Pores R, - " owe
= . o . - . S . ] P Lo

~
% “ i L AN °
. .

e v I / o - . ",§ .
N ¢ . .. . . E ot T . LA
L ‘\\ -~ DOCUMENT ?7f€;;f : . o o ot
.BED 118 288 . LT S nc 008 827 ' '
AUTHOR  Lehnhoff, Nora; A‘}ad Others
TITLE . Early Childhood Education: Pro-ising Praéﬁices in
o g Rural Areas. '
INSTITUTION National Peéderation for the Improvement of Rural
. Education., Northwest Regional Educational Lab.,
N Portland, Oreg. ?
SPONS AGENCY . Natiomal Inst. of Bducation (Dﬂznﬁ Washmgjcon,
' DeCos T, A : : ) . ,
PUB. DATE =~  TFeb 76 "
NOTE . 9up, ‘ R
AVLILABLE FROM office of uarketing and Disge;igetion, Northwest .
. Regional Educational Laboratory, 719 S.W. Second i
°  Avenue,, Portland, Oregon 9702& ($®'50)
EDRS PRICE MF-$0.83 HC-$4.67 Plus Postage g
DESCRIPTORS Bilingual Education; *Barly Childhood Education;
_ : o *Educational Innovation; Group. Instructlon; . Home . )
Programs, Instructional Materials; Migrant ;Children;
Parent Participation; Parent School Relationship;
. *Preschool Education; Progranm Descriptions,.*nural
, Areas; *Teaching Methods;. Toys g
IDENTIFIERS - Elementary Secondary Education Act Title I3 .
B Elementary Secondary Education Act Tltle III; ESEA ' L
e Title I; ESEA Title III °. T )
N .ﬁ , N ) . B N . . \
ABSTRACT L
° Intended to suggest types of early childhood o .
education programs which may be implemented 'in rural areas at : ..
reasonable cost and which capitalize upon the rural environment's . ‘
unique characteristics, this booklet describes 12 programs (many of B },
which usé Elementary and Secondary Education Title T or IIX funds) . o '
currently operating in rural areas., The practices are divided into 3 ‘
general categories, according to primary emphasis: (1) parent.
involvenengauh home learning, (2) group teaching practiges, and (3)

special programs. Relying on active parent involvement in the home,
. the first category consists of such program areas as early
identification of learning disabjlities, .teaching severely

handjcapped children, and preparing young children for the classrgom
setting. Désigned to provide young children in fural or mnigrant areas
"with groéup social experiences outside the home, the group teaching b
practices involve such'diverse elements as bilingual educational ‘
training, creative toys and games, and a learning cepter on _wheels:,

The last category includes a program, not yet in operation, “which has
proved successful 'in testing stages, and .ome which lacks a distinctly

.o rural emphasis. However, both offer potentially adaptable models.'
’ Each desc§§ption includes: program title, location, needs, ‘
developamental history, implementation considerations, vital
statistics, q(aluation, and contacts for further information. (NQ) )

o

’

o

»

’ ’ ° < ' B\

'00 .

Documents acqﬁked by ERIC indlude many informal unpublished materials not available from other sources. ER]C-tiakes every

. effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered apd this affects the
. auallltv of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reprpduction Service (EDRS).
;n:rt responsible for the quanty of the original document Reproductions supplied by EDRS-are the best that can be made from

o : , .. R "




FEBRpARﬁy 1976 / o J

PUB /lSHED BY THE NORTHWES REGIONAL EDUCATIO/NAI:
RATORY, A PRIVATE NONPROFIT CORPORATION, IN

co YPERATION WITH THE NAT/ONAL FEDERATION. FOR THE
IMPRQVEMENT OF RURAL EDUCATION. THE PUBLICATION
OF TH 5 DOGUMENT IS SUPPQRTED IN PART BY FUNDS
Famm HE NATIONAL INSTITUTE OF EDUCAZION, DEPARTMENT
OF HEA EDUCATION AND WELFARE.. PHE OPINIONS'
EXP THIS PUBLICATION DO NOT NECESSARILY
RIE POSITION OR POLICY OF THE NATIONAL

ST u OF EDUCATION,/AND NO OFFICIAL ENDORSEMENT
BY- wge INSTITUTE SHOULD [BE INFERRED.

npnp ATHER INFORMATIO CONTAGT:

5.W. SECOND AVENU
‘PORTLAND OREGON 972




N
b‘ " ' & -

promising

, . procnces

\ “in rural

, | areas

> \\
* ROWAN c.sfurz DWAYNE J. SCHMALTZ

DIRECTOR .4 PRESIDENT

RURAL EDUCATION PROGRAM
® ii !

" NATIONAL FEQERATION
for the IMPRVEMENT
of RURAL EQUCATION

1 ?7

r iii




@

DATA COLLECTION BY =
RAY L. TALBERT
EDUCATIONAL COORDINATES

TEXT BY .
NORA LEHNHOFF
RURAL EDUCATION PROGRAM

DESIGN AND ILLUSTRATIONS BY
ANITA L. LA RUSSO -
RURAL EDUCATION BROGRAM




CONTENTS o~
. . .
- 1
INTRODUCT ION o N . 1
PARENT INVOLVEMENT IN HOME LEARNING ° ‘ o 1k
Toy Lending berzr) ;5 15
Home-School Early Childhood fducatxon in .
Rural Alaska Q& 23 Y
' .0
Project Home Base - “ . i v 29
. Project TELEPAC : . , 35
Kindergarten Readiness Packet, . 41 ¢
' Project Early-In ‘ b ' a7-
GROUP TEACHING PRACTICES IN RURAL AREAS. i , 53
Training Migrant Paraprofessionals in the R ‘. "
Bilingual Mini Head Start Program 57
South Douglas County Early thldhood Education v
Project . \ v 63
" The Early Learning Program > ’ 7k
Evanston Pre-Kindergarten Progfam 81
' — ™ L
. Strategies in Early Child 'du%tion ' * °87
- . ' !
. _ N
SPECIAL PROGRAMS L s 93
CAPiT Lo E 97
) Infant Education Project : . 103
( . %
UTILIZING THIS INFORMATION ) ~ 109
5 nd
{
*
. R Q‘
Q . W 6 . vii




, . ’ 4 ‘, , . ..\‘\_ , - ' o _..." 'r
L INTRODUCT 10N \ o

|

|

i

|

|
f . L : - \
| . . « ’

s

.

P

The very Young child acquireg skff%s and expectatidng
{about the'wotld.continuously and at a s%ag ring rate.
However, learnlng cannot take place in a vaeuum If the
.environment or the ch11d&s experiences are not condMC1ve i '
‘to learning, the acquisition of knowledge will be minimai.
Recognizing that learning patterns are often set when the
c¢hild is very young, educators, psycholog1sts, and other
behaV1ora1 scientists. have turned a great deal of attention
re%%ntly to growth and development in the early years One
result of this focus has been an 1ncrease in programs for
children and parents, from infancy through the early school
years. Results from these efferts clearly indicate that
the early years of childhood have a paramount: inflwence in
determ1n1ng the degree of competence that will be evfﬁ!}ced
as an adult. , ' , :
Thiy booklet is published by the Rural Education Program
(RER) of the an\hWest Reg1ondl Educat1ona1 Laboratory in
cooperatiom 1th the Nat1ona1 Fede;at1on for the Improvement ,

#

of Rura;,Educat1§n (NFIRE).. It-is pub11shed in the hope

that rural commun1t1es will f1nd the experiences of others

nelpful in deve10p1ng e\ély ch1thood‘programs of their
,own. Twelve programs currently operating in fural areas
are 1dent1f1ed and déscr1bed here1n The descriptions
vare intended to suggest types of early:ch11dhood education

>

programs that may be 1mp1emented in rural areas at reasonable

-

cost and that capitalize upon the unique characterlstlcs of

>
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the rural environment. The descriptions are based on

information providedi@y the projeét directors,

EARLY CHILDHOOD EDUCATLON AND THE RURAL SETTING -
A DISCUSSION

-

Rural areas frequently do not provide early childhood

. education, including kindergarten programs. Getting young

children together for group instruction and tra1n1ng in

sparsely settled area§ is often difficult; transportation

is expensive and dependent on weather conditions, local

f1nanc1ng is l1m1ted ahd‘tﬁ%éd1stance from the resources

of un1ver51t1es, state and regional ‘centers has curbed‘
[+]

development of the specialized. programs needed for early

ch11dhood education. Despite these problems, however, some

<poS1t1ve steps have been taken. The practices described in

%his booklet illustrate the use of the unique qualities of
the rural env1ronment in offer1ng meaningful early childhood
educat1on opportunities, .

Studies of the effectlveness of varlous types of early
ChlldhOOd programs 1nd1cate that home based programs are
both productive and practlcal‘ and that 1ngreased parent-

child interaction results in greater, retention of‘both skills

and\knowledge. As parents become more aware ofbthe develop-

“ment needs of their own preschool child, they become more

able to help other children in the family. Organized group

programs can only supplement: the enormous influence exerted

's parents. ‘ 0




v

The use of home-based'models'for éarly childhood

educatieq is, particularly’suitable in rural areas. The

‘ . . \

home .is a site that is already available--no extra ;pace

is ?equifed. The parents leéﬁglhow to more effectively
"teach" their child.through the assistance and support of a
trained home visitor. The home .visitor comesAto them,

eliminating the need to transport children long distances.

1' 1y

The home visitor can also bring resource ‘materials (books,

games, toys,ietc.) which can be rotated among many families,

thereby reducifig costs. The home visitor can also serve as
* 1
a link to existing regional resources, local agencies,

colleges, centers, social serwvice organizations, etc. A

home-based program merges thegzorld of the home and the/world

of the community hpd capitalizes upon the Strengths ofl both.

" On the other hand, a group program provides young
o q !

children with the opportunity to interact with their peers

and learn certain types“of social skills that ar%;more

difficult to learn at home. In order to dévelop'these skills,
children néedtto deal with othgrs of the samc age 3nd sizk.

.A group program.might be carried out part of the day®, .
several times a week. These programs offer én environment :
that is child-sized and Mﬁnageabfe, where a child $an practice

skills with a minimum of frustration and a maximum of adult

EN

support. . : ' !
A major featur;\§( these promising practices is flex-

ibility. By comb1n1ng group activity with.home intervention,

3

a

for example, a communlty C&Q%prOVldé highly effectlve early

\[ERJ!:‘ ' -{)’ . '» ' '3 !
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childhood education. '\It is important to remember that

-

tremendods variations exist between communities. A program

in one community may not work ié its éntirety in another.
’ :
- It is important to determine which elements of the progfaﬁ
| will fit the unique nee&s and characteristics of edch
cémmunityx' In order to work most effectively, these progréms

Sh6u1d be tailored to the needs and concerns of all persons
~ inpvolved.

Early childhood education programs provide a_begter
chance at the beginning. .

In the\followiqg sections, the‘steps taken in compiling
~"this booklet are described, and an explanation of the faormat *
‘'used to present the practices is foered. A co;clﬁding
chaptér sums up our observations. This informatién may
serve as a beginning step towards implementing an early
childhood education program in your community.

o~

t e .

!

3

A DESCRIPTION OF PROCEDURES

S
r

Several steps were invoived in compiling the information
for this booklet. First, NWREL contracted with qut§tiona1
Coordinates Northwest in Salem to conduct a search for
promising practices. The program coula be center, school,
or home-based. Basic criteria fér including practices were:

1. The program‘is designed to overcome the

t~3 limitation of small size and remoteness. S
N £

.

2.. The program is designed to use the resources

. @ .
of the rural environmeént and to take advantage .-

ERIC 10
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. of the unique characteristics of-rura

. communities.
— AN
» The program is designed to prom8te growth =

-

and de elopmtht in young children rather than

°* - being omly custodial. ot
4. Evidence exists that program activities are
related to a rationale or philoiophy regardinfg s

N 3

growthq and velopment. ‘ N ' o

. SO

Ray Talbert of ECN contacted appropriate personnel in all

Stase Departments of Education and requested information- on -

programs that mlght meet the criteria.

. ‘ \
“  Information prov1ded bé.the State Departments was

screened and prOJect\dlreetors of those programs which seemed

. to meet the criteria were contacted. Small hdnoraria were .

v . i w

offered those willing, to complete an outline designed to

t

provide more detailed information. -This infOﬁgation wds 'd)
-h -~ ' ' . .. [

. o LI . ) ‘
screened, and final choices for publication were made.

«

o N
Pergsonnel from those selected programs were againacontagted

and askedisp/write, for additional ‘honoraria, final reports

.

accgrding tb a farmat developed by ECN. - Finally, these .

reports were routed to NWREL for screening, editipg, and

- -

* publication. ' ' . . .
)

I3

The practices selected all-have one or more of ggﬁ,
a -~ Ll

‘%ggllowing emphases: . .

o 1.’ Inclusion of community, home, and parent .
. - s )
. : Q »
/ + involvement; T .
2. Effective selection-admittance criteria;
-~ . A
o . .

Aruitoxt provided by Eic:
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3. -Linkage with outside resources, e.g., social

service agencie3, community colleges, state

“educational offices,; etc.;
4. "Procedures for staff development# (professional

%]

or volunteer);

\

5. Shaved resources and servicep between programs

«  or communities: a ’ .

»

6. Development and utilizatien of creative resource

materials;

7. Innovative use of. facilities; ' " g

8.° Articulation with school entry;

"

g. Coordination with school programs:

In addition, these programs meet other specific criteria:

1. They are‘releVant and useful for the majority

t

of small schools.

MEY

2. ~They can be implemented in rural communities '
¢ wigﬁ primary reliance on the funds and resources

o
normally available: )

3."They are of such a nature‘that'it i; posgible.
to identify indicators of suctess.
These are practices that work! Although somejare tailored
to fit particular geographic and industrial éohstraints;
"

they can be adapted to fit local conditions in other areas. /-

x

L

FORMAT

-

-The practices have been divided into three generaf{cate—.¢
' ~

“ gories,”ggcord&ng to PTimaTY‘emphasis. These categories are:
: Wiiﬁﬁﬂ . ; Aléa A o
) N » ,

[
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] N ; . : ) . m )
Parent Involvement These progranfs rely on active.parent
7 in Home Learning ' '

involvement in the home prior ?b their

¢

c—

. Fhilgrenﬁs enrollment in the publiq

'schools’. These'programs deal with

[

, .t K such areas as early identification
o e . T / ‘ . . ’
i - T > of learning disabilities, teaching
Ly ‘ toe - severely handicapped”children, and °
N Y . 3 Q . oot 5 .
o P preparing young chtldren for the
. - - o . o ~
g classﬂbpm setting. c ‘
!"b - . M - o ) o i \t ' *
. "v (— . : . Rl , .v 'l X N 1
- Group Teaching - These programs are designed to ‘

Practices in

. provide young 'children in rural or

- Rural Argas . , . . v
. *wg”:? ‘ N .migrant areas with group s?cial ,
T o g ° - experiences in a setting other than
o _,,»'lf i ‘ . the home. They involve such diverse
) o ' Y eléments as b11ingual\educatién;f
a5 * i o

. . training, creative toys and games;

~ ) ‘and a learning center on wheels.

In addition, we have .included "

'

descriptions of two programs that .
Q o L3
< " may be 'of use or interest. One of

»these has not yet.been put into
. S operation, but has proved successful

¢ 7 )\\\_ in testing stages. The other program
\ . - )
lacks a distinctly rural emphasis.
3

s ~ Both, however, offer potentially

- ~adaptable models in early childhood
N - ) ) . -

¢ o ) education programs,

s q A, N » R -
ERIC 1193 S
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+ Each-description follows the format presented below. -

-
.

: TITLE, OF PRACTICE I !

. A N : L
. PO , .
DISTRa CT) OR SCHOOL . - : -
LOGATION, ( , '
& .
W - ) -
> W " The su@han& is a brief description of ghe program. '
. P I', . ” e hd ' . N
n. | It gives qteetéadet an overview. «‘
" ANTECEDENTS , : p
Needs '

@y . -
rooooL
. * \(’ '
N This part of the art\icle spells ou? the ptqgram'swﬁ
rationale, along with a description of 'the community's i
needs or problems. When appropriate, &abkgtaund infotma&io?
& ) o !

" is dncluded. L J /\ ‘
/ ’ 4

o [ I
History of Development [ / r )

- /

This is an overview of the development of the program
" 1 , ) : ‘

/

. P = .

along with its history vid~a-vik the community. Though it

‘ : : . . B . i \:“.‘
+ 1s only a summary, th1svsecbgo 1ncAudes information whic

-

‘ 4

Y .
might be helpful to someone interestgd in using the practice.

° . ; . ‘ . .
- ~ ) o f J 4 , . Q
- . ) T . w“
L ) . M {
PESCRIPTION OF THE PRACTICE | ‘ “Q& T
« X .
- The spractice in operatiop is described. %
+ o . s
i ! i B . h
d ‘ - . .
: .
Q . ‘ ‘

“ERIC Ty
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'SPECIFIC CONSIDERATIONS FOR TMPLEMENTAT ION

o

v ' o ) S ~

s

* VITAL STATISTICS

I

(C,ogsbt factors, eqyipment needs, tefe(ence material, and

~ N . B - .
special. st‘:gﬁf tratning, needs are listed here. ¢

» To*

EVALUATIONY

-

This i% a summary of evidence ‘that the practice does

make a difference and that communities adopting this practice
. - :
- . ‘ *
can expect certain kinds of results.

*
AT

»

Lo <
CONTACT FOR FURTHER INFDRMATION

Kl
ES

. . . . "'
%; In some cases, additional information may be geeded.

Contact the petsd\\ns listed here.

% ) \ L

0

[

®

Theserprogfaék are presented.’in an effort to stimulate

thinking on what is possible. Befotf any program is adopted,

resourqes. Hopefully, this booklet will help in the search

for altefnative ways to enhance 1ear‘i;g opportunities in

a
’

the early years.

ERIC 15 .. -
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CNOTE: o '

-programs.

toncentratlons of low income or educationally deprived children.

“in a qgmber of dlffereziyeducatlon related areas,

g

T

fhe department of education in their state, or the U.S. Office
. : -
" of Education in Washington, -D.C,
. | P S
y ¢
‘ I3
b
hY ° ‘
4 o 1
' %
4 ¢
w
P ) q
¥ “ \

. , ! 0
" provides federal aidﬁ experimental or compensatpry educational

.\'

v M -

Many of the praetices described in' this booklet use funds

provided by the Elementary and Secondary Education Act (ESEAJ,

Title T or t1T. ESFA was signed into law in April, 1965, and

. | .
: . . !

- !
L4

The purpoge of Title I'is to provide financial assistance

to lgcal school districts that serve areas with sipnificant
Title III prov1des funds for 1nnovat1ve or exploratory programs

Persons interested in more 1nformatlon about Fltle I or

I should contact their regional educational service agency,
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TOY LENDING LIBRARY

MURRAY SCHOOL DISTRICT
MURRAY, UTAH

l
@ s
i

. / .
;ye Early Chilghood Education Program in ¢%e Murray

School District invglves preschoolers, ag#s 2 to 5, in
{

training course which includes discussjions of child
- development problems and the use of special materials
and take-home games and toys that emphasize creative-
instrugtionél activities, Pérents/also have access to
films and books on early childhoqg development. Those

who . are unable to attend receive instructional visiti

in their homes.

-

ANTECEDENTS

Needs

v" - \

) ¢ ’ . .
. Due to a variety of Ffactors (economic inability} lack

s

of awareness 6; resources, inédequatg training or undéerstanding
df child ?eVelopment*techniques) many ﬁarents are unable to
provide th;:kinds of‘expér%endés.that enrich a child's social,
emotional, physical,:and intellectual growth. Because of

these and other reasons, there is an urgent need to provide

compensatory learning opportunities for preschool children

. - .om

1Y ’




<

and trarnlng for the1r parents 1n situations where' such oppor~

[y

tun1t1es are limited.

Overall, there is a need for stronger bonds between
parents and children, more positive self-images in preschool
children, and development of some of the SklllS needed for

later success n school.
AN

History of Development ‘ i [

The Toy Lending Library (Eafly bhildhood Program) started
three years ago as an innovative progfam,open to*all the
parenés and preschoolers in the school district in Murray,
Utah. .

A number of years ago, this district field tested the
toysidéxgloped :¥ the Far West Laboratory and, as a result}

received 60 compifmentary sets of each of the eight basié

" toys. These'ere put to constant and productive use.

Later fun g (Title I) for'the,é@ogram required that

-

participants from he district meet some sort of eligibility

Tequirements--minority, 1 income; ‘learning or physical

handicap, etc. There were a number of children in the district

.who fit the criteria and, as the program developed, it was

AN

modified and expanded to fit their needs. L

- : '

) -
- .

Although the program is conducted in one particular

\

L

DESCRIPTION OF THE PRACTICE

\ school, it.is available to any eligible parents in the .
\district. Classes are offered fall, winter, and spring

N PR
~ .

ERIC .19
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s

during hornings and afternoons on different days of the week.
_Once eligible children were identified, a total of 130 ‘enrolled

~ in the class program. Seventy®eight parents are involved, and
r . -~ ' . N - . .
18 families with 29 children are visited in their homes. |

- On a typicai day, the parents bring their childrer to

the Toy Lending Library (a former kindergarten room) at 10 a.m.

or at 1:§BVp.m. Events for the parenfs are held in a ‘separate

.
&

room. - .
Eagp parent -is assigned a toy bag te carry their toys

back and forth for the course. All toys are numbérgd. They

-also réceive a folder ﬁor'written"matarials and’instructions.

Back-up toys ‘are available for weekly éhecklaux.-jpre-» :

-

schoolers make their own selections. A special file is kept,

. ST

indicating who borrowed which toy and when.

The instructional aCtivi;ies for the children include

verbal language dEVelopmcnt;ntonqept perception inYtime,
space, and numbeT uses thrpﬁgh manipulative basic tays;
orientation to a small group situation within the school; and

creative art and music activities.
. .. 4
The parent classes include role playing, discussion,

13

filmstrips, and ta es On a variety of subjects. These cover
school readiness, verbal -lexpression, manual expression, disci-
pline, praise, social devilopment, fears and anxieties, com-

Vo4

trong: emotional héalth, creativity,

munication skills, buildi
and self-image; as well as specific topics of concern, such
N

as thumb-sucking, toilet training, sleep habitiy sibling ™

rivalry, etc. The gntire geries of the sound fiimstrip set,

Q arent and the Developing Child" (USBE) has en ‘shown
ERIC
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} . '
|

\
' . . i
and dlscuqsedq Several books have been suggested for the

-

. | - .
parents, inclqding Bell's Your Child's Intellect, Ginott's

Betweep Parent and Child, and Gordon's Parent Effectiveness
* Training.

”
. The staff is composed of two teachers with backgrodnds

in-early childhood development and‘:a certified kindergarten

teacher assisted by two aides.
Ky ¥ N
Each parent fills out a questionndire at the beginning

and end of the course offeriné any sqggestions or 'insights
»

.

that' might be useful for future sessions.

IS

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTAIION_ -

One of the’ most difficult problems has been finding
% ligible families and getting them to enroll. Informakl
surveys of classes and ‘school records, combined with the
cooperation of eiementary school ,teachers in the district,
have, partially éolved this problem.
. Keeping the classes casual and informal encourages
boq;inuing pdrent attendance and participation. Follow-up
calls ‘and home vis};s_aré often advisable.

‘There ate a ﬁsmber of educational magerials available

to supplement program instruction. Both the Madern Film

Library and the Far west Lab offer tapes ¥: free films perti-

P

nent to early childhobd education.
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VITAL STATISTICS - « R -

’

.The budget for the foy Eending Libréry'includes grovisions
for basic toys, filmstrips, casseftes, bgék-up toys, salaries,
bags, books, folders, initial equfpﬁenp, booklets for setting
up the'prégram, an&';chool suppiies: Thebcost for these items

‘has varied between $9,000 and $13,000. Among the most expen-

" sive items :a¥e the sets of basic toys which cost-apﬁroximately :
$60 per set. However, it woﬁlq‘Beepossibkg to ;otate 20 sets
among 50 or 60 people as‘the toys dé not have gé be used in
‘a Epéc}fiq order. "

For the ﬁostvparte prﬁgram pe;soﬂnel are well acquainted

Qith eariy childhood materials an@ the particular prbblems of

/ )
the district, "as they have been with the program for some

time. : v— -

e

EVALUAT{ON

One purpo;; of the program is to give disadvantaged
and regular students equal starts or chances for success in
school. Results of the: Test of Basic Experiences (TOBE),
adminisfered to kindergar;ners in the district, showed '"no
significant differénce" between regular students and program
participants.
Oth;Z/tests on parent, growth were administered by a

local unifversity, but the results are not yet available.

1
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CONTACT FOR FURTHER INRQRMATION
! ~

-

Naney Anderson
Toy'Lendiﬁg Library
1165 Range Road ‘
Salt Lake City, Utah 84117
(801)262;8103_

Murray School District
c/o Dr. Nellie Higbee. )
Toy Lendiﬂg LibraTy

147 East/ 5065 South :

Murray; Utah 84107




- HOME-SCHOOL EARLY CHILDHOOD EDUCATION IN RURAL ALASKA =

"‘

f
DlLLINGHAM‘QITY SCHOOL DISTRICT ‘ -t
DILLINGHAM, ALASKA

-

Involvement with parents in the home environment is the
strength of this progfam.‘ Home visits by the early
childhood specialist help convince native parents of
the schgolds concern for the{r‘child's wélfare% Parents -
are 'shown how tb work with their an child for opfimal
social,’pergebtual, and physical development. Develop-
mentdal toys and games'aregproviﬁed«for fhe children’s
use at home. Once or twice a. week, the ch11d and one
parent.pdﬁe to the early ch11dhood center at the scH@bl
"where a collection of;mater1als aqd act1V1t1ps are
available. Parents are taught how to prepare their
child for latef schdol expéri%nces, and the child;en
play and interact wifh o;hei preschoolersf*

»

ANTECEDENTS : .
Négﬁsmr

Many factors (geographic isolation, poor c9mmunication,
and unreliable transportation, particularly gn winter) contri-
bute to the inadeduate préschool preparation received by

children in this distric;}f The area is very, remote, served .

only by air and simmer barge iraffié'and, as % Tesult,

children are not able #¥o develop a wide base of experiences
¢
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or skills. Gultural factors in the home contribute also to _
-

. problems in language readiness and poor self-concept.

o, N

’

History. of Development' ©

The program was created under a Title I frant and

resulted from the recommendations of Qarents in the commun1ty
The Head Start program which eX1552d previously-in D1111ngham

“had to be terminated, due to bu51ng costs and 11mitat1on of

g ¢ &

funds. Parents wanted a, replacement for that progrgp and

| the Home - School Early Childhood prOJect f111ed that kb&d

(I v <

DESCRIPTION OF THE PRACTICE

The instructor is scheduled for half time in the .schoo}
and the rest of the time V1S1t1ng in the homes. The school
prOV1des a room for developing mater1als and activities for

the project. ) i

-« . ¥

Visits to individual homes are made for the purpose of

suggesting better‘healthlca;e for the child and working with .

-~

parerits of ways to improve 1angu;ge'ability, perceptions,

and socidl skills. Developmental toys are left as induce-
. ‘ ' A
ments to participate in prograh activities.

’

At the center, the specjdlist schedules classes with ’

(3 e

three to five students end their_ parents. Using,materials
such as a small slide or a balance beam, this specialist can
'help test and develop physical skills in the children.
Perceptual development is encoutaged with the use of formc
boards, puzzles, etc. Using such toys as Riniature furnit&re,

ERIC oz .
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social activities are incorporated into cooking, cleaning,

Y

and child care concepts.

SPEClElC CONSIDERATIONS AFFECTING IMPLEMENTATION

- One problem in Dillingham has 'been that parents had an °

Qierwhelming egpgctation~that the'ednly childhood program
\ : ;

2 -
would=be like Head Start. Some Qare&$s»were expecting free
e [A [ e . :
babysitting service and were disappointed when their child
.

was scheduled in the center 6nLy JRce or twice a week. This
was solved By qducatiné tHé%parents to the purposes of the
p;égraml ,Engaging in some preliminary public relations might
be hel ful in dea11ng with this’ problem before it occurs.

Another problem has been that the chlidren wanted to
. ,
attend each day and often came'whether or mgt they were

scheduled. Again;va‘tlear understanding ahead of time is

necessary to resolye this problem.

Transportation has also been a problem in this area. A
\/
..solutioen to this has beeg to provide a taxi for those ch11dren

‘whose parents cannot brisng them to and from the school. A

.

school car or taxi is also available“for the specialist's use.

b
VITAL STATISTICS -

, ‘
. S
\ t
‘ “ .
' The- instructor's salary for the year has been $11,652.
Approximately $5,000 is needed for transportation and all-~

>

* matgriéls. The school provides thé\room at little additional

Q /\
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Fogt..the funding fdr\the past "year has been'éﬁtireiy with
| 2

Title I, ESEA, _ o K

o

. As the chief ingredient for success is the early child-
- N, cl i .
hood specialist, it is important that this person bé enthu-

siastic about assisting children with this type of preschool '
| .

A, -8 - N ‘

> s

experfience.

3

EVALUATION - .. e ’ v

’ . . ! 1‘ o . \ a ) . .
The evidence of success Qflempirical. Parents have ,

steadily groﬁn more supportive of the program. At the end
of the first Year, the local parenf comhittee‘wa§ over-
'whelming in its SuppérfTand‘recommended continuation of the
VProg;am. : ////A:\\\\
7 The aevelppment of individual children is quite'observ:
able. Many who were extremely backward Beéan gp coﬁe out of
. \Dheir shells, communicate successfully, and.interact wi#h-
“other children. .+ - o L
. The mos{-significant grdw;h has been.ih social argg?ﬁénd

in accelerated langhage develapment. A change of attitudgpin

- I3

: . . 9. . .
the parents, partlcularkm those who were initially hostile,

indicates that there is great appreciation for this service.

. - ) ' .

CONTACT FOR FURTHER INFORMATION

", Mr. Charles R. White, Superintendent
'Dillingham'pity.5chool'Districp |
Box 202 ¢ ‘
“t}‘ingham; Alagka q95§6 : -
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PROJECT HOME BASE

YAKIMA SCHOOL DISTRICT
YAKIMA, WASHINGTON

A 4

Project Home Base emphasizes that parents are the firs!

5.

% |and best teachers of their chilﬁ%en.( Parent educators

in weekly home visits, expla1n to parents of young

ch11dren about ch11d development techniques and show W s

lthem desirable teach1ng behaviors. Parents,-usual\ké
others, are .given tasks to work on with their ehil eﬁ
1

egarding léhguage, perceptual, and intellectual "skil

he assistance of a psychologist is also available upom

ANTECEDENTS” - : A

*A

Y k1ma, Washington, is a fhrge agrlcultural enter which

pn- a great "deal. of seaspngl labor. As f‘ esult\ both
unemp10'ment and public gssistdnce payments are high. %gmllles,

1nto poverty categories are scattered throughout

who fal

Yakima County. It is often difficult for them to obtaln any

xposure to early childhood education. By send1ng

r

kind of
parent educators out into the field, Project Home Base is

éach these fémilies and help them learn to develop

educat1on 1 practices for the1r young ch11dren in the home.




\\Hlstory of Development

." S

v Project- Home Base is an offshoot of another home-centered

N, -

/
\\teach1ng approach that has been used prevlously ;Z/Xakima for -
,'school age children. This program fol}owed tﬁe. me basic

" format as Project Home Base, gnly it 1nvolved the parents of
¥ « .
éﬁétudents who were already enrolled in school. Staff members

Jof this earlier project (the Follow Through Program) 1dent1-

fied 400 homes with pghool children whose parents could use

the same services. : N
¥ : . !

. Parents determined areas in which ghey felt their child

needed spec1a1 help and either sought .this assistance ftom

€

10cﬂ1)agenc1es or requested it ftom the Follow Through Program

Project Home Base was set up in 1971 and recelugd initial
B ]

funding through ESEA, Title III Sectlon 306J During 1975-
1976, the program will’ serve as a Developer/Demonstrataon Tltle

III, Section 306, program to help and train’ p0551ble adaptors

'  of the home-centered approach to early childhodd education.
. l "
DESCRIPTION OF THE PRACTICE . : - ; .

+

. Project Home Base, which began in 1971, serves 200

"

parentS*znd their preschool children. Project activities
center a {und a weekly visit to the home, made by a para-

professional ﬁaren@ educator.* These visits are made dyring
. : 1' "
~the day and, as a result, it is generally the mother who is

involved in working w1th the ch11d During this visit, the

¢

educator and the parent share observatlons o& the child's

3
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developmental neéds:' The educator leaves a list of home
learning activities ;ith the parent. thesé include sugéestibns
for teaching specific fasks to the child, as well as providing
information about such things as child growth and development,
health care, and nutrition. ,
informatidn ab%gt child g;owth and development' is also
presented during periodic meetings of target group mothers.
Ehese_meetings are held in private homes aﬁg: generally, half
) a dozen mothers who share common ;onéerns,discusé these with
projecf personnel. Large meetings to which all ﬁothers are
i;zited are &sualiy held in a chur¢h and feature;consultants
in areas refated to the development aqd educatid% of yohné
children. l | 7 ‘

‘The scrvices of a project psychologist are Llso available
to parents on request. The psychologist works w}th parents _
_in their homes and helps them assess andtméet‘tﬁe developmental
needs of their children.\r | ; %'

) Home learning tasks are the only materials which compThse
an integral part of Project Héme Ba sy Oyzr 200 tasks have
been produced by the project during itd operation. Each

task is designed to develop specific language, perceptual,

or intellectual skills, a;a each is aimed at a particular
devélopmental need. The tasks are sefected with regard to

the individual ch11d These tasks'afe generally in the form ‘
of games and ?ct1v1t1es th;t give the child f/;tlce in

grouping objects, naming parts of the body, ¢ounting, etc.

Generally, however, the emphasis is on language development.

EC ' 31
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As most of the project's work is field-centered, both

the staff and the facilities are set uﬁ for'a home -based
orientation. Although there is a director responsible for
all phases of project magagement, the majority of the staff
are parent educators. The only facility required hy the
project is sufficient office space. To déte, Project Home
Base is cyrrentiy housed in an unused éortion of an elemen-

tary school. »

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

Some of the most important considerations for a program

of thﬁg type involve, the pre and inservice trainiﬂg of the
paraprofessidnalbparent educators. Two approaches\are
employed: training individuals and tréining parent educators
as a group. | C A~

| Role playing of the tasks and teaching behaviors before
going‘out in the field helps parent educators gain confidence.

It is important tha; the parent is taught how to use the

tasks.and games, ‘as the thrust of the program is to enhance
‘the parent's role as teacher réthef thgn as observer of the

child.

VITAL STATISTICS

The estimated cost of initial implementation of a home

intervention/parent education program, serving 200 parents

and 300<?reschopl~age children, is somewhat less than $6,600.

IToxt Provided by ERI
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1s includes training and equipmenf but does not cdver
salaries.
h It is difficult to project exact cost %igures for
potential adaptors of this program. Factors likgithe Aumber‘
of families to be served, the-distances to be covered, fhe
seyvic]ﬁ/ﬁrovided by, the local school district (e.g., adw@ﬂis-

trativeé services, evaluation servi!?, etc.), the level of
developmental costs, and local price and wage levels will all

vary widely and will affect the ongoing maintenance costs.

<

ed to children who participated

EVALUATION

'Ip‘1972, tests adﬁinister
in Project Home Base indicated tﬁat their levels of achieve-
ment’were substantially higher than those of children who had
not been involved in Home‘Base°or any other home intervention/

.parent, education program.

~

Another indication of the success-.of Project Home Base

s

is that parents report marked improvement in their  children's;

Evidence for ..
this is shown in the children's mastery of 92.5 percent of ,ﬁ

language, perceptual, or intellectual skills.

the learning tasks.

33
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CONTACT FOR FURTHER INFORMATION '

Carol Jackson

Project Home Base
>

Yakima School District #7

v

104 N. 4th Aanue

Yakima, Washington 98902

t//ﬁ
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_facilities. 1In urban areas, the population is often large

-PROJECT TELEPAC

¢UTAH STATE UNIVERSITY _ ’
LOGAN, UTAH

~
-

1A specially developéd curriculdm provides parenfs with

a set of procedures for teaching their severely handi- 
capped child in ;he home. TQenty-two packages covering
academic skills, self-help skills, andAleisureAtim;
éctivities have been developed. Toll-free WATS. lines
provide for direct contact with a project master teacher
for sunring supportive services. When ppssible, a
local program monitor in the rural community keeps track
of individuals“ progress in using the packaged curriculum.

',Addltlonal materlals available to parents include a
colledtion of "how-to'" books’ and pamphlets and a

collection of multi-media materials, .all of which are

provided free of charge.

ANTECEDENTS

Needs
A major problem in teaching or helping the handicapped

homebound child in rural areas is the lack of specialized

»
enough to support a centralized facility which can provide-

specialized personnel and services for the handicappéd chikd.

The amount of time and distance required to travel in some

ERIC




ruyal areas makes it difficult to have centﬁa%ized facilities

available to these children. TELEPAC is a setvice deiivery
model which relies on parent cooperation, usewa telephones,

-and- instructional packages. .

- .History of Devélopment o

.. ,. ' \y
In developlng the d1fferent components of the program,

a number of factors had to be considered. Amonék&hese were
(1) how;,to best utilize loca{ and family resourggé, (2) how
to overcome some of the problems associated withwin§truction
in rurdl areas, despite limited funds, facilities, and
availability of professionals, and (3) how to deQelop a
highly individualized aggroach, particularly for the severely
handicapped chiLg‘who;;/fésponse capabilities are impaired.

© e
Project'TELEPAﬁ.is attempting to construct a model whieh:

¥
will offer solutions to some of these problems.

Y

-~
DESCRIPTION OF THE PRACTICE

. The program depends on a central source of administrative
and instructional management, ‘This is called the Homebound
Handicapped Resource Center (HHRC) and includgs a parent
reSource library, curriéulum resource unit, multimedia collec-
tion, and extensive telephone system. .

The center is located in the Excéptlonal Child Center at
Utah State University and serves as the base for program

.

development- and service.

[C R ' 35




7 . . L ,-
The curriculum resource unit develops and disseminates

thé Parent Invp}vemeﬁt Packages. Each package outlines a
format’for introducing and teaching an unmastered skill.
Parent Involvement Packages have been written in the areas oé
arithmetic, language, arts, self-help skills, ahd recreation.

A set of books and pamphlets to sypplement the training

needs of parents is available in the

: . %
These materials are Select to give

areht resource library.
tical informavion
and sUggestions. S i

The multimedia collection provides pareﬁts with materials
to supplement their involvement packages. The collection

N

consists of slide/sound sets, films, records, tapes, and
supporting pencil/paper materials that suggest useful ‘tech-
niques for teaching a'severely handicapped child.

A Wide Area Telephone Service (WATS) line providgg‘?;;—
a variety of interactions between the parent, the resource
center, a local program monitor (LPM), and a variety of
consultant services. Using standard telephones equipped with
intercom speakers is consistent with the rescurces available
in rural areas. ¢

Many of the interactions between the resource center and
cthe home are taken over by a local program monitor. The
center attempts tovencqurage local expertise, independence,
and resource development at theé local level,

Typically, parents.call the HHRC resource teacher to

' . s
request information or help or order a book from the library.

t

ERIC
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SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

The parent involvement packages may be implemented in
a variety of educational settings without additional suppor-
tive services. The resource library and the multimedia

< N
collection are also resources that can be set up independent

v"

of other dpmponents. .
A des&ription of specific considerations will be
completed, ﬁased on data from project sites in North Dakota
and Virginia\ This manual will include specific suggestions
for implementing parts of the program as independent prac;ices
or in a variet& of combinations. These speciffcatibns will
\ .

be available in\June 1976.

A o s

\
VITAL STATISTICS *

In June 1974, Project TELEPAC was funded By the Bureau

of Education for the Handic;;;ed for_é two-year period, at
a rate of $180,000 per year. Startup and operational costs
will be considerably less than those needed for Qevelopment.
Athough a precise description of operational costs will need
to await the results of project replications in North Dakota,
and Virginia, a rough estimate of startup costs is apprdxi;L
matelyA$3,6OO. This includes the installation of the WATS \\\
line and multimedia collection and putéing together 22 parent
involvement packages. Additional costs would include salaries
and costs for duplication of materials, as well as monthly
usage figur;s for the WATS line.

ERIC 3T

IToxt Provided by ERI




" EVALUATION
\? 9
The project is now beginning its second year and con-
trolled evaluation datafhave not yet been fully collected.
Data collected to daje,'however, are strongly supportive of
the program. ’ . V
A number of parents part;cipating'in Project TELEPAC
wére recently interviewed. The results of these inﬁerviews
,suggest that net only are the packages ;zhiéving their goals .

dn the specific areas under instruction, but that parents are °

using the techrniques to teach their children additional skills.
B 4 ~.

N

CONTACT FOR FURTHER INFORMATION

Chuck Atkinson, Associate Director
Project TELEPAC UMC-68

Utah State University

Logan, Utah 84322

(801)752-4100  Extension 7753 .
V) ’ -




KINDERGARTEN READINESS PACKET - | 4

GRASS VALLEY GRADE SCHOOL ©
GRASS VALLEY, OREGON

The Kiqdergart%n Readiness Pécket was.designed to o
encourage -parents to teach their children skills which
would helb them enjoy a successful kirdergarten experi-
ancé. Many parents do prepare their children adequately;
however, many hesitate for'feaf of teaching the Qrong
way. ggpz%allto the use of the packet is the idea that
parents using these materials will spend more time with

their children.

'The Kindergarten Readiness Packet offers suggestions
for enhancing a child's awareness of the surrounding
world, practicing auditory memory skills, and giGing
children practice in writing letters and numbers. . Each
‘packet contains games,/Booklets, and magazines and is

available throughout Sherman County.

ANTECEDENTS

Needs

The majority of the parents in Sherman County have had’
adequate educational experiences themselves. However, they
hesitate to prepare their children for the first school
experience because they lack the necessary materials and

ideas to do this. The Kindergarten Readiness Packet was

FRICY Adauk -89 | "




designed to give th?ﬁf parents a few hints on how to teach

‘their 4- and 5-year-olds skills that will result-in a suc-

2
cessful kindergarten experience.
. N a
Rural communities often lack oppOrtuniﬁies'(nursery

schools, day care centers, etc.) for preschool children to
interact in social situations with other children. As a
result, these children often lack confidence in a group.

Giving the child a preview of kindergarten activities can

help to build his or her self-image.

History of Development

Throughout_ six years of teaching kindergarten and
primary grades in Grass Valley, Oregon,‘it became apparent
to the project's developer that parents were not adéhuately
preparing their children for school.

The inspiration for the Kindergarten Readiness Packet

occurred during the 1974-75 school year when the Ezgglgm}s‘ ;

developer attended a teacher training session. As part of
. Yy

the class project, she began to compile a list of materials

and resourCéjézgich would help ﬁhre#%s in the community

prepare:bkﬁz? children for school. : .

DESCRIPTION OF THE PRACTICE

A Y

’

Mothers of preschooi children were invited tg-the Grass
Valley Grade School to reCeivg the packet and havgkits appli-
cation and use explained to&phem. Next yea;'s (1976-1977)
kinderggrten students from éﬁe district also received packets

=f1fhis time. "
<

ERIC » 19
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. : §
entrance. The list was taken frqm Teach Your Ch11d to. Talk‘

‘A Parent Handbook =

*

Four areas for pract1c1ng aud1tory memory are included .
for the parént .to use with the ofiild.. These include nu sery,

~Thymes, sbﬁgs,'singing games;iand finger plays. .Only a few

['S - M e - r
items rare selected for use in each category. The sele¢tions
. | . .
are chosen to emphasize the parents' knowledge of the materials

and to encourage the use ofi as many -items as possible.. |The
ger plays not only include training for duditory memory,

<help the ch11drenxiearn to count. . ‘
N \

b .
\are included fo? colorlng ! They are composed, of

squares and 1i ps to help a&qualnt the . child w1th the di erent

r1mary, séAondary, black, wh1te, etc«)

v

ts teach their chllqren to wr1te hames Apd
“numbérs, mimeograpghed pageSAF owing t‘e correct letter forﬁa-g .
e [! . L

tion of the upper

)

| :

nd lower-chase alph’bet are included, as g A
wgli as’ pages sho 'ngifhe formation: ‘o nuﬁe}?lsv;ero (0)8%
through nine (9] - [

o v o
Houghton MiffLin's booklet,” Your\Child and Readlng;;

 How You Can Heip, s 1nc1ud§d{ and paJ?nts are urged to read
" 4

1$ and follow suggestlons % ' - .

\\ . Also in the P

dqt to- dots,rcblorl

¢

ket are?a number o% games for children,

g pages, |and copies\of Scho}astik Magazine's,

‘Let's F‘%\d out| R R

43
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The Kindergarten Re dinesstacket was designed for a

rural "Midg e Americ his area is not disadvantaged and
© 1is mostly populated by stable families with normaIJ active
~children. The parents can \and usually do provide their
,‘children_with any enrichin éxpgriences,yhénzgiskn encourage-
"ment, suggestidqns, a few mat rials, and resources. These
oparenis simply need to know that they.can teath their children,
‘resuiting in mor ong-to;one parent-child contact.

The program initiator should be available ‘to answer "
questions and supply additional \resources. 'Besides having a
general knowledge of the' children\'s backgrbunds and home

'situationa, g06d co hnicat%on between the parents and the
program initiator°25 esseritial. Parents need to be teminded
that their child is an individual®’ t erefore, packet materials

may or may not be apprqpriate for ea child. It is }mportant
to cautibn parents not to0 pu h or panic Qg:f a child’'s
development. Time aad_e couragement are thetwo most favor-

able pointé!

VITAL STAT¥STICS

R Rrhgni‘Districf:J‘Preparation)pf
ERIC C a2
I v A
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tndividual effort, with deperatibﬁ from the Grass Valley

School Board, administrafiSﬁ, faculty, and staff. Faculty

members volunteered their tiﬁe in production of the packet.

Unlisted req%rences used arp teacher-made mater1als,

“nursery rhymes, and fam1llar songs and singing games.

Duplicating masters for the alphabet are .available through
| Cont1nental Press._ The numerals,kged are from Addison-Wesley
| Publishing Companf.' '\\\ ‘

-

« EVALUATION o .

:

primary evidence of the success of the\pickets. It is

P

the program will be apparent. g

CONTACT FOR FURTHER INFORMATION

Mrs. Katheriqe Christiansen \
P.0. Box 104 . . | |
Grass Valley, Oregon 97029\

{503)333-2268 o - .
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PROJECT EARLY-IN / '

UNION COUNTY INTERMEDIATE EDUCATION DISTRICT
LA GRANDE, OREGON

Early identification of lea;ning’di§§bilitiésfis one
of fhe primary goals of the Earlgy Intervention Project
for Children and Parents (EARLY-IN). Funded by Title III
in behalf of six Uﬁion County school districts, the'
project provides county-wide éafly identification of
these disabilities and intervention through a hom?
instruction process. biagnastic identification i;
conducted thfough group screenings. After the target
population is identified, péraprofesSionalshome trainers
visit'families.in the community and preécribe techniques
, and materials geared to each child's needs. .At the
cBnclusion of the ho&e instruction period, tests are
administered to measure gains in'develophental skill

areas.

, | N

ANTECEDENTS

Needs .

Union County is a rural area composed of several school
—
districts too small to implement effetrtive and comprehensive

early childhood programs. Preschool programs in the county

-

“
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an enroliment of 50. Bgth.programs are located within. the
éify of La Grande. 'In other areas of the county, the number
of private, preschool programs has grown GJver the'past two
years, but because the¥ rely heavily on tu1t10ﬁ\fees for
operatlon many children cannot afford to attend. These

programs also cover a wide variety of methqdology, teacher
3

1
w

training, and facii@ties.
In the past, many ¢hildren in Union County have entered
f;rstqgrade with no readiness experience at all. fhroﬁgh
the’ effort§\of ‘the EARL%~IN pro;ect these children,; and
children w1thi1earn1ng or phy51c€} handicapsjwho‘aré iden-
tified as high rigks, will be able to‘acquire the needed

v

developmental skills for a successful school experience.

~

History of Development

Lo

-In 1971, the Union County Intermediate Education District
(IED) }ecpived funds to finance in-depth’ testing.of a small

group of preschoolers, with a six-week;, followup home instruc-

”® . ) .
‘tion'programf The approach Efbved successful and a screening
P ram for 4- and S5-year;old children was later developed

with prescriptive actiVities and home teaching plans.

"

These early efforts were asslsted wlth»materlals from

.

federal pro;ects which had en funded under the Handicapped

Children's Early Education Program.‘ While ﬁone of the mg;els'

y

exactly fit Union County's needs, each program suggests /{’

useful compoenents.
L]
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DESCRIPTION OF THE PRACTICE

The EARLY-IN staff is composed of six members who are
selected on the basis of their experience in working with

L
young children.

Project staff are required to participate in two weeks
of intensive iéservice trainﬂng at the start of the project
year. One day per week is u;ed throughout' the year for
further training as specif?g‘negﬂs a;e expressed.

Eligible children throughout the county are identified.
In widespread and intensive local meqia coverage, Ea;ents of

4 ™
preschool children are urged to contact the IED officeﬁ

Once a li;t of eligible children is e;tablishfd, a form
letter is sent to each parent explaining the pu?bo;e'and value
of diagnostic screenings and requesting their participation:
Accompanylng the letter s an 1nv1tat10n for ghe ch11d
wh1ch gives the time and locatlon of the screenlng party

The diagnostic screenings, scorlég, and dissemination
of results requ1re approximately three months. The screening

.tests cover the areas of vocabulary, color 1dent1f1cat10n,

f1gure drawing, counting, reproducing shapes, and visual and

4
auditory discrimination. Besides testing the chiquen, staff ~
, ‘ v

. - &
members assess motor development, speech and language *

development, and vision, Each screening concludes 'with
» . \ }
stories and finger plays. Children receive IED Club buttons
and party favors. Th%z party atmosphere helps create a non-
] y B

pressured: testing sitggtion for the child.

KC | | 16 : 19
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Parents attend group meetings conducted by the project
- : ,

N P L . 2
cdordinator. Explanations g{ test results are offered, as

well Qﬁiinformation on early childhood development &hd growth.

®

In scoring the rgjults, if a ¢hild performs below chronological »

, .
age expectancy in four or more test areas, he or she becomes

a candidate for prescriptive instruction.
c :

Following these activities, the home instruction phase
'bf the project'bégins. Home trainers' assignments v;ry
according to number of severe cases ;nd the geographical
location. Travel time is a factor in case assignment because
of £;§ long distahces required to reach some of the children's
homes.. o R d
Parenté’are contacted by the home trginer and an appoint-
"ment is made for the purpose of explaining thé screening

L .

results. On the initial home visit, parental commitment is

a Py ks

obtained: observations are made on the;child'§ family,back- .
* . o4

gro&nd, and gd;;s for the instructional program are set.

‘ " Each week, the home trainer visits the parenf and child
to deliver materials, demonstrate teaching techniques, and
‘check the child's progresé. Materials Qre prescribed sequen-
tially by skill area and' focus upon the weaknesses indicated
in the child’s screeningitest.

ot Thesé"materials are prepared by the project coordinator
from a Qariety ofrsources. The home trainers are responsible
for selecting materials which witll meet the needs of the
individual child. Parents receive the materials, carry out

the instructions, and assess their child's performance.

.

O

ERIC 47

Aruitoxt provided by Eic:




|
i

At the conclusion of the home instruction program, the,

children are posttested with the same screening test and gains

. . i
are recorded on a second profile. Recommendations are made |

3

regarding the child's learning pace and ability. TIf special.

I
services are needed in addition to home instruction, referrals

T

" are made to the proper agency. {

R\

& , 1
SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENLQ{lON', ‘

1

\

Facilities, materials,‘aﬁd staff selection are the most
critical areas of concern. The EARLY-IN staff is housed in

- 1

~ the Union County TED building, 'and facilities for screenings
X .
. range from church basements to elementary_school libraries.
It is important to communicate accurate information
about the intents and purposes of the project. Testing
young children is controversial in many areas and @t is
critical to clear up any misinterpretations. It is imperative

V<.
that project objectives be defined and effectively commuhicated

@

through the community. o

*

VITAL -STATISTIES ' 3

While a detailed cost analysis has not been established

to dati/ Title III ESEA funds are currently being used for

o

project operation. The project has operated in the past on

a budget of $15,000; however, this requires using volunteers

®

in many instances. Instructional salaries comprise the major
~ .

portion of the budget..

IToxt Provided by ERI
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EVALUATION ’

Reports indi¢a§e-that pfoisc objectives afg beihg
accomplished and that project goais, processes, apd outcomes
appear to be entirely compatible with the needs and. expec-
tations of the community. Unanimous Support of the EARLY-IN
project from every district in Union County is the‘%est

indication of success. -

CONTACT FOR FURTHER INFORMATION

‘ :
Joan L. Grant, Erojeéf éoo?dfmétor - LR,
Project EARLY-IN | o “
Union County Intermediate Education District
1100 K Avenue

La Grande, Oregon 97850

L’(503)963-4106

N

-
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TRAINING MIGRANT PARAPROFESSIONALS IN THE
BILINGUAL MINI HEAD START PROGRAM

. INTERMEDIATE  SCHOOL DlSTRiCT'
EPHRATA, WASHINGTON

The purpose of fhis project is twofold: Bilingual
migrant adults are trained to teach young children, .
and educational day care services are provided on a
continuing bas;s for the children of migrant and
seasonal farmworkers. The training is done on a
daily, on-the-job basis by ﬁro{essionals who provide
a crash course during the slack season to the teacher-
trainees, many of whom have had minimal formal ’
education. Evaluations have shown that children who
have pﬁrticipated in the project show marked impfove—
ment in language competency, preschool concebts,

A

math, handwriting and reading.

ANTECEDENTS

Needs

The Bilingual Mini Head Start Program was developed to
address several issues regarding edugational seryices for
.migrant children. These cAQtered around providing educational °*
continuity to children whose parents were continually.on the
move, by ﬁsing the adults who travel with them to prdvide -’

that continuity, without sacrificing quality. It is also

important to deal with some of the long-range issues and

Q 531
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benefits in a program that is designed to be short-term and

localigzed.

History of Development

In 1968, a Head Start study determined that very few
migrant preschoofv;hildren actually got enrolled in ﬂead
Start programs or att&nded sessions for more than 25 days.
The‘migrant work season (April through October) coincided
with the period of program operation, and because of the
need for migrant families to travel during this time, many
unsuccessful attempts were made to re-establish these pre-
school children in other educational activities or programs.

The Bilipguai Mini Head Start Program was launched in
1971 and coﬁcentrates on fraining migrant adults to teach
the preschool children among groups of families travelling
together. It was fougd that this procedgje enables the
children to take part in a continuous educational sistem,
capable of delivering indygiduglized instruction in remote
and geographically dis'pg)g;g’ce locations to both pre-school and

_school-age youngsters. *

: 4
DESCRIPTIQY OF THE PRACTICE (\_

Each migrant teacher is traineq to—bé responsible for
the ‘care and educatien of six éhildren.‘ It is their job to
‘give the children. their meals (breakfast, lunch and an
aﬁternoon snack), as well as daily lessdns in arithmetic),

reading and language (both English aﬁd Spanish) . Cultural

' Q . ' S,
g ¢
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heritage is s%ressed; along with cooperative and creative
play activities, and basic good health habits. ’
Along with the teacher-trainee, each center includes a
Site Coordinator who is responsible for general operationsz
This personAkeeps'records, locates space, determines licensing
requirements, arrangés for supplies, meetinés, and ‘parent
contacts, as well as necessary support staff, such as cooks
and drivers. .

A Also at the site is a professional trainer who works
with the migrant trainees until they are capable of working
with the children on their own. In addition to an intensive,
off-season training program that concentrates on in-service
techniques and the development of specific teaching®skills,
which can be accomplished while they are settled in one
6iacq, the trainees are enroiled in two classes in’early
~ child¢hood education at a community college. The trainees
begin work with the children at the same time training is
goirng on.

‘ The project as a whole is administered by -a Project
Mapager and the-Director of Education.A These persons are

T sﬁonsible fof matters regarding funding and educational

upervision. The project also relies on the services of an
evaluator to observe the progress of both the children and

the teacher-trainees.

FRIC ' - 6
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If the migrant group stays within one
statg, funding problems will be minimal. HoweQer; most
migrants do not co;fine themselves to one state and this
fact often makes it difficult to obtain state or locai

o

funding. With mosgj;ederal funding, certain guidelines must ™
setting up a parent advisory committee

be followed, such a
or-pblicy coﬁncil to help select’ the teacher-trainees,
following certain procedures for determining eligibility,
or keeping records in a particular way. / ’ N
Another consideration is to find the rigﬁt target

N

pop&lation with migrancy patterns ghat fit the progran.

wWhen clusters of families with six or more children‘afz\\\ﬁfi}
found that géherally follow the same patterns, trainees can

be recruited who will also follow that pattern.'

Adeqdate training methods must be developed. In this
pro;ect, the teachers are trained through the use of demon-
strations, role playing, 1ectdresu and'discussions. Individual
conferences with the trainer are also useful. ’

| In order to make the programs responsive to the needs of
the individual sites, the project has developed produ¢ts in
the following categories: training materials, teaching

manuals, testing instruments, curricu;um°materials, and

management instruments. ' .
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~VIIA¥ STATISTICS!

1A;thouéh spe ﬁfic,cqst;anaJYSi will most\llk L? not be

el s

1976 flscal year,‘ A

available until the la;§ quarter of. th

sources‘of funds will bé needed for the follow1ng ‘L"'//“

Day ca{: servites to.;hildref
Training

Parent and(or cd

mun1ﬂy involvement \
¢
Materials develogment \ ’

+ - Evaluation - ) L \

During the 1975-1976 pr ject year, one of«t

-

v,

to do a detailed analys1i\of c&fts so that aF urate 1nforma
3 . Y
" tion will be available. '

m ¥
A prellmlnary analysi! hag xevealed tha;xv
child for all of tHe aboveik

. 0-.
per year. HoweVer, this f1g§re includes a greak

on51d rat1ons is ro@ hly $3 000
developmental and trial-and- {ror cost which need\
‘incurred by-an adopting- agency.

5 A N

\
'EVALUATION o \\ \\

o

.The pro;ect has been nat1oné%1y
highly effective. Statistical’ ev%ignce"

' ) 5()
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CONTACT FOR gURTH‘ER INFORMAT 1ON |
o o C T L : , o
Louise Gustafson SO : '
Project Manager . . " \
. . & v B
Bilingual Mini Head Start s N
Box 2367 . ‘
Pascb, Washingtonk . 99302 . ;
(509)547-8442 .
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SOUTH DOUGLAS COUNTY -EARLY ‘CHILDHOO‘D/ EDUCATION PROJECT

SOUTH UMPQUA SCHOOL DISTRICT
MYRTLE CREEK, OREGON

The ob}ectlves of this earlx/chlldhood educdtion model

LK

are (1) to prov1de approprlate learnlpg experlences for™

tbree— fcur—, and f1ve ye'r olds in cognltlvé psycho-”

; motor, and affective drea é‘(Z) to»prov1de individual
learning programs for ha icapped children, and (3) teo
provide group learning dZieriences for the project
cQ&ldren.lVTo achieve'tﬁese objectives, the program
relies on bi-weekly hoﬁe visits b} paraprofessionals
who distri%ute\activi%& packets and learning materials
to parents. In additfon, the project staff condycts

‘centrally located group activities, called 'reading

\

parties,'" every, six weeks for parents and children, -

’

and a four-week (half day) summer:sé&ggi/}or incoming

first graders who participated in the project. | oot

ANTECEDENTS
Needs . T / i |

" An assessment of the educational needs of children in
~the South Douglas COunty area 1nd1cated that a high percentage
of students were enterlng‘school with performance abilities
in cognitive,-affeétive, and pgychomotor areas far below the

level of expectat?on for entering first graders.

[Kc o7
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‘A more formalized study conducted the following year
showed that from one thigd to one half of the khild{en in’
gradés 1, 2, and 3 were performing within the lowest quartile
in basic language and mathematical skill areas and that the
drop-oft rate of high schoollstuiggpz/?énged from 11 to 25 per-
cent over the previous five years. As a result, the’communityr

decided that preschool education which directly involved the

3

]
home was vital in alleviating future learning problems.

History of Development : \why

A pilot program was implemented during the 1970-71

academic year. Its success led to a similar early childhood

education propgram on a districtwide basis. The project was

-

set up as a model which met two basic criteria. It had to
i

be cost effective and it had to de&onstfa%e“improved student

. .. . . 2
achievement in" the basic skill areas.

Underlying the project is the assumption that parents
can be effective teachers and that, in partnership with the
schools, they can stimulate the educational growth and

development of their children. The other basic intent of

w

the project is to maximize the individual differences and

capabilities of each child.
it ~

~N

. DESCRIPTION OF THE PRACTICE - .
An office 'was set up, central to the program area.

v

Mothers from the district, who served as community coordipa-

tors, visited participating }amilies every twe weeks. They

o . [+ I )
ERIC | ’\od___ -
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distributed and explained the learning package, helping

.

I

parents when necessary, andfsuggested other ac;ivitieé:

These community c%ordinators partiéipated in two weeks
of preservice training just prior to the beginning ‘of the
project operatipnal year; In addition, weekly inservice
training sessions.were held throughout the year.

Besides the home visits, "reading parties" were held
eyery six weeks for small groups (6-8 people) to develop the
ability of children to work and learn in a group setting.
Parents were given an opportunity to share their experiences
inqtéaching their children with each’ other and with staff
members. o,

The component of the program dealing with handiéappe?

s ¢hildren used tbe same general. process déscribed above. 3
Initially, the commuﬁity coorainators visited the homes of
these children two or three times a week. As parents and
;ﬂildrén.became familiar with thé learning package, home
visits were then offered on a weekly basis. The children in
thig component were selected in terms of their educational
skill defic}encies rather than physical ones. These defi-
ciencies ﬁere identified by the parents and any speciai
educational materials necessary were provided by the program.

The management staff consisted of a full-time project
di ector, a supervisor of community coordinatofs, an evaluator,
aﬁd a part-time curriculum designer. They provided the .basic

difection, deveiopment, and coordinatign of the project.

Parents determined the kind of,learnigg materials and the

in which they were to be used.

ERIC 590
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SPECIFIC CONS!DERAT!ONS AFFECTING IMPLEMENTATION

'N\)One46f'the-most important considerations was developiffg
‘a curriculam'for theé project. It was necessary to devise
learning packages that could incorporate daily, family
activities on an eésily indi?idualized basis and yet remain
consistent with stan@gréachild devélopment techniques.

The management staff compiled a base of m;teriais for
thé project lessons.' These materials were thqn'organized
into.different Categdries and levels of skill development.
A central coﬁsiderafian in compil}ng thest materials was to
prepare a curritulym that was enjoyéble to teach and use.
However,rone problem was that .the staff often lacked the
theérétical and expefieqtial background to dayeiop the type

s ) _
0f curriculum that met uheiindividual neeﬁs of parents and

children involved in the ptogram.

During the,pecond year' of operation, 'curriculum
A\ . '

e

committees'" were "formed to comment upon and offer suggest%;ﬁs

for modifying 1es§oﬁ§ and operations of the project. Theése
committees were a vital link in establishing an educational
partnership between the school and community. They alsd

héiped in addressing some of the de&elopment considerations

mentioned earlier.

It was important to define the acceptable and unaccept-

able aspects of the curriculum. Some indication of the
enthusiasm and interest of the ‘Frticgpants was obtained
from their many'suggestiong. These ideas were subsequently

included on a separate page in the lesson packets.
} A

o)
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VITAL STATISTICS. | ' .

The capital outlay‘expense for the project is minimal.
Tt is assuﬁed that 4’building exists which the staff maf use.
The cost of curricgﬁum magerials, including both lesson
activities and ressurce library ﬁaterials, averages about
$i8 per year per child. é

The model allows for more flexibility in terms of opera-

tion, time of participation, and learning experiences provided

Sk g - .
than i¢ flispally available in a—more traditional type of pre-
2o

"school g§$erience. . 4 ,
- . . y ( .
. With respect to the shortcomings of this model, there is

.-some difficulty in locating and;assembling prepared curriculum

materials which are diTtectly applicable to a home teaching

situation. Pretraining and on-the-job training are required

for the paraprofessionals involved, and some means of trans-:

poftation must be available for the community coordinators. .

-

3

EVALUATION

Evaluation of the performance of first grade children

who had .not been involved in a qdncefted preschool educational

program indicates that there is considerable room for the |

learning of 'school-related skills at the preschool level. .

Children who participated in the early childhood education

project for a given period of time showed statistically

significant improvement 'in tests designed to measure program

>

success.

r




It was also determined that tbere was a direct relation-
ship between the length of the child's participation and the .
mastery of certain skills (coénitive, social, and psychomotor).
In the specialized component of the progr&m dealing with
handicapped children, accomplishments are somewhat more
difficult to measure and project successes arc¢ on an indivi-
By

dual basis. While there is a basic core of curriculum”.

“0

mafcrials, the educational program designed for a particular
child is highly personalized. For cxample, a child who had
never walked is now able to take five steps by himself and a .
3-year-old who only grunted or cried now has a speaking

vocabulary of 15 words. - ?

[n a Parent Survey Questionnaire, parents from hoth

components of the project expressed sarsSfaction. One survey

N

revealed that over 85 percent of t respondents f{clt that

most of the lessons were fun to teach and were enjoyed by

their children. ’ .

CONTACT FOR FURTHER INFORMATION =

4
Mr. Samuel Nutt .
South Umpqua School District No. 19

" P.0O. Box 649

Myrtle Cregk; Oregon Q7457

¢

(503)863-3175 , -
| /

\
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THE' EARLY LEARNING PROGRAM

-

,\)

E119

PLATTE CANYON SCHOOL DISTRICT, NO. 1
BAILEY, COLORADO

"'é he Early Le rning Program is directed toward meeting

the edﬁég??gq‘l' eds of young children living in sparsely

populated regions. Three cgnters were established in

’

September 1974, within the Platte Canyon School Distrigt.

Each centeér is used one morning per week for a program

of preschool education, parent discussion, anq/educationa

' SN
awd”child cdre for children under 3% years. " In a&dition,

the parents are learning to co tively supervise play

groups for thw _chi e .

-

3y

"High school students assist the parents and \the profes-

sional staff, serving as aides in the preschool classes

and providing child care for the infants and toddlers.

’

“These students receive instruction in child development

and earn school credits, coordinatcd through the carecr

education program in their high schools.

A van transports the teaching staff, equipment, and

materials used in setting up the centers. Because the

equipment is loaded on and off the van for each session,
¥

it has been carefully selected to be light-weight.

Besides the materials for the Early Learning Program,

3

it houses a lending library of toys, learning game§;‘and

rarent education books.

63 oo



_ANTECEDENTS | | l
Neqd§

On the basis of achievement scores, it is evident <that
geographical and social isolation have prevented children in
the Platte CanyonWistrict from fﬁﬁly developing necessary
learning and ianguage siil;s. The project gives preschool
children learning experiences in a non-school setting and
will attempt t@ dei"felop‘ their cognitive, social and commgni-
cation skills.

Because of%ihe district's dispersed communities, ILow

population density, gkgilimited space facilities, tradigiohal

ways of providing a stimulating learning environment, {such g
as establishing a set preschool center, have not been feasible.
'The neéds in the Platte Canyon were fo; educational’

, Tresources that could convert communiﬁy centers or homes into
stiﬁulating learning environments. I%\yas also important
for parents of preschool children to initiate learning acti-
vities in the home, and for all members of the community to
develop and‘identify resources which will al}oy them to carry
on the program when funding ends. The project directs atten-
tion to the t;aining of the parent, as well as the child,
and utilizes the resources of home and community as learning
centers. .

The state .of Colorado }}as‘ciged the need to provide

children with more approprlate preschool exper1ences than 4re

now available. Empha51s should be on combining community and

ERIC - o3

Aruitoxt provided by Eic: \




school resources and providing farent edusation for preventing

and reducing school failu

History of Development

-~

During the 1972-1973 school year, the district's Account-
ability Committee identified the deve%opment of basic skills
and proficiency in communication as major goalé of district
educational programs. Meetings were held to inform people
and obtain their suggestions for the most effective procedures
for obtaining these goals. Planning sessions, which included
an outside consulting firm as well as parents, school person-
nel, and early childhdod specialists, led to a proposal for
an Early Childhood Program in the Platte g;nyon School District.

In July 1974, after the proposal was approved, an early
childhood speciélist was hired as project cobrdfnator. Later
in the summer, a teacher was employed for the greschool
component 6f the program. A van was purchased and customized.
Materials were acquired and sites were identified. A summer
program included preschool age children and parents who would
" be participants in the Early Learning Program.

When the program began in September, it became obvious
that parents with very young children could not attend without
bringing them along. Two high school students were added fo
the staff to serve as aides and}help with child care. The
students assumed increasing responsibility as they learned
'new methods of workipg with young children. They aiso parti-
cipated in staff and’planning sessions {Hroughout the year.

Q :
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DESCRIPTION OF THE PRACTICE

I3
Each of the three centers, a church, a private home, and

a- summer camp, was epen for a parent, preschbol, and child
care program one day per week during the school year, 1974-
1975. Approximately 50 parents (pﬂimarily mothers), 60
preschool‘childreﬁ, and %0 toddlers attended the program.
'A group 9f 40 parents énd their children were consistent in
»attendance and support. A total of 12 childré% per session
wés cons%dered the optimal number for the staff. o
Thg“center opens on a typical day at 8 g@.m. Two staff
members and high School assistants do the necessi?y chores
to get the center operating;‘such as setting up chairs,
starting a fire to get the building warmed up, 6} unloading
the vén. As parents arriVe? they help with unloading and
setting up. Once thiS is completed, both parents and
children are involved in amy unstructured time to play or
chat. Beginning the‘morning¢1his way is designed to provide
a transition Tram home: to the group or school environment for
both parents and children. ~
Later in th& morning, the pafents and fhe prdject coordi-
‘nator meet to planvcoming events and hear any special reports.
A program or lesson*is then p}esented which may include such
topics as the develophental stages of children, sex education,
how children learn,, nutrijtion, etc. ¥
During grbup activity, the parents join the children in
the pr;school ar;;/for observation and demonstrations from

the early childh

ERIC | 66
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home. Children are allowed to take materials used durfng
these lessons home to use with their parents,

Following group aétivity, the early childhood spécialist
discusses specific concerns witﬁ'parents. The project coordi-
nator‘helps ihe Cﬁildren with snack time, clean up, a story,
and other activifies. At 12:30; the van is loaded up and the
session is oveT.

During the 1975-1976 school ;ear, the proposal has been
expanded to inclu}e the preparation of a manual for use by
parents assuming leadership in the program. The staff is

being expanded to two full-time positions to provide for

preparation of the manual. «

]

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

a

The program was designed to have mandatory parent attgnd-
ance. While parents of preschoolers in Platte Canyon were
anxious to have their children participate in a school experi-
ence, there was some resistance to being require&»to attend.
themselves. At the same time, there was q’neeg for a place
for parents with young children to meet and there was no other
organization in the community that provided this.

Af advisory committee, composed of two représantatives
from each center, three community members, and representatives

from the elemggfary school, helped people focus upon their

objectives for the program.

There was a desire for the children to have more social
1 . :
‘@ .ction than one half-day session would permit.

IToxt Provided by ERI




Consequently, ,the staff is training parents to conduct play,
grouﬁ%’in the centers with the children on thé day after the
egular program. ' .
,It f%kimpo;tant ta, recognize the need for active partici-
pation from the vefy’beglnnlng from parents and members of

the community. It hds heen an£!volv;pg process in Platté\

s

Canyon for people to be ready to express commitment to this .

kind of prografh. - ' - TR
_ |

. r

@ Other organizational details“which hust be considerted
are buying and‘cdstomizing.a van, 'selecting matefipys,,fihding
si#es, buyiHﬁ adequate insurance, setting up an advisory ‘
committee, and deVelopiEg good working relatioqships within

the community.

VITAL STATISTICS » / .. N

During 1974—197%, the program was funded through ESEA
Title III and NDEA. The total cost of the van'qnd materials
was approximately $8,SOO. Other expenses Rﬁq{yded‘sa}arieé,
fringe benefits, -insurance, maintenance, cohsultants, travel
expenses; and adminiétrative costs. (Ab additional school syste
commitment was the use of schodquacilities as '"home base." - .

The most si%nifican} intreaées for the 1975-1976 bu@get 3
are provisions for the project‘assistant to work full time
and for inservice traini;g for parents and staff. The !
increased expenditure is pla:;éd to provige for preéparing ¢
community residenfs to conduct the program with the help éf

>
a &y

only one professional. Thus, it is anticipated that the
[:R\!:t will decrease in the future.




Maqy cdmmunity nﬁsource ‘peéople have contﬁLPuted to the

“program Thé public health nurse has led a series of discus-

sion on .sex ééucatlonr,and health volunteers conducted , =~ -

L
.. \

screehlng for fhe ghildren, The school speech therapist and '
psychb\oglst havv been avallable for referrals.

"“‘.. . © N | : ’ 3
EVALUATIétl o

. The mgst obvio&% 1nd1cat10n that the program is ‘meeting
.the needs o% the commuhlty is that participants attend
regularly an& thaq\the? are enthu51ast1c about the progranm.

Growth in the chlldren sVdevelopment has been recorded through-
; -+
\out the year and the’ staff is pleased with these observations.

Tests g1ven to ch11dreh bé&fore and after the1r part1c1—

V
s

tion in the Early Leannlng\Program indicate significant

rovement. One goal is to find a test which can acduratgly
) : A -
assgss all areas of grodﬁ%' | ®

‘c questlonnalre glven out to parents showed that they.




CONTACT FOR FURTHER INFORMATION

L4

Ms. Harriet Parker Becker, Coordinator
Ms. Mary Virginia Wegrzyn, Early Childhood Specialist
Early Learning Prograim ’

P}atté Canyon School District No. "1

P.O. Box 158 . -
R v \‘
Bailey, Colorado ' 80421 . s, .
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EVANSTON PRE-KINDER RTEN'PRdGRAM

EVANSTON SCHOOL DISTRICT ' .
« EVANSTONV WYOMING

4

The &vanston Pre K1ndergarten Program was developed as
a result of parent involvement in the on- g01ng community
education program. The program stresses active parent

involvement .in developing readiness and social skills
\

in preschool children. Classes are held in the elementary

Y

school under the auspices of the EVanstoanommuhity

Education Corporation. In preschool groups, children

a

hear stories, play together, and participate in language
development, creative art, and other school readiness
| activites. Special assistance is prqy1ded in the way

of tuition subsidies and home visits by the teacher.

< . v
'

KNTECEDENTS

‘Needs S \i;

A large number of elementary school thfdren in Evanston

are

4
result of a variety &f factors: emotional -diSturbance, mental

functioning below grade level expectancy. This is a

retardation, culfural depr}&atiénf poor clagsroom‘instruction,
and lack of adequate soeial adjusfment., School records d
indiéate'that’approximately 37 perzeﬁfuof the incoming Students
suffer from one or more of these disorders., A rough survey
found that 80 percent of the pre- k1ndergarten studentsﬁhad

never ‘had a story read to them by their parents:

EKC . | o 71 B . | 81
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History of Development

The state of Wyomihg has no provisions for financial‘
suppért for kindergarten programs and, as a result, exisfing‘
ones iﬁ Evanston were insufficient to ﬁeet all the needs for

o -
preschool education in the community.

Initially, the Evanston Pre-Kimdergarten Program, was
organized on a voluntary basis in conjunction with the Uinta
County public library. The prégram provided preschgol day
care and learning experiences for épproximately 65 children,

_ two or three times a week. Eventually, community demand
outgrew the faéilities at the library and the program was

s

moved to the elementary school.

PR . »

DESCRIPTION OF THE PRACTICE :

+

;The main purpose of the project is to provide meaningful -
activitieijor preschool children, ages three to five, in
order to develop skills needed in reading, math, and art
during the primary grades. Parents are involved in school
and in home teachiné—counselling activities.

The program operates largely with volunteer labor. The
only péid staff member is a certified elementary school ‘
teacher with training at the:p?e-kindergarten level.

Until recently, the program operated Palf—days, three
times a week. However, a recent grant,enables the teaéher
to be on full contract, and plans call for the program to ~

operate full time,yIO'months a year.

\!r

ERIC
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i

)
resources.

games, tables, sand boxes,

etc.,

The program {elies heavily on community volunteers and

Local residents have donated materials such as

.

and others haye volunteered

their time telling stories, describing their jobs, or showing

and explaining items of unusual interest.

One day each week is set

teacher.

to work with their children in developing some of the

skills.

and parents are shown how to make simple toys and how

utilize inexpensive materials
children at home.

The number of attendance
determined by the pareﬂts and
fee for each child is $15 per
income families, the Division
tuition’ costs.

A snack is served by the

morning and mid-afternoon.

The purpose of “these visits is to encourage

The importance of home-centered education is

aside for home visits by the
pare;ts
necessary.
stressed
to

to enrich anq stimulate their

—

»

days for a given child is
-

teacher. The enrcllment

month. 1In the case of low
of Social Services pays

4

school food service in mid-

Guest speakers for p;renfs are provided during the

. - . ‘ :
afterjioons and evening to encourage participation. -

.

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

Students who are not ready for the regular kindergarten
‘ . _ :

are encouraged to attend the pre-kindergarten program.

This

results in a number of learning disabled and special education

students partécipating in the program.

ERIC e 73
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p;évided in the areas of speech and hearing, learning dis-
abilities, and psychological services. The state mental
hqspitélvaléo cooperates in the delivery of special services.
Social services are made.a;gilable for eligigle parti-
cipants through the local social service offiéé and school.
To increase. parent and community awareness of the begram,

a monthly newsletter is distributed throughout the area.

g

s

VITAL STATISTICS C v

'Funding was arranged through a¥e and local agencies.

Besides the fg;erous assistance of volunteer labor and 1local

)

business contributions, financial resources used in supporting
the program comé from local matching funds, services and
supplies from the school district, and federgl and state

funding through the Wyoming Community Services administration.

\

The county social service agency pays 50 cents per hour

v

tuition for indigent families. , ‘ ' ' .

EVALUATION

Testing and evaluation of the progrém is conducted by

<

an outside organization. Children are screened, using the .
Denver Development Screening Test and the Peabody Picture

Vocabulary Tést to prescribe individualized instruction

4

, appropriate to the child's needs. o g? |

Althq&gh evaluation data are not precise, subjective/ |
- )

. A o . .
evidence indicateés- that parents, .teachers,-and social service

ERIC | i -
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representativés are satisfied with the children's progress

o
and see it as\§ direct result-of program participation.

CONTACT FOR FURTHER INFORMATION

Douglas A. McCombie
416 19th Street
Evanston, ‘Wyoming 82930

(307)789-9006

(307)78y-3826

by
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STRATEGIES. IN EARLY CHILDHOOD EDUCATION

COOPERATIVE EDUCATIONAL SERVICE AGENCY
WAUPUN, WISCONSIN

Upon entering kindergarten all students undergo a
comprehensive screening program (which focuses on
auditory and visual perception and motor and language
development). Parents are selected and trained to ’
administer the screening. The results of the screening
help teachers plan individualized instruction, through
the use of learning centers, teacher aides, and parent
volunteers. Teachers organize thqir classrooms to .

; enable children to work in a stimulating environment
appropriafe to their learning needs and offering self-

selecting instructional materials.

¢

ANTECEDENTS

Needs ' /

» ' ‘ . . v
The maximum development of every child's potential has
beex

one of 'the major goals of public education in  the N

%
United States. .

R)
Educators are beginning to Tecognize the great %mportance

+

of the early years of life in a person's total growth and
development. Remedial efforts later in a child's life are

more difficult éQd far less likely to succeed than efforts

to influence the learning process and environment in the

-
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early years. An effort should be made to identify and work

with adjustment problems as soon as possible.

History of Development ‘ . 9

From December 15, 1971, through December 15, 1973, -,

Strategies in Early Childhood Education was funded throhgh

Wisconsin's .Department of Public Instruction. This project
proved to be highly successful and was one of three Wisconsin

ESEA Title III projects in 1973 to be nominated and receive
s .

national validation. During the 1974-1975 school year the N

project was funded as an ESEA Developer-Demonstrator Project.

- 0

3
i

© DESCRIPTION OF THE PRACTICE//%F‘ ,

Based on a developmental\model, children are screened

for early identification of learning needs. This assessment

’ \

begins when the child?en en?%f\kindergarten. Results pf
the screening are given to the classroom teachers who begin

instruction at the appropriate level.

- Instruction begins informally, with heavy emphasié on

working independently and solving'one's own problems in an
environment created for selectivity and freedom. As children
begin to work independently, learning centers are set»up.'.
The activities found in the learning centers or small group
activities are selected by the teacher from a prescriptign
éuide accqrding to each child's sCreening diagnosis.: As
activities within the centers are completed, chilQren are )

® allowed to work in other Lenters Aaccording to their interésts.

ERIC (K

IToxt Provided by ERI



Each ohjective ir the program is behaviorally written
to allow the teache; to observe the child's performance on
an assigned activity. The child‘contipues with these acti-
vities until he or she is unable to perform the next task.
Iﬁstruction then beginS with the assignment of new prescrip-
tigns. This procedure is repeated with every child on each

level.
S?é;IFIé CONSIDERATIONS AFFECTING IMPLEMENTATION

_The project has been Jper@ting in traditional self- n
con;ained clagsrooms’as well as larger open-concept classrooms.
Teachers have utilized many creative ideas iq facil{tating;a
learning environment. * ° - . e

Self;instrucfibnal maferials are a valuable tool when

implémeq}ing this program. Although their use is not impera-
tive, cassette records, overhead projectors, etc., help v
prombte program%activities. The unusual application of the
traditional materials and equipment found in any good
kindergarten classroom has been a highlight of the project.
Teachers have been able to adapt many games and activities
to learning situations and now look at balls, puzzles, rogﬁil

etc., as learning tools rather than toys. Children compléte

educational brescriptions through the use of toys.-

VITAL STATISTICS

~

The project has been field testéd and revised to the

-

for development of materials

4
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‘are needed; however, staff development is vital to program
success. The preservice and inservice needs could be
completed iJ a minimum of 15 hours at an approximate cost
of §$500. ’

In addition to,staff development, materials needed at

\

the outset of the project are the screening materials, chart
of performance objectives, record chart, and prescription

guide. These materials. and a few added supplies can be

-2

obtained at approximately $2 per pupil.

EVALUATION . :
N

‘The project stressed change in two basic areas:

I3

children's performance dnd teacher's attitudes towards
individualized instruction.

B
The effect of the program on children has been impres-

. ’

sive. When dealing with children individually, most

negative behaviors have disappeared. With respect to °

_improved achievement, five classes were random]y selected

and tested. Results over a period of four years indicate

thatiproject students scored significantly'higher on the
Mégropblitan’Readiness Test than nonproject students. -

An additional outcome not meéasured in the projecg was
the positi§e change in teachers' attitudes toward indivi-

~

dualized 'instruction.

’

d . . | -
ERIC (R
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CONTACT FOR FURTHER INFQRMATION

Robert Schramm

. Project Director

A ‘ ) _
Cooperative Educational Service Agency 13

908 West Main Street

Waupun, Wisconsin 53963
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€APIT  (CHILDREN AND"PARENTS INVOLVED TOGETHER), ’
R 5
~NORTHWEST REGIONAL EDUCATIONAL LABORATORY

PORTLAND, OREGON T

4

CAPiT (Children and Parents Involved Together) revdlyes
agound parents as teachers and the home as a rich

. learning environment. The program offers parents

alternative ways of working with preschgél children and

i

provides written materials and scengfios for coping

with family problems. Families at want to be involved
in the program schedule appojfitments with a specially

trained home visitor who helps them work towards.their

; own family goals. These famiﬁ;es aiso have access ta
toys, books, and games for their children.
.
ANTECEDENTS

-

Needs | ‘ . ) . .- .

'

Many rural communities laﬁﬁ adequate preschool educational

opportunities. The distance\bétween homes and the difficulty 4

of travel make scheduled group meetings unrealistic. As a

q

- result, there are few T:rs@ry schools, pafent cpoperatives,
or educational kindergavtens readily available to rura

children. Within rural -homes the family unit is strong,
offering great potential for early childhood development.

-




ar

development, ;atlve community 1nvolvement,
. - . \ - .

v

* opportunities in the home.

©
.

DESCRIPTION OF THE PRACTIQE - R '.
Familie;x@et involveh in»the CAPi progtamuwith‘assgstr

RN

ance from a home v151tor‘who is a member of the commun ty.

~ \

As family members undertake a chosen project, the home V151td{
supports aJd iﬁgourages their efforts by pract1c1ng helpful
,béhav1or§7dur1ng the visits. By consciBusly selectlng a

@ ¢ .

goal” pIannlng how to¥reach 1t and lookihg carefhlly at the
¥

results, parents guide their ch11dren s development "In

-

later prOJects, the family W111 have a better‘ldea ofxxhat

, worked for them .the first time.

¢

A typlcal fam11y visit starts w1thi%25roduc1ng a new.

. N
activity, game, or toy to the child. Time is then Sﬁegt
discussipg\What'has happened since ‘the last visit, planning
for the week ahead.’and examining and selectlng useful ‘_2

hd \

< resBurces. \The home visitor makes notes of any concérns or LN

materials Qnd Tesources that are needed.




o

-

The program has available a certain number of toys,

- games, and books for the families. 'In ‘addition sponsorlng

agencies, such as ‘local school districts, estab11sh Resource
Lending Services that can provide a wide range of toys,

" games, pictures, even pets. These materials ate designed to
" N )
improve spec?fic competencies in the child. The home

visitor demonstrates their use and the parents use these e
materials to work with the child in areas such as reading,
motor development, etc. " A Resource Lending Servite may be’

. . v X
located in a sStorefront; a spare room in someone's home, a

.
-

school 11brary, or a mob11e van.

N

"

“The program relies on the services of a Project Coordi-
N
nator who is responsible for the overall coordination and

management'of the program. This person sets up the Resoyrce
. ! ‘ - - . -

Lending Service, establishes links to community resources and
. g : A

agencies, and arranges for training tKe home visitors.

\

‘ - . R
‘\ . N
o

, ~ . b 4
SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION ‘
N S

~ -

Any 1ncorporated group--capable of Teceiving and han&fﬁng
J funds--1s a potentlal user of the CAPiT program. /IHlS group
m;ghtﬁbe administrators ej a school dlstrlct:«me;bers of a
church, or e’groue of parents who have incorporated for that
purpose. The major requirements are that the group 5hou1dA
“be able ané\gllllng to prOV1de the serV1ces of a Project

oordinator, the Tresources needed By the homc visitors,

: respon51b1e fiscal management*vané\space for staff members

L\} » .-
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. . . . o
‘Families in the community have to recognize their need for a,

program of ;hls type and volunteer to part1c1pate in it. —

A traln;ng program must be set up whlch 1nc1udes experi-

Rto those encountered, in home V151ts.

b —_

ences t%;: are releva"

{
Formal tralnlng is cove? ad in 12 sessions that are spaced

S

throughout the first cycle of fam11y visits. Throughout

training, empha51s is-placed on a "Do Look Learn" approdch *
. v .
The materlals used In tra1n1ng are de51gned to helphthe home

V151tor ut111ze ex1st1ng marketed products.

s

Althoqgﬂ_CAPlT is d1rected towards preschoolers, there

are no restrlctlons in the number or ages of children in an
fam11y who may participate. It is 1mportantato mak&.arl
) . ! \

family members feel that they are welcome to take pé?t i -

i

home visits. ,

VITAL STATISTICS . K : 4
. N 6 . V
Potential adopters of the program need to consider costs

ok
for training, tragel, setting up a Respurce Lending Sgrvice, _

and purchasing office equipment. and supplies. A training
progrq@ywhfch includes 30 to 40 families for 'a two-month

cycle of home vf?atﬁ_gog_o cost approx1mata1y $4,000. A
basic collectlon of mate§1als for the Resource Lending Serv1qe
"to serve the same number of families would cost approx1mate1y

o ~
$1,000. Additional costs for housing the CAPiT office,
. ? ' J
providing program materials, and meeting extra personnel and .

consultant needs might be covered thrpugh volunteer services

- . . " +

>

and ontributions.

[:R\f: B ' . 89 . ’

T Py E10 . . !




EVALUATION v

-~

Although the progra@nis still in testing stages, results
from test communities indicate that CAPiT has been successful

in meeting its objectives.

CONTACT FOR FURTHER INRORMATION

v

Rowan Stutz

. o
. Northwest Regional Educational Laboratory

710 SW Second Avenue > ¢
Portland, Oregon 9720? m.
(503)248-6835

! . , -
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INFANT EDUCATION PROJECT

WEBEB STATE COLLEGE
OGDEN, UTAH «

An expanding body of research is pointing to the ///
infancy period’as the time when the child's self-

conéepﬁ, curiosity, and feelings about the world take .
root. Although there are many excellent preschool
programs all aLross the c?untry, there are relatively

few which fécus on the parent-child relationship during
the'ea;ly years of the child's deveiopment. Th:'Tﬂfgnt
‘Educat@on Project provides this focus for parents of
qhildren,'heWborn to three years. This prbject willC}
attenpt to develop agprqpria?e curriéulum matgrials
“and strategies for instructing parents of ipfants and
determining the effects of the curriculum on the

‘children's development and on their parénts' knowledge,

skills,ﬁ%nﬂ‘attitudes.

-

ANTECEDENTS :

Needs : N | ‘ ,/?

v

.An expandinggbody of research points wut that the roots

of the .child's intellectual development, self-concept,

relationships‘with parents, and curiosity about the world

L3 - . )
\ . . . .

in general all have their foundations in earliest infancy.

> &

This research indicates the importance of the first three

87 | __‘ 103

eas



years of life in preparing the child for learning when he
or she enters school. A need exists for a program which
will bridge the educational éap for parents of ve;y young
children. The Infgnt Education Projgﬁt attempts to'provide

parents with the necessary,kpowledge, skills, and attitudes.

History of Development

In January 1972, a senior child development student at
Weber State College requested a community placeﬁent which
would offer an opportunity to work in some way with newborn,
infants and their mothers. Arrangements were made for the
student to come in and visit with the new mothers to explain
the development and learning capacities of the newborn child.
This assistance and informat}bn had not préviously been
avéilable toYpaants in this area from any other source.

This experience was so successful that Weber State
College began to place other students in similar situations.
Eventually, nearly every mother who delivered at one of the
local hospitals was contacted. In order to support parenb@
beyon& the hospital visit and to develqgla curriculum for

parents to use with their infants, funding was requested

for a parent education project.

DESCRIPTION OF THE PRACTICE

Parent contact: begins during the postpartum hospital

stay. Mothers are contacted by an Infant Educator between

8 and 24 hours following delivery. During these visits the

ERIC

IToxt Provided by ERI
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Infant Educator leaves information with the mother and later
discusses simple activities that parents may find helpful ,

to use with their child.

s
~

Parents are contacted again at home when their baby is
two woeks old. This contact re-establishes the rapport -
between the parents andlthe Infant Educator and an appointment
is madc for a home visit. A

. _During the home visit the Infant Educator presents and
discusses curriculum materials for parents of infants in
specific age gréups. This curriculum is in the form of a
pfinted brochure. -

»

Three other contacts are made during the child's first.
4
'year. These contacts are in the form of, workshops which are

held in one of the community schools. 1In this way parents |
and educators can work together fSr the most complete develop-
ment of each child. These workshops coincide with curriculum
‘presentations geared to particular age groups (six months,
_one year, etc.).

a

SPECIFIC CONSIDERATIONS AFFECTING IMPLEMENTATION

An informal approaéh is most successful. Occasional}y,
"new mothers are tired or in pai?'and the visit should be kept
brief. At other times, they may e fgeling bored and lonely,
and these visits should be much loqée{. There is no set
length of time for these initidl visits. It shouldﬁbe
mentioned, hom£Ve§, that if mdthers are noi intérested, they

<hnnl1r| be left alone,
Q h
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L

Infant Educators follow eacK;h2§pital's code of ethicsi
for vqlhnteers.l We have found that "staff members are more
likely to fesl at ease when they have taken part—in some
Rospital orientation or training. Any group- implementing
a;’iogram of this nature would want to bé su;e that the lines
‘of communication between the profect and ;ospital are kept

open. . . <.
a PR Al

Home visits are best kept short--approximately one hour.
" This is ample time to present the curriculum ahd include
other children in the home visit. If home visits are made
;during the early evening hours it.is possible £o~inc1ude the -
father. :
Although this project is presently located on a college
campus it could be easily implemented through existing school-
systems. » .
All written materials are offered at a sixth grade

S0
readability level.

VITAL STATISTICS , \

The Infant Education Project is currentiy funded by the

__Utah State Board of Education. Since there is a large

-research component the budget last year was $22,000. It
.would be possible, however, to conduct the project at an’

g

\
apbroximate cost of $25 per family for the first year or
‘ 18 months.

|




EVALUATION

- Tt is necessary to consider u,five;yéar span for cvalu-
ating this project. The pilot and research studics mus

follow th® chronological gquth of the child. Evaluation

- i :
of the.curriculum involves determining parents' progress

“

after exposure to project matcrials. .

-

Since the ultimate goal of this program is to enhance }

the dévelopmcni of the child (birth to threc years), availab]®

instruments such as the Bayley Scales of Mental and Motor

'Dcvclopmcnt will be employcd to mcasurce development“growth. |

‘ ) A~
@ ' - j
CONTACI FOR FURTHER INFORQQTION
Elizabeth J. Olson, Director
; : a
Infant Education Project

Department of Family Life

Weber State College

3750 Harrison Boulevard

Ogden, Utah 84408

Dr. William A. Daehling
ve

4\Dephrtm6nt»6f’Instructidﬁal Development

fWebe} State Collcge

3750 Harrison Boulevard

db .

Ogden, Utah 84408
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UTILIZING TAIS INFORMATION

If you have been ldokihg.for ideas in early childhood
education, the practices collected here have frobably given
you some suggestions. After all, they wére selected Qecause
they ”work.; For a number of reasons, however, you should

Lj’not infer that théy will necessaril}ﬁhark in yoﬁchommunity.

| First, there is no wéy for yoﬁr comhuﬁity toareplicate the

' cxact history gf events that created thevpartifuiar set of

’ circumstances that brought about each of%these’projects..

Sé;ondly, each of the projects reported in this bookle;-was

dcveloped to satisfy an identified set of needs that are

more Oor less peculiar to the characteristics of the community
- and 'school settings in which Ehey operate. Your community

prescnts yet another unique setting. Howe;er: it is hoped

that these *promising early childhood education practices

miéht'provide some helpful exahples of what might be accom-

Aplished‘in your community and that they might stimulate you

“to develop comparéble programs that are uniquely suited to
your own local needs.

) When ezyézz}qg change in rural communities and schools
it is important thai there be broad'ianlvement and active
particigation'of pérents, teachexs, children; and citizens.

———SQJ experience has shown fhat when new programs are imple-

mented without suyeh bro&daparticipation, they seldom last

beyond the tenure of their principal advocate. Once goals

have been agreed upon and the problems related to reaching

93 . 111
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these goéls have been identified and analyzed, the group that

offers solutiong will hopefully find such a publication as

~

"Early Childhood Education: pPromising Practices in Rural Areas'

a helpful resgurce.

The promfising practices described in this collection are
not recipes fdr improving early childhood eduéétional oppor -
tunitie; in rural~sehBols, but«hgpefully they contain some

very good ideas for getting‘started.

L J
“
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