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FOREWORD

:'vﬂhesZip Teaf was aévelbped.in response to a sufvey taken in the
Central Salina§ Vﬁlley of ante;ey County,, Califofnii, which indi=
cated a pfessfng neea for an inatrﬁmﬁﬁt that could be administered
e -; . by anyravailable ;ompetent gduit. It must de&ermiﬁe quickly and
’ | | with réasonable accufacy Ehe gradeﬁplacement of a miérant cﬁi%p

in Eeading and math and assess his English language facility.

The éufpoae of ‘the test is tbllggggg_the ins;ructional level at
which'a‘child can eff;ctiVely use asmathematics book and a‘reader,
'\ and to indicate his ability to conceptualize verbally in the English
" Tanguage. Thia.test should not?be used‘fqr chrSnologiqai grade
\\*x\placement.‘ The test facilitates the migrant child's rapid place~
ment into a‘productivg learning situation upon Qiq arrival at

school and eliminiées vital periods of sterile exposure to learn~

ing situations'in which he cannot yespond.




ZIP TEST

INSTRUCTIONS AND SCORING MANUAL .

) This test is divided into three sections: Languagé Facilfty, Reading and Math,

.

GENERAL DIRECTIONS ,
Before you begin, make the student feel at ease as much as poss1ble. All direc- . -
tions to be read by the testér are in CAPITAL LETTERS and ENCLOSED IN BOXES in
this manual. ’

" The test can be given more quickly and accurately if the tester fo11ows the
ZIP TIPS, Look for them--they will indicate timesaving shortcuts and helpful )
hil’ltS. ‘ . » .. - ) ‘ ;m'—‘
Always administer the Language Fac1l1ty Séct1on f1rst, the Readang Section next,
and the Math Section last.

(

\‘__ S

" Most directions are in English and in Spanish. Use the suggested Spanisﬁ if the
child understands little or no English.

Getting Acquainted : -

Before you begin, place the child’'s name and other necessary information at the

top of the TAB SHEET, LOCATOR FORM, and MATH WORKSHEETS. Use the Short Form o
of the MATH WORKSHEETS for 6 and 7 year olds ONLY.

Below is a sample dialogue for gett1ng acqua1nted.

SAY: HI! HON ARE YOU? PUEASE SIT DOWN. :

MY NAME IS . WHAT IS YOUR NAME? « HOW OLD ARE YOU?_ I
DON'T SPEAK SPANISH VERY NELL, BUT IF YOU HELP ME WITH MY SPANI §H, NILL
HELP YOU WITH YOUR ENGLISH. 0.K.? FIRST, I WOULD LIKE TO TELL YOU WHY YOU
ARE HERE. '

WE HAVE A TEST TO HELP YOU IN SCHbOL.  DO THE BEST YOU CAN, REMEMBER THERE
IS NO RUSH, SO TAKE YOUR TIME.

)

HI: éc6MO ESTAS? ;SIENTATE! : S |
« YO ME LLAMO . 4COMO TE LLAMAS TU? . dcuANTos ANOS TIENES? = . }
NO HABLO ESPANGL MUY BIEN, PERO SI TU ME AYUDAS CON EL ESPANDL, YO TE AYUDO o
CON EL INGLES. &BUENO? 4SABES PORQUE TE LLAMAMOS?

.

i | NOSOTROS TENEMOS UN EXAMEN QUE 'TE' AYUDARA EN LA ESCUELA.  éQUIERES AYUDAR
S NOS? HABER QUE TAMBIEN PUEDES CONTESTAR. -NO NECESITAS APRESURARTE (APURARTE).
TOMA TU TIEMPO. 5, _ ' :

*

Begin the Languige Faeility Sectiom. Turﬁ_to page 1 of the ZIP>TE§TZ




. LANGUAGE FACILI-TY SECTION
. g ' 4 i
. In this section the child is presented with pictures of everyday objects and
scenes in order to determine his English Language Facility. This section is
NOT a test of perception. Instead, it is meant to measure the child's ability

o conceptualizé in the English Language. Therefore, AVOID asking the child
questions like '"What do you see in Vthfs picture?" See the ZIP TIP that follows.

? . »
: Z-Z-Z~Z~Z~Z~Z—Z-Z-Z~Z~Z~Z Z-Z-Z~Z-Z-Z-Z-Z-Z-Z-Z-Z—Z-Z—Z~Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z

Z1p TP: The tester is to encourage the child, when he pauses, by stating:

PRI

IS THERE ANYTHING ELSE?  QUE QUIERES DECIR? °
. or

TELL ME MORE, IF YOU WISH. HABER QUE MAS ME QUIERES DECIR. ’

or

YOU ARE DOING FINE, KEEP GOING. VAS MUY BIEN, SIGUELE (CONTINUA). | .

1

These remarks usually are sufficient to encourage a child to make his maximum '
response. Any more help than this will cause the results to vary.

4
4
4
4
z
Z
4
4
4
Z
4
z
Z
4
4
4
4
4
4
4

NNNNNNNNNNNNNNNNNNNN
A .

-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z sZ-Z-Z-Z-Z-Z—Z-Z-Z-Z-Z-Z-Z~Z~Z-Z-Z-Z-Z*Z Z Z- Z

DIRECTIONS FOR ADMINISTERING:

Call the child's attention to the pictures ‘on pagé one..

SAY: TELL ME, IN ENGLISH, ALL THAT YOU CAN ABOUT EACH PICTURE WHEN I POINT TO
IT. »

S
DIME, EN'INGLE’S, TODO LO QUE PUEDAS DEL RETRATO QUE TE ENSENO.
LISTO? COMENZAMOS! '

Record'the results for this page en thc ZIP TAB SPEE)‘. See the scoring Section
that follows. AN

Now turn to page 2 of the ZIP TEST,
‘Repeat the same instructions given for page 1, above.

Record these scores on the TAB SHEET. . : |

FRIC | 8 L ( i




' DIRECTIONS FOR SCORING ON TAB SHEET:

- Turn to the READING SECTION of this menual.

For every response a child unkes, circle a score nunbcr (See scoring key bclow)
on the ZIP TAB SHEET for the picturo being observed on that page.

Exauplos
o Pt
Picture Response Number
‘ v | 012005 _
b 01 20B) 4 5 | o
c 01 2 <:> L 5 ' -
d | o1 2Q@u 5 -
Page 7 total = 13 ‘
Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z—Z-Z-Z-Z—Z-
2 ZIP TIP: The child will often make more than 1 response to a picture (Note

Z ONLY the highest number from each of the four pictures,
4

Z
4
4
the 3 and 4 circled £6r picture "a" above). To find each page total, add - Z
4
4
4

Z-2-Z-1- Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~Z~Z~Z-Z-Z-Z-Z-Z-Z—Z-Z-Z~Z-Z-Z—Z-Z-Z-Z-Z-Z-Z-Z-Z-Z Z-

Scoring Kez

-0 point for no response for a picture

1 point for single words; e.g., 'key! or "boy! or "flower!

4

2 points for short phrises; e.g., "man working" or "boy running" or "the flower"

3 points for short scntoncis; e.g., "It's a flower,'" or "The boy 1s walking."

I points for uninterrupted, longer sentences; e.g., 'The boy is running up ‘the
hilt." or "The boy Es sitting at tho table."

5 points for an uninterrupted, multiphrascd sentence; e.g., ""The chair is broken
and it is in the corner.' or "The man is digging the ground with his shoch
and the sun is smiling."

The directions for transferring the scores from the TAB SHEET to the Zl& LOCATOR

FORM are on page 12 of this ‘manual. ;

Turn to page 3 of the ZIP TEST.

({




READING SECTION

- : ' Part A--Hord Rccognition

DIRECTIOHS FDR ADMINISTERING:

4 . L

SAY: PLEASE READ THE WORDS ON EACH LINE UNTIL I SAY “STOP," 0.K?

Ed

POR FAVOR LEE LAS PALABRAS EN CADA LINEA, HASTA YO TE DIGA "PARA." <BUENO?

CNNNNNNNNN

Let the child read words until he misses 2 (or more) per line.

Z o Z
Z ZIP TIP: Start older children near thé bottom of the page, younger ones at Z

»Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-ZfZ-Z-i-Z-i-Z-Z-Z—Z-Z-Z-Z-Z-Z-Z—Z-Z-Z-Z-Z-Z-Z-Z»Z?Z-Z~Z
|

'Z 'the top. Do not help the child pronounce the words. 4
o Z Z
Z~Z-Z-Z-Z-Z~Z-Z-Z-Z-Z~Z-Z-Z Z~Z-Z-Z-Z-Z 2-2-2-2-2-2-2-2-2-2-2-2-2-2~2-2-2-2-1- 21

DIRECTIONS FOR SCORING ON TAB SHEET:

As the child reads, place a tally (1) for each correct response and a minus (-)

" for each incorrect response on the line 1nd1cated on the TAB SHEET under Word

Recognition. See example below.

-y

l

-pP3 for ™ ,
N\ " {:) big THY . "
| 1 calle=lal . | | o

Circle the highest book level which has five tallies. Below line 1, allow one
error per 1ine in order for the child to continue reading.

See page 12 of this manual for directions to transfer the scores ¥rom the TAB
SHEET to the LOCATOR FORM. :

-Z-Z-Z-Z-Z-Z~Z~Z~Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z;i-Z-Z-Z-Z-Z-Z:z
Z
ZIP TIP: Skip the Reading Comprthention Section (Page 4 of the ZIP TEST) Z
pnless the child (1) has been low in Language Facility (a grand total of 20 2
orless) and (2) yet has read most of the Word Recognition List successfully.Z
The Comprehension Section is especially made for children who learned to readZ
English words in Mexico, yet do not comprehend what they are reading. Z i
7z
-Z-Z-Z-Z-Z-Z-Z-Z~Z-Z-Z-Z~Z ZuZlalel~ Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~Z-Z-Z-Z-Z-Z-Z-Z~Z—Z-Z |

How, turn to page 5 of the ZIP TEST, Nord Opposites, part C, if the child has |
successfully read the five words on the bottom line of pago 3. Otharwise, go |
directly to the MATH SECTION of  this manual. ' |

10




Thrn to ‘page U4 of the ZIP TEST.

OMIT THIS PAGE--UNLESS SPECIAL CONDITIONS APPLY .5

-PART B--READING COMPREHENSION .

-

Read the ZIP TIP at the end pof thc Word Rscognition Section of this manual
bsfore proceeding. , .

DIRECTTONS FOR_ADMINISTERING: -

NNNNNNNNNNN

Start the child on the story that is at the child's highest Hord Recognition

_ level. The child may refer'to the story while he is being questioned.

z-z~z-z-z-z-z-z-z-z-z-z-z-z-z-z-z*z~z-z-z-z-z-z-z-z~z z- 2-2-2-2-2-2-2-2-1-2-2-1-
1P TIP: '

Z
Z
Z
. _ : Z
Going Forward: If the ¢hild answers 4 of 5 questions correctly in the first Z
story he reads, continue with the story at the next highest level. Continue Z
. Z

Z

Z

Z

Z

Z

until he fails to get 4 of 5 questions correct.

lcging Backward: Should the child fail to answer 4 of 5 questions correctly
in the first story he reads, back down to the next lower lavel and try this
story. Continue until he correctly answers b of" 5 questions.

Z-Z-Z-Z-Z~Z-Z-Z-Z-Z-Z-Z«Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z Z-Z-Z-Z-Z-Z-Z-Z-Z

- Note: If a child is stuck on a word, tell -him to go right on. It is important.

that he receive no help with any words, except the names of people.

DIRECTIONS FOR SCORING ON TAB SHEET: ¢

Place a plus (+) for positive responses, a minus (-) for negative responses on 1
the appropriate lines on the TAB SHEET. Circle thg highest level in which the e
child answered 4 of 5 questiohs correctly. Directichs for transferring this:

score to the ZIP LOCATOR FORM are on page 12 of this manual. I

STORY A T :

READ THIS STORY OUT LOUD. IT IS ABQUT TWO BOYS, «JUAN AND ROBERTO. THEN
I SHALL ASK YOU SOME QUESTIONS ABOUT THE STORY.

~

' ~© 1. Q. What did Juan want to do?

« A. Play® .
~ /7
Book - 2. Q. What did Roberto have?
Level A. A toy.
pp3 3. Q. What color was the toy?
A. Blue

‘4, Q. What color was the house?
A Green

5. Q. Where were the boys going to play?

A, At the house.
*Answers are approximate.

i B
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. \:J
STORY. B
*| READ ‘THIS STORY QUT LOUD. IT IS ABOUT A GIRL NAMED MARIA. ° THEN I SHALL
'ASK YOU SOME QUESTIONS ABOUT THE STORY. o -
1. Q. What was Father going to do? o
A. Paint. |
" 2. Q. Who wanted to help Father? - s
‘A. Maria. -
Book © 3. Q. What was the new color of the truck? o 1
Level R o .
A, Yellow.
P . | .
4. Q. what did Maria say about the new color?
» t “A.- It was a good color.
o < o " .5, Q. What did Father say about the txuck?
A. It would go fast to the-store.
“. . STORY C “

Y QUESTIONS ABOUT THE STORY. L

¢

-

REAY THIS STORY OUT LOUD. IT IS ABOUT LETTUCE. THEN I SHALL ASK YOU SOME . I
|

1. Q. What did the woman see?
A. Lettuce, . o
2, Q. Where was the lettuce?
. A. On a farm. . v . J ‘
o Book . 3. Q. Why did the woman want the lettuce? . , v\ ’
ok A. For a.picnic. | B ’ -
b Q. What did the man do?
A. Gave her some lettuce.
é. Q. What did the woman do with the lettuce?

A. Put it in a basket, . ' v

(o ' . . . 12 .. . o 1




; - STORY D .~ T
-,t' , w - i .
~ *; |'READ THIS STORY OUT. LOUD. IT IS ABOUT JOSE AND MARIA " THEN I SHALL ASK
YOU SOME QUESTIONS ABOUT THE STORY. S o ' '
R Q-.f _uhe’re did_Jese livez " .
g . /. '- T ‘ | . L .
A.-' On.a far'm. v
B 2.4, Who worked in-the field? i
.. A Jose.
P o . . - . -~
: Book - 3. Q. What did Jose's sister do?
L T . A. ‘Milked the cows,
. 21 . . oot :
o ~b. Q. What did Jose do when he was done working?
o ~A. rPlayed near the fence. , | ‘
5. Q. - Where did the falmly gaE -
. . . . ’ . e
L, A, To town. '
o ;s_T__ORY:E B .
LT READ THIS sToRY oUT LOUD L1T 1S ABOUT A SQUIRREL wHo WAS . HUNGRY.. CTHEN T
e, SHALL ASK YOU SOME QUESTIONS. B _ : ETTEARC DR
. R L \ -
o 1. Qe Nhere d'xd the squirrel live? :
_ A. . In auee. |
. IR 2. Q. Nhy did he clmb down the tree? .
RIS A. To ]ook for nuts. SR .
AB:QIOk: 3 - Q. What happened ﬁrst when he reached the ground?
Level S .
: A, 'A dog barked at hxm. ' L ST
22 Sk . L
4. Q. 'what d1d the squ1rrel think? .
A The dog was aftler hxm.
5. " Q. --why did_ the squirrel have an empty mouth? _ -
T “ t‘ v
Al The squxrre as scared and ‘went back up before
- he ha.dftime get any: nuts. :
o . = aey .
_ERIC ~' 1,3 N




- STORY F

BASEBALL.

. o

READ THISSTORY oUT LOUD. IT IS ABOUT A BOY NAMED ERNEST WHO LIKED TO PLAY

Book’
’Level

L

1.

2.

Q.
A.
Q.

Q.

A.

o

o _Ao

5.

Q.

Did Ernest see all.the ball'gamef“

JNo.J . \ R | | R

“what did Ernest want to do the next time the boys

played baseball? ’

Play too. ‘, | v

What d1d he remember that he had to do?

Carry wood.,

When d1d he have to bring in the wood?

-Earlya (ork tomorrow. <’« 'uﬂ

After Ernest f1nlshed worklng, what could he do?

'-Play baseball.




t,/ Part C--Nord Oppo ites - | ‘ 4 .A 9.
Turn to Png 5 of the ZIP TEST. Lo e -
'fnraec1fons roa ADHINISIRAJTON-

' Next to each number is a word. The child's task is to point to (ore say) the Sy
o . word on the same line that is the opposite, or nearly the opposite of that o
. word. “‘The examiner must give no help to the child either with the pronunciation -

N . oft a word or by way of ericouragement. MAINTAIN A NEUTRAL COMPOSURE ‘

. ‘ p _
From 32 to 7, a minimum of 7 torrect is necessary to proceed to the next level.
At level 7+, the chiid must get 3, or more correct. .

Work the example at the top of page 5 first, making sure the child understands X

v . ‘the i“a. : . £ . 'Y M

1/ .
. | sav: rFino THE woro ON EACH LINE THAT HEANS e opposrra, OR NEARLY THE
| opposTTE, AND PoINT ToIT.. | . o | \

DIRECTIONS FOR SCDRING--

Place a plus (+) on the TAB SHEET for posit1ve responses, a minus-(-) for nega- ° L
. tive responses. Circle the highest level in which the child answered 7 or more - -
- correctly, ‘ . ce

Z-Z-Z-Z-Z-i~Z4Z-Z—Z-ZJZ-Z-Z-ZQZ-Z-Z-Z-Z-Z-Z-Z-Z—Z—Z-ZQZ-Z-Z-Z-Z-Z~Z-Z-Z-Z-Z-Z-Z-

Z
z - z .
Z ‘ZIP TIP: Cover the réws beneath the one on wh1ch the ch1ld is working with Z
Z a sheet of blank paper. o ¢ Z
. N 4 4
A Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~Z-Z-Z-Z-Z
;o » 32 L L R R .5 |
’ 1. east  -west 3y 1..north - -south 1. smoothly -roughty
. 2, easy ~hard ",  2..clever - -stupid. 2, perfect -wrong
Y 3. gentle -wild 7+ 3, hollow  ~full 3. succeed -fail
., b, part -whole. A, fastened -loose - L, wisdom -nonsense
" 5. meat  -vegetables 5. inch -mile —«5. rising -sinking
Sy 6. merry -discontented. 6. growling -smiled 6. alert  -unaware
“7. mind  -body 7. palace  -garage 7 ltilted .-level '
8. silly -smart 8. held ~pitch 8. rude -nice ot
9. swift -slow _ : 9. gathered -spread 9. scarce -plentiful
10. wide ‘“thin 10. resting -scampered 10. appear  -vanish
A . 6 - _ . 7 7+
1.” slender -broad 1. rugged ~sleek 1. affable - ~repugnant
2. queer ~-regular 2. plumb -spiral 2. cumbersome -deft
3. started -complete 3. superior -inferior 3. distorted -concise
L. ugly -handsome - 4. reverence @ -sneer L. benefactor ~tyrant
5. reward - -punishment 5. congratulate -criticize 5. remote -nigh
6. ignorant -educated 6. admiration  -hatred 6. triumph  -defeat
7. sensible -bewildered 7. reveal = . -deceive ' : -
8. terrified -undaunted 8. tragic ~-humorous o =~
9. britliant -dull 9. stout .-fragile
10. bound ~ -released 10. joyous -solemn

-"’\ . . ) . oL «
Now, go on to the math section. ' - ' '




MATH SECTION

. - g N . it

Pages 8 9, and 10 of the ZIP TEST are for youﬁger children,Jages 6or7.
DIRECTIONS FOR ADMINISTRATION TO YOUNGER CHILDREN: '

Turn to pages 8-9 of the ZIP TEST. L ‘ﬂ ' l{

£

ﬁ"

SAY: THESE OBJECTS ON BOTH PAGES ARE IN GROUPS. I WILL POINT TO ONE GROdé. -
YOU POINT TO ANOTHER GROUP THAT HAS THE. SAME NUMBER IN IT AS MINE REMEMBER,
THE GROUPS ARE ON BOTH PAGES..‘ . : ' .

Kk

- Use the Spanish Section below if the child does not understand English

[] .

SAY: LAs COSAS EN ESTAS DOS PAGINAS ESTAN EN GRUPOS. CUANDO YO TE ENSENE.
UN GRUPOS QUIERO QUE TU BUSQUES OTRO-GRUPO QUE TENGA EL MISMO NUKERO DE OBJETOS
(cosrAs) ACUERDATE LOS GRUPOS ES TAN EN LAS DOS PAGINAS,

. Don't hesitate %o ad 1ib if the child does not. understand what he must do after

you have read the 1nstruct1ons.

Turn to page IO of the,ZIP‘TEST.

SAY: POINT TO 2.  APUNTA AL NUMERO DOS (2). |,

2

Repe‘t for 5, 8’ 3’ 9,. l", 6.

DIRECTIONS FOR SCORING RESULTS OF PAGES 8-10:

finished with the test at this point.

If the child succeeds in. 1dent1fy1ng the groups on pagcs 8-9, place a check
‘on the TAB SHEET next to "knows sets." ,

-

If the child correctly identifies the numerals on page 10, place a. check on
the TAB SHEET next to "knows numerals." . i

-

Now, give ‘the ch1ld who knows his sets and numerals a copy of the Math Work-
sheets, Short Form. The child who does’ not know his sets or numerals is

16




» DIRECTIONS FOR ADMINISTERING MATH HORKSHEETS:

Give the child his ,MATH WORKSHEETS (younger children will get t: SHORT FORM,

older children the LONG FORM).

.Start the child at the level suggested for his age ON THE TA ‘E THAT FOLLONS.~
(See page 13 of this manual). v

3 . . - ’ . *./

SAY: WORK THE PROBLEMS IN THIS ROW UNTIL I TEEE YOU'T?/QIOP; : - _
If the child fails on the suggested row, back up to g/{;w in which he can |
'succeed. , _

,7} '*

. - h_h' : . - 7 .
[ ) i - . vy L :
-Z-Z-Z-‘Z-Z‘-Z_-Z-Z-Z-Z-'Z--Z-Z-Z-—Z-Z-Z-Z‘_—Z-Z-ZiZ'—Z-Z-?Z-Z-Z-Zg-‘-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~
o . | - A L o, Z
1P TIP:. / = z
e S 7
Most ch1ldren can tell you if they are able to work ‘the problems in a 4
particular row.: : , . 4
. .7 ©7
Watch him as he’ works. If he .works fast,’and acCurately, Iet htm do only Z
one or two problems in'a row. STOP him and ‘G0 to the next row. Continue. Z
‘until he shows he cannot do the problems dbrrectly. Proceed to the next Z
‘section at the suggested level. ' . 4
. z
3Z-Z~Z-Z-Z-Z-Z—Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~Z-Z Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z

NNNNNNNNNNNNN

.

omt—:cno"us FOR SCORING:

-

‘The highest level in each sect1on at which the child demonstrates that he
understands the process being tested 15 his level to record on the”TAB :
SHEET. Place the grade designations on the TAB SHEET to indicate the child's
math levels. : A

" Directions for transferring the scores from the TAB SHEET to the LOCATOR
FORM are on page 12 of this manual.

Iy

Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z—Z-Z~Z-Z-Z-Z-Z N~

. . z R
Z ZIP TIP: It is common for the chlld to be placed at one level for additionz
Z and another for subtraction. . : -z, :
z ' A 1
Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z~Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z-Z

"




'FTRANSFERRING FROM THE TAB SHEET T0 THE LOCATOR Foan .

’ [} . ) 4

The LOCATUR FORM is made to follow the child to the classroom for the teacher's
lnform-tion. .

LANGUAGE FACILITY SECTION:

2

. CIRCLE the numbers on the LOCATOR FORM that are the closest to. the chlld'
GRAND TOTAL of Pages 1 and 2.

R

READING SECTTONS'

> o

A. WOrd Recognxtion--Tfansfer the circled score from the TAB SHEET to
the LOCATOR FORM, - It is NOT necessary to transfer Word Recognition
Scores of children who successfully progress to WORD OPPOSITES or who
must read stories in the Read1ng Comprehenslon Section.

NOTE- If the child can read no words on the top line, ‘mark RR on the
' LOCATOR FORM next to Word Recognition. If the child can read
only 4 words, or léss on the top line, mark PP on the LOCATDR
FORM next to WOrafRecognltion.

B. Readlng Comprehenslon--Tfansfer the circled score.to the Reading
Comprehension Section on the LOCATDR FORM., Otherwise, leave blank.

'Cl_ word Opposites~-Transfer the clrcled score to the Word Opp051tes
Sectlon on the LOCATOR FORM,-

MATH SECTION.

Transfer the grade level designatlon ‘for éach section indicated for the ‘child.
Children ages 6-7 will usually have only Addition and Subtraction levels to
indicate. Older children, ages 8 on up, will usually have these two plus

~ Multiplication, Division and Fractlon Ievels. ,

" If the child does not know his sets or numerals, place a check above the line
next to Math Roadlness on the LOCATUR FORM.

If a child knows his sets and numerals, yet cannot succcssfully work in Row A
in Addition or Row A in Subtraction, place a check in level 1 for Addltlon on
 the LOCATOR FORH. : ’

N




SUGGESTED STARTING AREAS

8/9 Year 0lds

. - 13
Table for Operation Levels - .
S. ) ' . \ ’ Book
Operation ' Anmcp_g.n_qmr Level
Addition | | o :
a A. Adds 2 numbers, sums to-10 Lo 3, 5, 8, 6 ‘9 L
- : N
L e\ 8. Adds 2 numbers, sums to 19 10, 13, 17, 18, |9
0 e\ o ,
> V‘C. Adds 2 digit to 1.digit numerals

”

8/9 Year 0lds

A.
B.
c.

Cotumn addition, no carrying

' Add s, 1 digit addend,

. to 10's’

‘Adds, 3 digit addend,

no carrying

-

Adds 2 digits to 2 digit

',,numerals,-no carrying

carnying
to 10's :

Adds, ‘2 digit addend carrying

Adds, 2 digit addend, carrying

to 100's

carrying
to 10's

Adds, 3.digit addend, carr}iﬁg
to 100's

Subtraction -

Subtracts, numbers to 10
Subtracts, numbers to 19

number from
borrowing -

Subtracts, 1 dfgit
2 digit number, no

number from
borrowing

Subtracts, 2 digit
2 digit number, no

Subtracts, | digit subtrahend

borrowing to IO's’

Subtracts, 2 digit subtrahend,

2 digix'minuqnd, borrowing to 10's .

Subtracts, 2 digit. subtrahcnd

- .borrowing to 10's

‘10 Yrs.
& Up

I.

Subtracts, 3 digit subfnghend,

3 digit minuend, borrowing to 10's
Subtracts, 3 digit s'ub;r‘ahcnd‘ o
o

3 digit minuend, borrowing t
100's . '

19 -

r

| 424, 318

28, 37, 79r 88
19, 19 ,
79, 99
60, -72, 87

”

132, 112, 6 -
,;on, ko1

761, 752

ﬁi»gzz,- 1501, nzz‘. .
13, 2, 2,2,}4 '
ﬂ :|3,_||,'l5'

b3, 23, 62

52, 13, 37
73, 59, 26

B’ 29’ 53

42#; 117

[ 89, 356, 168




» o
.Table for Opergtioﬁ Levels (cont.) _
Operation Answers, in order Leve]
Multiplication _
% . “A, Hultipltcation facts, throunh _ . .
Make Eugt 6, 16, 18, 27, 32, 36, 30, U5 3
.t osure . i i
. older B. Multiplication’ facts, through ’
children glg - 24, 48, 63, 49, 4o, 56: 54, 72
try at . T
Teast + C, Multiplies, 2 digits by 1 E '
one digit multipl:er . 99, 255, 492, 592 4
malti- . L » .
plicatian I, Multiplies, 2 d1gits by'2 ° - . ' '
and one - digit mult1pl1#r 3618; 3496; 2632
- division - . C v r
problem E. Multiplims, 3 digits by 2 : . 6
’ ~ “digit muitiplier 26,568; - 59,954 ¥
3 ’ F. Multiplies, 3 digits by 2 -~ | L B
' ' . digits, with decimal§ : ’ . 6.0536;‘_“0,85 : : 7
" Division ‘ ' ,
~A, Divides, with remainder, ' : :
1 digit divisor _ 1R 3; 13R3 Qf
B. Divide;, with remainder, .
10's divisor 6R8 2RI12
' C. UDivides, with remainder, - S 6
- 2 digit d1V1sar ‘ 343 R 12; 114 R 47 .
0. Divides, 2 digit divisor,‘ ' ‘ 7
thh decwmals : 1.11; 30.3 7
3 .
Fract1on5 ° ’ ' :
4, FAdds proper fractions, same b/3 =1 1/3; ~n
denomi nator . 9/6 = 1.3/6 = 1 |/2
B.  Subtracts Eroper fractions . ' - .
from mixed fractions 12/55 2/6 =1/3
C. Adds mixed fractions, same 15 6/12 = 15 1/2 |
cdenominator ‘ 28 2/10 = 28 1/5; 5 3/5 5
D. Subtracts whole number from o
mixed fraction | b b/5; 4 3/5
" E. Adds mixed fractions, \ |
different denominators 5 7/12; 11 5/4 = 12 1/4
F. Subtracts mixed fractions, - ' '
different denominators 9 1/16; 5 3/!0 _ ¥

Rocord,highesﬁ book level in each applicable section of the Zip Locator Form.

20
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o RELIABILITY AND VALIDITY

RELIABILITY PROCEDURES
. During the first staga of devalopment, the rcliability of the Hath and
* Reading sactions of the Zip Test was assasaad byAa tast-ratast procadura at AN
intervals of approximately one week. . Higrant childfan in a 1968 summer -school
a program in Monterey County were used as subjacts, at grada Iavals ranging from
‘n~the first to the sixth., The first tests were administarad by sixtaan teacher
participants who wara involvad in a-curriculum workshop at the school. A
different set of taachar: administerad the retest. \ﬂo spacial instructions'
were given to the teachers prior to their first tast administration, in order A
. to determine the affactivenau of the instructions in the axaminar's manual

of the Zip Tbst.

In the second stag! of dcvalopmant of thc Math and Raading Sactions,'e

125 migrant children, who were participating in a 1969 summer school program- .

for grades one through six, were administered the Zip Test at one-week intervals.
-As in tha first ataga, a diffaﬂﬂnt person administerad the retast. A variety

of school personnel was used in the testing program. Cradantialiad taachcrs,_

teacher-aides, school secr,tarias,vraading spacialists,‘and_mini~cqrpsm¢n were i

involted in order to test the usefulness of the Zip Test witn‘parsans represent-
~ing a wide range of exp;rienca and background. The chiidran in this stagebﬂera

tested in Regions II and III- B of the state of California, |

The reliability of the Langgagg Facility Section of tha Zip Test uas also

. ‘ assassad by the test-retest method during the first stagg of development,
| involving the same children used in the Reading and Math Tasting procaduras.

Results for this section were more variabla ‘than those for Reading and Hath, ‘

For the sacdnd‘staga, the Language Facility Section was radavalopad“and'fiald-

tested for its reliability during the summer of 1969 in Regions II and III-B

A
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reliability of this section. Two teohniques for obtaining. the two halves of
‘the test were used: first, the child's total score for the picturea on page P

one were'correlated with his total for those on page two. Second,'the eight

»

pictures‘ysed'as stimuli for this section were randomly divided ‘into two

groups. Each child's total score for each group of pictures was then used:

.

to determine the reliability coefficient. Corrections for length of the ‘-,_ .

test for each method were'made.bf'using the Spearman-Brown Formula.

*
,

. \
. Reliability Results

The results for the reliability coefficients and related data from both_
fstages of the test development are found in Tables 1 and 2. Pearson Product
Moment correlation coefficiznts were obtained from the test-retest method for

the Reading, Math, and Language Facilvty Sections of the Zip Test. The Spearman-
Brown Formula was used again to correct the Language Facility Section for

length in stage two of the test development.

§

_ Table 1

Reliability Coefficients and Related Data

' ) 16
. -
in the state of California. The Split-half method was used to determine the f
|

for Stage One ~ . \ .
. o ‘ ’ e . ’
 Zip Test No.. of | Reliability Test - | . Retest
Section - Cases Coafficient " Mean $.0. |- Mean { S.D.
English Lang. Fac. ¥ 53 g1 | 12,55 | k97 | 13.79 | b6
. Redding 53 .9l 9.43 | 6.27 | 9.09 | 6.33
 Math ~ 53 | .91 6.13 | 4.36 | 6.32 | 4.36
rY -

v
Do
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Table 2 |
" Reliability Coefficients and Related.Data"
for Stage Two
e ‘ — . —x
K Zip Test No. of Reliabitity | = -Test Retest
. Section Cases | Coefficient - ‘Mean | S.D. | Mean $.D.
Languagg‘Facility 200 - “°fg§§_' "°f3?$.2 22.§R‘ 12,01 —am- ——--
f  Reading : 125 - . 97 ’ 4.16 3.27 | h.23 3.28
e , , A B AR _ :
. M‘th’ - ‘ ‘ : ]25 ’ - '.93‘ * | 3a58 ]-67 3-57 - 1-66
- “Corrected for iength'by.Speafman-Brown Formuia . ’w,'
VALIDITY PROCEDURES | 1 éf;

The development of the Zip Festvincludéd threeitypes of validity.

] B

Content Validity> o

The Language chi]itx Sectioq'ofvghé #&;t was develoved using as siimuli
pictures of items that wou!d'be'famitiar Ebﬂthc migrant child; €., 3 hoy
eating at a tabla. | |

The‘Reading Section was dividéd into,ghféébparts: a Word Rcedgnition
List, a Reading Comp;ehensfon Section, and a.Nord‘Oppo§ites List. Th: words
in thevword Recognition List were chosen from the State Adopted Reading Text
Word Lists at eicb reading Jevel. Preliminary ficld testing of this word list
indicated that it had high discriminating ability.

A Reading Comprehension Sectign was not included at the start of the test
development sinc; the Word List was considered to be sufficient at the tine..
However, when the li;f was used on,recently'arrived migramt children, it_verif}ed
the earlier premise that many of them could rea& the English words but had no

comprehension of their meaning. Consequently, the Reading CékprehensiOn Section ‘
was developed, covering reading levels from the pre-primer through the third L v (

-
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&

. reader level. For each partiCular‘level, 75% of the.words‘in a paragraph were
taken from the lisfs.ofvtpe same Ievel_of'the State Adopred Readkhg Texts |
'-'(ci_nn' Series). The remaining 25% of the words were befow this partiouiar level. |

The Word Opposites Lists were made up of words taken from the third to the
. .,S‘Xth reade:%]evel of the State Adopted Reading Texts (Ginn Series)'and f1eld-
tested for their discr1m1nat1on ab1l1ty. Comparison of these results with {hose -
of the California Ach1evement Test scores for read1ng were made, The results
indicated that the Word Opposites Lief did disctiminate between the reading

Y

levels tested. . |

A} . (3%

The content of the Math Section was harefully selected from the State
: Adopted Math Texts for eaoh level. The areas of addition, subtraction, multi-

plication, division, and'fractionsvwere'ohosen for development.

Concurrent Validity

For the Readtng and Math Sect1ons of the Zip Test, the 1n1t1al stage of
development provwded_s?t1sfoctory levels of validity. The independent Judgmentt
of eight teachers experienced,with migraht_chiioren was the cri;eribn\against’
wh1ch the results of the test were compared. Two groups of teachers from
Monterey County were involved. The first group of teachers (Teacher InterV1ewers)
consisted of two teachers, (a primary and an intermed1ate person) from each of

. ~ four ;ghools.ﬁ Their task was to interV1ew approximately eight children apiece
at a school other than their own, and at a grade l?qel which was proximate to
the one which they regularly taught. Each of these teachers (Teacher Inter-
\Viewers) had approximetely’thirty minutes to place an individual child in a reader
f and a math book. The fnterviewing was done away from the teacher's "home!

school because his very subjective judgment, the criterion against which the

test would be compared, might tend to operote with less restraint in a school

‘
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_ where he did not know the children. The administrators indicated that these
teachers were selected because of their competence in the classroom .

The second group (Zip Teachers) consisted of two other teachers from each _"»

school; Each had the task of administering the Zip Test to. approximately
. eight pupils who had been interviewed previously by the Teacher Interviewers.

The -placement levels given for each child by the Teacher Interviewers ahd the

.
. »

Zip Teachers pnovided the data for determining the correlation conficients. A "/'

[4

total of 69 children was used in this part of the validity procedyre,

The Language Facility Section of the Zip Test required two stages of

“development before ‘the validity reached satisfactory lTimits, \During tagg» one,

the same sets of teachers, pupils and procedures were used for Language Facility

as were used for Reading and Math, which have been already reported. The eight

Teacher Interviewers rated the English Language Facility of each child on a ten

point scale, 1 being the lowest score, ‘ten the highest., At another time during

this first stage; the Language Facility Section of the Zip Test (along with the .
Readidg and Math portions) was administered by the Zip Teaehers. Each child'“

total score for page 2 of the Language Facility section was correlated with the

»n
' rating given him by the Teacher Interviewers to obtain the validity coefficient.

.
o

During the second stage, seven credentialled teaching personnel from

Region TI, experienced in working with migrant children, listened. to individual
tape-recordings of eighteen migranf children who were responding to the pictures ‘/
of page 2 of the Language Facility Section of the Zip Test.: The teachers were
instructed to rate each child on a 1 to 5 scale for his English Language Facility,
one being the lowest through to five the highest.i The teachers were not aware

of the nature of the stimuli, This fact was important%&ince the task of the

teache 'observers was to concentrate on the child'séahility to conceptualize,

not judge‘thekﬁpild on his perceptual acuity. The Zip Fest rating of these |




same eighteen ehiidrenrwere then'corteleted with the retings'bynthe teacher

observers. P

Construct Veiidity . S

)The scoring section*of :Le Language Fecility Section of'the Zip Test was
compared with the methods used by the same seven teaching pérsonney who observed
, the eighteen tepes ncntioned ebove.

) The observers were instructed to list the criteria which they used to |
discriminate between the levels o; English Lenguege Facility of the children ;
involved in the taping sessions. All seven of the observers reported that a Tow
rating went to a chi1d who gave a one-word enswer, compiete sentence obteined o
3 middle rating, end a high rating was. given for- Lgnger, more complex sentence, |

These results agree very closely with the scoring procedure used in the Language

Facility Section of the‘Zip Test (See page 3 of thig_manuel).

VALIDITY RESULTS R DR " o
| The results for the velidity findings are found in Thbles 3 and 4. T

JiTﬂble 3

. Vd "
Validity Coefficients and Related Data
For Language Facility (Stage One) .
—— I S
Correlation | No. of Zip Test Results* ',CriteriohyReiEltek*
Coefficient “Cases _ )
' Mean S.0. ' Mean 4 S,D.
77 69 - 11.87% 5/.09'  hss | 2,38

*Total possible score for each child is 20.
**Total possible score for each child is 10.




Val1d1ty Coeff1c1ents and Relaf@d Data )

TRRETCR

(Stage Tho)

.:.__.<,;-}“:-’, L

A

"‘j~2|i

| —

—

'pr Test

- Section

i

ﬂb. of
Casgs

| Correlation
Coefficient .|

Z1p Tést Results

m—

'ﬁesuitér

'S.D.

Cfiterion

Mean

s.0.

Language

Facility

?5Reading .

Math -

126

69 -

69

.895 %7;: 5
-

248

132

1

2.53
- 5.68
3.65.

1.9

3.29
- 1.28

A




o
ZIP TAB SHEET

-

Date { =/ =€ F Age :3 ‘Sch'oovl £ ;Z i.‘ﬂ ﬂ.h A

SAMPLE -

SAMPLE

. S L ~ LANGUAGE 'FACILITY sscn_ou_ .
. Pici:ui,'é . Response Number - P_icthre Respo]wse Number .
3 0 a@B s e 01, 20Q@4 5
b 61 2@bs 5 0 f 01Q@G 4 s |
c . o01@34 5 g 0134 5  Grand Total,
4 o120 4 5 o0 1‘@3 b 5 Pages 182
; e 1 A | ~ Page 2 Total /0 _ Q‘l’___‘
’g e . READING SECTION |
“® “Word Recognition .t 'Readi'ﬁg Compfehensio.n o \vlord Opposi tes |
Part A : ~ Part B S Part C
o - ~ STORY A sToRY DY | .- 32 3 7
0 pPZ come MA | PR3 o2t 1. 1. 1.
y | Alv. " . IO . . 2.- 20 . 2’ »
pp3  for  HH4 2. 2. 3. 3. s 3
. - ' / ' | - 13; 2 £ b, by L.
ot . . P - big , | ll"' ) . ‘ . - - 5~. . 5. . 5. .
L - 5. . 5. 6T 6. 6u___
- STORY B~ * STpBY E 8. __ 8. 8. __
@ after FHH P25 9. 9. 9.
2- L I l "' — - l’ ___ ' IO. lo. lo. . B
- e | o= T Tho 6 Ty
: 3' because . . L, b, 1. 1. 1.
‘ " . 50 \ 5' ) : 2. . 2.' o _2. : -
32 early B ‘ » 3. 3. 3:
LT ~ STORY C- STORY F b, 4. 4,
L - against 1. ' 1. 5, 5. © 5.
’ N ‘2- N .Zi . ,6a _‘ 6. .6. -
. 2. — 2. —— g. - g. ———————
= 5. 5. 9. — 9. -
5'. ’ ’ IO. Io- *
MATH SECTION
) Knows sets I _Knows numerals .
- #Addition Level_t 3 “Multiplication Level__~—
| *Subtr'acttion Level - ,;L *Di’visfbn Level ™ - *Fraction Levei-__:_‘_
*Grade Designation 23 _ »
' R SAMPLE |
- -
28 .
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"* ZIP LOCATOR FORM:

»

| ) , O . u i : L - -
. VNamg'_Q&_%MAge q Date .é"j" é7 .

29 e

. School » = Yy - -Intervigwef X
£ . L . , ) 'ENGLISH LANGUAGE FACILITY
Connmn1cation ablllty (circle appropr1ate numbers): -
37-40 excellent R 17-20. Just below average
733-36'very good : ‘ ‘, _,13-16 poor
v "l"29é32 good . . o . 9—12 very poor
o ,'~,l‘ 25-28 slightly aboyevavgrage | .l-8 nohe, dr.nearly sb.‘ :
g: "average‘ | A | | | %
AR | . READING PLACEMENT - “
' ' : (indicate appropriate level)
» -}word recognition . 2 Tevel S -
! B 1" '~ comprehension o — __ level o : ;.‘!,
e - . word 0pposl’tes S '”j~ | l~evél."
- | | MATH PLACEMENT
. Math Readiness (check 1f ch1ld does not know sets or. numerals) "
Book LeVel,: Additidn' 'Sdbtraétion ‘Multiplication vDivisio; ' ¢fractl§ns '
_ _ : : . . ; !
L S SN ; TV :%2%%55??3’25533253".
. | | v 7 /,////////// |
; v | | //////
. 7. ///// 474 ' N //////A |
! Check highést level_in'each.section.b Leave a section blank if it-doéi not apply. {
REMARKS L | | 1
. SAMPLE %
|
1




