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ABSTRACT . - . -

The final report (1974-75) of Project FAST
(Functional Ana1y513 Systems Training) contains objectives and
evaluation data of the Essexville-Hampton (Michigan) program which is
designed to provide efficient educathnal and support services toz«
learning disordered children gnd their regular elementary teachers.

-The first part contains an ‘introduction to the methods and purposes

of the project. Descrlbed are the'three modules for delivering T
educational services, nine basic teaching skills, a model of a
learriing system, and a flow chart of a delivery system which
incorporates a change procesis. Listed are accomplishments such as
reduction of the time lag between identification of pupils with
learning” problems and specific treatment, cost effectiveness, and
demonstrated exportability. Evaluation data is provided for four
performance objectives for each of two.project goals-— (1) the
development and implementation of afdemonstration and dissemination
model, and (2) monitoring of project activities to show their impact
on children. Information. for each objective is presented in terms of
source of information, analysis of data, date to be completed and
results. dence of effectiveness for ;973 74 is summarized ‘and
includes exganSLOn of individual educational progranms from 20 in.

“1971-72 to 149 in 1973-74. Appended is a description of a

decision-making proce§§ for adoptor districts to use to determlne the
goals and objectives their dlstrlct (DB). . . .
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. parts. The first ﬁart'contalns an introduction to the metﬁod§

C~—
'voPunggered for this year's program of demonstration and

to determine the goals and objectives for their district. This

" report documents the development of the dempnstration-

- INTRODUCTION = * -

4

This final report 197b-7§»of Project FAST is madeJup of three”

and purposés of jthe Project. The second‘part contains a

P - -

statement of this year's goals an9 objpctlves; The evaluation
! . _ , .

on the objectives Is based qn data collected from teachers who

dlSseminatI;n. fhe third part of the report contains the

1973-74 evaluation data. The final part of the report-(appendlx 1)

contains a decislongmaking process for adoptor districts to use
{

/

©
1

dissemination program.
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’ AN ECONOMICAL SYSTEM FOR THE DELIYERY OF EDUCATIONAL SERVICES
TO CHILDREN WITH LEARNING DISORDERS WITHIN THE REGULAR CLASSROOM,
N
RS e -
FAST's GoALS$ ,
Under usual _clircumstances, fha{reéuiar classrodm teacher is lunable to
find solutlons to a wide varlfty of Iearﬁlng problems presented by chlldren * .
{ : N .
uqthln tPe regular classroom The maTnstream teacher .has sent 'problem"
' chlldren down the hall to various sPecIaPIsts who worked with those
'\ *

children on a one-to-one basls for;Lbort periods of tlme. Desplte
-attempts at ctherencing between schlallsts and teachers, many )

-
¢ -

malinstream teachers\dld not have a comprehensive understandlng of ' -

the total child nor of thervarlous educatlbnal strategleé needed 'to

-~

/ Kelp the child overcome his problem. , v
‘ o . > o ’ N
. : ’#1 .
. Preject FAST is a natlonally valldated'proJect devlsed‘\o meet two ‘,r
. . AR § e A

primary tasks: (1) -provide more effective educational service to

Iearning:dlsordered children through systematically training the main-

stream teacher to become aweré of the totality of a'glven child end to

Ihplement sQlutlions to that ch[ld'e problems on an ongoing baslis; and . - .
S (2) provide more efflclen{idellvery of support service to the mainstream
_teacher In her/his efforts to help children dveﬁiome their problems ‘~ . .
add fulflil thelr optimal Iearﬁlng potential. ’ ’ ;- )

’

o . o ‘ . .
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Project FAST conceptualizes a delivery of educational services in v

— SR 4 - J———

cerpsvof modules of school perﬁonnel (see figure one) who are

qulvldually capable of dellvering Qngo\ng speclal lzed services to the
individual childs In the fﬁritlsérvlce module, it Is more effective 'and
", efficient for the mainstream teacher to have the training to de!lver the -
- . ‘

bulk of service to most of the children within avclaSSrodm} Through f
retraining, the bullding priftipal then;Becomes the first line of
support to the teacher in delivering comprehensive service to the vast .

majority of children.

-

In the secona service module are séhoo]’pensonnel who provide
addltional ;ugport to the teacher and the bufding prlncypal. Module
two is formed by rgtralnlng schoﬁl psychologlists, spéech pathologists,
and reédlng speclallsts so tha; they provlde,twp-fold serv}ce: (1) .

! " .

generaylzeﬂ support to malnstream teachers in terms of classroom

~

management and eanFhment, “dentifylng the causes qf lndlvldual

learning problems, a)dlngAIn°thé lmplementat]on.;f.speclflé educatlonaf
prescrlptlons,ve;c., and (2) to Pe consultant; Fo other support persons

in accord with their chkg;ound on dlsclpllnary tralnlqg, focuslng,on‘

a glven child's Partlcular area of need with which another support .
perso; may not be famlliar. By retraining specialists personhel to
fulfill these two.mfsslons, service frqm those persons becomes more econo-
mical. Speclajlsts'seelng and helpling avgreater number of teachers fn
turn provides help to a much larger number of chlldrén, making his

p
sarvice a move effective use of speclallists. .

LY
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. Personnél from module two visit each classroom @t least ohce a

week. ThIs facllitates rappo}t petween thes suppop séaff and the

4 ~

majnsf'reqn cTassroom teacher and also Facllitates ‘a reduction in the
time Tag Metween the Indentl#ﬂcatlon of- and the treatment for the iearnlng .

disabled child. Since the support staff is in tne classroom at

least weekly, his- reconmendations for treatment are made in the context of

N~ - :
‘the teacher's abilities and the classroom setting. A serlous problem -
which existed prior to the implementation of the Project was the

inability of the classroom teacher to carry out the recommendations .
[ ((\I' »
of‘the speclallsts. This problem has been resolved by Project EAST .
Vi p

* v

4 )

In the third service mo@ple, consultants and specialists from o

the community are used to help find solutions to those relatively few .

broblems for which persannel in Modules | and || cannoi find
satisfactory solutions. Lo AN . - 4
; i .
The full innovativeness of FAST 1s that it develops a %otal,, ‘

‘e

comprehenlee delivery system with tne synerglistic effect of teachers,
parents, consultants, and administrators targeting in a systematic manner

" on the developnéntal and learning processes of the specific child. - ~
Because It is-a delivery system focnsed on the developmental and learning
process,jthe téacher's development, the support,pérsonpel,'the parenti

: Involvement, the utilization of learning materials, the organizatian V

of the classroom, the sequencing of Instruntlonal modules, ®

atg}the media of experiencing learning ‘all converge on the same ob] tive:

~

- -

. . .
To accommodate almost all students - slow and fast - as they progress toward
optimal functiohing in the regqular classroom learning environment in an
ongoing diagnostic, prescriptive, and evaluative process. ,

-

' i0 - '




: efficlent. The dellvery system Instgad must become centefed on the

. F )
processes by whlch chlldren learn.. For that to become a freality, the - ,

basic teathlng tools (see flgurerton Second it requires that teachers X

Third, it requlres a delivery sysﬁem which lncorporate

process (see figure four). 4




FIGURE 2
. T . » !

»

' THE TEACHER'S TOOL KIT*_ ' :

Lol - e o o e ]
. - i

s

l. Observing how;students go about learning.
.. .2. Analyzing what each task really demandé of a student. N N

3. Deciphering the deéelopmeﬁtal leqel of the various skills a student

p needs to build for\xyccessful leaéning.
. . . € o “a .

" 4. Prederibing the educational program a student needs next For his
‘best development. h J '

54  Organ1z1ng the classroom to promote active participation in learning.

N "

6. Helping students to'dirECt their own behavior appropr%agkly. . . ¢ b
’ ~ - : . N

7.¢ Applying support help meaningfully.

h 8. Sﬁ%ring teaching concepts”and strategies so that more students aie v “
o benefitted. . * ° ‘
.
9. Teaming with parents to provide ‘their children consistant opportunities a
for development. . )
A i
>
) ©

v 12 | , >

A}

~ "% Effective Educational Systemst Inc., Box 140, Onancock, Virginla 23417
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. .
The basic purpose of the learnlng system- which is the ‘same in

- o X . 7

-, " ‘child and adult, slow leérner and fast Iearner - s to enable the

‘
individual to cope with whatever demands the environment makes on hlm.

o .

Towacd that end he has»lnformatlon processing modes that lnform him of

- -

the environment. Information concerning the ervnrcnment becomes fmore

ang m;?e Integrated and COdIfled into more economlcal usable bodles :

©

of.knowledge, so that the Individual can respond to environmental demands. '
L. : ,

h N ;
with an organized performance which is as effective and efficient as
) oot ' '

. _ ,
posslble for him at that point in his development. That goal whic
nature's underly[ng reason for having a learning'system, lsvimple

'thropgh a cbmp1ex proeess aimid myriad'mentgl activities. Nevert eless,

the process by which children learn. Therefore, they can ledarn how to

demends.' ) | : .

they become more aware of how factors in the'external/environment
influence the efficiency of the internal environment, or learning -

system. As their awareness grows of the relationship between the

external and internal environment,; teachers develop a true under-

-standing of the wholeness of a child.”‘Then they can devise learning

opportunities which best will promote the child's total development.

K

Rather then cram the child’s cranium with fad‘s, they give him

an opportunity tg explore the world around him as well as the process

N ’ . ’ 3 7
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»

]

~

by which he himself learns. Instead ofro {11, the teacherNJ

]

]
provldes the child with the oppordﬁnlty to practice whatever he is in

the process of IJarning\* reading,Spelling math - in aCthlty and
gajne form. Because all phlldren like to play games, they do not

L4 s
become bored, and boredom is a large deterrent to learning. Instead .

.

enjoyable aciivities and games which provide the opportunity. for

practice enhance Jlearning and the total development of the.child.
-‘-0 \
A . i . .
. Because the Qelivery~system enables the teacher to be process-

oriented rather than fact-oriented, children do not need to sit in rows,

- at military*erect attention Instead, they can explore a variety of ¥

]
sources oﬁ knowledge and technology, as well as how they themselves

a

'learn, by movlng from.one learning center to another wlthln the class~
'\

" room. What ‘they gain from the experience of actlvely part1cipat|ng

/

in the process of learning is far superlor to what they might gain by being
& .

passive witnesses to the teacher or the textbook hurling factS'at‘them.

®

In this delivery system, teachefs are not.expected to be éll fhings
to children. Through training that the’FAST P[oject provides, they are
expectgd to develop 5 facility in understanding the process of
learning so that they can 6bsgfve a malfunction in the learning.’

system an%, when needed, refer the child to the appropriate

" specialist in the community.for help. Similarly, teachers are not
expected to know éverything about all accrued knowledge and

.technology, Instead, they-are expected to realize that knowledge is

.

not the province of any one group. They ate expected to make school a place

s
where children enjoy the experience of living and of fulfiling nature's

goal for childhood -- learning. )

i6 h

N

v

: e




In ghjs‘del[mery system, teachers are expected to develop'thelr

understanding qf h;a children grow emotionally, how they 1ntera¢t, and
hoy they—learn to manage ‘their own behavior so that they do not heed

adults to pollce them constantly. “~Instead pollcing tr:' ren and

keeplng them In a rlgid lockstep order, teachers help them become
aware of who they are, of who they can become of how they influence
each\gtger through their behavior, and of what options they have in how

they behave toward others in any given situation. Teachers, share in the

. - :

process of making goals and evaluating progresswith children, and of
. . / . i .

’

keeping track of why chi]dren need certain activities. The .key Is

r

- that the teacherldoes with the child, not. to him. Through such means,
~¢ — M

teachers help children develop respect for themseTVes\ahd, thereby,

. . o . .
for others. Teachers help children to-become responsible for them-

s

KO

&

selves and their own behavior, and, thereby, for others and for

the.society in which they live.
Yy . v,
. ) ’ : 2
The: above rationale makes it feasible for most children with
learning disorders to be integrated successfully within the mainstream

A :
classroom, rather than to be isolated in special classes. For

learnln%rdlsordered children to be able to suceed In the mainstream

classrooms not only provides them with a healthy moded to emplate and
avoids stigmatizing them through separate labels and'classes, but also
enables the educational system to be more:efficlient and economlcal.;
An expected spinoff ;s that’the FAST approach‘wlll‘also'provide

.

more individualized and optimized learning opportunities for average and
- !
fast learners. ‘

. 17
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.Project FAST is a‘readily exportable program. Because of the close

- 4

, % ) : _
working relationship that the Ray-Arenac Intermediate School District has *

with the. Essexville-Hampton and other school districts it serves,

- i 0 L4 .
- .

many components and concepts used in Project FAST have also evolved, to
varying degrees, insother districts. The program developed by Project

' FAST has, lh'turn;‘been shared with the Bay-Arenag Intermediate School

Y

District and the sister districts, so that the two—county area now has a
‘ . : ) /
baseline of consolidated information to draw upon. -
L) . . \

-

A 4

o/ ,» Project FAST accompllshes; _ 4 ~ :

* pronounced lnnovatlveness as defined by the national val idating team

¢

and by the Mlchlgan State Board of Educatlon.

£

»

* reallacademic progregs for the Iearnlng‘ﬂﬁsabled child while providing

impartant benefits for all elémentary puplls.

®

* accommodation to state guldelines and -recent court rulings which demand

*

that handicapped children be integrated into regular classroom
whenever wogs]bje and that they reé&iye realistic special help and

' beneflt-by appropriate resources.

* reduction of the time Iag between identification of puplls with
s i)
Iearnlng Jroblems and the .specific treatment of those problems

2

* Cost-effectiveness because it retrains existing personnel and
- -0
requires only a modest initial outlay for materials appropriate to

learning centers. : !

~
I3




- - ' , J
* efflcien;? in getting "dowh the hall" specialists into the class-

P

-

< room where they can kelp more children, integrafe their expertise
into everyday lInstruction, and proggde constg@f Inservice education

, / -
for thegclaégJoom teacher. : / : -
“ . .
* demonstrated exportability. Six school districts-in the surrounding
N B . ‘o N
- area are already utilizing the program in 209 classrooms.
( , ‘ ,
, | !
. \ -

Fy .
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s © ESSEXVILLE-HAMPTON SCHOOL DISTRICT .-
B e , . ’/ )
PROJECT GOAL 1 | P ’

The Project staff will develop and implemeht a demonstration

-

and dissemination model. _ :

. // ] {, , ' .
A 7 *
PERFORMANCE OBJECTIVE 1 '

!

1

Project staff will ﬁhintain an On-gohhg operational prografm

. "? for on-gite visitation purposes. 4
a o 't o :
SOURGE OF INFORMATION / f’ ’ . .:§
. - ’ N ] ’ : L]
Educational prescriptions will be written by teachers and 9
. . : ’ ‘. ' k ———
support staff throughout the year. -
o A . ‘ C. . . .
) » w ! ‘ . \ .
‘ _ ANALYSTS OF DATA - .
< -
_ Prescriptions will be analyzed by a jury of experts to
determine kinds of services conducted. Teachers and Project
staff will be interviewed to determine kinds of service given. .
DATE TO BE COMPLETED
May, 1975 i
RESULTS , - ,
) There are 203 students on prescriptibn. One hundred and forty

vy . i . .

seven are in kindergarten and 156 in grades 1 through 6.

«
‘r
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On a 30 point scale the prescriptions were rated from

8 to 30. The distribution of scores for the children
)
. . f. ‘
in grades 1 through 6 is:

‘}

- SCALE SCORES 1-5 6-10 11-15 16-20 21-25 26-30

~.

NUMBER OF

PRESCRIPTIONS .0 6 19

LY

23 40 58

t
i

(See Analysis of Educational Prescription in Appendix 9

-

The teachers in the program were interviewed ih May, 1975.
There are 27 teachers in the ‘program. Twenty-five or-92% of

” 2 .
these teachers were using the methods and resources of the
‘s - _{3"%55:?’ . . .
Project at the sagii’é level aswr at a greater level than last

year. The teaché}s were asked to compare this year's program

LY

and their involvement in the .program on the folioWing topics:

N a) Observe student féhrning

b) Analyze student tasks .

»

c) Prescribe an educational prbgram for a student

d) Direct student behavior

.

e) Work with teaching materials

!

- -
Yime

PERFORMANCE OBJECTIVE 2 ' -

\Project)staff will deveiop ap information package for potential

adopters/adapters. &,




16

SOURCE OF INFORMAT.ION » : .
. . . 3 .
A sample of potential adopters/adapters will respond to a
. , .
questionnaire and the records of the Statewide Facilitator
r

will be reviewed. -

ANALYSIS OF @A
The extent of the information package will be summarized.
, ) . ~ , }

DATE TO BE COMPLETED

June, 1975

RESULTS . | S
The information packaee has beeﬁ developed for the Project.
It consists of:
A mailer - "5oes Your Educ;tional System Need FAST?"
A summary of the froject; This beoklet presents the
goals, rationale, evidence of project effectivenees,

and a sequence of project adoption/adaption.

A pamphlet and video tape on the hyperactive child.
"Hyperactive Children: You Are Not Alone."

A booklet written by parents on the Hyperactive Child.

Facts For FAST - These are forms filled out by
potential adopters/adapters

A video tape case study.,K - ,

A report on a conference sponsored by Project FAST.
"The Educator's Role In Developing The Basic
Sub~skills of Vision."

A booklet - "Project FAST: An Overview of Training."

A slide-tape presentation - "Project FAST: Ah Overview
of Training." g

A slide-tape presentation - "An Overview of FAST."

22
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A 16 mm color film (30 min.): Project FAST.

A video tape - "Questions and Answers."  Project teachers
answer questions most commonly asked by visitors to
the Project. -

] . ~

“Project FAST - How To Do Box." This box will contain
approximately 500 5x8 cards organized into a
diagnoStic/preéscriptive teaching system. This set.
of materials will be used as part of the project
training package. (Target date to be completed is
September, 1975). 7 \

RESPONSE TO'THE INFORMATION PACKAGE

A. One signed cbn ract with Ehe’Brighton Public SChoois,
Brighton, Michigan for implementation of the program.

B. Two contracts pending: . .

‘1. Dickenson Junior High School, Livonia
Public Schéols, Livonia, Michigan . '

2. Ausable-Crawford School District,
Ausable, Michigan, - '

All three have been on-site and have set goals and have filled

out "FACTS FOR FAST".

..
.

Q

PERFORMANCE OBJECTIVE 3

Project staff will disseminate an awareness package for

potential adopters/adapters.

SOURCE OF INFORMATION

‘ \
A log of dissemination activities will be kept by project

© \

" staff. : '

Fod

23
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ANALYSIS OF DATA

}

A summary of dissemination activities will be reported in the
; < g

interim and final reports. This summary will indicate the typé
1 : . . .
and extepnt of ‘dissemination.

e

\

DATE TO BE COMPLETED . . L

Iy

August, 1975

RESULTS : v
. J 4

Forty people received a copy of "The Edﬁcator’s Role In \g

Developing The Basic Suqrskills of Vision."

~—

The mobie was shown 6 times out of the school district.

.

Forty péople visited the Project. This involved 10 separate

groups. The largest grdup was 10 and the smallest group'w§§ 2.

Six presentations were made at different conferences or meeﬁings.

N

A total of approximately 300 people were in attendance at these

S

presentations.

a

, ‘
Also a static display was available for project awarengss

information.

Dissemination from the FAST Office: //// .

295 Information Packages were sent out.

Dissemination from Project INFORM

ot

Total number of requests 550
Special Education requests 337
Staff training requests . 213
In depth Information sent 45

2




PERFORMANCE OBJECTIVE 4 . .

Project staff will develop criteria for selecting potential

_adopterg/adapters.

v

SOURCE OF INFORMATION <@ | *

A

The statement of the criheria.

ANALYSIS OF DATA '
The criteria will be reported in Final Evaluation Report.’

‘9 . .- . ]

) .
DATE TO BE COMPLETED -

June, 1975

RESULTS

The criteria has been developed and follows:

& ) .b%

. FACILITATING ADOPTER/ADAPTER COMMITMENT . .
v., ~ T0 PROJECT FAST ey |

)

With the information provided in the FACTS FOR FAST, Project )
staff will help the potential adopter/adapter finalize their com- .
mitment. ,

i T
Prior to training, Project FAST requirbs,a'self-screening
process with, a representative decision-making group process to
establish teacher and administrative readiness to adopt/adapt.
F

Each potential adopter/adapter will leave this session with:
1) Increased personal participation and commitment to the goals
and objectives so there will be 2) Increased follow-through on
implementation of the decisions. The end product will result.in
an adopt/no adopt recommendation. Those receiving a no adopt re-
commendation will leave with a set of goals and objectives to
search out alternative solutions to achieve their desired ends.\
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'The degision-making group should be composed of representatives
of each facet of the groups involved in that school system. In
general those groups would bé:

a) ‘Board members, representing the community

b) Central administration o

V4 . -

¢) Principals interested in FAST

d) Teachers interested in FAST and.in représenting
the local educatiom association.

This self-screening process will involve aﬁbroximétely
five and one half hoyrs. The following is a breakdown of time
for the four sessions encompassed in the process:

”

1) 'S;einstormigg, o : o hz‘\\m
“ one hour, including a l0-minute break
2) Pyramiding =
One hour, including a 15-minute break .
3) Consensus |
One and one half houms : "

4) Decision Making : .

One and one half hours, including a
10-minute break ‘

-

CRITERIA TO BE USED BY DEVELOPER-DEMONSTRATORS IN THE SELECTION
OF ADOPTERS: '

¢

The prospectiv%)gdopter district must go through.?/brocess of

identifying and clarifying its own goals, needs, and objectives.

Implementation procedures are geared - .toward districts whose

administrators are prepared to adopt a developmental philosophy.

’
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+. Teachers and other personnel should_be allowed to dec%de
'+  whether or not to volunteer, K to participate in the program.
/ . ’ ’

Their participation shouyg'not be imposed on them by. -

) administrative mandate. = . : v : (.
P . s ‘
The administration.of the prospective adopter district,
. , - e
o, "' including board members, superintendeg} and principals, must

be ready to demonstrate'their intent to adopt the Project by = .

.

supporting it thrqugh their own emotional investment: and active

. participation in™it.

(A : -

-

B

— ¢ The prospective adoéter district will be prepared,to fake

<, - . ' " /

financial commitments for equipment and.supplies totaling
: v e

e $600 to” $1,000 per participa;ing classroomfkﬁius ten days of ‘ .

' time for one of their personnel to attend a workshop éo learn \
how to serve as a facilitator.
. , _ : . 3 “

’

/A“\\\lgngERIA TO BE USED B% DEVELOPER/DEMONSTRATOR IN THE REJECTION

~ ADOPTERS: | . o

b aﬂ_gquéétionnaire, FACTS FOR FAST, will provide the FAST staff
.with pertinent information about the adopter-distriét and ) ' ,§

must be completed before training can occur. » i

¢ 3

“ " During the Decision-Making process, involving a cross section

of the adopter district syaff, ghe éroupswill establish goals
> ) ’” L f
and objectives for the adopter qgstrict. If there is no degree’

\ , e

/.

rejection will be automatic. ((:\ . : (
N
N [

of similarity of priorities between FAST and the adopter district,




-~

b a .
Lack of administrative support.

* .

Lack of financial support.

«

Lack of resources, especially supéortﬁstaff who must have

change agent skills.

L

e

22
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PROJECT GOAL 11 - =

Project activities will be menitored to show the impact of the

[

. \
Project activities on children. .

BV B

PERFORMANCE OBJECTIVE 5. ;

The Project will demonstrate a model instructional system which

-

accommodate the individual needs of students with\varying abilities

and handicaps within the regﬁlar classrooms. ‘ -

SOURCE OF INFORMATION '
'Teacher interviews, Analysis of Educational Prescriptions, and

. - 4
Parent-Child-Teacher conference forms.

<. —

h

ANALYSIS OF DATA -

The interviews will indicate the extent of individualization

~
]

of instruction. The educational prescriptions will be juried

by experts to show the effectiveness of the prescriptions.’ The

number ofrPéfent-Child—Teacher Conferences will be compiled.

- -

'DATE TO BE COMPLETED

. ;Liy,\¥?7§\ ) | ‘ | .

RESULTS

Of the 203 children on prescription 90% or 183 were involved in

N v

Parent—-Child-Teacher c°ﬁferences.

o

‘The distrﬁbutidn of scores on the Analysis of Educational

Prescription is reported under Objective 1.

All of the Prioject teachers are individualizing the educational

program for those children on prescription: -

- 29 —_—
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'PERFORMANCE OBJECTIVE 6 . N
The role of the local school district, the Intermediate Schoél .

District, and other community agencies serving the child with

“

learning pzobiems will be supportive by working with and

through the classroom teacher in the daily situation.

SOURCE OF . INFORMATION

Interviews with the teachers and School Support Staff.

. A

«
.

ANALYSIS OF DATA v

. © A

A descriptive summary of methods used within the local school

district will be compiled.

DATE TO BE COMPLETED . : | | -

May, 1975

RESULTS - . -
The School Support Staff are in the classrooms on a regular

basis.

PERFORMANCE OBJECTIVE 7 S
Teacher attitude toward their role as the vehicle serving

the child with lea}ning problems will be positive. Tt

SOURCE OF INFORMATION  ° : .

Teacher interviews

ANALYSIS OF DATA

A descriptive narrative will be reported.
. " ¢

.

30
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. DATE TO BE EOMPLETED

. August, 1975

RESULTS
v :
All of the teachers who were interviewed indicated that they
support the role of the teacher as one who also serves the cﬁ@id with
éﬁ - learning problems. The term "learning problems"” means a child who
could otherwise be plgced iﬁ‘# special education'room; Children

who have learning problems have been intergrated into the normal

classroom with the exqeption of the child who is severely handicapped.

A

> o
PERFORMANCE OBJECTIVE 8
The academic achievement of students with learning problems will be

v

improved. o

SOURCE OF INFORMATION

Pre and posttesting with‘The Metropolitan Achievement Test in September,

1974, and May, 1975.

ANALYSIS OF DATA
The children who receive a high implementation of the Project methods

1

will be c?ppared with those children who receive a low implementation
¥ : )
Angliﬁis of covariance will be used in the data analysis with the pretest

used as the covariate and the posﬁtest used as the criterion or

dependent variable.

DATE TO BE COMPLETED | : ,

July, 1975
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RESULTS o ' &

-

In both reading and mathématics the High Implementers achieved at a
higher level than the Low Implementers.

(TECHNICAL NOTE: Complete test data was Collected from 145 children

in grades 1-6. The educational prescription was analysed for each c<hild.
Each prescription was documented with,respeét to the type of program
received by the child. Those children who received a program consistent
with the methods of Project FAST received a high rating while those
children who received a different program were giveh a low rating on the
Analysis of Educational Prescription. This rating only includes those-
children whq were given some type of comprehensive program. Forty-two
children who received the highest rating were compared with the 42
children who receiyed the lowest rating. Thus forming the two groups.

.The two groups did not differ on the pretest. This comparision was

made using the analysis if variance on the pretest with a = .0l.
The rating was done by the teacher support personnel.,)

b ANALYSIS OF COVARIANCE TABLE FOR READING

DF ANOVA S.S. S.S. éF MEAN

S.S. a(DUE) (ABOUT) SQ
TREATMENT (BETWEEN) 1 1525.8 1% Agii . -
ERROR (WITHIN) 82 26876.0 20691. 6185.6 81 76.366
TOTAL o 83 28402.0 50854. 7547.7 82
) .
DIFFERENCE FOR TESTING ADJ. MEANS .  1362.1° 1  1362.1

T

F(1.81)=17.835930
ATTAINED SIGNIFICANCE LEVEL IS LESS THAN .0l

.
TABLE OF ADJUSTED MEANS READING
N : 1
‘ 4

MEAN ADJUSTED MEAN
——— 3 — - — —
HIGH IMPLEMENTERS 61.047 60.812 .
LOW IMPLEMENFERS 52.523 . 52.758

=~ . Py
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ANALYSIS OF COVARIANCE TABLE FOR MATHEMATICS

DF  ANOVA s.S. S:S. or MEAN -
S.S. (DUE) ABOUT) .5Q '
TREATMENT (BETWEEN;-I _ 2211.4 ' i . ‘
ERROR (WITHIN) véz 7oe74-0 16623.0  12051.0 81 148.78 '\‘0~\
TOTAL . 83 - 30886.0  17030.0 13856.0 . 82
. DIFFERENCE FOR TESTING ADJ. MEANS "1804.9 1 - 1804.§

\
b \

)
F(1.81) = 12.131946 o
ATTAINED SIGNIFICANCE, LEVEL IS LESS THAN .01

TABLE CF ADJUSTED MEANS MATHEMATICS

MEAN ADJUSTED MEAN

» e . r
HIGH IMPLEMENTERS 72.261 71,769
1OW IMPLEMENTERS . 62.000 ' 62.492
: .
) -
IS
P
. % ' £
., ’ €
. 2 -
{."th Y
- ¥
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GOAL 1.0

OBJECTIVE 1.1

DATA
COLLECTION

RESULTS

OBJECTIVE 1.2

Ed

DATA
COLLECTION

RESULTS
OBJECTIVE 1.3

LY

DATA
COLLECTION

28
4 "1[J . ’ .

EVIDENCE OF EFFECTIVENESS 1973-7h

The project will demonstrate a model instructional
system which accommodates the individual needs of
students with varyihg abilities and handicaps with-
in the regular classroom.

The FAST system will be active in over 20 district
classrooms ln the 1972-73 school year.

Classroom observatlons and teacher Intervlews were
conducted. The target population was all teachers
who declared themse)lves to be in the program.

3 M %

The demonstration model is describ above. Thirty-

. four of 41 elementary teachers have voluntarily taken

the in-service training and have installed the
program i{n their classrooms. Sixteen special
education. students have been phased out of the special
education classes, and four students in the special
education classroom are receiving prescriptions
through Project FAST. All 34 teachers continued the
program in 1973-1974. ’ .

Children with learning disorders will receive an
educational program tailored to their indlvidual
needs.

A review was made of the prescriptions which are
“cept on file in the office of the building principal.
This review was done by experts in the field of

learning disabilitles. '

Valid educational programs tallored to the indiv-
idual needs of specific students with learning
disabilities were implemented in 20 cases in,1971-
l97i. 79 cases In 1972-1973, and 149 cases in 1973-
1974.

All Project FAST teachers will implement the FAST

system by:
(a) utilizing learning centers rather than main-
. taining children row on row.

(b) Tndividualizing Instruction at least for aII
‘children with learning problems.

(c) writing educational prescriptions for those
children who show' learning disabilities.

(d) participating in parent-child-teacher confer-
ences designed to facilttate the child's pro-~

gress. o

Classroom observations and teacher Interviews were
conducted. Bullding principals have documentation
that appropriate parent-child-teacher conferences
have taken place.

34 ,
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RESULTS . Thirty-four classrooms have installed the FAST system.
0f these, 82% are fully activity-centered and involve
several individual and small-group activities occur<
ring simultaneously. The others are partly activity=
centered and progressing toward that goal. Thus, the °
students themselves cannot discern which of their
peers have been designated ''learning disabled.' The

. validation committee in 1972 stated that, ''the
Project is being implemented in a very effective
manner and has Involved new teachers at a credible
rate."

GOAL 2.0 The role of the local school district, the intermed-
" i{ate School District, and other community agencies

serving the child with learning disabilities will be

more supportive by working with ‘and through the '

s . classroom teacher in the dahly situation.

OBJECTIVE 2.1 Support personnel will be integrated Into‘ghgjsﬁpport
modules for the classroom teachers rather than ‘used
exclusively to provide direct services to children
as they did traditionally. Iy )

‘ DATA ‘ Data was taken from the recoLds of the Bay-Arenac
. COLLECTION > Intermediate School Distgict and from interviews
‘ with support persons.

A .

RESULTS The objective is documented under Cost Effectiveness.
A description of the module organization Is Included
< in the description of the project. The specialists
‘. have taken on a more constltative '‘backstop'' role
““with more responsibilities delegated to the teacher. -
. Referrals to the school psychologist (which are
. ugually for certifying children for special education)
haye dropped from 35 to. 19 to 5 (for the half-year
1972-73). The school psychologist has doubled the \\\\g
number of students he is able to add to has caseload
by eliminating the diagnostic write-up and sub-
jointly with the teacher. Further, each specialist
providas constant In-sqrvlce education to the teacher.
while pursuing his normal duties. His work has direct
impact upon curriculum. !

GOAL 3.0 : Community involvement will take an active, contin-
? uous, and supportive role in the educational process.

{ OBJECTIVE 3.1 i Parents will share in the educational programming
: : and prescriptions. .
, ' ’
DATA g Each building principal keeps a record which includes
COLLECTION ' all learning prescriptions and written descriptions

of all parent-teacher or parent=teacher-child con-
ferences which take place.

! . 35 ( —~
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AT teachers In the program are now sharing Informa-
tion on student prescriptions with interested parents.

At least six evening programs for parents will be held

each year on substantlive topics gfﬂchlld deve lopment.

A survey conducted by the Citizens' Communication
Council, minutes of parent meetings, and interviews
with key persons in the groups form the basis for
evaluation of thils objective. '

Parent interest groups have held meetings on the
hyperactive child, vision Impalrments, reading de-
velopment, and general child development. Average
attendance for six meetings during the 1972-1973 school
year was 70 parents. One group produced a handbook

on hypéractivity for the benefit of those outs.ide
their group. A survey conducted in February, 1974,

by the Citizens' Communication Council indicates that
parents' attitudes toward the district's elepentary
schools all of which have the program, are positive.

Teacher attitude towafd their role and the vehicle
serving the learning-disabled studént in thelr class- -
rooms shall be positive.

‘Teacher Interviews were conducted both by the national

val idators and by the' evaluator. The Kerlinger Ed-
ucational Scale VIil, which deals with teacher philos-
ophy, was administered to teachers In the project.
Report cards written by project teachers during the
last five years were analyzed with respect to pos-
itive comments on specific learning objectives con-
tained in the report card. Also, a study of the
report cards was conducted by a committee comprised
of teachers, 'school administrators, and community
members.

The natlonal vallidators interviewed ten project
teachers at random and determined that their at-
titudes toward the program were very positive and
that the program was ''no slick PR job.'* Nineteen
teachers. were{ Pnterviewed by the evaluation team
with sveral results. Teacher job satisfaction re-
mained high despite the admission that the program
Is ""demanding" and ''more work." The enly problem
which showed up repeatedly concerns the amount of
paperwork connected with the program.

The Kerlinger Educational Scale VII indicates that

the attitude of the lnstruc;lonal staff ranges from
moderately conservative to open. Teachers have ex-
ercised leadership in approaching the Board of Edu-
cation and obtaining a program-facilitating schedule
change. This seems to Indicate a perceptioh that they
can '""make things happen." '

36
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GOAL 5.0

DATA
. COLLECTION

-3

s
Vi

A flve-year analysis of report cards Indicates that
the comments have grown consistently more constructive
each year of the program In several respects. Positive
comments on specific learning objectives. Increased.

One result of the Study of report cards is that a

new report card form was adopted during the 1973-1974
school year. This report card reflects the philosophy
of the project. . )

The academic achlevement of students with learning
disabilities will be improved.

The target population for this component ‘was com-
posed of 130 school children In grades 1-6. Each
child ih the target population was certified as
having an. appropriate diagnosis of a_learning dis-
abklity. This certification was done by a jury of
experts composed of support people, the project
director, consultants to the project, and teachers.

The rating of each prescription (see page 35) was used
to differentiate between students who had received
a high level of Implementation of project ldeas and -

"methods and those who received 'a low Implementation.

Approximately thirty percent of the students received
a rating above or equal to 27, and aproximate thirty
percent recelved a rating below or equal to 17.

A comparison of- these two groups was made ,using an
F-test. Achlevement scores In reading and mathematics
were collected using appropriate levels of the Metro-
politan Achievement Test. Pre-test data was used as

a covdrliate, and post-test data was used to compare

* the groups.

The researc?‘hypotheses are: €
1. The Ievéi of reading achievement of children
Identifled as receiving a high implementation
of project ideas and methods will be greater than
the level of reading achievement of those receiv-
ing a low implementation. ’

2. The level of mathematics achievement of children™
Identifled as having received a high Implementation
of project Ideas and methods will be greater than
the leval of mathematics achelvement of thuse
recelving a low implementation.




RESULTS

§ - 3i ‘°

Each research hypothesis Is true The achbevement
levels In both reading and d mathematics are statisti-
cally significant to the .01 level for those children
receiving a high level oi/}mplementatlon of project

Ideas and methods.
'/—/

'READING ACHIEVEMENT- : *

# of observations mean In grade standard
‘ ' equivalent scores ~devlatlons
HIGH IMPLEMENTATION 37 3.9 1.7
’ - 7
. LOW'lMPLEMENTATION 38 3.2 1.2
F=14.355 which Is Slgnlflcant at .01 level ™ . S
READING GRADE EQUIVALENT SCORES
TABLE OF MEANS
GROUPS : VARIABLES * )
COVARIATE DEPENDENT ADJUSTED STANDARD ERROR .
\ PRE-TEST POST-TEST __ DEPENDENT __ ADJUSTED DEPENDENT
& ; ) .
HIGH IMPLEMENTATION 2.85@7. 3.973 3.941 1.614
LOW IMPLEMENTATION 2.787 A 3.221 3.252 1.592
MATHEMAT I1CS“ACH | EVEMENT
# of observations - . mean In grade standard
_ _ equlivalent scores deviatlons
HIGH IMPLEMENTAT ION 37 4,2 1.5
LOW IMPLEMENTATION 38 3.6 1.2
. F=13.881 which Is significant at .01 level
‘ MATHEMAT ICS. GRADE EQUIVALENT SCORES  _
TABLE OF MEANS \\
, VARIABLES - o
COVARIATE DEPENDENT ADJUSTED STANDARD ERROR -
PRE-TEST . POST-TEST DEPENDENT ADJUSTED DEPENDENT
HIGH IMPLEMENTATION 2.939 4 4 257 4,203 1.823 ®
'LOW IMPLEMENTATION 2.884 . 3.624 3.676 1.799

38
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APPENDIX 1
34

FACILITATING GROUP DECISION MAKING

-

PRECAUTIONS TO THE FACILITATOR: The objectives for helping a

group make decisioné_about its functions are (1) 1néreased per-

sonal papticipatfon and commitmén;.so that theré’wi]] be (2) in-
creased fo]low-thfough on implementation of the decisiohs. To
achieve those obJectiVés. there must be gg;igg_pariicipation 16//t§\\
- the decision¥mak1ng process by all facets of;tﬁe groups repre-
sented. That is 1mportant ét"each step in the decision-makiqg
_process, but special précautions will be highlightsy when speci-

fically applicable;

GROUP COMPOSITION: First pe sure that the decision-making group

is composed of representatives of each facet of the groups in- -
vb]ved in that school system. In general, thosp groups would
be:

(a) Board members, rebrqsenting’the community

(b) Central administration

(c) Principals interested in FAST

(d) AN teachérs 1nferested in FAST anﬁ thosé-tepre-

‘sgnting the local Education Association
(e) Specialists from the local and/or 1ntermed1§fe
‘ district. |
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-ldeally. each tacet (a through e) should be represented by:
(1) more than one person,'so that he/she doés not feel "I have:
to hold my own against.all those others®; (2) no more than 4
persons (exception, teachers) so the total number of the de-
c1s1on-making group does not exceed 20 to 30; (3} those who

.- are 1in authority in-the group, either because of the office : _
they hold or because they are respected and trusted by the
group; (4) persons able to stay during the entirity of each
scheduled meeting, to av01d the discontinuity and fragmentation
from persons coming-and going; (5) persons capable of examining ) .
varied v1ewpoints, but not those who are a;naid of voicing and
d1scussing conflicting v1ewpoznts--because it is 1mportant for

conflicts to be aired and resolved if the original objectives

for the decision making are to be fulfilled.

- . : .--f~ ’ t‘ ) ' | *. - N4
‘DECISION-MAKING PROCESS =

. [\ a2

-

NOTE TO FACILITATOR: . ) . | \
(1) The information sheet (Facts for FAST) should be '

studied prior to the meeting of the decision-making group. If
°any aspectgof the information is not @lear, the facilitator should
explore those points more fully with whomever filled cut the
questionnaire. =
"The information'fo;~the questionnaire is used by the facil-
"itator as a guidelspe to (a) what objectives are realistic,

(b) possible points of conflict between FAST procedﬁres and

41
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" local possibilities, (qupitfa]]s chat could stall implementa-
tion,V(d) additional 1nfo;matidn which may be needed before -

legitimate decisions can be made
(é} Each person who is to participate in the dec1sion-
making.process should receive the appropriate wrjtten ?nformation
,./ . 6n FAST's goais, objectives, imp]emencations, and fingings'in _
time to study the 1nformacion thoroughly - preferably at least

one week before the ‘Rirst decision-mak?ﬁb seésioh;

* ~

SESSION 1: BRAINSTORMING .

A. Approximate time required: 1 hbur, inciu&ing a
10-miﬁute break. |

B. Mdteria]slneedea Large cha]kboard area, or at least

'one wa]] covered with white butcher (craft) paper; or
an overhead proaector with a roll of p1ast1c‘attached,
plus a projection screen; a person who can act as
secretary for group, writing down ideas at the
direction of the facilitator; a room large encugh to
accommodate the_neeésﬁof Session 2; the' chairs should
“have an arm to ;rite on, gr else each participant should
have a writing board; a pad of paper and a pen for each
participant. | |

C. Purpose: Identify the school district's tota]ity of
desired goals.and specific obJectives

D. Procedure:

1. Participants are seated}in a'"V", so that

each can see what is written and also each other. No

“one sits behind someone. : ~
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2. The facilitator emphasizes that the burposesﬂ

~of this session is td promote creat1v1ty, and that means

‘ all ideas are welcome. No idea shouid be stifled because ,'

it seems way out,. or 1mpract1ca]. or because someone else

\

“might think it 1s'foolisﬁi‘ Creativity a1waxststart§7with-_

- wild ideas - examples are men flying, landing on the moon,
1azer beams, etc. . ’
3. The facilitator so]ic1ts/goals - no matter how
'globby they may ‘be.  Each goal’js written dog'
4. Usua]]y. .as goa]s are e11é1ted they become
\ somewhat more specific and subordinated Jnto specific
, objectives subsumed under particu]ar goa]s. “The facil-
‘1tator should ignore the fact that this is happening,
making no attempt to d1scr1m1nate 1n any way betweeh A
goa]s and “objectives at this time. A]] should be written
~down 1in te1egraph form. L
5. If the momentum of the brain§torming.has ndtV,:
s1ackeaed off by 45 minute;; the faci]?tator should set
a 5- minute dead]ine '
6. The faci]itator must be aware of semantics;
many goals will mean the same thing - just put them up.
( The semantics tan be handled at the end: Proper wordagd

can be.taken care of later.

7. Then a 10 or 15-minute break 1s'taken.

E

»
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SESSION 2: PYRAMIDING

Ao'

4 B.

Apprdximateztime required: 1 hour, including a

15-minute break. . ' ; ' KPR T a
Materials needed: Four tables which can comfortably

accommodate six-persons, in a room large enough so

that eath of the four groups can interact without

‘disturbing the other groups.

PuEposé: To evaluate and condense the totality of

P

'goa]s‘énd objectives given in Séssign 1 into a_worké’

able number of goals and objectives which are real- , . : ‘ \WR

istic to implement.
Procedure:

1. baftﬁcipaﬁté are divided into no more than(
four groups of five or six,” The groups.should be heter-
ogeneods in terms of the five,facets represented. A
simple way to aghieve that is to_have'all participants = °
count off in series-of four. Then all the "ones" form ;>

a group, all the "twos" form another group, etc. In

‘that way co-workers and friends, who usually Sit-ﬁext | ;

to each other, W111'not be in the same group.
2. Participants are told that they have 45 min- . :
utes to review and evaluate all the goals and objectives

o ,
suggested in Session 1 (these have been copied and run

"off) and to condense them into a total of no more than

4 goals under each of which is subsumed no more than 5

specific objectives. The reason for "pyramiding" is

-
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- explained: . As the goa]s and objectives are evaluateds :

they usually can fit into each other. One goal or‘obb

jective can join with and build on another 8p emphasize

the desired intent and to clarify the meaning that the
goal or objective is"trying to convey. As a consequence,
the total number of desired goals-and objectives\becomes’
sma]]er, better elaborated and more representative of
the group s wishes. . | i
3. Each group must choose a secretary“who will
(a) record the outcome of the\group S d19cussion and
(b) present those conc]usions in Session 3. f
'4. After 40 minutes, a five-minute warning is

given. ‘After 45 minutes, there is a‘15-m1nute break.

Approximate time reouired: 1 1[2(hours.
Materials needed: Same as Session 1.
Purpose: For the partioipants to agree on all the goa]s

and objectives from which they will choose the ones they

\
SESSION 3: CONSENSUS
) A.
B.
C.
o, want to accomplish.
Procedure:

D.

“

1. ﬁ@The small groups are dissolved and the total

- group returns to the "V" seating arrangement of Session 1.

2. The fac111tator indicates that each group has
pyramided“Tts\ideas 1nto no more than four goa]s with no
more than five\\bJectfgss for each which are most repre-

sentative of what they“want to achieve 1n their school

’

~

é
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~district. Each group now will present these, so that |

the total-group can discuss the'sim11ar1ties and differ-
(/ [ Y

During the break, copies of eech sub-group's

ences of their thinking.
J 3.
7eene1ys;en§”f;e;WSession 2 have been run off for each
particiaant. |
\ / 4.

similarity and difference of thought coﬁterning thei'

Y
The faci1ftator then encourages diseuséionaof
goals and objectives. This discussion is not written
up by the secreta;y, SO that it remains free-flowing,
orchestrated by the faci]itator.
5. Conflicting and minority opinions shouu( be

pursued and encouraged by the facj11tator. if they are
not elaborated spdhtaneoys1y. so that they are stated |
c1ear1y and in enough detail to be weighed against each
W ~ other.

| 6. vwhen divergent opinions are aired, the state-
ments should be confined to the details of th?t opinion
ane/tzewze1evance of those details to the'schoq1,distr1ctif
needs. The facilitator must keep the discussion from de-
o teriorating into personal attacks, deregatory digs, or

sweeping ever-genera11t1es that are in the service of

-1 making a personal’ win-lose point rather than contrasting

the ditergent objectives with a sufficient number of per-

7

.
14 tinent detgiﬁs to re§o1ve the conflict.
+ g
o ‘“
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7. The facilitator also should lead the group
éwé; from premature agreement just to "ﬁake peace.“‘
or‘“get on w:th the task." Such premature agfeement can~
bury real points of cbntention and, therefore, impede
group commitment to the final goals and objectives of
the project.'

8. ff it doeé not occur spontaneously, the dié-
cussion should be directed by the facilitator toward .
all participants feeling a'sense of responsibility fo;
the successful accomplishment gf the finalized goals .
and objectives. ¢ e,

9. The discuséién of divergent opinions should
not be closed before all participants express a
genuine feeling of being able to live with, or at least
try put on an experimental basis! gll_the.fina]iied goals
and objectives. o

10. Consequent]yQ,Session 3 may,require more than
the anticipated amount of time. It is 1mportantvfor
the facilitator to help all particiﬁants to reajize
that consensus is the very heart of'cooperat1Ve~group
agtivity énd therefore.lfsvwell worth the time 1nvestéd

in it. It must not be hurried, out of expedience.

Thaf would on]y‘rob the group of a truly meaningful and

useful consensus. [This is very important. .

n

s
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11. As the goals and their concomitant
objectives reach group consensus, the total group
- breaks into the four sub-groups. Each sub-group is
assigned a goal (the four aéreed on in Consensus). The
sub-groups’ will write 10 objectives for tﬁeir goal,
based on ‘the consensus of the total group. The sub-
group secretary writes.the‘goal and 10 objecfives on a
Q-Sort Decisionnaire form, so -that these can be copied
on a Thermo-Fax-and run off for each participant in

the total group. e N o

: ”
I
'

SESSION 4: DECISION MAKING

A. Approximate time requifed: 1 1/2 hours, including a
10-minute break. ‘ ’
¥ B. Materials needed: Copies of Q-Sort Decisionnaires for
each participant, a pencil for each participant._ample'
space for each parficipént to work alone, a hand cal-
culator. i .
C. Purgose: To select those objectives most important
) | for échieving each of the consensus goals.
D. Procedure: _ |
1. Each participant is given a pencil and also
a copy of the Q-Sort Decisionnaire for each consensus -

Zf: N goal. They seat themselves where they can write &

comfortably.
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2. Each participant decides whethgr he/she -
regards objective‘num;;f one as being more o; )eSs
important to the achievement of“that goal.than is

- objective number two. The’number of the objective
decided upon is pléced to the right of the statement
of objective number one, 1nythe_box immediately be-
low objective number two, i.e., either a 1ora?.

3. The sane decision;;;ging process is
fél]owed for the combafison of objective number one
and objective number three, with either a lora3
finally being placed in the box immediately beneath
objective three and to the right of the statement of
objective numbervone.

4. The rule is that each objective is compared
in turn with every other object{ve. and the number of
the objecé}ve regarded as more important to the
achievement of that goal is written in the appropriate
box. ) |

5. Then the toté] number of "1s” recorded is
written in the column entitled "Total", across from
the statement of the first objective. The total
number of "2s" recorded is written in the column
entitled "Total," across from the statement of the
second objective. That procedure is followed for all
ten objectives.

6. Complete objectives for Goal #1 on the Q-Sort

before going on to Goal #2.

. 49
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7. Steps 2 through 5 are repeated for each
goal. |
8. While the comparison of 9bjeht1ves'1s being
completed, the fac111tato} will organize a recording
area visible to all fhe partic1pénts. As each
participant compietes ihe_comparison of the objectives
for each goal and the tallying of his/her responséi
he/she will record the responses in the place proVided
by the facilitator. The tally‘area for each goaﬁ?;ﬂl
simply be the number of the goal and then the number
of each objective underneath the goa1 number, with an
appropriate numbz} of boxes to the right of.the ’ e
objective number-for each participant to record the
number of times 6e{§he chose that objective. When all'
of the part1c1pants'have recorded their responses for
each goal' fhg group secretary and the facilitator will
add the responses kbr ;éch objective and record the
total to the left of the numper for that objective.
9. The group seéretary records each goal with
the objectives of that goal in fhe order of group
preferencg.' (The objective.receiving the highest
tally will be first, second highésv second, etc.)
10. The facilitator then helps the group decide
how many and wh1ch specific objectives for each goal
they want to csnnﬁt,themselves to try to accdhplish.
Developed by Shirley and
Sheldon Rappaport for
Project FAST Title “III

r; 303 Pine Street -

00 Essexville, Michigan 48732

~ March 1975
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Thank you for your interest in Project FAST.

We have a 16 mm color film of the project which is avallable
upon request at a rental fee of $20.00, plus insurance and
postage. We also welcome visitors to view our classrooms.

We hope this brochure answers your request. |f we can be of
furthur assistance, feel free to write or call.

Sonja K. Tweedie, Projéct Dissemination
or

Herbert H. Escott, Project Director
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