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Abstract

A
e
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. The literatﬁ;e relating to 'the impact

-

of higher ed0cation on student values '
Jis reviewed and analyaed. {The review~
focuges'on three magor perlods of re- .
searchx .(1) following Philip Jacobﬂ
Changing Values in Colled®.'(1957); .

(2) Feldman and Newcomb's 1968 publi-

cation of The Impact of College gﬁ

Students; and (3) the résearch which
followed the Feldman and Newcomb pup-

" lication, It is concluded that -dif-

ferent research methods, an aporoach
more adequately reflecting the complex
influegces on student values, and-a
clearer definition of wvalue and its

relationship to other concepts of the

belief system Af£ neededs
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. American higher oducatlon is a soelalizing dnstitution 1
|

&
L

(P%gsons and RPlatt, 1973), and théréfére; aiiégéafy

-

" influences the values of Lts participants. Colleges

. and universities are complex organiz@tions,thaﬁselaim 1o
‘transrer'ﬁﬁow1edge and skills to students, In order 4o
communicateiknowledge and skills, ooilegés and uhivérsitiés

haﬁé devéloned—ﬁiéhiy crghﬂizéd éisciplinésé For exanfle, A
aschool.a and depariments exempllfy general catogorles m

of knowledge end skills., More svecific oateg ation /
occurs on the level of ind1v1dual pbograms. In the process
of\cgtegorizing and trangmitfigg knowledge and skills,

imnlicit and explicit statements of value are also

~ P

| communicated to studentg. "Along with these formal
inflhenées on student values, theré are g variety of
| informai influences on students, The inf&rmal infhluence‘s‘Q
* include personal -contact with facul%y and student peers, , &
the personal influences, '
Research into the impact of American higher education
on undergraduate student valuing has proven to be as v‘
complex as the internal orgaﬁiZatioh of cblleges and
,universities which provide a variety of potential influences
on the formation of student values, Researchers have
obtained data which are conflicting and often unreliable,

Research methods have often been questlonable. In short,

esearchers have been unable to identify with any conclstcncy

T g
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algnifioany influ?ﬁe@a on student valulngs
* The pﬁ?ﬁcaé;ﬁf this paper wlill be to place the
problam of ldéﬁtlfying tho Inpaat of college on student
' valued ln perspective by reviewing the Literature and
ﬁuggésting allernative apppoaches for furthaor reaearsh.
The veview of likééa%uré will contsentrate on thres R
'hiﬁ%brical periods: " )
(1) the conolusions of Philip Jacol and his major ;
‘ r@ﬁpbhdéﬁ% Allen Darton; :
(2) the major confrivutions of Foldman and
Newcombj, and . ' "
(3) the major trends in res eurch since Poldman and
Newcomb published Thﬁ Inpac ﬁ///‘Colibge on’
Students.
This general review will be concluged by a discussion
~ of the methods agﬁ~instrumenﬁs usednb§ researohﬂrs.%o R
measurd changes in student values and the limitations
of thé{ﬁethods.
The amount of literature aiéilable relatlng to i;hegE
values of college students is qtaggering, but this study .
will concern 1tself only with literature whith relates
to how student valued are affected by higher education, .
"* We will examine the debate between those who suggest

college affects Ehanges in student values and those who

suggest college has no éignificant affect on student

vélues. Among those who conclude that college does affect
{

changes in the values of students, we will examinenﬂhx

/

and how their research suggests the changes occur,
' ()
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A varloty of methods have bean ueed to mergure
. .potentlal ohangoo In student voduen. Mot raaﬁnveh%pﬁ

use olthor tho ovogoegootlomnl or longliwdinal stwdy' &
fr ' mothods Tha ﬁrodﬁuﬁaatLannl mathod Looka atb j : \ ”?M?%
“oharasteriotics of students at dLfforent alnaa lovaloess Vs

Lat the pame pulnb in %lmn;.., I olnan lnvalﬂ Al LLor
in averago qfero, ohangoe la 1nfarrad. In tha sooond
dodlan, labdlod longhtudinal, tho oomo gtudonta {known
g4 o panel) aro measurad on the asme lnstrumont, ot -
dlfferont nolnts I timo (Foldman and Nowoomb, 1968,
“\ ﬁﬁ,p.é)g“ fhe resoaroh roported in Lha roeviow of libaﬁaburc,
1§ genorally - of tho 1angitudina1 desipn
A préblem of dafirition arifes in most of ‘the
~_—«réuenrch on studont values, Tho Llteraturc ofton unes
tormg which may bo rolated to the aoncept of valuo without
distingulshing the torms from values, For cxample,
there occurs a frequent coxfusion between valuog and
attitudea, This genoral lack of concop%uél clority’
offexrs a significant hé%dicap which will bc‘conaidcrodﬁ
when snalyzing the literaturos | ‘1;“3
A Gonéral thiow of the Literature - '

] * Philip Jacod
5 Although highly criticized, Philib Jadob has provided

3 " .much of the stimulus forgbhe research on the impact of

;ﬁ“‘ ‘higher educatioﬁ on .studént values, Jacob'

S Chanping VYalues in Collese (1957) As concerned with the

more formal aspects of the college environment such as




“ o Cailﬁgé Inpact .
* 5

* ' ’%ﬁa terehlng-loarning process. His general aa%clusian : .
3 wan that the college years brougnt 1ittle if any R

R
B

<slenifieant chanpge in the values of gtudents which could
be attributible to the - meﬁct of’higher cducniion,
~ The ohanges he £%d were attributed to the con%inuing
goolalization proceas of lifa, or changes towarg greate
# confarmity, .
~ The main overall effect of higher
education updn student valueﬂ”ie to brinp S,
' ahout ganaral accentanse of g body of , ,
T gtandards and attitudgqiﬁharn&fariatic of
‘ collepe~bred mon and vomen in the Anerican ‘
oommunity (Jacob, 1957. Do &). )
Jacob was om-hatlc that Etuﬁent v&lugs weye not ¢
«glgnifleantly influcnced by the curriculum, faculty . i , ' .
or vy ingtructionnl methods, “The imjétha to change ( 
docg not come nyimarlly from the formal educational . .
nrocens (Jaceb, 1957, p. B) M Jacobiéonqluded that ‘the °
enly sipnificant impnct for change .could be found in
« collegen fastv?ing gtrong valua-comml tmertys thé’ i
distinetive environment encouraged by. a few private :m
institutions, commited facuiﬁy% and valuenladeﬁ;pereonal ‘g
experliences integrateé\with a gtudent's cognitive ) \\
devclopment {Jaeob, 1957, p. 11). AlthOugh tae teacﬁingn
learninp proceos, in grnercal, did not have a gsignificant % ,Q

impact on student values, the more informal ﬂnlloso’hical .
- and goclal influences might have a significant impact, .- \x “
It is this potential influence that Jacob concludes )

3
- ERIC may hold possibilities for higher education to have a = .
TS y St A
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. greater iﬂpﬁct on student values. ..

tudvgm.. the Effceks of. M Edusation (1959)

_ was Allen Barton's attampt to eritically analyze the

-

econclusions of Jacob, Barton's main eonc&rn was with

what he considered Jacob's failurd to aefine the nroblem,

Sarton claimed that Jacpb‘s arproach was entirely too

general, failed to define the kind of impzets to be

anal;zed, did not obtain valid measures and that Jacob

did no% apply his measures to a gvoper desdgn (Barﬁon,
1959, #p 75). Barton suggested that such studies of

the imnact of collere on student values guéht to0 consider

the nossible 1nf1uenceﬁbzi thé total éollege Eﬁvironment..
Jincluding thp foré;I\% hing-Learnikg vrocess and

the more informal agpects of collhre lifey Barton also
auﬁ#e”tﬂd that influences external to the college ' /
nvironmpnt could be isolated to helg understand the

sneciric impact of higher education on student values,

Barton rejectrd Jacob's conclusion that the college,
eAperience had little or no effect on students, ~Barton .
suggested that colleges do have a positive intluence on

-«

students when research ;ethods consider the total

7 . ~ ; . ‘\
i

-

environment of the student,

O

) /
Feldman and Hewcomb : b

The Feldman and Newcomb study published as

The Impact gg,ggllége on Students (1963) vias an extensive
H -

reviev of'the 1iterature since the 1930's, Felqman

and Newcomb were seéking an answer to the question, ,/

5
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*under what .conditions hdve what kinds of students J
changed in what specific ways (1968, pp 3-4)2"°
One of the threads of researet discussed by Feldman

and Nevcomb was the research of Jacob, Whitely {1938), A

ﬁnq Duffy (ig&n34 Each found student values relatively
constant thqpughouﬁ the eollege experience, Duffy;
using’ th.e‘al'lpo,{rt, Vernon Study of Valueg {(1931),
'idid Tind a “trend toward increased tpegfetic and
aesthetig ;a§ues geores, and cossiblﬁ toward increased .

sogial values SCOreS.,ee”

Vost of the rescarch renorted by Feldnan and / "
Kewcomb did suzgest changes in student valuing pat%egﬁé ‘ :J
. . during college, and some of the changeshyere signifeant., ’ { .
Although ‘research methods began fo fina‘speeific aég;a . . e

of change in student valuing,'researdhers were -cautious .
. not, to equate any. .gtudent cpangea in valuing with
the "student*s exﬁaripnce‘in hizher education (Dres: el and .
Lehmann, 1965, on» 250). psearch had been unable to . -
isolate the effncts of ﬁigher education on student va;ues |
from other notential influences, i.e‘ the family, ?orﬁ,
.+ and religion; ,
A " st res eérch cited in the Peldman and Hewcomb .
publicat:on _began to usa control groups, focusing‘on the
differencas between students and ncn-student populations,
One a@proach was that ?f 1rving J. Lehmann (t9§?) who _

* concluded that there were significant differcnces in

the chanzes in student valuing as cgmpared with *hose

> -
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in the direction of the value commitment of the institutions.

Hence, Jacov claimed the college experience was socializing
rat

in the~value.orientations of students comnleting oni
year of college and tnos students who drovped outs
Ke Patricia Crosz began with ten thousand students as

high school graduates and found two sign%ficant items:

Golle%e Inpact

-
»

_ changes found in non-gtudent groups.

Lehmann edncentrated
not nn the changed nattcrns of student valuing, but on

what sarticular infludnees might Have caused ‘the chanses.

*Ghanges in personality charac*eristics nay be a function

£ -
of the persdﬁ’s maturity or persona;itj. a function of

the times we live in, the direct result of ‘colliege

exneriences, or a,combinatlon of one or mgfe such factors
(Lehmann, 1965, »n 6%)."

Trying to identify the effgct
of’tho se sneczfic influences on.the .gzudent va;uing

process was no easy task, ? )

. %
Feldman and liewcomb resort on a number of research

studies which mipht suwnort Jacoov's conclusion that
enﬁircnments-with strong

L]

lue~com~itments are more likely

to signific-ntly irfluence siudent values. Hunter (1942),

for eramnle, tegsted women in a small, southern libaral ‘

arts collége and found significant value changes.
’Fewcomb's ovm Bennington Cpllege study (19@3) offers another
bxample, Bot :

Both studies indicated significant changes in
values during the colleze expefience, but changes:-occured
ather than liberalizing.

N
Lehmann and Ikenberry (1959) found no differecnce

i
1G

-
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:, thers ﬁas a stgnificant change in authoritarianiqgt
g'» " of the college students, but almbsﬁ no change in author- . .,1

ttarianisn for +nose persons who did not attend college;

e o L tx o e i LT S ks Attt = = ¢ Y,

and student characteristics,?rior to college may be
an indicator of thelr pe‘8usverance in higher sducation . :

and their 1ikelihood of changing (Gross. 1968. PP 3).

-

-

. In d nutshell, they found *hat young .
P 9 - ¢
‘ N - V4

) ' peonies’ 'mlues and attitudes -do change-~

Te
v
“5‘,‘
i

that. genera’ly speaking. colrege students
- o become more critical in their zhlnking, .

. - | more ‘tolerant, flexible, and autonorous o < 3
in attitude. and less pnejudiced in their |
: 3 judgments. There is evidence thax yaung

' neople who emoark u~on jobs or’fﬁlletima‘ ,
homemaking do not show this sdme kind of
3 develorment, = \ ) |

These examples indicate Inconsistent research findings.

Alexander Astin (1571) found a2 gromunced shift

in student aétftudes to a more liberal diréctiodf. - i . “
The shifts Astin identified apnear to be toward such o e

L . L
attitudes as freedom and power (1971, rp 9), |
Probably “the major study on student valuing in

-

the early 1960's was the Lichigan State University study
of Lehnann and Dressel (1963). Their longitudinal study
over the years of 1958 to 1962 incldged szveral significant .

- #
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finﬂings. Contrar,,' to the 1759 findings of Lehmann and - :
, » Ikenberr:{. this 1963 r*nort .’mdicates that the amount ‘ <
g — s
L ’ _ of time gpent in college night affect changas in Btudent 1

-4

values.. The study. iﬂcluded tests of 3'groun of~males
= who, dromed out of collepe in tneir fréshman year %and a
groun of malas who camvlated four ‘years of collere.

, "Phe sigﬂ‘ficapce betwzen %he grougs gtemmed_not so much.

v’

§9~ fron nhe magnitu&; of change by each group, but from i
f ; .‘bthe f&gt that they mOVbﬁ in ogcosite‘dipections -in their" ’ ? ;
z(; vzlue ofien*at*ons (Lehmann and Dressel;‘igﬁsi ap BBy, ] ; ) €§§
- ‘The four gaar Sxoun became mor:z libe“ai. and th& other A ) : . ;

- grouﬂ more consprvative in their value oriﬁntaticns.

This type of dive“gnnt change waa elaborated in the reﬂert

of Lehmann, Sinha and Hartnest (1966, pn 92). The - , ;

° 1963 study of Lehmann and Dressel suggests, though, that i
?;ﬂ college attendance ea-not conclusively be said.tc be ,a, . .

‘ - signifeant factor in creating more liberal values. Thej L i e

v conclud@ that a colle&e educatian cannot always be’ A * ,‘ .

used as the only crftarion to aredict the de*reg and N A 2 ‘d

R ‘ aifectien of change in traditional valuq arientations. ’ , ~-

" Ing*ead, Lehmans and Dressel suggest tﬁa%ﬁyigher

. education mﬁbﬁ!acllttata development which may bg a natural ’ E
ﬁrqééss in human betnés (1963, ﬁp 165): 4,~ = . L. g
;o College studen@gﬁo change during the | ‘ ~;’;
toe netlod of college attendance and, generally & ‘
P : speaking, the amount and nature of change . i} ;«%,
Co are-relatéd to the nerled of tima‘s;;nt at’ - ‘
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qule&e. . owever, individual $tudents and
ident*fabla subgrquﬁs change inhvarying s .
degrees ﬁnd even in dif?Ernn£*&1reetions
(Lehﬂann afd ﬁresgﬁl. 1963, -p 256),

'\
d ."x\ - . A

o
I i .

T :4 g Y

.;; hehmarn .n* Bressel werr aug&estinﬁ thaﬁ %he eharact@risties

af s?ﬁdents u*en an»ering,higﬁér education may be stxongly
iﬁfﬁuéntial in ﬂeterminingnhow dnd to what extent student

$4% - ]

) valueq change, Fe;ﬂman ang . Newcomb (1068) develon a

" ~ < . . “ .. T
T T T L TN L T

fj'h“’ theory of acceﬁtuatiog from simllar data,. .
The concent of h¥ghgr educaticn as a catalyst to . '

- *

| changes that would ordznarilv occur as the indxvidua} ' 1

-

hatures Fained‘qonswaerable acceptance (Lmeann, et al,
1966; Lehmans and’ Dressel, 1963)' To Lehmann and Dressel, )
“this eatafytic func%zon of hiaher education fdr stddent

k3 Id < <
. ey * . v Ca
3

. nﬂophdmnrc years, mheir conc,usion waq not comﬁcnly shared e,

valuing:was niot tq*be>ennszdered an, 1nsign1ficant T . j* i :
‘ " impact on s%ﬁdégté. R 13 ;Ef} *'%ﬁ“ - 5%: e - - %
) &ﬁ ) Lehmann and Dressel (1963) éiso suggested tha& the e M §;
: major éﬁ«nges {n stmﬁen‘ values cane ln\the freshman and/br é?;

‘} g.amang rpsearchérs. ;?or examsle, aftsr reviewing the g "
, - -available resnarch, Feldman and ﬁawcomb (1968.‘np 101) ‘ :%
Tk= ) ‘ were no% ccnvinced that changes in student values could I
. e

b said to ba greater at any narticular noint dur;ng the .

.

student values cgn he ié;gely gttribut=d to the first

x . 2 .

: ® ‘coliage career. Ewgn Lehmann s repcrt ﬁith Ikanberry (1959) ;
E;‘ o e did npt draw such.s?cone usion iﬁdic ating that e had ' :
L '

L, changad hio owin*on. Ris,conclvsion-thgt changes in .

Eww ; K ) . . T~

|

|
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© o the Wichigan State study,’

peers, faculty, or other persons.

~
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fwo ycaru of caiie;g‘aapear to be influenced by

The basis e? the Faldman and Newcomb theory of

accentuation lies in the tendency of students to seek

i »
* = ¥
~ -

other ind@yiduals,»gf;hps aqdﬂgxgerienegs that the studeat

.perceives to. hold similar, value orientations as him/

herself, Assuming thms theory ‘of assoclat1on to be true,

the ultvmate outcome 1n terms of cnange in student values .

will largﬁly ﬂa in 3irectxons congruent with the shared
\

values of the aerson cr group as a vhole (Feldman and

9 333) The grouo may refer to«student

"Students, like other

Newcomb,« 1968

peonle, tend to meet or to geek out and associate with.

others whohhaée szmilar attltuﬁes and values, Insofar
as this occurs, vrcﬂesses of consolidation are ubiquitous;
we suspect that they are-at once the most common and the

least noticed sources of colleges‘ 1mnapts on their

students (1968, op 330}." Feldnan and Newcorb's I

identificatio‘\and.ex“an51on of the “maintenance of
existing ‘values” “theory is an important contribution
to the study of. student valuing,

Among 5ﬂé‘ﬁarticu1ar values which Feldman and Newcomb

identiry as undcrgoing the mos7 changes are rellgious .

.and aesthetic values, "Without exception, aesthetic

values are(of higher relative im-ortance to seniors

ilx'fﬁgg/ﬁﬁ’freshmen, while with only one excea%icn in

thirteen comparisons, religious values are of lower-
L C1d -

PR

s
IR




.1mnortance to seniors than to freshmen....A The rélative

s

College Impact
13
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1mnortance of soclal.values often increases sllghtly
from freshmen to sénior ¥€ar... (Feldman and Newcomh.
1968, »p 8)." '

Post-Fe}dman and Newcomb

Slnce the publi catzon of* The Imnact of College on

Students (1968), there haye been th”ee basic thrusts

in the research concerning thenimpacﬁ of higher education

on student valﬁingt First isia more comprehénsive approach
to the valuing.proéess in teérms of Stud&ing and recognizing
a greater variety of possible varlables. Secondly, there A

17

seems to be more of an attempt to seek answers tq

"By e

" on Students, Axelrod and Freedman (1969) published

the definition of ferhs. particularly of the term value.

'before they reach the level of higher education,

“under1v1ng questmors concerned wath studenf'valulng.

Why, and how do values change and are the changes de31rab1e?

Finally, some researchers have now moved to clarify

Only a few months following The Imvact of Collesge

=<

I3 . 4
their conclusion that "...the most important determinant

<

; . - -
_of the outcome of colleze experience consists of 'the

characteristics of the student when he enters college

(1969; =p 154)," This conclusion focuses on the realization

&

that congsiderable socialigation occurs with individuals

-

14
-

Although related, it™ds a signifiecantly different,
<ontribution than the Feldman and Sewcomb theory of

"accentuation, Axelrod and Freedman refer more ¢learly

-

to the student's versonal history as a significant

-1

en

s >
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factor in examining value ehange, whereas, Feldnan and
ﬁNewcomb embhas;ze the tendency of the colleee envmronment
- to encourage value formations consistent with the

. student's personal history. ‘There seems to be a difference

-4
-~ in emphasis, .
¢ ¢ . . _ ' / .
A considerable number of researchers have Ffocused
“on the comelex1t1es of the develonmental process of

a person.i For. example. a major s%udy at Harvard Un1ve*s1ty

-

culminated ‘in ‘the publication by William G, Perry. Jr, ..

~of Forms of Intel ecuuual and Ethical Develonment in the

[N

Colle"e Years (1970). The oress1ng question emerging

from the study was "What enV1ronmenta1 sustenance ‘most

‘.““ b;. *

¢ sunports stu&"hts in the choice to use their competence
e' to orlent themselves through Comm*tments..a (1970, »p 213)9"
Perry's concepn was- how z student developed a sense of

respons1b111ty during the college years, Perryls&conelusiop
was that o ? - g :
For the majority...the most impbrtant'supﬁort
’\seeme@~to derive froﬁ‘a special realization
df-caﬁnunity. This was the realization that
1n %hehve}; rxsks \sepa;dteness and 1nd1v1dua 1ty'
! . of worklng out thelr commltments, they were
;:;g . in the same boat not only wlth each other \}
but with their 1nstructors as well. (19?0, np!213)1
In terms cf value changes, Perry seems to be sug gestl g
the'sunnortlve nature of the college env1ronment prov1des

a s1gn1flcant clue to researchers. ConformltJ Q{\PISK

taking bebavxor may. be rewarded

1o

.
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variables that interact °in intricate ways to bring about

changes in student valuing. Bennett‘(t97Q)-an§ﬂE1¢on

) w R Coiiege Inpact
) A 1;5

*  There have been several persons: con¢erned. about

the problems presented to researchers in the variety of |

(1969) are two examples. Bennett particularly was,

conscious of the ccmplexity of the problem, Some of

s

the variables he considered include-personai history and

“significant student choices, the varietj.of characteristics

of the institution, the external social~environment.
1nf1uence of the faculty, student peers, and currlculum.

An interestlng var1ab1e found by Pearson and’ Lev1n

-__

(1971, po 850) was the foca1 point or major orientation

" -

of uhe'student's Yife,

s1gn1f1cdnt relatlonsnlo between a student's use”of a

“In their research, they found a

»

reference group with partlcular value or)entatlons.

For examole, Pearson and Levxn found that students u31ng

home-and-family as a reference grouo were more establlshment-

oriented than their counternarts—u51ng the lmmedlate
academic. conmunlty -as a reference point,, ThiSzkind of
contrlbutlon is he1pfu1 to educators when comparlng the

relative Value changes of commuter and~residentvstgdent

(Flanagan, Note 1). . '

» Some of the most signifcant contributions~of the

and. Newcomb -era have -come from Arthur
Chickering-

post Feldman E
uducatlon and Identltv (197§).

‘Chickering’s
takes to task_the klnds AT changes in va1u1ng that
He argues that_changes

researchers have been seeklng.




radical coriversion of one's values,

AAbe of more 1moortance--w'th1n llmlts--than the oartlcular

College Impact ‘
LI Vs

in the "content .of Belief" are not as significant as \i

~ other changes. For example, the -content may change toward

increased liberalism wlthout an associated change in
the salience of tg; values held (1972, op 126), Secondly
Chickéring warns that changes in student values need not

L4

be drastic (1972, pp 125-126), Chanée.does not mean

\\Qhe lmportant poinémthat Chickering contributes
to the study of student value changes is that "there may
oe okher changes of greater Significance; The bases
on wn:cc values rest the ways in Wthh they are held,

and the force with Wthh they ooerate in daily llfe, may

e e el

LI

values Held (1972, pp 126u127)r "Joseph Katz madé a
s1mllar oolnt less forcefully in 1968,

Some researchers have begun to questlon the aporoorlateness
of some’ educetlonal ;rogrammlng based. on data provwded ‘
by value‘research. For'examplel_the study of John Sikula,
Roberta Sikula .and. aAndrew Slkula (1974) on black and white

university interns in a teaching vrogram appears to

-

- verify Jacob's claim that higher education tends to ’ ;

"mold"” students into some preconceived models .

‘ThisStudy‘demonstrates that values‘
changes,did takeﬁplace during'ag eXperimental
. teacher preparation orogram, but are,the .
} changes which occurred des*rable” Should ‘ C

such nrograms serve to make everyone more ' R

I N
alike? Some oroader questlons come to mind.

-
L

‘
N o .18 . . .' -g- "':;-,;fv ' " > :j :
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How can we build into our educational

*

system ways to respect individual -dif-

ferences rather than-to,modify‘and»no;dl -
them? Is it really possible or desifsole
to resoect,individudl‘differences and o
values, %ehavior etc, in formalized .

" school séttings (Sikula, et al, 1974, pp 14)?

_The. final s1gn1flcant trend in research on student N
values in the post Feldman and Newcomb era has. been xa v
associated with Milton Rokeach. Rokeach (1972, 1973) N Lmﬂ;
has attempted to clarify tﬁgﬁhefinitiQns'and distinctions A éfﬁﬁf
between the terms.researchensvhave‘been using in values :
réséarch, ‘ ' ' ; . = o, \

' Rokééoh*s éonnént of:athieraréhy of values in-an : x-w~—;;%
organlzed system w?s a significant contrloutlon to the" :
study of the 1mnaqt of hlgher educatlon .on student values. -
It was Rokeach who suggested that values may change
in relative importance from one oolnt in time to another.
Change, then, can be deflned as "a reorderlng of
prJor1t1°S... {1973, o 11)," not a radlcal substltutlon

o

of one value for another.. ,

mer - G

Rokeach .also contrlbuted'to the identifigation
andiunderstanding of the concern for “the enormous variety>, -
of influences on the life of a student. (1973): He suggested ! .

"v-;r"

that ‘each institution in s001ety concentrates on enhanclng

fa partlcular subset of values, . N
r - . *

[ 3Ry
o
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Further research is. needed to identify

[

more clearly the particular subset o?

T T T T S L A i

values that each social institution focuses
unon, the extent 5r overlap and competition
among institutional values, the effectiveness
@Q J of different social ingstitutions and

}?“ organizations as'value-socializing

?;g ' agents, and the conditions under which

;.i‘ institutiqnai value change can be brought - *

about (Rokeach, 1973, pp 327)«

In ummary, hiiip Jacob anpears to have been the

qatalyst for increasing 1nuerest in the question of s
~ : L
’ﬁhe.;mpact~colleges have on student values. Qhang;ng\ ’ R

Vaiﬁes in College (Jacoﬁx 1"957‘)*mo‘t:l‘vatéd“much‘isf”the‘*'h-;“--—w
research reoorted 1n The Innact of Coll ege on Students

(?eldman and Hewcomb, 1968)., . / . ’ -

Jacob concluded that colIege had little effect on

" . student values, The effect he could find he defined . ,
! as socialization, Jacob's conclusion stands in contrast .
"ito moeﬁ fesearcﬁ that followed, Feldﬁan and Newcomb,

~ : . ’

for example,; projose a theory of accentuatibn, i €.

the college exoerlenCe tends to encourage change An values
consistent w1th hls/her perconal history, A¢student-s : o

/ .
pengonal histo gy in some sense, deter’mines the e?fect

of the co11ege experlence on ' the’ student's values.
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S;nce Feldman andyNewcomb publlshed The Impact of .
Colleye on Studenﬁs\\\gés) researchers have begun to “}ﬁ

search at least two questlons in grea%er &e%ail.. e %
’ What particular elements ‘of the college environment | :
. affect student valuxng more than others*(Perry, 1970) ;

and how are values held (Chickering, 1972) by students? |

The theory of accentuateon continues to be the major .

accepted théory. A thi&d trend, represenited by Rokeach (1973),

has been an attemot to. define the concept of value ‘and

dist1ngU1sh it from other cohcents such as attitude,

Heasurrmpnt of Vélue Qhenﬁes 1n/5*udents

Almost all of the researcﬁ/on the’ impact of higher
A . e&ucat;on on g-udent valuing has used an.lnstrument
to measure value change. Thegre were several }easong for \
the exténsive use of instrum¢nts as opposed to 1ntervzews.
In%}ruments could be .used to test larger numbers of
peqnle. Instruments were less time conéumxng.' Flnally,
instruhents provide at least some obJeculve crlteria
~aﬁd COHt’hUlty for Judglng comﬁaratlve value changes
':fmoméone,s%udent group to another.
. There.are‘four general methods by which va}cés

can be measured (Lehmann, 1967, pp 47-42), Three'of ' ,i

the methods involve personal judgments on the patrt of

the researcher and the fourth involves the student's

* 3bility to report their own values,
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(1) Students are presented & set of particular

statgﬁénts from which %he researcher ‘can infer

values from the giudent's reépdnses} o

) (é)*The rgsearcﬁer can sim»ly report on student

) behavior, ; .

" (3) The researcher may present the student with
hynothefical si:tua'bions' from which value

’ inferences can be made, .jk - ‘

(#) The s,udent could be asked about their -
personal perceptions of what they value,

There are at least a half dozen instruments bhat

have been develb;ed for measuring value chenge {see

Boﬁinson afid Shaver, 1973). éhe two most %oéular

’instfuméﬁts have been the Allport, Vernon, Linq?ey =

Study of Yalues developed in 1931 and revised in 1951

and 1960, and the Rokeach Value Survey which'waq developed

in 1968, Both instruments have beén design ed to test

the relatlve importance of certain values. The Allport,

|

Vérnon, Lindzey Study of Values is based on six areas of
2., -

inquiry taken from Spranger's Types of lien (1928),

The,.Study of Values (1960) rcileets these six areas.

el

The Rokeach VaJua M simnly lists eighteen

N

', instrumental and eigh-een terminal values fox the student

to rank in order of relative im ortance, Both are forced

“

choice guestionnaires,. . P

Do
oo
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Limitations of Past Stgdig§ ] ﬂﬁ}
The most anparent problem with researching siudent

values is t:e annlication of ingtruments to a highly

" conditional element such as the Yaluing process (Dukes,

1955, np 26}, Develo»ing the appropriate questions to

analyze the oroblem of value change 5 an extremely . )

difficult process. Value fdﬁmation is a dynanie proéess

and an instrument can only indicate the student's valuing

nrocess at one'particulgr ~oint in time. Instruments

are less reliable in indicating patterng of valuing,
Irvin J. Lehmann outlined the limitations of R
1nstrument studzes in this ways . f:
(1) Though the measurement .of values is necessarily
1ndirect. there arz a Tew areas in whzch
'direet observation might be enwloyed Both’
overt and covert aspects of behavior coul%,
in certain circumstantes, be measured,
However, value meaéufeé'are more com-only -
Anstrospective in nature, ) "
(2) The manner in which attitﬁdes and values
rpflgpu thenseives in behdvior is governed
in ;art by the nature of the mOmentary
smtuatlon. Thus, the rea1iab111ty of various
iteﬂs is often low. ( .
" "{3) The required preéision of measurement may
| vary, deaendxnﬂ u-on thn effects to be studied
(4) ‘Our scales do not measure an xndxvidual'

o

e ' att:tudes ‘or values, ﬁer se, but are a

As. .
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reflection of those values held by aversge '
peonle. qur instruments are sealescand
there is no seale which does not de*end
unon the cnntral tendencies nd dispersions
- of o-~inions exnwessed by many neople.
(5} ZInasnuch as values, uzthxn certain framas
of re*evence,'wa/ be affective and perhams
a subconsctous basis fpr zction, what a
subject renorss may bs only a rationalization
after tae fact, Thus, any attempt.to .
state affective, objectives so as o permit
* evaluztion of the extent to which they
are real factors in behavior founders
) &Qon the- discrensancies among the actual
| affective qualties of a person, his state-
ments about these, and Qis,bahavior {Lehmann,
1‘96?«, “p lﬂi). .

The pafticu lar iﬂstrumants which have been elnloyed to

measure student va‘ufh& changes ?ave been questioned”
by a number of neople, " For exa sle, vartin (1971, pp 2-3)
suggested that tho Allnort, Ve on, Lindzey Study of Va?ues
mxgn$ not be sanSLtlve and descrlminating enoug h to
‘be used with a collesge gopulauion. Fgldman.and Newcomb
- (1968, Bp. 8) noint to theffelative ﬁature'qf the
| ;.Ailport, ngpon,*Lindz;g‘questionn?ire as a notential

linitation, .

L

\ .
»ow
v
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. *ﬁata collected ‘rom the uudz of V. ;ugs questionﬂaire.
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A‘!.l“or Vernon, Lind"e'; é‘.ud'g of Va;ues
Robinson and Shaver (1973) off3r tuo eriticisms of

,the Allvnort, Vernon, Lindzey Study of’Vagues. They firat

k]

Yecognize the rclat ivity of the ques%ionnaira, in the .

sense that a high score on one scale necessitates a low
score on another scale, A student's foroed choicn reégonse
may not be indicative of the way in which his/her values
are actually held, "Anothe:rllmitatlonVis that the test

is standardized on coliege students who aré‘grimarily

in 1ibe a2l arts, 4 Sy'tematié sannling of collezes-has
not been con ~12ted, and des»ite some studies of none

eol oglate groaps, there is still insufficient data to
alloa for generalization beyond this narrow range pf

suo*ects (Rooinson andAShaver, 1973, pn 5 0¢~505).

*

mhere have been other lﬁmitations cited of the
hilgort, Verfon, Lindzey questionnaire. As Rcbinson

and Shaver have emnhaszzed, the quostzonnaire was de Igned
" for 1liberal arts students, Lha raises the questioﬁ

as to whether the questi onnaire is generalizabdle bEJOHd
thn 11bera1 artz student, .

Thc tyne of‘gzsa sousht by the Allgbrt{ Vernon,

. iindzey Studg,gg Vilues arnear vague, The questionnaire

-does not allow for an adequate distinction between daia
that indicate astitudes and data that indicate values. -
Robinson and. Shavnr (1973), for.exampnle, suggest that
both attitudas and interests ‘could be im;lied from the

A

» T
- . N
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,Although it hag been roviged tﬂdce since 1931, the -
Sy R 44 i
Allport, Vernos, Lindzey Study af .‘Lf:..mzs ﬁg based on " et

e 4

-

s;:mnger'* Zynes of T u;&fl (1928), and the r"visions have -

left tne badic 1n;redlmtsl of the queatiamaixﬁ untouched.,

3 - .

One, must bawaz%e of the rossible unreliability of tho o v o
. qg_e\z?i* onnmm w'g‘.z»ns of its’ adaptabllit} to. this gmemt ‘ ,f
* of couage sfudmts, Getzelq (19?2, p‘o 511). rei‘erred *bo ) el
- a qukestionnaz..r:e he admlnistered in thc miid 1950"3 tesﬁing, - ‘ 1

values of Jouth with similar caution,” He concluded inn -

»

-

'the 1960'3 that he, coulc% not use the same auestionnaire ; B ]
. to g’*m rel¥9b1e results b= cause of the sigmiﬁcan‘b A ‘
‘ tchanges in youth char ct aris*lps over a decade’ of. time,,. !y R ‘f
The ué%- of }:_ﬂg_:g_g nay sufrer i‘ronz si.mlar 1imit“tions. | . .

The, Rn!a»‘;ach Va‘!ue Survay q. R "‘ *:“, IR

. . -
N ]

Nany ‘of tno ‘sane 1mxﬁ%tions :alague tha Rakcach . e g

Yalue S YOV, "‘h,e Va‘!aue Survey is 'also r»‘%la'b'? vis&ic. s —
- ) \.";-C 3‘_‘ i -

‘ }i’orcing t‘he studen,,t to choog among a. predetemined , - .
- jHst 6f terminal and mstrumenta:t valués, e toy 0L o

r»:?/" - : ~ L —?

therefore imoss:.bla to know whethez', for a gii.ren . 75_* R DU SO
individual, the values are eaually spaced ‘along “the | -

. immortance continum, or clm.d:er toge’oher at a éc"& ) A
©_ points.., (Robtnson and Shevi iS5, 1979, oo SO TH L v T ]
An a.,sumi:ion of the Rokeach queationnaire mflects' B 3

W,
S
-
*x

o anotﬁar ';otsntial 1imi;taatiom Rokeach‘-assum:ss t‘iat hunan J ,
‘ beings hold relatively few values. 'Bhis ascumptl on allows {7
e g
him to fomulate eightcen ter}ninal and’ ei*hﬁeen ztrunental . .

values which he claims ar: ‘resresentitive of the = étu&l 2 S
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,v suggegté& that intarview s tudies mivh* be an inrordant
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. >

nunber of values which exist, quaﬁéh,alsa pronoses
To
suggesﬁ ‘that the ﬁh*rty six va nes 1;&%9& on the Value Survey

that va?uew are influwncﬁd,by haman axn%riences.

are ra“TQSQntatzvﬁ xa to suggnst that human axnarience
dividyai
and the relativx*y of the time maj nos aﬁaquately be

is ralat vel; unxform. The un;quenass of ﬁne

<, reflected bj the Va}ue Ve, ‘ R

Genera? mitztions - P

. 5evera1 writera fiave al ledudﬁd to a concenn for ﬁhe
indﬁvidual in measqrin& vaiue enangas. For examnle,
uk&e (1?55, op &:) believed that the instrument measurement

Lehmann (1967, po 39-40) .

-

1argely negiectad the human fﬂctor*

*mﬂrovemeat in studjing thﬁ value change of students, :
Interv;ewzng techniques would bggin to gpproach the .

concarn of CGOns (1970) thaﬁ the student's nersonal -

-

i his»oﬁykbe coysxﬁered an aﬂsential elenent in understanding

the imn*ct.o$ ¢colleges on student valuing. Instruments

%

measure ave*age chanve, but as Feldman and Newcomb suggest,

t 2

instrumants obdeur€ "both the amount and - dlrec*ion of
chznﬂe (iﬁéa, 15323 8~9). buch of thé past
rasoarch on.the 1mnact of higher educat ion on student

-
-.,_ ¥

valuing ‘has been of groups of students and has largely

ind viﬁuﬂ

ignared or ahscured 1ndlv;dua1 natterns of. change (Hunfley,
196?, p? as), .

— tow

*i~- Jaeob’s analysis of Chinzing Va lnes in

’ \

ot e

Go’l'l ors

>

Jacob

.8 *

nrovidea an in%erestxnﬁ case af dota m‘suse.‘
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: . .. _ * |
often referrsd to data gathered from female students to - - (f

’ _ap 1y to conelusions about male studenis; generalized * ' .
3

from syecif&c suudie on particular student popula ions %

to all students andﬁhsed one year studies to infer conclusions ' Vj
about h*gher educatxon in general (Lehmann, 1965, 0p 75) 4 ‘
These critzoisns rrflact more on the use of data than - .
" on the 11mitgtwons of the instrumant ‘ | ,
- One of the most signzf;chnt limi tations of past | ‘ w;
_stuﬁlgs relates . to inadequate definitions, How can T e :
véiues be measured if valued ang;not clearly @is1ingui§hed

from other, components of the béfief system? ‘Researchers

"also seem to be uncertain about the significance of studying
/ the valulng patterns of students, Huch of their uncertainty
| v stems from an 1nadecuate underatandzng of ﬁhe role
valies play in human behavior and nersona ity. What
signxfic:nca. then, can the study of the imnact o* college
on student values have for 1mnroveﬁ 1earning° i
’ The basic instruments used to/§$ndy value .changes
of college students suffer ffhmrdef:nitional problems,
. Develonment of a' suceessful instrument
.for neasuring values (which, in %urn, is an
_ " integral nart of the mezsurement of values
» | and value change) is closely related to
. " the problem of the. definition of the concent

- of value.... To some resea;chers, value,

attitude, belief, and g:inion are used .
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C synonymously and interchangeably. o §thefs,

attitudes and wvalues- are eonsiderpd as one

*

category, while beliefs and oolﬂzons are .

considered as anofher (Lehmarn, 1967, np 35). o

¥ Instrhﬁ%nts have been helnful in ;dent;fying the~student's

desired end-statés of existence'at a partlcular noint in

time, but eXpectatlons the student may have of college
and the develo«mental orocéss of valuing are not adequately I
reflected by 1nstrument surveys. . ‘

Other limitations exist in the lixerature. one S

such ligitation 1nvolves generalxzzng data from one

; 1nst1tutvon to another. One cannot assume<that ?ecause v ﬂé
Newcomb {1943) found signifeant changhs in: values of
the students at Beﬂnington College that all Amerlcan i | :
college s»udﬁnts (even at that tlme) could be said to 3
haye changed in similar ways (Plant 1958, pp. 189~190),

" Each institution reflects 2 number of internal
variables in determining thelr impact on stuant'valulng.

' Researchers have now begun to take serxously the comnlexlty
" oft institutional influences on student valuzng, €l
curm,culun, fd.culty. and p:ears. .

Research into xhe 1mnact of college on student values

E
has made signlfxcant eontr;butions to improved learn;ng,

LN

but many questions remain unanswered, Valdés must be

[

more clearly defined and distinguished from such concepts

" ‘as attitudes and beliefs. With an improved definitional

-
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v base, the signiiioance of value‘reéeafcﬁ and improved ) |
',research'methods’may follow, The‘complexAﬁature of colieges o
and tﬁg'tqtéiity of the student'srenvi%onmen@»ane_goming
under closer scrutin&; Finally, resedrch must'begin‘t6
anélyze.ﬂgx values change and not simply how they change.

‘ Summagx . - “
This review of the literature on the‘impac%fdiﬁ'

higher education on student values has focused on research

AT i .
N Tt R TP S

from the time of Newcomb®s Bennington Colleﬁe study (1943)
to the present; Particular emvhasis was placed on - - L /é
’ S ! o
., trends in the nerlods of Jacob, Feldman and Newcomb, and \ jf
. -

the time follovxng the publlcatldn of. Feldman and Newcomb's ) i
~

book The Imnact of Collesze on Studentg.,:Research methods - !

.and their limitations were reviewed. The conclusions
T ) V

. s
I ( P

- might be summarized as followss . . Y z; ) ;
T ‘ (1) Instruments to measure student v%lues have 2 | g
serious limitations, In depth interviews ‘z (./'
and behavior obServat%oqs:mighf be im-ortant .
. .aides in studying the valuing pétﬁerns . .

of students and why the patterns change,
(2) sStudying ‘the ihpact of célleges ori_student

valuing is an extremely complex'undertaking.

It is comﬁlex in relatlon to our understandlng f
é } of* the nature of values, the variety of o
J institutional and societal influences. on -g;

students, and gathering coﬁbrehensive ?nd ;

valid data on student valuing. - | [

»
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(3; A clearer definition of value and the
relationship of the concept.of Valué*to‘:
other coﬁgoﬂents of the belief‘sy;tem‘

‘ is‘essentiéi: ' ’ ’

Milton Rokeach (1972; 1973) has begin to déveloQ:a;
tﬁéﬁretical basis for rgéeérch into the impact of college
on stuﬁent values, The more practicai research into

why stud;nt valuirig patterns cﬁénge~aﬁd'Qeveiopﬁéﬁ%\of

improved research methods remain as suggestions: for future

researcgi
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. Footnotes
liost researchers compare student data over two » ST
. * L4 r * # ’ . N (;4;
or four year periods, Significant differences are . %
more likely tq(appear over time If the college experience N ?
does have an impact on student yaluesg, S
. \ ’ ' R
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2 B - o - ’ . v
Spranger’s types of men include the theoretical .
man, the economic man, the aesthetic mar, the social '
man, the polwtical man, and the rellgious mar, g
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