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First of all, | want to tell you haw happy my
family and | are to be Southeasterners. If |
seern to watk funny, it is because | have so
much tar ‘on my heels. We have joined the
culture and very happily so.

It seerns to me that the thrust, the ferment,
the moving edge of aur field of adult education
that offers the most promise for an expanding
role of the public library goes under a number
of names: non-traditional study, external
degree programs, open university, etc. That is
the central theme |'m going to explore with
you. .

When | got into the, field of adult education
ninety-nine years ago, the public library was an
institution that was central in the field. This
was back in the thirties. We had hgdsabout ten
years of very innovative development in the
readers’ advisor program, which was a new
conceptualization of the adult education role,
and which | think we're on the brink of coming
back to now, incidentally. (I'll develop that
further in a moment.) Then it disappeared from
the scene as a pervasive institutional role. In the
literature of that time there was_constant
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tion about adult education work being done in
local libraries. 1'm looking at the national
picture, and it seems to me that in the last ten
or fifteen years adult education has been less

“central to the purpose of the national library

movement. |I'm today predicting that within the
next ten years it will move back to being very
central. Not the exclusive function, certainly,
but very central to the function of the public
library. | want to explore with you what |
perceive to be the forces that will produce this
phenomenon.
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To my mind, the most exciting and mi),st“‘_-

promising ‘‘new’” development in our field has °

been the emergence of non-traditional study as
an organizing principle for systematic adult
learning. It is not new, in that there have been
previous experiménts. Goddard College in
Vermont has been a non-traditional educational
institution for many years, and there have been
experiments within larger, established insti-
tutions — but these have been isolated special
programs. What | perceive happening today is
what amounts to a social movement, a national
or international social movement, in which

reference to the public library as the "people’s
university.” We remember those as great years.
There was a very strong perception of the
library as a central institution in our field.
During the forties we didn’t hear much about
adult education in libraries. Then there was a
kind of resurgence during the early fifties, with
the flood of money that the Fund for Adult
Education fed into the public library system.
But, unfortunately, that was soft money, and
when it dried up there were not very many
funding sources, that I'm aware of anyway, to
pick up the work that was done in libraries in
that era.

Now, I'm not making any kind of observa-
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non-traditional study_ is being perceived as a
parallel system in many ways to traditional
establishment kinds of programs. The best
definition of non-traditional study is one that
was written by Sam Gould as the Chairman of
the Commission on Non-Traditional Study in
the preface to Diversity by Design, the final
report of that Commission, published by
Jossey-Bass in 1972. The author actually is the
Commission on Non-Traditional Study, which
was a joint commission of the Educational
Testing Service and the College Entrance
Examination Board of Princeton, and was
financed by the Carnegie Corporation.

The context of this definition is the ETS and
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CEEB convened a panel of establishment-type,
high-prestige academicians, but all of them with
some contamination of innovations on their
police blotter. Sam Gould had been the Presi-
dent of the State University of New York
system, and ali of the other members had come
from very prestigious positions. The
sentative from our field, adult education, was
Cyril Houle from the University of Chicago,
who is just about as respectable as you can get.
Well, they sat down around-a table and spent

- _quite a _bit of time in the early phases of their

“

meetings trying to 0 define what the dickens is
non-traditional study. Here is Sam Gould’s
description of what they came up with:

Despite our lack of completely suitable definition,
we always seemed to sense the areas of education
sround which our interests centered. This com-
munity of concern was a mysterious light in the
darkness, yet not at all mysterious in retrospect.
Most of us agreed that non-traditional study is
more an attitude than a system and this can never
ke defined except tangentially. This attitude (and
here is the heart of the matter) puts the student
first and the institution second, concentrates more
on the former’s need than on the latter’s con-
venience, encourages diversity of individual oppor-
rather than ,uniform prescription, and de-
emphasizes time, space, and even course require-
ments in favor of competence and, where appli-
cable, performance. It has concern for the learner
of any age and circumstance, for the degree
aspirant as well as the person who finds sufficient
reward in enriching life through constant, periodic,
or occasional study. This attitude is not new, it is
simply more prevalent than it used to be. It can
stimulate exciting and high quality educational
progress; but it can also, unless great care is taken
to protect the freedom if offers, be the unwitting
means to a lessaning of academic rigor, and even to
charlatanism.

Isn't that an intersting definition? And this
is the way | have sensed non-traditional study
in my survey of it. Let me just give you a sort
of consensed overview of what |-perceive it to
be. There isn't any standard non-traditional
study. If there were, then it would no longer be
non-traditional. So, what we see_happening is a
variety of innovative experiments, trying out
different ways of delivering educational services
to young adults and adults primarily. But they
fall into several broad tyges.

One type is equivalency programs. These
programs are designed to help adults gain the
information and the skills required to pass
equivalency tests, mostly general educational
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development tests.

Another type is conti\nuing in-service edu-
cation programs, wich are particularly promi-
nent in the health professions. Nursing, the
various raedical specialties, and the allied health
professions, have mounted massive national
programs of continuing education, Nursing, for
example, now is the only profession | know of
that has its own journal of continuing edu-
cation. It is called Journal of Continuing
Education in Nursing. So, these professions
have both national and state and local programs

“6f~ "continying —in-service--education:- - Mostly, -

these programs are job-oriented, but not
exclusively. They are primarily sponsored by
either professional associations or by employing
institutions. Participation has mostly been
voluntary, but a trend is picking up streant
across the country to tie continuing education
into re-licensure requirements.

The fact is many of these programs still Iook
pretty traditional in their formats, with the
lecture method predominating. They are not
constrained by credits, grades, and accredi-
tation requirements, so that there is the
potential for a great deal of innovation.
Examples of innovative methods and curricular
organizations are appearing with increasing

- frequency.

A third category of non-traditional study
programs is what can be described as the
random conference, institute, and special
course activities that are sponsored primarily by
the mushrooming divisions of continuing edu-
cation of community colleges, colleges, and
universities. | suppose that one of the most
explosive developments in the last ten years has
been the expansion of residential continuing
education centers around universities. These
almost always have a division of short courses,

conferences and institutes, that put on pro-

grams for general citizens, but especially for
occupational groups and professional groups of
one sort or another. Now in the last few years
there has been a strong movement to find ways
of converting participation in these activities
into the equivalents of credits, called the
Continuing Educational Unit, the CEU.
Incidently, the Southeastern region has been
the pioneer in making that legitimate. The
Southern Association of Colleges and Schools
was the first to give the CEU accreditation.
There are .various ways in which the accumu-
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lation of CEU’s can be converted into credits
for a standard degree, and some professional

associations are expenimenting with establishing .

criteria for converting CEU’s into some sort of
certificate. T T T

and the one that has received the most
publicity recently, is the external degree. The
best description of this type is a book by Cyril
O. Houle called The External Degree, also
published by Jossey-Bass in 1972. There are a
number of approaches to awarding degrees
through non-traditional study. One of them

experience and then building additional instruc-
tional work on top of the credit for experience.
Brooklyn College pioneered early with having a
panel of faculty assess through interviews and
examinations, what credit would be allowed for
what the individual had learned through his
own individual study or experience. Another
approach for giving credit for experience is the
CLEP — the College Level Entrance Program,
with which several libraries are associated.

‘A number of external degree programs are
organized around the concept of competency
models rather than course content requirement
models. Liberal studies degrees identify the
competencies that characterize a liberally:
educated person, such as the reasoning, the
thinking, the.organizing, and communicating
skills and the values and attitudes, and award
degrees on the basis of development of these
competencies. .Or, if the program is for a
professional degree, such as an education
degree, or a library science degree, or medical
degree, the competencies will be geared to the
performance of the roles of those professions.
In graduate programs of adult edication -we_
have been dabbling with a competency model
for about fifteen years on the basis of two
studies that were made back in the late fifties
of the competericies that differentiate adult
educators who perform at a level of excellency
from those that perform at a mediocre level.
For example, in our program at Boston Uni-
versity, we had a list of some forty core
competencies that all adult educators, should
have, with additional spaces for specialist
competencies. While we still had the course
system at Boston University, we were able to
relate competencies to courses so that students
saw courses as something different from a

-
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hurdle to jump over n order to get the degree.
They saw them as a resource for developing
competencies, so it did create a different feeling
about even the course. curriculum. But the

~_readlly new competency-based” programs don't =
The fourth kind of non-traditional study, ~

“have courses. They have collections of learning
resources of various sorts. At the University of
Massachusetts Schoo! of Education, which has
gone completely into competency-based
professional education, they have developed

hat they call modules, so they label their
‘&ogram Competency Based-Modular Edu-
cation. There is a module for each competency.

‘that you-are-familiar- with-is-giving-credit-for— -One. .module _might_be. an_independent_study

program, another might be a field experience,
another might be a seminar or student-led
project of some sort. A variety of learning
strategies are used in competency-based pro-
.grams. -

So much for the general overview. There are
two or three key features that are at the heart
of this new approach to education. One is the
redefinition of the role of student and teacher.
The student’s role is defined, in non-traditional
study, as that of a proactive high-initiative-.
taking, self-directed learner. The teacher’s role
is defined not as a transmitter of information,
but as a facilitator, technical strategist, guide,
consultant and resource person to self-directed
learners. In the experiments that have been

going on so far in this field, the two problems_

with which they have experienced difficulty are
that few students had the self-concepts and
skills of self-directed learners and few teachers
knew how to be facilitators and resources to
self-directed learners. They discovered that even
highly dggressive and individualistic learners had
been so conditioned by their previous
experience with formal education to be
dependent, reactive learners, that they neither
had the conceptional map of what a self-
directed learner is nor did they have the skills
of performing as self-directed learners. Gne of
the things that is happening now in. non-
traditional study programs across the country is
the building into the design of a program for
students a concentrated learning experience to
develop a conceptional understanding of, and
skill in, being a self-directed learner. If anybody
is interested in what the differences in these
skills are, | have developed a beginning list of
them (see chart atend of article).
The other thing that has been happening in
i
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programs;

the last couple of years, is the mounting of very
intensive programs to retrain teachers. What
these programs consist of is {1) helping these
teachers reconceptionalize their role as

“facilitators of learning as compared with the

role of teachers or transmitters of knowledge,
and (2) developing the attitudes that_are
conducive to the performance of this role and
the skills,that are required for it.

A second characteristic of non-traditional
study is the growing-use of learning contracts.
Almost all of the newer non-traditional study
programs ~— external degree programs,
particularly, but many of- the continuing edu-

" tatiol programs — .involve the-learnerin first-of——

all conceptualizing a model of desired
competencies, then engaging him in diagnosing
where his level of development of those compe-
tencies lies. He then emerges with a profife
showing which of the ‘competencies in this
model he is-strong in and which he needs
. further development in, translating them into
" learning objectives. What emerges Row is a
learning contract. For example, | use a learning
contract that has four columns. The first
column on the left hand side is headed ''Learn-
ing Objectives,” and they will be listed 1, 2, 3,
4, 5, 6, The second column is ‘‘Learning
Strategies”” ~ in other words, the strategies that
will be employed to accomplish these
objectives. Each objective will have a different
strategy. Some strategies involve independent
study or seminars or workshops or institutes;
others involve independent study or reading
others involve field experience,
travel, etc. )

The third column is headed "Evidence of
Accomplishment of Objectives,’”” arid here the
student and the mentor, or education
consultant or facilitator or reader’s advisor,
work out together what evidence will really
demonstrate the degree to which this particular
learning objective has been accomplished.

Then the fourth column is “Means and
Criteria of Validating the Evidence”. Now this
is saying it is not only- that we collect the
evidence, but also that we need to have some
people we trust and whom we respect, feed
back to us whether that evidence is convincing
to them.

The student emerges, usuaIIy from a fairly
intensive face-to-face session with a mentor or
with a panel of mentors, with a contract which
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specifies what objectives are to be achieved to
get a degree. When a student thinks he has
evidence of the accomplishment of these
objectives, he\x\will convene the panel and
present his evidence. The panel will decide
whether. the evidence is convnncung enough to
award the degree .

The third feature that the non-traditional
study programs previde is the multiplicity of
resources and vehicles for engaging in study.
They do not perceive that most or even much
of ‘the learning necessarily takes place under
their control. In fact, there is one external
degree program in the country, Empire State
Cotlege-in New- York,. that.does.not.even.have_a.
faculty. No courses are offered. What they have
is learring resource centers where the students
come in and do their diagnostic work and
construct their contracts. Then the students go
out into the community and to other insti-
tutions, engage in the learning strategies, and
come back to Empire State for validation of
evndence of completion of their contracts. What -
is happenlng as a result of this approach to
learning is that a much wider variety of
community resources are beginning to be
perceived as useful, valid, and respectable
resources for learning. Here is where | think the
Ilbrary is going to experience a renewal, an
expansion. Let me read Recommendation 31
from Diversity by Design, page 82. The recom-
mendation is: “The “public library should be
strengthened to become a far more powerful
instrument for non-traditional education that is
now the case.” Then there are a couple of pages
describing the hoary and respectable tradition
of the library“as an educational institution. But
then there are a couple of points | thought you
might be interested in hearing. \

One very important service of the library warrants

' special mention here, The public library can be
particularly supportive for peopie who are working
for external degrees or other non-traditional
credentials, as well as for thase who are planning
such programs. Programs of this sort are underway
already in White Plains, Boston, San Diego, Louis-
ville, New Yoik, Dallas, St. Louis, and elsewhere,
and several states have pooled services to enhance
the availability of materials. To give but one
example, in several cities, the public libraries are
furmshmg the information about the College Level
* Examination Programs and are assisting readers to
find the books and other materials that they need
to prepare for these and other examinations.’
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Then they go on to recommend the kinds-of
roles that they perceive libianes might play. |
think th 1972 report of the Amencan Library
Association on Future Directions proposed that
hibraries should becom learning counseling
cepters — was that .the phrase that they used?
But in your own literature there_are policy
recommendations of this sort. ‘

Well, let me give you mine. As | see it, as
learning becomes reinstitutiqnalized as a life-
long process, and as a process that takes place
as a part of life, and in interaction with other
aspects of living, we will gradually see the

instruction mstitutions ~ and will see coming,in
- - - - their-place. learning resource_centers, by what-
ever name, that will contain several elements.

* First of all, they will contain specialists in life
planning, goal formation, identity .formation,

and developmental needs diagnosis — specialists

in the diiagnostic part of the planning-for:
learning process. | see this as being a totally

new role that we don’t have anybody, perform-

» N9 now. It is not the reader’s advisory service
role; that is the second component | see. But |
see a whole new professional role emerging here
which is that of educational diagnosticism and _

consultant. | predict that within the next ten
years we' will have graduate training programs

v % prepare people to perform this role. We haye

people doing it, but not systematically. They
are doing it without knowing that this is what

they are doing.

A second component, a second resource that
will be in this center, is an educational strategy
resource, a person who knows about the re-
sources that are available in the community for
learning dnd who knows how to structure
learning experiences with learners so that he 1s
able to tap into those resources. This is closer
to the reader’s advisor, éxcept that the reader’s .

WINTER, 1975
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dissolution of traditional education — teaching. .

!
advisor didn’t have the outreach into other
institutions that' | preceive this edycational
resource consultant having. Then there will be a
whole slew of educational resource managers. |
suppose the closest thing that we’have to this at
the moment is,our media specialists and
reference librarian'\,s and the people who are able
to organize and qfake available resources of a
variety of sorts tb learners. That is the pro-
fessional populatipn of the educat'ional insti-
tution of the futd.re, I think. Just those three
kinds of roles being performed. There won’t be
any teachers, there'won 't be any need for them.
We will have, self-directed learners making use
of resourses of all sorts. Now, when you think
about it, what institution is most like that right
now?. Isn't it the library? The institution that |
jult described as the educational institution of
the future is inore‘like the library than any of
our existing schools, colleges, or universities,
except the lilyraries jn them.

In fact, | forsee the time when there won't
any longer be adult educators as we know
them. We will all.be more like librarians, we
who are adult educators. There will be added
components to' the whole, but we will be
learning resource managers. | perceive the time
when the difference between our two pro
fessions will disappear and there won't be a
graduate school of library science and a
graduate program pf aduit higher education.

,But there will be'a learning consultant pro-
fession, or something of that sort.

So, | see the library as being, in the long
pull, maybe not ir? the next ten years, but
maybe in the next Quarter century, the most
rapidly expanding educational institution of all
in our couatry. Incidently, that is what the
Commission of Non:Traditional Study predicts
too. So, live well.

47

e el



*10IABYIQ MIU YUIAA JUIWLIACXD O AUIQY |

~Butusgd] umo 103 Auuqisuodsal 1daosde 01 Amiqy

‘ludwanoidwi-yias

10} SPI3u JO sisoubeip-j(9s 10} elep Isn 01 Aqy
*Sp40231 JO SisAjeue (€)

‘sareuIpio !

-qns pue ‘ss83d ‘si10s1asadns WOLy ROLQPAIY (Z)

'uoI1eAsasqQO UMO (L)

1ySnosyy elep 193){05 o3 ARpQY ¢

"UOIIDANP- 135 JO uonenieA ybiH

“s3yelsiw wol) Sujused| 1o Loddns jeuoninlilsy|
"$sa%0ad

|eluatudojanap e se Sulused] O3 UBWHWWOD
*$an6e3{10d YItm SAIysuoIlelas A es0qe||0)

s30UILIBdX 3 3311 pue qol-aYr-uQD

*10s1A13dNs YIIM 1S2UOY pue uado 3q 01 Aljiqy

| ‘6utuied)

104 321N0S31 @ Se 10SIAsadNS 03 Ale(ds 01 Alpqy

-Ajlanisuajapuoy ssuewsoysadd |

noqe eiep IzAjeue pue 103|100 O AupIqy {

80UBWI0}Iad JO |3A3] UssAid ssasse O Alpiqy !
*sjeob awemuwiio} o1 Aoy

) 199AcidwI AG

*Ajesneqdwsd uaisi| o1 Aupqy

“Bulusea) umo

SIy JOj 3DuN0sSas se SIAoIdWI Isn o3 AIqy [

*aaAojdwa Ul Anfiqisuodsal jo snao|

Burdaay ajiym suonsandb suiqosd sxse o1 Apqy

*Ajbuiualeasyiuou pue Ajaan i

-53lqo (¥oeqpad; pue) eiep apinoid o1 AllIQy

‘10ddns pue “6ulsed "199dsas Aawuco 01 Alqy H

* ¢ 1s051A33d03 Ag

RUL]

-dojar3p pue Yimoib ul Iduelsisse [enINW o lulds
"WIISAS pIEMIs UI SIUBWIYSHDwodDe Bululed)

s, 93Aojdwa pue sgosiniddns uoq 0 uoisnpu|
- . "S3JuU3JIJUOD 10}
a3A0|dwa pue sosiuadns Y10q Aq Altpigepieae awn g
L. BuluIed] 10 3DIN0SII,,

Suipnjoul se 30SIAI3ENS JO 3102 JO0  uoniulaQg
“1U3WlsS3AUL jelided

Se YiMmou6 |enpIAIpUl 01 JUWIWIWOD [euonliNiNsy|

{stsadxa .muon_\,-._onzn. 9|doad Ioinosay

.nco_-nozc*
01 sJamsug adnposd O elep “o~>_mcﬁ 01 AMIQY,
i . *Aupijea pue;

Aniqel|as jo euaiud 1suebe giep 1531 o1 Aupqy,
.>§u_:c.caun o1 Auj1qy:

{913 *xapu| ‘S1ualU0) 0 3jqey Aq “6°39) m_n:uumEM
paiund ur 3jqepreae eiep AJipapr ol Amjiqy
‘eiep AQ 3|qesamsue uco_ﬁo:cMou inwsojt ol Auprqy’

*$S30

-01d |eluawdolaaap £ se Suluzed] O WIAWIMLIWO)
“Alpijea pue Aujtqenjal 6ursal 1o} endn)
*AlIoying psemol ws1dndads Ayrjeaty

ajqejieae s321nosals o abpImouy

. "Annbui jo undg

“AusSOnIND |[eMDJYANU|

.

m\ {stsadx@ pue) sjendlaw pIluiig
3AIDeOIg

i
*suonsanb wexa 19tpaid 01 Altqy’
*s3l0u ajer 01 AnfIqQy,
*UCIIBWINjU) UIR13L O1 ALY,
Aediitioun uaisy o1 Apqy’

*STuapnls Mo|{[3} Yitm diysuolie|as aAnnadwo)
*{ad163p

*6'3) pua ue 01 sueadw se Sulused] 01 WIUNTWWOD
*Aioyine 104 10adsay

1uapuadap aq o1 ssaubuljpp

251002 [RUOINPES UL JaYORd ]
aAndeay

, i
S{r s hm:a.but {
. - 1

SUOIIIPUOD PAIINbIY

Suru1eaf 10) s924N0CSY

bulusea} jo sAep

SOUTHEASTERN LIBRARIAN

PAFullToxt Provided by ERIC

E\.




