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INTRODUCTION

Some of the definitions of advehture given by a

dictionary include: the encountering of risk,'hazardqus

and striking enterprise; a bold undertaking, in which

events; a daring feat; a remarkable experience; a striking
event; a stirring or novel incident. (37)

Youngsters involved in-adventure programs might juét
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hazards are to be met and the issue hangs upon unforeseen ,

say that they were involved in something exoitingf‘yar
person who had helped to develop the program might say that
he was attempting to reach an objective despite hardships
and risks. Hopefully both would know that some risk was
_involved--and the degree of that risk. Prbﬁié&ons, in~

cluding §dequate training an7 pfopervequipment, would have - .

been madé to minimize the rﬁsk. The goal should be worthy

|
|
|
\
|
l
\
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|
l
\
|
|

of the risk. ! , ' : - :

Wilderness qamping, ba%kpackipg, climbihg,bcaﬁiﬁg,

orienteering, canoeing, raf&ihg, pack animal trips, sailing,

cross coﬁntry skiing, and SnOWShoeing are some of the

activities that are considered adventure proéramming.‘ All

involve ,some risk that can be minimized with p;pper‘in—

structioﬁ,.adequgte equipment, and good judghent.

This paper will, for the mést part, deal.with_progfamsﬁﬁf

in the United States conducted by or in cooperation with

- o 1
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schools. However, since‘many of the outstanding existing
or historical programs are qpt the prodﬁct of accrédited
institutions, some mention of them will be made, parti-

" cularly when tﬁey have made significant contfibutions to
the movemént. |

The historical 5ackground of-advznturé programs is

1opg and difficult to document."itféan be said»that:
much'of.primitive life in iﬁself was an advén;ure program.

" The young 1earned,,by qedessity, how to cope with éonditions

' \ - . .

that provided a great deal of adventure.

g et AP T IT

A rat

The young of éll species .learn by doing. Experimen-
tation ié a natural way of 1earning. Puppies soon learn
not to bite bumblebees. Hungry humans %earn_what can be
eaten and how to prepare it. All 1earnfsoc£éi~énd ge;—

| graphical bouﬁdaries throuyh experience.

v

With the advent of the industrial revolution, adven-

ture gradually faded into thé baékgfduﬁa for the average
individual. Wdrking hoursﬁlengtﬁened as maﬁ fed machines
converting raw material into prdducts. Indéed,‘huméns
became maéhine—like as their operations‘bécame more simple
and routine in mass aésembly methods.

The city dweller has become less aware of all of the
proéesses needed to convert raw materials into finished
products.‘ The author remembers stopping on q'drive to

allow a city-born friend to discover that the ' funny-

looking cows' in a pasture really were sheep.. In any




given month letters against the taking of life by hunters
are written to the editors of newspapers and magaZinés by
vegetarians;

Man is a part of nature and we fd?low loné established‘

patterns either consciously or without realizinglit. In

many primitive societies there are definite rites of passage

-that mark the transition from childhood to adult life. (6)
In modern life these are lacking. As it will, youth finds
(its own way. For the athletically,endowed it may be re-
nown on the sports fields. In some parts of the oountry

it might be killing the first deer. It might include

experimenting With tobacco, alcohol, drugs, shoplifting,

other petty thefts, or sniping at police.

o P

The youpg seem to recognize ‘a need forrself-testing
and proving themselves physically, intellectually, and
emotionally. If they do not learn their capabilities,‘they
miss a.part of the maturation process. | |

- Adventurous activities seem.to havevgreat appeal for
young people. They can provide‘great motivation for
learning; develop physical fitness and awareneSSrﬁand‘help
develop social interactions, while being exhilarating.

‘Adventure programs not only need a worthwhile goal,

but that'goal‘ﬁust be somewhat difficult'tolattain if it

is to be worthy in the eyes of those who seek it. At the

} end, students need tb know that they have been tested and
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.have accomplished something unusual or, better yet, some~

thing exceptional. ' o

v Adventurévprog;aﬁs contéiﬁ a collection of ideas ftoml
many sources. Piograms vary_greatly but do”havevsome
commonélitiés. Most have aﬁ éura of.risk, real or devéloped.:
New exéeriénceé, skill development, and thought patterns
are'yéualf Close interaction‘withrpébple inﬂsmail'groups,'
usdally is. called for. The student must look at himself
very objectively. = The studeh; grbﬁp is put into an environ-
ment that cannot be ignored. | | |

’Many cléims are put forward by the program.p;bmdte;s,
such as improvements ig self-image, self—respecf, self-
satisfaction, self—redlization; streﬁgth; endurance,Adecision—
making, coordination, determination, compaSQidh, increased |

3

potential; and heiaghtened sensory perception and awareness

of and respéct foy individual differences. Such claims may be

difficult to prove, but if anything,'they'are équally hard

to disprove.

To the casual observer, these programs are concerned o

gréatly with physical development. - This is a great mis-

conception and oversimplification. .Physical exertion is

- a part.of most programs. However, great physical strength

state of mind.

Programs use a number of techniques to accomplish their

ends. Physical activity is one that comes readily to mind.

o
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While it is preSent, it is not necessary that individuals.
have a great deal of phy51oal ablllty when they enter a
program._ The 1ntentlonal use of stress usually is involved.
Challenges are presented that*cannot be 1gnored. Nold

states the function of the stress as "Q..overcomlng diffi-
: ' R , “
culties, fear, hunger, lonelihess, fare used] as a means

tof unsettllng a personallty suff1c1ently to enCourage ;

reassessment a fresh vmew..iOveroomlng dlfflcultles gives-

3

one 1ncreased confldence, a sense of increased potentlal-

[-

,success reinforces success.” (17)
Wllllam James‘ essay, "The Moral Equlvalent of War,"
-p01nts out that wartlme»stresses and dally adventures can
lead to character deVelopment. He claimed that a person‘s
pride and dlgnity'develop a; he realizes,that.his'talents
. are needed by thelgroup. -J%mes thought of'man:as being -
/alier;ted from‘na ure throubh civilization. He felt ,

that by confronting natural forces, individuals would ex~

o

pose themselves to a new eﬁvironment that would bring hid-

den strengths and weaknesses'to the surface. Further, thlS

could satisfy primitive urges to belong to a common cause;.
yhelp develop phy%lcal fltness responslblllty, order and
'd;sclpllne, and ﬂead to a 1ast1ng 1nterest in nature.i
Some advent re programs are looked upon as attempts
to conquer the forces of nature.p<Rather, they should be

the 1nfluence° o

I
considered as atiempts to pnderstand and cooperate with -
; nature.; As w1sdom-and judgment develop
{ . .
! _
I




with experiencey'a student learns that ma£ cannot ' conquer
.hature at its wdrst,-bu£ that with propér'pégnning ana
.the fight approach he can go much further than previously
-hadvbeeh thought péssible. |

Adventure p;qgramS'bften are eqﬁated with survival
| training. for most peoplé wildefness survival tréining.
per se has liftié*value in thesehiimes. Ideally, it would -
teach some skillé and p#ovide:enough judgmen# tov avoid
situations rgquiring surviva@. Iq é much broadersgnse,vf
'hoWevér, adignture programs do teach survival. The moSt
_danggrous animal to a human is 1ikle'to be a panicked
.humaﬁ,.either himéélf or another. Adventure progfams tend
fo éhable individuals éo kgog their capabilities and weak;
nesses well ehoﬁgh tﬁat panic.can be dissipatéé; Throuéhi»
self-examination and close inferactions'with a small'group,
one tends to learn a_godd deal about hﬁman nature.

The core of most programs is‘a smail (usually'6—14)
group'of students with one or two instructors. Often no
members of the group-have met before enterihg the program.
}Inlmany programs, the small group is assembled on‘thé b;sié
of dissimilarity in social and experiential backgrouﬁd, with.
each group having the widest range possible;‘

For the bulk of the coﬁrse the. group is fqrced to

interact. A micro-society exists in an area and era where

nature and the course demand cooperation or discomfort. -

ek
pmi
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Physical, intellectual, and emotional s;rengths and weak-
nesses tend to balance out among the group. It would be’

a rare individual indeed who could master every'problem

. that developed. Throughout their time together, eachi:

‘member of the group has periods of dependency'upon,<or

of helping, others through a difficult period. Usually, by

the end of their time tégether, each menber of the group

has respect for the strengths of the other members and is

aware of ‘areas where suppoht is needed.’

Encounter groups ‘use the same principle: applyin

stress to achieve confrontations and catharsis, but here

the st}ess is contrived. 1In the.out-éf;doors, stress 1is
providéd Hytthe environment, by the challenge of climbing,
or thé éxcitement of white water. It is uﬁéonﬁrived and
there fore moieoéasily perceived as real.

Progiams4base& on adventurevhaVe been effective with
people from almost éﬁery social class and culture. Members
of every mino?ity group have been involved. Dropouts,

delinquents, individuals with various I.Q.s--all have been

involved and affected. The programs have given opportunities’

for +he development of self-confidence, a féeling of worth,
and a knowledge. that individuals have some control over
their future. Hopefully, E% he process, part1c1pants learn

that all humans are 1nterdependent and all ‘have wor i .

-
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INFORMAL EDUCATION PROGRAMS

D

A number of non_school programs are concerned almost
entirely with adventure. Since they have had great in-
. “

fluence on the—development of school programs, they are

within the scope of thlS paper. . B ' : o

Outward Bound - - o 1P

Outward Bound'holds a unique positicn in adventure

programming. Since 1941 it has been‘giving youth self-~
confidence‘anddinspiration. It has developed from ong’

small schoal in\Wales to 32 schools in 17 countries around

‘the world with thousands of graduates. Outward,Bound is
deeply involvad with YOung people, providing themiwith ' ‘

opportunltles to learn more about themselves and their inter-
Y
-actlons w1th their. env1ronment and the1r fellow man.h Former

instructors and graduates have gone on to develop adapta'

\.‘c

-

as parts of "school programs. -, .

The story of the development of Outward pound has been
wrrtten many times. (10,12,27) - Essentlally it'was based
'on the thought of Kurt Hahn, an educator forced out of.
Germany as Hitler rose to power. In England,he fpunded~‘
another schooi;fgordonstoun..Vlee‘Salem,”hisvschool‘in_
Germany, Gordonstoun piaced a greatAdeal of’emphasis on

physical'and.emotionaiz as well as intellectual development.

"He allowed local boys to use the facilities of the privatej

!

13

|
tions of the program, both as undependent operatlons and :




_ 9
school.  Eventually a 'oounty badge' scheme déveloped that
granted awards for achievement.

During that period German submarines were sinking

.

great numbers of British'ships. Lawrence Holt of the Blue.
Funnel Line,was alarmed_at_the large number.ofvyoung ap-
prentices who were dying. He felt a need to help.them be

> as tenacious of life as thebolder'seamen. Hahn:came forth

2

with a plan for a scnool to train them. . That school at
Aberdovy, Wales, grew into OéEWard Bound as we know it

today.

Outward Bound teachés outdoor skills, but makes.no
claim of developing experts. .Instead, Outward Bouhd, in

the words of Hahn ‘impels into éxperiénce' ‘The approach

‘1s to cram into each course an 1ncred1b1e amount of ex-—

!

: periences the students had never‘considenednthemselves

.

capable of achieving. : //
Some of Hahn's philosophical assumptions weres

that one revers life for having experienced 1t
‘'in very real and dramatic terms

that from successful experience in an elemental
setting, one can better- learn to respect self

. that from respect of self can flow compass1on

and concern for others

that from compasslon for others one draws the
commltment for -service to man :

that in- genulne 'service to- the benefit of others,._ -
one best expresses on a day-to-day basis h1s , -
reverence for 11fe 1tself. (22) : o *

: Programs vary greatly from school to ‘'school. 'Natiopal i _ .
_objectlves play an important role in this, i.e., the goal
“of the.Afriqah,School is developmént of civil service

' people who can'do,physioalpwork in harmony with.memﬁers of . —

14




10
other tribes, the'Malasian échool,stresses interracial
harmony, etc. 'A'major influence is the physical sur-
roundings of the schools: those near the sea.use‘sailing
and pulling‘boats as major emphases;'mountain schools
emphaslze cllmblng, etc. |

Some commonalltles in pregram do ex1st, of course.
Each school prov1des students with instrictions on skllls
that will enable them to cope with the physical demands
of the terrain. . The_students of each school make up.an
emergency rescue crew. All schools have expedltlons, trlps

into wild env1ronment -- first thh the patrol and 1ater

with smaller groups that are not all made up of members of

the same patrol. Each school has a 'marathon where students

w

test their. endurance and travel skills. Serv1ce pIOjeCtS
T ? are a part of every course. Each student keepsla journal.
Early courses required eacH’student'to pledge not to use
| alcohol or tobacco, but many courses are dropping this.
American schoolsbpioneered the 'solo' -- a time (usually ‘
about 72 hours) when each student is alone w1th h1s thoughts,
‘minimal’ equlpment, and food that 1s_to be used only in an
;emergency; Students generally fast or live off the land.
Some of the non—Amerlcan schools now . have adopted solo.
- Outward Bound gets some excellent 1nstructors.»,Eue11’
lGibbons,rAlanlhilliers (the British sea captaln), Paul
. } Petzoldt and others he brought with_him’to found: the

ﬁational Outdoor Léadership School, Larry Dean301sen,.and~

~ N o T ’ . . v
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Lo a1
other leaders in the field, have all been‘instructors atfw
Outward’Bound. ‘Since there are many applications, it can
| be a matter of selectlng the best from those who apply.
| A hlgh percentage of the ‘staff are certlfled teachers,
'and advanced degrees 1nclud1ng the doctorate are not un-
common. In addltlon te formal educatlon most of the
instructors have credentials and experlence in various tech—
nical skills; their backgrounds tend to be both broad and
'deep. | | | )

Erltlsh courses always 1ncludevsome 1nstructors
from the mll;tary, navy, merchant service, pollce, andt
-firevdepartmentsﬂmho have'been selected by their super-
iors and put 'on loan"to.Outward Bound Many OutWard 7
Bounid schools operate year. round and can keep good 1nstruc—
tors on_a full-time basis. The central organization,

Outward Bound Ltd., does some%z;&ormal placement and helps
schools get experienced instructors mho.would like to try
working in another part of the world. In the United States,
schools at one time had a pollcy of 1nclud1ng at least

two Brltlsh lnstructors on each.course. (20)

Outward Bound 1nstructors seem to have developed another“
source of placement They start the.r own operations Thek
programs at the Natlonal Outdoor Lzadership School Brlgham
Yqung UnLversity,.Prescott (ullege, and other places allp
haVévbeen'develOped by.former Outward Bound instructors who
perhaps decided either that somethlng was lacklng or _that f | ?

emphases could be changed

16
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Outward Bound has.been involved in year—round-adven-
ture programming since 1941."The schools have had.great“$\
influence‘on each other and on other programs, while adapting
ideas from other sources. When the Peace Corps started,
many volunteers went through'some aspects-of Outward Bound.
'Freddy' Fuller, then Warden (direotor) at Aberdovy, was:
- 'ﬁ"' invited to Puerto Rico to helé-start Peace Corps training
there. He returned to Wales with the water surVival tech-
nique’ of 'drownproofing' that has become an important part
of-the Aberdovy program. (5) Another 1nnovatlon he brought
back was the urban—based 'Clty Challenge course 1nsp1red

-by ‘an aspect of the Peace Corps tralnlng (10)

SO . : The hlstory of Outward Bound shows many examples of

"

t

'1nteractlon between educatlonal 1nst1tutlons and lnformal - ‘ .
education. "With more and more emphasls-belng placed on the

wise use of the out-of-dcors, man and the use of hisileisure

time, self—discovery, and‘interaction‘mith‘others, dutward

Bound may haVe some ideas-that formal education can use.‘

Since its founding, the movement has‘been involved with

schools and education. Today -many colleges and high schools

:grant credlt for Outward Bound courses. . .
In the United States, . Outward Bound is working very

_hard_at developing programs ;n conjunctlon w1th,5chools.

AMost?ﬁQ S. Outward Bound sohools have arrangements with

colleges so that credit can‘be.granted. All of the‘schools

-

. and Outward Bound Inc. offer extensive aid in helping to
get school systems started with adventure programming and




13
other adaptations of Outward Bound activities. These
adaptations are concerned chiefly witn “l—motiﬁational’
programs, 2-human relations programs w1th1n a school,
3-an alternatrve to tradltronal physrcal educatlon, ﬁ~
curriculum enrichment, 5—faculty development." (18)

Outward Bound Inc. is a non-profit,. tax-exempt

cbrporation formed to foster development of Outward Bound

schools in the United States and to encourage use of the
Outward Bound educational concept within traditional
learning~programs. (19)

"We have never sought monopoly either for our

"~ <ideas or our training and we greatly welcome all
extensions of 'Character [Training Through Adventure
under all rellable ausplces " (12) :

"In many cases elements of the Outward Bound pro-
. gramme were assimilated into the practice of schools
- which for good reasons felt unable to adopt the
whole. A large number of local education authori-
ties as well as voluntary crganizations established
their own schools and centres for- tralnlng in out~-
doox pursuits in Scotland, the Lake District,
Snowdonia, and elsewhere. This was a positive gain
and it is no small advantage that there should be
a widely differing approach...to broadly 31m11ar
‘purposes."” (10) A

National Outdoor LeaderShip School
The,National'dutdborbLeadership School, another private

adventure organization; has been influenced strongly by the

thought of Paul Petzoldt. He was chief instructor at the

Outward Bound-School in Colorado in 1963.and 1964. (25)

Paul ;s'AR extreﬁelj aware, confident, respected outdoors-

ﬁan who has been climbingosince 1924. (25) He was selected

-

18
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by Outward Bound because of his Wide experience and
abiiities. The mutual respect between Outward Bound and
Petzoldt is a tr1bute tc both. ’

In the summer of 1969, I took courses at both Colorado
" Outward Bound and the National Outdeor Leadership'Scheol.
'The_personnei of each school had nothing but praise for the
other orgahiiation.h Qutward Bound seemed to regard its
role as one of deVeloping~compeesion, self-respect,. aware-
ness,of:self,.and the intra—dependence of man,iwhile
 N.0.L.S. was cohcentrating on develeping skilled outdoor
leaders who could use an area with minimal ecological
damage. 'Neither school felt threatened by the other and
both freely.recommended the other school to petehtial stu-

dents who were looking more for the other s spec1a1ty. (13)

The original goal of the author in 1969 was to study and

compare*the two programs, but such comraxlson was impossible.

Both are ﬁery good at what they claim to be, while:offering
a good deal of the other's specialty. Thebquality of the,‘
e#perience in each is highiy dependent on the ihettUCtots
of:the,patrol. - In both cases the.instructors the author

had were excellent. - : . . .

»

~One reason for starting the Natlonal Outdoor Leadershlp o

H

School was that Paulz

"...was shocked into the realization that nobody.

had really trained outdoorsmen in America...we

couldn't hire -anyone that met my standards. We

could hire people who knew how to do one thing

well: climb mountains, fish, cross wild rivers,
. cook, plan rations, recognize flora and fauna,

19
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read topographical maps, and teach and motivate. ,
But we could not find a person who had been 8
trained in all those things! They didn't o '
exist...I thought the best thing I could do for

American youth, if they were going to use the

wild outdoors, was to prepare better leaders for

such experlences.! (24)

National Outdoor Leadership School has offered a
number of different kinds of courses in'several locations.

The basic course-is the wilderness expedition in Wyoming. -

Other courses that have been offered are the Mountain
,Gulde, Junlor Course (13 years old and up), 39'ers (for
older students), a horsemanship course des;gned for’ pack
animal trips,'winter mountaineering, white water canoeing;
_and one on“caving} Tﬁe school has spread geographically
AW1th courses in Alaska, Connectlcut, Baja California, = . .
Mex1co, and Afrlca. T N
National Outdpor. Leadership School also has become
involved with formal education. Its courses have been
'accredited by thé ﬁniversitykof Wyoming and Kansas State
Teachers College.‘ Both institutions have provided instruc;

tors for{National Outdoor Leadership Schoolrconrses. (15,16)

" Other Informal Education Programs,

Smaller programs out51de of formal education include
youth organlzatlons such as scoutlng, 4—H, and church
' groups. A number.of prlvate corporatlons and camps also
are involved. Currentiy, communltyﬂpark systems also are

becomlng 1nterested Some organlzatlons are belng formed

29
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for the purpose ot developlng such programs (”‘e.; Project‘ }
S.T.R.E.A.M. - St. Louis Reg;onal Adventure Movement, whicn | o -
is funded by the Danforth Foundation with a county-funded |

base camp). | ' | o . : R

-FORMAL EDUCATION PROGRAMS | - L
Adventure programming is 3preading rapidly as a part

of education. The number of schools and agencies 1nvolved

‘:m,)

is dlfflcult to discover because of the general 1ack of >

|
1
|
\
vinformation»on developing programs and their sporadic and . ‘
_rapid‘increase. The Outward Bound catalog inu1§72-ciaimed ‘

that more than 250 tradltlonal secondary schools and insti-

tutions of hlgher learnlng had been introduced to Outward
Bound,methods‘andbphllosophy. (21) -

' It is impossible to even attempt‘a»iisting.of

secondary schools and junior high schools involved in adven-

ture programming.. Generally'the programe.taketthetform of -

curriculum enrichment and a1ternatiueé to traditional

programs in various'subject matter_areasdand attempts to

improve individual relationships and motivation-within‘the'

school.

Highex Education Involvement -
A number of inStitutions have used adventure pro-
grammlng in dlfferent forms. Dartmouth College has long

had an outdoor p ogram with the Dartmouth Outlng Club and

the Dartmouth Ecological Society using wilderness areas
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cwned by the school as well as traveling to other,areas. (36)
Douglas Wade, now on the faculty of the Lorado Taft'Field '
‘Campus of Northern Illinois University, was influential
in the development of the program while hevwas at Dartmouth
as naturalist¥in-residence. The program-was strong'in
nature and conservatidn study, ~During the SecondL%orldvWar,
the_school‘s outdoor’program also helped to train 5,000
fjunior naval and marine officers in.the school's V-12
unit. (36) . o

Larry Dean Olsen is another former Outward Bound
instructor who helped develop a program. His program was
developed for Brlgham Young Un1vers1ty, which 1s at Provo,
f.Utah. It is run by the Church of Jesus Christ of Latter,
Day Saints (Mormons). Their program emphas1zes surv1val
techniques and spiritual development The Mormon ‘church
supports youth work extensrvely, scoutlng was adopted as
a church program as early as l913. The Mormon church has
a long interest.in survival programSebacked by its. scrip-
tural doctrine. (3). HlstorLCally, it has been concerned -
with emergency survival s1nce before the U S. GovernmentV
started ClVll Defense preparatlon. As early as the” Aprll
l935rGeneral Conference of&the'church, each family was

(A
advised to store a year's supply aof food, fuel, clothing =
and water. M | '

Brlgham Young Un1vers1ty offers its studeﬁts survrval

technlque classes durlng the school year, as well as a Sl

-
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 number of extensive wilderness courses during the summer.

Special courses are offered for a number of target popu-
lations: married ¢oup1es,vBoy Scout 1eaders,'5hd boys and
girls age twelve and up. AdVentufe alsd is offered as a

part of other ﬁrograms.. I-STEP, the Individualized

Secondary Teachers Education Program, includes a strenuous

long weekend activity. (7) -
The major adventure program of the universitf is the
month-long Youth Leadership or "All The Way" program.

"The graduates of this program testify of their
increased self~confidence, their willingness to
accept responsibility for their own actions, their
increased ingenuity in solving problems, their
willingness to take risks to achieve desired goals,
.their recognition of the more essential limits of
their autonomy and independence, their appreciation
for the advantages of divisions of labor, their

«+ debt to others in team solved‘problems, their
interdependence with other human beings and their
awareness of the urgency or triviality of various
‘'social institutions." (7)

. o) . - .’ .
Prescott College has outdeor adventure as a major

part of new student orientation, Students and faculty

live together in a stress program. A high percentage.of.

the faculty, including@?resident.Ronald C. Nairn, have

" been involved in Outward Bound. Unfoxtunately,"theléchool,

like other private institutions, is in serious financial
difficulty at this time.
Some other institutions of higher 1ea;ning that use

or have used adventure programming include:

Appalachian State at Boone,' North Carolina - accredits
. North Carolina Outward Bound practica -




19

~Bem1d31 Stdte at Bemldjl, Minnesota - Bald Eagle
Outdo r Learning Center S ,

Boston Uni erslty - S.U.R.G.E., Department of
Education, 4-week summer school and 5-day
courses emphasize wilderness skllls., _ .

v

- Chadroa State College, Nebraska - Experlences in
Outdopr. Education packtrlp workshop

Cornell Cc llege - weekend campout for freshman v
orie tatlon , ' . . _

Earlham College = three-week orlentatlon
Evergreen|State College, Olympia, Washlngton

_ Keene State - three two-hour courses (Land Travel,
i Water Travel, and Ropes and- Rocks) and
N . Operation lee

>

Mankato State - experlentlal 1earn1ng program

Southern [I1linois University - Touch of Nature and
Underway programs o -

-

Island Outward Bound practlca

»Unlvers1ty of North Carollna ot Charlotte - Venture
program . ) _ .
Unlverslty of Northern Colorado - credited the flrst

|
|
|
\
|
1
University of Massdchusetts = accredlts Hurricane S -
|
Outward Bound teachers practica .

Webster College, Webster's Groveherssouri N L

Wheaton College - orientation and the Vanguard
program o

. . PROGRAM DEVELOPMENT
| How do these programs get/started° The pattern varies,l
but in general they start the same way as any other school

'program A faculty member is exclted enough about the 1dea~y

to put a great deal of effort 1nto convincing others. to

lexperlment. The person who gets a program started usually

\ - o | | 24:. S o | . l




- cannot be done as well indoors. ‘In informal‘meetings’other'

' the feelings of administration, parents and students.

tial dropout (33)

20

has had enjoyable experiences in the out-of-doors and‘feels~~

s -

that students can learn and_do,some-things outside -that . -

staff become.interested. Gradually they begin to assess

There are a number of obstacles to adventure program— '
ming in the schools., ‘Some- of them are.» developing the
support of administrators, staff, parents, students and

the communlty, the organlzatlon of *the school day, llablllty

" and respons1b111ty, cost of equlpment, transportatlon, and : L
staff; and general bureaucratlc 1nert1a. The modern school

has spllt the school day into short blocks of t1me w1th

students perlodlcally scattering to different rooms and

teachers. One way of surmountlng the problem produced by - . -
this scheduling is to develop extra-curricular clubs.' There

'are a number of advantages go thls approach, the major one

belng that every student 1nvolved is self—motlvated Thev

" activities and new frlends of a club can 1ncrease lnvolvement

with school enough to make attending worthwhrle to the poten-

Another way is to 1nclude some adventure program

preparatlon as part of regular classes and do trlpplng on e

the weekends or dur1ng vacatlon perlods. A number of schools

give credit for thls arrangement Academic field trips
have been a part of education for a long time. © There is no

reason that adventure should not be a legitimate part of the

25
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g

program. Areas and activities for adyenture already exist--

‘the program developer's problem is to make them edycational

situations. &f )

& . s . | s ~

The idea that learning can take place .effectively
throughfadvénture education. can be4justified in alﬂost any

area of study.‘ The natural science teachers can p01nt out

of physics 1nvolved in climbing a mountain, canoeing,lor

backpacking is incredible. Social studies is a natural

with the interactions-of the group micro—society and in-

_ creased awareness oi man's 1nteractlon w1th the environment.

In these blcentennlal yvears a great awareness of ploneer

llfe'can be developed. In the ‘summer of 1973 the author :

~

that the out—of doors is a great laboratory. The amount

met ‘a group “from New Paltz College at the excellent recon-—

structlon of Fort Wllllam near Thunder Bay, Ontarlo, Canada.

They had spert a year studylng voyageur hlstory, constructlng

authentlc equlpment and costumes, and were then visiting -

: reconstructlons and museums. They were about to f1n1sh

thelr studles Wlth a lengthy trlp into the Boundary Waters

Canoe Area. Language study is an 1mportant part of adven-

ture~programm1ﬂgﬁ‘ Each student should keep a journal and
should be encouraged to communicate in'writing and orally.
The'graphic extension of this communication, in dance ‘or

in song, brings the art -and mus1c departments 1nto the over-

all plcture.

“

Home economlcs é;h be brought in very effectlvely in

menu plannlng. The constructlon of expedltlon plothlng v‘“ - h L

z(g : ‘;‘ a | g_‘ﬂfffi E




and equipment is a natural and industrial arts ciasses
can be involved'as,well,. Letter writdngvfor‘information,
| development of forms for permission slips, etc., and the
generai bookkeepiné invclVes:the businessfdepartment.. The
physical actiwity and teamwork deweloped certainly are'as
'.valld as those 1nvolved in gettlng a ball from one end of a .
-fleld to another. In addltlon, any student can take a
lead1ng role in some part of the process. Skllls and atti—
tudes developed can become a- passport to 11fe10ng lelsure—
time aCthlty. The Phys1cal Educatlon DepartTent also

.should be aware of the 1nstructlon in health and flrst ald

that can be glven.

-Counsellng and_guidancefare.anoth:f'natura». Lovett (14)

Outward Bound in guldance counsellng-_

' objectlves of guldanoe counsellng and Outward Bound ' BRI
are quite similar Coa oo

counselors have a gredt deal of dlfflculty in ful-
. £illing their role ob]ectlves in the school
setting : LN
‘the Outward Bound program is structured in. such a.
way that it fosters the fulflllment of- counsellng o
.objectives . ... .. o e e e R —
students who have part1c1pated in Outward Bound
seem to be more positively aware of self, more
confident in decision-making, and more confident
in interactions with others who’ have not partl—
c1pated in Outward Bound
~students working with guidance counselors in a .
+ program based on Outward Bound:concepts would
seem to be more likely to become fully aware
. of self and others than are those who participate
in a similarly structured program without the
v presence of guidance counselors
guidance counselors worklng in a program that pro-
" motes the concepts of Outward Bound are more .
likely to fulfill their true counseling roles ,
and are more likely to foster w1th1n students !

0 -




the concepts Wthh guidance counselors de51re- , |
to promote than they would working in the _ —
tradltlonal school settlng. (l4) :
:_Human development in many areas is possrble when studentsvv
have opportunltles for exper;ences. Experlentlal educatlon
‘works well outdoors” 4The wllderness'simplifieS'issues.y'It'
removes a lot of.extraneousvconcernswfrom people?sﬂminds -
.and;brings themldown tovbasics. | 4
o : school adventure programs can cause students and teachers

- to respond to’ each other as fellow human belngs w1th/strengths B

S

: -
and ‘weaknesses, lnstead/pf/as/strangers on -opposite srdes,of

S

a desk- .As the distance betmeen them lessens,:there is less
‘room for hostlllty, sterotypes break down, and barrlers to
1" 7 léarning tend to fade away. Mutual respect develops.u
Even programs for groups of educators alone seem to

ygiye some results. Hawkes et al. (19) feel that in addltion
4 to beneflts recelved at the personal 1evel ~many teachers

who went through educator s pract1ca dlsplay more empathy

- with students, tallor instruction more to 1nd1v1duals, glve

B students more control over the. 1earn1ng 51tuatlon, are less

concerned over tradrtroﬁ’l/school regulatlons (dress codes, N

. .etc.), and remain str1ct about students meeting responsi-

.-

_ relaxed and open w1th students. (9)

"Many of the adult graduates of senior Outward Bound
courses have become involved in projects to incor-
porate Outward Bound concepts into their teaching

. - and counseling. ‘Most of this activity has taken

‘ . place during club and activity time, after school

~ and on school time. Activities and currlcula have

' 'bllltles and measurrng up to challenges. They are more

Ll 3
.-

°o . . 98
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. ' ranged from outdoor activities of a typical Outward
Bound nature (rock climbing, canoeing, expeditioning,
seamanship, drownproofing:, rescue training and solo)

. to units in English classes on campass10n, love,-
man's inter—relatedness." (23)

FUNDING .

he problem of expense is ever present but not insur-

mountable. Interested, .creative faculty/oftenraré'able to

7 Justiry program development to gain grants from government
agencies or foundations. Donations of materials-and funds

"

frqm=interested community groups, business and individuals
also are possible. lf the club approach is used;'students o .
_can do a good job of fund-raising for projects they feel
worthwhile. | |

Quality planning can go a long way toWard the acoep-‘ i
tance of a program. Itvis_important that.eVeryone concerned
know as much as poss1ble about the program Personnel
locatiOns, equipment, aCthltleS, and safety precautions
should be established well in advance. Existing programs ,.
" can offer a great deal of good adVice and usually will |
help to train leaders’ in skills. ‘Parents should be well =
aware of the nature of the'program before their children
are allowed to become partiCipants. o : o o

In planning, be realistic as to the capabilities of
a the‘group. They should not be expected"tO'accomplish
the impossible.. Yet don't ask too little. ‘Successful

adventure programs cannot ex1st without challenge. Thel




.good a meal as a pot from a shiny nested cook kit. Most

~at a thrift store for 25¢:; when he put them on the first .

C 25
natnre ofathe program shouid.produce‘reai experiences,,
There should be little need to contrive them. Ifrstudents
are to deveiop judgment and responsibility the& must be -

allowed to make somefmistakes. This does not mean that

.the instructor shou1d not interéene if health or safety’ie

threatened. Pace and challenge should vary. Contrast is
iﬁportant. The program should not become rnutine. Stndents
should'beiin fair physical‘condition‘at the beginning of"‘n
the program;-Special care shouldvbe given to those with bad ‘.

knees, ankles, and. backs.

EQUIPMENT AND FACILITIES

The wise selection of equipment is important. Funds

. must be spent where most effective, A discarged #10 can

from the school cafeteria usually can be used to cook as

schools have access to government surplus outlets. Social

service agency thrift stores are excellent sources of o -
equipment and clothing. -An excellent bargain was made by

a N.0.L.S. student who bought.a nice pair of wool trousers

‘time he found a 50¢ piece in the watch pocket!

Don't overlook what students might already have. Many
families alreaay have a good deal of outdoor equipment. Do

be sure to check that such gear, is suitable for any given

trip: Once on the trail, the group is prettYIWell.forced
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to use what they start with and poor equipment canaproduce
'needless dlscomfort. .' -

A good deal of equlpment can be made by the . students.
' ;Kits are avallable for'clothlng,‘tents and packs, but ' | ‘ l -
there are also many good designs that can be made frdm_raw
materials. Outdoor magazines often carry(good ideas for
homefmade equipment.: In our assembly-line‘world, pride in -
'Workmanship ls,a rare'commodity..'This isfone.way it can be
taught. There are other advantages in- student—made equlp—
: ment; The person who has 1nvested time and money in maklng
'somethlng takes better care of 1t and. is eager to use 1t.
fWhlle maklng the item the student can learn about materlals
and workmanship, enabllng hLm to tell the dlfference betweeno
a well—made 1tem and somethlng that won't last. With good
" guidance, some elaborate and excellent projects can be ‘made.
Many students. in the woodshop class at Okemas, Mlchlgan,
‘use class tlme to make canoes. The 1nstructor and his stu-
dents demonstrated thefr canoe‘bulldlng at the Michigan -
Outdoor Educatlon Conference at Clear Lake in 1972. The:
following year students at the Mlchlgan School for the Blind
were making canoes. Both schopls used_them for trlpplng.

In many areas rental of equipment from outdoor~sporting

:goods stores is possible. ' Groups going to areas. where
spec1allzed equlpment is avallable should 'shop around'

Most rental places are very generous to schdols and youth

.groups; they know that these are a source of future customers.
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cost per student with that of equipping the school's football

27
In some cases- full-outflttlng with all food and equlpment a
actually can be less expen51ve than ‘the cost of . transportlng
it. ,Another advantege of rentlng on such trips-is that the
equipment really is suited'fot'the eree in whieh it‘wiii_be_. 
used. | |

" In startlng progra:s, the outlay for equlpment can be-

v

high. It must be remembered that well ma1nta1ned good
equipment will last for many years. The equipment for an
outing program can be uged by the entlre student body for a

number of years.” It would be interesting to eompare the

team. ,

Equipment that involvee health or safety‘must be looked.
at with coﬁside:atione ether than cost, Iffeiimbiﬁé is to
be done, geod safety helmets should be reqﬁired; ropes and-

. S S
other gear must be safe. Clothing and sleeping geat'are an
important.defense_aéainst,hypbthermia, and must be of a type

that is able to maiﬁtain body-heat. Since weather often

must be endured rather than avoided, consider wetvinSulation_
ﬁalue as well as-dfy. Protectlon against insects can be a
matter of more than domfort. Lighting and heatlng dev1ces
should be as foolproof as possible and users should be in-
ettueted propetly‘inltheir safe'operatioq. Spare fuell
cehtainers must be well marked and eafe.' Safety is an

essential part of every adventure program and must be con-—

sidered in every aspect of the program.

32




@

28

Good used equipment should be made.availabie for sale to

studentsiafter'a oourse. InAthis way,‘equipment wi11 not |
beoome excessively worn before being discarded and any

temptatlon which mlght exist for students who do not know

where else to readlly acquire gear is aV01ded ,Equlpment

used in programs of th1s sort often gets a great-deal of

A

sentiment'attached to ithby the_user..
If a fixed base is used,_a'facility worthfconsidering
is a rope course. The name of the area depends upon the
place andvera,' It might be-herbertisme, obstaole course,
confidence course, skills course, oOr something'else. =The.

types of problems presented on the course vary. In genera1

" it can be said that such an area presents the most indirect

and inconvenient way to get from one point to another.

All of these courses, if traced. back far enough 11ke1y

are der1Ved from the work of George Hebert. Hebert was

'respons1b1e for the physical training. of the French Navy

durrng the First World War. He was_greatly influenced by

Rousseau and was "...opposed to analytical exercises and

-controlled movements whioh'he considered were artificial

and purposeless. It seemed irrational to build gymnasiums
and apparatus when nature offered so many excuses for
physical movements." (2) He felt that "...every obstacle,

whether natural or manmade with indigenous'materials, be-

‘came the essence of herbertisme." (2)
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In general, the problems go from simple to:complex.’
vMost are as much mental as thsical. Some of the skills
that are brought out are balance, jumping, climbing, crawling,
lifting, running, and awareness.

‘The course can be used in many ways. All enable the
‘intelligent observer to~determine the degree of ability
of‘those 'doing' the course.' Each obstacle gives oppor—
tunity for development of skill and confidence._ Since only
. one person should be negotiating a problem at a time, other
.members of the group will be-offering support;‘both emo-
tionally and thsically; Ideally, a group Will develop a
~good deal of interdependence and- trust S

Usually the problems can be negotiated in a number of
ways. Experience, body~conformation, and some guidance by
instructors and fellow students give clues. But there is
not necessarily a 'right way‘ to overcome most‘obstacles.
Ideally, each person should go through the problems in a wayv
that presents the greatest challenge to his ability.

The most readily available resource for those'interested

in developing a rope course is 'Project Adventure.' (26)

FOOD .
Selection of food items and.menus isbanother oppor-

tunity to develop decision-making skills.l Students should

- be involved in the selection. The amount of food taken is

a majorlmeight item for trips. Generally it should be about
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two pounds per person per day. CannedvfoodS'aré%heavier |
‘because_of container.weignt and the‘water withinﬂ&;Disposal
of the cans'becomes an additional proplem.. Dried foods are
generally a muoh’wiser choicer, Learn the carrying capacity
of the group. _Some'method of re—suppiy may be necessary
for 1onger trips.’ | » |

In geperal, avoid pre-packaged trail foods.7 deing .
water and a package'of food tova pot”doesn't teach much
about either cooking or.problem—solving{ In addition,

regular supermarket type items are much ile'ss expensive. ‘

PROGRAM PLANNING

. Isolated areas usually are;selected for programs for
a number of reasons. .They provide dlstance;from distractions,
students have an opportunity to better understand nature in °

'lts orlglnal state, and contrast Wlth familiar areas also
is prov1ded. Contrast is. used a great deal. It prov1des
changes'of pace and opportunities for feelings of'some |
success for all. - _;

Small groups should be used Inbtﬁat way studen

have close 1nvolvement with every other. member of the group.

S _ Superf1c1a1 factors fa away as each member Observes the
reactlons of other members to the same situation. While
1earn1ng to know’ thelr own reactlons, students usually develop

: great apprec1atlon for 1nd1v1dua1 strengths, self—respect,

and oncern for others. They learn interdependence and

} the inmportance of communication.

Q | . ‘ ' ', I 355




Thezlength of‘programs is iﬁportant. They'must;be ,
1ong enough toc produce the needed impact and break down
‘false fronts but short enough to preVent the students
.from becomlng satlated, Ernest 'map Tapley reports that"
Outward Bo"nd experlmented a good deal with course 1ength -
and 26 days seemed about rlght for what they wanted to.
accomplish. (32) Other programs. vary from a long class
period to 36~days. Program 1ength must be based on objec-
tives and time avallable.
The wlse use of wild areas lS cr1t1ca1 ' Introducing
i 1arge numbe!g into ecologlcally dellcate regions cannot be
taken lightly.: Thoughtless misuse of resources by a few
.1nd1v1dua1s ‘or groups can result in the closing of areas
.and facllltles, and need1ess destructlon of the envlronment.
It a1so produces negatiVe feelings},a'poor‘publicnimage-and .
poor public relatlons. (36) | | | .
1f we were to pick the one 1mportant factor in adven-
ture programmlng lt would have to be safety. We. afe dealing

with human lives invprograﬁs that are by their nature more

hazardous than the daily activities of most people. Students
must be well supervlsed properly equlpped and prepared
through tralnlng and general fitness so that they can handle
danger 1eve1—headed1y and in a safe manner. Judgment and
organlzatlon, once acquired, can go a long»way toward |

o | avoiding hazard both during"the program andﬂlater'invthe livesp -
of’the students. Risk'is present, but it can\and must be . ‘

‘minimized.

‘.{}6 | ; : ',.j ;\\\
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Problems will arise if students going through courses
learn the joys of the act1v1t1es without 1earn1ng about
pr0per equlpment, safety precautlons and judgment. Somehow
these things must be transmltted rn addition to skllis;'
'Unfortunately;ﬁeveryone knomn to have been involved in
adventurous acti?ities is considered an expert by thoseAwho
have not‘ Even worse, some of these experts‘ do not
realize that they are not as experienced as they should be -
to~1ead some»activlties. The greater the numbers involved
the more likelihood of tragedy. - | . ; "',': o A

The important thing'about acoidents is their prevention. - |
Small group leaders wreh good Judgment are,cruc1a1 Proper :
equlpment for the act1v1ty is 1mportant and students reé

quire proper instruction, supervlslon, and understanoing;

Death and injury are unpleasantvto consider but the
possibility cannot be ignored. Anyone involved in de- ;.g
Veioping adventure programs should be_fuily aware of the
'legal implications. Van der Smissen is weil—versed in both
‘law and outdoor programming and likely the best resource
person on'iegal aspects of such programs. (34, 35) ;

Vast numbers of people have gone through these programs.

The number of fatalltles and severe injuries has been qulte

1ow proport;onately. OutWard Bound, with 1ts strenuous

program, went almost 20 years and had_servedvover 40;000

students before experiencing its first fatal accident. (10)

-
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'mGetﬁing accurate'informationfabout'accidents iS‘aifficult;‘
Writing about them can be equally sensitive:. Accidents
have qqpurred'and, liké mpst‘accidents, usually are the
'result,df impropér use or lack of equipmént or of someone
doing'sbmethingAcontxarY'fpvinstructiohs or common sense.
Any accident br near accident should be‘reported and re-
viewed in order to prevent repetiuion_of errors.

Stpdent reéaction to'tﬁefcourse will‘aepend largély
uponvthe human”relations andltechnical skills of the |
instruétur. The quality of the small-group insuructofsa
can make or break a program. Their selecﬁiou, training,
and care are worth careful consideration. |

Staf ing a program wifh qualified peopie is a,major

problem. Untll a good leadershlp certlflcatlon program is

o
8

devlsed 1t Wlll remaln.so. If 1t‘1s assumed that each small

group should have an dnstructor who is a certified teacher; .
skilled in first aigﬁ;Water safety; outdoor'skills, and
nature study, knOWS the’ hlstory of the area; knows weather,
nutrltxon, surv1val technlques, equlpment repair, and rescue

3

technlques;~has the ability to conserve the’ area being used;
and.has judgment and maturity; we are assuming a great deal.
.When, in add1t103 to the above, we have. to add quallflcatlons

for partlcularly hazardous act1v1t1es, such as climbing,

caving, .scuba, etc., and the abIllty to handle groups well

under- all conditibns, the population that can be drawn from

becomes ‘small ;ndéed and to a great degree economically

38
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unfeasible. Therefore most programs must help develop |
already available individuals. -Rather than selectlng staff
upon the basls of skllls alone, look for maturlty. The
ability to know wheu not to attempt something can be more .
important than having the skills needed to accomplish it.
Human relations skills,are:as important as technical, skills.

‘Since the bulk of adventure education programslare
vstarted by teachers;with outdoor interests, a great deal
can be accomplished if they are willingvto work at improving
their existing skills. 'If instructors are allowed to
develop programs around the1r strengths and 1nterests, the
program will remain fresh.and v1able‘for ‘them. Staff should
be selected with total Versatility in mind«and be encouraged
to lear from each other.. Ind1V1dua1 spec1allzatlon can
lead t dlfflculty when replacement is called for.

Certification can be a morass to enter upon.® Thére

~are already a large humber of organizations offering'trainingc

and .cdrtification that.could be extremely useful. At the
same time, there are extremely'qualified individuals who have
- learned their slels through experlence ‘or by more‘or less’
appr nticing themselves to accompllshed :|.ndJ.VJ.dualjb Organi-
zations tend to recognlze only their own ranklng systems and
some of the certiflcates can be held only by dues—paying

" members of the organization that issues them. The individual

-who applies because he wants to develop h1s SklllS can lead

students into places from whlch it is very dlfflcult to




The good 1nstructor must be aware of hls students'

P

retreat.
B . *

. - abilities. Instructors should spend/a good deal of trme

with the students..

e

< v e

The burden of respons1b111ty'1s ﬁeavy for the 1nstruc—
tor; 1lives depend “upon hlS judgment andfskllls.

are a model for the student both 1n~sk111 development and v

- B

‘phllosophy of 11fe.

N

-bility as well as their respons1b111ty for ‘the health and

——5’;/,—"'

As programs become establlshed the best students
should be encouraged to return for tralnlng as 1nstructors.
They will be more aware of 1oqalrenv1ronmental factors,

. N - C .
to elements of the program. They will tend to have more

pride, concern, and understanding for the program. An

for potential instructofr§, followed by at least one course

as an assistant instructox before full reSponsibility“as an ;

instructor is given.

——,

'EVALUATION OF PROGRAMS

With the emphasis on Management by Objectlves. proof
“of meetlng objectlves is needed. Since progress in the

atrea of affective domain is difficult to measure and

objectives are difficult to describe, that area of education

| - ’ : »

B 10

One of the mpst dlffxcult’tasks Qf the ;],

Instructors =

They should be aware of thls responsx-rxa

safety of their charges. N f*’ ~;57;. '”fj_sﬁle~9? o

the philosophy of the program,(and'the reactions'of’students

established prograﬁ should consider special training,oourses =
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<potential with more spiritual.qualities._ All sorts of

”technologlcal 1nnovatlons have been adopted in educatlon

-”we have many well-lnformed pe0ple but are 'better people -

y capable of further growth after they leave Pducatlonal

“is belng’neglected. Untll tests can be dev1sed that can.

really measure ‘character development, 1mprovements in levels

- >f maturity, acceptance of,responslblllty, and other in-

tangible factors, the-real‘Worth'of adventure programs will:
‘be unproven and a matter of value judgment here is nothlng
Wrong wmth value 1udgments as long as one remembers that
hey are a matter of opinion and makes no- clalms of proving
the unprovable.' |
In some minds adventure programs could be consldered
prlmlthe, irrational, and unlntellectual.v The programs:

ars designed to supplement the 1ntelleotual side of human

and hltherto undreamed of learnlng opportunltles ex1st " ‘_ s
belng developed’ Are our methods developlng people who are

aﬁy happler, w1ser, more mature and respons:ble? Are they

1nst1tutrons°_ Can they interact capably with others’ If
not, 1mproved educational technology and methodology may
be of little value.. The bulk of human fallures llkely are ‘
psychological and social, not academlc. L o o .

o The‘development of ways to prove_the:worth of adventure;_
programs is llkely the major breakthrough needed in the'

field. Most of the programs try to make up for thls lack

with.a great many flowing expresslons of feellngs_by
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participants, staff'and observers.' Standard personallty
1nventor1es often are used in pre- and post-tests for

‘evaluatlon of the experlences.

‘Unfortunately $o1id data to prove that these programs  —
are beneficial are almost nonexistent. ‘Stafffofithese» o |
pr0gramsutend to be far more;involved.in‘planning and
carrying out the act1v1t1es than documentlng them. Over-*

‘all, there is lack: of ablllty to measure effectlvely what
supposedly is belng done in the fleld of affectlve educatlon.

.As Nold says, "As a science, psychologlcal reSearch is

7<;where geography was at. the time of Columbus." (18)

The goals of adventure programs vary. Schultz d1s~
cusses programs of public and prlvate,/grban and suburban,
" day and resident schools with wide variation in- obqectlves

and’ methodology. (30) . :
‘Some of the research on adventure programs has been_‘

sponsOred by the agenc1es belng evaluated and mlght be
considered suspect to some extent, yet worthy of some

attentlon.~ One study in Great Brltaln concerned 1tself '

with felt .-values of the course by students. Student feeling
of value ranked: - '

. l-improved physical fitness and. euphoria

2-ability to face hazard and overcome problems and
dlfflcultles_

-3-ability to mix with people and have tolerance )
for views <

4-improvement in or learnlng of new.outdoor Sklll

5-better understanding of small group working
successfully

6- -appreciation of beauty of countrys1de and need

T —for conservatlon '
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‘7-individual help given by instructors
8-value of discipline of glVlng up smoklng and
) drinking — /
9—0pportun1ty to part1c1pate in rescue act1v1t1es-
and community service ,
lO—enJoyment of intellectual and cultural activities
o durlng the ‘course (4) :

.Each of the valqu was ranked hrghest by some students.

As of late/ Outward Bound has been puttlng forth a

. . ! g
good deal of effort in attemptlng to,clarlfy its educatlonal

objectives andhmeasure behavioral changes§induced by its
_ courses.‘(B)" . . .,rerl

."Compared to a matched control groupaof students,
and as a consequence of Outward Bou: tralnlng,
these ‘inner-city disadvantaged stud spegin to ,

* develop those attributes of character which'act =~
“as a foundation for achievement motlvatlon and’ :
for mature social participation. '“SpeC1f1cally,
compared to. control students, the Outward Bound .  —
students show a significapt change in attitude.
(a) in regard to themselyes -- perceiving them-
selves as more active, stronger,- and. generally

‘more positive and less alienated; (b) in regard
to others -- demonstrating more capaclty to see
others as individuals as well as anreater tendency
_to view peers and teachers as Tore positive and-
helpful, accompanied by a more 'positive .attitude
towards participation; (c) toward the possibility
of their reaching generally positive goals as

well as demonstrating a more mature goal orien-"
tation as expressed by greater flexrblllty of

" means." (20) -

1}

-Some research also'has'been'dohe on.why students co‘
'into voluntary programs. ~ Henry s thesls could be of " great
value to programLolanners._(llﬁ Scorsby is also worth
examination'forureactions toibrograms and the way adult

‘students use their experiences. (31)




-

RECOMMENDATIONS

There seem to be a number of.real needs in tbe field
of adventure programs. . L e
1~ Sets of standards have to be developed | When ﬁfaé
grams by their very nature involVe risks, the riskslmust
" be minimized Guidelines should be formulated for programs,
and standards and qualification for instructors should be
{developed Students~must be as safe as human effort can
make them, and natural areas must be cared for. At present,
scattered\attempts’at certification are being made, but,if»
~ they are to be of real value, they should be legitimized
through.a standardization.
' The strengths of existing standards should‘be recog-.
nized and improved and if gaps exist they should be
V discovered and plugged A strong neutral body, perbaps'
.the”U,"S.-Department»ef'ﬂealtb, Education and Welfare,

should begin to apply itself to the matter. New Zealand‘s
example may be worth considering. A
_ 7 . ) = \

The New Zealand Mountain‘Safety Council %as-established
in 1965 Wlth representation from Police, Mountain Clubs,
Department of Education, Ngtional Parks Authority, ‘Tourist

~ Department, Internal Affairs Department,_National Water8

Safety Committee, National Youtl Council, Department of

Civil Aviation, Forest Service, and Deer Stalkers Association.
- The council's main task is promoting closer relation-

ship with all outdoor recreation organizations in the country.

14
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Members cf the'technical conmittee serne aSiccnsultantsf
for the standardlzatlon of skill technlques and oversee’
techn1ca1 accuracy of publlcatlons, etc. They also will
determine certification requirements fcr,instructors'and
help develop conrsesnand1WOrkshops.'(28), |

'g}Testing and research must be done to prove that

‘the area has value. This’means that objectlves have to be

clarlfled and the affectlve domaln w111 really have to be ,
probed. |

3- Research in the fleld of adventure programmlng also

. is hampered by an abundance of wrltten mater1a1 that often

‘1s unavallable., Programs are colorful 'newsy”’, and

d1rectors are vitally 1nterested in d1ssem1nat1ng infor-
matlon about them. However, blbllographles are.dlfflcult
to develop because as materials become outdated they are

discarded and copies of.what could be useful historical

material are not retained in archives.

The effort of getting and keeping programs in action
is a full-time job. Offices are understaffed and busy-

providing needed support for staff and studentsfin the

.field. Usually.there'ds little or no time or funds avail-

able to answer inquiries other than with form-letters,
reprints of favorable articles, and assorted colorful bro-
chures and catalogs.

Established organizations often have their own

‘periodicals. 1In the case of Outward'Bound, each: school has

its own newsletter as does the Naticnaleeadquarters, the

45
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Alumn:L A!ociation, éﬁd OﬁtWafd‘Bouhd'Ltd'. in Lohdon.
Such publications'cdntain useful material'of potentially
great va;ue; Much of,the,material qﬁickly bécomes.out—
of-print and uhavailable; Seeking information froﬁ many

programs often is a matter of sending far more letters

~ than are ever answered. . To improve chances of getting

such information, one dften must go to the programs or

.their headquarters (ideally after sending a note that

leaves no time for a reply). Such visits are most success—

'ful when one has been involved~in\the program, Xnows

someone on the staff, and is lucky enongh to arrive at‘g
slow time.and when méterials are available.

Individualsiwho héve been involved as staff or stﬁdents
of thevprogréms are valuable resources. Inﬂaddition to
being really_interesting and genrally nice'indiViduéls,
they usually have their oﬁn qdileétion of materials-and

stories. Unfortdnaﬁely,'materials often are guarded

- zedlously with the idea of future authorship and/or the

development of commercial programs.

For all of these reasuns it is doubtful that any

complete collections of materials exist or can Bz assembled

on-even a single'program. The development of a master
archive could be extremely useful. ERIC/CRESS is,the'logi—

cal repositdry for such materials and has a good start,

but more information needs to be made available to the

clearinghouse.

6
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4-Adventure programs are often”of interest to‘YOung.
people in areas where they have not been established by
schools or other organizations. Private programs may be
-excellent but are costly for the averagé”individual. 'To
make the poss1b111ty of growth through adventure avail—
- able to all, a system similar to the British Commonwealth'
Duke of:Edinburgh Award could be developed. (27) It cotld
he supervised.locally and perhaps administered by the’
President's Council on Physical Fitness. In the event that
a national program cannot be developed,-states-should R
consider'it. .

The system as it exists in Britain offers a program |
of'purpOSeful 1eisure activities grouped into four sectionsi:
Service, Expeditions, Interests, and Physicai'Activity for
boys; and Design forJLivingvforfgirls.' The program is open
to all young'peopie between fourteen and twenty}one. There
are three levyels based-upon age and-performance; |

The service component 1ncludes practical serv1ce to
the commun;kty and/or training,for service. In completing
the interests section, candidates pick one or two interests
from an approved list and pursue them for a given period. -
. Expeditionsfinvoive outdoor skills, including training, ?
short trips, andfa finalvcrossrcountry_triphwith varying
degrees of difficulty. In physical activity}the candidates

score through athletic activities while'design for living -

17
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~candidates follow a cOurse'ef instruction in‘various sub-
jeetsf o |

"Boys and gi:ls are enceuraged tonregress.toward%
' .higher levels. In each area and level the~standa;ds7are
“high“yet'within reaeh of the average-boylor girl. c Between
1956 and 1970, - some 600 000 boys and girls 1n the United
vKlngdém were 1nvolVed and 240, 000 awards granted. (27)
Since adults are 1nvolVed,1n supervising thetawa:d»lt has
enabled different age groups to interact. |

The use of adventure programmlng 1s rapldly 1ncreas1ng

in the fields of educatlon and. recreatlon.' Such activities
] can develop enthuslasm in many who might otherwise not
become interested or invelved. For successfulﬂptogtams
reliable . leadership, -good planning,‘and adeéuate eéuipment
are'essentiai Documentation of such programs and- dis-
semlnatlon of information about them must be 1mproved, and

methods of evaluation need to be more fully developed.
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