Z ' H
7 Paper Rabbit 5. Big Brother, Robert Kraus, 4,59 -
: ‘ Parent’s Magazine Press
8. .- Bird Pie transparency master s , 62 Vanderbilt Avenue :
. New York, New Yprk : \
9. Evaluation sheet - - . -
\ ' 6. "Will You Be My Friend?"” 19.00
10, "Red Ball” transparency (Scholastic) Filmstrip/ .
. = b Cassette )
Y : . .
. ‘ - 7. “Sticks,’N Stones”- ., 19.00
) ) "~ {Scholastig) Filmstrip/ -
. : Cassette . ¢ ‘ .
: < : B. r. * Reflections - Record -1.00
TR 7 ) . Vlcks Carr L s -—
, - ) .o i ‘ oL &4 . ‘ TO:I;AL ; $88.54 )
. < i » . "'
o \ - ) . °
. . ) ' , B
hY . ? A L * "' x
\ - ] w } . Y i hd . . N
v - \< . R o, [r/ v ,
' RN i .S ? @ [N ) \ t . S .
\" v Those ret:ords are difficult to ohtam and are not neces%ary in order ‘t0 complete




) U Lewell .
, u ? ) B . = . :
PROJECT PRODUCED MATERIALS | COMMERCIAL
4 Pl ) P . vl .
. , . B . - T, { Utitol Recod$. 1.00 -
In Guide ) . ; "'Evérything is Beléurtr‘ful,‘ B_ea‘o‘r‘r‘iﬁﬁ $ \
Ermie. SKi , . Book |f | Were, Barbara:Shook | ~ .~ .5.94 "
rnie, SKippy, Edd'e Puppet . - A Hazen. Western Pub‘lishing Co, | . - R
Patterns * - :
= RN + The Ugly Duckhng tholastrc ' .95 -
-, Tape ofSkrppy and Ernre - . ** Version. z R
Dialogue o . N SR , . e .
' | ’ . ¢ The Hating Bopk, Ch.arlotte . .95 .
Flower Pattern . " Zolotow - Schofastic Books . o
. - *But It Isn't Yours - Part | : 1 26.00-
, . Guidance Assocuates Filmstrip/
; ¢ - .k Cassette .t '
. -+ . . R e b: \. L.
A **BFA Study Print 220004 My 25.50 «
) b AT - Class! ""Teachers Away"’ -
' o1 | BFAStudy-Print 221007.My o
.o o N K . | School: "Borrowing Without -
' A Asking’’ . & y =
b P ' . . A
A T *""The Trouble With Truth” - 26.00
o ! RPEEE A | ) Part-1, Guidance Associates
- AT CE SVC S -1, Filmstrip/Cassefte ~
e *"'That's No_Fair" - Part | ' (2‘5-00 .
g Guidsnce Associates Filmstrip/ .
" .Cassette - ) . ¢
P
. R - . BFA Study Print 221008 My
. .
¢ . < o . School thtertng .
g | BFA Study Print 220001 My
Class: ""School Book"’. -
N .| Isee Level 1) " TOTAL| - $110.94 -
* This package contajps Part | & Il. Part Il is used in Level H - co ' ‘ -
Package must'be purchas va-unrt - ! . ’ O /

»
LY

**Nose The BF A Study Prints used in Level [, 11, and 11 (seventeen prints) must.be Ordered as a set
“from the company. The sef waII be.known as the "Special Texas Package" §25 50. Thisset * -

cannot be broken : ) . s
5 ' ’ - / )
N . ¥ v
" K .
\\ (\ Lo - f ¢
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PROJECT PRODUCED MATERIALS

COMMERCIAL

In Guide,

. Trarisparency Bay and glrl
daydreammg )

Transparency © Three Faces
ps .

«f ransparency - Sharing Toys

* .
- A
;- .

, L }
. N
, .
.

Book, | Write It Rdth Krauss - 4
Harper and Row $2. 57 1970

Book, The Turtle and His Friands,
Thomas and Patricia. Gnagey, 1970
Facilitation House Ottawa, 1.

‘“But It.Isn't Yours'" - Part ||
Guidance Associates - Filmstrip/
Cassette ($24.50)

BFA Study Print 20008, My Class:
"Las_tOne Chosen”” ;»___?

*"That's No Fair” - Part |
Guidance Associates - Filmstrip/s -
Cassette ($24.50)

BF A Study Print 220003 My Class
"Cheatmg On aTest”

BFA Study Print 221004 My Schoo
"Fight!”
BFA Study Prmt 221002 My Schoo
llwa”l' .

*The Trotble With Ttuth - P‘an H
Guidance.Associates Filmstrip/.
Cassette ($24.50) _

s N A ¢ - .
BF A Study Print 221001 My Schoo
"Crossing Guard''

» BPA Study Print 220007 My Class

. ""New Student’’

(See Level [) Total: m o

&

*This Package cohtajns, Parts &
H. Part | is used in Level |, Package
» must bg purehased as a unit:

$ 2.50

2.00

$4.50 .




Level 111

" b .
. . >
v
L

PROJECT PRODUCED MATE#IALS

. - U A,

COMMERCIAL

<.

- In Guide .

Value Attivity Sheet - “No One
_Else” - Student Handout
PR

“What Person In This'Group”
Studeént Handout

)]

i

""Guess Who's In

Ly ]

A‘G roup’’

Guidance Associates F|lmstr|p/

'f"e-

t
4
'
i
i

. Cassette

o . p

"BFA Study Prmts Peop!e |

. Don’t Know: Dlscrlmmatuon (2)
219004, 219005

BFA Study Print 218004
“Cheating”’ - My Friends

BFA Study Print 218005 "Four
) Eves” - My Friends

"Thirsty Dog”

“You Promised’’ Guidance
~Associates Filmstrip/Cassette
! BFA Study Print 216001 My Home.
"Locked House'

" . BFA Study Print 219007 People
| Don’t Know. “Lost Child"’
. "Hey Dad, What Are You Domq"
. and "I Double Dare You To”
fitmstrip/cassette. Phorographlc
Laboratories, 1926 West Gray,
- Houston, Texas 77019 '

TOTAL
./
A

£ ’Q\
i ;

Y N
, S:u’ ‘
' - 5 ;v)

« . BFA Swdy Print 216008 My Home-

o

15.00 -

$67.00




~

. . X
~» - “g;‘ * ‘e W ’
o aiest i ‘ . &
- . i LBV?] lV N
S 1:» Co A ] i -
PROJECT PRODUCED MATERIALS' = - COMMEREIAL / ’

¢ .

In Guide’
"Handouts: - « -

Girl Scout Law
. Response to Pledge
Law of the Camp Fire Girls
Blue Bird Wish
Oaths of Office )
Flag Pledges L
Hidden Word Puzzle (Rlck and
Lady)
“I Am Glad"

""Happiness”
"Best Friend”

Matching Quiz - Book T V.
. Monies
Hidden Word Puzzle - ‘’Communic
"“Things for Which Others Mlght D
hke Me”* = -
Song - 'l Amh Prpud" T
Career Examples S
Career Riddles ’
Weekly Budget ' o
Hidden Word Puzzle - Savmgs N
Account p
“Beat the Clock” “ ;
Song - A fl"tmely R‘nyme
“Individual Evaluation”’ -,
Poem -*'Song of Greatness”
. {'Follow the Leader Questions”

)

.

Transparencjes: .
oyt \ N ¢

Transparencies of fameus people
total8 -

' "Play Ball”’ Lessop Transparencnes

Total 4 ¢

» fo v

Cassettes ) T

Py - -, .
€ ~o s

Cassettes of stones, -
Cass'ettes of. sof [~
(Optionat) N

w
"

ey
o]
P L N

o »

hting’’

.}~ Values) .

1

? 4
¢

*"Fiimstrip/Cassette “’Ne Place
‘Like Home" (Westinghouse Series:
Our Values) ,-/7
Ny Filmstrip/Cassette ““The Broken
Sleds”” (Westinghouse Series: Our

¥

Fllmstrlp/Cassette 'igam Puts It
Off"”, Eyegate House K

Filmstrip/Cassette "’Reflections
Photographic Lab, 1926 West
Gray,Houston, Texas 770193

*Filmstr]p/éassette or Record,
“My.Best Friend” {Holt, Rinehart

and Winston Series: Valués in
Action) . |
A" ., TOTAL
arf

; L A
- *These filmstrips are pdWt

20,00 .

~
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. . : Level V
s ' »
/ I - L4 d _
b kY 3 -
PROJECT PRDDUCED MATERIALS : COMMERCIAL . oL
n Guite - { “Max" and "Max Is Not Algne” ]
- T . " ‘Fiimstrip/Tape, Photographic
! Traosparancies . . Laboratories, 1962 West Gray,
| Houston, Texas 77019 $15.00
.. Al . b |
N A2 PN e .
= A3 | .
NN o 1 TOTAL $15.00
N .
' | - ¥ i )
S ccm— Hanaouts f
. . ! ' ‘
NJanet's Drary | e
“What's Wrong with Jeb Milter?””’ ; ;
. . ‘Kelly's Additson”’ - ) {
“Mr James Miiler Speaks” I I
“Why Kelly's Addition should + ! | .
. .Be Rezoned” ; \ 1
‘ j
. ’ l i ) B - )
R e ;
2 * .
s J
| ) N e O
P
- . 4 , B
S J‘_\ : . g
' L ]
. i “
: - ., W ~
| ~—
' ! . .
i
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. SCHOLASTIC KINDLE FILMSTRIPS \___

. VENDOR LIST
(SCHEDULE B)

FILMSTRIPS/CASSETTES

-

904 Sylvan Avenue

Spanish at a sllghtly higher price)

"All xinds of Feelings™ (Level
"Smiles Don't Just Happen' (Level
"Will You Be My Friend?" (Level K)
"Sticks 'N Stones" (Level K)

GUIDANCE ASSOCIATES , A :
757 3xd Avenue .

xéw Ydrk, New York 10017 K e A

Py .- "But It Isn t Ypurs" (Levels 1 and 2} ?
“Phat's. No Fair! (Levels 1 and 2)

- "Guess Who's In a Gppup" (Level 3)

"You Promised" (Level 3) n
Developing Values (Parts I & 1I) (Level 8)
"Shaping Identity (Parts I & 'II) (Level 8)

3N

AUDIO VISUAL SERVICES, INC. (WESTINGHOUSE LEARNING CORP.) °-

2310 Austin Street - g e

4

. Houston, Texas 77004 ¥

Richwrd Hunter, Sales Representative (223-4591)

"No-Place Like Home" (Level 4)
"The Broken.-Sleds" .

«  Our Vigues Series - "Equalit oes Equal = Same?"
! "Life the Rocks” /LQ/F’//¥;r1ps) (Level B)
O : -

Evetare , S

7911. Lichen Lane )

Spring, Texas 77373 > ‘
Frank W, Cox, Sales Representatlve (376-1739) 4

"Pam Puts It Off" (Level 4)

15.50
* .. 18e50
(Level 6) 16.50

- 59,00,




e . ,
PHOTOGRAPHIC LABORATORIES N 4 -
1926 *West Gray _
Houston, Téxas 77019 | .
Bob QNQrake, Sales Repreéentative (529-5846) ' , . o
"Hey Dad, What Are You Doing" and . ——
"I Double Dare You To" (Level 3) ' $ 15.00
"Reflections"  (Level 4) . 20.00
"Max" and "Max Is Not Alone" (Level 5) . . 15.00 -3
"Basketball Game" (Level 6) : 1 15.00 )
"Wanting A Bicycle" .{Level 7)~- - 15.00
"Advertising” , )//}F - 15.00
WINSTON PRESS , " L
. 25 Groveland Terrate . . Mﬂw,»“””" .
Minneapolis, Minn. 55403 . P i
. e e =
Mr. Jack Dickerson, Sales Representative ¢ .
"My Best Friend" (Level 4) : : 13.00 .
"Terry Takes A Ride" (Level 6) 15.00 »
" "Its All Your Faylt" (Level 6) ‘ ' 15.00 .
STUDY PRINTS . . ‘ , .
BFA EDUCATIONAL MEDIA ~
2211 Michigan Avenue ,
Santa Monica, California 90404 .. . * 25.50
"Teachers Away" (Level 1)
“Borrowing Without Asking (Level 1) ' ’ ' - -
"Littering” (Level 1)
"School Book" (Level 1) . -
"Last One Chosen" (Level 2) ' : \\\\Q\
"Cheating on a Test" (Level “2) . - ..
“Fight!" (LeVel 2) ‘ : L
"Wall® (Level 2) -

"Crossing Guard" (Level 2) . . . -
"New Student" (Level 2)

"Discrimination" (2) ({Level 3)

"Cheating" (Lgvel 3)

b "My Friends” (Level 3) ' .
"Thirsty Dog” (Level 3) ‘ \
"Locked House" (Level 3) = . o .

- ' "Lost Child" (Level 3) ‘ .

-

* The BFA Study Prints used inLevels—1;-27and 3 {seventeen prints}, must
be ordered as a set from the company. The set will be known as the ..
"Special Texas Package," This set cannot be broken.

- 89 ' .




%

"VENDOR LIST

y

émmmmas) l

v L 4
FILMSTRIPS /CASSETTES ,
SCHOLASTIC KINDLE FILMSTRIPS . " : ) B
) 904 Sylvan Avenue
Englewood Cliff, New Jersey 07622 (%}so'available in
+ .Spanish at a slightly higher price)
£
"All Kinds of Feelings" (Level K) $ 19.00
“Smiles Don't Just q§ppen" (Level K) & ’ 19.00
-"Will You Be My Frjénd?" (Level K) 19.00
"Sticks 'N Stones’ (Level K) v 19.00
GUIDANCE ASSOCIATES , .
75%-3rd Avenue . o : _ '
Newmoon ‘ ™~
" “Bu¢ It Isn't Yours* (Levels 1 and 2) -~ % 26.00
"That's No Fair" (Levels.l and 2) ) 26.00
"Guess Who's In a Group" (Level 3) ' . 726.00
"You Promised"” (Level 3) . . 26.00y
Developing Values (Parts I & II) (Level 8) 41.59 ‘ .
- - . _ "shaping Identity (Parts I & II) (Level 8) 41.50 -
- .
AUDIO VISUAL SERVICES, INC. (WESTINGHOUSE LEARNING CORP.l;)/’“\\ ‘
2310 Austin Street ' \ >N
. Houston, Texas 77004 . - .
\Richard Hunter, Sales Representative {(223-4591) ,
"No Place Like Home" (Level 4) 15.50 .
"The Broken Sleds" . 15.50 :
. Our Values Series - "Equality: Does Equal = Same?" (Level 6) 16.50 N
"Life on the Rocks" (3 Fi 3 {kevel 8) . ,59.00 -
EYEGATE » .
7911 Lichen Lane ; c -
“- Spring, Texas 77373 — . - -
. Frank W. Cox, Sales Representative (376-1739)
- "Pam Puts It Off™ (Level 4). , -

. *




e

. . ]
PHOTOGRAPHIG LABORATORIES ¢
1926 West Gray
Houston, Texas 77019
* -~ Bob Drake, Sales Representative (529:5846?'

"Hey Dad, What Are You Doing" a
“I Dwuble Dare You To" ({ievel 2 ) $115.00
"Reflections”" (Level 4) ' 120.00
"Max” and "Max Is Not Alone" (Level 5) " 15.00
'YBasketball Game" (Level 6) . 15.00
"Wanting A Bicycle". (Level 7) . 15.00
"Advertising” 15.00

nd
}

WINSTON PRESS ) Vs
25 Groveland Terrace . -
Minneapolis, Minn. 55403 ' . .
Mr. Jack Dickerson, Sales Representative P
"My Best Friend" {Level 4) 13.00
"Terry Takes A Ride" (Level 6) 15.00
"Its All Your Fault" (Level 6) ' 715200

STUDY PRINTS T g

BFA EDUCATIONAL MEDIA
2211 Michigan Avenue H
nta Monica, California 90404 : * 25.50

"Teachers- Away" (Level 1)
J"Borrowing Without Asking (Level 1)
"Littering" (Level 1) )
"School Book” (Level™)
_ "Last One Chosen" (Level 2) .
“Cheating on a Test" (Level 2) .
"Fight!" (Level 2)
"Wall" (Level 2) . " .
"Crossing Guakd" (Level 2) '
. "New Student" (Leyel 2)
"Discrimination” (2) (Level 3)
"Cheating"” (Level 3) .
“My Friends" (Level 3)
"Thirsty Dog" (Level:-3)
"Locked House" (Level 3) . N
"Lost Child" (Level 3)

4,
{
S
v

e

S
* The BFA Study Prints used in Levels 1, 2, and 3 (seventeen prints) must

be ordered as a set from the company. The set will be known as the
"Special Texas Package.® This set cannot be broken.

‘ -

A\ . * - .




Y

* New York, New York 10036

BOOKS

PARENT'S MAGAZINE PRESS

. 52 Vanderbilt Avenue.
* New York, New York

Big Brother (Level K)

WESTERN PUBLISHING COMPANY
6200 Richmond Avenue °
Houston, Texas ) - ~

Walter Escue, Sales Representative (686-7834)

’

If I Were (Level 1)

éCHOLASTIC MAGAZINES AND BOOK SERVICES
50 West 44th Street

.

~

Mrs. Joyce Martin, Local Sales Representative (497-5650)-

1

The Ugly Duckling (Level 1)
The Hating'Book (Level 1)

I3
.

HARPER AND ROW PUBLISHERS
49 East -33rd Street
New York, New York 10016

I Write It (Level 2)

FACILITATION HOUSE
P.0O. Box 611 ‘ d
Ottawa, Illinois 61350 ’

The Turfle and His Friends (Level 2)

RECORDS

. A.B. LECRONE COMPANY

Rhythm Record Company-
819 N.W. 92nd Street - .
Oklahoma City, Oklahoma 73114 *

Preschool¢Physical Fitness (Level K)

@

Local Récord Stores

- - -

Swinging on a Star (Level K)
Reflections - Vicki Carr (Level K)

. Everything is Beautiful ~ Ray Price (Level 1)

~ ic2

1

$ ™ 4.59

2.50

. 5.95.
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. LEVEL 6
WINSTON. PRESS Y
i 25 Groveland Terrace .. N
Minneapolis, Minn. 55403 * . !

Mr. Jack Dickerson, Sales Representative

g alues [n Action

R

“Terry Takes A_Ride”
J'1ts All Your. Fau!t"'

AUDIO VISUAL SERVICES, INC (Westinghouse)
2310 Austin Street .
Houston, Texas 77004

Mr. Richard Huhter, Sales Repreér;tatlve

Our Values Series
! "Equality: Does Edual = Same?”

PHOTOGRAPHIC LABORATORIES ' .
1926 West Gray . -

. —« Houston, Texas 77019 '
Mr. Bob Drake, Sales Represéntative

*
i

’Basketball Game"’

* LEVEL 7

PHOTOGRAPHIC_ LABORATORIES

1926 West Gray |

Houston, Texas 77019~ /
Mr. Bob Drake, Sales Representative

"Vaﬁmg A BICYCI?" 0 .

+ "Advertisin§"’

LEVEL 8

AUDIQ VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street .
Houston, Texas 77004

Mr. Richard Hunter, Sales Representative

Q

Life on the Rocks” (3 filmstrips)

GUIDANCE ASSOCIATES

757 3rd Avenue \(
ew York, New York 10017

""Developing Values (Parts | & II)

"’Shaping Identity (Parts | & 1)

. 103 'TdeL

-

: el MATE?IALS LIST - PATTERN OF HEALTHFUL LIVING

+ $ 15.00.

$ 59.00

$415.00

$ 41.50

41.50. -

<n




